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Formation of primary school students’ communicative skills based on teambuilding:
potential and awareness assessment

In the article the importance of communication in the infancy of mankind was emphasized for conducting
joint economic activity, survival in harsh and dangerous conditions, and in the modern world — for achieving
professional goals. The authors note that the society has formed a social order to the education system to de-
velop a competitive personality possessing the basic skills and competencies of the XXI century, one of
which is the ability to communicate — to socialize and to cooperate. Based on the analysis of scientific and
pedagogical literature and normative documents, it was concluded that it was necessary for the implementa-
tion of social orders to pay due attention to the formation of students’ communicative skills. In pedagogical
theory and practice, researchers apply a variety of methods, ways and means aimed at developing communi-
cative skills — gaming technology, the project method, staging and theatricalization of fiction literature, situ-
ational exercises and tasks. The authors of the article consider the formation of primary school students’
communicative skills based on teambuilding — activities that contribute to improving cooperation within the
student team, creating a cohesive team and increasing the student motivation. The steps of forming teams dur-
ing the implementation of teambuilding in the educational primary school process were described. Within the
framework of this study, a survey among primary school teachers was conducted and results about the team-
building awareness, its opportunities in forming student communicative skills were presented.

Keywords: communication, cooperation, communicative skills, teambuilding, team, teachers, primary school
students.

Introduction

Historically human is a social being who has always aspired to be part of something greater, to belong
to the community. Thus, in the infancy of mankind, during the Lower and Middle Paleolithic, primitive
communities were united, when the kinship emerged, they were transformed into the tribal community, and
then they united in tribes establishing joint economic activities. Moreover, the very separation of a human
race from the animal world occurred after they had known the work which also implies a collective form of
human influence on nature. It follows that the people’s alliance into collectives contributed to the preserva-
tion of the human race as such, and communication became an objective factor that served as a successful
“collectivization” of primitive people.

In the modern world, the role of communication in human life has not decreased at all, on the contrary,
the new means and methods of communication created by the scientific and technological revolution, so
firmly integrated into our lives, have brought civilization to a completely new level of development. And if
in the distant past the people’s ability and skill to communicate helped them to survive in the literal sense of
the word, today communicative skills help us “survive” in the competitive environment of the labor market.
Thus, the Association for the Development and Research of Education in the Republic of Kazakhstan notes
that the sociability of potential employees is one of the key objects of attention for employers [1]. Therefore,
the ability to properly cooperate with colleagues, perform common tasks, both conceptual (e.g., conducting
joint research and information gathering) and practical (e.g., providing constructive feedback) is the essential
condition for developing the individual’s professional competence [2]. All this largely predetermines the so-
cial order of society to the education system and sets a task for it — the formation of a competitive personali-
ty, which, in addition to the basic skills, also possesses the necessary competencies of the XXI century.

According to the report “A New Look at Education” of the World Economic Forum, the competencies
of the XXI century are: critical thinking, creativity, ability to communicate and work in a team [3]. UNESCO
notes that these competencies enhance the individual ability to use relevant knowledge (information, under-
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standing, skills and value system) creatively and responsibly in given situations for decision-making and new
relationships [4]. In this connection, the State compulsory primary education standard sets out the purpose of
primary education — the creation of an educational space conducive to the harmonious development of the
student’s personality with the basics of broad range of skills, and cooperation is one of the basic values in the
primary education content [5]. It follows that it becomes necessary to form students’ communicative skills
for the implementation of the social order and the State compulsory primary education standard.

There are different approaches to defining the concept of “communicative skills” and their classification
in pedagogical science. Consider some of them.

A.V. Mudrik understands communicative skills as the ability to correctly build behavior taking into ac-
count the comprehension of the individual psychological characteristics [6].

In the interpretation of V.D. Shirshov, communicative skills represent a set of communicative actions,
which is based on the personality’s readiness to communicate and his adequate use of communicative
knowledge for the purpose of transforming the surrounding reality [7].

From the point of view of Yu.A. Kalyaeva, communicative skills are a set of informative, perceptual
and interactive actions that affect the personality’s readiness for communicative interaction in a specific
communicative situation [8].

According to A.V. Mudrik, communicative skills include such components as:

- ability to navigate with partners;

- ability to understand the communication situations;

- ability to cooperate in various types of activities [9].

According to I.N. Agafonova [10], all communicative skills can be conditionally divided into two
groups, which are not isolated, but are characterized by interaction and interpenetration: basic ones, reflect-
ing the substantive essence of communication and procedural ones, providing communication as a pro-
cess (Fig. 1).

Pedagogical theory and practice represent a fairly diverse arsenal of tools for developing students’
communicative skills. For example, justification and widespread application have been discovered:

- gaming technologies (O.M. Arefieva, L.U. Zhdanova, T.V. Konovalova, N.S. Krupova, L.R. Kulgari-
na, T.V. Savchenko, etc.);

- project methods (S.A. Zhazheva, D.D. Zhazheva, L.Sh. Zaitseva, Yu.A. Igoshin, L.A. Tsvetkova,

M.I. Schreiber, etc.);

- staging and theatricalization of fiction literature (Ye.M. Alifanova, M.G.Bakharev, V.V.Gorbenko,
0O.V. Dobrinina, Ye.V. lvchenko, etc.);

- situational exercises and tasks (N.A. Amelchenkova, O.N. Istratova, T. Kudryavtseva, S.V. Lubova),
etc.

greeting, farewell, appeal; request for support, assis-
-------- basic -------1 tance, service; rendering support, assistance, service;
gratitude; refusal; forgiveness.

ability to analyze the communicative situation from
the point of view of the feelings and states of the
partners, their influences; speak to others; listen to
others; cooperate; manage (command); obey.

communicative skills

""""" procedural

Figure 1. Classification of communicative skills according to I.N. Agafonova

Each of the presented methods finds its application to varying degrees and situations. Not diminishing
the advantages of these methods and techniques, we propose to form the students’ communicative skills on
the basis of teambuilding, which is a system of measures aimed at building a successful team from the usual
team, in which all participants maximize their abilities and performs exactly those tasks in which they are
particularly good [11].
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Teambuilding as a phenomenon arose to solve the problems of workers’ labor productivity and devel-
oped within the framework of such a scientific direction as management psychology. It is based on such
well-known scientific theories as the theory of human relations by E. Mayo [12], the theory of nine roles by
M. Belbin [13], the typology of personality by I. Myers-Briggs and P. Briggs [14], the theory of leadership
by J. Adair [15], the theory of interpersonal relationships by W. Schutz [16], etc.

American researcher and teacher W. Dyer, who published in 1977 the book “Team Building: Issues and
Alternatives”, was the first to give a theoretical justification to teambuilding and specified this concept:
“teambuilding is not an event, it is the process of forming an effective team” [17]. Based on this definition,
team formation, like any other process, involves some general order and rules that must be followed in or-
ganizing it. Thus, according to T.P. Khokhlova [18], the team formation process is a series of consecutive
steps (Fig. 2).

getting common goals and objectives

S

jointwork planning

NJ

establishing internal and external communications

S

stimulating team achievements

NJ

providing autonomy and initiative

NS

formingteam culture and ideology

S

team process monitoring

Figure 2. Steps of the team formation process by T.P. Khokhlova

We believe that the current trend towards the integration of scientific knowledge provides an opportuni-
ty to use such a tool as teambuilding not only in the field of management, but also in the primary school edu-
cational process. Thus, the implementation of teambuilding in the primary school educational process should
be carried out in a certain sequence. After analyzing the research work of D.A. Zverev and V.A. Stroh [19],
which describes a number of steps necessary for the effective team formation identified by many authors, we
will present the following diagram of the team formation process (Fig. 3).

‘ identification | | cohesion [ l norm-setting ‘
joint decision-  [----- P T role
: I S leadership  [.._.. -
making differentiation
- ) -
acting team as a
result
L I

Figure 3. Team formation process diagram

We will describe each of the presented steps:

- identification implies the process of association, organization of primary school students in one place
and at the same time, as well as their awareness of themselves as part of this association;

- cohesion is the process of establishing strong and sufficiently stable interpersonal relationships,
which also implies the emergence of joint goals;

- norm-setting involves joint activities to identify and adopt norms of communication, common values
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and patterns of behavior. At this stage, the students become also aware of both the influence of the forming
association on each of them and their own influence on the given association;

- role differentiation takes place on the basis of the students’ personal qualities, individual characteris-
tics and abilities;

- leadership is an integral part of any joint activity. The display of initiative by one or more leaders is
a key factor of teamwork, as it is a single focus that contributes to the team’s success in achieving common
goals;

- joint decision-making, which takes into account the opinion of each team member — the final step of
team formation, without which team activity becomes more difficult and there is a risk of internal conflicts.
Thus, the essence of teambuilding in the primary school educational process is the organization and system-
atic conduct of activities, various games and exercises aimed at forming a team, during which students will
develop communicative skills, acquire vivid memories of school life and invaluable communicative experi-
ence. In addition, the result of all teambuilding activities should be a primary school students’ effective team
capable of productive implementation of joint educational and extracurricular activities, as well as self-
government.

In the framework of this study, we suggest that due to the relative novelty of this phenomenon in peda-
gogical science and the insufficient development of theoretical foundations and practical mechanisms for
using the teambuilding in the primary school educational process, teachers are not sufficiently aware of the
possibility of using teambuilding in the pedagogical process and its potential in the formation of students’
communicative skills. Accordingly, the object of the study is teambuilding as a tool for forming the students’
communicative skills, and the subject of the study is the teacher’s activities in organizing teambuilding in
primary school.

The purpose of the study is to determine the awareness of primary school teachers about teambuilding
and its possibilities in the formation of students’ communicative skills.

Tasks:

- determine the relevance of the problem of forming the students’ communicative skills for primary
school teachers;

- identify the methods, techniques and technologies used by primary school teachers to develop stu-
dents’ communicative skills;

- establish the effectiveness of the used methods, techniques and technologies for developing commu-
nicative students in the opinion of primary school teachers;

- determine the need of teachers to improve their professional activities in the formation of communi-
cative skills.

The article includes abstract, keywords, introduction, methods and materials of research, results and
their discussion, conclusion, where reached findings on the studied problem, as well as references.

Methods and materials of research

The study was carried out through an online survey (questionnaire) among the primary school teachers
in the Karaganda region and the city of Astana, as well as statistical processing of the obtained results. The
guestionnaire was presented as Google Forms and included 11 closed questions.

Results and their discussion

The study was attended by 50 primary school teachers of comprehensive schools, gymnasiums and ly-
ceums.

Let’s consider and analyze the results.

The first question of the survey was aimed at revealing the primary school teachers’ understanding of
the essence of communicative skills. The obtained results (Fig. 4) show that more than half of the surveyed
teachers (66 %) have a correct understanding of the essence of communicative skills and define them as the
ability to cooperate in various activities. At the same time, 34 % of respondents understand the communica-
tive skills as the ability to independently search, analyze, select, process and transmit information, which are
defined as information skills that comprise information competence.
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1. What is the meaning of students’ communicative skills?

0% 0%

m ability to independently search, analyze, select,
process and transmit information

m ability to cooperate in various activities
= ability to determine the sequence and the duration of
the activity stages

m ability to work with reference literature

Figure 4. Understanding the essence of communicative skills

According to the results of the following question (Fig. 5), the development of students’ communicative
skills is an urgent problem for 82 % of respondents. At the same time, 16 % of teachers who completed the
survey do not consider this problem to be relevant, 2 % found it difficult to answer. Thus, the obtained data
show that there is a need for primary school teachers to improve existing approaches and develop new ones
to the formation of these skills.

2. Is the problem of developing students’ communicative skills relevant for
you?
2%
myes
®no

m | find it difficult to answer

Figure 5. Relevance of the problem of developing students” communicative skills

Based on the data obtained from the next question (Fig. 6), it can be concluded that more than half of
the surveyed teachers (56 %) prefer a group form of developing students’ communicative skills. The second
preferred choice is the individual form (26 %) and, in turn, the least preference is given to the paired form of
developing students’ communicative skills (18 %).

According to the survey, 46 % of respondents use a variety of methods and techniques to form students’
communicative skills. At the same time, a significant part of the surveyed teachers, namely 44 %, prefer one
particular way of forming the studied skills — gaming technology. At the same time, a small part of teachers
applies the project method (8 %), theatricalization and staging (2 %) in their work on the formation of prima-
ry school students’ communicative skills (Fig. 7).
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3. What form of communicative skills development do you prefer?

m individual
Egroup

m paired

Figure 6. Preference in choosing the forms of developing students’ communicative skills

4. What methods and techniques of developing students’ communicative
skills do you apply?

m the project method
m gaming technology
i the method of theatricalization and staging

m all of the above

2%
Figure 7. Applied methods of developing students’ communicative skills

As a part of the survey, primary school teachers were asked to assess the effectiveness of their methods
to form communicative skills using a ten-point scale (Fig. 8).

5. Assess the effectiveness of your methods of forming students’
communicative skills on a scale from 1 to 10:

m 1-2 is not effective at all
m 3-4 is not effective

u 5-6 is quite effective

m 7-8 is effective

m9-10 is very effective

Figure 8. Effectiveness of applied methods of developing students’ communicative skills
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The majority of respondents (54 %) rated the effectiveness of their arsenal of methods and techniques
for forming students’ communicative skills at 5-6 points, which indicates its sufficient effectiveness. 32 % of
teachers rated their tools at 7-8 points, 14 % did it at 9-10 points which indicates the maximum effectiveness
of the used methods and techniques.

The second part of the questionnaire was aimed at identifying respondents’ awareness of teambuilding.
Thus, the results (Fig. 9) showed that the overwhelming number of primary school teachers who completed
this survey, namely 88 %, are familiar with the concept of “teambuilding”. The remaining 12 % replied in
the negative form.

6. Are you familiar with the concept of "teambuilding™?

myes

Eno

Figure 9. Primary school teachers’ awareness of the concept of “teambuilding”

Despite this, only 84 % of respondents were able to choose the correct definition of this concept from
the presented options, another 6 % chose the definition of “collective creative work”, the other 6 % selected
the definition of “excursion” and 4 % were undecided. The obtained results may indicate that a number of
teachers familiar with the concept of “teambuilding” have an incorrect understanding of its essence (Fig. 10).

7. What do you mean by teambuilding?

B joint activities of the children’s collective to create a
new creative product

m 3 form of training organization, which involves the
organization of the observation and the study of
various subjects and phenomena in the real world

m a set of active events aimed at uniting the team and
developing skills to solve common problems in the
team

m | find it difficult to answer

Figure 10. Understanding the teambuilding essence

The results of the answers to the following question showed that despite the teachers’ sufficient aware-
ness of teambuilding as a set of active events aimed at uniting the team and developing skills to solve com-
mon problems in the team, only 48 % of respondents organized it as part of their teaching activities, while
the remaining 52 % did not (Fig. 11).
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8. Have you organized teambuilding as part of your teaching activities?

myes

Hno

Figure 11. Organization of teambuilding within the framework of pedagogical activities

According to the results (Fig. 12), 72 % of surveyed primary school teachers believe that the organiza-
tion and carrying out teambuilding have an impact on the formation of students’ communicative skills. An-
other 18 % did not organize these events, the remaining 10 % expressed their uncertainty.

9. Does the organization and carrying out teambuilding have an impact on
the formation of the students’ communicative skills?

myes
EnNo

i | am not sure

m | did not organize

Figure 12. Influence of teambuilding on developing students’ communicative skills

The results of the answers to the question about the teachers’ needs to improve their professional activi-
ties in developing the primary school students’ communicative skills (Fig. 13) show that 76 % of respondents
need workshops where the experience of other teachers on the formation of students’ communicative skills is
broadcast. Another 20 % of the surveyed teachers indicated a need for methodological materials, 2 % re-
quired the presentation of their experience for comprehension and understanding their own activities, and the
remaining 2 % needed to all of the above.

As part of the survey, the authors considered it appropriate to find out who, according to the teachers, is
responsible for the nature of primary school students’ interaction with peers and adults in the communicative
process (Fig. 14).

The answers showed that 72 % of the teachers who passed the survey consider all the subjects of the
educational process, namely parents, teachers and the state, are responsible for the nature of students’ com-
munication. In turn, 22 % of respondents are of the opinion that parents are solely responsible for the nature
of communication, 6 % thought those are teachers.
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10. What do you need to improve your professional activities in developing
students’ communicative skills?

2% 0%

m theoretical knowledge

m workshops, where the experience of the formation of
students’ communicative skills is broadcast

m presentation of their experience for comprehension and
understanding of their own activities

m methodological materials (tests, tasks, trainings)

m all of the above

Figure 13. The teachers’ needs to improve their professional activities in developing communicative skills

11. Who do you consider responsible for the nature of the primary school
students’ interaction with peers and adults in the communication process?

m parents
m the state
u teachers

m all of the above

Figure 14. Responsible subjects for the nature of primary school students’ interaction with peers and adults
in the communicative process

Conclusions

Based on the obtained results, the authors conclude that, in general, primary school teachers are aware
of the concept of “teambuilding”, its essence and capabilities of forming and developing the primary school
students” communicative skills, however, more than half of the surveyed teachers have never organized this
type of students’ activity in primary school education. The authors suggest that this may be due to a number
of factors:

- insufficient theoretical validity and practical proof of the effectiveness of using teambuilding as a
means of forming the students’ communicative skills;

- lack of teaching materials for primary school teachers on the organization of teambuilding in the
school educational process;

- teachers’ commitment to the “proven” methods and techniques of forming primary school students’
communicative skills.

Thus, the conducted study shows the need of teachers to improve the practice of cohesion and forming
team among school students that determines the prospects for further work on the development of the prob-
lem of forming students’ communicative skills on the basis of teambuilding in the primary school education-
al process.
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C.A. Omunnosa, C.JO. HoBocenosa, B.B. Penkesuu, A.T. KenxxebaeBa

TumMOUITUHT Heri3iHae 0acTaybllll CHIHBIN OKYIIbLIAPbIHBIH KOMMYHUKATHBTI
AAFIbLIAPBIH KAJBINTACTBIPY: dJIeYeTTI JKoIHe Xa0apaapJIbIKThI 0arasay

Makanaza agam3aTr KOFaMbIH/IaFbl KapbIM—KaTBIHACTBIH OipJIECKEH IIapyalbuIbIK KbI3METiH JKy3ere achipy,
aybIp JKOHE KayilTi KaraaiiapJa aMaH Kaiy, Kasipri oiemIe KociOM MakcaTTapra >KETYAiH MaHbI3IbLIBIFbI
Typajibl aifTeuiraH. ABropiap Koramaa XXI racelpiplH 0a3aiblK JaFapuIapbl MEH KY3BIPETTUIIKTEpiH
MeHrepreH 0Oacekere KaOineTTi TYIFaHBI KaNBINTACTHIpyFa OiliM Oepy »KyHeciHIe oJIeyMeTTIK TaIlChIPBIC
KaJIBINITACKAHBIH, OHBIH Oipi KapbIM-KaTBIHAC jkacay KaOuleTi, apanacy MEH BIHTBIMAKTACTHIK CKCHIH aram
oreli. FrulbIMU-TIeAarorukaiblK oeOueTTep MEH HOPMATUBTIK KYXKAaTTaplbl Tanjay HETi3iHIe IeyMEeTTiK
TaTCHIPBICTHI iCKe achIpy YIIiH OLTIM aynIbuIap IblH KOMMYHHKATHBTIK JaFAbUIAPbIH KB TACTBIPYFa THICTI
Hazap ayJapy KaKeT AereH KOPBITBIHIbI Kacalibl. [learorukaiblK TeOpHUs MEH MPaKTHKaAa 3epTTeyIIiiep
KapbIM-KaTbIHAC JAFJbUIApBIH JaMBITYFa OaFbITTaNFaH apTYPIi SJicTepli, Tociauep MEH Kypalaapabl, SFHH
OWBIH TEXHOJIOTUSIIAPBIH, JK00a 9MiCiH, KOPKEM 9/1eOUeT LIbIFapMaNapblH CaxHallay JKOHE TeaTpJIaHIbIPY/IbL,
KaFJasTTHIK JKaTTHIFYJap MEH TalchlpManapisl naifanaHanpl. Makajga aBTopiapbl THMOWJIIHHT Heri3iHIe
GacTayblIlll CHIHBIN OKYIIBIIAPBIHBIH KOMMYHHKATHBTIK JaFIbUIapblH KalbIITACTBIPYAbI, SFHH OKYILIbUIAp
YKBIMBI IIIHAETI BIHTHIMAKTACTHIKTHI JKaKCapTyFa, YHBIMIIBLT KOMaHIa KYpyFa J>KOHE OKYIIBUIAPBIH
BIHTACHIH apTTBHIPyFa BIKNAN €TETiH ic-IIapaiapAbl KapacThIpFaH. bacrayplmr MekTenTiH Oimim Oepy
MPOIECiHIeTT TUMOWINHITI JKy3ere achlpy Ke3iHAeri YKbIMIBI KaJbINTACTHIPY KE3C€HAEpl CHIATTaJFaH.
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3eprrey GapbichiHAa GacTaybIll CHIHBINT MYFaTiMAEpi apachblHAa cayajiHaMa KYPri3iiin, THMOWIIUHT Typajbl
Xa0aprapiblK JKOHE OHBIH OLTIM  aJylIbuUIApAbIH KOMMYHHKATHMBTI Jaf[bUIAPbIH  KaJIbINTACTBIPY/AFbl
MYMKIHAIKTEPi Typajbl HOTHXEJEP YCHIHBUIABIL.

Kinm ce30ep: KapbIM-KaTbIHac, KBI3METTECTIK, KOMMYHHKAaTHBTI MJaFibUiap, THMOWIAWMHT, KOMaHJA,
MyFalimMziep, 6acTaybIIl CHIHBI OKYIIBLIAPHI.

C.A. Omunnosa, C.1O. HoBocenosa, B.B. Peukesuu, A.T. KenxebaeBa

@opMuUpoBaHNEe KOMMYHUKATHUBHBIX YMEHUH MJIAIIIIUX IIKOJbHUKOB
HA OCHOBE THMOMJIAMHIA: MOTEHIHAJ U OLIEHKA 0CBEIOMJIECHHOCTH

B craThe MOAYEPKHYTO 3HAYCHHE KOMMYHHMKAIMM Ha 3ape YeOBEYECTBA U BEJCHHMS COBMECTHOH XO3si-
CTBCHHOMW JEATENIbHOCTH, BEDKUBAHUS B CYPOBBIX U OIACHBIX YCJIOBHUSX, 3 B COBPEMEHHOM MHpE — IS J0-
CTIKEHHS NPO(ECCHOHANBHBIX LeNeil. ABTOPBI OTMEYAIOT, YTO B 0o0LIecTBe CHOPMHUPOBAH COLHANIBHBIH 3a-
Ka3 cucreMe oOpa3oBaHUS Ha (OPMHPOBAHHE KOHKYPEHTOCIIOCOOHOW JIMYHOCTH, BIAAEIoIeld O0a30BBIMU
HaBBIKAaMH M KoMIleTeHIIMH XXI Beka, OXHOH M3 KOTOPHIX SIBISETCS yMEHHE KOMMYHUIIMPOBAaTh — 00-
IATHCSl U COTPYAHMYATh. Ha ocHOBaHMM aHanM3a HayYHO-TIEIarOrMYecKoil IUTepaTypsl H HOPMaTUBHBIX J0-
KyMEHTOB CJ/IeJIaH BBIBOJ] O TOM, 4TO JUISl peajM3allii COLUAIBHOIO 3aKa3a HEOOXOIMMO JIOJDKHOE BHUMaHHE
yInensTh GOpMUPOBAHHIO KOMMYHHKAaTHBHBIX YMEHUH y 00y4aromuxcs. B megarorudeckoil TEOpHH M IpaK-
THKE HCCIIE0BATENH IPUMEHSIOT Pa3HOOOpas3HbIe CIIOCO0bl, METOIbI M CPEICTBA, HAIIPABJICHHBIC HA (OPMU-
pOBaHHE KOMMYHHKATHBHBIX YMEHHII — HI'POBBIC TEXHOJIOTHH, IPOCKTHBIH METOJI, HHCLIEHUPOBKU M TeaTpa-
JM3aLus TPOU3BEACHUN XyJ0KECTBCHHOM JINTEpaTyphl, CHTyaTHBHBIC YIPAKHEHUS U 331aHUsL. ABTODBI CTa-
TBH paccMaTpuBaloT (GopMHUpOBaHHE KOMMYHHMKATHBHBIX YMEHHI MIIQIIINX IIKOJBHUKOB Ha OCHOBE THM-
OmiaMHra — MEpOIPHUATHI, CIIOCOOCTBYIOIINX YIIYUIISHHIO COTPYAHHYECTBA BHYTPH YIEHHIECKOTO KOJUICK-
THBA, CO3/IaHUIO CIUIOYCHHOH KOMAaH/IbI U TOBBINICEHHIO MOTHBAIMY 00ydaromuxcs. Onucansl 3Tanbl 00pa3o-
BaHWS KOMaH]| IIPH peayi3aliy THMOWIINHTa B 00pa30BaTeNEHOM HPOIecce HadYallbHOM IMIKOMEL. B pamkax
JAHHOTO MCCIIEJOBAHMS NPOBEICHO aHKETHPOBAHHUE CPEM yUYHTENeH HauyaJbHBIX KJIACCOB ¥ IPEJCTABICHBI
pe3yJIbTaThl 00 OCBEIOMIICHHOCTH O THMOWIIIHTE, €T0 BOSMOXKHOCTSIX B ()OPMUPOBAHMH KOMMYHHUKATHBHBIX
YMEHHUH 00yJaromuxcsl.

Kniouesvie cnosa: KOMMYHHUKaUsA, COTPYAHUYECCTBO, KOMMYHUKATUBHBIE YMCHUS, TI/IM6I/IJ'I,I[I/IHF, KOMaHJa,
negaroru, MjaaJune MKOJbHUKH.

References

1 Aleksandrov, K. (2022). Kakim budet obrazovanie v budushchem: soft skills, kommunikabelnost i smeshannyi tip obucheniia
[What will education be like in the future: soft skills, communicative skills and a blended type of learning]. Retrieved from
https://www.zakon.kz/6377767-kakim-budet-obrazovanie-v-budushchem-soft-skills-kommunikabelnost-i-smeshannyy-tip-
obucheniya.html [in Russian].

2 Martin-Hernandez, P., Gil-Lacruz, M., Tesan-Tesan, A.C., Pérez-Nebra, A.R., Azkue-Beteta, J.L., & Rodrigo-Estevan, M.L.
(2022). The Moderating Role of Teamwork Engagement and Teambuilding on the Effect of Teamwork Competence as a Predictor of
Innovation Behaviors among University Students. International Journal of Environmental Research and Public Health, 19 (19),
No. 12047. DOI: 10.3390/ijerph191912047.

3 Luo, M.E., Butenko, V., & Polunin, K. (2015). Novyi vzgliad na obrazovanie: raskryvaia potentsial obrazovatelnykh
tekhnologii [A new look at education: revealing the potential of educational technologies]. Obrazovatelnaia politika — Educational
Policy, 2(68), 72-110 [in Russian].

4 (2015). Pereosmyslivaia obrazovanie. Obrazovanie kak vseobshchee blago? [Rethinking education: towards a global com-
mon good?]. UNESCO. Retrieved from https://unesdoc.unesco.org/ark:/48223/pf0000232555_rus [in Russian].

5 Gosudarstvennyi obshcheobiazatelnyi standart nachalnogo obrazovaniia. Prilozhenie 2 k Prikazu ministra prosveshcheniia
Respubliki Kazakhstan ot 3 avgusta 2022 goda Ne 348 [State compulsory standard of primary education. Appendix 2 to the order of
the Minister of Education of the Republic of Kazakhstan dated August 3, 2022 No. 348]. Retrieved from
https://adilet.zan.kz/rus/docs/\VV2200029031 [in Russian].

6 Mudrik, A.V. (2001). Obshchenie v protsesse vospitaniia: uchebnoe posobie [Communication in the process of education:
training manual]. Moscow: Pedagogicheskoe obshchestvo Rossii [in Russian].

7 Shirshov, V.D. (1994). Pedagogicheskaia kommunikatsiia: teoriia, opyt, problemy [Pedagogical communication: theory, ex-
perience, problems]. Yekaterinburg: 1zdatelstvo Uralskogo gosudarstvennogo pedagogicheskogo universiteta [in Russian].

8 Kalyaeva, Yu.A. (2002). Formirovanie kommunikativnykh umenii uchashchikhsia nachalnykh klassov shkoly-internata
[Formation of communicative skills of primary school students at a boarding school]. Magnitogorsk [in Russian].

9 Mudrik, A.V. (2004). Sotsializatsiia cheloveka [Human socialization]. Moscow: Akademiia [in Russian].

128 BecTHuk KaparaHgmMHCKoOro yHusepcureTa



Formation of primary school students’...

10 Agafonova, I.N. (2016). Razvitie kommunikativnoi kompetentnosti uchashchikhsia [Development of communicative compe-
tence of students]. Upravlenie nachalnoi shkoloi — Primary school management, 2, 12-17 [in Russian].

11 Serova, E.V. (2020). Timbilding kak metod upravleniia pedagogicheskim kollektivom obrazovatelnoi organizatsii [Team
building as a method of managing the teaching staff of an educational organization]. Molodoi uchenyi — Young scientist, 43 (333),
62-64 [in Russian].

12 Mayo, E. (1945). The Social Problems of An Industrial Civilization. Harvard University, 150 p.

13 Belbin, M.R. (1993). Team Roles at Work. Elsevier Science & Technology Books, 152 p.

14 Myers Briggs, ., & Myers, P.B. (1995). Gifts Differing: Understanding Personality Type. CPP, 248 p.

15 Adair, J. (1987). Effective Teambuilding: How to Make a Winning Team. Pan Publishing, 180 p.

16 Schutz, W. (1958). FIRO: A Three-Dimensional Theory of Interpersonal Behavior. Rinehart, 267 p.

17 Dyer, W.G. (1977). Team Building: Issues and Alternatives. Reading, Mass.: Addison-Wesley, 139 p.

18 Khokhlova, T.P. (2009). Organizatsionnoe povedenie: uchebnoe posobie [Organizational behavior: training manual]. Mos-
cow: Magistr [in Russian].

19 Zverev, D.A., & Stroh, W.A. (2019). Spros na treningovye uslugi po komandoobrazovaniiu v sovremennykh rossiiskikh or-
ganizatsiiakh [Study of the demand for teambuilding training services in contemporary Russian organizations]. Sotsialnaia
psikhologiia i obshchestvo — Social Psychology and Society, 10 (1), 182-198. DOI: 10.17759/sps.2019100111 [in Russian].

Information about the authors

Odintsova, S.A. — Candidate of pedagogical sciences, Head of the Department of Pedagogy and
Methodology of Primary Education, Karaganda Buketov University, Karaganda, Kazakhstan,
o.svetla@mail.ru;

Novoselova, S.Yu. — Doctor of pedagogical sciences, Professor, Dean of the Faculty of History and
Philology, Sochi Institute of Peoples’ Friendship University of Russia (RUDN), Sochi, Russia, novose-
lovaapk@mail.ru;

Renkevich, V.V. — Student in the Master’s Program in 7M01301 — «Pedagogy and Methodology of
Primary Education», Karaganda Buketov University, Karaganda, Kazakhstan, victoriarnk@mail.ru;

Kenzhebayeva, A.T. — Candidate of pedagogical sciences, Associate Professor, Head of the
Department of Preschool and Primary Education, Taraz Regional University named after M.Kh. Dulaty,
Taraz, Kazakhstan, alimakzt@mail.ru.

Cepus «[lMeparorvkax». 2024, 29, 2(114) 129



