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Analysing listening anxiety levels of learners in the EFL classrooms

Listening is considered a difficult skill, and also listening is often neglected compared to other skills, exactly
reading, writing, and speaking skills. Listening is one of the essential skills in second or foreign language
learning that gives opportunities to communicate with other language speakers, as without listening communi-
cation cannot be complete. In oral communication listening has the significant role and anxiety has influence
on students’ listening comprehension. Anxiety is the powerful factor, which blocks learners’ listening compre-
hension. The purpose of the present research was to analyze listening anxiety levels of learners in the EFL
(English as a Foreign Language) learning classrooms. The participants of this research were 109 students from
two different schools in Turkistan. The participants consisted of 101 -11™ grade students from Ne2 Hamza
general secondary school (n=46) and Nel7 Ataturk gymnasium school (n=63). This study used quantitative
descriptive research design. A survey method using questionnaire was used in order to collect necessary data
and analyzed using Statistical Package for Social sciences (SPSS) version 23.0. According to the results, it was
found that EFL learners have a high listening anxiety level. More precisely, it was found that EFL students face
more difficulties when they hear different kind of pronunciations.

Keywords: listening anxiety, anxiety, listening comprehension, a foreign language, quantitative research, sur-
vey, learning English, comprehension.

Introduction

Learning a foreign language has become significant for different reasons. Foreign language learning gives
the opportunity for better job, incomes and life. Listening is essential skill in second (L2) or foreign language
that gives opportunity to communicate with other language speakers, as without listening communication can-
not be complete. People with the help of effective listening can create and improve relationships, and also can
become better communicator. As people consider listening is not simple, especially when the English language
has statute as a foreign language for people [1]. In learning process listening has a huge role, because it is quite
important to receive given information in classes. Listening comprehension is a complicated process, listeners
of which need to have an active role in communication [2]. According to F.B. Fanandi we can improve our
speaking skill with the help of learning to listen [3]. If the person is not good listener and do not hear, the
person cannot learn the language. Thus, it is significant to have effective listening in order to learn a foreign
language. In conversation without understanding what is being said, it is impossible to save and continue the
conversation. Listening is one of the complicated skills in learning English, for this reason listening causes
anxiety. In lessons students are listeners because they mostly spend their time to listen, for instance teachers
explain theme, ask questions and so on [4]. Teachers mostly pay attention to the teaching of writing, reading
and vocabulary in lessons. For the most part teachers don’t pay attention to speaking and listening skills, thus
it may be one of the reasons why students get nervous and anxious in listening classes. In learning a second or
foreign language it is quite important to understand spoken language, since listening is often used in daily life
[5].

Anxiety has a significant role in learning process and it has impact on the students’ performance. Anxiety
is considered as a negative factor for the reason that anxiety creates obstacles in learning process [6]. Students
who are learning a foreign language more often feel anxious in learning process. Anxiety will reduce the lis-
teners’ attention on the listening materials and also sensitivity of the sensory receptor. In addition, distraction
from environment and peers can bring the students feelings, like anxiety, nervousness, and worry in listening.
Distraction form surroundings can be spontaneously and this can distract students’ attention. Someone who is
sneezing or coughing also may interrupt other students’ attention and students may lose their concentration on
a recording [7]. Another factor that provokes students’ listening anxiety may be their classmates or teachers.

154 BecTHuk KaparaHgmMHCKOro yHusepcureTa


https://doi.org/10.31489/2024Ped1/154-161

Analysing listening anxiety levels...

Because, students are afraid to make mistakes when they do listening tasks, thinking that their teachers will
swear them for their mistakes and classmates will taunt them.

There are two types of anxiety. They are state (situational) or trait anxiety. Trait anxiety is a type anxiety
when a person is anxious despite the situation and anxiety is a part of her/his nature. State or situational anxiety
is a type of anxiety when a person feels anxious when she/he makes a public speech, and she/he feels anxious
in certain circumstances [8]. As R. Susilowati stated EFL students often suffer from anxiety in English classes.
Because, English for EFL students is a foreign language, and they do not use English in daily conversation.
That’s why EFL learners get nervous and worry in listening classes [9]. According to E. Namaziandost, M.
Hafezian and S. Shafiee mostly listening anxiety is one of the most ignored and possibly the most enervating
type of anxiety [10]. For teachers is the greatest barrier is learners’ language anxiety, which they must defeat
in foreign language classrooms [11]. According to M.M. Mohamad creating a good atmosphere in a classroom
is the teachers’ responsibility [12]. A cozy and friendly atmosphere benefits on learners to decrease listening
anxiety. The teachers need to be attentive in order to make the classroom an attractive place with minimal
stress. Furthermore, listening materials also play a significant role. Listening materials should be appropriate
with students’ level and the rate of speech should be not fast. For beginners it may be correct to choose slow
recordings, since they can lose their motivation while they listen fast recordings. If English recording contains
many unknown words, it will provoke students’ anxiety. Too many accented speech of the speakers or unfa-
miliar accent also can be one of the factors that cause the listening anxiety. Therefore, teachers should to assist
their students to be aware of other different native speakers’ accent and the difference between British and
American accent. Listening anxiety affects listening ability. Students participate actively when in the class-
room a low anxiety environment. Additionally, teachers need to assist their students to overcome the listening
anxiety and teach students efficient listening comprehension strategies.

The purpose of the study was to analyze listening anxiety levels of learners in the EFL classrooms. The
study sought the answer for the following research questions:

1. What level of listening anxiety do EFL learners have?
2. Does listening anxiety in learning English differ according to the learners’ grades?
3. Is there any difference between students’ listening anxiety levels according to their schools?

Experimental

Research Design. The present study employed a quantitative research design. Quantitative research de-
sign connected to an object that can be expressed in terms of quantity or something that can be calculated [13].
In order to examine participants’ listening anxiety level a questionnaire was conducted. Questionnaire is a tool
to gather quantitative data through questions (items) in written form, and people can answer to the questions
after reading the questions one by one [14]. The present study is considered as descriptive study. Descriptive
study is the study that describes the participants’ condition with research instruments and without changing
the condition [13].

Participants and setting. The samples of this research were students of Ne2 Hamza general secondary
school (n=46) and Nel7 Ataturk gymnasium school (n=63) in Turkistan. Totally 109 students took part in this
study: 10" grade (n=22) and 11" grade students (n=24) from Ne2 Hamza school, 10" grade (n=30) and 11"
grade students (n=33) from Nel7 Ataturk school.

Research Instrument. Data were collected using a questionnaire. The questionnaire The Foreign Lan-
guage Listening Anxiety Scale (FLLAS) developed by J.H. Kim was employed in this study [15]. The ques-
tionnaire includes 14 questions and 6 subscales: 1) Unable to catch the word (5 items); 2) Related to pronun-
ciation speaker (2 items); 3) Rapid rate of speech (1 item); 4) The limited time (3 items); 5) The lack of
vocabulary (2 items); 6) The lack of concentration (1 item). The first subscale “unable to catch the word”
measures students’ ability of catching words in English recording. When students listen English recording,
students often unable to catch the words from recording. This becomes a barrier for the students to understand
the main idea of the records. The second subscale “pronunciation speaker” assesses the ability of students to
distinguish word from other words which pronounced same but have various meanings. For the purpose of
understanding the main idea of English recording it is essential to understand the speakers’ pronunciation. The
third subscale “raped rate of speech” assesses the students’ ability of catching the words that are spoken
quickly. The fourth subscale “limited time” measures students’ ability of getting the meaning of recording at
once. There are students who get nervous when recording played only once, because at first time it cannot be
understandable for everyone. Students feel worry when they have a little time to think what has been said The
next fifth subscale “the lack of vocabulary”, students can be nervous when they listen the recording and do not
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know the meaning of the words. Students face with unfamiliar words, because they are lack of vocabulary. It
also can be obstacle for being anxious in listening English recording. The last sixth subscale “lack of concen-
tration”, students often do not concentrate what is said in English recording, because they do not concentrate
and focus on recording. When they listen the recording, many students do not focus on the speakers’ speech,
and that’s why they can feel anxious and worry [5].

This study used 4 scale of Likert scale 1= “strongly agree”, 2= “agree”, 3= “disagree”, 4= “strongly
disagree”. The answer neutral was not included in this questionnaire. The results of Cronbach’s Alpha are
given in Table 1.

Table 1
The results of Cronbach’s Alpha

Reliability Statistics
Cronbach's Alpha N of Items
174 14

The Cronbach’s Alpha value of the scale was 0.774, which shows that the Foreign Language Listening
Anxiety Scale (FLLAS) is a reliable instrument.

Data collection procedure and analysis. The questionnaire was carried out among 10" and 11" grade
students from Ne2 Hamza general secondary school and Nel7 Ataturk gymnasium school in the end of the first
term of the 2022-2023 academic years. The gquestionnaire was formed using Google forms. The questionnaire
was sent through “WhatsApp” application. The samples were chosen randomly. Firstly, the aim of the research
was explained and then asked students to complete the questionnaire. The data was analyzed using Statistical
Package for Social sciences (SPSS) version 23.0. and descriptive statistics was conducted in the present study
as well as inferential statistics in the form of Mann-Whitney U-test by the researchers.

Results and Discussion

Test of normality. Firstly, a test of normality was performed. According to the Kolmogorov-Smirnov test
significant value showed that distribution is non-normal p<0.05. Thus, in the study were implemented non-
parametric tests during the analysis.

Preliminary descriptive statistics was employed to obtain the answer to the first research question “What
level of listening anxiety do EFL learners have?”

The results are related to first research question are demonstrated in Table 2.

Table 2
Descriptive statistics of the Foreign Language Listening Anxiety Scale
N Minimum Maximum Mean Std. Deviation
Unable to Catch the Word 109 1,00 4,00 2,6881 57377
Pronunciation Speaker 109 1,00 4,00 2,8349 ,68737
Rapid Rate of Speech 109 1,00 4,00 2,6514 ,97540
The Limited Time 109 1,00 4,00 2,7217 ,61282
The Lack of Vocabulary 109 1,00 4,00 2,6972 ,68387
The Lack of Concentration 109 1,00 4,00 2,7064 1,00280
Total 109 1,07 4,00 2,7163 47205

The total mean (Xx=2.71) and Std. Deviation SD=.47205) showed that EFL learners have moderate level
of listening anxiety. Since the maximum score is deemed 4.00. Results revealed, the highest mean score was
found on the “pronunciation speaker” among all the subscales (x =2.83). Mean score of the limited time was
found (Xx=2.72). According to the results, on the “the lack of vocabulary”” mean score of participants was found
(x=2.69); on the “the lack of concentration” x (= 2.70). Results indicated that mean score of participants on
the “unable to catch the word” subscale was (X =2.68). Among all other subscales’ mean score on the “rapid
rate of speech” subscale was found the lowest mean score (x=2.65).

To receive the answer for the second research question “Does listening anxiety in learning English differ

according to the learners’ grades?”” was employed Mann-Whitney u-test. The results are shown in Table 3.
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Table 3
Mann-Whitney U-test results for the comparison 10" and 11'" grade students’ listening anxiety
Grade N Mean Rank Sum of Ranks U P
Unable to Catch 10th grade 52 56,33 2929,00 1413,000 ,673
the Word 11th grade 57 53,79 3066,00
Pronunciation 10th grade 52 56,41 2933,50 1408,500 ,647
Speaker 11th grade 57 53,71 3061,50
Rapid Rate of 10th grade 52 57,21 2975,00 1367,000 464
Speech 11th grade 57 52,98 3020,00
The Limited Time 10th grade 52 53,66 2790,50 1412,500 ,664
11th grade 57 56,22 3204,50
The Lack of 10th grade 52 60,15 3128,00 1214,000 ,095
Vocabulary 11th grade 57 50,30 2867,00
The Lack of 10th grade 52 57,95 3013,50 1328,500 ,330
Concentration 11th grade 57 52,31 2981,50
Total 10th grade 52 58,05 3018,50 1323,500 ,335
11th grade 57 52,22 2976,50

Table 2 demonstrates that according to the total outcome there was no statistically significant difference
between 10th and 11th grade students according to their results concerning the listening anxiety (U=1323.5,
p=.335). However, results showed that mean rank of 10" grade students was MR=58.05 whereas the mean
rank was MR=52.22 for 11" grade students, which was lower as compared with 10" grade students. There was
no statistically significant difference between 10" and 11" grade students according to the results concerning
the first subscale “unable to catch the word” (U=1413.0, p=.673). Anyhow, results showed that 11" grade
students mean rank was MR=53.79, while the mean rank was MR=56.33 for 10" grade students, which was
higher as compared with 11th grade students. It was observed that there was no statistically significant differ-
ence between 10" and 11" grade students according to the outcomes regarding the second subscale “pronun-
ciation speaker” (U=1408.5, p=.647). Nonetheless, the mean rank of 10" grade students was higher than 11"
grade students (10th grade students, MR=56.41; 11" grade students, MR=53.71). According to the results
regarding the third subscale “rapid rate of speech”, there was no statistically significant difference between
10" and 11*" grade students (U=1367.0, p=.464). It was found that mean rank of 10" grade students was higher
than 11" grade students (10" grade students, MR=57.21; 11" grade students, MR=52.98). Statistically signif-
icant difference was not found on the fourth “the limited time” subscale between 10" and 11" grade students
(U=1412.5, p=.664). Surprisingly, mean rank of 11" grade students was higher than 10" grade students (10th
grade students, MR=53.66; 11th grade students, MR=56.22). According to their results regarding the fifth
subscale “the lack of vocabulary”, there was no statistically significant difference between 10" and 11" grade
students (U=1214.0, p=.095). Nevertheless, the mean rank result of 10" grade students was higher than 11%"
grade students (10th grade students, MR=60.15; 11th grade students, MR=50.30). Finally, there was not dis-
covered statistically significant difference between 10" grade and 11" grade students according to their results
regarding the last sixth subscale “the lack of concentration” (U=1328.5, p=.330). Nonetheless, mean rank of
10" grade students was higher than 11" grade students (10", MR=57.95; 11" grade students, MR=52.31).

To obtain the answer for the third research question “Is there any difference between students’ listening
anxiety levels according to their schools?” Mann-Whitney U-test was applied. The results are given in Table 4.

Table 4
Mann-Whitney U-test results for comparison two schools students’ listening anxiety
School N Mean Rank Sum of Ranks U P
Unable to Catch the N2 Hamza 46 48,13 2214,00 1133,000 ,051
Word Nel7 Ataturk 63 60,02 3781,00
Pronunciation Speaker Ne2 Hamza 46 51,71 2378,50 1297,500 ,340
Nel7 Ataturk 63 57,40 3616,50
Rapid Rate of Speech Ne2 Hamza 46 48,60 2235,50 1154,500 ,058
Nel7 Ataturk 63 59,67 3759,50
The Limited Time Ne2 Hamza 46 47,84 2200,50 1119,500 ,038*
Nel7 Ataturk 63 60,23 3794,50
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The Lack of Vocabulary Ne2 Hamza 46 51,70 2378,00 1297,000 ,338
Nel7 Ataturk 63 57,41 3617,00
The Lack of Ne2 Hamza 46 47,79 2198,50 1117,500 ,033*
Concentration Nel7 Ataturk 63 60,26 3796,50
Total Ne2 Hamza 46 44,75 2058,50 977,500 ,004*
Nel7 Ataturk 63 62,48 3936,50
*p<0,05

As demonstrated in Table 3, total outcome showed that there was statistically significant difference be-
tween Hamza and Ataturk school students according to their results concerning the listening anxiety (U=977.5,
p=.004). Since, p-value is .004 which is lower than <0,05. There was statistically significant difference be-
tween Hamza and Ataturk school students’ mean rank results (Hamza, MR=44.75; Ataturk, MR=62.48). It
was noted that there was no statistically significant difference between Hamza and Ataturk school students
according to their outcomes regarding the first subscale “unable to catch the word” (U=1133.0, p=.051). None-
theless, there was statistically difference between Hamza and Ataturk school students mean rank results
(Hamza, MR=48.13; Ataturk, MR=60.02). It was found that there was no statistically significant difference
between Hamza and Ataturk school students according to the outcomes concerning the second subscale “pro-
nunciation speaker”. Even so, according to their mean rank results concerning the second subscale there was
statistically significant difference between Hamza and Ataturk school students. Mean rank of Hamza school
students was MR=51.71, whereas the mean rank was MR=57.40 for Ataturk school students, which was higher
as compared with Hamza school students. Results showed that there was no statistically significant difference
between Hamza and Ataturk school students according to their outcomes regarding the third subscale “rapid
rate of speech” (U=1154.5, p=.058). Though, there was statistically significant difference between Hamza and
Ataturk school students mean rank results (Hamza, MR=48.60, Ataturk, MR=59.67). According to the Mann-
Whitney U-test results there was statistically significant difference between Hamza and Ataturk school stu-
dents regarding the fourth subscale “the limited time” (U=1119.5, p=.038). There was high difference between
Hamza and Ataturk school students mean rank results, mean rank of Ataturk school students was higher than
Hamza school students (Hamza, MR=47.84; Ataturk, MR=60.23). However, there was no statistically signif-
icant difference between Hamza and Ataturk school students according to their results regarding the fifth sub-
scale “the lack of vocabulary” (U=1297.0, p=.338). According to mean rank results, there was significant
difference between Hamza and Ataturk school students (Hamza, MR=51.70; Ataturk, MR=57.41). It was dis-
covered that there was statistically significant between Hamza and Ataturk school students according to results
regarding the last sixth subscale “the lack of concentration” (U=1117.5, p=.033). According to results Hamza
school students mean rank was MR=47.79, whereas the mean rank was MR=60.26 for Ataturk school students,
which was higher as compared with Hamza school students.

The present study aimed to analyzing listening anxiety levels of learners in the EFL classrooms. The
Foreign Language Listening Anxiety Scale (FLLAS) was employed to assess participants’ level of listening
anxiety.

According to the findings of descriptive statistics it was found that EFL learners’ level of listening anxiety
is high, as the results showed medium level of mean scores. Mean score of the second subscale “pronunciation
speaker” was higher than other subscales. It means that while EFL students listen to recording it is challenging
for them to distinguish one word to another word. Earlier research about the listening anxiety in English
showed the same results. Z. Lili in her study investigated the freshmen students’ listening anxiety level. Ac-
cording to the results, it was found that freshmen of English majors have a little higher listening anxiety level
[16]. In addition, the findings of the present study are in line with S.R. Annisa, A. Adnan and L. Marlina’s
study results, which found that students have a high listening anxiety level. The study was conducted to English
Department students at Universitas Negeri Padang who were taking Basic Listening class [4]. M.N. Tahsildar
and Z.S. Yussof in their study investigated L2 students’ listening anxiety. Participants were undergraduate
university students from Malaysia. According to the results they found that 58% of the learners have high level
of listening anxiety [17].

Moreover, it was found that there was no statistically significant difference between 10" and 11" grade
students according to their results concerning the listening anxiety. However, mean rank of 10" grade students
was higher than 11" grade students. It denotes that 10" grade students feel more anxious in listening than 11"
grade students.
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Anyhow, there was statistically significant difference between Hamza and Ataturk school students ac-
cording to their results concerning the listening anxiety. According to the findings it was found that mean rank
of Ataturk school students was higher than Hamza school students. It explains that Ataturk school students
have higher level of anxiety than Hamza school students. Among subscales there were only statistically sig-
nificant differences between Hamza and Ataturk school students according to their results concerning “the
limited time” and “the lack of concentration” subscales. Both subscales mean score results showed that mean
score of Ataturk school students was higher than Hamza school students. It means that Ataturk school students
feel more anxious when they listen recording only once than Hamza school students. Ataturk school students
feel more worry and anxious when they have a little time to think after recording than Hamza school students.
Ataturk school students feel more worry when they cannot understand every word in recording than Hamza
school students.

Conclusions

Listening anxiety levels of learners in the EFL classrooms was analyzed in this present study. According
to the results, it was found that EFL learners have a high listening anxiety level. The reason of this may be that
English is not their native language, that’s why they face difficulties in English listening classes. There was no
statistically significant difference between 10" and 11%" grade students concerning their listening anxiety level.
Anyhow, there was statistically significant difference between No2 Hamza general secondary school and Nel7
Ataturk gymnasium school regarding their listening anxiety level.

Anxiety can be factor which ruins the success of learning, if teachers do not overcome it. Teachers need
to recognize the problems in learning, even if the problems do not cause them anxiety. Then, teachers need to
know what kind of anxiety is commanding learners’ mind in order to create the great teaching plan and lending
support. Students also should realize that anxiety is normal in learning process. Students should face listening
anxiety boldly and try to decrease the worry and fear in English listening classes. In order to increase listening
proficiency is suggested to students to learn listening strategies.

For future researchers there are given some suggestions by the researchers. It is recommended to find out
the factors which influence listening anxiety. For subsequent researchers, it is suggested to investigate the
influence of anxiety on students’ speaking and reading skills. It will be interesting to explore difference be-
tween young and adult language learners’ listening anxiety level. It will be interesting to discuss and compare
public and private school students’ listening anxiety.

The work was carried out with the financial support of the Ministry of education and science of the Re-
public of Kazakhstan in the framework of the scientific project AR09261132.
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JI.H. babaxanosa, M.E. CeliTtoBa

AFBUIIIBIH TiJIIH IIET TiJIi peTiHAeri OKUTHIH CHIHBINTAPAA
OKYHIIBLJIAPABIH ThIHAAYAAFbl MA3aChI3AbIK J€HIelliH Taagay

TeIHAay KUBIH JaFabl OOJIBIT caHala (bl COHBIMEH KaTap 0acka JarablIapMeH, aTar alTKaH/Aa OKY, )Kazy jKoHe
celiey NarapUIapbIMEH CaNIbICTBIPFaHAa KH1 Ha3apIaH ThIC Kajaasl. ThIHOAY — eKiHIII HemMece IIeT TUTIH MEeH-
repyZiH MaHBI3Ib! JaFABUTAPBIHBIH Oipi, 071 0acka aHa TiJIH/E COMICHTIHAepMEH coillecyre MyMKIHIIK Oeperi,
OUTKEHI THIHAAYCHI3 KapbIM-KaThIHAC TOJBIK 00JIa anMaiabl. AybI3IIa KapbIM-KaThIHACTA THIHAAY MaHBI3IBI
PO aTKapaJabl )KOHE Ma3achI3IbIK OKYIIBUIAPIBIH €CTy KaOileTiHiH TyciHyiHe acep ereai. Ma3achI3abIK Oy
OKYLIBUIAP/IBIH €CTY KabiJeTiHe Keaepri KeNTipeTiH KyITi ¢pakrop. 3epTTeyiH MaKcaThl aFbUIIIBIH TiTiH IIeT
TiJTi PeTiHIEeri OKUTHIH CHIHBINTAPAa OKYIIBUIAPIBIH THIHAAY KE3iHJEr1 Ma3achI3bIK ICHICHIH Tangay. 3epT-
teyre TypkicTaH KanackiHaarsl eki MekTenTeH 109 oxymsl KateicThl. Onap Xam3a ateiHnars! Ne2 jkanmsl opTa
MekTeOiHiH (c=46) jxoHe ATaTtypik artbiHaarsl Nel7 MekTen-rumMHa3susChHBIH (¢=63) 10-11 ChIHBII OKYIIBI-
napel. by 3eprTeyne caHABIK CHMaTTaManblK 3€pTTEy AW3AHBI KOJMaHbUIFaH. KaxeTTi nepekTepii skuHay
YIIiH cayaTHaMaHBI KOJIIaHa OTHIPHII, cayaTHaMa dIiCi KOJIAHBUIIBI XKOHE O AEPEKTEp ONCYMETTIK FEUTBIM-
JapFa apHaJiFaH CTaTUCTUKANBIK makeTTiH (SPSS) 23.0. HycKachlH nalanany apKbUIBI CHITATTaMallbl TYpIe
tangasabl. Ockl 3epTTEYIiH HOTHXKeTepiHe ColKec, aFbUIIIBIH TUTIH IEeT TiTi peTiHae YHPeHYIIIepIiH TEIHIAY
Ke3iH/Ie Ma3acChI3/IbIK JICHIeHi )KOFaphl eKCHIIT aHbIKTAIIbL. J[onipek alTKaHIa, aFbUTIIBIH TUTIH IIET Tili pe-
TiHJIe YHPEHYILIIep opTYpIli alThUIBIMIAP.IbI ecTireH1e KoOipeK KUBIHIBIKTapFa Tal 00JIaThIHBI aHKbIH/IAIIBL.

Kinm ce30ep: ThIHIAynarbl alaHJaylIbUIBIK, MA3achI3bIK, THIHJIAM TYCIiHY, IIET TiJli, CAaHABIK 3epTTey, cayal-
HaMa, aFbUIIIBIH TUTIH YHPEHy, TYCiHY.

JI.H. babaxanosa, M.E. CeliToBa

AHaJIN3 YPOBHS TPEBOKHOCTH B Ay THPOBAHUY Y4YAN[UXCS B KJIACCAX AHTJIMHCKOT0
SI3bIKA KAK MHOCTPAHHOTO

AynupoBaHHe CUMTAaeTCsS TPYAHBIM HAaBBIKOM, a TaKXKe MM YacTO MPeHeOperaloT Mo CPaBHEHHUIO C APYTHMH
HaBbIKAMH, & UMEHHO HaBbIKAMU YTEHUsI, IUChbMa U PAa3rOBOPHON pedn. AyAupoBaHHEe — OIMH U3 BaKHEHIINX
HABBIKOB BJIaICHU BTOPHIM MM MHOCTPAHHBIM S3bIKOM, KOTOPBIH JaeT BO3MOXHOCTh OOLIATHCS C APYTHMMHU
HOCHTEJISIMH 53bIKa, TOCKOJIBKY 0€3 CITyIIaHus 0OIIeHe He MOXKET OBITh HOJIHBIM. B ycTHOM 00LIeHHH ayiu-
pOBaHME UTpaeT 3HAYUTEIbHYIO POJb, U TPEBOI'a OKA3bIBAET BIUSHHE HA MOHMMAaHHE YYaIIUMUCS Ha CIyX.
TpeBora sIBIsICTCS. MOITHBIM (DAKTOPOM, KOTOPBIH OJTOKHPYET MOHUMAaHHe yJaluMucs Ha cryxX. Llens HacTos-
IIETO MCCIIEOBAHMS COCTOSIIA B TOM, YTOOBI MPOAHAIN3NPOBATh YPOBHH OECIIOKOICTBA IIPH MPOCITYIINBAHUH
yJaInmxcsl B KIaccax aHIIMIICKOT0 KaK HHOCTPAHHOTO SI3bIKA. Y YaCTHHKAMH 3TOTO HccienoBanus Opum 109
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y4amuxcs U3 AByX pasHbIX mkon Typkecrana. B Hem npunsnu ydactue yqanecs 10-11 kmacco O6mieo6-
pasoBaTenbHOM cpenHell mkonel Ne 2 umenn Xamsbl (k=46) u Llkonel-rumaazuu Nel7 umenn ArtaTiopka
(x=63). B pabore ucnonp30Bajca KOTUIESCTBEHHBII ONMUCATENBHBIN AU3aiiH HccnenoBanus. s coopa HeoO-
XOAMMBIX JaHHBIX ObLI IPUMEHEH METO]] OIIpOca C HCIIOJIb30BaHUEM BOIIPOCHHUKA, KOTOPHIH ObUT IpOaHaIH3H-
poBaH ¢ momomsio CTaTUCTHYECKOTO IakeTa Ui conuaibHbIX Hayk (SPSS) Bepcunm 23.0. Io pesymsraTam
OBLIO 0OHAPYKEHO, YTO U3YUarOLIHe aHTINHCKUH KaK HHOCTPAHHBIH SI3BIK NIMEIOT BHICOKHI YPOBEHb TPEBOXK-
HOCTH TIPH TIPOCTyIIMBaHUHU. To4Hee, ObIII0 00HAPYXKEHO, YTO CTYICHTHI, H3yJalollie aHTINICKUI KaK HHO-
CTpaHHbIN, CTAIKMBAIOTCS ¢ OOJIBIIMMHU TPYAHOCTSMH, KOT/IA CIIBILIAT PAa3HbIC BUIBI IPOU3HOIICHUS.

Knrouesvie cnosa: TpEBOra Ciiylnlanus, TPE€BOXHOCTb, IOHUMAaHUE Ha CIIYX, HHOCTpaHHBIﬁ S3BIK, KOJITHYCCTBCH-
HBI€ UCCJICAOBAHUA, OIPOC, U3YUCHUE AHTJIUHCKOTO sA3bIKAa, IOHKUMAaHUE.
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