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Regional approach in English language teaching

This paper demonstrates the results of the study on realization of regional approach in English language
teaching at universities. The regional approach contributes to the formation of student’s personality as a wor-
thy representative of any place. When it is included into teaching a foreign language it can also help students
become familiar with the treasures of their own country’s culture, which is essential for the harmonious de-
velopment of a modern personality. In addition, the realization of regional approach in the process of teaching
English language allows students not only to better understand and assimilate individual linguistic phenome-
na and cultural realities but also to prepare students for future professional activities in their region. The aim
of this research study is to examine students' regional awareness and assess the effectiveness of regional ma-
terials in teaching English. The experiment was conducted to determine whether awareness of regional mate-
rials in teaching English could enhance students' English language skills. The results of the experiment indi-
cate that the majority of students understand the necessity of including regional content in the teaching pro-
cess, and regional materials contribute to the development of students’ English language skills. The authors of
the article believe that their recommendations will facilitate the realization of the regional approach in Eng-
lish teaching.

Keywords: regional approach, teaching, English language, culture, national values, regional awareness, atti-
tude, university

Introduction

All the actions taken in the field of science and culture in the country are aimed at raising education to a
higher level for Kazakhstanis on the basis of universal and individual national benefits. One of the most sig-
nificant state challenges is the formation of an individual who respects the native country, its traditions and
customs in order to join the ranks of competitive developed states. Thus, the training of competitive, profes-
sionally competent specialists who define the national spiritual character has become an urgent concern in
the context of the democratization and humanization of public life.

At this stage of development, as our country has firmly established itself on the international stage and
is forging qualitatively new ties with other countries, the ability of specialists to effectively master a foreign
language has become essential to society. In this regard, the training of specialists who master English well is
very important, since knowledge of English opens up new opportunities for everyone. Knowing English, one
can take part in various international conferences, symposiums and seminars devoted to various fields of sci-
ence. Moreover, specialists who know English well have the chance to work for huge, global corporations
that hold prominent positions all around the world.
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Regional approach in English...

For English language teaching to be successful, it is essential to enrich the goals of teaching with new
content, adopt diverse approaches, and develop innovative teaching methods. The curriculum for teaching
English should not only familiarize students with the national values of the country of a target language but
also emphasize teaching English in a way that connects to their own national values. In this regard, adopting
a regional approach can significantly enhance students’ success in learning English. Incorporating a regional
perspective fosters students' awareness of their local culture and identity, which should be encouraged as part
of international communication.

The integration of a regional approach in language instruction enables students to gain a deeper under-
standing of both the significance of culture in the modern world and culture itself. It helps students feel more
connected to their own culture, fosters tolerance, prepares them for cross-cultural dialogue, and enhances
their ability to creatively represent their cultural identity.

Despite these benefits, the regional approach is not fully integrated into the English language teaching
process at universities. As a result, students often struggle to communicate effectively in English about the
unique aspects of their home region and native culture. They face difficulties in authentic communication
because they are unable to express and share their individuality, which could otherwise connect them to
global culture. Therefore, within the culturally diverse context of teaching English at universities, it becomes
essential to develop students’ communicative skills to ensure they can use English as a language of interna-
tional communication.

The issue concerning a region is not a novel approach in Kazakhstani educational science. The works of
19th-century educators such as A. Kunanbayev, Sh. Ualikhanov, and Y. Altynsarin highlight issues related to
native land, country, and folk education within the context of national education. A. Kunanbayev was able
to educate the public with his songs and edifying words on values such as duty, debt, friendship, art, educa-
tion, teaching, life’s work, and morals. The thinker motivated young people to understand the importance of
becoming decent citizens who serve their people with obedience — the “full man”. He encouraged young
people to learn a range of new trades and gave them advice on how to work morally for the sake of society.

Through his songs and words of wisdom, A. Kunanbayev taught the people about the noble examples of
virtues such as responsibility, duty, friendship, art, education, teaching, hard work, and morality. The poet’s
intention was to instill in young people the values of being good citizens who serve their people with dedica-
tion — the concept of the “whole person,” which inspired the thinker. He advised the youth to work honora-
bly for the benefit of society and encouraged them to learn a variety of new skills.

K.K. Tokayev, the president of the Republic of Kazakhstan, advocated for raising Kazakh children as
patriotic citizens of their country in his article “Abai and Kazakhstan in the 21st Century”. His legacy was a
school of patriotism, which serves as the foundation for respect toward his state. We must continue reading
Abai’s writings if we hope to cultivate an enlightened citizenry. Like Abai, we must love our people. Despite
his criticism of his countrymen’s shortcomings, the great poet made it his mission to guide his nation toward
prosperity and greatness. Abai’s rich legacy contributes to the formation of a new national consciousness
among Kazakhs. His writings help instill a sense of patriotism and love for the nation, the people, and the
land in all young Kazakhstanis [1]. It is crucial to instill in young people the core principles of Hakim Abai
and make them guiding principles in their lives. He praised Abai’s pedagogical conclusions within the con-
text of enlightenment, stating, “This is one of the main steps in the modernization of the nation.”

Each nation has its own way in raising children, according to M. Zhumabayev, who highlighted in his
work “Pedagogy” that the ideas of ethnopedagogy and ethnopsychology are the primary variables that de-
termine the aims, objectives, content, and principles of education and training. Teachers have a duty to teach
children in the spirit of national traditions because they live and work among their people. He stated that
“Every person has certain educational traditions, with the observance of which it is very important to enter
the world community” [2]. In the research we conducted, M. Zhumabayev’s pedagogical ideas emphasize the
value of preserving national customs in young people’s education.

The researchers also stressed how important it is to consider and utilize the opportunities of environ-
ment in the teaching process as much as feasible. When the topic was discovered to be both a product and a
producer of the environment, the question of the educational potential of the surroundings was first seen as
crucial. N.S. Gashkov cited in his article P.F. Kapterov’s saying that “Pedagogical thought came to life, as if
someone sprayed it with live water, new goals and paths emerged right away. The most significant issues
surrounding public education were brought forward and added to the agenda” [3].

E.N. Bakurova in her article “Regional component in the content of teaching a foreign language” high-
lights that thanks to inclusion of regional approach students will be able to develop the ability to represent
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their original culture by speakers of other cultures in a language they understand thanks to its introduction
and the way the learning process is organized, which is impossible without knowledge of one’s own cultural
identity [4].

Many studies have been conducted regarding to the inclusion of the regional approach in the content of
teaching English as the process of interaction between culture and personality. This reflects mastering the
cultural heritage and culture of our days, awareness of one’s own cultural identity and the ability to represent
one’s native culture with its regional specifics in dialogue with speakers of another culture. For example,
researcher |. Cakir stated that notwithstanding divergent viewpoints, culture has gained significant attention
in the field of foreign language instruction and acquisition. It is often acknowledged that language and cul-
ture serve as the primary means of expressing culture. Though “pure information” is helpful, it doesn’t al-
ways result in learners gaining insight; on the other hand, those who are more culturally aware are able to
think more critically. The most common complaint is that although students understand language rules to a
large extent, they sometimes struggle to use the language appropriately because they don’t know enough
about their own culture [5].

Yusniawati and Y. Lestari considered the potential of using local cultural materials in EFL context. Us-
ing selected books, review articles and empirical research articles they draw conclusions about use of local
culture-related materials in EFL classroom. Their theories suggest that teachers may help students attain
English proficiency while opposing the dominance of English content in EFL instruction by incorporating
items relating to the local culture [6].

Researcher H. Kaltsum noted that textbooks should contain local potentials with distinctive regional
characteristics. He thinks that most of the textbooks contain general discourse and do not have specific char-
acteristics and potential areas where English is taught. He created English textbooks with the local content.
In their view incorporating local content in English language teaching will increase students’ motivation to
study and give opportunities to better understanding of their national values [7].

H.Y. Lu and C.W. Chien believe that local culture in the curriculum in an English Scenario Classroom
influences the development of students’ environmental and vocabulary knowledge. In their view integrating
local culture elements into an English Scenario Classroom provide students with pertinent background in-
formation, and the curriculum’s execution supported students’ contextual learning. In addition, the issue-
integrated curriculum is productive in the development of students’ environmental knowledge [8].

Scholars Y. Oktarina and others emphasize the significance of including students’ native culture ele-
ments in the reading materials. They believe that incorporating indigenous culture into English language
teaching contribute both the development of students’ awareness of their country and English language
communication about their own culture. Moreover, these authors maintain the idea that incorporating local
culture into readings helps students improve their reading skills [9].

Herdi and other scholars highlighted that the capacity of students to learn English with local culture in
intensive course classes is greatly impacted by incorporating local culture into English language instruction.
The students gained awareness of the importance of conserving their native culture in addition to learning a
new language during the teaching and learning process [10].

Analysis of the sources related to the issue of the study provided explanation that it is important to real-
ize the regional approach in the teaching process of English. The researchers of this study believe that in or-
der to realize the regional approach in the teaching process one needs to know student’s regional awareness
and their attitude to inclusion of regional materials into teaching process of the English language.

Methods and Materials

The major empirical method was employed. Data were collected through a survey, and students’
knowledge was assessed using tests. The aim of the experiment was to determine the efficiency of using a
regional approach in teaching English. In the first stage of the experiment, students’ attitudes toward using
regional materials in teaching English were defined through a survey. First-year students from various uni-
versities in Kazakhstan participated in the survey. They were selected because English is taught in the first
year of all majors at universities across Kazakhstan. A total of 171 students from eight universities partici-
pated in the survey. The survey was adapted from R. Perkins’ Cultural Awareness, Knowledge, Skills, and
Attitude (CAKS and Attitude) Survey [11]. It consisted of 13 questions and covered the questions about histo-
ry, culture, famous people, etc. and students’ attitude to inclusion of regional content into English teaching
process. The survey was completed via Google form and distributed among the first-year students of univer-
sities.
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After we collected these data, two groups of students were formed: an experimental group (EG) and
control group (CG). The number of students in both the EG and CG was the same, with 32 students in each
group. The experimental group students were majoring in Public Administration and the control group stu-
dents were majoring in Energetics. The test designed to assess the regional knowledge of EG and CG stu-
dents consisted of 30 closed test questions in English, covering regional content. The test questions were
structured based on increasing levels of difficulty (10 easy questions, 10 medium-difficulty questions, and 10
difficult questions). Each test question had four answer options, with one correct answer to be selected. The
test questions included information about historical monuments, cities, cultural landmarks, and other region-
ally significant information from various parts of the country.

In the formative stage of the experiment the CG students were taught according to the approved curricu-
lum, with no changes made to the content of the course. In the teaching process of the EG, regional materials
were integrated. This stage lasted two months. And in the third stage of the experiment the post tests were
conducted and the results were compared with the results of the pre-test.

Results and discussions
Table 1 shows the number of participants from different universities enrolled in the survey.

Table 1
Respondents’ composition by universities
Universities Number of students

L.N. Gumilyov Eurasian National University 85

M.H. Dulati Taraz Regional University 8

Khozha Akhmet Yassawi International Kazakh-Turkish University 28

A. Baitursinov Kostanay Regional University 6

O.A. Baikonurov Zhezkazgan University 12

E.A. Buketov Karagandy State University 5

Korkyt ata Kzylorda University 27

Overall 171

Table 2 demonstrates the educational progammes of respondents.
Table 2
Respondents’ educational programmes
Educational programmes Number of respondents

Physics teacher 8

Mathematics teacher 8

ICT teacher 15

Pedagogy 13

Accounting and Audit 8

Public Administration 32

Metallurgy 13
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Continuation of Table 2

Educational programmes Number of respondents
Management 14
Civil Construction 15
Energetics 32
Transport 13
Overall 171

The information in the table shows that respondents’ educational programmes are diverse. The results
of respondents’ answers to the questions “What is your attitude to regional culture and history” are given in
Table 3.

Table 3
Respondents’ answers
Regional culture Results (in %) Regional history Results (in %)
I am not interested. 35% I am indifferent. 2.3%
I am indifferent. 4.1% I am not interested. 3.5%
I am highly interested. 25.7% I am highly interested. 24%
I always develop my I get experience from it.
knowledge in the regional cul- 26.9% 25.8%
ture
I respect regional culture 39.8% I respect regional history. 44.4%

From this table it can be observed that students respect regional culture (39.8 %) and regional history
(44.4%). Only 3.5% of students are not interested both in regional culture and regional history. Approximate-
ly similar responses we received for students’ high interest in regional culture (25.7%) and regional history
(24%). These data make us possible to draw the conclusion that students are interested in regional culture
and history and they are eager to increase their regional knowledge in these fields. Figure 1 demonstrates the
answers for the question “What is a region for you?”

60,00% 52°60%
45,00% -
30,00% -
18,10% 19,90%
15,00% -
0,00% -
living environment house,village, city place marked on the map natural environment

Figure 1. Respondents’ answers

The data show that more than half of students (52.6 %) think that it is a living environment. In these an-
swers, “living environment” refers to the broader regional setting, while “house”, “village”, and “city” repre-
sent specific types of spaces where people reside and engage with one another. Only 9.4 % of students con-

sider the region as a natural environment. 18.10% of students suppose that it is a house, a village or a city
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and 19.9 % of them think it is a place marked in the map. From these results we can conclude that most re-
spondents accept a region as a living environment and connect it with their life.

The next figures show the answers for the questions “What is regional knowledge for you?” and
“Where do you take the regional knowledge?” (Fig. 2, 3)

Traditions Family

Family values

Famous people Institution 31,509

History
Newspapers, magazines

Monuments 18,00%

Arts
Music

Special course

Holidays Social nets 23,40%
Geography

Culture

General knowledge

24%

Figure 2. What is the regional knowledge for you? Figure 3. Where do you get the regional knowledge?

From Figure 2 it is obvious that approximately one quarter of respondents think that regional
knowledge is historical or cultural knowledge. Only 2.8% of respondents believe that it is holidays and 3.1%
think that it is arts. 11% of them consider regional knowledge as family values and other 11 % think that it is
geography 8.6 % think that it is traditions and famous people.

31.5 % of students think that they get regional knowledge from educational institutions. Then 23.4%
say that they receive it from social nets and from 18 % to 16.2 % think that they acquire it from newspapers
and family.

From these results we suppose that most students connect regional knowledge with local history and
culture. Moreover, most students think that they accumulate regional knowledge from their studies at univer-
sities.

Figure 4 illustrates the answers for the question “How do you feel about discussing regional issues in
the lessons?”

38,6 40,
30,
20,
10,
My favourite ‘ 0
theme | don't know !
why | need it I don't like this
theme

Figure 4. Discussing regional issues in English lessons

From these results we could observe that more than a third of the respondents (38.6%) answered that
regional content is their favorite theme and 28.7 % of the respondents think that this should be one of the
favorite themes. However, there were respondents (8.2%) who don’t know why they need it and 1.1 % of
them do not like this theme.

The following figure demonstrates the information about the respondents’ opinions on the positive sides
of regional knowledge in English teaching process. (Fig. 5)
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0,4
0,3
0,2 -
0,1 -
0, -
increase motivation regional awareness increase regional knowledge interaction with foreigners
about native country

Figure 5. Positive sides of regional knowledge

In these responses, “regional awareness” and “regional knowledge” refer to distinct concepts. Regional
knowledge encompasses factual information about a specific region, such as its geography, history, culture,
traditions, economy, and demographics. Regional awareness goes beyond knowledge, incorporating sensitiv-
ity, respect, and the ability to navigate regional differences appropriately. The data demonstrate that 24 % of
respondents answered that regional knowledge increases motivation, it develops regional awareness (26.9
%), it increases regional knowledge 33.3 % and they can talk about their country with people from other
countries 15.8 %.

Figure 6 presents information about the challenges respondents may face when engaging with regional
content.

40,
31,6
30,
20,
10,
too much
information  lack of )
discussions  inadequate
teaching I don't know 0,
inf Wh'c.h . less attention is
information is given to this
important topic

Figure 6. Challenges faced by respondents in engaging with regional content

The data illustrate that a lack of discussions and inadequate teaching are common problems students
face when engaging with regional content. Additionally, 8% of respondents believe there is too much infor-
mation, while 8.4% feel that this topic receives insufficient attention.

According to the conducted survey, the majority of respondents view the area as their home’s secondary
regional education system, as well as its regional culture and history. The majority of respondents stated that
they get regional knowledge from educational institutions, and that they adore discussing regional concerns
in class. This suggests, in our opinion, that the respondents would prefer that the classes include content from
the locality. The majority of respondents would like to have broad knowledge about the area and their future
profession. In response to inquiries about the benefits of regional education, how it impacts their develop-
ment, they responded that regional approach raises regional awareness and education. This indicates that re-
spondents think regional knowledge is important and will help them in their future careers. Lack of adequate
training and discussions on the subject are noted by respondents as challenges in working with regional ma-
terials.
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The regional materials presented to the EG students covered regional historical, geographical, and cul-
tural content about five regions of Kazakhstan (southern, western, central, eastern, and northern) across five
chapters. The materials were sourced from Sacred Kazakhstan [13], National Sacred Sites of Kazakhstan
[14], and other books, organized and compiled according to the requirements for preparing educational mate-
rials. These materials were processed, taking into account the necessary standards, and then translated into
English. A total of 34 reading texts and 15 listening texts were provided to students, accompanied by pre-,
while-, and post-learning activities. Table 4 provides some of the topics covered by the regional materials.

Table 4
Regional materials topics

Shilikti Complex

Topics Reading materials Listening materials Topics in the curriculum
Welcome to Central Kazakhstan! | Bektau Ata, Edyge Peak Cultural and historical basis
The picturesque mountains of Karkaraly — the leg-
Central Kazakhstan end of the steppe
mountain
Historical complexes in Central Alzhir, Karlag Zhuban Ana Art, Music, Literature
Kazakhstan complexes Mausoleum
Worth-seeing lakes Lake Balkhash, Shaitankol Art, Music, Literature
Lake Korgalzhyn
Welcome to Eastern Kazakhstan! | Amazing places in Lake Alakol Education
the East Lake
Markakol, Mount
Muztau
Historical sites in the East Berel Complex, Akbauyr Complex Education

A trip to historical sites

Konyr Aulie Cave,
Kazy Korpesh
Baiyan Sulu Mauso-

Zhidabai-Borili Abai
Historical and Cultural
Complex

My profession

leum

Although the regional topics we proposed do not exactly match the topics in the curriculum, we can see
that the gap between them is not significant. Therefore, the materials we suggested enhanced the teaching
content and provided an opportunity to improve the regional knowledge and language skills of the EG group
students. Additionally, since this is a “Foreign Language” course, our goal was not only to improve students’
regional knowledge but also to expand their vocabulary in English through regional materials, as well as to
help them learn to analyze topics based on regional content. As a result, new words or phrases in English
were italicized in each regional text, and a series of exercises was suggested to help students master them.

The test results were measured using a ratio scale, which is commonly applied in pedagogical research
to evaluate correct and incorrect responses [12]. Each correctly answered easy question was awarded 2
points, each medium question 3 points, and each difficult question 5 points, with a total possible score of
100.

Thus, the data obtained were converted from a ratio scale to an ordinal scale, as an ordinal scale assigns
levels to the measured objects. Thus, the levels of students’ regional knowledge were determined on the ba-
sis of the following scale:

Less than 40: low level

41-70: medium level

71-100: high level

The initial results of the regional knowledge of EG and CG students are presented in Table 5.
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Table 5
The results of the regional knowledge of EG and CG students
Levels
Groups Indicator Overall
Low Medium High

Numerical 13 18 1 32
EG

% 40.63 56.25 3.12 100

Numerical 14 17 1 32
CG

% 43.75 53.13 3.12 100

From the above data, we could conclude that more than half of the students have medium-level regional
knowledge: 56.25% in EG and 53.13% in CG. Fewer than half of the students have low regional knowledge:
40.63% in EG and 43.75% in CG. The number of students with high-level regional knowledge is just one in
each group, making up 3.12%. Based on the methodology applied, we conclude that greater attention should
be given to students’ regional knowledge during the formative stage of the experiment.

The tasks for learning new words and phrases included matching the words with their synonyms, anto-
nyms, and definitions, creating a glossary with new words, forming sentences using the given words, con-
structing sentences by arranging the given words, creating crosswords and word searches from the words,
and so on.

After our intervention, we conducted the test with students from both the EG and CG again. The test re-
sults at the beginning and end of the experiment are presented in Table 6.

Table 6
The levels of regional knowledge of EG and CG students at the beginning and end of the experiment
Levels
Groups Indicators Period Total
low medium high
numerical 13 18 1 32
beginning
% 40.63 56.25 3.12 100
EG
numerical 8 22 2 32
end
% 25 68.76 6.24 100
numerical 14 17 1 32
beginning
% 43,75 53.13 3,12 100
CG
numerical 13 18 1 32
end
% 40.62 56.26 3.12 100

According to the results obtained, we observed the dynamics of change in the knowledge of the EG stu-
dents. Before the experiment, the share of students with low level was 40.63%, and after the formative exper-
iment, it decreased by 25%. Conversely, the number of students with medium-level knowledge increased
from 56.25% to 68.76%. The number of students with high-level knowledge rose from 3.12% to 6.24%,
which corresponds to an increase of one student.

The results of the regional knowledge test for EG and CG students were processed using SPSS software
and compared using the T-value. The independent samples test information is provided in Table 7.
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Table 7
Independent Samples Test

Levene's Test
for Equality t-test for Equality of Means
of Variances

Groups - 4 95% Confidence

_ B Me_an _O§ Interval of the

F Sig. t df >3 Dif |25 Difference

& ference ujua—"

upper lower
Equal Equal

variances variances ,709 ,403 -,503 62 ,617 -1,063 2,113 -5,286 3,161
assumed assumed
CG Equal Equal

xz;'ances ‘rf;;'a”"es - - 503 | 61,972 | 617 | -1,063 | 2113 | 5286 | 3,161
assumed assumed
Equal Equal

variances variances ,073 ,788 4,510 62 ,000 7,906 1,753 4,402 11,410
assumed assumed
EG Equal Equal

xzi'ames xzi'ames - - 4510 | 61,478 | 000 | 7,906 | 1,753 | 4,402 | 11,411
assumed assumed

The data represent the results of an independent samples t-test for two groups: CG (Control Group) and
EG (Experimental Group). According to the results in CG the difference in means is not statistically signifi-
cant, as indicated by the p-value of 0.617 and the confidence interval that includes zero. In EG the difference
in means is statistically significant, as indicated by the p-value of 0.000 and the confidence interval that does
not include zero. Thus, the intervention had a significant impact on the EG group, but not on the CG group.

Our findings indicate that incorporating regional materials not only broadens students’ understanding of
the region but also significantly benefits their language skills when applied in English lessons. Additionally,
integrating region-focused content makes learning more engaging and contextually relevant, promoting both
cultural awareness and language development. Activities such as reading, listening, and discussing regional
topics encourage students to build critical thinking and communication skills in English, creating a more
comprehensive and enriching educational experience. This research made it possible to give the following
recommendations:

1. To select, systematize and construct the regional materials in order to use them in English classes.

2. Different effective methods and techniques should be utilized for incorporating regional content into
English lessons at universities.

Conclusion

The paper presented the results of the study on regional approach in English teaching process at univer-
sities. Realization of the regional approach in the content of foreign language teaching is dictated by the de-
sire to bring the learning process closer to reality. The conducted research emphasizes the significant role of
regional content in students’ education. While some express concerns about information overload, the major-
ity of respondents support incorporating local topics into educational materials. They believe such integra-
tion is valuable for expanding their knowledge and skills, particularly in relation to their future professional
endeavors. However, challenges such as inadequate discussion opportunities and insufficient teacher training
need to be addressed to enhance the effectiveness of utilizing regional materials in the educational process.
These issues require focused attention to ensure better implementation and overall educational improvement.

Our findings highlight the positive impact of incorporating regional materials into the educational pro-
cess, particularly in language learning. By integrating local topics into English lessons, students not only
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deepen their understanding of the region but also enhance their language skills. Regional approach implies,
on the one hand, the knowledge of students about their region, and, on the other hand, it is the knowledge
about the country of the target language. It is feasible to familiarize students with the facts of the native
country and the cultures of the countries of the target language in comparison to one another through the
proper selection of subject content [15].

This approach enables students to develop a deeper understanding of cultural features and differences,
thereby fostering intercultural competence. Integrating a regional component into the educational process not
only increases students’ interest in the language being studied but also enhances their ability to apply the ac-
quired knowledge in professional and everyday contexts.

For the effective implementation of the regional approach, it is important to consider aspects such as
adapting educational materials to the specific characteristics of the region, using local texts that reflect the
cultural, historical, and social features of the area, and including tasks in the curriculum that encourage stu-
dents to conduct comparative analyses. Thus, the regional approach to teaching English promotes the inte-
gration of local context into the learning process, making it more relevant, engaging, and practically mean-
ingful for students.
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I'.3. Taxxutoa, H.C. KaceimOexoBa, M. K. Tycynoekosa

AFBUINIBIH TiJIIH OKBITYAaFbl aUMAKTBHIK TICLI

Makanasa yHUBEPCHTETTEp e aFbUIIIBIH TUIIH OKBITY YAepiCiHAe aliMaKTBIK TACUIAL XKy3ere achlpy OOMbIHIIA
3epTTCy HOTHKEIEPl KOPCETUTeH. AUMAKTBIK TOCLT K3 KeJITeH aliMaKThIH JIAHBIKTHI OKiTl PETiHE CTYACHTTI
JKeKe TYJIFa peTiHIe KalblITacThIpyFa bIKman erendi. Lller TUTIH OKbITyZa aiMaKTBIK TOCUIAI XKY3ere acklpy
CTYIEHTTEpre 63 eNiHIH MJICH! KYHIBUIBIKTapHIMEH TaHBICYyFa KOMEKTece i, Oy Ka3ipri 3aMaHFbl TYJIFaHbIH
yitneciMai gamybl yuriH KaxeT. COHBIMEH KaTap, aFbUIMIBIH TUTIH OKBITY YAEpiciHAe alMaKThIK TOCUIAi
JKY3€ere achlpy CTYJCHTTEepre XeKeJIereH TULIIK KyObUIbICTap MEH MOJICHH KYHABUIBIKTApAbl XKAKChl TYCIHyre
JKOHE Wrepyre FaHa €Mec, COHBIMEH Karap CTyICHTTEepAl ©3 aiiMarbIHAAFbl KOciOW KbI3METiHEe HalbIHAayFa
MYMKIHAIK Oepeni. 3epTTeyaiH MakcaThl CTyJCHTTEPAIH aiiMaKTHIK Xa0apIapJibIFbIH 3epTTEY JKOHE aFbUIIIBIH
TUTIH OKBITYZa alMaKTBIK MaTepHalgapibl MaijalaHyqslH THIMIULrH Oaranay. 3epTTey HOTHKenepi
KOPCETKEH/ICH, CTYICHTTEP/IiH KOTIIIIT OKYy MPOIeciHe aiiMaKTHIK KOHTEHTTI €HIi3y KaKETTLIIriH TYCIHEeI],
aJI ailMaKTBIK MaTepHaIgap TUIAIK JaFAbIIapbl JaMBITyFa BIKIal eTedi. KophIThIHABIIa MaKana aBTopiIaphl
aFBUIIIBIH TITIH OKBITY/1a alMaKTHIK TOCUII KY3€re achlpyFa KOMEKTECETIH YChIHBICTAp OepreH.

Kinm ce30ep: aiiMaKTBIK TOCLI, OKBITY, AFbUIIIBIH TiJi, MOJCHUET, YITTHIK KYH/BUIBIKTAp, aMMaKThIK
xabapaapibIK, ©3apa OailylaHbIC, YHUBEPCHUTET.

I'.3. TaxxutoBa, H.C. KaceimbexoBa, M.JK. Tycynbexkosa

PernonanbHbIi MOAX0 B 00yUYeHUH AHTJIUIICKOMY SI3BIKY

CraThsl IOCBSIIEHA pe3yabTaTaM HCCIEJOBAHUS [0 PEATH3aIN PETHOHATBHOTO MOJX0/a B IpoIiecce ooyde-
HUS aHTJIMHCKOMY SI3BIKY B YHUBEPCHUTETaX. PerHOHAIBHBIN 1OJX0]] CHOCOOCTBYET (hOPMHUPOBAHHIO JIMIHO-
CTH CTYJIEHTa KaK JOCTOIHOI0 NPEeACTaBUTENS ONPENENEHHOTO PErnoHa. Peannsanust pernoHaibHOro Moaxo-
Jla B IIPENoiaBaHUuU MHOCTPAHHOI'O A3bIKa MOXET IOMOYb CTYJIEHTaM IIO3HAKOMUTHCS C KYIbTYpHBIMU IICH-
HOCTSIMH CBOEI1 COOCTBEHHOW CTpaHBI, YTO HEOOXOAMUMO Ui TAPMOHUYHOTO Pa3BUTHS COBPEMEHHOH JIMUHO-
ctu. Kpome Toro, peannsamnyusi pernoHaIbHOTO MOAX0AA B IPOIIEcCce MPENoAaBaHUs aHITIMHCKOTO S3bIKa I0-
3BOJISIET CTYJICHTaM HE TOJBKO JIydIlle TOHUMATh U yCBAaHBaTh OTIENbHBIE SI3BIKOBBIC SBICHUS U KYIbTYpHBIE
peanuy, HO ¥ TOTOBHUTH CTYACHTOB K MX MPO(ECCHOHAIBHON AEATETEHOCTH B CBOEM perHoHe. Llenbio JanHo-
TO HCCIIEJOBAHUS SBISETCS U3yUCHHE PErMOHAIBHON OCBEIOMIIEHHOCTH CTYJACHTOB M OIEHKa 3 (EKTHBHO-
CTH HUCIIOJNB30BaHMsI PETHOHAIBHBIX MATEPUAJIOB B MPENOJaBaHUU AHTIIMHCKOTO SI3bIKa. JKCIEPUMEHT ObLI
MPOBEJICH C 1IEJIbI0 ONPENIeNIUTh, MOXKET JIU OCBEIOMIIEHHOCTh O PETHOHAIBHBIX MaTepuanax B MpenoaBaHuu
QHTJIMHCKOTO sI3bIKa CIIOCOOCTBOBATH YJIYUILIEHHUIO SI3BIKOBBIX HABBIKOB Y CTYAEHTOB. Pe3ynmbTaThl 9KCIIepH-
MEHTa NOKa3aJH, YTO OOJBIIMHCTBO CTYACHTOB MOHMMAIOT HEOOXOAMMOCTh BKIIFOUCHHUS PETHOHAIBHOTO KOH-
TeHTa B Tporiecc 00ydeHns], a peTHOHAIBHBIE MAaTePHANBI CIIOCOOCTBYIOT Pa3BUTHIO S3BIKOBBIX HABHIKOB. B
3aKTIOYEHUN aBTOPHI CTAaThH JAIOT PEKOMEHIAINH, KOTOPBIE IIOMOTYT PEaNN30BaTh PErHOHATIBHBIN ITOJX0 B
MPETIOJaBaHUH aHTJIMHCKOTO SI3BIKA.

Kniouesvie cnoga: pernoHaNnbHBIA MOAXOM, 0OydeHNe, aHTJIMICKUH SA3BIK, KyJIbTypa, HAI[MOHAIBHbIE IIEHHO-
CTH, PerHOHAJIbHAS OCBEAOMJIEHHOCTh, OTHOLIEHUE, YHUBEPCUTET.
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