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Written discursive competence as a component of the foreign-language
communication competence of university students

The article covers the issues of forming written discursive competence as the basis for written foreign lan-
guage communication of university students. The introduction of new standards of education, which reflect
the social order of the modern multicultural and information society, required the universities to create opti-
mal conditions for learning foreign language communication in order to solve problems of interpersonal and
intercultural interaction at the global level. In this regard, to ensure socio-cultural mobility of university
graduates, the teaching of written foreign language communication should occupy an important place in the
educational process. At the same time, the authors have made an attempt to reveal the structure and content of
components of written discursive competence as a component of foreign language communication compe-
tence in the context of its application in foreign language classes in the conditions of a non-linguistic univer-
sity. The authors analyze a large number of scientific and theoretical literary sources on the investigated prob-
lem, on the basis of which they justify the possibility of considering the language component as a component
of written discursive competence, along with strategic, tactical, genre, text, linguo-rhetorical components in
order to improve the quality of written works. In conclusion, the authors conclude that the ability of a writer
as an individual according to the sociocultural situation and communicative task to create different types of
discourse for participation in written foreign language communication with the intended recipient in order to
achieve the expected result defines written discursive competence as a component of foreign language com-
municative competence of a graduate.

Keywords: text, discourse, written speech activity, universal characteristics of the text, specific features of the
discourse.

The introduction of state educational standards of the new generation into the life of the higher school
demanded from the universities to create optimal conditions for teaching foreign language communication in
order to solve the problems of interpersonal and intercultural interaction on the global level. The ability to
communicate is a necessary component of the student's life and provides university graduates with socio-
cultural mobility as the ability to act freely and actively in a multi-lingual space to ensure intercultural inter-
action and cooperation.

Domestic authors often write about the urgent need for training in written communication and the fre-
quent ignoring of such a genre of written communication as e-mail in Kazakhstan [1].

Written discursive competence is a component of the foreign-language communicative competence.
The analysis of the researcher’s works showed that the very concept of «discursive competence» is inter-
preted by scientists in a controversial manner. According to the document «Common European Framework
of Reference for Languages: Learning, Teaching, Assessment» it is «knowledge of the rules of construction
of statements, their association in the text taking into account the topicality, information, natural causal rela-
tions, topic, coherence and integrity, logic, style and register of communication, etc.». [2], i.e. includes only
the knowledge component.
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Moreover, discursive competence is considered as:

1) knowledge of various types of discourse and the rules of their construction, as well as the ability to
create and understand them, taking into account the situation of communication (E.M. Bastrikova,
A.N. Shchukin, H. Boyer, M. Canale, M. Swain and others);

2) the ability to coherently and consistently express their thoughts in a situation of oral / written com-
munication (K.A. Kobzeva, A.N. Shamov, E.V. Schuman, L. Bachman, J.A. Van Ekand others) [3];

3) «...ability to generate text adequately to the situation of its creation in productive speech activities»
[4];

4) «...ability to organize speech, high level of formed skills of logical, consistent, convincing construc-
tion of own statements, mastering the methods of giving and receiving information» [5];

5) «...a standard of knowledge and skills that foreign language students should possess in order to logi-
cally present thoughts, creating a grammatically and lexically correct text adequate to the communicative
situation, as well as for the correct interpretation of the text»[6].

The written discourse as a product of professionally-oriented foreign language communication can be
characterized according to 5 groups of features: 1) strategical which is responsible for planning communica-
tive behavior; 2) tactical which is associated with selecting adequate means of professionally-oriented for-
eign language communication in writing; 3) genrerelated which is responsible for the range of genres in the
written speech and the choice of genreand-style related norms; 4) text-related including cohesion, integrity
and complete character of written discourse; 5) linguo-rhetorical revealing in the composition and a certain
linguo-rhitorical structure of written discourse [7].

This diversity of interpretations of discursive competence requires further research into this phenome-
non from a written perspective, taking into account the fact that the result should be the ability of learners to
communicate in a written foreign language through written discourses of various types, reflecting the charac-
teristics of the factors that influence its creation.

We will therefore understand written discursive competence to be the ability of the writer to write as an
individual according to the socio-cultural situation and the communicative task of creating different types of
discourse to participate in written foreign language communication with the intended recipient in order to
achieve the expected result. It is based on a set of knowledge, skills, abilities and activity experience, which
is the content of social experience, the possession of which ensures the formation of this competence.

Written discursive competence is a complex multicomponent phenomenon, therefore, a certain number
of sub-competences are distinguished in its structure. Thus, in N.P. Golovina's research, written discursive
competence consists of four components, each of which, in turn, is represented by corresponding skills un-
derlying many other models: strategic (the ability of a subject to understand the communicative intention and
plan a communicative event); tactical (the ability to select adequate and optimal means and methods); genre
(the ability to organize a discourse in accordance with the canons of the genre) and text components (the
ability to organize sentences into a coherent text) [8].

ILN. Khmelidze holds the same opinion, combining the genre and text components into one sub-
competence and adding a reflexive component. It consists of control and self-monitoring of written works by
students and teachers and is a necessary element in mastering foreign language written speech on the basis of
an autonomous approach. N.L. Nikulshina took N.P. Golovina's theory as a basis and expanded the discur-
sive competence by means of the rhetorical component, which represents the ability to produce texts on the
basis of knowledge of generally accepted rhetorical methods of deploying written speech and rhetorical
techniques [9].

In contrast to the above-mentioned authors, F.A. Ashurlaeva distinguishes in the structure of discursive
competence only the ability to select subject vocabulary, select key words; to plan the development of the
plot of written discourse, to relate the speech material, its organization to the construction of the text of the
work [10]. These skills relate to the skills described by N.P. Golovina, except for the genre component.

E.V. Sergeeva also considers only the level of skills in the structure of discursive competence. How-
ever, when teaching foreign-language discourse in the form of essays, she misses such important skills as the
division of a text into paragraphs and its design within a paragraph, lexical and grammatical correctness,
which in our opinion is a significant component. It focuses on the discourse and its main organizing factors:
cohesion, coherence, and contextuality [11].

Having analyzed researchers' points of view on the component composition of written discursive com-
petence and taking into account typological features of written discourse, we initially included five compo-
nents into this competence: strategic, tactical, genre, text and linguistic.
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However, the repeated analysis has led us to think that the language component, which is responsible
for the design of written discourse of various types in accordance with the lexical-grammatical norms of for-
eign-language written speech and is therefore essential for written foreign-language communication, falls out
of the field of view. It receives insufficient attention in foreign language classes, which leads to a decrease in
the quality of written works.

For this reason, we have expanded the component structure of written discursive competence to include
the sixth, language component. As a result, the structure of written discursive competence is represented by a
set of strategic, tactical, genre, textual, linguo-rhetorical and linguistic components (Fig. 1), each of which
contributes to the acquisition by learners of the ability underlying it.

It should be noted, however, that the strategic component includes an intercultural component. The lat-
ter involves the writer becoming aware of his or her own culture and recognizing the culture of the intended
recipient as a necessary condition for enriching his or her personal experience, understanding a different way
of life, values and customs and rejecting existing stereotypes and prejudices [12].

WRITTEN DISCURSIVE COMPETENCE

@

4 the ability to analyze the socio-cultural situation, the characteristics of the
STRATEGIC intended addressee's individuality and the level of his or her possession of
> the means of written foreign language communication, their interrelation,
COMPONENT as well as to be aware of the communicative task and plan his or her com-
\_ municative behavior to solve it
4 o . . ..
the ability to select the means of written foreign language communication

TACTICAL optimal for solving the communicative problem in a certain socio-cultural

i COMPONENT situation, taking into account its parameters, his’her foreign language
9 speech experience and characteristics of individuality of the intended re-
4 o . . . .

the ability to choose the right type of written discourse depending on the
GENRE socio-cultural situation of written foreign language communication and the
COMPONENT communicative task and to design it in accordance with genre and stylistic
S norms and stereotypes accepted in the target language country
the ability to produce sentences in the form of cohesive, logical, complete
TEXT COMPONENT text, divided into paragraphs and properly arranged within these limits
( . . . . .

LINGVO- the ability to generate written discourse in accordance with generally ac-
RHETORICAL cepted rhetorical methods of deploying written speech and rhetorical tech-
COMPONENT THAes

-
s
the ability to design written discourse according to the lexical-grammatical
> LANGUAGE » norms of foreign written speech.
COMPONENT
\.

Figure 1: Structure of written discursive competence

The next step in the study of written discursive competence was to determine the dose of social experi-
ence that should be learned by students to acquire it (V.V. Kraevsky, 1.Y. Lerner, A.V. Khutorsky). It in-
cludes the experience of cognitive activity represented by a set of knowledge, the experience of reproductive
activity implying corresponding skills, the experience of creative activity based on a set of skills, and the ex-
perience of value-oriented activity. Accordingly, in each component of the written discursive competence,
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we have identified a set of specific knowledge, skills, and experiences of value-based activities presented
below.

— Knowledge of the parameters of the socio-cultural situation and the circumstances of written commu-
nication necessary for its functioning, the characteristics of the individuality of the writer and the recipient,
and the level of their knowledge of the means of written communication expressed in a foreign language
spoken experience;

— knowledge of the living conditions of the linguistic community, the system of values, norms, tradi-
tions and rules of communicative-speech etiquette inherent in the culture of subjects of written foreign-
language communication;

— knowledge of differences in lifestyles, assessment of the past of the native country and the target lan-
guage country, rules necessary for orientation in another country, knowledge of stereotypes established with
regard to one's own culture and that of the intended recipient;

— knowledge of communicatively acceptable means of written foreign-language communication, opti-
mal for solving the communicative task within a certain socio-cultural situation;

— knowledge of characteristics of functional styles, genre-stylistic features of different types of written
discourse;

— knowledge of means of cohesion and rules of building a coherent text;

— knowledge of the ways of constructing linguistic and rhetorical structures;

— knowledge of language means and rules of their use in written speech activity as means of written
foreign language communication.

— The skill of reproducing the socio-cultural situation and communicative task;

— lexical and grammatical skills;

— composing skills:

— structuring information in accordance with the communicative task and sociocultural situation and
taking into account the linguistic and rhetorical peculiarities of written discourse;

— ensuring coherence and integrity of a fragment of discourse;

— effective use of cohesion tools;

— building linguo-rhetorical structures and compositional and verbal forms.

— Ability to analyze the sociocultural situation, characteristics of individuality of the intended addressee
and the level of his or her possession of the means of written foreign-language communication, their rela-
tions;

— The ability to comprehend the communicative task and plan the communicative behavior in accor-
dance with the socio-cultural situation, communicative task, characteristics of the addressee's individuality
and his or her foreign language speech experience;

— the ability to carry out written foreign language communication taking into account the living condi-
tions of the linguistic community, the system of values, norms, traditions and rules of etiquette inherent in
the culture of the subjects of written communication;

— the ability to select the means of written foreign language communication that are optimal for solving
the communicative problem of the addressee in a certain socio-cultural situation, taking into account its pa-
rameters, the characteristics of the individuality of the intended addressee and the foreign language speech
experience;

— the ability to choose the right type of discourse depending on the socio-cultural situation and commu-
nicative task and to design it in accordance with genre and stylistic norms and stereotypes accepted in the
country of the foreign language studied;

— the ability to design proposals in the form of a coherent, logical, complete text, divided into para-
graphs and properly framed within these limits (to introduce the main idea of a paragraph with the help of a
key sentence, to develop the main idea contained in the key sentence, consistently convey the semantic con-
tent, effectively use the means of cohesion (pronouns, unions, adverbs), etc.);

— the ability to construct a discourse in accordance with the linguistic and rhetorical norms adopted in
the country of the foreign language being studied;

— ability to structure the discourse in accordance with the lexical-grammatical norms of the foreign writ-
ten language.

As for the experience of value-orientation activities, it acts as an «exemplary behaviour» [13] expected
from the subjects of communication in solving their communicative task in a certain socio-cultural situation,
i.e. in the process of creating a written discourse of a certain type. It manifests itself in the willingness of
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learners, in accordance with their personal position and social status, to apply the knowledge they have
learned, the skills they have developed and the skills they have acquired in writing in a separate act of com-
munication. This presupposes such qualities as personal interest, motivation, activity, independence, respon-
sibility for the results of their written activity and tolerance towards another culture, etc.

All of the above made it possible to clarify the notion of written discursive competence, its structure
and content and move on to defining the place of this competence among other sub-competences of foreign-
language communication competence as the goal of foreign-language education in the direction of training
«Pedagogical education». Thus, the foreign-language communicative competence implies the ability to carry
out foreign-language interpersonal and intercultural communication with native speakers within the limits set
by a standard or program.

Pragmatic competence, in turn, is divided into functional competence, competence of schematic con-
struction of speech, and discursive competence. In discursive competence, we consider its written form, con-
sisting of six components based on social experience in the aggregate of knowledge, skills, abilities and ex-
perience of value-oriented activities.

The final step in solving the tasks set in this paragraph was to identify criteria for the formation of writ-
ten discursive competence, which will help diagnose its level.

Thus, written discursive competence is an integral part of foreign-language communicative competence
and provides students with the ability, in accordance with their social and foreign-language speech experi-
ence and personal aspirations, to carry out written foreign-language communication with the intended recipi-
ent using a certain type of written discourse, thereby solving their communicative task within a certain socio-
cultural situation.

It includes the following components: strategic, tactical, genre, text, linguistic-rhetorical, and language
sub-competence. They are based on a set of knowledge, skills, abilities and experience of value-oriented ac-
tivities, adequate to the dose of social experience that must be learned by students to acquire written discur-
sive competence. These components are closely interrelated, so the process of its formation should be aimed
at mastering all the components of the university students.

Written discursive competence is thus an integral part of the foreign-language communication compe-
tence and ensures that learners are able to learn in accordance with their social and foreign language speech
experience and personal aspirations to communicate in written foreign language with the intended recipient
through a written discourse of a certain kind, thus solving their communication task within a certain socio-
cultural situation. It includes the following components: strategic, tactical, genre, textual, linguistic and lin-
guistic sub-competence. They are based on a body of knowledge, skills, and experience in value-orientation
activities that is adequate to the dose of social experience that learners must learn to acquire written discur-
sive competence. These components are closely interlinked, so the process of its formation should be aimed
at the students' mastery of all the components, which is what we take into account when developing the
methodology of forming a foreign-language written discursive competence, which is the focus of the second
chapter of the dissertation research.

References

1 Tleuzhanova G.K. Communicative competence formation of students learning a foreign language based on written electronic
communication / G.K. Tleuzhanova, Y.V. Kruzhkova, D.K. Dzholdanova, I.V. Alberti, L.V. Bezdenezhnykh // Bectn. Kaparauna. yn-
ta. Cep. [lenaroruka. — 2018. — Ne 2(90). — C. 118-122.

2 Common European Framework of Reference for Language: Learning, Teaching, Assessment. — Cambridge University
Press, 2000. — 260 p.

3 Kyuepenko O.1. ®opmupoBanue qUCKYpPCHBHONW KOMIIETCHIINY B cepe YyCTHOTO OOLICHNS: aBToped. JUC. ... KaH[. Me]. Ha-
yk: 13.00.02 — «Teopwust u Meroauka o0yuenus u Bocnutanus» / O.U. Kyuepenko. — M., 2000. — 184 c.

4 Enyxuna H.B. Pons quckypca B MEXXKYyJIbTYpPHOH KOMMYHUKAIIMH U METOIUKA ()OPMUPOBAHHUS TUCKYPCUBHOM KOMIICTCHIINH
/ H.B. Enyxuna // Mnoctpanssie s3biku B 1kose. — 2002. — Ne 3. — C. 9-13.

5 Comnososa E.H. KouTposs ymMeHuit oCymecTBIsATE pa3iudHble (OPMBI 3aMcH HHYOPMAIIMH Ha IIPOMEXYTOTHOM dTaIle MEX-
Iy YTeHUEeM u co3nanueM cobcTBeHHBIX TekcToB / E.H. ComoBoBa, E.A. bonbmakosa // MHOCcTpaHHEIE s3bIKH B mikojie. — 2014, —
Ne 10. — C. 2-10.

6 Escrurneea .A. ®opmupoBaHie IUCKYPCHBHBIX YMEHHH CTYIEHTOB MOCPEICTBOM COBPEMEHHBIX HHTEPHET-TEXHOJIOTHH /
U.A. EBcrurneesa // Becrn. Tam6oB. yH-Ta. Cep. ['ymanut. Hayku. — 2013. — Ne 2(118). — C. 148.

7 Kuklina S.S. Written Discourse as a Product of a Completed / S.S. Kuklina, I.L. Dmitrievykh, R.A. Cheremisinova,
N.V. Ogorodnikova // European Journal of Contemporary Education — 2017. — Vol. 6(4). — P. 674—683.

Cepus «[lMeparorvka». Ne 3(99)/2020 37



G.M. Abdykarimova, M.M. Abdykarimova

8 KonkoBa M.K. Meroauku o0ydeHnst THOCTpaHHBIM si3bIKaM B cpexnei mkone / M.K. Konkosa. — CII6.: KAPO, 2005. —
224 c.

9 Hukynemmua H.JI. KOrHUTHBHBIA 1 AUCKYPCUBHBIN acEeKThl 00y4eHHs! MICbMEHHON Pedr B KOHTEKCTE HAyIHOTO HCCIEIO0-
Banus / H.JI. Hukynemuna / Yautens, ydeHuK, yaeOHuk: Matepuans! V FOOui. Bcepoc. Hayd.-npakt. koHp. — M., 2009. — T. 2.
— C. 108-114.

10 Amyprnaea @.A. OOy4eHne NMMCHbMEHHOMY COUYMHEHHIO CTYAEHTOB | Kypca SI3BIKOBOTO By3a: aBTOped. AWC. ... KaHI. e,
Hayk: 13.00.02 — «Teopus u MeTonuka oOydenust u Bocriutanus» / @.A. AmryprmaeBa. — Maxaukana, 2006. — 28 c.

11 Cepreesa E.B. Metonuka o0y4eHNs] TEMaTHIECKOMY COOTBETCTBUIO MHOSI3BIYHOTO AMCKypCa dcce: aBToped. JuC. ... KaHJ.
nen. Hayk: 13.00.02 — «Teopust u Meronuka o0ydenus u Bocuranus»/ E.B. Cepreea. — Tamb6oB, 2005. — 23 c.

12 Bepmuuesckuii A.JI. CoBpeMeHHBIE TEHICHIMN B 00y4eHHN MHOCTpaHHOMY si3bIKy B EBpome / A.JI. bepanuesckuii // Pyc-
CKUH S13BIK 32 pyOexom. — 2002. — Ne 2. — C. 11.

13 Kyxnuna C.C. O0yueHHe HAIMCAHUIO MCCIICAOBATENBCKUX NHUCHMEHHBIX Pa0OT Ha aHIVIMIICKOM S3BIKE CTYICHTOB CTApIIMX
KypcoB s3b1koBoro By3a / C.C. Kykimnaa, O.A. Manuna // CoBepIIeHCTBOBaHHE IPENOABAHNS MHOCTPAHHBIX SI3BIKOB B IIKOJIC U
By3e: ¢0. Hay4d.-MeToA. Tp. — Kupos, 2009. — Ne 14. — 9 c.

I'"M. A6apikapumoBa, M.M. AGabIkapuMoBa

Kazoama quckypcuBti Ky3bipeTTilik KOO cTyaeHTTepiHiH mIeT Tijagep
CaJIAChIHAAFbl KOMMYHUKATUBTIK KY3bIPeTTiJIIriHIH Kypamaac 0eJiri petinae

Maxkamana JKOO cryzmeHTTepiHIH mIeT TiTiHAE ’ka3zdama KapbIM-KaThIHAC HETi31 peTiHe »kazbamra IHUCKype
KY3IpeTTUIINH KaJbIITacTRIpy Mocenesiepi KapacTelpbUiraH. Kasipri 3aMaHFel MYJNBTHMOJCHU O KOHE
aKMapaTTHIK KOFAMHBIH QJISYMETTIK TOpTiOiH kepceTeTiH OiaiM OepyiH jkaHa CTaHAapTTapbIH €HIi3Y JKOFaphl
OKy OpBIHJApbIHAH TYJIFa apaJIblK KOHE MOJICHH apaiblK ©3apa iC-KUMbUI Mocesesepil kahaHpbIK JAeHrei e
IIeNly MAKCaThIHAA LIET TN KOMMYHHKAUMSHBI 3epleney YLIIH OHTAilIbl jKarjai jkacaylbl Tajgal eTTi.
Oceiran GaitanpicTsl KOO TyNeKTepiHiH aJIeyMETTIK-MO/ICHN YTKBIPJIBIFBIH KAMTaMachl3 €Ty YIIiH jka30ara
MICTEN/K TiJ KOMMYHHKAUMSACBIH OKBITY OimimM Oepy mpoleciHae MaHbI3Abl OpbiH ainybl THic. COHBIMEH
KaTap, aBTopJiap jkazdaiia JUCKypCHBTI KY3bIPETTiTIK KOMIIOHEHTTEPiHIH KYPBUIBIMBI MEH Ma3MYHbBIH LIETEI
TUTIHIE KapbIM-KaThIHAC KOMIIETCHIMSACHIHBIH KypaMaac OeJIiri peTinze, JTMHT BUCTUKAJIBIK eMEeC JKOFaphl OKY
OpHBI >KaraifbIHa MIETeN TilMi cabaKTapblHAAa KOJINAHy KOHTEKCIHIE alryFa opeKeT »acaraH. ABTopiap
3epTTeleTiH Mocese OOMBIHIIA KONTEreH FHUIBIMH JKOHE TEOPHSIIBIK oe0H IepeK Ko3aep i TaljaraH, COHbIH
HeTi3iHJe >ka30ala >KYMBICTap[blH CalachlH apTTHIPy MaKCaTBhIHIAa TUINIK Kypampac OeJiKTepMeH Karap
kazbamia JUCKYPCHBTIK KY3BIPETTUTIKTIH Kypamumac Oemiri periHae TIIAIK KypaybllliThl KapacThIpy
MYMKIiHZIriH Heri3aereH. KopbIThIHABIA aBTOpIap SJCyMETTIK-MOJCHH JKaraaiira jkoHe KOMMYHHKaTHBTI
MiHJIETKE ColiKeC )Ka3yLIbIHBIH XKEKe TYJIFa peTiHaeri KabineTi Oo/pkaHFaH alylibIMeH jka30alia [mIeT TUIIK
KapbIM-KaThIHACKA KaTBICY YIIiH JUCKYPCTBIH OPTYPJIi TYpJepiH Kypa ajajbl, SFHH KYTUIETIH HOTHXKETe JKeTy
MaKCaThIHAA TYJEKTiH IIeT TN KOMMYHHKATHUBTIK KY3BIPETTUIriHIH KOMIIOHEHTI peTiHzxe kaz0arma
JUCKYPCHUBTIK KY3BIPETTIIIrH aHBIKTayFa 00Jazbl IereH TYKBIPBIM jKacaraH.

Kinm coe30ep: motiH, mucKype, xkasz0amma ceiyiey KbI3METi, MOTIHHIH oMOe0al CHIIaTTaMachl, JHCKYpC
epeKIIeTiKTepi.

I''M. AGapikapumoBa, M.M. AGabIkapuMoBa

IIucbmenHas AUCKYPCUBHAaA KOMIICTCHIHUA KaK COCTaBHad 4YaCThb KOMMyHHKaTI/lBHOﬁ
KOMIIETCHTHOCTH CTYACHTOB BY30B B o0J1acTH HHOCTPAHHBIX A3BIKOB

B crarbe paccMOTpeHBI BOIPOCH (YOPMUPOBAHUS MHICEMEHHON HCKYPCUBHOH KOMIIETEHTHOCTH KaK OCHOBA
MMICEMEHHOTO OOIIEHNUS CTYACHTOB By30B Ha HHOCTPAHHOM sI3bIKe. BHeIpeHne HOBEIX cTaHAapTOB 00pa3oBa-
HUSI, OTPaXKAIOIINX COIMAIBHBIN MOPSIOK COBPEMEHHOTO MYJIBTHKYJIBTYPHOTO U MH(OPMAIIHOHHOTO 00IIe-
CTBa, MOTPEOOBAJIO OT BY30B CO3JAHHS ONTHMAJIBHBIX YCIOBHIT IS H3YUSHUSI HHOS3BIYHONH KOMMYHHKAIUH C
LEeBI0 PEIICHNUS IPOOIIeM MEKIIMYHOCTHOTO U MEKKYJIBTYPHOTO B3aUMOJICHCTBHUS Ha INI00AaIbHOM ypoBHE. B
3TOH CBSI3U JUI 00ECTeueHHs] COIHAIbHO-KYIbTypHOH MOOMIIBHOCTH BBITYCKHHKOB BY30B MpENOJaBaHHE
MHCbMEHHOW MHOCTPAaHHOM SI3BIKOBOM KOMMYHMKAIUH JOJDKHO 3aHSTh Ba)KHOE MECTO B 00pa30BaTENbHOM
nporecce. Bmecte ¢ TeM, aBTOPHI MPEANPUHSIN TOMBITKY PACKPBITh CTPYKTYPY U COJAEp:KaHUEe KOMIOHEHTOB
MHCHbMEHHON JUCKYPCHBHOH KOMIIETEHIIMM KaK COCTaBHON YacTH KOMIETEHIMU OOIIEeHHs Ha HHOCTPAHHOM
A3bIKE B KOHTEKCTE €€ IPUMEHEHH Ha 3aHATHUSX 110 MHOCTPAHHBIM A3bIKaM B yCIOBUSAX HEIMHIBUCTHYECKOIO
By3a. ABTOpaMH IIPOAHAIM3UPOBAHO OONBIIOE KOJIMYECTBO HAYYHBIX M TEOPETHUYECKHUX JIUTEPaTypHBIX HC-
TOYHHUKOB TI0 HCCIIEyeMOi IpobiieMe, Ha OCHOBAHHH KOTOPHIX OOOCHOBBIBAETCS BO3MOXKHOCTH PAaccMOTpe-
HUS A3BIKOBOM COCTaBISIOLICH KaK KOMIIOHEHTa IUCbMEHHON NUCKYPCHUBHOM KOMIIETEHTHOCTH, Hapsly cO
CTPAaTETHYECKUMH, TaKTHYECKHMH, >KAaHPOBBIMHU, TEKCTOBBIMH, JMHIBOPEOJOTMYECKHMMH KOMIIOHEHTaMH, C
LETBIO MOBBIIIEHUS] KaUeCTBA MUCbMEHHBIX PaboT. B 3akmioueHne aBTOPBI MPUXOAAT K BBIBOAY, YTO CHOCO0-
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HOCTh IHCaTeNs KaK JIMYHOCTH B COOTBETCTBUH C COLMOKYJIBTYPHOM CHTyaleld 1 KOMMYHUKAaTHUBHOM 3aj1a-
Yei co31aBaTh pa3IMYHbIe BUABI AUCKYpCa A YU4acTHUs B MMCbMEHHOW MHOS3BIYHON KOMMYHHKALIUH C TIpea-
M0JIaraeMbIM MOJIydaTeNeM C LEJIbI0 JTOCTIKCHUS O0XKHAAEMOIo pe3yibTaTa OIpeiessieT MUCbMEHHYIO AHC-
KYPCHBHYIO KOMIIETEHTHOCTh KaK KOMIIOHEHT MHOS3bIYHONH KOMMYHHUKATUBHOM KOMIIETEHTHOCTH BBITYCKHU-
Ka.

Knrouegvie cnosa: TEKCT, JUCKYPC, NMMCbMCHHAsI pCUCBad NCATCIbHOCTb, YHUBCPCAJIbHBIC XapaKTCPUCTUKU
TEKCTa, 0COOCHHOCTH JAUCKYypca.
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