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Methods for the formation of monologue speech in the Russian language classes
in a non-linguistic university

In the article topical issues of teaching Russian as a foreign language in Kazakh language groups were con-
sidered. The authors focus on the topical problem of forming the skills of monological speech at the basic and
academic levels. Based on the practical experience of working in the basic and academic level groups in a
technical university the authors analyze the effectiveness of the very method of combining multilevel groups
and working on the monological speech with the use of innovative methods. In this article on the example of
particular classes such methods as “Tandem”, excursion, case-study, project were studied in the aspect of
working out the skills of monological speech. The authors offer the plan of organizing classes at different
levels of groups, defining the ratio of topics and the most adequate methods aimed at forming skills of mono-
logical speech in the course of studying these topics.
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Introduction

The objectives for the implementation of the discipline program “Russian language” for organizations
of higher and postgraduate education are aimed at “successful mastery of types of speech activity in accord-
ance with the level of training; formation and improvement of language skills in different situations of eve-
ryday, socio-cultural, professional communication; formation of skills of producing oral and written speech
in accordance with the communicative purpose and professional sphere of communication” [1]. As a result
of mastering the program, the students of non-language high schools should, thus, master all kinds of speech
activity. They should be able not only to conduct a dialogue on different topics, in different communication
situations, including professional ones, but also be able to build monologues, both prepared and spontaneous.
As LLA. Zimniaia notes, in receptive types of activity the product is an inference, but in productive types of
speech activity, such as speaking and writing, it is a statement and a text [2]. Certainly, mastering such com-
plex communicative units as a complete statement, the text causes certain problems for students and de-
mands the special methodical decisions allowing them to reach higher results.

If the question about the importance of learning the dialogical form of speech is unambiguously solved,
because this form is primarily needed in various situations of communication, there is no such unanimity
about the monological form. Different approaches of methodologists to this problem are analyzed in detail
by K.A. Popova. She made the following conclusions: “Some researchers consider monologue a truncated
form of dialogue that does not require separate practice, and the process of teaching this form of communica-
tion is reduced to memorization of various topics. Others note that the monological statement requires from
students a higher level of preparation and is connected with a number of difficulties caused by the contents
of the statement, its linguistic registration and conditions of reproduction” [3]. Thus it is not necessary to
speak about a wide range of methodical workings out on activation of monological speech. Especially it con-
cerns multilevel groups or possibility to use for this purpose potential of groups of different level with which
the teacher works. Basically, researchers emphasize various kinds of work which allow overcoming difficul-
ties of mastering monological speech arising at initial stages of training. So, K.A. Popova in her article stops
in detail only on the work with the text, describing in detail each of the stages [2]. T.E. Sukhanova, T.V.
Krysenko, stating different methods of forming dialogic and monologic speech, pays more attention to the
dialogue [4, 5].

Concerning the monologue, they are only limited to the stages (levels) of its mastering (statement, con-
struction and discourse) [3]. A.Ya. Bagrova in her article “Formation of skills and abilities of the monologi-
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cal statement at secondary school — the basis of teaching communicative competence in a foreign language”
in detail stops on various aspects of formation of monological speech, types of monologues are analyzed.
However, the forms of work are only listed. Among them preparatory exercises, proper speech exercises and
project works [6]. T.V. Drozdova, considering the peculiarities of teaching students monological speech in a
foreign language at university, stops on revealing “reasons of insufficient degree of students’ possession of
monological speech”, and pays attention to the absence of motivation, desire to learn something about the
object of discussion independently among the students. The author assumes, that only on condition of
strengthening of motivation and elimination of the reasons of insufficient degree of mastering of monologi-
cal speech, “presence of the corresponding complex educational and methodical support it is possible to
speak about increase in a degree of mastering of the monological statement in a foreign language” [7]. And
in this sense it defines the basic methodical problem arising at formation of skills of monological speech at
foreign language learners. It is important not only to gradually form skills from prepared monologue to spon-
taneous one, but also to motivate students to create them, to activate their activity, using various forms of
work.

Since, according to the Standard Program, graduates of Kazakhstan universities should be ready not on-
ly for situations of everyday communication, but also for professional communication, foreign-language sci-
entific activity (which in the conditions of the modern open world has already become a necessary compe-
tence of a high-level professional), the role of forming skills of composing and reproducing a monologue is
difficult to overestimate. At the same time, as the analysis of the history of the issue has shown, specific
methods of forming motivation and maintaining students’ interest in constructing and conducting a dialogue
are not yet sufficiently described. At the same time, Kazakhstani universities have students with different
levels of Russian language proficiency. These are both graduates of Kazakh schools who have reached the
level of a native speaker, and Kandas who have arrived in their historic homeland, as well as ethnic Kazakhs
studying under the program to support compatriots who have little or no command of Russian, and also citi-
zens of other countries for whom Russian is something new and unexplored. On the one hand, all these fac-
tors must be taken into account when teaching monological speech. On the other hand, it opens up new
methodological possibilities, since students with different levels of Russian language proficiency are at the
teacher's disposal. All this forms the specificity of Russian language teaching in Kazakhstan non-language
universities and predetermines new, effective forms of work and determines the relevance of considering
specific methods of work on the formation of monologues just in the conditions of Kazakhstan universities.

The hypothesis of our work is that the potential of multilevel groups, allows both to create motivating
factors for students to form the skill of monological speech, and to design effective methods of work, allow-
ing to achieve the earliest result in high mastery of the skills of monologue.

The purpose of our article is to identify effective tools for mastering the skills of spontaneous and pre-
pared monologue when working with groups of different levels.

Obijectives of the paper:

— Identify the specifics of work on the formation of monological speech when working with groups of
different levels;

— ldentify the main methods of work that contribute to the activation of monological speech in Russian
classes in groups with the Kazakh language of instruction;

— to consider the specifics of the methods of Tandem, excursion, case study in terms of motivation and
activation of monological speech.

Materials and research methods

The methods of work considered in the article, aimed at creating motivation and forming the skill of
monological speech, were tested in our work with students of Satbayev University, studying in the first year
of the subject “Russian language” according to the Standard Program [1]. Analysis of the thematic content of
the Model Program showed that there are overlapping topics at the basic and academic levels. If at the ele-
mentary level these topics are only introduced and students only master the necessary vocabulary, grammar,
and model constructions, then at the academic level these topics are much broader and already require stu-
dents to be able to analyze and reason about the given topics.

As an experiment we chose two multilevel groups (basic and academic level) in which we conducted
combined classes on relevant topics. Tandem, excursion, case study, project method were used as methods of
work. The analysis of conducted classes was carried out in the form of feedback, both verbal and written
questionnaires. Further on, the analysis of control sections on the competence “Speaking” (prepared mono-
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logue) in the groups participating in the experiment and other groups, which were trained according to the
given plan, was carried out. Thus, with the help of feedback methods, questionnaires and statistical analysis
we were able to draw certain conclusions about the effectiveness of the proposed methods of activation of
monological speech.

Results and their discussion

As Ye.A. Nivina and O.V. Tolmachiova note, “an indispensable condition in teaching monological
speech is accumulation of positive language experience by students and, therefore, the teacher's task is to
create such an atmosphere and such conditions in the classroom in which each student can manifest himself
by constructing his oral statement. One way to do this is to create stimuli for producing an oral statement,
when students focus not on thinking about what to say, but on how to say it. The attention of the student in
this case is turned to the form and lexical filling of the statement” [8]. Here the authors accurately designate
the basic parameters of successful mastering of monological speech. As our long-term experience of teaching
Russian as a foreign language to the students of nonlinguistic specialities shows, the first factor which forms
as a result successful mastering at high level skills of monological speech is creation of favorable atmos-
phere, stimulation of interest to language that in turn already leads students already to level of lexical-
grammatical improvement of speech. And in this sense it is difficult to overestimate the opportunities that
work with multi level groups opens up for teachers. The best example for those who are mastering Russian
(as well as any other foreign language) at the basic level can be the same students who have already ad-
vanced to the academic level. This motivation at the psychological level is extremely effective. The example
of the same student allows you to believe in your strength much more strongly than the admonitions of a na-
tive speaker teacher, moreover, a professional. Other well-known methods, such as work with illustrations,
the use of ICT, certainly make the process of mastering monological speech more effective. However, live
communication with peers offers a number of advantages. Firstly, students are maximally involved in live
communication; secondly, the teacher gets an opportunity to use various group work methods; thirdly, the
principle “we learn while teaching” is more effective in groups of different levels. Certainly, the organization
of such work requires from the teacher certain efforts and careful selection of the methods that would work
best for each specific topic. That is, for example, in the topic “My Family” it is unlikely that an excursion or
a case study will work. On the other hand, a topic on art and culture would certainly be more effectively
learned in an excursion lesson.

The specifics of working on monologic speech in multilevel groups lies in the selection of such meth-
ods and types of tasks that would give an opportunity to develop the speaking skills of students of all levels
and at the same time would meet the principle of advanced development not only for students of basic, but
also for academic level. Particular attention should be paid to the selection of material. Despite the fact that
lessons can be conducted on general topics, the teacher is faced with the difficult choice of such aspects of
the topics that would be of interest to students of both levels. That is, too simple material may not cause in-
terest in students of higher levels, and more complex material, on the contrary, can cause not only rejection,
but even complexes, students will feel that the further development of language becomes for them an impos-
sible burden. Therefore, the primary task of the teacher when organizing work with multilevel groups is the
selection of material of adequate complexity, taking into account the interests of both levels, as well as a
thorough study of preparatory tasks.

The work on the formation of monological speech (especially spontaneous monologue) all the more re-
quires creating such an environment in the class, when students of the basic level could be motivated to ex-
press their thoughts in the studied language freely, and students of a higher level could practice their mono-
logue skills already at a higher level. As Ye.V. Klassen and O.V. Odegova aptly point out, “teaching in a
multilevel group can be compared to the work of a conductor who simultaneously leads each part of the
singers in a choir or a group of instruments in an orchestra, letting the soloists shine and not forgetting the
integrity and overall impression of the piece” [9]. To make this orchestra sound, however, requires careful
score development and preparation of each member of the orchestra. In this case the teacher should pay spe-
cial attention to the fact that the class has a comfortable environment, each of the students develops at their
own pace, does not feel uncomfortable and gets the very “I can” feeling, strengthening self-esteem and get-
ting motivation for further language improvement.

Based on the experience of our work with groups of technical university students, we can distinguish a
number of methods that have proven themselves in the work with multilevel groups in the formation of skills
of monological speech. Such methods include the Tandem method, excursion lessons, both real and virtual,
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case studies, and the project method. Anticipating organizational questions from our colleagues working in
domestic universities, let us stipulate that groups can be combined either within the SIWT, or within the
schedule, if it is possible to agree with colleagues to swap class times in one of the groups to be able to com-
bine them. We think it is important to make this observation, as referring to methods of work involving
merging groups can raise organizational issues, and without suggested ways to address them, colleagues may
simply give up on them. Of course, all of this can also work within the framework of SIW and club work
(e.g., the Tandem Club). However, within the framework of this article we aim to show exactly the work dur-
ing the classroom sessions. Let's consider each of the methods using specific examples from our practice of
teaching combined academic and basic level groups.

The Tandem method has long established itself as an effective method of teaching foreign languages
through language exchange. The Tandem method as an independent work of students is discussed in detail in
the article Ye.R. Keller-Deditskaya, N.F. Yushko “Independent work at the formation of professional for-
eign-language competence of a medical student” [10, 11]. The essence of the method consists in the fact that
the students unite in pairs and teach each other the language which native speaker they are. For example, the
Tandem method showed its effectiveness when working with students from India. Kazakh students taught
them Russian, while students from India helped their partners to improve their English.

Of course, the Tandem method is aimed primarily at practicing dialogue skills, and here its effective-
ness cannot be overestimated.

Working by this method allows students to communicate freely, removes the language barrier and fear
of mistakes, and students gain confidence in their abilities. Tandem stimulates informal communication, and
often tandem pairs move communication beyond the club and extracurricular classes, continuing to com-
municate and teach each other not only as partners, but also as friends. At the same time in a relaxed form
there is a cultural exchange, a close acquaintance with the culture of the interlocutor “first-hand”. However,
as our practice has shown, Tandem is no less effective in practicing monologue skills, both spontaneous and
prepared.

Classes using the Tandem method at the basic level can be held as early as the first weeks of the semes-
ter. Thus, we have organized classes using this method on the topic “Me and My Family” at the basic level
and “Problems of the Modern Family” at the academic level. At the basic level the students already have a
sufficient vocabulary on this topic and know the necessary elementary constructions. They will now be chal-
lenged to be able to talk about their family in more detail, diversifying their speech with a variety of more
complex grammatical constructions. Students at the academic level should be able to talk about issues related
to the modern family. To do so, they must also master the appropriate constructions. At the same time, high-
er level students can already teach students a more detailed story about the family and practice a number of
constructions, such as SSPs and SPPs, to help consolidate such complex topics as gender and possessive
pronouns. The groups are given a preliminary task — to prepare a story about their family according to a
certain scheme. For the academic level group, questions related to contemporary family issues are also in-
cluded. While the usual Tandem assumes dialogues in each of the languages for 15 minutes, when practicing
monological speech, we change the form of communication and give each partner the task of talking about
their family for 3 minutes for the basic level and for 5 minutes for the academic level. That is, each partner
prepares a monologue. Students come to class with these prepared monologues. Then the task is given to the
partners to listen to each other. The basic group does it first, and then the academic group does it. This gives
the lower level students a chance to get more comfortable with the communication, to build up the principle
“from simple to complex”. After the first student has talked about his family, his partner asks a series of clar-
ifying questions aimed at finding out, among other things, what problems arise in his partner's family. Then
the academic student speaks the monologue and then answers his or her partner's questions in the same way.
The task of the pairs is to talk about their partner's family. Academic level students should minimally find
out if there are any problems in their partners’ families and how they are solved. Basic level students, on the
other hand, need to compose a story about their partner's family that goes beyond providing biographies of
family members and simple sentences. While communicating according to Tandem technology, academic
level students do not correct each other's mistakes, but spell out similar constructions in which the erroneous
construction or word would have sounded correct. After the pairs have spoken for 17 minutes (8 minutes to-
tal monologue time plus three minutes for questions and clarifications and three minutes to prepare the mon-
ologue), each pair presents a three-minute dialogue about each other. After the presentation, pairs receive
feedback from all listeners on a “Sandwich” or “Gift” basis (creating only a positive, welcoming atmosphere
in the class). At the end of the class, the students fill out questionnaires as feedback, answering the teacher's
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guestions aimed at getting information about what specific skills they practiced in the class, what they
learned, and how this particular method helped them. Here is an example of the answer of one of the students
at the basic level: “I liked it very much to work in a pair with my classmate who knows Russian well. | felt
comfortable and interested. And then he didn't tell me about my mistakes, but | heard him to say the same
words and sentences but correctly and I took notes. Giving the speech about the family was a little exciting,
because it was the first time | spoke so long in Russian, not only in my group, but also in front of the guys
from the other group. | was kind of scared, but | wasn't, because they were all my classmates and | wasn't
afraid of making a mistake. | learned some new words and was able to use some complex sentences in my
speech. | really enjoyed this class, | wish we had more classes like this. At the end of the class each of the
students gave a monologue, which can be called partially prepared. At the same time, they performed in front
of a larger audience than their own group, but at the same time the listeners were their classmates. This al-
lows, on the one hand, to test the performance in front of a large audience, but, on the other hand, to do it as
comfortably as possible, removing fears and stress. Under such conditions, mastering the skills of monologi-
cal speech seems to be more effective.

One of the most interesting topics in the Russian language course is the topic of culture and art. This is
always an opportunity not only to improve your language skills, but also to raise your general cultural level
and broaden your horizons. In Almaty, students have the opportunity to visit museums and theaters. All of
this can be used to practice monologue skills. Thus even for students of academic level it is not easy to play a
role of a guide, because it has its own specifics. It is especially important to attach students of technical uni-
versities to art, as a modern professional in any field should have a wide range of knowledge, be well-
rounded. As a method of teaching the Russian as a foreign language, an excursion has proven itself primarily
in terms of the development of linguocultural competence. As N.Y. Valiaeva notes, “at the current stage of
methodological development, it is possible to formulate the following definition of the excursion method: it
is a method of active acquaintance with an authentic object in its natural or simulated environment, based on
emotional and sensual perception of the object, with subsequent comprehension and experience of what has
been seen” [12, 13]. These exactly indicated features of an excursion can be used in the best way possible for
practicing the ability to say a monologue in a situation of sensory experience, to represent an art object,
which would be required. That is why preparatory work is very important when conducting an excursion. We
made an excursion in groups of basic and academic level to one of the most interesting cultural places in
Almaty — A. Kasteev's Art Museum [14]. We chose a painting of Kazakhstan. The museum has a good
website, which gives students an opportunity to preview the museum and the works of Kazakh masters of
painting. We chose a painting by A. Kasteev. Students of academic level were given a preparatory task:
cards with a circle of questions. The questions were aimed both at getting information about the museum in
general and at parsing one of A. Kasteev's works. For example, the cards included questions about the histo-
ry of the painting, as well as descriptions. They had to select a vocabulary that would allow them to describe
the color scheme, the plans of the painting and convey the emotions that arose as a result of perceiving it.
Each of them had to act as a guide for a basic level student. Basic level students were to familiarize them-
selves in advance with the history of the museum and the exhibition to be visited, according to the texts pre-
pared in advance on this topic. When working with the text, write out new vocabulary, find its interpretation,
learn it, make up sentences with it, and make a thesis plan of the text, make a mental map. When visiting the
museum, each of the academic level students, as a tour guide, told the basic level student about the chosen
painting. In turn, the “listener” asked the guide questions and had to retell what he or she learned from the
“guide's” words and prepare his or her own description of the painting. The instructor walks from pair to pair
and controls the process. As a result, depending on the number of pairs, it is possible to listen to each of the
students, or to choose control pairs and listen to them. Thus academic level students prepare a monologue on
a given topic, while basic level students practice an unprepared monologue, as they describe the picture im-
mediately after listening to the guide and asking questions about it. As a result, we give feedback in writing
or orally. Let us note that during the feedback the students of the academic level, even those for whom Rus-
sian is a second native language, note that when preparing an excursion they had to face certain difficulties
related to the selection of vocabulary and the construction of the text, which should not just convince the lis-
tener, but make an emotional impression on him/her, that this experience was absolutely new for them and
allowed them to learn to build a monologue on such a specific topic as art, as well as improve their skills in
public speaking.

Such methods as the case study and the project method today do not require proof of their effectiveness,
including in the study of foreign languages. It is not our task to describe their specificity, which is the subject
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of a great number of works. Let us define only how they can be applied in the formation of such competence
as monological speech.

In order to practice monological speech we organized a lesson in the format of a case study “Stylist for
a Friend”. Let us note that it was not a role-playing game similar to “Fashion Verdict”, which is usually sug-
gested when studying the topic Lifestyle, the description of appearance. Creating a style for a friend was
supposed to be in the form of a meeting of style agency specialists. The students were divided into groups,
each of which consisted of an equal number of students from the basic and academic groups. There were
three groups. The task was as follows: the agency approached the young man, who asked to make a gift for a
friend's closet. The client was represented by one of the students, he showed photos of his friend and told
about him in detail (the task had been prepared by a student before). Each of the groups was faced with the
task of deciding which style of clothing to choose. Each of the experts had to make a suggestion (speaking
time was 2 minutes), then the groups had to discuss all the performances and choose the best one. At the fi-
nal stage, a speaker was chosen to present the group's solution. At the end, the client had to say which of the
solutions he or she thought was the best (thereby delivering an unprepared monologue). During the problem
solving process, the stylists could use prepared style cards (each card presents one of the styles and describes
it with the help of adjectives). In addition, students are offered a range of constructions that they must neces-
sarily use in speech (for each level). Both prepared and spontaneous monologue are practiced. Special atten-
tion is paid to the use of adjectives, which is especially relevant for the basic level. Interaction of students of
two levels is carried out during the work on composing the style. The final speaker's monologue is also draft-
ed together. In this way the academic level students help the basic level students expand their vocabulary and
demonstrate the use of more complex constructions. The academic level students themselves also expand
their vocabulary by adding dress style words and by learning to use evidentiary constructions.

Closely related to the case study is the project method. Its peculiarity is that it assumes an end product.
The final product can be designed in the most different way. Projects may be research, creative, game, in-
formational, practice-oriented and others. As G.N. Shamonina notes, “the use of the project method increases
motivation to learn the language and culture of the country, develops communication skills and independent
thinking, allows each participant to show themselves creatively, strengthens interpersonal relationships,
teaches tolerance and creates a comfortable psychological climate in the student group. The project is valua-
ble because during its implementation students learn to acquire knowledge independently, gain experience in
cognitive and learning activities” [15].

We turned to an information project aimed at obtaining information about the scientists of the university
where students study and presenting the information in the form of a presentation. The project work involves
a long extracurricular preparation, and only the final result is presented in class. The teacher forms groups of
4 people — two people from the basic level and two from the academic level. A group leader is assigned,
and one person is responsible for the interview (two people) and the final product (presentation). The team
leader makes a work plan, and gives the task to those who will collect the material. Two people work on the
interview — one from the academic level group (forms the circle of questions, makes up the vocabulary
needed for the interview) and another from the basic level group (he/she studies the questions and practices
the vocabulary, and then asks the questions). The task of the groups is to find a university scholar and inter-
view him/her about the profession. The person in charge of the presentation designs the final product. The
group then gets together and studies the resulting presentation, preparing its defense. Each group member
gives a two-minute monologue as a defense (total of 8 minutes per group). In class, the groups present the
product, ask each other questions, and provide feedback. In this way students practice their prepared mono-
logue skills. At the same time, as the students note in their feedback, this work is especially interesting for
them because they “collected the material for the performance themselves, it became very close and clear to
them” (from the feedback questionnaire of a basic level student). The project method realizes such important
possibilities as semantic aspiration, independence and cooperation, reflexivity (the ability to evaluate one's
own product and the product of others), dialogicality, cooperation and at the same time personal responsibil-
ity. The project method allows not only to practice the monologue when making a presentation, but, im-
portantly, to introduce students to thorough preparation of a speech on the basis of the material they have
independently collected.

The tests and final examinations showed that those groups who had studied the methods described
above in the combined classes of basic and academic groups coped much better with the speaking task,
where students had to present a monologue prepared for three minutes. Their performance was 100 percent,
that is, there were no students who passed the cutoff with a conditional “satisfactory” grade. At the same
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time their monologues were distinguished by their clear composition, creative approach, and the smallest
number of grammatical and orthoepic errors.

Conclusion

The analysis of students’ final works showed that work in multilevel groups with the use of “Tandem”,
excursion, case-study and project methods allows forming monologic speech skills more effectively and at
the same time developing other competences necessary for future professional of a technical university: in-
dependence, ability to find and analyze material, to form it as a text and present, to give self-assessment and
provide feedback, work in cooperation. The main advantage of such forms of work is that the monologue
ceases to be just an academic one, delivered only in the group and in front of the teacher, it already rises to
the level of public speaking, which provides a qualitatively new level of monologue learning.

In the table below we propose a sample ratio of academic and basic level topics according to the Model
Program and suggest possible methods within these topics that would allow students to more effectively de-
velop their monological speaking skills.

Table

Correlation table of topics of basic and academic level and methods of teaching monologue

Level topics ratio

Teaching method

Academic Basic
Me and my family Problems of the modern family Tandem
How is mv dav qoin Lifestyle (peculiarities of work, leisure, com- Tandem
y day going munication, range of interests)
Free time . . . . « . . -
- Free time (leisure, interests, hobbies) Case study “Free time with benefit
My hobbies

The geographical position of the city. City’s
history. City problems. Ideal city.

Cultural recreation (theaters, museums, festi-
Cultural life of the city vals, concerts, literature). The role of art in Museum tour
human life.

City where | study Project-excursion “l am a guide”

My friend
A person's appearance
Person's character

Lifestyle (clothes, design and functionality of

the home) Case study “Stylist for a friend”

A well-known scientist in the field of the sci- [Project-presentation “Professional |
ence under study. History of my specialty look up to”

My speciality
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K.C. Akumesa, O.®. Kyuepenxo, K.3. 3ynnykapos, H.®. FOuiko, XK./I. Panumesa

Tingik emec skorapbl OKY OPbIHAAFbI OPbIC T cadaKTapbIHAA
MOHOJIOITIK cOiJIeyli KaJbINTACTBIPY dicTepi

Makanaia Ka3ak TiTiHIC OKBITATHIH TONTapla OPBIC TiTiH IIET TUTI PETIiHIC OKBITYABIH 63EKTi Macenenepi
Typajbl ailTbUIFaH. ABTOpJap HETI3Ti JKOHE aKaJeMISIIBIK JCHIreiiie MOHOJOITHIK Ceiey arIbUIapblH
JAMBITYABIH ©3€KTi MacelieciHe Ha3ap ayJaapraH. TeXHHUKAIBIK YHUBEPCUTETTET] Oa3aiblK KaHE aKaIeMHUSUIBIK
JIEHrelaeri TonTapaa >KyMbIC 1CTeyAiH MPaKTHKAIBIK TOKiprOeciHe CyHeHe OTBIPHII, aBTOpJap KOl JeHI e
TomTapAbl OIpiKTipy OAICIHIH THIMALUIITIH NIe, COHBIMEH Oipre MHHOBAIIMUIBIK OMICTEPIi KONJaHa OTBIPHIIL,
MOHOJIOITIK ceiljiey OOWBIHIIA aTKapbUIATBIH JKYMBICTHI 1a TanjaraH. Makanaia NMpaKTHUKANBIK cabakTap
Meicanbigaa  «TaHmem», cabak-sKCKypcws, Keiic-cTagm, X00a CHSIKTBI ONICTep MOHOJOITIK CeHiey
JaFIbUIapblH  IaMBITy TYPFBICBIHAH —KapacTHIPBUIFAH. TaKbIPBINTApAbIH apakaTbIHACKIH JKQHE OCHI
TaKBIPBIITAPALl 3epTTey OaphICHIHAA MOHOJIOITIK Ceilyiey NaFAbUIapblH KaJBIITACTHIPyFa OarbITTalFaH €H
Oapabap omicTepai aHBIKTall OTBIPBIN, aBTOpJAp KOI JCHIrelni TomnTapaa cabakTapIbl YHBIMAACTHIPY
JKOCTIAPBIH YCHIHFaH.

Kinm ce30ep: opbIC TiJli, MOHOJIOTTIK CONIICY, MHHOBAIMSUIBIK OMIICTEP, OKBITY 9IIiCTEpi, KOII ACHT eI TonTap,
TEXHUKAJIBIK YHUBEPCUTET, O3EKTI MaceJie, cabaKTap/bl YHBIMIACTBIPY.

K.C. Axumesa, O.®. Kyuepenko, K.3. 3ynnykapos, H.®. FOmxko, XK./]. Panumena

MeToab! (pOpMHUPOBAHMSA MOHOJIOTHYECKOH PeYd HA 3aHATHUAX M0 PYCCKOMY S3BIKY
B HESI3bIKOBOM BY3e€

B craTtbe paccMOTpEHBI aKTyallbHbIE BOIIPOCHI IPEIOAaBaHUs PYCCKOTO A3bIKa KaK HHOCTPAHHOTO B IpyIax
C Ka3aXxCKUM sI3bIKOM 00y4eHHs. B moiie 3peHnst aBTopoB — akTyanbHasi nmpobiieMa popMHUPOBaHHS HABBIKOB
MOHOJIOTHYECKOH pedn Ha 6a30BOM M aKaAeMHIecKoM ypoBHe. Ha 0CHOBe mpakTHYeCKOTro ombiTa paboTHI B
rpymmax 0a30BOro M aKaJeMHUYECKOTO yPOBHA B TEXHHYECKOM By3€ aBTOPAMH IPOaHAIM3HpOBaHa 3(Qex-
THUBHOCTH KaK CaMOT0 METOAa OOBEIMHEHUS Pa3sHOYPOBHEBHIX TPYII, TaK M PabOTHI HaJ MOHOJIOTHYECKO
pedbio ¢ IPIMEHEHHEM WHHOBAIIMOHHBIX METOAOB. ABTOPAMH HA NpHUMepe KOHKPETHBIX 3aHATUI W3ydeHBI
TaKWe MeTOoAbl, Kak «TaHmem», 3aHsATHe-IKCKypCHus, KeHc-CTa/il, IPOEKT, B aCTeKTe OTPaOOTKM HaBBIKOB MO-
HoJjorudeckoil peun. Kpome Toro, UMu npeulokeH I1aH OpraHu3aliy 3aHsATUH B pa3HOYPOBHEBBIX IPyIIIaXx,
orpeziensisi COOTHOILICHHE TeM U HanboJiee aeKBaTHBIX METOOB, HAIPABICHHBIX Ha (JOPMHUPOBAHHE B XOJC
U3y4YeHUS 3THUX TeM HaBBIKOB MOHOJIOTHUYECKOH peun.

Kmoueswie cnosa: pyCCKI/II\/'I A3BIK, MOHOJIOIMYECKass pE€yb, MHHOBALIMOHHBIE METO/Ibl, METO/bI O6yquI/lﬂ,
Pa3sHOYPOBHEBBIC I'PYIIIIEBL, TEeXHUYECKUH BY3, aKTyaJIbHbI€ BOIIPOCHI OpraHru3aiun 3aHATHIA.
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