ISSN 2518-7937 (Print)
‘% ISSN 2663-516X (Online)

BULLETIN

OF THE KARAGANDA UNIVERSITY

PEDAGOGY

Series

Ne 3(99)/2020




ISSN 2518-7937 (Print)
ISSN 2663-516X (Online)
Wnnexci 74622

HNunexc 74622

KAPAFAH[ObI
YHUBEPCUTETIHIH

KABAPUIbICDI

BECTHHK BULLETIN

KAPATAHOWHCKOTO OF THE KARAGANDA
YHUBEPCUTETA UNIVERSITY

HEJAI'OI'MKA cepusicsl
Cepus IIEJAT'OI'HKA

PEDAGOGY Series

Ne 3(99)/2020

LIimme—TamMpI3—KBIpKYHEK
30 kpIpKyitek 2020 x.

Uronb—aBrycr—ceHTs0pb
30 cents0pst 2020 r.

July—August—September
September 30", 2020

1996 xpu1man 6acTar MBIFaIbl
Usmaercst ¢ 1996 rona
Founded in 1996

JKbuibiHa 4 peT mbIFaIbl
Brixonut 4 pasza B roa
Published 4 times a year

Kaparaumsr, 2020
Kaparanna, 2020
Karaganda, 2020



B.A. Kernuc6aeBa, mcj.
eI,
eI,
eI,
eI,
eI,
e,

E.A. KocTuHna,
Bb.K. lllaymekoBa,
C.T. Kaprus,
JI.A. lllkyTHHA,
I'.O. TaxuryJosa,
H.9J. leiidep,

I'.b. Cap:kaHoBa,
C.K. Aonabauna,
B. Caprop,

A. Mukogaaiiuak,
T.B. Mamaposa,

HN.A. ®enoceena,

J.A. KazumoBsa,

bac peoakmopwi

MeA. FbUL KaH/,.
I' K. Tney:xxanoBa

Kayanmul xamuubt

TIeJT. FBUL. KaH]I.
JI.H. AcanoBa

Peoaxyus ankacot

FBUL -pbl, MaHOBanusnbik Eypasus yausepcureri, [TaBnogap (Kazakcran);
FBUIL KaH1., HOBOCHOMPCK MEMITEKETTIK TIeAarOTKANBIK YHUBEpcuTeTi (Peceii);
reul. KaHA., Akaa. E.A. bexeros at. Kaparauas! yauBepcuteti (Kazakcran);
reuL A-pel, Akan. E.A. bexeroB at. Kaparauns! ynuepcurerti (Kazakcran);
reuL A-pel, Akan. E.A. bexetoB at. Kaparauns! ynuepcurerti (Kazakcran);
reul. 1-pel, Akan. E.A. bekeroB at. Kaparanmaer yausepcuteTi (Kazakcran);
reul. A-pel, C. TopaiirsipoB aTeiHAarsl [laBiogap MEMIIEKETTIK YHUBEPCUTETI

(Kazakcran),
PhD n-pe1, Axkan. E.A. Bekeros ar. Kaparauas! yausepcureTi (Kazakcran);

e,

reul. 1-pel, Akan. E.A. bekeroB at. Kaparanmasr yausepcuteTi (Kazakcran);

PhD n-ps1, Heto-Mekcuko ynusepcureti (AKIL);
PhD n-pe1, Agam MuiikeBuY aThiHIarbl yHUBepcuTeT, [lo3nans (I[Tombima);

e,
e,
e,

FBUL. 1-pbI, MOCKBa KanlaiblK yHUBepcuTeTi (Peceii);
FBUL J-pbl, HOBOCHOMPCK MEMIIEKETTIK MeAarorukaiblK yHuBepeureti (Peceii);
FbUI. KaH1., Akasn. E.A. bekeros ar. Kaparanael yausepcuteTi (Kazakcran);

Peoaxyusanviy mexenscanivr: 100024, Kazakcran, Kaparanubl K., YHUBEpCUTET K-C1, 28
Ten.: (7212) 77-04-38 (imxi 1026); dakc: (7212) 35-63-98.
E-mail: vestnikku@gmail.com. Caiit: pedagogy-vestnik ksu.kz

Peoaxmopnapwi

K. T. Hypmyxanosa, C.C. bankeesa, T.A. Koxanosep

Komnvromepoe bemmeazen
B.B. bytsitkun

Kaparannbl yauBepcuTeTiHiH Xa0apubichl. «Ilegarorukay» cepuscsl.
ISSN 2518-7937 (Print). ISSN 2663-516X (Online).
Menmik ueci: «Axanemuk E.A. bexeroB ateianarsl Kaparanas! yausepcureti» KEAK.

Kazakcran PecnyOnmkacel AKmapaT jxoHE KOFaMABIK JaMy MHHHUCTpiiriMer TipkenreH. 30.09.2020 x.
Ne KZ11VPY00027379 kaiiTa ecenke KOO Typaibl KydJiri.

Bacyra 29.09.2020 x. kon koubuiasl. [Timimi 60x84 1/8. Karassr odcerrtik. Kenemi 7,87 0.T.
Tapanemer 200 nana. baracer kexiciM OofibramIa. Tanceipeic Ne 61.

«Axkan. E.A. bexetos at. Kaparauns! yH-Ti» KEAK-HBIH OacniachlHbIH OacnaxaHachIHIa 0ACHUTBII IIBIKTHL.
100012, Kazakcran, Kaparaunsl K., ['oroms k-ci, 38. Ten. 51-38-20. E-mail: izd_kargu@mail.ru

© Axkagemuk E.A. Bexeros arsingarel Kaparananl ynusepcurerti, 2020



T naenwiti pedaxmop

KaHJ. TeJl. HayK
I' K. Tney:xxanoBa

OmeemcmeeHHblll ceKpemaps

KaH[I. TeJl. HayK
JI.LH. AcanoBa

Peoaxyuonnas xonnezus

B.A. Kernucb6aeBa, n-p ren. Hayk, IHHOBanmoHHbIN EBpasmiickuii yauBepceurer, [laBnonap (Kazaxcran);

E.A. KocTuHna,

B.K. lllaymexosa,
C.T. Kaprus,
JI.A. llIkyTHHA,
I'.O. Taxurynosa,
H.J. I eiidep,

I'.b. Cap:xanosa,
C.K. Aonabauna,
B. Caprop,

A. Mukoaaiiyak,
T.B. Mamapoga,
H.A. ®Penoceena,

J.A. KazumoBa,

KaHa. Tea. HayK, HOBOCHOMpPCKUI rocyqapCTBEHHBIA MEAArorHueCKuil YHUBEPCUTET
(Poccus);

KaHJ. niell. HayK, Kaparannuackuii ynusepcuteT uM. akai. E.A. Bykerosa (Kazaxcran);
I-p mien. Hayk, Kaparanauackuil yauBepeuteT uM. akaj. E.A. bykerosa (Kazaxcran);
I-p nea. Hayk, KaparannuHckuii yausepcuteT uM. akal. E.A. BykeroBa (Ka3zaxcran);
I-p nea. Hayk, KaparannuHckuii yauBepeuteT uM. akal. E.A. Bykerosa (Ka3zaxcran);
II-p Tien. Hayk, [laBmomapckuii TocymapcTBeHHbIN yHHBepceuTeT M. C. TopaireipoBa
(Kazaxcran);

nokrop PhD, Kaparannunckuii yausepcuret uM. akan. E.A. Bykerosa (Kazaxcran);
I-p mien. Hayk, Kaparanauackuil yauBepeuteT uM. akaj. E.A. bykerosa (Kazaxcran);
nmokxrop PhD, Yausepcurer Heto-Mekcuko (CIIA);

noktop PhD, YHuBepcurer um. Anama Munkesuda, [lo3nans ([Tonbma);

I-p meA. HayK, MockoBckuii ropoackoit yausepeutet (Poccus);

I-p men. Hayk, HOBOCHMOWMPCKHN TOCYIAapCTBEHHBIM TNEHarOTHYECKUA YHHUBEPCHTET
(Poccus);

KaHJ. niell. HayK, Kaparannuackuil yausepcuteT uM. akai. E.A. Bykerosa (Kazaxcran);

Aopec peoaxyuu: 100024, Kazaxcran, . Kaparanna, yi. YHuBepcuteTckas, 28

Ten.: (7212) 77-04-38 (Buytp. 1026); daxc: (7212) 35-63-98.
E-mail: vestnikku@gmail.com. Caiit: pedagogy-vestnik ksu.kz

Peoaxmopui
K. T. Hypmyxanosa, C.C. bankeesa, T.A. Koxanosep

Komnviomepnas eepcmka
B.B. bytsitkun

Becrnuk Kaparangunckoro yunsepcurera. Cepust «Illegarornkay».
ISSN 2518-7937 (Print). ISSN 2663-516X (Online).
Cob6ctBennnk: HAO «KaparannuHckuil yHHBepcHTET UMEHH akanemuka E.A. BykeroBay.

3aperucTpupoBaH MHHUCTEPCTBOM HH(POPMALUU U OOLICCTBEHHOrO pa3BuTHs PecrmyOmuku Kazaxcrah.
CBueTenbCTBO 0 mocTaHoBKe Ha mepeydeT Ne KZ11VPY 00027379 ot 30.09.2020 r.

[oamucano B mewats 29.09.2020 r. ®opmar 60x84 1/8. bBymara odcernas. O6vem 7,87 m.a. Tupax 200 k3.
Ilena noroBopnas. 3aka3 Ne 61.

Otnedatano B Tunorpaduu nzgarenscrsa HAO «Kaparangunackuit yauBepcuret uM. akajn. E.A. Bykerosay.
100012, KazaxcraH, r. Kaparanaa, yin. I'oromns, 38, Ten.: 8(7212) 51-38-20. E-mail: izd_kargu@mail.ru

© Kaparanaunckuii yauBepcureT uM. akaj. E.A. Bykerosa, 2020



B.A. Zhetpisbayeva,
Ye.A. Kostina,
B.K. Shaushekova,
S.T. Kargin,

L.A. Shkutina,
G.O. Tazhigulova,
N.E. Pfeyfer,

G.B. Sarzhanova,
S.K. Abildina,
Sartor Valerie,

A. Mikolaychak,
T.V. Masharova,
I.A. Fedosseyeva,
D.A. Kazimova,

Main Editor

Cand. of ped. sciences
G.K. Tleuzhanova

Responsible secretary

Cand. of ped. sciences
D.N. Asanova

Editorial board

Doctor of ped. sciences, Innovative Eurasian University, Pavlodar (Kazakhstan);

Cand. of ped. sciences, Novosibirsk State Pedagogical University, Novosibirsk (Russia);

Cand. of ped. sciences, Karagandy University of the name of acad. E.A. Buketov (Kazakhstan);
Doctor of ped. sciences, Karagandy University of the name of acad. E.A. Buketov (Kazakhstan);
Doctor of ped. sciences, Karagandy University of the name of acad. E.A. Buketov (Kazakhstan);
Doctor of ped. sciences, Karagandy University of the name of acad. E.A. Buketov (Kazakhstan);
Doctor of ped. sciences, S. Toraighyrov Pavlodar State University (Kazakhstan);

Doctor PhD, Karagandy University of the name of acad. E.A. Buketov (Kazakhstan);,

Doctor of ped. sciences, Karagandy University of the name of acad. E.A. Buketov (Kazakhstan);
Doctor PhD, The University of New Mexico (USA);

Doctor PhD, Adam Mickiewicz University, Poznan (Poland);

Doctor of ped. sciences, Moscow City University (Russia);

Doctor of ped. sciences, Novosibirsk State Pedagogical University (Russia);

Cand. of ped. sciences, Karagandy University of the name of acad. E.A. Buketov (Kazakhstan);

Postal address: 28, University Str., 100024, Karaganda, Kazakhstan

Tel.: (7212) 77-04-38 (add. 1026); fax: (7212) 35-63-98.

E-mail: vestnikku@gmail.com. Web-site: pedagogy-vestnik.ksu.kz

Editors
Zh.T. Nurmukhanova, S.S. Balkeyeva, T. Kokhanover

Computer layout
V.V. Butyaikin

Bulletin of the Karaganda University. «Pedagogy» series.
ISSN 2518-7937 (Print). ISSN 2663-516X (Online).
Proprietary: NLC «Karagandy University of the name of academician E.A. Buketovy.

Registered by the Ministry of Information and Social Development of the Republic of Kazakhstan.
Rediscount certificate No. KZ11VPY00027379 dated 30.09.2020.

Signed in print 29.09.2020. Format 60x84 1/8. Offset paper. Volume 7,87 p.sh. Circulation 200 copies.
Price upon request. Order Ne 61.

Printed in the Publishing house of NPLC «Karagandy University of the name of acad. E.A. Buketov».
38, Gogol Str., 100012, Kazakhstan, Karaganda, Tel.: (7212) 51-38-20. E-mail: izd_kargu@mail.ru

© Karagandy University of the name of acad. E.A. Buketov, 2020



MA3MYHbBI — COAEP KAHUE — CONTENT

TOPBUEJIEY KOHE OKBITY IbIH TEXHOJIOI'UAJIAPBI MEH TEOPUSACBI
TEOPHUA U TEXHOJIOI'MXA OBYYEHUA 1 BOCITUTAHUA
THEORY AND TECHNOLOGIES OF EDUCATION AND TRAINING

Jorcanmacosa J[.J]., Hesepo K. K Bompocy 0 pa3BUTHUH TMOTEHIMAla WHTEPHAIIMOHAINA3ALUN
BBICIIIETO TEXHUTECKOTO OOPABOBAHIS -.....eeuveenteeteenttesstesuteauteenteenseenseesseesmseanseenseenseesseesasesnsesnseeseenseesseessees

Kalizhanova A.N., Maryshkina T.V., Shelestova T.Yu., Aupenova A.U., Letyaikina T.A. RELO
MOOC experience: facilitating online learning with a diverse group of the participants.............ccccoeeurenee..

Mazhenova R.B., Beisenbekova G.B., Yelshina M.K., Danek J. Formation of the polylingual per-
sonality of pupils 0f SecoNdary SCHOOL ..........cccuiiiiiiiiiiiciecic ettt r e sebe e beebe b e eveeveens

Mukhtarova Sh.M., Pazylbek B.K. Patriotism as a condition of formation of person’s civic identity..

TIVLAIK BIVIIMHIH TEOPUAJIBIK-KOJITAHBAJIBI MOCEJIEJIEPI
TEOPETUKO-ITPUKJIAIHBIE ITPOBJIEMbBI AA3bIKOBOI'O OBPA30BAHUA
THEORETICAL AND APPLIED PROBLEMS OF LANGUAGE EDUCATION

Abdykarimova G.M., Abdykarimova M.M. Written discursive competence as a component of the
foreign-language communication competence of university Students...........ccceceverieieninieneneesenenceene

Kanuoicanosa A.H., Illenecmosa T.FO., Makaposckas I1.1O., Mapviuxuna T.B., Aynenosa A.Y.
IToreHIMaNbEHBIE BO3MOXKHOCTH HCIIOJIB30BaHUS ITAJIEOHTOJIOTMYECKOr0 KOMIIOHEHTA BO BHEKJIACCHOM
JCATEILHOCTH YUAIIUXCSI CPEIHETO 3BEHA HA AHTTIHICKOM SI3BIKC......veivveeereeereeseesreesseessreesresseessesssesssnensnns

Kopzhasarova U 1L, Sagatkarim D.E., Shaimerdenova A.K., Stanchiu N. Development of foreign
language professional skills of chemistry specialty StUAENLS ..........ccvevieiieiiiieiiiceeceecee e

Moiseeva L.V., Assanova D.N., Shalbayeva D.Kh. The role of learning environment in teaching
English in the context of inClUSIVE €AUCAtION ........c..cciiiiiiiieeiicie ettt ereeve e beebaesene e

ABTOPJIAP TYPAIJIbI MOJIIMETTEP — CBEAEHUSA Ob ABTOPAX — INFORMATION
ABOUT AUTHORS ..o st

Cepus «lMeparoruka». Ne 3(99)/2020

12

18
25

33

40

47

54



TOPBUEIJIEY XOHE OKbITYAbIH TEXHOJNIOIMMNAJNTAPbI MEH TEOPUACDI
TEOPUA U TEXHOJTOT'NN OBYHYEHUA N BOCTTIUTAHUA
THEORY AND TECHNOLOGIES OF EDUCATION AND TRAINING
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K Bonpocy o pa3BUTHM NOTEHIMAJIA HHTEPHAIMOHAIN3ALNHU
BbICIIIET0 TEXHHYECKOr0 00pa3oBaHus

WurepHarnponanu3anust 06pa3oBaHus CO31aET HOBBIC BOSMOXHOCTH JUISl BBICIIMX yYeOHBIX 3aBENEHHH, CIIO-
COOCTBYET IOBBIIICHHIO JIOCTYITHOCTH M BHEAPEHHUIO NHHOBAIIMOHHBIX METOJIOB B CHCTEMBI BBICIIETO 00pa3o-
BaHUs. B cTaThe paccMOTpeH BOIIPOC pa3BUTHA NMOTEHLMAIA HHTCPHAIMOHAIN3AUH BBICIIETO TEXHUYECKOro
o0pa3oBaHusl. ABTOPOM MPEATIOKEHO ONpeeieHNe TIOHATHS «MHTEPHAI[MOHAIN3ALU», IPEICTABICHbI LElb,
Hay4YHbI€ METO/BI ¥ OTEHIIMAI TPOEKTA, PACCMOTPEHBI OCHOBHBIE HAIIPABICHUS Pa3BUTHS JaHHOTO IIpolecca
B pamKax onbiTa HazapOaeB YHuBepcuTeTa, KaHaJICKOTO M POCCUIICKOTO OIMbITA MCCIEAOBAHUI MO MOCTpOe-
HHMIO PaMOYHOM OCHOBBI KOHLENTYaIH3al[MM Pa3BUTHA MHTepHAIMoHanu3aiu. CTapToBbIH aHAIN3 H3y4eH-
HBIX PaboT MO MHTEPHAIMOHAIM3AIMH BBICIIET0 00pa30BaHMs MOKa3all HAININE MPoOJIeM B pe3yIbTaTax Me-
MKJTyHapOJHOH JIeITeIbHOCTH OTEUECTBEHHOW M 3apyOeXHOH NPaKTHKHA M OTCYTCTBHE PadoT MO HapalluBa-
HUIO NOTEHIMAala HHTEPHAIIMOHAIN3aLUN TEXHUUECKUX By30B. BoNbIION HHTEepeC BbI3BAIM UCCIIEA0BAHUS 110
BOIIPOCAM TJI00AIM3alMK W WHTEPHAIMOHAIN3AINY BBICIIETO 00pa3oBaHMS depe3 NPH3MY KOMITBIOTEPHBIX
TEXHOJIOTHH, KOTOPBIX 0Ka3aJI0Ch OTPaHUYEHHOE YUCTIO.

Kniouesvie crosa: MHTEpHAIIMOHANN3ALMS, BBICIINE y4eOHBIE 3aBEICHMs, T00AIM3aIMs, KOHKYPEHTOCIO-
COOHOCTb, aKaJeMH4yecKass MOOMIIBHOCTb, MEKAYyHApPOIHBIN OMBIT, aKaJeMUYECKHE 3HAHHSA, WHOCTPAaHHBIE
A3BIKH, HU(POBBIE TEXHOIOTHH, 00pa30BaTeNbHbIE TPOrPAMMBI, TOrOTOBKA HAYYHBIX KaJPOB.

WHTepHamoHaIu3aIys — OJWH U3 TJIABHBIX ()aKTOPOB KOHKYPEHTOCIIOCOOHOCTH TEXHIUYECKOTO By3a B
COBpeMeHHOM Mupe. VIHTepHaIlMOHAIN3AIHsl YHIBEPCUTETa 3aKIIF0YaeTcss B O0yYeHHH WHOCTPAHHBIX TPak-
JlaH, MPUBJICUCHUH 3apyOeKHBIX MpernojaBareiicii, B HHOCTPAHHBIX CTAXXUPOBKAX, CTYJICHYCCKUX OOMEHAX,
MEXTYHAPOHBIX UCCIICAOBAHUAX, KOHPEPEHITUIX, TPAHTAX U AaHTJIOSA3BIYHOM CaiTe By3a.

JanHoe nccienoBanne MPOBOANTCS B paMKax MpoekTa «Pa3BuTue MOTeHIMala HHTEPHAIMOHATIN3AIIH
TEXHUYECKOTO By3a MOCPEICTBOM MU(PPOBBIX TEXHOJOTHI 00yueHus». B mpoekte uccnemyercs mpoiecc uH-
TEepPHAIIMOHAIN3AIIUY By3a, YICOHBIX TUIAHOB U PE3yIbTaTOB O0yUEHUS, BIUSIONIUX HA ITOKA3aTEIN aKa[EMU-
YeCKOW MOOMIIBHOCTH, TEXHOJIOTHIA O0yYEHH W MHTETPAllii NHOCTPAHHBIX CTYACHTOB, PEaTU3aIlliil COBME-
CTHBIX TIPOTrpaMM O0YYEHUs, BO3MOKHOCTH TOBBIIICHHS YPOBHS aHTIIUICKOTO S3bIKa U IPUMEHEHUS 1IH(PO-
BBIX TEXHOJIOTHM, aKTUBU3UPYIOIIHUX MEXITYHAPOIHYIO ACSITEILHOCTh B BY3€.

Lenbio mpoeKTa sSBISIFOTCS pa3paboTKa U BHEAPCHUE MOJICTH Pa3BUTHSI TIOTEHIIMANA HHTEPHAIIMOHAIH-
3aIi TEXHUYECKOTO By3a MOCPEICTBOM IU(MPOBBIX TEXHOJIOTHIN 00yUeHHUs I peaan3aliil YyCTOWIUBBIX U
OCYIIECTBUMBIX CTPATETHI WHTEPHAIIMOHAIM3AIMYA YYEOHOTO MPOIIecca, MOATOTOBKYU CIICIIUAINCTOB TEXHU-
YECKOT0 MPOQUIIL ¢ YIeTOM HAIIMOHAJIHHOTO M MEXIYHAPOIHOTO KOHTekcTa. OIeHKa MOTpeOHOCTeH Mo-
TEeHIIMaJla HHTePHAIIMOHATN3allNY, pa3paboTKa M OCYIIECTBICHIE Mep 10 HapallMBaHWIO MOTEHIINAA WH-
TepHAI[MOHAIN3AINHA 00Pa30BaTEIbHBIX IPOTPAMM M0 TEXHUYECKUM CIECIIHATLHOCTSIM Ha OCHOBE Pa3BUTHS
CHEIUATN3UPOBAHHBIX KOMIICTCHIIUM, TTO3BOJISIONINX YCHIIUTh KBATH(PUKAIIUA U CIIOCOOHOCTH CTYJICHTOB
Y TIperiojjaBaTesieil Ha MeXIyHapOIHOM YPOBHE.

6 BecTHuk KaparaHavHckoro yHuBepcuteTa



K Bonpocy o0 pa3sutum noTeHumana nHTepHaumoHanmsaumm ...

B xone naHHOTO HCCnenOBaHUS IPUMEHSIOTCS CIEAYIOMINE METOIBI: METOABI KIIacCU(HUKALINU, CPaBHU-
TEJIBHOTO aHaJIM3a, METOAbl OEHUMApKHHIA, NMPOCKTUPOBaHHUA MH(MOpPMAIMOHHBIX cucteM, SWOT-ananus,
TEXHOJIOTHsI MOJICJIUPOBAHUS U METOAbI MOHUTOPHHIA.

®opmupoBanue 0a3bl UCCIEIOBAHUS, & UMEHHO aHAJIM3 Pa3BUTHA MOTEHLMANIA HHTEPHAIMOHATH3ALUH
MIPOBEJICH TOCPEACTBOM OCHUMApPKUHIOBOTO aHAJIN3a, B TOM YHCIe ¢ mpoBeaeHrueM SWOT-ananu3a morped-
HocTell. beHuMapKUHT — 3TO IpoLecC CpaBHEHUS CBOEH IeATEIbHOCTH C JIyUIIMMU KOMIIAHUSMU U OpraHu-
3alUsIMH Ha PBIHKE U B OTPACIH C TMOCIEAYIOIEH peann3anieid N3MEHEeHUH I TOCTHXKEHUSI M COXpaHEeHUs
KOHKYpeHTocnocoOHOCTH. Llenb npiuMeHeHns TaHHOTO aHajiu3a 3aKII0YaeTcsl B BHISIBICHUH METOJIOB MX pa-
0O0TbI, YCIIEIIHOM OpraHU3allii C BbIBICHUEM «MHCTPYMEHTA peaslu3alliuy», KOTOpbli 0003HayaeT B OeHU-
MapKHHT'€ OCHOBHBIE (DaKTOPBI, MO3BOJIAIONINE TOOMBATHCS B KOMITAHHH BBICOKOH 3¢dexTnBHOCTH B 0Oac-
TH MIPOU3BOJICTBA MIPOAYKIMH, ON3HEC-IPOLIECCOB WIIN HCIIOJIB30BAHUS PECYPCOB.

OneHka yuyeOHO-METOANYECKOM NOKYMEHTallMd M HOPMAaTHUBHBIX JOKYMEHTOB, ONpENEICHUE MEp IO
Pa3BUTHIO NOTEHIMAAa UHTEPHALIMOHATIM3AalUU y4eOHOI0 MPolecca OCYILECTBIAETCS TOCPEICTBOM HCIIONb-
30BaHMS METOJIOB KJIaCCU(UKALIMH U CPABHUTEIHFHOTO aHAIN3A.

Pa3paboTtka Moaenn U HHQOPMAITMOHHOW CUCTEMbI KaK KJIIOUEBBIC ATAlbl HCCIEI0BaHMs OyAyT OCy-
LIECTBIEHB! C IIOMOIIBIO TEOPUU MOJEIUPOBAHUS, METOIOB MHIMBUAYAJIbHOIO U THIIOBOI'O NPOEKTHUPOBA-
HUSL, C YUeTOM MeKayHapoaHoro ctannapra QualityMatters (QM).

MOHUTOPUHT BHEOPEHUs] MOAETH M PadOThl MHPOPMAMOHHON CHUCTEMBI OYIET OCYIIECTBIIATHCS MO-
CPEACTBOM COBPEMEHHBIX METOZIOB MOHUTOPUHIA, TAKUX KaK METOJ] CPABHUTEIIbHBIX OLIEHOK, METOA KCIep-
TOB, cOOp M aHAJIN3 CTATHUCTHYECKUX JAHHBIX, KPOME TOro, OyIeT NpOBeAEHA OIBITHAs KCIUTyaTalus HH-
(hopMaLlMOHHON CHCTEMBI.

B mocnennue rogpl TeMa MEXIyHApOAHOW IEATEJBHOCTH Ka3aXCTaHCKUX BY30B OCTaeTCs OJHOM W3
BaXKHBIX JJIs1 PO(ECCUOHATIBHOTO 00IIecTBa, a 00513aTeNIbHOE YYaCTHE YHUBEPCUTETOB B MEXIYHAapOIHBIX
peTuHrax 100aBMIO K OOCYXKIEHHIO HOBBIE aKLEHTHI. MHTepHAIMOHAIM3aLMUS CITY>KUT 1IeTH MOBBILICHUS
MHUPOBOTO PEUTHHTa 00Pa30BATENBHOTO YUPEKACHUS. MUPOBBIE PEUTHHTH CBSI3aHBI C KOHKPETHBIMU KpUTE-
PUSIMHU, CBS3aHHBIMH C JOCTHKEHUSAMH M 3aciIyraMH By3a, OJHAKO OTJIMYHBIM YHUBEPCUTET HE JOCTUTHET
BBICOKOTO PEHTHHTA, €CITH MaJlo KTO 3HAET O €ro CyIecTBOBaHWU. Kpome TOro, mpucyTcTBHE HHOCTPAHHBIX
CTYACHTOB SIBIISICTCS TOYKOM H3MEpeHHs B OOJBIIMHCTBE MHUPOBBIX DPEHTHHTOBBIX CHCTEM, TaKHX Kak
Quacarelli-Symonds, Webometrics u akaIeMA4eCKHi PEUTUHT MHUPOBBIX YHHBEPCUTETOB (TaK Ha3bIBACMbIH
[TarxalcKuii peUTHHT).

SpkuM mpUMEpOM MHTEPHALMOHAIN3AUH Ka3aXCTAaHCKOTO BBICIIEro 00pa3oBaHus sBisieTcs onblT Ha-
3ap0aeB YHHBEPCHUTETA, B CBSA3U C MIPEAOCTABICHHBIMH €My BO3MOXHOCTSIMU B 00JacTH (PMHAHCOBBIX M Ye-
JoBedyeckux pecypcos. Ha 6a3e qaHHOro Bys3a IIPOBEIEHO MHOXECTBO HCCIIEIOBAHUI 110 BOIPOCAM MHTEp-
HallMOHaJIH3auuu 00pa3oBaTeabHOro cekropa [1], cozgan yHuBepcuteTckuii KoMuTeT o MHTEpHAMOHAIH-
3alUM C LENbI0 CONEHCTBUS MHTEPHALIMOHATU3AIMY BCETO YHUBEPCUTETA, TCHEPUPOBAaHUS UAeH 1 pa3paboT-
KM MEXaHU3MOB, KOTOPbIE NOIJEP)KUBAIOT CTPEMIIEHHE CTAaTh UCCIIE0BATEIbCKUM YHUBEPCUTETOM MUPOBO-
IO YPOBHS, OIPEAEIICHbI IPUOPUTETHI HHTEPHALMOHAIN3ALMY U TIOJIHBIM X0A0M HJET ux peanuzauus. OgHa-
KO JJaHHBIN OMBIT HE YUYUTHIBAET OCOOCHHOCTH (PYHKIMOHUPOBAHHUS PETHOHAIBLHOTO By3a CO BCEMH €ro Mpo-
O1eMaMu U TPYIHOCTSIMM Pa3BUTHS ITOTEHIMAIa B 00JIACTH HHTEPHALIMOHAIN3AIIHY.

HHTepec ka3aXCTaHCKOTO OIBITA BbI3BIBACT MUJIOTHBIM IPOEKT, OCHOBAHHBIA Ha 3apyOEXHOM OIIBbITE.
Lenpio AaHHOTO HCCIIEOBAHUS SIBISIFOTCS pa3paboTKa M BHEAPEHHUE B YUEOHBIH Mpoliecc MHKEHEPHBIX BY30B
KOMIIETEHTHOCTHO-OPUEHTHPOBAHHBIX 00pa30BaTEeNbHBIX MPOrpaMM, KOTOPbIE BHECIH OBl MOJOKHUTEIbHBIC
W3MEHEHUS B MOJIEPHU3AIMIO CONCPKAHUS BBICILIETO 00pa30BaHMsI, €ro ONTUMM3ALUIO U NIEPEBOJ HA IpaK-
TUKO-OPUEHTHUPOBAHHBIN TOJXO0/ B IOJATOTOBKE KOHKYPEHTOCIIOCOOHBIX CIEUATNCTOB, BOCTPEOOBAHHBIX HA
peiHKe Tpyna. PazpaboTka MOAymbHBIX mporpamMm oOy4deHHs Ha OCHOBE NpO(ecCHOHATbHBIX CTaHAAPTOB
BbI3BaHa IIEpEOpPHUEHTALUEHl CIpoca Ha HOBbIE YMEHUSI U M3MEHEHUS! OpraHu3aluy TpyAa, MOTPEOHOCThIO B
HOBOM 3HaHMU U KOHLENTYaJIbHO HOBOM COJIEp)KaHUM 00y4EHHs; pacIpOCTPaHEHUEM aBTOMAaTU3UPOBaHHbIX
CHCTEM YIPaBJICHUS MPOU3BOICTBEHHBIMU MPOLIECCAMU; Pa3MbIBAHUEM TPAHHUI] MEXIY MPOPECCUSIMH B CHITY
pocTa IeLEeHTpaIu3aluyd 3KOHOMUYECKOH OTBETCTBEHHOCTH M Pa3BUTUS CHCTEM YIIPABICHUS KadeCTBOM.
JlaHHOE MPaKTHKO-OPHEHTHPOBAHHOE HCCIEIOBAaHME JAeT HaM TOJYOK JUIS pealn3aliy OOHOBIEHUsS oOpa-
30BaTeJbHBIX POrPAaMM COTJIACHO MEXIYHAPOJAHOMY OMBITY KakK CIEIyIOIIUHA Tan pa3BuThs [2].

B 2018 r. B pamkax npoekTta bputanckoro coBeta OblI IPOBEJCH aHAIN3 HHTEPHALMOHAIN3AINH B pe-
IrMOHAJIbHBIX YHUBepcuTeTax Kasaxcrana [3], HayuHble U3BICKaHU KOTOPBIX YKa3ajid Ha KOHKPETHBIC Hayd-
HBIE HYXIBI B 00JIaCTH WHTEPHALMOHAIN3AMH CHCTEMBI BBICIIEro oOpa3oBanus. [Ipu moaHoM npu3HaHUU
HEOOXOIUMOCTH W MPEUMYILECTB Pa3BUTHS MEKAYHAPOJHOH NESTETHLHOCTH B YHUBEPCHUTETaX CO3JaHbI OT-
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paHuueHus B cepe MHTCPHANMOHAIU3AIMY U3-3a IMUTPAIMUA MOJIOJICKH M HEXBATKU (DMHAHCHUPOBAHMS.
AkanemMudeckass MOOMIIBHOCTh PEaTM30BBIBAECTCS B OCHOBHOM TOJIBKO IO TIporpamMmam OakaiaBpuara, Ipu
TOM, YTO CTYACHTBI, TPHEIKAIOIINE U3-3a pPyOerka, TOXKe yJaTcs Mo mporpaMmam OakanaBpuara. OCHOBHBIMH
MapTHEPaMH BY30B SIBIITIOTCS BY3bI OJIMKHETO 3apy0eKbs, a MIMEHHO YHUBEpCcHUTEThI Poccuu u ctpansr Boc-
TouHOH EBpombl. 3HaHME SA3BIKOB M MEXKYJIBTYPHOH KOMMYHHKAIIHH CTaJTd HauOoJee pacpoCTpaHECHHBIMH
OappepaMy B MEXIYHApOJHOM COTPYAHHUYECTBE, B Pe3yJbTaTe Yero HaONoJaeTcd HU3KH ypOBEHH IPO-
rpaMM Ha aHTJIUICKOM SI3bIKE M CHH)KCHHE BO3MOXXKHOCTH PEKPYTHHTa WHOCTPAHHBIX CTYICHTOB B Ka3aX-
CTaHCKHHM BY3.

[ToHATHO, 4TO S3BIK SIBISETCS OCHOBHBIM JIBIXKYIIUM (aKTOpoM U OapbepoM. M3BecTHO, UTO 00ydeHue
3a pyOeKoM CIIOCOOCTBYET Pa3BUTHUIO S3BIKOBBIX KOMITETEHIIMH, a TAaK)Ke NMPHOOPETEHUIO aKaJIeMHUYECKUX
3HAHUH U MEXIYHAPOIHOTO ONbITa. [IpH 3TOM SI3BIK TaKKe SBIISCTCS TIOBOAOM ISl CEPhE3HOTO OSCIIOKOMCT-
Ba. BONBIIMHCTBO CTYACHTOB M MpEToIaBaTelieil 4acTo He PACCMATPHBAIOT BAPHAHT O0YUCHUS 32 PyOeIKOM,
MIOTOMY YTO HE BJIAJCIOT CBOOOIHO MHOCTPAHHBIMU SI3bIKaMH. 1103TOMy OHOM M3 peKOMEHIAIUH TaHHOTO
WCCIIEIOBAHUS TI0 MEPCICKTUBAM Pa3BUTHUS WHTEPHAIMOHATN3alUK Oy/leT MPOBEJACHUE aHAIN3a U TOBBI-
IIEHUE KadyecTBa IMPENOJIaBaHMs aHTJIMICKOTO sI3bIKa KaK MHOCTPAHHOTO B By3ax PK B cooTBercTBHH C
MEXIYHapOIHBIMH CTaHIAPTAMH.

l'oBopst 0 MexayHApOJHOH TpaKTUKE, HEOOXOUMO, B MEPBYIO 0UYEPEh, OOPATUTHCS K POCCHUCKOMY
ombiTy. Tak, B cBOeM JOKiane aupekTop JlemapraMeHTa MEXIyHapOIHOTO coTpyAaHuuecTBa CaHKT-
[leTepOyprckoro rocyaapcTBEHHOTO MOJUTEXHIYECKOTO YHUBEPCHTETA MOTIEPKUBAET PA3HUILY B MMOHHMA-
HUU TpoIlecca NHTEPHAIMOHAIM3AINHY TI0 CPABHEHUIO C EBPOMNEHCKUM TIOAXO0I0M, IIPEICTABIISIS TEPMHUH «HH-
TEepPHAIMOHAIN3AIUSD) KaK MPOIIECC, MTPH KOTOPOM LeiH, (PYHKIIMU U OpraHu3aIlis MpeoCTaBICHHs 00pa3o-
BaTEbHBIX YCIYT MPHOOPETAIOT MEXIyHapOJHOE HM3MEpeHHe». Poccuiickrne moaxoipl OCHOBBIBAIOTCS Ha
JIPYTOM TICUXOJIOTHYECKOM BOCIIPHATHN TEPMHUHA «MHTEPHAIMOHAIN3ANN» U Yallle BCETO B Pa3IUYHBIX MH-
TEPIpETAIHSIX ONMPEACTIIOTCS KaK «BKIIOYCHHE MEXKIYHAPOIHOTO acrekTa (KOMIIOHEHTa) B 00pa3oBaTelib-
HYI0 U HaYYHYIO JICATCIBHOCTB» YHUBEPCUTETa. PazHUIlA B MOIXOAaX BHHA HEBOOPYKCHHBIM B3TJISIOM:
€CIIA eBPOMEHCKUI MMOAX0 /IeaeT aKIeHT Ha COBEPIICHCTBOBAHUHU CaMOT0 0O0pa30BaTENFHOTO W HAYYHOTO
MPOJYKTa C TOYKU 3PSHHSI MEKAYHAPOIHBIX MOIX00B U CTAHJIAPTOB (aKIICHT HA CBOU MPOIYKT), TO POCCHIA-
CKOC TIOHMMaHHWE 3WKJICTCS HA 3aMMCTBOBAHHMH JIOTIOJHHUTEIBHO MPHOOPETCHHON IIEHHOCTH BO BHEIIHEH
cpene (akmeHTt BoBHE) [4].

Oco0oe BHUMaHHE B €T0 JTOKJIAJe MPHUBIEKIO YTBEPKACHHUE O TOM, YTO B BEIYIIUX 3apYOEKHBIX YHU-
BEPCUTETaX MPOILTH allpo0aIMi0 ¥ AKTHBHO UCTIOIB3YOTCSI HOBBIC TEXHOIOTHH, (DOPMBI M METOJMKH 00yde-
Hus. [Ipuuem B HacTosIIee BpeMsi OHU MPEICTABISIOT COO0H KOMOMHAIIMIO PA3IMYHBIX TOJX0J0B, KaK IMpa-
BUJIO, OOBEJMHEHHBIX COBEPIIEHHO 0c0o00i mapaaurMoi obpazoBanus. U cienyer mpu3HaTh, 4TO B OONb-
IIMHCTBE CIyYaeB 3apyOeiHBIH OIMBIT NalICKO MPEBOCXOIAUT OTCUSCTBECHHYIO MPAKTHKY IO MCIIOJIB30BaHUIO
AJNIEKTPOHHBIX CPEJCTB OOYYEHUS, YACTO UMEHHO HE IO KaYECTBY TEXHHYECKHUX CPEJICTB, a IO CaMOU BHYT-
penHelt puocodun ee ucrnonb3oBanus. Clie0BaTeNbHO, H3YUCHUE 3apYOEKHOTO OMBITA B 3TOM KOHTEKCTE
Y BHEIPEHHE €r0 B OTEYECTBEHHYIO MPAKTHKY MOTYT JaTh peallbHbIE PE3yIbTaThl WHTEPHAIIMOHAIN3ANN
Ka3aXCTaHCKUX BY30B, KaK B OTEUCCTBEHHOM, TaK M €BPOICHCKON TPAKTOBKE.

OueBuHO, YTO TII00ATH3AHS MPOMBIIIJICHHOTO TTPOM3BOICTBA M MHTEPHAIIMOHAIN3aNWs ONU3Heca MpH-
BOJIAIT K BOCTPEOOBAHHOCTH CIIEIIMATIMCTOB C COOTBETCTBYIONUMH 3HAHUSAMH M YMEHHUSIMU, KOTOPBIE TIOMO-
raroT OBICTPO U C HAUMEHBIIUMU U3ACPKKAMU aJalTUPOBATHCS K JFOOBIM HOBBIM YCIIOBHSIM M HAI[HOHAJb-
HbIM 0COOEHHOCTSM. W MOCKONBKY B MOCIEAHUE TOJBI HATMYHUE MEXKIYHAPOIHOTO OIBITa Y BBIMTYCKHUKOB
CTaHOBHTCS Bce Ooliee BaXKHBIM (PAKTOPOM HMX YCIICIIHOTO TO3WUIIMOHHPOBAHUS Ha PHIHKE TPYJa, CIIOCO0-
HOCTP By3a MPEIOCTABUTH IIMPOKUE BO3MOXKHOCTH TIO TIPOXOXKICHUIO CTAXXUPOBOK MM JJAXKe YacTH 00yde-
HUS 32 PyOSIKOM paccMaTpUBaETCsS aOMTYPUEHTOM KakK BECOMOE MPEUMYIIIECTBO By3a. B cBor ouepens, 310
YCHIIBAaET MOTHBAITUIO BY30B 110 PAa3BUTHIO KOHKYPEHTOCIIOCOOHOCTH 3a CUET HAIWYHS 3apyOeKHBIX CBSI3CH.
Wnadve roBopsi, KpUTEpHH WHTEPHAITMOHAIM3AINHA CTAHOBSTCA BECbMa CYIIECTBEHHBIMHU B WHTET AN METO-
JIUK ¥ TEXHOJIOTH 00y4eHUs] 00pa30BaTENbHBIX IPOTPaMM IO TEXHHYECKUM CIICITUAITBHOCTSIM B IEJIOM.

[IpakTuka magpHEro 3apyOeKbs MOKA3bIBAET OCTPYIO HEOOXOJMMOCTh M HAIWYHE JOJITOCPOYHBIX MPO-
rpaMM HHTEPHALMOHATIN3AINH By30B B Pa3HOOOPA3HBIX acCHeKTax ee pa3BUTHA. A(PPUKaHCKHUN OIBIT pa3BH-
THS HAYYHO-MCCIIEAOBATEIBCKOTO TOTEHIMANIA W MTOATOTOBKH HAYYHBIX KaJIpOB MEXKIYHAPOJIHOI'O YPOBHS
MMOKA3bIBACT MOJOKUTEIBHBIC PEe3YyIbTAaThl OJIarofapsi MPUMEHEHUIO CUCTEMBI YIPABJICHUS, OPUCHTUPOBAH-
HOTO Ha KOHKPETHBIC PE3YIIBTATHI [5].

B pamkax KaHnajckoro ompITa HCCICIOBaHMIA 10 TOCTPOCHUIO PAMOYHOW OCHOBBI KOHIICTITYaIH3alliH
MPOIIECCOB MHTCPHAIMOHATN3AIMK CHOPMYIHUPOBAHBI IATh B3aMMOCBS3aHHBIX 00jacTell 0O0pa3oBaTenbHON
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MPAKTUKU: OMBIT MEXKIYHAPOJHONH MOOWIBHOCTH, MEXKIYHAPOIHBIE y4eOHBbIe mapTHepcTBa (odduropHbie
KypChl, KOHCYJBTAIlMOHHBIE TPOEKTHl WJIM JBOWHBIE U COBMECTHBIE CTETICHM), MEXIyHapOJIHBIE HAYYHO-
WCCIIEIOBATEIbCKUE MAPTHEPCTBA, MHTEPHAMOHAIU3AINS KaHACKON y4eOHON MpOorpaMMbl W TMOATOTOBKA
MEJaroroB U PyKOBOJAUTENCH 00pa3oBaHUs CUCTEMBI [6]. BaxHOCTh MaHHOTO WCCIICOBAHUS JJIsS HAIIETO
MPOEKTa 3aKIF0YaeTCs B TOM, YTO OOJBIIOE BHUMAHUE YAETIEHO COACHCTBHIO MHTEPHAIIMOHAIM3AINH yueo-
HBIX MPOTPaMM 32 CUET YCHJIEHHUS U IIEHHOCTH MHOTOS3BIYUS, OICPKKH CTYJCHTOB B Pa3BUTHH MEKKYIIb-
TYPHBIX U KPOCC-KYJBTYPHBIX OTHOLICHHI C YYETOM MPOrpaMM pPa3BUTHS MHUPOBO33PEHHS MOCPEICTBOM
M3YYCHUS CBSI3EH MEXTy MECTHBIMHU U TII00ATHLHBIMU IPOIIECCAMHU.

Pesynbrarer uccnemoranus Accelerated Capacity Building [7] mpeacTaBisioT HaM 3HaHHS B YCKOPEH-
HOM MOATamHO# cucTeMe HU(GPOBOH MOArOTOBKH CTYACHTOB M IperojaaBareieh Uit mpoQecCHOHaIbLHOM
MPAKTUKU MHTCPHAIIMOHAIU3AIUN YIeOHOTO MpoIlecca TEXHHYECKOTo By3a. J[aHHBIM ONBIT OyAEeT paccMoT-
pPEeH B IPOEKTe B TpoIiecce pa3paboTKy WH(OPMAITMOHHOW CUCTEMBI WHTEPHAITMOHAIN3ANN YIeOHOTO Tpo-
11ecca IMoATrOTOBKY CHEIHAINCTOB TEXHNYECKOTO MPOQHIIs.

IIpoext Bputanckoro coBera Mo MHTEPHAMOHAIM3AIMY YHUBEPCUTETOB bpasunuu [8] mokasan cxo-
KECTh MPOOJIEM C S3BIKOBOM MONMTUKONH U MOJIENBIO Pa3BUTHUS S3BIKOB HAIICH CTPAaHBI, & IMEHHO OCTPYIO
HEO0OXOJMMOCTh Ha BBIPAOOTKY CTpaTeTWi MHTEpHAIMOHAIN3AIIMHY, HAIIPABICHHBIX HAMPSMYIO Ha WHTETpa-
IO SI3BIKOBOM 00pa30BaTEIbHON MOJIUTHUKH 4Yepe3 MEXKIYHAPOIHYI HHTErPAIMI0 YYeOHBIX MPOTrpaMM U
MOATOTOBKY MPEIOIaBATEILCKOIO COCTaBa.

CrapToBbIif aHATH3 U3YYEHHBIX PadOT MO0 MHTEPHALMOHAIN3AINH BBICIIETO 0Opa30BaHUs BBIABHI Ha-
nuare IpobJeM B pe3yibTaTax MEXIYHApOJHON NeSTENTbHOCTH OTEYECTBEHHON M 3apyO0eKHOM MPaKTHUKU H
OTCYTCTBHE PabOT IO HAPAIIMBAHWIO MOTCHIMANIA WHTCPHAIIMOHAIHM3AIMHA TEXHUYCCKUX BY30B. BombIioi
WHTEPEC BBI3BAIM MCCIIEIOBAHMUS IO BOIIPOCaM TIo0aNu3auy U WHTEPHAIIMOHANN3AIUY BhICIIero o0pa3oBa-
HUS 4epe3 MpU3My KOMITBIOTEPHBIX TEXHOJOTHH, KOTOPBIX OKa3alloch OTpaHWYEHHOE YHCi0. Tak, TeopeTH-
YECKOE MCCIICIOBAHNE UHTETPAIIMU TI00aIbHOTO 00pa30BaHMs, CO3aHHOE KOMITLIOTEPHBIMU TEXHOIOTHSMH,
croco0CTByeT OOHOBJIICHHOMY YYBCTBY OOYYEHHS, 3TO O3HAYACT, YTO OHJANH-O0yUEHUE SIBIIICTCS BaXKHBIM
KOHIICTITOM CETOIHSIITHETO THSA [9].

DTO MO3BOJIAET CJENAaTh BBIBOJ O TOM, YTO, MIOMHMO CKOPOCTH, SKOHOMHUU CPEJIICTB, MPEOOJICHHS
BPEMCHH M PACCTOSHUS, @ TAKKE BO3MOXHOCTEH Il MEXKKYJIbTYPHOTO 00y4eHus, 3P HEeKTUBHOE BHEIPCHUE
WH(OPMAITMOHHBIX KOMMYHHUKAIIMOHHBIX TEXHOJIOTHI MOMOTAeT PaclIMpUTh MEXIYHAPOIHBIE OTHOIICHHUS,
CHOCOOCTBYET MPUHATHIO KaUeCTBEHHBIX MEKIYHAPOIHBIX CTAHJAPTOB U YKPEIUIIET CBSI3U C 3apyOeHBIMU
YUPESKICHUSIMHU.

OmnnaitH-00y4eHrne HaOHpaeT CKOPOCTh U SBISETCSA OJHUM M3 BOCTPeOOBAHHBIX B MHPOBOM 00pa3oBa-
TEJIHHOM IMpocTpaHcTBe. Tak, n3BecTHbIE 6a3bl OHIAWH-KYPCOB C pa3sHOOOpa3ueM METOAMK AMCTAHIMOHHOTO
¥ CMeNIaHHOTO oOyueHwus, Takue kak Coursera, FutuerLearn, MOOCS u npyrue, cTanu SpKUM MPUMEPOM
Mpolecca MHTEPHAIMOHATN3AINH O0YYCHHUS C OTKPHITHIM MPSMBIM JJOCTYIIOM K TJIO0aTbHBIM 3HAHUSAM, U 3TO
JOKa3bIBaCT HAJMYKE pa3HOOOpa3us MccieaoBaHuil B 3Toit o0nactu [10]. B HayuyHO-00pa3oBaTeIbHOM MPO-
CTPAHCTBE SIPKO MPEACTABJICH BOMPOC O PAa3BUTUHU IMUGPOBBIX OMOIMOTEK KaK MEXTyHapOTHOW WHUIUATHBEI
B 00J1aCTH BBICIIIETO 00Pa30BaHUs, UTO MPEACTABISET HHTEPEC B TUTAHE PACIIPENICIICHUS YUCOHBIX PECYPCOB B
IIOCKOCTh UG POBHIX TUIATGOPM U JaeT HAM OCHOBAHHWE B HEOOXOIUMOCTH PAacCMOTPEHHS ITUGPOBBIX pe-
IISHUH [T peau3aliy 3a/1a4 HaIIeTo MPOEKTHOTO UCCIIETOBAHMS.

PesynpraTtel Hamero ucclieIoBaHUS, HECOMHEHHO, OyIyT CIIOCOOCTBOBATH Pa3BUTHIO COIUATBHO-
00pa30BaTeNbHOr0 U HAYYHO-TEXHUYECKOTO mporpecca. Tak, B pa3paboTke MOJENN pa3BUTHS MOTEHIUAIA
WHTEPHAIIMOHAIHM3AINHA O0yUYeHHSI B TEXHUYECKOM BY3€ YE€TKO BHJIEH IMOTEHIIHAT JJI TIOCTPOCHHS apTHEp-
CKUX OTHOIICHUN Ha OCHOBE B3aMMHOCTHU, COIMAIIEHOW OTBETCTBEHHOCTH M YCTOWYMBOCTH B3aUMOOTHOIIIC-
HUH, TaK KaK WHTCPHAIIMOHAIN3AIUS TA€T BO3MOKHOCTh YCTAHOBUTH COBMECTHBIC, dTHUECKUE MTaPTHEPCTBA,
CHocoOCTBYSI B3aMMHOMY COBEPIIIEHCTBOBAHHIO 00pa30BaTENbHBIX MCCIENOBAHUN M MPAaKTHK. MHTEepHAIMO-
HaJIM3amus UMeeT TOTEHINAN ISl TOTO, YTOOBI YYACTHUKH MOTJIM IOHUMAaTh MECTHBIE U TI00aNbHBIE CBS3U
KPUTHUYCCKH, PACIIUPss paMKHA OTCUYETA U MPEAOCTABISAS BO3MOKHOCTHU JIJISl IEPEOCMBICTICHHSI B3aMOOTHO-
HIEHU.

[Mpumenenue MQPPOBBHIX TEXHOJOTHH KaK KOMIIOHEHTa MOJENIM U pa3paboTka ¢uiocohun ux uc-
MOJIB30BaHUs OyAYyT CIOCOOCTBOBATh MPAKTUKE MHTEPHAIIMOHAIU3AIMY 00pa30BaHUs IyTEM CO3JIaHUS BO3-
MOXKHOCTH JIJI1 COBMECTHOTO TIPOM3BOJICTBA 3HAHUN M BO3JCHCTBUS PA3IMYHBIX KOHTEKCTOB M MUPOBO33pE-
HUH, IPOBEACHNS 00Jiee CIOXKHBIX M ACTATHHBIX aHAJH30B, a TAK)KE TIOBBIIIEHUSI CIOCOOHOCTH pearnpoBaTth
Ha U3MEHECHHSI U pa3HooOpasue.

Cepus «lMeparoruka». Ne 3(99)/2020 9



0.0. Oxantacoea, K. leBepo

MeTo10510THS SI3BIKOBOM MTOATOTOBKH COTPYIHUKOB U CTYJICHTOB YHUBEPCUTETA KaK YCIOBUE Pa3BUTHL
KITIOYEBBIX METOAMYECKUX KOMITETCHIIMH ISl MIPEToJIaBaHusl M OOYYCHUs Ha aHTIIMHCKOM SI3bIKe OyJIeT pas-
BUBaTh TIOTCHIMAI JUISI MHTETPALMH OOYYEeHHUS BO BCEe ydeOHBIC MPOTpaMMbl TEXHUYECKOTO By3a, TaK Kak
0ojee TIyOOKOE TOHWMAHWE M YIIYYIICHHAS IEJarorvka IOMOTYT TMOBBICUTh KAa4€CTBO HAIIMOHAIBHBIX
Y4eOHBIX MPOTPaMM B MEXKIYHAPOTHOM KOHTEKCTE.

[IpoekTrpoBaHue MONHUKYJILTYPHOH HAay4IHO-00pa30BATENBHOW CpPE/Ibl COBPEMEHHOTO YHHUBEPCUTETA B
KOHTEKCTEe MHTEPHAIMOHATM3AIMH 00pa30BaHMsI U MOJISTHPOBAHUE DIICKTPOHHOTO OOYYAOIIEro MpoCcTpaH-
CTBa B paMKaxX MH()OPMAIMOHHOW CHUCTEMBI JJisi (POPMHPOBAHUS MPOPECCHOHATHLHOW HHOS3BIYHON KOMIIE-
TEHTHOCTH OYJYIIUX WHXKEHEPOB OyIyT MPOBEACHBI JUTS PACIIUPEHUS MEKKYIBTYPHOTO B3aUMOTIOHUMAHUS
W JIMAJIOTa MOCPEICTBOM PEaIM3allii COXPAHCHUS M MOICPKKA MEKKYIbTYPHBIX KOHTAKTOB, YTO CO31aCT
BO3MOXKHOCTH JJISI MHAUBUYyaTbHOT'O U KOJUICKTHBHOTO MBIIILIEHHUS, TBOPUYECKOTO COTPY/THUYCCTRA.

B COBOKYITHOCTH Takue MEpOIPHUATHS OyIyT CIIOcOOCTBOBATH OoJiee IIyOOKOMY MTOHUMAHHUIO JOKATh-
HO-TJI00aJIbHOTO COCTUHEHUSI U TIOBBIIICHUIO Ka4eCTBa MPEAOCTABISIEMBIX 00pa30BaTELHBIX YCIIYT.

JlaHHOE MPOEKTHOE HMCCIIEIOBAaHUE UMEET MEKIUCITUILTHHAPHBINA XapakTep, a UMEHHO OCHOBOM HUCCIIe-
JOBaHUs OY/ET SIBJIIETCS CUCTEMa BBHICIIErO 0Opa30oBaHMsl, a MOBBIIICHHE e¢ dPPEKTUBHOCTH OyIET OCyIIe-
CTBIISIThCS 32 cYET MUMPOBBIX (KOMITBIOTEPHBIX) TEXHOJIOTHI, TPOCKTHPOBAHUS ITM(PPOBOI CHCTEMBI HHTEP-
HaI[MOHAIM3AIMH YIeOHOTO MPOoIecca, TO €CTh B HAyKe O NMU(POBU3AINH, a TAKKE B METOOJIOTHH HCCIEIIO-
BaHUs OOJBIIYIO POJb TAKXKe OYyAyT UrpaTh TaKMe HAYKH, KaK KOMIBIOTEPHAs JIMHTBOUAAKTHKA, KOTHUTHB-
Hasl TMHTBUCTUKA M CPaBHUTEIbHAS TIeJarOTHKA.

Hacmosiwyee uccredosanue ocyujecmeaneno ¢ xode peanuzayuu npoexkma «Pazeumue nomenyuana um-
MEPHAYUOHANUZAYUY MEXHULECKO20 8Y3a NOCPEOCMBOM Yudpoesvix mexronozuti ooyuenusy (MPH npoexma
AP08052214), ymeepoicoénnozo no npuopumemy «Hayunvie ocrnoswl «Moaneinix Eny (obpazosanue XXI 6exa,
@yHoamenmanvrble U NPUKIAOHBIE UCCTEO08AHUSL 8 ODNACTNU SYMAHUMAPHBIX HAYK)» NO 2PAHMOBOMY (hu-
HAHCUPOBAnUIo 01 MOJI0ObIX yuenwlx Ha 2020-2022 2e. Komumema nayku MOH PK.
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J.J. xxantacosa, K. JleBepo

TexHuKaJBIK KOFAPbI OKY OPHbI OLTIMiH HHTEPHAIMOHAJIAAHABIPY
dJieyeTiH JaMBbITy Cyparbl 00MbIHIIA

Binim Oepyni MHTepHAUMOHAINAHIBIPY SKOFAphl OKYy OPBIHAApHl YIIIH JKaHa MYMKIHIIKTEp TYFBI3abl,
JKOFapel OiniM Oepy KylieciHae MHHOBAILMSUIBIK OMICTEpAiH KOJDKETIMALNINT MEH eHTi3inyiHe BIKHal eTeji.
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Makanaza >Korapbl TeXHUKAJIbIK OlTIMHIH MHTEPHALMOHAIM3ALMS OJICYETiH JaMbITY TaKbIPbIObl KO3FaJFaH.
ABTOp «MHTEpHALMOHAIM3ALUA» TYCIHITIHIH aHBIKTaMachlH, MAKCATbIH, FBUIBIMH QJiCTepi MEH OOaHBIH
aneyeriH yceiHFaH, Ha3apbaeB VYHHMBEpCHTETiHIH TOXKIpHOECIH, WHTEPHALMOHAIH3ALMSHBIH IaMybIH
TYXKBIpBIMIaMalay HeTi3iH KypyJarbl KaHagalbIK JKOHE peceimik TaxipuOe asichlHIa OCHl IPOLECTIH
JaMYBIHBIH HeTi3ri OarbITTapbelH KapacTbIpraH. JKorapsl OUTIMHIH WHTEpHAIIMOHANU3ALMICH OOMBIHINA
3epTTENreH JKYMBICTApABIH aIFallKbl Tajjaybl OTaHIBIK JKOHE MIETENIIK TOHKIPUOEHIH XalIbIKapajbIK
KbI3METiHIH HOTWDKEJIepIHIeri Macenenepi MEH TEXHUKAJbIK YHHBEPCHTETTEPIl MHTEpHAIHMOHAIN3AIMSIIAY
aneyeTiH Kypy OOMBIHIINA KYMBICTAPAbIH JKOKTHIFBIH KepcerTi. CaHbl LIEKTeyni OOJIFaH KOMIBIOTEPIiK
TEXHOJIOTHSUIAD NPHU3MAchl apKbUIBI KOFapbl OlTiMHIH >kahaHIaHybl MEH HMHTEPHALMOHAJIAHYBl Typajibl
3epTTeyJIep YJIKEH KbI3bIFYLIBUIBIK Ty IbIPAIbI.

Kinm ce30ep: WHTepHallMOHANM3alMs, JKOFapbl OKy OpBIHIAaphl, jkahanmaHy, Oacekere KaOimeTTLK,
aKaJICMISIUIBIK ~ YTKBIPJIBIK, XalBIKAPAIBIK TOKIpUOe, akaleMHsUIBIK OuTiM, MIeT TUILAepi, CaHIBIK
TEXHOJIOTHsIIap, OitiM Oepy OarmapiramMaapbl, FEUIBIME KaApJIapasl Jaspiay.

D.D. Jantassova, C. Deveraux

To the issue on the capacity building for internationalization
of higher technical education

The internationalization of education creates new opportunities for higher education institutions, increases the
availability and implementation of innovative methods in higher education systems. The article covers the
development of the internationalization potential of higher technical education.Current study was carried out
as part of the project «Development of the potential of internationalization of a technical university through
digital learning technologies», approved by priority «Scientific Foundations of Mingilik El (21st Century Ed-
ucation, Fundamental and Applied Studies in the Humanities)» on grant funding for young scientists in the
years 2020 to 2022.The author defined the concept of «internationalization», presented the purpose, scientific
methods and potential of the project, examined the main directions of development of this process in the
framework of the experience in Nazarbayev University, Canadian and Russian experience in constructing the
framework for conceptualizing the development of internationalization.The initial analysis of the studied
works on the internationalization of higher education showed problems in the results of the international ac-
tivity of national and foreign practice and the lack of work to build the capacity of internationalization of
technical universities.Much interest had been generated from the research on globalization and the interna-
tionalization of higher education through the prism of computer technology, which have proved to be a lim-
ited number.

Keywords: internationalization, higher education institutions, globalization, competitiveness, academic mo-
bility, international experience, academic knowledge, foreign languages, digital technologies, degree pro-
grams, training of scientific personnel.
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RELO MOOC experience: facilitating online learning
with a diverse group of the participants

The article describes the Project, aimed at supporting a diverse group of the participants in their learning with
the help of such Massive Open Online Courses (MOOCs) as English for Media Literacy and English for
STEM and organized by Teachers of English Association of Kazakhstan (KazTEA) and the Regional English
Language Office of the U.S. Embassy in Nur-Sultan (RELO). Amongst the project participants were students
and teachers from all over Kazakhstan, including Karaganda, Almaty, Atyrau, Kyzylorda, Shymkent, etc.
Foreign language skills among the participants ranged from beginner to advanced levels. To help adapt to the
Courser's platform, ensure the maximum involvement of the participants, their cooperation, and mastery of
new competencies in each group, a facilitator teacher, whose role was in contrast to a regular teacher, was in-
volved. This project was the first, in which the main tasks and the principle of the facilitator's work were
gradually clarified and defined. The experience gained helped to describe in detail the functions of the facili-
tator, their difference from the generally accepted ideas about a teacher-leader. Thanks to the facilitators’ ses-
sions, all participants successfully completed both courses and later used the platform to proceed with other
courses in their professional areas and interests.

Keywords: MOOC, online learning, Coursera, English for Media Literacy, English for STEM, facilitator.

Having come from Western education, online learning is only gaining popularity in Kazakhstan. Many
professionals still do little experience of using the materials of Massive Open Online Courses (MOOCs) in
their professional activities due to the lack of sustainability [1]. At the same time, nobody argue that MOOCs
open new opportunities for the national education system thereby, people need to learn to use for their suc-
cessful career.

The first well-known top US University that started to digitize the lectures of leading professors and
spread them into free Internet access since the beginning of the 2000s became Massachusetts Institute of
Technology [2]. Its authors provided only the fragments of training courses, tests, and various simulators that
was not enough due to the lack of users’ motivation while learning the subjects in such a way; therefore, a
need to organize the process of online training give impetus to the next stage — MOOC or Massive Open
Online Courses [3].

MOOCs’ success was obvious: for instance, 370,000 students enrolled in the nonprofit project of Har-
vard University and the Massachusetts Institute of Technology EDX [4] as well as 155,000 remote students
enrolled for only one course «Introduction to the Basics of Artificial Intelligence» provided by Udacity com-
pany [5].

In 2012, Stanford professors founded a web-platform Coursera for massive open online courses, the
number of which grew significantly up today [6]. Now, Coursera MOOCs (www.coursera.org) gather free
courses from thirty-three of the most famous US universities [6]. Each course provides information on the
university issued it, the instructor, the syllabus, and the certificate in case of successful study. The course
materials are arranged on a weekly basis with new video lections and corresponded quizzes to complete by
the deadline set by the trainer. The participants have three trials to complete the test with the possibility to
achieve the maximum score as final. Random location of tasks with every new trial diminishes the possibility
to guess or learn the correct. Additionally, created by the teacher peer-reviewed practical assignments or
mini-projects aim to check the knowledge gained and consolidate the material learned.

Peer-review assessment is one of the greatest features of all Coursera MOOCs because it ensures that
research is both valid and relevant by providing timely and useful feedback by people who are eager to
teach [7]. Such feedback involve adding additional data, identifying and correcting mistakes, assisting in
structuring material, and improving the flow of presentation [8]. MOOC:Ss authors are free to add supplemen-
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tary literature including visual and virtual instruments to facilitate the process of learning when each lesson
turns into a discussion where the participants learn from peers [9].

Currently, Coursera pursues a policy of a financial aid to those who cannot afford to buy the certificate.
For this purpose, an applicant is free to apply by sending a motivation letter with no less than 150 words
where explaining the reasons for being funded. All mentioned above great options from Coursera resulted in
the Coursera courses’ support and recognition by the Ministry of Education and Science of the Republic of
Kazakhstan [10] that allowed Kazakhstan educational institutions and IT resources made the first steps in
bringing the higher education online in 2016 [11].

2018 year has been marked by the necessity of preparing the transition from traditional distance learn-
ing to online training with the full teacher’s support within the student-centered approach [12].

Then, lots of educational services and simulators appeared, but only such giants as Coursera and EdX
could change the existing educational system significantly [11]. For instance, in 2020, the government of
Kazakhstan made possible for unemployed to gain a new profession with the help of Coursera [13]. Another
example that comes to mind is The Coursera for Campus Project that involved a number of Kazakhstani
universities, which students got an opportunity to gain a little knowledge and experience from the best teach-
ers in different fields from the legendary Harvard Stanford, Princeton, Michigan, Pennsylvania and Yale to
Hebrew University in Jerusalem and receive appropriate certificates and diplomas for free [14].

However, online education with the help of MOOCs revealved the following: although the course par-
ticipants indicated their satisfaction and comfort regarding working in such conditions, the university teach-
ers hardly welcomed such an innovation due to the time-consuming process of converting papers into elec-
tronic products. Furthermore, efficient online work made sense only with the timely and productive feedback
that teachers should have provided 24/7, but the teachers were not ready or were not sufficiently motivated to
prepare high-quality educational content.

Such preliminary results proved a huge role of a teacher in online education with the help of MOOCs
and, consequently, the necessity to consolidate the efforts of Kazakhstani teachers in preparing the MOOC to
create new educational resources in Kazakhstan and conduct their certification at the world level.

In December 2019, Teachers of English Association of Kazakhstan (KazTEA) and the Regional English
Language Office of the U.S. Embassy in Nur-Sultan (RELO) launched the American English Massive Open
Online Course (MOOC) Facilitated Sessions Project, aimed at promoting such Coursera courses as English
for Media Literacy and English for STEM from the Pennsylvania State University courses and involved EFL
and STEM pre — and in-service teachers with intermediate to advanced English Language skills in 16 cities
including Nur-Sultan, Almaty, Aktau, Aktobe, Atyrau, Karaganda, Kokshetau, Kostanay, Kyzylorda, Pavlo-
dar, Petropavlovsk, Semey, Shymkent, Taraz, Uralsk and Ust-Kamenogorsk [15].

The idea of the Project was to gather such different participants as EFL and STEM pre — and in-
service teachers to help the not only proceed with the Coursera courses but also learn to cooperate and gain
new competences from each other. A minimum number of participants in one group should have accounted
for 20 people, each of whose filled an application form where explained his/her motivation to participate in
the Project, and passed the 50-min EF SET English level test [16] to prove their level of English (Fig. 1).
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Figure 1. English level of the participants

During the selection process the school teachers in both ESL and STEM fields were the most active and
indicated the highest need for the Project participation, whereas the ESL students — the lowest.
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The Project lasted from November 25, 2019 to 30 June, 2020 and showed the interesting dynamics
since a sine qua non for its successful accomplishment was a compulsory attendance of all facilitators ses-
sions one a week.

By the end of March 2020, Karaganda participants involved 29 people from Karaganda State Universi-
ty, Bolashaq Academy and secondar schools from Karaganda City and Karaganda Region: 8 school teachers
(4 — STEM and 4 — English); 8 students, 12 university teachers (6 — STEM, 5 — English, and 1 — hu-
manitarian), and 1 art expert. 18 people had already got English for Media Literacy certificates, while 6 par-
ticipants had already finished English for STEM course.

By the end of May 2020, the final list of Karaganda participants involved 26 people: 4 school teachers
(2 — STEM and 2 — English); 10 students, 11 university teachers (5 — STEM, 5 — English, and 1 — hu-
manitarian), and 1 art expert. 26 people had finished English for Media Literacy course, and 22 participants
hade finished English for STEM course. The difference in the number of the attendies and their certificates
can be seen in Figure 1 explained by the following:

1) One of the participants, a retired ESL university teacher, did not miss any sessions both face-to-face
and online, attracted two of her university students, who completed English for Media Literacy, but did not
complete any courses. She was eager to stay tuned; however, it was very difficult for her to cope with such a
format involved blended learning.

2) Another attendee, a pre-service ESL student, completed English for Media Literacy but refused to
finish English for STEM due to no desire to penetrate into any scientific issues.

3) Another pre-service ESL student completed all tasks and quizzes for English for STEM; however,
she had been still waiting for her certificate from Coursera since 25.05.2020.

4) The strongest motivation appeared the desire to learn English — both a humanitarian teacher from
the Bolashaq Academy and n Art expert with the lowest level of English (A1) did not miss any of sessions
and successfully completed both Coursera courses.

5) KSU STEM teachers became more active during the online facilitators’ sessions for Coursera Eng-
lish for STEM course.

6) ESL Bolashaq teachers, alternaively, were more active during the face-to-face facilitators’ sessions
for English for Media Literacy Coursera course.

7) The school teachers in both STEM and ESL spheres appeared the weakest participants because half
of the first number of them failed to complete the courses due to lack of time.

8) Some school teachers refused to participate in the Project as soon as they understood that the facilita-
tors’ sessions’ attendance is a must.

9) None of the participants indicated the need for a certificate of the professional development as the
main reason why he or she would like to participate in the Project. In turn, all of them expressed the interest
to grow professionally and personally.

m Midterm ®End-of-term

12

10

ESLschTs STEMschTs ESLBol KSU STEM ESLBolSs HumBol Artexp

Figure 2. Data in comparison on the number of the Karaganda participants
of American English MOOC Facilitated Sessions’ Project

The facilitators’ sessions increased the interest of the participants in learning with Coursera. The latter
found other materials within their professional interests and got more certificates from the platform:
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1) 7 students-participants completed the course «Teach English Now! Technology Enriched Teachingy.
These students created their final projects — the educational websites with the online lessons designed by
them;

2) 1 participant completed the course «Art & Inquiry: Museum Teaching Strategies for your Class-
roomy;

3) 2 attendes started learning html and web design with Coursera;

4) 4 students-participants started learning French and Korean with Coursera;

5) 1 ESL student taught English for Media Literacy to the school students of the Gymnasium 45 during
her professional practice with such topics as «Social Media,» «The End of the Gender,» «Advertisement,»
and «How to choose your News.»

The materials of both courses English for Media Literacy and English for STEM were used during the
Computer Assisted Language Learning classes, when both ESL students and their teacher were practicing to
create interactive tasks with the help of such tools as LearningApps, Quizlet, EdPuzzle, StoryBoardThat,
Buncee, Kahoot!, Trello, Movie Maker, Active Presenter, Zoom, GoCong, Genially, Canva, etc. The materi-
als of one or another course were introduced into the educational process of such educational institutions as
Gymnasium No. 45, DarynBoard School for Skillful Kids, Karaganda University named after Buketov, and 1
secondary school in Temirtau right after the end of the lockdown period.

These facilitators’ sessions appeared a good example of how to use the course materials after getting the
certificate from Coursera. But, the overall situation with the COVID-19 revealed the huge importance of an
ability to teach online as well as the most significant merit of the Project was the opportunity to unite all par-
ticipants at one place, where they could share their experience and emotions while proceeding with the
courses’ activities. The diverse mixture of people of different ages, backgrounds, and life experiences was a
distinct advantage of the project. These differences provoked meaningful discussions, exchange of view-
points, and resulted in increased learning of ideas and skills. The participants’ feedback revealed that the at-
tendees not only learned the course content but also developed new strategies for successful language learn-
ing like skimming and scanning, using vocabulary grids, reading and watching templates, etc.

In conclusion, we would like to propose some solutions how to work online with a diverse group of
learners:

— Working on a platform that participants feel comfortable with and that allows interaction.

— Choosing quality over quantity: it is better to plan fewer activities taking into account tech-
nical/internet connectivity problems, as well as a slower pace of discussions.

— Scaffolding through using effective graphic organizers. We recommend to use various tools such as
Wordle, diagrams, drawings, pictures in order to check and reinforce understanding of the week content, and
help participants prepare for the key communicative activity.

— Employing interactive games and websites (Kahoot, Quizlet, Youglish, etc) as a basis for learning
both content and language.

— Making the participants create various instructional interactives themselves with the help of such tools
as LearningApps, Quizlet, EdPuzzle, StoryBoardThat, Buncee, Kahoot!, Trello, Movie Maker, Active Pre-
senter, Zoom, GoConq, Genially, Canva, etc. that resulted in more careful processing of the materials of both
courses.

— Working in collaboration with other facilitators via the google drive/classroom and whatsapp
group/email was really helpful.

Summing up, this Project showed a teacher from a different angle: any teacher can turn from a transmit-
ter of information into a facilitator, who will support his/her students’ autonomous lifelong learning.
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O.Y. Oynenona, T.A. Jlersiikuna

KAOK ATAK: BiprekTi emec cTy/leHTTep TOOBIH/Ia OHJIAHH OKbITYbI KOJIAAY

Maxkanana Kaszakcran myramimaepiniy arbuiiibia KaybiMaacTbirbl MeH AKII Enmimiriniy aFbulliblH Tii
aiiMakTeIk oducimen Giprecin yiibiMaacTeipran JKammaii ambik oxnaiiH kyperapra (JKAOK) katbicymibi-
napasl Konaay toxipubeci cunarranran. AKLI yrusepcutertepi kypran English for Media Literacy sxone
English for STEM kypcrapsin yiari peringe ama oteipein, Coursera miuartdopMacklH KoJaay JKoHE ajFa
JKBUDKBITY KypCTBIH MakcaTbl Goubil TaObutazabl. JKoGara KaTeicyiubuiap apacbinna Kaparasisl, Anmarsl,
Artsipay, Kpbuiopaa xoHe T.0. Kajamapiasl Koca aiFanaa, KasakCTaHHBIH TYKIIP-TYKIIPiHEH KelreH
CTYJICHTTEp MEH OKBITYIIsUIap Ooimsl. KaTeicymsuiap apachlHma mieT TUTH OLTy marmbuiapsl intermediate
nexreifinen advanced nexreifine neiin MerrepreH. Coursera miatopmachkiHa OeifiMaenyre KoMEKTecy,
KaThICYLIBIIApAbIH OapblHIIA KaThICYbIH KAMTaMachl3 €Ty, OJIap/bl KOOINEPALMIIAHIBIPYFa JKOHE op TONTA
JKaHa Ky3ipeTTUTKTepAl Wrepy YLIH peji KapamailblM OKBITYLIBIMEH Oipaell OonaTelH (acHIuTaTop-
OKBITYIIBI TapThULAbl. OChl (haCHITUTATOPABIH HETi3ri MiHAETTEpl MEH )KYMBIC IPHHIHII OipTiHICT aHBIKTAII-
FaH jkoHe OenrinenreH Oyn jxo0a OipiHun Oosbinm TaObUTagbl. AJIBIHFAH TOXKIpuOe (HacHIUTATOPABIH
GbyHKUMSUIAPBIH, ONApIblH MYFaliM-)XETeKIII Typajbl JKairbl KaObUIZAHFaH YCBHIHBICTApJaH alblpMalllbl-
JBIFBIH  €IKEH-TerKelsli cumarTayra KeMekrecTi. (acHINTATOPIBIK CECCHsIapAbIH apKachlHIa OapiblK
KaTBICYIIBUIAp €Ki KypCTaH COTTI OTTi, KeHiHIpeK onapablH KociOu OarsITTapsl MEH MYZJierepi aschiHaa 6acka
KypcTap/a OKbITY YIIiH Iu1aThopMaHbl KOJIAH/BL.

Kinm co30ep: AOK, ounaiin-okpity, STEAM yuIiH aFbUILIbIH, MEIUacayaTThUIBIK YIIIH aFbUIIIBIH Tifi,
Coursera, hacumuraTop.

A.H. KanwxanoBa, T.B. Mapeimikuna, T.1O. IllenectoBa, A.Y. Aynenona, T.A. Jlersiikuna

PEJIO MOOK: Ilognepxka oHJIaiiH 00y4yeHHsI B IPyIIIe
€ HEOJHOPOAHBLIMH 00YyUYAIOIIUMHUCS

B crarbe onmcaH ombIT ygacTHs B IPOEKTE C LEIbIO MOJIEPKKN yIaCTHUKOB MacCOBBIX OTKPBITHIX OHJIAHH
kypcoB (maee MOOKw), kak AHrimiickuii [yt MeanarpaMoTHocT B AHrmmiickuit st STEM, opranmso-
BaHHBIX AHITIHHCKO accommanue yunreneir Kaszaxcrana coBMecTHO ¢ PermoHanbHEIM 0(MCOM aHTIIHHCKO-
ro s3pika [ToconmserBa CIIA. Cpean yyacTHHKOB IpoeKTa ObUIM CTYAEHTHI M IpernojaaBaTenu co Bcero Ka-
3axcraHa, BKirouas IT. Kaparanny, Anmatsl, Ateipay, Kessutopay, LeiMkeHT u npyrue. HaBbiku BiageHus
MHOCTPAHHBIM S3bIKOB CPEAN YYaCTHHKOB BapbUPOBAIUCH OT HAYAILHOTO IO NMPOABHHYTOrO ypoBHEH. [list
HOMOIIY YYaCTHHKaM NPOeKTa B ajantaiuu K miarpopme Coursera, 00ecreueHnss MaKCUMaIbHOTO BOBJIEYE-
HUSI Y9aCTHHKOB, UX KOOIEPAI[MU U OBJIAJCHHS HOBBIMH KOMIICTEHIMSIMU B K)KIOH IpyIine ObUT IPUBICYEH
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npenoaaBaTenb-(pacHInTaTop, 4bsi POJb KOHTPACTHPOBANA C JEATEIBHOCTHIO OOBIYHOIO IMPENoAaBaTels.
OTOT MPOEKT OBbUI MEPBBIM, B KOTOPOM IIOCTENIEHHO OBUIM BBIICHEHBI M 0003HAU€HBI OCHOBHBIC 33/a4d U
npuHIHI paboTsl pacuuTatopa. [1oayueHHbIH OBIT MOMOT MOAPOOHO OmKcaTh GYHKIUK (acHIUTaTopa, UX
OTJIMYKE OT OOUICTIPUHATHIX MPECTABICHHIA 00 yduTene-pykoBoauteie. buaromaps gpacmimratopckuM cec-
CHSIM BCE YYACTHUKH YCIEUIHO MPONUIM 00a Kypca, a MO3)Ke HCIOIb30BAIN IUIATGOpMY Ui OOyYCHHS I10
JPYTHUM KypcaM B paMKax HX MPOoQpeCcCHOHATBHBIX HAIIPABICHUH U HHTEPECOB.

Kniouesvie crosa: MOOK, onnaiin o0ydenue, anrmiickuid ais STEM, aHrmitckuil 11st MeAMarpaMOTHOCTH,
Coursera, acumuraTop.
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Formation of the polylingual personality of pupils of secondary school

The article is devoted to the consideration of the relevance of multilingual education in the Republic of Ka-
zakhstan and the formation of a multilingual personality of students in secondary schools. The definition of
the concepts of polylingualism and polylingual education is available in this article. The authors analyzed
various approaches and definitions of the concepts of «linguistic personality», «polylingual personality» and
«polylingual personality of pupil». Language education of a pupil as a linguometodic category is a process
and result of cognitive activity aimed at mastering the basics of language theory for communication purposes,
at speech, mental and aesthetic development, and at mastering the culture of a native speaker of a given lan-
guage. The article presents the main aspects of language learning in the modern world. The authors consid-
ered the levels of formation of a polylingual personality according to the linguist G.I. Bogin. The authors ana-
lyzed and systematized the main requirements for the formation of a multilingual student's personality. In ad-
dition, the degree of proficiency in several languages of secondary school students is determined. To achieve
the effectiveness of the pedagogical process aimed at the formation of a polylingual personality of the stu-
dent, the necessity of using active teaching methods, developing special techniques and creating pedagogical
conditions was shown.

Keywords: linguistic personality, polylingual personality, polylingual personality of pupil, polylingual educa-
tion, polylingual individual, polylingualism, multilingualism.

Our era is an era of positive changes. Today we are witnessing an increased focus on personal devel-
opment in the process of establishing a new education system. This process is accompanied by significant
changes in the pedagogical theory and practice of the educational process. New content, new approaches,
new law, and other relationships are proposed. At the present stage of life, when automated machines replace
human resources, there is an urgent need to form individuals who speak several languages at the same time.

Language policy of our Republic are legally defined in several documents, namely the Constitution, the
«Law on languages in RK», the State program of education development of Kazakhstan for 2020-2025, the
concept of language policy of Kazakhstan, the cultural project «Trinity of languages», «Intellectual nation —
2020» and others. The core idea of these documents can be defined as follows: every citizen of the Republic
of Kazakhstan must acquire several languages.

The first President of the Republic of Kazakhstan N.A. Nazarbayev has repeatedly noted that the
educational reform should reach a level at which any citizen of our country, having received the appropriate
education and qualifications, can become a sought-after specialist in any country of the world. In his The
Message to the people of Kazakhstan, N.A. Nazarbayev noted that «the main criterion for the success of the
educational reform is to reach such a level that any citizen of the country who has received the appropriate
knowledge and skills will become a sought-after specialist in any country of the world. We must achieve
quality educational services throughout the country at the level of world standards». The formation of a
competent and conscious person who is able to conduct socio-cultural relations between multilingual States,
get acquainted with the culture, literature, and history of various countries, using the need, without getting
used to other cultures, to express their country and culture [1].

The modern education system focuses on the formation of a multicultural, polylingual personality. For
Kazakhstan, with its special history and geopolitical position, one of the main tasks in the education system
and the further development of society and the country as a whole is to educate a competitive specialist who
can choose his place in life, quickly adapt to any environment, show knowledge and skills in a particular
field of science, express his thoughts and opinions.

According to the founder of pedagogical science Ya.A.Komensky, polylinguism or «polyglot», has a
long history. According to his linguo-didactic concept, «a literate person should know several languages: the
native language for «private life», neighboring peoples' language (languages) for communication, Latin for
reading scientific books, Greek and Arabic for philosophers and doctors, Greek and Jewish for theologists.
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At the same time, a great importance was given to the native language and Latin, which should be learned
thoroughly [2].

The UNESCO confirmed the term «polylingual education» that means the use of not less than three
languages, i.e, native, regional and international language in education which was adopted by General Con-
ference in the 12th resolution, 1999 [3].

M.M. Fomin writes that «the ability to master several languages is a special kind of individual ability.
Learning two, three or more languages is a means of accessing a multicultural space. Polylinguism is a term
essentially adequate to multiculturalismy» [4].

Polylingualism is a progressive phenomenon in the context of globalization, as it promotes mutual un-
derstanding and cooperation of peoples, the development of native languages, and the improvement of the
General culture of a person. It is based on the formation of linguistic competence of students, including lin-
guistic competence (theoretical knowledge about language); language competence (practical language);
communicative competence (use of language in accordance with the situations of communication); cultural
(the entry into the culture of the target language, overcome cultural barriers in communication).

Polylingual education is a purposeful process of forming a polylingual personality on the basis of simul-
taneous mastering of three and even more languages.

As one of the main tasks of education in the XXI century during the higher scientific and technical
achievements, Professor G.G. Nauryzbay put forward the following problems:

1. education of a multicultural personality;

2. formation of a polylingual individual [5].

First of all, let's briefly analyze the concepts of «individual» and «personality». An individual is the
relation of a person to a certain genus, the embodiment of natural, original qualities of this genus. Personality
is a complex psychological structure, a set of social qualities that make up a system of relationships, a
socially stable, acquired motivational need for a natural attitude. If we generalize and analyze the definition
of personality, it is the totality of all the properties of the individual, performed depending on the
environment. Personal development is carried out in the conditions of activity (including language
communication), socialization of the individual and purposeful education. The personality develops and is
formed. It creates a social system, namely, a social «system» of the individual, that is, it allows you to work
in the social life of a person not only in a collective, but also in an individual form [6].

Yu.N. Karaulov defines «linguistic personality» as a set of abilities and characteristics that connect
human speech, composition and reproduction of texts, which differ in the degree of structural and linguistic
complexity, depth and accuracy of representation of reality, a certain purposefulness. He considers the
linguistic individual as a form of linguistic learning in a comprehensive approach.

The concept of linguistic personality is connected with the personal consciousness and attitude of the
linguistic person. Every person expresses himself not only through subject activity, but also through commu-
nication without language and meaninglessness. A person's words inevitably reflect his inner world, serve as
his source of knowledge and personality. At the same time, it is obvious that it is impossible to teach a per-
son outside the language, because it is difficult for us to understand what a person is like until we hear how
and what he says. It is also impossible to «separate the language from the person», because without a person
who speaks the language, it will not exceed the system of signs. According to Yu.N. Karaulov «a linguistic
personality is an irreplaceable idea», which «goes through all aspects of language learning and at the same
time breaks the boundaries between disciplines taught by a person outside his own language». Linguistic
personality is a full-fledged form of personality, which includes mental, social, ethical and other compo-
nents, but its language is interpreted in its own way through its discourse. The formation of personality is
carried out through educational activities, which involve not only external attributes of integration, but also
cooperation with its internal content, self-development of subjects of the educational process, the manifesta-
tion of their personal activity [7].

The concept of «polylingual personality» implies, on the one hand, as a versatile person who is ready to
conduct a cultural dialogue both in their native and foreign languages, both in their native and in the
languages of other peoples, taking into account and knowing the peculiarities of behavior and speech of
representatives of other cultures. On the other hand, this concept reflects on a broader scale modern linguistic
educational processes for the introduction of multilingualism, which contributes to the assimilation of
students of other language knowledge, cultural values and traditions of peoples, lifestyle, and respect for the
values of other countries. Thus, a polylingual person is a cultural and historical person who has not only an
identity, but also its own social specificity and ethnic basis.
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In real life, polylingualism (multilingualism) is a fairly rare phenomenon. Especially as a mass phe-
nomenon, it does not occur. The main aspects of language research in the modern era are summarized as fol-
lows:

1. Learn your native language. In all countries of the world, native languages are studied in schools for
the practical purpose of better mastering the vocabulary, grammatical structure and phonetic system of this
language.

2. Learning a non-native language for the purpose of practical mastering it, that is, a second language,
which leads to the development of bilingualism of various degrees (learning the language of international
communication in a multinational state, learning foreign languages in schools, universities, using bilingual-
ism for scientific purposes, in international relations, and so on).

3. Research of languages for scientific purposes (development of a general theory of language, compar-
ative-historical study of languages, etc.).

The main goal of the second aspect of language learning is the development of polylanguage, training
people who know several other languages besides their native language.

Language education of a pupil as a linguometodic category is a process and result of cognitive activity
aimed at mastering the basics of language theory for communication purposes, at speech, mental and aesthet-
ic development, and at mastering the culture of a native speaker of a given language. At the same time, when
describing language education as a process, the learning goals, content, teaching methods, organizational
forms, and methodological conditions are traditionally taken into account.

Yu.N. Karaulov convinces that intelligence is observed in a language more powerful and is studied
through language. But the intellectual qualities of a person do not appear at any level of language proficiency
and language use. So Yu.N. Karaulov identifies several levels of mastering the familiar language:

level 0 — a set of structural characteristics of the semantic-nationwide language type. This invariant
part provides both the possibility of mutual understanding of the suppliers of various dialects, and the ability
to understand texts lagging behind the existence and functioning of their linguistic personality to a
considerable depth;

the first level is linguistic-cognitive (reflected in the description of the linguistic model of the
personality world). A linguistic personality begins on the sides of a familiar language, when intellectual
forces participate in the game, and the first level of his education is the definition, fixing the value of the
hierarchy of values in his picture of the world, its thesaurus. This level involves the separation and analysis
of its variable, the variational part in the picture of the world, a peculiar and unique part for a given person;

the second level is a higher motivational type of analysis of the linguistic personality with respect to the
linguo-cognitive level includes the definition and description of expressions and goals affecting its
development, sequence, controlling the production of the text and ultimately determining the hierarchy of its
meanings and values in the language model of the world. At this level, the study of a linguistic personality as
an object is associated with a person in the most general, global socio-psychological sense, since, by
definition, a linguistic personality is a person expressed in a language (texts) and a language reconstructed in
its basic characteristics on the basis of linguistic means [8].

Thus, the formation of a polylingual personality of pupil can be achieved in three ways, as defined by
Yu.N. Karaulov:

1) from the psychology of language and speech — the psycholinguistic path.

2) from the laws of language learning — the linguodidactic way.

3) starting with the study of the language of fiction, and most importantly, based on speech. However,
among the ways of forming an artistic image, a significant role is played by the moment of listening, the
moment when the character perceives the speech of other characters.

In this question, we refer to the definition of the linguist G.I. Bogin, who deals with the problems of a
polylingual personality: «a person has the generic ability to be a polylingual person, but each individual must
still be» [9, 2]. G.I. Bogin belongs to the typology of the levels of education of a polylingual personality. As
a criterion for the development of a polylingual personality, the researcher considered the degree of
development of discursive thinking in a person.

In his works, G.I. Bogin divides the formation of a polylingual personality into five levels, each of
which corresponds to different degrees of readiness of the speaker to perform speech actions. The Bogin
model is not only related to the ontogenetic characteristics of human speech development; it shows a
different degree of proficiency in a common language and says that it is independent of the age of the person.
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The first level, which the researcher called the degree of fidelity. This is the initial stage of language
proficiency, access to which depends on who owns «this particular language with its simple rules». [9, 7].
Usually, the norm for this level of children reach 67 years, then the child's thought is at the pre-operative
stage.

The second level is the speed level or interiorization. At this stage of development, the language
personality rises depending on the adolescent age (from 10 to 11 years), which corresponds to the period of
specific operations for the formation of the game. The main characteristic of this level is the development of
the mechanism of internal speech, which allows you to increase the speed of creating discourses.

The third level or saturation level. A person usually reaches the age of 15-16 years. In the development
of the game, it corresponds to the stage of formal operations. It is at the stage of formation of a polylingual
personality that its desire for differentiated use of language means of various internal languages is observed.

Further development of a polylingual personality, according to G.I. Bogin, does not depend on age. It is
largely due to the formation of a culture of communication in the broadest sense of the term. Thus, the fourth
level is the level of adequate choice, after which a person becomes the «owner of the visual aids» and learns
to use the stylistic resources of the language adequately.

The last, higher level is the fifth level of adequate synthesis, the mastery of which allows a person to
achieve speech effects similar to the effects of fiction.

«The set of controls», the researcher confirms, «shows that a polylingual learner moves to the
interiorization of speech by mastering the high-frequency tools of direct nomination, which gives him lexical
and grammatical knowledge and further freedom in choosing the means of expression from a set of potential
subjects». Achieving this freedom allows a developed person to operate with the whole text in such a way as
to optimally reflect on the content of the text form, to participate as a «meaningful form» [9, 9—10].

G.I. Bogin's linguodidactical model is the first step in the study of the development of a pupil's
polylingual personality based on the analysis of discursive activities.

Human speech is reflected in the composition of various texts (discourses). A polylingual person lives
in the world of texts, his actions and formation take place in an active discursive activity.

The formation of a polylingual personality of pupil is a complex and complex problem. The problems
of mastering the native language, the formation of bilingualism and multilingualism are directly related to
the problems of interference and transposition. Structural-typological, psycholinguistic correspondence-
incompatibility of related languages (Kazakh, Russian and English) determines the nature and number of
possible phenomena of interference in the case of specific types of bilingualism.

Summarizing the above, the main requirements for a polylingual personality of pupil are as follows:

— The pupil's polylingual personality is a full-fledged form of personality, which includes mental, so-

cial, ethical and other components, but broken by his language, his discourse;

— The formation of a polylingual personality through school subjects is carried out in the general con-
text of a single language education, which assumes the existence of a whole system of language learn-
ing, a common conceptual terminological apparatus in different languages;

— The purpose of language teaching in high school is inextricably linked with the formation and use of
spiritual skills of schoolchildren and is considered as one of the optimal tools to achieve this goal;

— A necessary condition for the formation of a polylingual personality of pupil is the formation of the
moral and spiritual world of the student, the development of his spiritual environment;

— As a polylingual pupil, a school pupil can be only as a result of language activities, which form con-
sciousness and self-awareness.

Analyzing all the definitions, the work of scientists stated above, a polylingual personality of a pupil is

a process and result of cognitive activity aimed at mastering language and speech, at self-development and
becoming a student as a person.

In order to identify pupils who are fluent in several languages in General education schools, we con-
ducted a survey among pupils of the 9th grade of the gymnasium No. 102 in Karaganda. The survey revealed
the level of pupils ' proficiency in several languages (Kazakh, Russian, English). The results of the survey
are shown in Figure 1.

Cepus «lMeparoruka». Ne 3(99)/2020 21



R.B. Mazhenova, G.B. Beisenbekova et al.

Puplis' level of proficiency in several languages
2%

M Fluent in three languages

H Fluent in two languages
A i Speaks only one language fluently

Figure 1. Results of the survey among school pupils

During the survey, 2 classes of the Kazakh Department were covered, the total number of respondents
was 46 students. According to the results of the survey, most students do not have enough knowledge of sev-
eral languages at the same time. Only 7 students are proficient in three languages, meaning that only 15 %
are proficient in several languages. It was found that 38 students are fluent in two languages-Kazakh and
Russian, which is 83 %. And the number of people who speak only one language (Kazakh) was 2 %.

Based on the results of the survey, it can be concluded that not all pupils speak several languages. Thus,
language training at school requires serious changes aimed at improving its effectiveness. We consider multi-
lingual learning as a factor in the formation of a personality that can be involved in the complex and
changing process of world reconstruction. Based on the results obtained, we consider it necessary to show in
practice the advantages of teaching several languages, aimed at forming an active learning position of
students through the development of special methods for the formation of a polylingual personality of a pupil
in a secondary school and the creation of pedagogical conditions for mastering several languages.

The following types of activities, forms and new educational technologies contribute to the formation of
a formation of a pupil’s polylingual personality: dialogue lectures using various languages, information and
communication projects, game and role-playing games (excursions, trips, interviews), sign and context
technologies (using elements of cultural drama, semiotic text analysis, analysis of everyday objects, art),
workshops of value orientations, distance educational technologies, use of interactive communication (ICQ,
Skype, social pages), etc.

One of such approaches is Content and Language Integrated Learning (CLIL), which makes it possible,
for example, to combine learning English or German and a special subject, i.e. to expand the general educa-
tional space through a functional approach to teaching a second language [10]. According to Liubiniene
CLIL helps to integrate pupils’ language abilities. For this, our teaching experience and our knowledge share
the fact that these pupils are interested in all information related to their specialization. This means that they
may develop their skills in CLIL classes and can be observed in their attitude in the class. As a consequence,
it proofs the value of developing certain skills using CLIL for the reason to improve their study skills, which
leads for a better proficiency [11].

As noted by L.G. Denisova, S.M. Mezenin, F.M. Rabinovich, T.E. Sakharova and others, one of the
ways to achieve the effectiveness of the pedagogical process is intensive forms of education, which are
currently internationally recognized and in demand by modern society. It should be noted that under
intensive training, we consider increasing the effectiveness of the educational process by increasing
motivation, using active forms and methods of learning on a communicative-activity basis, i.e., activating the
learning process. In the future, we will actively work on the formation of a multi-lingual personality of a pu-
pil who can speak several languages fluently. We plan to develop methods for learning several languages of
school pupils, as well as organize language clubs.

Today, in a world with a predominance of interconnectedness and interdependence, one of the ways to
prepare the younger generation for competition is polylingualism. Currently, polylingual education is the
most important need for teaching academic subjects at school in two or more languages, allowing young
generations to move freely in the educational space, navigate the world's secrets of science and show their
abilities.

Kazakh is the state language, and Russian and knowledge of one of the foreign languages expand the
horizons of the individual, contribute to his development as a versatile person, contribute to the formation of
a culture of interethnic relations, tolerance and planetary thinking. A polylingual person has the opportunity
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to freely maintain himself in any foreign environment and adapt to new professional information flows or the
general information planet.

Thus, the formation of a polylingual personality of a school pupil with a developed communicative and
informational competence, a polylingual personality with a developed polylingual, spiritual and moral
culture of interethnic relations, honoring national values, showing a steady interest in language acquisition,
and a developed patriotic and civic identity is currently one of the main directions of the pedagogical process
in the education system.
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Kannei 6in1iM OepeTiH MekTenTe OKYIIBLIAPAbIH MOJUJIHMHIBAJAbI
TYJFACBIH KAJIBINTACTBIPY

Maxkana Kaszakcran PecrnyOnukacelHIarsl MOJMMIMHIBAIAR OiTiM OepymiH JKoHe jkammbl OimiM OeperiH
MEKTENTEe OKYIIBLIAPIbIH MOJUIMHTBAJIbI TYJIFAChIH KAJBIITACTHIPY/IbIH 63CKTUIH KapacThIpyFa apHaJIFaH.
[lonunuHrBM3M >KkoHE TOMMJIMHTBAIABI OLTIM Oepy TYCIHIKTEpIH aHBIKTAy[bIH MAaHBI3ABI ©3€KTLIIr
YCBHIHBUIFaH. ABTOpJAp «TULAIK TYJIFa», IOJWIMHTBAIIbI TYJIFA» KOHE «IIOJMJIMHTBAIIBI OKYLIBI TYJIFa»
TYCiHiriHe OepiireH opTypill aHBIKTaManap MEH Ke3KapacTapra Tajjay skacaraH. OKYIIBIHBIH TUIIIK Oimimi
JIMHIBOMETPUKAJIBIK CaHAT PETiHAC KOMMYHHKAIlMS MaKCaThIHAA T TEOPHACBHIHBIH HEri3fepiH MEHrepyre,
ceiliiey, aKbLI-Of JKOHE OCTETHMKAJbIK JAMBITYFa, OChl TULAI TachIMAIAAYIIbl XaJIBIKTBIH MOIEHUETIH
MeHrepyre OarbITTalFaH TaHBIMIBIK iC-9PEKETTIiH yIepici MeH HoTHxeci 00 Tabbuiaaspl. Makanazia Kasipri
3aMaH [JoyipiHIeri TinAepai 3epTTEeyHiH Herisri acmekTiiepi OepiireH. ABTOpiap FalbIM-THHTBHCT
T'W. BoruHHIH >KYMBICBl HETi3iHJe OOWMBIHIIA MOJMJIMHIBAIABI TYJIFAHbl KaJbINTACTHIPY JCHIeHIepin
KapacTbIpFaH. ABTOpJIapMEH TOJMIMHTBAJIBIK OKYIIbI TYJIFACHIH KaJbIITACTHIPY/a OFaH KOWBUIATBIH HErisri
TaNanTap TaJJIaHbIM, KyienenreH. OFaH Koca, >Kambl OUTiM OepeTiH MEKTENTeri OKYIIbLIapAbIH OipHelie
TiNAI MeHrepy JAopexeci aHbIKTajraH. [TOMMIMHIBAIABI OKYIIBI TYJIFAChIH KaJbIITACTHIPYFa OarbITTalFaH
NeJaroruKaiblK YASPICTIH HOTIKENUTIriHe KO KETKi3y YINIH OKBITYZABIH OeliCeHAl omicTepiH KoJiiaHy,
apHaiibl 9icTeMeNep i a3ipiiey JKoHEe MeAaroruKajblK Karaal TyIbpIpy KOKETTUIr KepCceTiireH.

Kinm co30ep: Tinpix TyFa, TOMMIMHTBAIBI TYJIFA, OKYIIBIHBIH MOJHIMHIBAIBI TYJIFACHI, TOJMIHHIBAIIBI
O1LTIM, TOJIMIMHIBAJIAbI MHAUBHUI, TIOJMIMHIBU3M, KOITUIAIIK.

P.b. Maxenosa, I'.b. beticenoexoBa, M.K. Enxpmnna, f. Jlanek
®opMHUpOBaHHE MOJUIUHIBAIbHON JUYHOCTH YYALUXCH
0011e00pa3oBaTeJIbHOM HIKOJIBI

CraThst IOCBAIIEHA PACCMOTPEHUIO BOIIPOCOB 00 aKTyaJIbHOCTH MOJIMIMHIBAIBHOTO 00pa3oBanus B Pecmy0-
nuke Kazaxcran 1 (OpMHPOBAHUIO TOJMIMHTBAJIbHOM JIMYHOCTH y4aluxcs o01eo0pa3oBaTenbHbIX Kol B
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Heil IpeUIoKeHa BaKHOCTb ONPE/ICICHUs MOHATHI MONMIMHIBU3MA U MTOJHWIIMHIBAJIBHOTO 00pa3oBaHus. AB-
TOpaMH MPOaHANN3UPOBAHBI PA3IMYHbIE MOIXObI K OMPENEICHHIO MOHATHH «SI3BIKOBas JTUYHOCTBY, «IIOIH-
JIMHTBaJIbHAS IMYHOCTHY» U «TOJIMIIHHTBAJIbHAS JIMYHOCTh YUEHUKA. S3bIk0OBOE 00pa30BaHUE MIKOJIBHUKA KaK
KaTeropusl JIMHTBOMETOIYeCKast IPEACTABISICT COO0M MpoLiece U pe3yabTaT MO3HABATEIBHON EITEILHOCTH,
HAIpaBJICHHbIC HA YCBOCHUE OCHOB TEOPUHM S3bIKA B LIEISIX KOMMYHUKAIUU, HA PEYEBOE, YMCTBEHHOE U ICTE-
TUYECKOE pa3BUTUE, OBIAJCHUE KyJIbTYPOH HapoJa-HOCHUTEII JaHHOTO sI3blka. B cTaThe gaHbl OCHOBHBIE ac-
TIEeKTHI N3y4YEHHs SI3BIKOB B COBPEMEHHOM MHUpe. ABTOpaMU H3YYCHEI YPOBHH ()OPMHUPOBAHUS MTOIMINHIBATb-
HOI TMYHOCTH HAa OCHOBE paboT yueHoro-nunreucra .M. boruna. CucremMaTn3npoBaHbl OCHOBHBIE TpeOoBa-
HHA K (OpMHUPOBAaHHIO MOJMIMHIBAIBHON JIMYHOCTH yueHHKa. Kpome Toro, ompeseneHa CTeNeHb BIaJeHUs
HECKOJBKUMHU SI3BIKAMHU Y4YallUMHUCSA 00Lieo0pa3oBaTenbHOM MKOMBL. [ DOCTIKEHHs Pe3yIbTaTUBHOCTH
MeJaroruueckoro MpoIiecca, HANpaBIeHHOTO Ha (POPMHUPOBAHHE MOJHIMHIBAIBHON JIMYHOCTH YydYaIlerocs,
ObLIa 1MOoKa3aHa HEOOXOAUMOCTh IIPUMEHEHHS aKTUBHBIX METONOB OOydYeHUs, pa3pabOTKH CIICIHAIbHBIX Me-
TOJIUK U CO3JIaHUs IEeJarOrHyeCKuX yCIOBUI.

Kniouesvie cnosa: 13bIK0Bast JIMYHOCTD, IMOJWJIMHIBAJIbHAA JIMYHOCTD, INOJWIMHIBAJIbHAA JIMYHOCTL Y4YC€HHKA,
TOJIUJIMHI'BAJIBHOC O6pa3038.HI/Ie, TTOJTVITMHT BaTIbHBI WHIUBHU], TOJUJIMHIBU3M, MHOT'OSA3BIYHC.
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Patriotism as a condition of formation of person’s civic identity

The formation of the person’s civic identity becomes the key goal of education in the socio-cultural moderni-
zation of Kazakhstan. The article considers the problem of civic identity and patriotism as the main condition
for its formation. The purpose of this article is to identify the relations between the concept of «patriotism»
and «civic identity», determine the main condition of formation of person’s civic identity. Based on the anal-
ysis and synthesis of scientific sources, the authors of the article reveal the essence of the concepts of «patri-
otism», «Kazakhstan patriotism», «citizenship», «identity», «civic identity», «ethnic identity». Scientific un-
derstanding of the problem of formation of person’s civic identity in the pedagogical aspect made it possible
to formulate the author's definition of the investigated phenomenon and to distinguish the elements inherent
in it: cognitive, affective and regulatory and indicators. The use of methodological approaches (systemic-
activity, synergistic, personality-oriented, socio-role, multicultural, humanistic) made it possible to identify
the diversity and complexity of the problem under study, as well as to consider the mechanism of the for-
mation of civic identity. The theoretical significance and novelty of this publication lies in the use of a multi-
cultural approach as an innovative to the analysis of the problem of patriotism in the context of the formation
of a civic identity of a person in the conditions of a multi-ethnic Kazakhstan society. The practical signifi-
cance of the work is that the materials of the article can contribute to the development of the studied concepts
when developing measures and programs aimed at introducing the individual to the activities of the state and
Kazakhstan society in the process of formation the civic identity of the younger generation. The main result
of the theoretical study was the substantiation of the conceptual provision that the main factor in the for-
mation of the civic identity of the individual is patriotic education.

Keywords: patriotism, Kazakhstan patriotism, civic identity, ethnic identity, citizenship, multicultural ap-
proach, formation, personality

Introduction

Multi-ethnic and multi-confessional composition of the population of the Republic of Kazakhstan de-
fines the strategic objectives of the state policy aimed at the formation of civic community. The needs of so-
cial and cultural sphere of the state and a multicultural society expressed in legislative legal and regulatory
documents, including documents about education. In the «Concept of strengthening and developing Kazakh-
stan identity and unity» says: «The Kazakhstan identity and unity is an ongoing generational process. It is
based on the fact that every citizen, regardless of ethnic origin, binds his destiny and the future of Kazakh-
stan» [1]. The problem of fostering of the Kazakhstan patriotism and formation of Kazakhstan (civic) identi-
ty are of particular importance in the context of globalization, as the dominant in the current period, the sys-
tem of ideas and values characterizes Kazakhstan as an independent sovereign state.

The urgency of the problem of patriotism and civic identity of the young generation is dictated by the
fact that the prosperity of civic society is directly connected with the system of education. In this regard, the
task of socialization of children and youth is to ensure that every citizen felt himself primarily as a citizen
and patriot, i.e. we are talking about the individual’s identity with the state and in the context of our study we
are talking about the formation of civic (Kazakhstan) identity.

It is therefore important to determine the relationship between the concepts of «patriotism» and «civic
identity» of Kazakhstan in conditions of globalization of the world community. Patriotism is the primary
moral principle of the «Mangilik El» national idea.

The purpose of this article based on the analysis of scientific sources to define patriotism as a necessary
condition of formation of civic (Kazakhstan) identity at the present stage of development of the Kazakhstan
society.

Research methodology made up of traditional and innovative methodological approaches to the study of
the problem: system activity, synergetic, personality-oriented, social-role and multicultural, humanistic.
More detail on the consideration of methodological approaches that have been used as a backbone in consid-
ering the mechanism of formation of civic identity in the conditions of Kazakhstan society.
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Systematic and action-oriented approach in this study served as a methodological orientation in which
the object of study of knowledge is considered as a system and work for patriotic education and development
of civic identity and occupies one of leading places in the study. At the same time, the synergetic approach
allows to consider the process of formation of civic identity through patriotic education of as a complex dy-
namic system characterized main symptoms of synergetics: openness, nonlinearity, disequilibrium. Personal-
ity — oriented approach is the methodological basis in consideration of the notion of «patriotism» as a per-
sonal quality of the individual and, in general, the process of forming civic identity of person, which pro-
vides and supports the processes of individualization of personality: self-manifestation, self-development and
self-realization. Holistic approach to treat the process of civic education of the individual as a subject of civic
relations, as the category of integrity and holistic characteristics and properties of the studied properties of
the phenomenon. The multicultural approach creates conditions for the development of the multiethnic socie-
ty, productive for the existence of the individual. It is hard to imagine civic education without a humanistic
approach. Humanization of education allows to expand the thinking of the individual and shape the civic
worldview.

Methods: theoretical analysis and synthesis of philosophical, psychological, sociological, cultural, ped-
agogical literatures, generalization, classification, abstraction, analogy.

Literature review

The word «patriotism» is of Greek origin («partis» means «Homeland»). In the Philosophical dictionary
concept of «patriotism» understood as «a moral and political principle, social sense, the content of which is
love of country and devotion to him, pride in its past and present, the desire to protect the interests of the
Motherland» [1; 358].

The issue of patriotism and its education devoted to the work of P.M. Rogachev, M.A. Sverdlin,
J.G. Golotvin, M.N. Rosenko, A.A. Antsiferov. Education of the Kazakhstan patriotism devoted to the work
of K.T. Abylgaziyeva, A.A. Bayserkeyev, A.A.Beysenbayeva, G.J.Jumanova, E.O.Zhumatayeva,
S.T. Imanbayeva etc.

The analysis of this concept shows that in general, the concept of «patriotism» in scientific literature is
characterized by deep feelings of love to the native land, language, traditions and people.

As the researchers note that patriotism is gradually losing its defensive character, and the trend of crea-
tive development of one's own next to a stranger is becoming more and more apparent. We believe that an
important sign of patriotism is not only its ethnic color, but also its social one. In a multi-ethnic state, the
philosophical category of «patriotism» goes beyond ethnic concepts.

In national literature, concept of «Kazakhstan patriotism» is regarded as a consolidating religious and
political factor, as a new paradigm for public policy and ideology [2; 9]. The base of the Kazakhstan patriot-
ism according to scientists is the common historical destiny of ethnic groups constituting the people of Ka-
zakhstan, the similarities in the mentality of Kazakhstani people, their involvement in the high economical
potential of the Republic, the community of the natural environment [3; 62].

Concept of «patriotism» involves a different concept of «citizenship». According to M.I. Bogomolova,
citizenship is a quality, property, behavior of citizens, manifested in his willingness and ability to participate
actively in the affairs of the society and the state, consciously exercise their rights and perform their duties.
The concept of «citizenshipy is closely related to the concept of «patriotismy» [4; 47].

Social-role approach to the concept of «citizenship» is expressed in the definition of G.N. Filonov as «a
complex of subjective qualities of the personality, manifested in the relationships and activities of man in the
fulfilment of the main socio-role functions of conscious law — abiding, patriotic dedication in serving your
country and protecting the interests of the Homeland, in a truly free and fair commitment to focus on social
and moral values, including in the areas of labor, family-household, inter-ethnic and interpersonal rela-
tions» [5].

In the context of our study will address the concept of «civic identity» in this regard, it is close to the
understanding of citizenship in which the patriotism is the key constant.

Clarification of the basic concepts we will refer to V.A. Yadov, who under the identity understands the
state and identification — the process leading to this condition [6; 589]. According to A. Touraine, «identity
is conscious social determination of the individual» [7]. O.N. Pavlov notes that identity is a broad concept
that includes all the qualities of personality combinations, due to the large array of biological, psychological,
social, cultural factors [7].
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A significant contribution to the study of identity as a mechanism of psychological adaptation of the in-
dividual and the role of the unconscious in identification processes was made by the representative of classi-
cal psychoanalysis Z. Freud, whose name is associated with the first use of the term «identity» in Western
literature, as well as-A. Adler, J. Bowlby, M. Klein, M. Mahler, W. Meissner, J. piaget, J. Marcia, A. Freud,
K. Horney, R. Schafer, M. Ainsworth, K.-G. Jung, etc.

A special role in the formation of the concept of identity and the introduction of the concept into an in-
terdisciplinary scientific turnover belongs to E. Erikson. Identity as a psychological need is studied in the
framework of humanistic psychology of A. Maslow, humanistic psychoanalysis of E. Fromm. In the context
of the philosophical and humanitarian theory of identity in recent decades, various aspects of the identity
phenomenon have been developed in the theoretical and empirical research of M.M. Bakhtin, L.P. Bueva,
L.S. Vygotsky, E. Giddens, I.S. Cohn, A.N. Leontiev, Y. Habermas, J. Meade, V.A. Yadov, L.V. Antonova
and others.

The problem of identity in modern science is related to the Self-concept, which filters and determines
the significance of a particular information for a person. This phenomenon is close to the concept of self-
consciousness, which consists of a person's ideas about himself and for himself, as well as ideas about him-
self for others. E. Erickson gives the following definition of identity: «It is a configuration that occurs
through successful ego synthesis and resynthesis during childhood. This configuration gradually combines
constitutional attributes, basic needs, abilities, meaningful identifications, effective defenses, successful sub-
limations, and permanent roles». The scientist identified eight stages of identity development throughout a
person's life [8].

Many Russian researchers have addressed the specifics of socialization and the problems of formation
of civic education and youth identity: E.A. Grishina, Yu.A. Zubok, 1.V. Canada, O.N. Kozlov, V.A. Yadov,
Yu.A. Levada, T.I. Zaslavskaya, G.G. Diligenskii, R.G. Abdulatipov, D.N. Dement'ev, B.T. Likhachev,
G.N. Filonov, etc. Questions of formation of citizenship under the influence of globalization processes and
changes in socio-political and economic conditions of the country are considered in the research of domestic
scientists — A.A. Bayserkeyev, K.K. Zhampeisova, Zh.A. Makatova, G.K. Medetbekova, A.K. Nurgalieva
and others.

The use of the concept of «citizenship» requires clarification of its relationship with the categories «civ-
ic education» and «civic identity». According to B.T. Likhachev, civic political education is a system of uni-
versal value attitude to global problems, social groups, individuals, their activities, to the phenomena of pub-
lic life and consciousness. It is civic because it is determined by principled national, constitutional worldview
positions that are embodied in the actual practice of public relations. It is political because it provides stu-
dents with an understanding of the ideals and goals, strategic and tactical lines of building a legal state to
ensure the fundamental interests of the majority of the people [9; 293-294].

The need to address the concept of «citizenship» is associated with the clarification of its essence as a
personal and professionally significant quality of the teacher. The research of A.K. Nurgalieva is devoted to
the theoretical and methodological foundations of the formation of citizenship of future teachers. Consider-
ing the studied category from the point of view of the development of high subjectivity of the specialist, the
scientist comes to the conclusion that citizenship is an integrative quality of a future teacher's personality,
formed through the active interaction of all the subjects of the holistic pedagogical process in a variety of
activities, characterizing its social and moral subjective stance in relation to themselves, society, people, with
the right to personal freedom, self-realization, self-development, self-improvement and responsible for their
acts and actions before state and society, to living a young generation of citizens [10; 46].

G.0. Medetbekova's research highlights the psychological and pedagogical aspects of civic education of
future teachers in the integral pedagogical process of university. The concept of «citizenship « is defined by
the researcher as an integrative professionally significant quality and represents the social orientation and
civic position of the future teacher, expressed in the system of his relations to society, to himself, to others, to
his own professional activity at the level of awareness of his values, responsible attitude to his professional
duties as a moral duty to society and the state, conscious, voluntary, unselfish service to the interests of his
people and the goals of social progress, in the name of the future younger generation [11; 15]. The signifi-
cance of this research for us lies in the development of a criterion-indicative apparatus of levels of citizen-
ship formation, which served as a starting parameter for the development of measures of civic identity of an
individual.
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Results

Based on the analysis of scientific sources, we concluded that the most common for all social sciences
is the definition of identity as an active process, «reflecting the subject's ideas about himself and accompa-
nied by a sense of his own continuity, which allows him to perceive his life as an experience of duration and
unity, which makes it possible to act consistently» [12; 14]. Identity in this case is a sign of «entering» into a
social position. According to the philosopher R.G. Abdulatipov, «the problem of people's identity is the
problem of their personal social and civic formation... Identity is my first name, my last name, my family,
my people, my Homeland, state, and related history and culture» [13; 400—401]. He believes that the loss of
ancestral and ethno-national identity can lead to the loss of civic identity.

The evolution of human identity is considered by psychologists as a dialectical interaction of personal
and social identity throughout a person's life. Based on the secondary nature of personal identity in relation
to social identity, we can conclude that personal identity is a product of social identity that occurs in interac-
tion with the surrounding world.

Let's consider the essence of the concept of «civic identity», which has entered the pedagogical lexicon
recently, but the problem of civic education is not new. As a phenomenon, political civic education has ex-
isted at all historical stages since the emergence of states.

The history of civic philosophy began in the works of Aristotle, Plato, al-Farabi and other thinkers of
different centuries. In ancient China, the ideas of civic education were used by Confucius. In the basis of the
content of the education of his students, he included moral education, which gives the people peace and tran-
quility. It included civic education, norms and rules of behavior, loyalty and sincerity. At a certain stage of
human development, a civic philosophy was formed, reflecting certain priorities caused by the needs of the
state and society.

In the history of Soviet society the experience of civic education was accompanied by a statement of
stability and permanence that is not slowed to have an impact on shaping the thinking of Soviet citizens,
manifested to the present time.

In the course of our research, scientific interest is aroused by the correlation of the concepts of «citizen-
ship» and «patriotism». Defining citizenship as a moral and political quality, N.A. Savotina considers patri-
otism an important component of it [14]. Many researchers note the reverse process. Patriotic education of
the future specialist's personality in modern conditions, according to A.K. Kalimodaeva, due to professional
training, where a sense of civic duty, civic vision, civic anxiety for the fate of the Homeland should be in the
context of their professional development and bear a pronounced professional orientation [15]. According to
this definition, patriotism should act not only as a personal, but also as a professional quality.

The analysis of these definitions in scientific sources has led us to the following conclusions:

— in many definitions of scientists, the concept of «citizenship» is considered as an integrative quality of
personality, which is characterized by social significance and active civic, moral position
(Yu.A. Tanyukhina, G.N. Filonov, Zh. Makatova, Z.U. Imzharova, A.K. Nurgalieva);

— the research is dominated by the approach to the definition of «citizenship», which characterizes its
most important quality — patriotism (N.A. Savotina, A.K. Kalimoldayeva, G.O. Medetbekova,
M.I. Bogomolova, etc.).

— the relationship between the concepts of «civic education» and «citizenship» can be concluded that
they relate as a process and result.

In the recent literature increasingly raises the question of civic identity, which can be considered as a

synonym of the notion «citizenshipy.

I.V. Canada believes that civic identity reflects the level of civic consciousness of the people, its unity
with the country, society, fellow citizens, is a factor of consolidation of society around the interests of the
state and the country as a whole [16].

In the «Encyclopedia of sociology» the concept of «civic identity» is interpreted in two ways: 1) aware-
ness of belonging to the community of citizens of a state, having individual meaning; 2) the phenomenon
immanent is consciousness, the characteristic (quality) of the civic community, characterizing it as collective
subject. These two definitions are not mutually exclusive, but focus on different aspects of civic identity:
from the individual and from the community [17].

Analysis and synthesis of the studied definition allowed us to clarify that civic identity, by which we
understand a person's awareness of their involvement in the community of citizens of a particular state, is an

28 BecTHuk KaparaHgmHckoro yHusepcurteTa



Patriotism as a condition of formation of person’s civic identity

important part of the mechanism of functioning of the political structure, the foundation of political and cul-
tural-educational life and consciousness of society

Civic identity is a kind of socio-cultural identity, which is based on identification with society, the state
and the country. It acts as a complex status and identification base for the formation of mass social practices
that constitute and reproduce this society as an independent and specific socio-cultural system. Civic identity
serves the purposes of social integration on the basis of common terminal and instrumental values (including
through such value complexes as the Homeland, state, country), is objectified through the identification of
individuals with certain positions in the socio-cultural space and is fixed through social practices in specific
fields of identification. The basic fields are cultural, economic and political spaces.

In the context of human educational activities in the multi-ethnic space of Kazakhstan, civic and ethnic
identities (of persons of non-Kazakh nationality, since the specified identities of Kazakhs must coincide) are
largely compatible. Compatibility occurs at the cognitive level, due to the ability of educational subjects to
obtain mutual knowledge about cultures, national traditions, an increase in the number of real inter-ethnic
contacts, and the organization of joint activities. All this helps to build a system of relations based on mutual
understanding [18; 236].

The structure of civic identity has cognitive, affective and regulatory elements. The mechanism of civic
identity formation in the context of our research can be considered on the basis of V.A. Yadov's dispositional
theory of personality, which considers the levels of dispositional structure — socially fixed attitudes with
three main elements: cognitive, affective and behavioral [19; 93].

Thus, civic identity has cognitive, affective and regulatory elements with corresponding characteristics
of criteria and indicators.

This is the knowledge of their civic duties. This is a system of knowledge of constitutional norms, the
civic code of the Republic of Kazakhstan, the state language. Knowledge of the history, politics, economy,
culture, geography and ecological state of the country. It is the availability of social maturity, patriotism
(pride for Kazakhstan), development of civic consciousness (awareness of their involvement to the Republic
of Kazakhstan and its multi-ethnic community), respect for the state language and symbols of Kazakhstan,
interest in democratic transformations in the state and awareness of the social significance of the teaching
profession in the education of the younger generation. This is also the fulfillment of their civic duties in the
aspect of mastering professional activity. Compliance with the moral and legal norms of the civic code of the
Republic of Kazakhstan. Manifestation of Kazakhstan's patriotism, responsibility to society, active life posi-
tion, readiness to protect the interests of the state and contribute to its development, skills to practice civic
education of schoolchildren.

Discussion

According to scientists, the most valuable is a multicultural approach that unites citizens on the basis of
territorial and political unity and the principles of respect for cultural and value differences.

Multiculturalism of the educational environment implies a dialogue of cultures. In the process of such a
dialogue, the ethnic cultures of peoples living together on the same territory are identified and studied, which
in turn is a key factor in the formation of civic identity in a complex, changing world, the vision of their own
worldview.

Expressing an opinion on the prospects of multicultural education in the formation of civic identity, we
further build the concept of civic (Kazakhstan) identity of person on the ideas of multicultural education as
the most suitable for the consolidation of the Kazakhstan people. At the same time, we see the main ad-
vantage of the theory of multicultural education in its flexibility: on the one hand, it «denies the formation of
a personality outside the national culture, on the other — it promotes the formation of a polyidentical per-
sonality as the center and intersection of several cultures» [20; 18].

Conclusions

So, based on scientists' definitions of ethnic and civic identity, we concluded that they intersect, and for
the representatives of the titular ethnic group of the republic is their full compatibility. Each of these identi-
ties has its own core, the root on which it is based. Ethno-cultural values contribute to the formation of ethnic
identity. In the diversity of ethnic and cultural values of ethnic groups, it is possible to identify particularly
significant spiritual elements that contribute to their ethnic and state identity in terms of territorial integrity.
And if civic identity is connected with the modern civilized process, with the challenge of time in relation to
a certain person, then ethnic identity performs a cultural and historical function, the role of cultural and his-
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torical tradition. In addition, based on the analysis of the essence of ethnic and civic identity, we came to the
conclusion that such a core for ethnic identity is the concept of «ethnic mentality», which emphasizes the
peculiarity of the ethnic group, for civic identity concept of «patriotismy» is the main feature among others.
As stated in the «Concept of strengthening and development of Kazakhstan's identity and unity», consolidat-
ing the values of the national Patriotic idea «Mangilik El» are the main principles in the process of forming
the Kazakhstan (civic) identity as an individual and social groups of Kazakhstan society.
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IaTpuoTH3M TYJIFaHBIH a3aMaTTBIK OipereilJirin
KAJIBIITACTBIPY IIAPTHI peTiHae

TysraHbIH a3aMaTThIK Oipereiiirin KansimracTelpy Ka3akcTaHHBIH 91€yMETTIK-MOACHH MOJEPHHU3ALUSCHIHAA
6iiM OepymiH Herisri MiHAeTi 6ok TabbiTanbl. Makanana a3aMaTThIK Oipereiinik Macerneci KapacThIpbUIFaH
JKOHE OHBI KAJIBIITACTBIPYIBIH OacThl MIApPTHl — MAaTPUOTH3M. MaKalaHBIH MaKCaThl: «HaTPUOTH3M» MEH
«a3aMaTTBIK Oipereiylik» YFBIMAAPBIHBIH apaKaThIHACBIH JKOHE TYIFAaHBIH a3aMaTTBIK Oipereilirin
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KaJIBINTACTBIPYABIH OAcThl LIAPTTApBIH aHbIKTAY. FBUIBIME JiepekTepai Tajjay *KoHe CHHTE3Aey Heri3iHie
MaKaJia aBTOpJIapbl «IAaTPUOTH3M», «KA3aKCTAHIIBIK MaTPHOTH3M», «a3aMaTTBIKY, «Oipereiiiky, «a3aMaTThIK
COMKECTIK», «ITHUKAIIBIK COMKECTIK» YFbIMIAPBIHBIH MOHIH KOpCeTKeH. [lelarorukansik acreKTine TYJIFaHbIH
a3aMaTTHIK OipereiiiriH KaJabIITacThIpy MOCENECiH FBUIBIMU TYPFBINAH TYCIHY 3epTTEeNeTiH (h)CHOMEHHIH
ABTOPJIBIK aHBIKTAMACHIH KaJIBIITACTHIPYFa XOHE OFaH TOH DJIEMEHTTEpHi: KOTHUTHUBTIK, aQ(EKTHBTIK jKoHE
peTTeyIi JKoHEe OJIapblH KOPCETKIIITepiH aHBIKTayFa MYMKIHAIK Oepai. OmicTeMenik TocianepAi KolgaHy
(kyHemi-ic-opeKeT, CHHEPreTHKAJbIK, JXCKe TYIFara OaFbITTalFaH, QJICYMETTIK-POIIiK, KOIMoICHHETTI,
TYMaHHCTIK) 3€pTTEIeTiH MOCeNIeHIH KONTYPJUIri MeH KYpACNUIriH aHbIKTayFa, COHAail-aK a3aMaTThIK
OipereiikTi KaJabINTacThIPy MEXaHU3MIH KapacTeIpyra 6onausl. Ockl MaKaIaHbIH TEOPHSUIIBIK MaHbI3AbLIBIFbI
MEH JKaHAJIBIFbl KONMOACHUETTI Ka3aKCTAHIBIK COLMYM JKarAaiblHIa TYJIFaHBIH a3aMaTTHIK Oipereilmirin
KaJIBINTACTBIPY KOHTEKCTiH/AE MaTPUOTU3M HPOOJIEMachlH TalJayla MHHOBALMAJIBIK DPETiHAE HaiijanaHy.
JKYMBICTBIH TNpPaKTHUKAJbIK MAaHBI3IABUIBIFBI MBIHAJMA: Makajla MaTepHalliapbl )Kac YPIAKTHIH a3aMaTThIK
Oipereiulirin KaJbINTacCTHIPY YAEpiCiHAe *Keke TYIFaHbl MEMJICKET MEeH Ka3aKCTaHBIK KOFaMHBIH KbI3METiHe
KaTBICTBIpyFa OarbITTAJIFaH ic-IIapaiap MeH OarmapiiaMaiapisl d3ipiey Ke3iHIe 3epTTeleTiH YFhIMAapAbIH
JaMybIHa BIKITAJ eTe alajabl. TeopHsUIBIK 3epTTEy/IiH HeTi3Ti HOTIKeC — TYJIFAHBIH a3aMaTTHIK Oipereimirin
KaJIBITACTHIPYABIH HETi3ri ()aKTOPHI HAaTPUOTTHIK TOpOHe 00BN TaObIIaabL.

Kinm ce3dep: natpuoTu3M, Ka3aKCTaHIBIK MATPUOTH3M, a3aMaTThIK COWKECTIK, JTHHUKAIBIK COHKECTIK,
a3aMaTTBUIBIK, KOIIMOICHHETT] KO3Kapac, KaJbIITACThIPY, TYJIFA.

[II.M. MyxTaposa, b.K. [Ta3pu16ex

IMaTpuoTu3m Kak ycaoBue GpoOpMHUPOBAHMSA
IrPaKAAHCKON HICHTUYHOCTH JUYHOCTH

dopmupoBaHHe TPaXTAHCKOH HISHTHYHOCTH JIMYHOCTH CTAHOBUTCS KIIOYEBOW 3ajgadell oOpa3oBaHMs B
COIMOKYJILTYpHOH MoaepHu3anuu Kazaxcrana. B cratse paccMorpena mpo6iieMa rpaxkJaHCKOH HIEHTHYHO-
CTHU U Kak TJIaBHOE yCJIOBHE €ro (JOpMHUPOBAHHS — MaTpHOTH3M. Llenb cTaTbi — BBISIBUTH COOTHOILEHHUE TO-
HATUH «IaTPHOTH3M» H «TPaXJAHCKas UICHTHYHOCTBY»; ONPEASNUTh INIaBHOE YCIOBHE (OPMHUPOBAHUS Ipa-
JKJIAaHCKON MACHTHYHOCTH JUYHOCTH. Ha ocHOBe aHanu3a M CHHTe3a HayYHBIX HCTOYHUKOB aBTOPAaMHM BbISB-
JIEHa CYLIHOCTh MOHATHH «(ITATPUOTH3M», «Ka3aXCTAHCKUI MaTPHOTU3MY, «TPAXJAHCTBEHHOCTbY, «HICHTHY-
HOCTBY», «TPKIAHCKas UICHTHYHOCTB», «3THHYECKas WICHTUYHOCTH». HaydHoe ocMBICIeHHE NIPOOIeMBI
(hopMUPOBaHUS TPAKAAHCKONH MICHTHYHOCTH JINYHOCTH B IIEAAarOrMYecKOM acIeKTe MO3BOIMIO chOpMyYIIH-
poBaTh aBTOPCKOE OINpeeIeHHe UCCIeAyeMOoro ()eHOMEHa M BBIIESIHUThH IPHUCYIINE €My SJIEMEHTHI: KOTHH-
TUBHBIC, aQeKTHBHBIE U PETYIATHBHBIE M HX IIOKa3aTelH. VICroib30BaHME METOMOJIOTHIECKHX ITOJXOMO0B
(CHCTEMHO-IEATEIBHOCTHOTO, CHHEPTeTHYECKOT0, JINYHOCTHO-OPHEHTUPOBAHHOTO, COIMAIbHO-POJIEBOTO,
MONUKYIBTYPHOTO, TYMaHUCTHYECKOT0) TO3BOJIMIIO BBIIBUTH MHOTOOOpa3He M CIIOXKHOCTh HCCIEAyeMOit
MpoOJIEMBI, a TAKXKE PACCMOTPETh MEXaHU3M (HOPMUPOBAHMS TPAXKIAHCKOH MAEHTUUHOCTH. TeopeTnueckas
3HAYMMOCTh M HOBHM3HA HACTOSILEH MyONMKALUK 3aKIIOUEHB] B UCIOIb30BAHUH TOJIHUKYIBTYPHOTO MOAXO01a
KaK MHHOBAI[MOHHOTO K aHaJIM3y MPOoOIeMBbl MAaTPUOTH3MA B KOHTEKCTE (hOPMHUPOBAHUS TPAXKIAHCKON HIIEH-
TUYHOCTH JINYHOCTU B YCIIOBHSX IOJIMITHUYECKOTO Ka3aXCTaHCKOro commyMa. [IpakThdeckas 3HAYMMOCTh
paboTHI COCTOUT B TOM, YTO MAaTEPHAIIBI CTATHH MOTYT CO/ICHCTBOBATh Pa3BUTUIO MCCIIEAYEMBIX NMOHITHI IpH
pa3paboTKe MEpONPHATHII U IIPOrpamMM, HaIlPaBJIEHHBIX Ha IPHOOIIEHNE INIHOCTH K JIEITEIbHOCTH TOCYIapCT-
Ba U Ka3aXCTaHCKOrO OOIIecTBa B Iporecce GOPMUPOBAHMS IPaXkKJaHCKONH HIEHTHYHOCTH MOJIOJOTO IOKOJIe-
HUs. OCHOBHBIM Pe3y/IbTaTOM TEOPETHUECKOTO HCCIIEN0BAHMUS CTal0 0OOCHOBAaHHE KOHIIENTYaIBHOTO TOJI0MKe-
HHS O TOM, YTO OCHOBHBIM (pakTOpoM (POPMHUPOBaHUS IPAXKIAHCKON MAESHTHIHOCTH JMYHOCTH SIBIISIETCS Mat-
PHOTHYECKOE BOCIIUTAHUE.

Kniouesvie cnosa: MMaTpuoOTU3M, Ka3aXCTaHCKHMI MMaTpUOTHU3M, I'PAXKAAHCKAA HACHTUYHOCTD, STHUYECKas1 UJICH-
TAYHOCTD, I'PaKTIaHCTBECHHOCTD, HOIIHKyHLTypHLIﬁ noaxon, q)OpMI/IpOBaHI/Ie, JIMYHOCTD.
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Written discursive competence as a component of the foreign-language
communication competence of university students

The article covers the issues of forming written discursive competence as the basis for written foreign lan-
guage communication of university students. The introduction of new standards of education, which reflect
the social order of the modern multicultural and information society, required the universities to create opti-
mal conditions for learning foreign language communication in order to solve problems of interpersonal and
intercultural interaction at the global level. In this regard, to ensure socio-cultural mobility of university
graduates, the teaching of written foreign language communication should occupy an important place in the
educational process. At the same time, the authors have made an attempt to reveal the structure and content of
components of written discursive competence as a component of foreign language communication compe-
tence in the context of its application in foreign language classes in the conditions of a non-linguistic univer-
sity. The authors analyze a large number of scientific and theoretical literary sources on the investigated prob-
lem, on the basis of which they justify the possibility of considering the language component as a component
of written discursive competence, along with strategic, tactical, genre, text, linguo-rhetorical components in
order to improve the quality of written works. In conclusion, the authors conclude that the ability of a writer
as an individual according to the sociocultural situation and communicative task to create different types of
discourse for participation in written foreign language communication with the intended recipient in order to
achieve the expected result defines written discursive competence as a component of foreign language com-
municative competence of a graduate.

Keywords: text, discourse, written speech activity, universal characteristics of the text, specific features of the
discourse.

The introduction of state educational standards of the new generation into the life of the higher school
demanded from the universities to create optimal conditions for teaching foreign language communication in
order to solve the problems of interpersonal and intercultural interaction on the global level. The ability to
communicate is a necessary component of the student's life and provides university graduates with socio-
cultural mobility as the ability to act freely and actively in a multi-lingual space to ensure intercultural inter-
action and cooperation.

Domestic authors often write about the urgent need for training in written communication and the fre-
quent ignoring of such a genre of written communication as e-mail in Kazakhstan [1].

Written discursive competence is a component of the foreign-language communicative competence.
The analysis of the researcher’s works showed that the very concept of «discursive competence» is inter-
preted by scientists in a controversial manner. According to the document «Common European Framework
of Reference for Languages: Learning, Teaching, Assessment» it is «knowledge of the rules of construction
of statements, their association in the text taking into account the topicality, information, natural causal rela-
tions, topic, coherence and integrity, logic, style and register of communication, etc.». [2], i.e. includes only
the knowledge component.
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Moreover, discursive competence is considered as:

1) knowledge of various types of discourse and the rules of their construction, as well as the ability to
create and understand them, taking into account the situation of communication (E.M. Bastrikova,
A.N. Shchukin, H. Boyer, M. Canale, M. Swain and others);

2) the ability to coherently and consistently express their thoughts in a situation of oral / written com-
munication (K.A. Kobzeva, A.N. Shamov, E.V. Schuman, L. Bachman, J.A. Van Ekand others) [3];

3) «...ability to generate text adequately to the situation of its creation in productive speech activities»
[4];

4) «...ability to organize speech, high level of formed skills of logical, consistent, convincing construc-
tion of own statements, mastering the methods of giving and receiving information» [5];

5) «...a standard of knowledge and skills that foreign language students should possess in order to logi-
cally present thoughts, creating a grammatically and lexically correct text adequate to the communicative
situation, as well as for the correct interpretation of the text»[6].

The written discourse as a product of professionally-oriented foreign language communication can be
characterized according to 5 groups of features: 1) strategical which is responsible for planning communica-
tive behavior; 2) tactical which is associated with selecting adequate means of professionally-oriented for-
eign language communication in writing; 3) genrerelated which is responsible for the range of genres in the
written speech and the choice of genreand-style related norms; 4) text-related including cohesion, integrity
and complete character of written discourse; 5) linguo-rhetorical revealing in the composition and a certain
linguo-rhitorical structure of written discourse [7].

This diversity of interpretations of discursive competence requires further research into this phenome-
non from a written perspective, taking into account the fact that the result should be the ability of learners to
communicate in a written foreign language through written discourses of various types, reflecting the charac-
teristics of the factors that influence its creation.

We will therefore understand written discursive competence to be the ability of the writer to write as an
individual according to the socio-cultural situation and the communicative task of creating different types of
discourse to participate in written foreign language communication with the intended recipient in order to
achieve the expected result. It is based on a set of knowledge, skills, abilities and activity experience, which
is the content of social experience, the possession of which ensures the formation of this competence.

Written discursive competence is a complex multicomponent phenomenon, therefore, a certain number
of sub-competences are distinguished in its structure. Thus, in N.P. Golovina's research, written discursive
competence consists of four components, each of which, in turn, is represented by corresponding skills un-
derlying many other models: strategic (the ability of a subject to understand the communicative intention and
plan a communicative event); tactical (the ability to select adequate and optimal means and methods); genre
(the ability to organize a discourse in accordance with the canons of the genre) and text components (the
ability to organize sentences into a coherent text) [8].

ILN. Khmelidze holds the same opinion, combining the genre and text components into one sub-
competence and adding a reflexive component. It consists of control and self-monitoring of written works by
students and teachers and is a necessary element in mastering foreign language written speech on the basis of
an autonomous approach. N.L. Nikulshina took N.P. Golovina's theory as a basis and expanded the discur-
sive competence by means of the rhetorical component, which represents the ability to produce texts on the
basis of knowledge of generally accepted rhetorical methods of deploying written speech and rhetorical
techniques [9].

In contrast to the above-mentioned authors, F.A. Ashurlaeva distinguishes in the structure of discursive
competence only the ability to select subject vocabulary, select key words; to plan the development of the
plot of written discourse, to relate the speech material, its organization to the construction of the text of the
work [10]. These skills relate to the skills described by N.P. Golovina, except for the genre component.

E.V. Sergeeva also considers only the level of skills in the structure of discursive competence. How-
ever, when teaching foreign-language discourse in the form of essays, she misses such important skills as the
division of a text into paragraphs and its design within a paragraph, lexical and grammatical correctness,
which in our opinion is a significant component. It focuses on the discourse and its main organizing factors:
cohesion, coherence, and contextuality [11].

Having analyzed researchers' points of view on the component composition of written discursive com-
petence and taking into account typological features of written discourse, we initially included five compo-
nents into this competence: strategic, tactical, genre, text and linguistic.
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However, the repeated analysis has led us to think that the language component, which is responsible
for the design of written discourse of various types in accordance with the lexical-grammatical norms of for-
eign-language written speech and is therefore essential for written foreign-language communication, falls out
of the field of view. It receives insufficient attention in foreign language classes, which leads to a decrease in
the quality of written works.

For this reason, we have expanded the component structure of written discursive competence to include
the sixth, language component. As a result, the structure of written discursive competence is represented by a
set of strategic, tactical, genre, textual, linguo-rhetorical and linguistic components (Fig. 1), each of which
contributes to the acquisition by learners of the ability underlying it.

It should be noted, however, that the strategic component includes an intercultural component. The lat-
ter involves the writer becoming aware of his or her own culture and recognizing the culture of the intended
recipient as a necessary condition for enriching his or her personal experience, understanding a different way
of life, values and customs and rejecting existing stereotypes and prejudices [12].

WRITTEN DISCURSIVE COMPETENCE

@

4 the ability to analyze the socio-cultural situation, the characteristics of the
STRATEGIC intended addressee's individuality and the level of his or her possession of
> the means of written foreign language communication, their interrelation,
COMPONENT as well as to be aware of the communicative task and plan his or her com-
\_ municative behavior to solve it
4 o . . ..
the ability to select the means of written foreign language communication

TACTICAL optimal for solving the communicative problem in a certain socio-cultural

i COMPONENT situation, taking into account its parameters, his’her foreign language
9 speech experience and characteristics of individuality of the intended re-
4 o . . . .

the ability to choose the right type of written discourse depending on the
GENRE socio-cultural situation of written foreign language communication and the
COMPONENT communicative task and to design it in accordance with genre and stylistic
S norms and stereotypes accepted in the target language country
the ability to produce sentences in the form of cohesive, logical, complete
TEXT COMPONENT text, divided into paragraphs and properly arranged within these limits
( . . . . .

LINGVO- the ability to generate written discourse in accordance with generally ac-
RHETORICAL cepted rhetorical methods of deploying written speech and rhetorical tech-
COMPONENT THAes

-
s
the ability to design written discourse according to the lexical-grammatical
> LANGUAGE » norms of foreign written speech.
COMPONENT
\.

Figure 1: Structure of written discursive competence

The next step in the study of written discursive competence was to determine the dose of social experi-
ence that should be learned by students to acquire it (V.V. Kraevsky, 1.Y. Lerner, A.V. Khutorsky). It in-
cludes the experience of cognitive activity represented by a set of knowledge, the experience of reproductive
activity implying corresponding skills, the experience of creative activity based on a set of skills, and the ex-
perience of value-oriented activity. Accordingly, in each component of the written discursive competence,

Cepus «[lMeparorvka». Ne 3(99)/2020 35



G.M. Abdykarimova, M.M. Abdykarimova

we have identified a set of specific knowledge, skills, and experiences of value-based activities presented
below.

— Knowledge of the parameters of the socio-cultural situation and the circumstances of written commu-
nication necessary for its functioning, the characteristics of the individuality of the writer and the recipient,
and the level of their knowledge of the means of written communication expressed in a foreign language
spoken experience;

— knowledge of the living conditions of the linguistic community, the system of values, norms, tradi-
tions and rules of communicative-speech etiquette inherent in the culture of subjects of written foreign-
language communication;

— knowledge of differences in lifestyles, assessment of the past of the native country and the target lan-
guage country, rules necessary for orientation in another country, knowledge of stereotypes established with
regard to one's own culture and that of the intended recipient;

— knowledge of communicatively acceptable means of written foreign-language communication, opti-
mal for solving the communicative task within a certain socio-cultural situation;

— knowledge of characteristics of functional styles, genre-stylistic features of different types of written
discourse;

— knowledge of means of cohesion and rules of building a coherent text;

— knowledge of the ways of constructing linguistic and rhetorical structures;

— knowledge of language means and rules of their use in written speech activity as means of written
foreign language communication.

— The skill of reproducing the socio-cultural situation and communicative task;

— lexical and grammatical skills;

— composing skills:

— structuring information in accordance with the communicative task and sociocultural situation and
taking into account the linguistic and rhetorical peculiarities of written discourse;

— ensuring coherence and integrity of a fragment of discourse;

— effective use of cohesion tools;

— building linguo-rhetorical structures and compositional and verbal forms.

— Ability to analyze the sociocultural situation, characteristics of individuality of the intended addressee
and the level of his or her possession of the means of written foreign-language communication, their rela-
tions;

— The ability to comprehend the communicative task and plan the communicative behavior in accor-
dance with the socio-cultural situation, communicative task, characteristics of the addressee's individuality
and his or her foreign language speech experience;

— the ability to carry out written foreign language communication taking into account the living condi-
tions of the linguistic community, the system of values, norms, traditions and rules of etiquette inherent in
the culture of the subjects of written communication;

— the ability to select the means of written foreign language communication that are optimal for solving
the communicative problem of the addressee in a certain socio-cultural situation, taking into account its pa-
rameters, the characteristics of the individuality of the intended addressee and the foreign language speech
experience;

— the ability to choose the right type of discourse depending on the socio-cultural situation and commu-
nicative task and to design it in accordance with genre and stylistic norms and stereotypes accepted in the
country of the foreign language studied;

— the ability to design proposals in the form of a coherent, logical, complete text, divided into para-
graphs and properly framed within these limits (to introduce the main idea of a paragraph with the help of a
key sentence, to develop the main idea contained in the key sentence, consistently convey the semantic con-
tent, effectively use the means of cohesion (pronouns, unions, adverbs), etc.);

— the ability to construct a discourse in accordance with the linguistic and rhetorical norms adopted in
the country of the foreign language being studied;

— ability to structure the discourse in accordance with the lexical-grammatical norms of the foreign writ-
ten language.

As for the experience of value-orientation activities, it acts as an «exemplary behaviour» [13] expected
from the subjects of communication in solving their communicative task in a certain socio-cultural situation,
i.e. in the process of creating a written discourse of a certain type. It manifests itself in the willingness of
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learners, in accordance with their personal position and social status, to apply the knowledge they have
learned, the skills they have developed and the skills they have acquired in writing in a separate act of com-
munication. This presupposes such qualities as personal interest, motivation, activity, independence, respon-
sibility for the results of their written activity and tolerance towards another culture, etc.

All of the above made it possible to clarify the notion of written discursive competence, its structure
and content and move on to defining the place of this competence among other sub-competences of foreign-
language communication competence as the goal of foreign-language education in the direction of training
«Pedagogical education». Thus, the foreign-language communicative competence implies the ability to carry
out foreign-language interpersonal and intercultural communication with native speakers within the limits set
by a standard or program.

Pragmatic competence, in turn, is divided into functional competence, competence of schematic con-
struction of speech, and discursive competence. In discursive competence, we consider its written form, con-
sisting of six components based on social experience in the aggregate of knowledge, skills, abilities and ex-
perience of value-oriented activities.

The final step in solving the tasks set in this paragraph was to identify criteria for the formation of writ-
ten discursive competence, which will help diagnose its level.

Thus, written discursive competence is an integral part of foreign-language communicative competence
and provides students with the ability, in accordance with their social and foreign-language speech experi-
ence and personal aspirations, to carry out written foreign-language communication with the intended recipi-
ent using a certain type of written discourse, thereby solving their communicative task within a certain socio-
cultural situation.

It includes the following components: strategic, tactical, genre, text, linguistic-rhetorical, and language
sub-competence. They are based on a set of knowledge, skills, abilities and experience of value-oriented ac-
tivities, adequate to the dose of social experience that must be learned by students to acquire written discur-
sive competence. These components are closely interrelated, so the process of its formation should be aimed
at mastering all the components of the university students.

Written discursive competence is thus an integral part of the foreign-language communication compe-
tence and ensures that learners are able to learn in accordance with their social and foreign language speech
experience and personal aspirations to communicate in written foreign language with the intended recipient
through a written discourse of a certain kind, thus solving their communication task within a certain socio-
cultural situation. It includes the following components: strategic, tactical, genre, textual, linguistic and lin-
guistic sub-competence. They are based on a body of knowledge, skills, and experience in value-orientation
activities that is adequate to the dose of social experience that learners must learn to acquire written discur-
sive competence. These components are closely interlinked, so the process of its formation should be aimed
at the students' mastery of all the components, which is what we take into account when developing the
methodology of forming a foreign-language written discursive competence, which is the focus of the second
chapter of the dissertation research.
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I'"M. A6apikapumoBa, M.M. AGabIkapuMoBa

Kazoama quckypcuBti Ky3bipeTTilik KOO cTyaeHTTepiHiH mIeT Tijagep
CaJIAChIHAAFbl KOMMYHUKATUBTIK KY3bIPeTTiJIIriHIH Kypamaac 0eJiri petinae

Maxkamana JKOO cryzmeHTTepiHIH mIeT TiTiHAE ’ka3zdama KapbIM-KaThIHAC HETi31 peTiHe »kazbamra IHUCKype
KY3IpeTTUIINH KaJbIITacTRIpy Mocenesiepi KapacTelpbUiraH. Kasipri 3aMaHFel MYJNBTHMOJCHU O KOHE
aKMapaTTHIK KOFAMHBIH QJISYMETTIK TOpTiOiH kepceTeTiH OiaiM OepyiH jkaHa CTaHAapTTapbIH €HIi3Y JKOFaphl
OKy OpBIHJApbIHAH TYJIFa apaJIblK KOHE MOJICHH apaiblK ©3apa iC-KUMbUI Mocesesepil kahaHpbIK JAeHrei e
IIeNly MAKCaThIHAA LIET TN KOMMYHHKAUMSHBI 3epleney YLIIH OHTAilIbl jKarjai jkacaylbl Tajgal eTTi.
Oceiran GaitanpicTsl KOO TyNeKTepiHiH aJIeyMETTIK-MO/ICHN YTKBIPJIBIFBIH KAMTaMachl3 €Ty YIIiH jka30ara
MICTEN/K TiJ KOMMYHHKAUMSACBIH OKBITY OimimM Oepy mpoleciHae MaHbI3Abl OpbiH ainybl THic. COHBIMEH
KaTap, aBTopJiap jkazdaiia JUCKypCHBTI KY3bIPETTiTIK KOMIIOHEHTTEPiHIH KYPBUIBIMBI MEH Ma3MYHbBIH LIETEI
TUTIHIE KapbIM-KaThIHAC KOMIIETCHIMSACHIHBIH KypaMaac OeJIiri peTinze, JTMHT BUCTUKAJIBIK eMEeC JKOFaphl OKY
OpHBI >KaraifbIHa MIETeN TilMi cabaKTapblHAAa KOJINAHy KOHTEKCIHIE alryFa opeKeT »acaraH. ABTopiap
3epTTeleTiH Mocese OOMBIHIIA KONTEreH FHUIBIMH JKOHE TEOPHSIIBIK oe0H IepeK Ko3aep i TaljaraH, COHbIH
HeTi3iHJe >ka30ala >KYMBICTap[blH CalachlH apTTHIPy MaKCaTBhIHIAa TUINIK Kypampac OeJiKTepMeH Karap
kazbamia JUCKYPCHBTIK KY3BIPETTUTIKTIH Kypamumac Oemiri periHae TIIAIK KypaybllliThl KapacThIpy
MYMKIiHZIriH Heri3aereH. KopbIThIHABIA aBTOpIap SJCyMETTIK-MOJCHH JKaraaiira jkoHe KOMMYHHKaTHBTI
MiHJIETKE ColiKeC )Ka3yLIbIHBIH XKEKe TYJIFa peTiHaeri KabineTi Oo/pkaHFaH alylibIMeH jka30alia [mIeT TUIIK
KapbIM-KaThIHACKA KaTBICY YIIiH JUCKYPCTBIH OPTYPJIi TYpJepiH Kypa ajajbl, SFHH KYTUIETIH HOTHXKETe JKeTy
MaKCaThIHAA TYJEKTiH IIeT TN KOMMYHHKATHUBTIK KY3BIPETTUIriHIH KOMIIOHEHTI peTiHzxe kaz0arma
JUCKYPCHUBTIK KY3BIPETTIIIrH aHBIKTayFa 00Jazbl IereH TYKBIPBIM jKacaraH.

Kinm coe30ep: motiH, mucKype, xkasz0amma ceiyiey KbI3METi, MOTIHHIH oMOe0al CHIIaTTaMachl, JHCKYpC
epeKIIeTiKTepi.

I''M. AGapikapumoBa, M.M. AGabIkapuMoBa

IIucbmenHas AUCKYPCUBHAaA KOMIICTCHIHUA KaK COCTaBHad 4YaCThb KOMMyHHKaTI/lBHOﬁ
KOMIIETCHTHOCTH CTYACHTOB BY30B B o0J1acTH HHOCTPAHHBIX A3BIKOB

B crarbe paccMOTpeHBI BOIPOCH (YOPMUPOBAHUS MHICEMEHHON HCKYPCUBHOH KOMIIETEHTHOCTH KaK OCHOBA
MMICEMEHHOTO OOIIEHNUS CTYACHTOB By30B Ha HHOCTPAHHOM sI3bIKe. BHeIpeHne HOBEIX cTaHAapTOB 00pa3oBa-
HUSI, OTPaXKAIOIINX COIMAIBHBIN MOPSIOK COBPEMEHHOTO MYJIBTHKYJIBTYPHOTO U MH(OPMAIIHOHHOTO 00IIe-
CTBa, MOTPEOOBAJIO OT BY30B CO3JAHHS ONTHMAJIBHBIX YCIOBHIT IS H3YUSHUSI HHOS3BIYHONH KOMMYHHKAIUH C
LEeBI0 PEIICHNUS IPOOIIeM MEKIIMYHOCTHOTO U MEKKYJIBTYPHOTO B3aUMOJICHCTBHUS Ha INI00AaIbHOM ypoBHE. B
3TOH CBSI3U JUI 00ECTeueHHs] COIHAIbHO-KYIbTypHOH MOOMIIBHOCTH BBITYCKHHKOB BY30B MpENOJaBaHHE
MHCbMEHHOW MHOCTPAaHHOM SI3BIKOBOM KOMMYHMKAIUH JOJDKHO 3aHSTh Ba)KHOE MECTO B 00pa30BaTENbHOM
nporecce. Bmecte ¢ TeM, aBTOPHI MPEANPUHSIN TOMBITKY PACKPBITh CTPYKTYPY U COJAEp:KaHUEe KOMIOHEHTOB
MHCHbMEHHON JUCKYPCHBHOH KOMIIETEHIIMM KaK COCTaBHON YacTH KOMIETEHIMU OOIIEeHHs Ha HHOCTPAHHOM
A3bIKE B KOHTEKCTE €€ IPUMEHEHH Ha 3aHATHUSX 110 MHOCTPAHHBIM A3bIKaM B yCIOBUSAX HEIMHIBUCTHYECKOIO
By3a. ABTOpaMH IIPOAHAIM3UPOBAHO OONBIIOE KOJIMYECTBO HAYYHBIX M TEOPETHUYECKHUX JIUTEPaTypHBIX HC-
TOYHHUKOB TI0 HCCIIEyeMOi IpobiieMe, Ha OCHOBAHHH KOTOPHIX OOOCHOBBIBAETCS BO3MOXKHOCTH PAaccMOTpe-
HUS A3BIKOBOM COCTaBISIOLICH KaK KOMIIOHEHTa IUCbMEHHON NUCKYPCHUBHOM KOMIIETEHTHOCTH, Hapsly cO
CTPAaTETHYECKUMH, TaKTHYECKHMH, >KAaHPOBBIMHU, TEKCTOBBIMH, JMHIBOPEOJOTMYECKHMMH KOMIIOHEHTaMH, C
LETBIO MOBBIIIEHUS] KaUeCTBA MUCbMEHHBIX PaboT. B 3akmioueHne aBTOPBI MPUXOAAT K BBIBOAY, YTO CHOCO0-
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HOCTh IHCaTeNs KaK JIMYHOCTH B COOTBETCTBUH C COLMOKYJIBTYPHOM CHTyaleld 1 KOMMYHUKAaTHUBHOM 3aj1a-
Yei co31aBaTh pa3IMYHbIe BUABI AUCKYpCa A YU4acTHUs B MMCbMEHHOW MHOS3BIYHON KOMMYHHKALIUH C TIpea-
M0JIaraeMbIM MOJIydaTeNeM C LEJIbI0 JTOCTIKCHUS O0XKHAAEMOIo pe3yibTaTa OIpeiessieT MUCbMEHHYIO AHC-
KYPCHBHYIO KOMIIETEHTHOCTh KaK KOMIIOHEHT MHOS3bIYHONH KOMMYHHUKATUBHOM KOMIIETEHTHOCTH BBITYCKHU-
Ka.

Knrouegvie cnosa: TEKCT, JUCKYPC, NMMCbMCHHAsI pCUCBad NCATCIbHOCTb, YHUBCPCAJIbHBIC XapaKTCPUCTUKU
TEKCTa, 0COOCHHOCTH JAUCKYypca.
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IToreHMaIbHBbIE BO3BMOKHOCTH UCIIOJIb30BAHUS
NaJJEOHTOJOTN4YeCKOI0 KOMIIOHEHTA BO BHEKJIACCHOM ACATCJIBbHOCTH
YuyamuxcH CpeaHeEro 3s€Ha Ha AHIJIMHCKOM SI3bIKE

CraTbs NOCBSILIEHA BONPOCY MCIOJIb30BAHUS 3JIEMEHTOB MAJICOHTOJIOTMU BO BHEKJIACCHOH NESTENbHOCTH Ha
AQHIVIMICKOM sI3bIKe. B MoJb3y Takoi MHTErpalyy rOBOPAT S3bIKOBAs MOJMTHKA FOCYIAapCcTBa, a TAKKE MPO-
rpammel «TyraH xep» u «CakpanbHas reorpadust Kazaxcrana». ABTOpHI yTBEpKIAIOT, YTO MaTepHANIbL, 60-
ratble JTHHTBOKYJIBTYPOJIOTHYECKHM aCIEKTOM, CIIOCOOCTBYIOT MPHOOMICHUIO MHIUBH/A K THHIBOKYJIBTYpaM
JPYTUX 3THOCOB B paMKax €JIWHOTO TOCYAapCTBA, a TAKXKE BBI3BIBAIOT OOJBIIYI0 MOTHBALWIO K M3yYCHUIO
s36IKOB. JlokazaHo, 4To Ha TeppuTopun KazaxcraHa oOHMTaM HBIHE BHIMEPINNE )KHBOTHBIC — MAaMOHTBI, JIH-
HO3aBpPHI U IpyTue NpeacTaBUTEIH 300J0TMYECKUX BUIOB, H3BECTHBIC T10 apXeoJornyeckuM Haxoakam. Ilpa-
BUWJIBHOE MIPUMEHEHHE 3THX OOTaThIX MAaTEPHAIOB B MMPOEKTHOM EATEIBHOCTH IIKOJFHUKOB UMEET MOTEHIIHU-
aJl pa3BUTHS aKTUBHOM Tpa)<IaHCKOHM MO3WINMHM, a TaKKe JMHTBOCTPAHOBEAYECKUX M S3BIKOBBIX KOMIIETEH-
1ii. ABTOPBI CCHUIAIOTCS HA OMBIT CIeluanucra-nageonronora u3 bpuranun Gareth Dyke u Begymero Ha-
YYHOTO coTpyAHuKa [lenapramenta qucranuuoHHoro 3ouaupoBanus 3emiuu AO «HIKWUT» Imurpus Mana-
XOBa JIJISl MOATBEPKIACHUS TPEATIOI0KEHUS O TOM, YTO 3JIEMEHTHI TAJIEOHTOJIOTUH BO BHEKJIACCHOM JIesITENb-
HOCTH Ha aHTJIMHACKOM SI3BIKE TaK)Ke MOTIIH ObI MOJIOKHUTEIHHO MOBJIHATH HAa paclInpeHne Oaraxa 3HaHUH 10
TaKUM TIpeIMeTaM, KaK aHTIMHCKHIA SI3bIK U KypC HIKOJBHOW Omosoruu. TakuM oOpa3oM, MHTETpaIus ma-
JICOHTOJIOTUM BO BHEKJIACCHOM JIEATENIBHOCTH U M3yYEHHE aHIVIMHCKOTO S3bIKAa B MPOECKTHOM JESTEIbHOCTH
MOTCHLIMAIBHO MOXeET obecreunTh Ooiiee rryOoKoe MOTrpy)KeHHE B KYJIbTYypY M MCTOPHIO CBOEH CTpaHbI, a
TaK)Ke MaJIOW POJUHBI.

Kniouesvie crosa: 31eMEHThI MaJICOHTOJIOTHH, BHEKJIACCHAA ACATCIIbHOCTL Ha AHTTIUACKOM A3BIKC, THHO3aB-
PBI, NAJICOHAXOAKHU, aKTUBHASA I'PAXKAAHCKasA O3ULUSL.

B nHacrosmiee BpeMsi METO/IMKa MHOSI3BIYHOTO OOpa30BaHUs MpETEprieBacT M3MEHEHUS TOJ| BIUSHUEM
Takux (PaKTOPOB, KaK COIUOKYIbTYPHBIC WM JTUHTBUCTHYSCKHEC. B CBS3M ¢ 3TUM MOHATHE «OOYUYCHHE SI3bI-
Kam» TIOCTEIICHHO PaCIIHPSCTCS B KOHTEKCTE «00yUeHHS S3BIKY M KyabType» [1]. CTaOMIBHO yBETHIHBAIO-
1asicst JIOJIS KOPEHHOTO HACEJICHUs, STHUYECKUI cocTaB koToporo B PecriyOnuke KazaxcraH, corinacHo paH-
HeiM Komurera mo cratuctuke Ha 1 suBaps 2019 roapa, coctapnsin 70,23 % [2], moguepKuBaeT BaXKHOCTh
CHCTEMHOTO (POPMUPOBAHNS HHTEPECA K 3HAHUIO KYJILTYPHl H UCTOPHHU.

B Kazaxcrane BocrinTaHmue y Ka3axCTaHIIEB JTIIOOBH, TOPIOCTH U MIPEJAHHOCTH K CBOEMY KpParo U €ro uc-
TOpUH, KYJIbTYpE, TPAAUIHUAM U OBITY, HPABCTBEHHOM JIOITY mepea PonuHoOM ocymiecTBiseTcs Ha rocyaap-
CTBEHHOM ypOBHE depe3 crenurnpoekTsl « 'yran xep» u «CakpanbHas reorpadust Kazaxcrana», 03BydeHHbBIE
B paMKax ctaTh¥ «B3rism B Oyayiiee: MoaepHU3alius 0OIECTBEHHOIO CO3HaHuM [3]. Pean3yroTcst 1aHHbIe
MPOEKTHI IyTeM BHEJPEHUS B YUEOHYIO ACSITCIHHOCTh PErMOHAIBHOTO KOMIIOHEHTA, BKIIFOYAKOINETO B ceOs
AJIEMEHTHI KpacBeaeHus [1], UCTOpHM U MaJCOHTOJOTHH — HAYKH, U3YYalolel MCKOMaeMbIe OpPraHU3MbI
pa3HbBIX 310X [4].

Peanuzanuro ciennpoektoB «Tyran xxep» u «CakpainbHas reorpadus Kazaxcrana» MOXHO MPOCIICIUTh
U 4epe3 BHEKIIACCHYIO JESATEeIbHOCTh, CBI3aHHYIO C OCYIIECTBIEHHEM HMCCIICIOBATEIBLCKUX MM MPOCKTHBIX
paboT, BBITOIHEHHBIX OOYYAIOMIMMHUCS TOJ PYKOBOJACTBOM IIEIAaroroB, a TaKKe C MOCEHICHHEM HCTOPHKO-
KpaeBemueckux My3eeB B KazaxcraHe, B KOTOPBIX MOXKHO OOHApyKHUTh WHTEPECHBIE MaJCOHTOJIOTHUECKHE
Haxozxku [5]. Hanpumep, Ha Teppuropun CeepHoro u Bocrounoro Kazaxcrana Haxonarcss My3eH ¢ NaJI€OH-
TOJIOTHYECKHMHU KOJUICKIIUSMHU, KOTOPBIC MO3BOJISIFOT MPOHUKHYTh B TAWHBI SBOJIOIMH YelOBeKa, QIIOpHI U
(hayHBI 1 TOCTHYB HcTOpHUecKoe Tporuioe [6]. [locemenue Takux My3eeB U TajabHeHIIee n3yueHue HCTOPUH
JPEBHETO YKMUBOTHOT'O W PACTHTEIHHOTO MHUPa POJHOTO Kpas YCHJIMBAIOT MOTHBAIUIO 0OYYaIONIUXCS K U3Y-
YCHHIO TPEMETOB €CTECTBEHHOHAYYHOTO HAMPAaBJICHUS B CUIY BPOXKICHHOTO MHTEpeca JeTeH K TUHO3aB-
paM ¥ IpyruM MHUCTHYECKHM cymiecTBaMm [7]. Takxke menecoo0pa3Ho OTMETHTH, YTO IPUBIICUCHUE 00ydaro-
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LIMXCSI CPEIHETO 3BEHA K Pa3iIMYHBIM MPOEKTHBIM U HMCCICIOBATENBCKHUM PadOTaM MOBBIMIACT MHTEHCHB-
HOCTH 00Pa30BaTENBHOTO MPOIEcca M YPOBHS MOATOTOBKH OYAYIINX KOHKYPEHTOCIIOCOOHBIX CIEIMATUCTOB
[8]. bomee Toro, M3ydeHHEe MCTOPHH TMHO3aBPOB KaK HEOTHEMIIEMOT'O KOMITOHEHTa KaK Kypca OMOJIOTHHU B
LIKOJIE, TaK U MPOTrpaMMbl 0OYUEHHsI aHTJIMHCKOMY SI3BIKY CIIOCOOCTBYET Pa3BUTHIO HAaBBHIKOB KPUTHYECKOTO
MBITIUICHNS, HapsAy ¢ KOMMYHHKATHBHBIMH M JIMHTBUCTHYCCKAMU HaBblkamu [9]. OOydaromuecs ydaTcs
KJIAaCCH(HUIMPOBATh, CPAaBHUBATh, PEIIaTh 33Ja4d W BHIOMPATh MEXIY Pa3NUYHBIMU BHIAMH JPEBHUX JKH-
BOTHBIX BO BpeMsl MAPHOH U TPYNIIOBOM TUCKYCCHH MIIM BO BPEMS HTPOBOH Y4eOHOM JesiTenbHOCTH [9].

Bce nmepeuncienHoe BhIIE MOXKHO OCYLIECTBIISITh U HA aHTJIMHCKOM f3bIKE, Tak Kak B PecryOnuke Ka-
3aXCTaH Ha TOCY/IapCTBEHHOM YPOBHE 3aKperljIieHa SI3BIKOBas MOJIMTHKA B LEJSIX Pa3BUTHS JIMHTBUCTHYECKUX
nporeccoB [10]. CornacHo KoHIenmmuy pa3BUTHS WHOS3BIYHOTO 0OpazoBaHus KaszaxcraHna, MHOCTpaHHBIN
SI3BIK OMPENENEH KaK A3bIK MEKIYHAPOTHOTO OOIEHHS, HApSAAY C TOCYIapPCTBEHHBIM (Ka3aXCKUM) SI3bIKOM U
SI3BIKOM MEKHAI[MOHANBHOro o0IeHus (pycckum) [11]. TakuMm oOpa3oMm, H3yueHHE MHOCTPAHHBIX S3BIKOB
MPU3HAHO CONMAJIHHO 3HAYMMBIM, HEOOXOANMBIM KOMIIOHEHTOM B JKH3HEIEATEIbHOCTH YEIOBEKa B COBpE-
MEHHOM MHpe Ha rocygapcTBeHHOM ypoBHe [12]. [losToMy yMeHHMe MOAETUTHCS HA MHOCTPAHHOM S3BIKE
nHpopMaLuei 00 HCTOPHH U KYJIBTYpPEe CBOETO POJHOTO Kpasl, €ro TpaAULHUIX U 00bIYasx ABISAETCS HEOOXO-
TUMBIM HaBBIKOM B peansIx COBpEeMEHHOCTH [1].

[Naneonronorunyeckne HaxoAKH Ha Teppuropuu Kazaxcrana mokaswiBaioT, 4to «KazaxcrtaH siBisieTcs
HacTosIe KiIagoBoid MupoBoi maneoHTonorum» [13]. OnHa U3 mepBbIX HAXONOK, HalaeHHas B 1912 r. B
Topratickoii BmagmHe, OTKphUIa TeppuTOopuio KazaxcraHa kak MecTo OOWTaHWS APEBHHUX CYIIECTB; KOCTH
TIPUHAIICKATN TUTAHTCKOMY HOCOPOTY, KOTOPOTO HaszBain «uHApUKoTepuit» [14]. 3yOwl, coOpaHHBIE Ha
TOPHU30HTAX CEBEPO-BOCTOUHOIO perruoHa Apaibckoro mopsi Pecnyonukn Kazaxcran, moaTBepkaaroT mpu-
CYTCTBHIC TEpOIOAOB (theropods), Tampo3aBpoB (hadrosaurs) n 3ayponon (sauropods), 9TO COTIACyeTcs C
MIPEATIONOKEHUAME O THHO3aBpoBOH (payHe Ha Teppuropun Kazaxcrana [15]. Tepomoas! Takke ObUTH yIIO-
MSHYTBl AJIeKCaHAPOM ABEpPBSHOBBIM, KOTOPBIH YTBEp:KIall, YTO Ha TEPPUTOPHH CEBEPO-BOCTOYHOTO pe-
rHOHa ApPajbCKOTO MOps ObIIIM HAMICHBI OCTAaHKU CEMH TEPOTIIOAOOHBIX TAKCOHOB [16].

JoxazaHo, uro Ha TeppuTopun KazaxcraHa oOWTany HbIHE CUMTAIONINECS BBIMEPIIUMH JKUBOTHBIE —
MaMOHTBI, IWHO3aBPbl U APYTHE MPEACTaBUTENN 300JIOTMYECKUX BHUIOB, U3BECTHBIE HaM IO apXeojornye-
CKUM HaxoJKaM, KOTOpbIE MOKHO YBHIIETh B 3aJlaX MCTOPHKO-KpaeBeAYECKHX My3eeB pernoHoB Kaszaxcrana,
1, KOHEYHO Ke, B My3ee nmpupobl U najieonTojioruu r. AnmMartsl [17]. LleHHO 3T0 TeM, 94TO BCe IKCIOHATHI,
BBICTABJICHHBIC B 3aJIaX My3eeB, OOHAPYKEHBI B PE3YNIbTaTe PACKOMOK Ha Tepputopun Kazaxcrama [18], a
MOTOMY JaHHBIE NAJCOHTOIOTUYECKHE HAXOAKH CTAHOBSTCS ellle 0oJiee HHTEPECHBI B CBS3H C TE€M, YTO HayKa
OepeT Ha BOOPYKEHHE HOBBIE METOJIbI FICCIIEIOBAHUS, HEUCIIONB3YEMbIE ITPH TIEPBOHAYAIIBHOM aHalIu3e, YTO
MO3BOJISIET OTKPHIBAaTh HOBbIE CTPAHMIIBI U3 XU3HU POAHOHN 3eMJIH B APEBHOCTU. M mOSTOMY 3HaHUS TOTO,
Kako# Obuta hyiopa u payHa TEppUTOPUN COBPEMEHHOTO MPOKUBAaHUS B caMble PAHHUE TIEPUOABI, TIO3BOJIS-
10T BHECTH 3HAUYMMBIH BKJIAA B crieqnpoekThl «TyraH xxep» u «CakpanbHas reorpadus Kazaxcrana», o3By-
YeHHBIE B paMKaX CcTaThl «Barmsin B Oyayiee: MoIepHHU3aNKs OOIIIECTBEHHOTO CO3HAHIISI.

[loTennynan 371eMEHTOB MaJCOHTOJIIOTHH BO BHEKIJIACCHOW AEATEIHHOCTH HAa aHTIHUIICKOM S3BIKE 00Y-
CIIOBIICH CIIEAYIOIIMMHE TonokeHusiMU. Tak, nepseiid [Ipesunent Pecniy6nukn Kazaxcran H.A. Hazapbaes B
MpOrpaMMHOM cTaTbe «B3rmsa B Oyayrnee: MonepHH3ans OOIIECTBEHHOTO CO3HAHMS) OTMeUal, 4TO IJaT-
(hopMoii, coenuHSIOMEH TOPU3OHTHI MPOIILIOTO, HACTOSIIETO W OYIyIIero Hapoja, sBiseTcs uctopus [3],
KOTOpasi, 0e3yCIIOBHO, MHTEPECHA KaXKIBIM MPOIIEAIINM MEPUOJIOM, U €€ U3yYeHHE HAUYWHAETCS C CaMoro
IpeBHero. Peanusanys onmucaHHBIX BBIIIE MPOTPaMM B CPEIHEH IIKOJIE OCYHIECTBISETCS depe3 Takue Qop-
MBI, KaK KJIACCHBIC Yachl, SKCKYPCHUHU TI0 POTHOMY Kparo WM ITOMCKOBO-HCCIICIOBATEIBCKYIO padoTy [19;
124]. KnaccHble 9achl ciocoOCTBYIOT (POPMUPOBAHUIO aKTUBHON TPpakKIaHCKON MO3UIUH M NAaTPHOTHYECKO-
My Bocnutanuio [19; 139]. Ipyroii naTepecHoi ¢popMoii paboThl CO IIKOJBHUKAMU SIBIAIOTCS TIOCCILICHHE
My3€eB WA OpraHu3als My3eWHBIX KOMHAT mpu mkoine. Ilocemnrast My3en, MKOJBHUKKA CMOTYT HarJsHO
O3HAKOMHTBHCS C apXEOJOTUIECKIMH UCTOYHHKAMH, KOTOPBIE CIyXKaT MPSIMBIM JI0Ka3aTeIbCTBOM SBOJIIOIH-
OHHOT'O Pa3BUTHUS POAHOTO Kpas, 4To Takxke OylneT crmocoOCTBOBATh (POPMHUPOBAHHIO MATPUOTH3MA y 00Y-
qaroruxcs [19; 144]. Ocoboe BHMMaHHWE CTOMT OOpaTHTh M Ha TaKyl (GOpMy peaau3alldd IpOrpaMMbl
«TyFraH xep», Kak IPOEKTHas AeATeNFHOCTh, KOTOpasi 00eCieynBaeT OoJiee IrIIyOOKOe MOTPYKEHHE B KYJIb-
Typy M UCTOPHIO CBOEH CTpaHbl M, KOHEYHO, Majoi poauHsl [19; 139].

HenonnenbHeiii ©HTEpEC BBHI3BIBAIOT HCCICAOBAHUS OKAMEHENbIX XHBOTHBIX W PACTEHHM, W3ydaeMble
MAJICOHTOJIOTHEN M 3aKJabIBAIOIINE MCTOKH 3BOJIOIMOHHOTO pa3BuTHs. [laneoHTonornyeckuii KOMIIOHEHT
MPUCYTCTBYET B IIKOJIBHOM Kypce OHOJNIOTHH B KJlaccaX CPEeJHEro 3BeHa, TIe Lesb U3y4YeHUs MpeaMeTa 3a-
KITf049aeTcst B (QOPMHUPOBAHUH Y O0OYYaIOLIMXCSI CUCTEMBI 3HAHUH O MHOT000pa3uu OPraHMYECKOro MHpa, O
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3aKOHOMEPHOCTSX M Mpolieccax, MPOTEKAIINX B HEM, (OPMHUPOBAHHE OCO3HAHHOTO MOHUMAHHS TOTO, YTO
YeJIOBEK SBIISETCS €r0 HEOThEMJIEMOH JacThIO, a OHON U3 3a/1ay sBiIAeTCs (POPMUPOBAHUE CHCTEMBI 3HAHUN
0 CTPYKTYpHO-(DYHKITUOHAILHBIX U TEHETUYECKAX OCHOBAX JKU3HH, PA3MHOXCHUU M PA3BUTHUH OPTaHU3MOB
OCHOBHBIX LIAPCTB KUBOW MPHUPOIBI, SKOCUCTEMaX, OMOPa3HOOOpa3uH, 3BOIOLUH AJISl OCO3HAHHS IIEHHOCTH
Bcero xuBoro Ha 3emute [20; 164]. OmHUM W3 pa3neoB MPOrpaMMbl OOHOBIICHHOTO COJIEPIKAHMS TI0 TIPE/-
MeTy «bHoJIoTH) SBISETCS «IBOJIONMOHHOE Pa3BUTHE, OPTAHU3M M OKpyxarormas cpexa» [20; 165], koTo-
pBIii u3yuaercs B 9-x kiaccax B o0beMe 23 4 B Takux TeMax, Kak: 1) «Pa3Burtue 3BomounoHHbIX uaei. Jo-
Ka3aTesNbCTBa 3BOMOUUU» (4 1); 2) «MexaHu3Mbl 3BOMOUUOHHOTO mponeccay (7 4); 3) «Bo3HuKHOBEHUE
Kn3HM Ha 3emiie» (2 4); 4) «Pa3Burne xu3Hu Ha 3emite» (6 9) [«YdebHas nmporpamma st 6—9 kimaccos...»
2013, C. 24, 25]. Hamu Taxxe 0TMEUYACTCs, YTO B 7-X KJIaccaX MIKOJBHUKH M3YYar0T APEBHUN MHP (DJIOPHI U
¢dayHsl B paMkax Takux TeMm, Kak «Kiacc 3emHOBomHBIe» (B 00beMe 3 u); «Kimacc IIpecMpikaromimecs»
(B 00Beme 4 u); «Kmacc Itume» (B 00beMe 6 1); «Kitacc Mitekonuraromue uiu 3sepu» (B oobeme 9 u) [21;
14, 15]. Tem He MeHee, COTIACHO TIPOrpaMMe 8-TO Kitacca, 00yJarontuecs: BeCh YIeOHBIN ol N3yJaroT aHa-
TOMHIO YEJIOBEKa, a IOTOMY BIIOJIHE €CTECTBEHHO, YTO M3YYEHHOE B MPEABIAYIINX KJIaccaX MOCTENEHHO 3a-
ObIBaeTcs, U B 9-OM Kilacce MOTYT BOSHUKHYTDH CJIIOKHOCTH B IIpolLiecce M3Y4YeHHUs! TeMbl «DBomonus» [21;
16-22].

Hapsny co ckazaHHBIM BBIIIE U B LESX MPEEMCTBEHHOCTH MIPOTPaMMHOTO MaTepHaja U IIaBHOTO Iie-
pexozia OT OIHOW TeMbI K APYroH, MO3HABATENbHBIN MaJCOHTONIOTHUECKUH MPOEKT Ui 00y4aronuxcst 8-ro
KJlacca 00ecTieuuT MoAepKaHne HHTEpPeca ¥ MOTHUBAIMH TOCIETHUX K MOCIEAYIONIEMY H3YYEeHHUIO TpeaMe-
TOB €CTECTBEHHOHAYYHOTO HANpaBJICHHA, a TaKXKe O00OTaTHT 3HAHHSA O POJHOM Kpae, OCOOCHHO O PErHoHe
npoxuBaHus U 00yuyeHus. OMHOBPEMEHHO C 3THUM, JIEMEHTHI NaJCOHTONOTMH B paMKaX MO3HABAaTEILHOTO
MPOEKTa, a TaK)K€ METOJ CTUMYJIHPOBAHHA Ha MPUMeEpPaxX BEINKHX, U3BECTHBIX JTUMYHOCTEH, Ubsl TOIUTHYE-
CKas JTHOO AyXOBHAs JEATEIBHOCTh HanOoJIee MOTHO OTpakajga MOTPeOHOCTH O0IIecTBa M OKasajaa 3HAadh-
TEJNBbHOE BJIMSHUE HA €TO Pa3BUTHE, Ubs ACATEILHOCTH BBIILIA 33 MPEAENbl FrOCyJapcTBa U NprUoOpea Bee-
MHUPHYIO 3HAYUMOCTh M U3BeCTHOCTH [19; 127, 128], Mornu Obl MOBIUATE HA OCO3HAHHOE OTHOIIEHHE BOCH-
MUKJIACCHUKOB K BBIOOPY mpodeccur M3 psija CIEeUHANTbHOCTEH €CTEeCTBEHHOHAYYHOTO IHKIA, TAKUX Kak
OuoJIIOT, 300JI0T, MAJIEOHTOJIOT, apXEOJIOT, T€0JIOT U IPYrUe, U TEM CaMbIM TIOMOTJIA ObI TOTIONHUTG PSAABI TEX
YUYEHBIX, KOTOpPBIE IO KPYIHLIAM BHOCST CBOH BKJIaJ B pa3BUTHE MaJICOHTOIOIMYeCKOi kapTuHbl KazaxcraHa,
3HAaKOMS HAacC C yBJIEKaTEeIbHBIM MUPOM (hJIOPHI U (payHBI JPEBHOCTH B €€ 0OCOOEHHOCTIMU. bim3koe 3HaKOM-
CTBO C OKpY’Kalolllel cpeion, U3ydeHue NeUCTBUA MPUPOJHBIX 3aKOHOB, MPUUYUHHO-CIIEICTBEHHBIX CBA3EH
(OpMHPYIOT y HIKOJIBHUKOB MHTEPEC M CTPEMJICHHE 3aHMMATBCS MCCIIEeN0BaTeNbCKOM padoToii. [Ipuobdpe-
TEHHBIC 3HAHUS U HAaBBIKH, 0€3yCIOBHO, B JAIbHEHIIIEM CMOTYT CBITPaTh CYNIECTBEHHYIO POIIb B UX Mpodec-
cHOHABHOM camoomnpenenenun [19; 155, 156].

B mone3y mpennaraeMoil MHTETpalMM 3JIEMEHTOB MAJEOHTOJOTMM M BHEKJIACCHOW JESTENBHOCTH Ha
AHTJIMHACKOM SI3bIKE TOBOPHUT U sI3bIKOBas monuTuka PecnyOnukn Kazaxctan B miaHe cOanaHCUPOBaHHOCTH
Ka3axCKOTo (TOCYJapCTBEHHOI'0) H PYCCKOTO SI3BIKOB B COJICPKAHWU 00pa30BaHUs U MCIIONB30BAHUS TAKHX
MTOIXOJI0B, KaK COM3YyUEHHE SI3BIKA M KYJIbTYPHI, «IBOHHOTO BXOXACHUS 3HAHUI», HEOOXOAUMOCTb KOTOPBIX
JTUKTYIOT T100albHbIC U3MEHEHUS B COBPEMEHHOM MHpe [22; 325] u KOTOpbIE peaan3yroTcs yepe3 IpeaMeT-
HO-s13bIKOBOE MHTerpupoBanHoe oOyuenue CLIL (Content and Language Integrated Learning) [23]; uepes
CO3/ITaHNEe HAYIHO-METOJMYECKHX pa3pabOTOK W peKOMEHmanui mo ucnoib3oBanuio CLIL-TexHooruit mo
Y4eOHBIM TPEIMETaM €CTeCTBEHHO-MAaTeMaTHIeCKOro IUKia [24], a Takke B pamkax [Iporpammel «Pyxanu
KaHFBIPY», IOCPEACTBOM IEPEBOa YUCOHNKOB JYUIINX YHUBEPCUTETOB MUPa Ha Ka3axXxCKUi A3bIK [22; 324],
a TaKke depe3 pa3paboTKy TPEXbA3BIYHBIX CIOBApPEH U TIIOCCAPHEB B IMMOMOIL YUUTESIM U 00YJarOIIUMCS
LIKOJ, @ TAKXKe MPENnoJaBaTessiM U CTYACHTaM BBICUIMX YUeOHBIX 3aBeneHui [22; 327].

OpnHako, Kak yxe ObIJIO CKa3aHO paHee, IICHHOCTh TPEXbI3BIYHBIX CIOBApeil BO3pacTaeT eciiu OHU 000-
TalleHbl JIMHTBOKYJIBTYPOJIIOTHYECHM COAEPIKAaHUEM C IIeTbI0 MPHUOOIIEHUS WHAWBHIA K JIMHI'BOKYJIBTYPaM
JIPYTUX 3THOCOB B paMKax €IWHOTO rocymapcTsa [22; 227]. IlpuMepoM TaKOTo CIOBApS MOXKET CIYKHUTh
CroBapb OMOJOTHYECKUX TEPMUHOB C JIMHTBOKYJIBTYPOJIOTMYECKUM KOMIIOHEHTOM, pa3palOaTbIBacMblil Ha-
yuHbIMH coTpynHukamu UY «Akanemus «Bolashaq» B pamkax rpanrosoro nmpoekta KH MOH PK [25; 222],
KOTOPBIHA, 10 33JyMKE aBTOPOB, JTOJDKEH COJEp)KaTh TPH BEPCHHM: MEYaTHYIO0, AVCKOBYIO M B BHAE caiiTa-
MOVCKOBHKAa OMOJIOTHUECKHX TEPMUHOB Ha TpEX S3bIKaX, JOMOJIHEHHBIX OoraToil 0a3oii Buaeo-, ayauo- u
(oToMaTepuanoB JTUHIBOKYJIBTYPOIOTHYECKOro xapaktepa [26; 717]. B 2019 r. cnoBaps nonomauicsa 179
TEPMHUHAMH T1aJIEOHTOJIOTHUECKOT0 XapakTepa, 12 U3 KOTOPHIX OBLIM JOTOIHEHBI JIMHTBOKYJIBTYPOIOTHYE-
CKUM KOMIOHEHTOM [27]. JlanHas paboTa mpoaoinKaeTcs W 1O Cel JIeHh C NMPUBJICYCHUEM KaK CTYACHTOB
Akanemuu, Tak 1 00y4aroImuxcsl CpeIHUX IIKOJL.
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B xoxme mononHeHUs cnoBapHOW 0a3bl MaJCOHTOJOTUYESCKUMU TEPMHUHAMU C JIMHTBOKYJIBTYPOJIOTHYE-
CKMM KOMITOHEHTOM y4YaCTHHKaM TPOEKTa MPUIIIIa WAes, CBsI3aHHAas C yIydIIeHHEeM KOTHHUTHBHBIX HaBBHIKOB
0o0yJaromuxcss W TaJICOHTOJOTHUECKON WH(MOpMaIei, comepikamieil JTUHTBOKYIBTYPHBIM KOMIIOHEHT, B
nporecce 00yueHHs aHTITHHACKOMY SI3BIKY.

Ananu3 TunoBol mporpaMMbl IO aHTJITUHCKOMY $I3BIKY MOKa3bIBAET HAIMYKUE TAKUX TeM, Kak <« KUBOT-
HBIM U PACTUTENbHBIN MUP (HAIICH CTPaHbl H CTPAaHbl U3Y4aeMOT0 S3bIKa)», «Penbed, SKOHOMUYIECKOE U Te0-
rpadpuueckoe nonoxkenue CIIA» (18 4) u «Mosa Poguna — Kazaxcran», «['eorpaduyeckoe mojoxenue
Kazaxcrana», «Jkonoruueckue npoOiieMbl (B Halei cTpaHe U B CTpaHax M3ydaeMoro s3bika)» (9 u) [21;
13]. 'pamMmMaTHYecKnuii MaTeprall BKIIOYACT B ceOs MpuiarateIbHbIe, a TaAKKe X CTCIICHU CPaBHEHHS, 9TO
CBUJIETENBCTBYET O HEOOXOANMOCTH H3yUeHHsI 0COOEHHOCTEH POJHOM CTPaHBI M CTPAH M3y4aeMOro SI3bIKa B
cpaBHeHuu [21; 13].

YuuteiBas, 9T0 00yJaronrecs 8-X KJIacCOB HE OYIyT MPOXOAUTH IO OMOJIOTHH TEMBI, CBSI3aHHBIC C JKH-
BOTHBIM M PaCTHUTEIHHBIM MHPOM, WHTEPECHBIH MAICOHTOIOTHYECKUA MPOEKT HE TOJNBKO MO3BOJMI OBI TO-
MOJIHUTE CJIOBAPHYIO 0a3y TPEXBA3BIYHOTO CIOBapsi OMOJOTHYECKHX TEPMHUHOB, HO M CIOCOOCTBOBAN OBl
0e30071e3HEHHON M YBIIEKATEIBbHON MOATOTOBKE K Mporpamme mo ouonoruu 9-ro xnacca. OMHOBPEMEHHO C
3THM, MBI IOHIMAaeM, YTO KOJIMYECTBO YaCOB, BBIJEIEHHOE HA U3YYEHNE PACTHTEIHHOTO U KUBOTHOTO MUpa
KazaxcTtana u cTpaH-HOCUTENEH aHTIIMICKOTO fA3bIKA, OIPAHUYEHO, MO3TOMY CUUTAEM, UYTO OCYIIECTBISAThH
3aJlyMaHHOE MOXHO OY/IeT TOJbKO B paMKaX BHEKJIACCHBIX MEPOTIPUSTHIA Ha aHTIMICKOM SI3BIKE, TEM CaMbIM
CHOCOOCTBYSI YIYUIICHHIO YPOBHS BIIaJICHUS aHTJIMACKHUM SI36IKOM Y O0YYaroIInXCsl.

O06paboTka HHPOPMAITUH, TIOTYISHHON B X0JI¢ YTITyOJIEHHOTO UHTEPBBIO CO CHEUATNCTAMU AICOHTO-
nmoramu — bpuranckuMm yueneiM Gareth Dyke u Beaymum HaydyHBIM COTPYAHHKOM JlemaprameHTa JAUCTaH-
nrorHoro 3oHaupoBanus 3emin AO «HIIKUTy» dmutprem ManaxoBsIM — MOATBEPANIIA HAIIE MTPEATIONO-
JKEHHE O TOM, YTO AJIEMEHTHI MaJICOHTOJIIOTHH BO BHEKJIACCHOW AEATEIHHOCTH HAa aHTJIMHCKOM S3BIKE MOTJIH
OBI TOJIOKUTEIHLHO MOBJIUATH KaK Ha (DOPMUPOBAaHUE aKTUBHOW TPAXKIAHCKOM IMO3UITUH O0YJAFOIIUXCSI, TaK U
Ha paciIupeHue Oaraka 3HaHUH M0 TaKUM IMPeIMeTaM, KaK aHTJIMACKHUN SI3bIK U KyPC IIKOJIBHONH OMOJOTHH.
Taxk, Hanpumep, OpuTaHckuii yuenslii Gareth Dyke B umciie caMbIX MPHUBIIEKATEIBHBIX CTPAH C TOYKH 3PCHUS
naneoHaxonok HazbiBaeT CIIIA, Kanany u BenukoOpuranuio, KOTOpPBIC KaK pa3 U sSBISIOTCS CTPaHAMU, TJIC
MPOXKHUBAIOT HOCUTENN aHTJIMHACKOTO s3bIKa. Takke OH OTMETHII, YTO, HECOMHEHHO, MHPOPMAIHSI O IUHO3aB-
pax " Jpyrux JPEeBHUX CYIIECTBaX, 0COOCHHO MPUMEHHUTEILHO K MECTHOW JIOKAIMH, CIIOCOOHA YCHIIUTh MH-
Tepec K H3y4aeMbIM JAUCIHUILUIMHAM, YTO TAKXKE TOATBEPKAAIOT U APYTHe YUCHbIE, CChIIAsCh Ha BPOXKICHHBIH
HHTEpEC AeTed K quHo3aBpam [7].

CymMupys BCe NEpPEYMCIEHHOE BBIIIE, MOXKEM 3aKIIOYNTh, YTO Takas BHEKJIACCHAS JIEATEIbHOCTH B
pamMKax TpeXbs3bIuus, KaK KJIacCHBIE Yachl, MOCEIICHIE MYy3€eB, pealln3als IpoeKTa, CBA3aHHAs C IOMOJ-
HEHHMEM CIIOBapHOH 0a3bl yKe CYIIECTBYIOIIETO CIOBAPs MIIM CO3/IaHHE HOBOTO, HApaBHE C pa3paboOTKOH Jto-
00ro KOHTEHTa, COAEPIKALIETO Maieo- U JUHTBOKYIbTYPHBI KOMIIOHEHTHI, HE TOJILKO 00OTaTUT CJIIOBapHBII
3armac oOy4aronIuXcs, HO ¥ BHECET CYIIECTBEHHBIN BKJIA/ B UX I'PaXKIaHCKO-TTATPUOTHYECKOE BOCTIUTAHHUE.

llannoe uccrnedosanie 8vinoneno 8 pamkax epanmosozo npoekma KH MOH PK (UPH AP05134279)
Ha memy «Co30aHue mpexwvazvblyHo20 C08aps OUOIOSUUECKUX MEPMUHO8 C JTUHLBOKYAbMYPOIOSULECKUM
KOMNROHEHMOM».
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A.H. Kanwxanosa, T.1O. lllenectora, [1.FO. MakapoBckasi,
T.B. Mapsikuna, A.Y. AyneHosa

AFBLIIIBIH TiTiHAE OpTa OybIH OKYIIBLIAPBIHBIH ca0aKTaH ThIC ic-IIapaJiapbIHAA
MAJEOHTOJIOTUSUIBIK KOMIIOHEHTTI KOJIAHYAbIH BIKTUMAJ MYMKIHIIKTEPi

Makana arbUIIIBIH TUTIHAET] CBHIHBINTAH THIC JKYMBICTap/a IAJCOHTOJOTUS JJIEMEHTTEPIH KOJJIaHyFa
apHayraH. OChl MHTErpanysFa MEMIICKSTTIH T cascatsl skoHe «TyraH kep» MeH «Ka3akcTaHHBIH KaCHETTi
reorpadmsCH» JleTeH Oarmapiamanap ©3iHiH IaigacklH THUTI3IN  OTHIp. ABTOpJApAbIH  HiKipiHIIe,
JMHIBOMOJCHHM AacCleKTKe Oaif Marepuainzapra ue 0oiia OTBIPBII JKEKe TYJIFaHbl OipTyrac MemileKeT
meHOepiHaeri 6acka 3THOCTap/bIH JIMHIBOMOJCHUETTEPIMEH TaHBICTBIPYFa BIKNAJ €Teli, COHbIMEH KaTap
Tinepai 3epaerneyre YIKeH MOTHBALMs TyAbIpabl. KasakcTaH aymarblH/A Ka3ip JKOMBUIBII KETKEH jKaHyap-
Jap — MAaMOHTTap, JMHO3aBpJap XXOHE apXCOJOTHSUIBIK OJDKAIAPMEH TaHBIMAl 300JIOTHSIIBIK TYPJIEPIiH
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Gacka na exinmepi MekeHaereHi manenaeHi. Ockl 6aif MaTepHangapabl MEKTEN OKYLIBLIAPBIHBIH JKO0aJIbIK
ic-opeKeTiHJe MyphIC KOJaHy OeNCeH[l a3aMaTThIK IIO3MIMSAHBI, COHBIMEH KaTap JIMHIBUCTHKAJIbIK,
afiMaKTBIK JKOHE TIJAIK Ky3ipeTTUTIKTepAi JaMbITy aieyeTiHe We. AFBUILIBIH TUTIHIET! CHIHBINTAH THIC ic-
OpEKeTTeri MaJICOHTOJIOTUS AJIEMEHTTEpPI aFbUIIMIBIH TLNI JKOHE MEKTeNl OHOJIOTHSCHI KYPCHI CHSKTHI MOHIEP
OoibIHIIA OLTIM )KYKTEMECiHIH KEeHEIOiHe OH acep €Tyl MYMKIH JereH 00nKaMabl pacTail OTBIPHII, aBTOPIIap
¥YapiOpuranusgan kenreH naneonrosnor — Mamal Gareth Dyke sxone «¥F3TO» AK XKepai KalIbIKTHIKTaH
30H/TAy AeNapTaMEHTiHIH XeTeKIIi FhUIBIMH KbI3MeTKepi JAMuTpuii ManaxoBTHIH ToxipHOeciHe ciiteme xa-
caiiipl. ITaneoHTONOTHSAHBIH CBHIHBINTAH ThHIC JKYMBICTapFa MHTETPALUACH JKOHE >KOOAIBIK ic-opeKerTe
aFpUIIIBIH TUTIH YHpEeHy ©3 elliHiH MOICHHETI MEH TapuxXblHa, COHAaif-ak, Killi OTaHFa TEPEeHIpeK eHyi
KaMTaMachl3 €Tyi MYMKIH JJer€H KOPBITBIHABI LIbIFapyFa OoJiapbl.

Kinm ce30ep: naneoHTONOrHs 31€MEHTTEpi, aFbUIIIBIH TUTHACTI CHIHBINTAH THIC XXYMBICTap, IMHO3aBpIIap,
TajieooInKanap, OeJIceH i a3aMaTTHIK YCTaHBIM.

A.N. Kalizhanova, T.Yu. Shelestova, P.Yu. Makarovskaya,
T.V. Maryshkina, A.U. Aupenova

Potential for use of the paleontological component
in the extracurricular activities of secondary school students in English

The article is devoted to the application of elements of paleontology in extracurricular activities in English.
The language policy of the state, as well as the programs «Tugan Zher» and «Sacred Geography of Kazakh-
stan» speak in favor of such integration. The authors argue that materials rich in the linguoculturological as-
pect contribute to the introduction of people to the linguocultures of other ethnic groups within a single state,
and also evoke great motivation to learn languages. It has been proven that now-extinct animals, such as
mammoths, dinosaurs, and other representatives of zoological species known from archaeological finds, lived
on the territory of Kazakhstan. The correct application of these rich materials in the project activities of
schoolchildren has the potential to develop an active civic position, as well as linguistic and cultural compe-
tencies. The authors refer to the experience of Gareth Dyke, a specialist in paleontology from the UK, and
Dmitry Malakhov, a leading researcher at the Department of Remote Sensing of the Earth, JSC «NCKIT», to
confirm that elements of paleontology in extracurricular activities in English could also positively affect the
expansion of knowledge on such subjects as English and Biology. Thus, the integration of paleontology in ex-
tracurricular activities and the study of English in project activities can potentially provide deeper immersion
in the culture and history of their country, their motherland.

Keywords: paleontology, extracurricular activities in English, project activities, active civic position, Tugan
Zher.
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Development of foreign language professional skills
of chemistry specialty students

The article focuses on the problem of the development of foreign language professional knowledge and skills
of chemistry specialty students, which is acquiring special attention in the framework of growing role of for-
eign language communication in the professional work of modern specialists at the international labor market.
The analysis of scientific literary sources on the problem under research has been carried out; in the frame-
work of which specific features of foreign language teaching and learning process and also peculiarities of fu-
ture work of chemistry specialty students have been revealed. Essential ways of the development and
improvement of the foreign language communicative skills of future specialists in the chemical field, includ-
ing methods and techniques used at professional foreign language classes with some practical examples have
been considered. For improvement of independent work abilities and foreign-language professional commu-
nicative skills of students the authors suggest active methods and technologies aimed at problem setting and
solving such as debates, discussions, business games, projects and case-study. In authors’ opinion one of the
effective methods of teaching and learning a professional foreign language is CLIL technology, its ad-
vantages and some difficulties in application have been also analyzed in the given research paper.

Keywords: foreign language professional skills, educational standards, modernization, internationalization,
integrated learning, knowledge, innovative technologies.

Currently the higher education in Kazakhstan is undergoing significant changes associated with the
adoption of new state educational standards, social transformations, scientific and technological moderniza-
tion. The dynamic development of technology and computerization, the expansion of communication in the
field of economics and production, modernization of education system and science are followed by signifi-
cant changes in social needs of proficiency and competency of modern workers.

In March 2010 Kazakhstan officially joined the Bologna Declaration, which caused tremendous chang-
es in the education system [1]. The state actively began to allocate funds for student’s academic mobility,
which created opportunities for the expansion of scientific and professional contacts, opening up opportuni-
ties for the study and work abroad.

Internationalization of education and science, globalization processes in economics and business testify
that foreign language education is becoming one of the essential requirements of the university graduates. In
addition, the rapid increase in the volume and pace of information exchange, the growth of economic and
international cooperation, and the development of information and communication technologies actualizes
the need of foreign language knowledge and proficiency. The widespread use of new information technolo-
gies and the Internet in professional activity puts forward new requirements for knowledge and competency
level of foreign language specialists.

The level of foreign language proficiency of university graduates should create good conditions for
their future professional development and acquaintance with the latest innovative technologies, discoveries
and trends in science and technology, and also for establishing professional contacts and communication
with foreign partners and colleagues. In other words, learning foreign languages at university should have a
clearly expressed professional-oriented character; i.e. training students for professional communication in
foreign language and their becoming competitive specialists capable to work at international labor market.

According to the fundamental documents of European Federation of National Engineering Associations
(FEANI) the requirements for the competencies of engineers include not only the availability of relevant
training, professional knowledge and academic skills (analytical, research, design, assessment skills etc.),
personal skills (communication, compliance with a code of ethics), but also high level of foreign language
knowledge and skills for communication and work with colleagues [2].

During studying at the Faculty of Natural Sciences, we acknowledged that the number of students, who
are aware of the importance of foreign language knowledge and skills, is increasing every year. Students

Cepus «lMeparoruka». Ne 3(99)/2020 47



U.l. Kopzhasarova, D.E. Sagatkarim et al.

who speak foreign languages fluently have the opportunity for studying abroad through the academic mobili-
ty program; they also have good opportunity for participating at international conferences, sharing
knowledge with foreign students online, reading and analyzing special professional literature; and most im-
portantly, finding a job at international company in future.

The development of foreign language professional skills of university students is an integral part of
education. The university graduates must have a high level of foreign language knowledge in the field of
professional work; not only read and translate texts in their specialty, but also develop oral and written com-
municative skills (resumes, business letters, and other business correspondence) in English at professional
level; therefore professional orientation of training requires the integration of a foreign language with
relevant disciplines; educational materials should be focused on the latest achievements in a particular field
of activity, reflect scientific discoveries and innovations, relating to the professional interests of students and
give them opportunity for professional growth.

According to some researchers, an essential factor in the development and improvement of the foreign
language communicative skills of specialists in their professional field is the increase of motivation, interest
and awareness of the usefulness of the formed skills [3].

Considering foreign language knowledge as a means of development of the professional orientation of
future specialists, Russian scientist E.V. Roshchina notes that in the framework of training professional-
oriented language, a two-way connection is established: between the student’s desire to acquire special
knowledge and the success of mastery the language [4, p. 3—6].

She considers a foreign language as an effective means of professional and social orientation at nonlin-
guistic universities. According to the author, for its realization the following conditions must be followed:

— clear setting of the goals of foreign language speech activity;

— social and professional orientation of this activity;

— student satisfaction in solving particular problems;

— development of students' creative skills in solving particular problems;

— favorable psychological climate in group work.

In E.A. Shaturnaya’s opinion, the development and formation of foreign language professional compe-
tency within professional-oriented communication, teaching will be more effective if the following condi-
tions are followed:

—teaching and learning is based on a personal-activity approach;

— selection of the content of professional-oriented foreign language communication training is carried

out on a case-thematic basis;

— authentic materials, selected within linguistic, methodological, cultural parameters and principles of
teaching professional-oriented foreign language communication are used as training tools;

— training is carried out on the basis of a specially developed methodology, implying the use of activi-
ties and techniques aimed at development of foreign language professional competence of technical
specialty students while teaching professional oriented foreign language communication [5, p. 151—
154].

Since in the given paper we are dealing with the development of foreign language professional
knowledge and skills of students of the specialty «Chemistry», we will consider the specific features of the
future professional activity of graduates of the given specialty. After graduation bachelor graduates can work
as chemistry teachers at schools, colleges and higher educational institutions; as laboratory assistants, as
engineers at university laboratories and at research institutes of chemical, environmental and other profiles.

Learning a professional-oriented foreign language by students of the specialty «Chemistry» is carried
out through the study of the discipline «Professional-oriented foreign language», which is a continuation of
the course «Foreign Language (English)», «Basic English Language Course (Level A2-Bl)», the result of
which is the development of students basic skills in four types of speech activity: speaking, listening, reading
and writing. At the same time, students improve their foreign language knowledge and skills in the given
sphere within the framework of basic and major disciplines, taking into account the specifics of the specialty
«Chemistryy.

In the given context, one of the innovative pedagogical technologies that meet the requirements of inte-
grated learning a foreign language and specialized disciplines is CLIL technology (Content and Language
Integrated Learning). In the framework of CLIL technology, professional foreign language training is con-
ducted through the content of a future profession. This method is an effective means of teaching students’
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professional foreign language communication. With the introduction of trilingual education, CLIL technolo-
gy is actively used in the educational process of schools and higher educational institutions in Kazakhstan.

What is the essence of CLIL technology?

The term itself was coined by David Marsh (University of Jyvéskylé, Finland) in early 1994, he wrote
that «CLIL refers to situations in which academic subjects or part of academic subjects are studied in a for-
eign language and have the dual purpose of studying the subject while studying foreign language» [6]. The
use of this technology in multilingual groups is the most appropriate. First of all, we need to consider the
model of the lesson itself, using this technology and also its components [7]. Each lesson consists of four
«C», so it includes the following:

— Content — the development of knowledge, skills in a specific subject area;

— Communication — the use of a foreign language during training;

— Cognition — the development of cognitive abilities of students;

— Culture — the presentation of oneself as part of the culture, as well as the awareness of the existence

of alternative cultures.

One of the developers of CLIL technology, British professor of pedagogy Do Coyle connects the appli-
cation of this technology with the internationalization of education and the introduction of English into the
educational process of higher education [8, p. 103—119].

Despite the abundance of scientific views on approaches to CLIL technology, researchers adhere to the
ideas of the Finnish scientist David Marsh that a foreign language acts as a tool for studying the content of a
non-linguistic subject of specialized discipline.

The content of practical classes in professional-oriented English within the framework of CLIL tech-
nology involves the improvement of students' foreign language knowledge and skills in all types of speech
activity: listening, speaking, reading and writing. At the same time, special emphasis is placed on immersion
in working with professional text. This form of work is necessary for the development of skills to understand
and analyze texts of general content, general scientific, popular science specialized texts in their future pro-
fession.

CLIL settings can provide more opportunities for practical activities, which tend to produce more in-
volved interaction as student center approach to teaching process as well as more content based learning and
collaborative forms of work [9]. Working in small groups can increase both the quantity and quality of the
lesson. In the framework of problem-solving activities without teacher’s control, students are aware of the
tasks and problems to be solved; so consequently learners do their best to achieve their goals and objectives
[10, p. 392-400].

It should be noted that reading texts on specialty at foreign language classes allows students to under-
stand and comprehend specific terms, certain language structures, which contribute to the expansion of stu-
dent vocabulary with subject terminology and prepares them for further study and application of the
knowledge and skills in the field of future professional work.

It is also necessary to read authentic professional oriented texts in the framework of future specialty.
Scientific texts differ from other types of texts in both language and structure. They lack a plot and emotional
coloring, but there are a large number of special terminologies. During reading authentic professional-
oriented texts students increase their ability to identify the necessary information from the proposed material
in order to use it further.

To select texts and develop reading skills of chemical specialty students teachers rely on the principles
of a cognitive-communicative methodology in a foreign language teaching. Widely used methodology in the
United States and Canada is called CALLA (Cognitive Academic Language Learning Approach) [11,
p. 150-155]. This method helps students comprehend and develop foreign language skills and knowledge.
The main aim of CALLA is to give opportunity for students to learn foreign language independently and be-
come self-educated learners.

According to the standard curriculum, students of the specialty «Chemistry» study such sections of
chemistry as organic, inorganic, quantum, analytical, and physicochemical. In the framework of which stu-
dents study the following topics: «The Basics of Chemical Bonding», «The Quantum Mechanical Atomy,
«The Quantum Mechanical Atom», «Oxidation — Reduction Reactions, Introduction to orbitals», «Molecu-
lar orbital description of bonding, hybridization, structure of methane», «Alkanes-conformational analysis,
structural isomerism and nomenclature, alkyl groups», «Nuclear Magnetic Resonance (NMR) spectroscopy»,
«Uncertainty principle», «Operators, eigenfunctions, eigenvalues» etc.
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At the present time ready gained knowledge is replaced by independent learning of students; which, in
its turn, implies a change in the style of relations between the teacher and the student, student and the educa-
tional environment [12, p. 853—865]. The transition from pedagogical influence to pedagogical interaction is
one of the conditions for the search and realization of effective methods in the framework of teaching foreign
languages.

To improve independent work abilities and foreign-language professional communicative skills of stu-
dents, it is advisable to use methods and activities aimed at problem solution such as debates, discussions,
business games, projects, case-studies, which focus on the development of their analytical, evaluative, reflec-
tive skills in a foreign language. On the one hand within these methods CLIL technology is actively used:
specific terminology in English is learnt, and further used in different communicative situations; on the other
hand methods listed above develop students’ independent learning skills during setting and solving problems
within the learning process. Students develop their foreign language knowledge and skills through different
types of reading texts on specialty. They are: detailed, skimming, scanning reading etc., they promote im-
provement of their oral and written communicative skills within the subject «English for specific purposes».

Debates can be used for the systematization and consolidation of educational material for improvement
of foreign language knowledge and communicative skills using specific terminology. It is more advisable to
use the debate at the final stage of studying any material or topic. For instance, «The invention and wide-
spread use of plastics» can be discussed by students on debate. In the framework of preparation for debates
students make research to the given topic and analyze various types of literature. The next important stage of
debate is setting and solution of problems by students themselves.

At professionally oriented foreign language practical classes discussion with elements of game model-
ing, a round-table discussion can be also conducted, where a small group of participants discusses a problem
and the rest of the team members participate in an exchange of views. For a productive discussion, it is nec-
essary to precede it with speech exercises that contain special terminology and contribute to the practicing of
lexical units occurring during the discussion. The discussion allows the teacher and students to come to a
joint solution of the issue. Chemical analysis of various kinds of fuel, used at the present time, might be-
come an interesting subject for discussion. To conduct a discussion on the given topic students need to se-
lect a moderator who will follow the discussion. Students participating in the discussion share their opinions
and impressions with their groupmates. After the speech of all participants, the moderator summarizes the
discussed problem. During the discussion and exchange of views, students learn about different types of fuel
(solid, liquid and gas), moreover they discuss the most appropriate types of chemical analyses. The invalua-
ble benefit of the educational discussion is that the work is held in an interactive way; all students of the
group are involved in the discussion, which allows the teacher to evaluate the opinions of all participants.
The teacher, as the coordinator of the discussion, can also participate in the discussion of the given problem.
During the discussion, students activate lexical and grammatical thematic material, develop and improve
mental, analytical, communicative skills in a foreign language; justifying and defending their point of view
students develop speaking skills in public. Another method of improving independent work abilities and for-
eign-language professional communicative skills of students is developing projects on a range of actual top-
ics starting with food or environmental chemistry ending with biochemistry or nanochemistry. Project works
increase students’ motivation, interest and desire to learn and enhance foreign language skills, and more im-
portantly, during the implementation of the project in a foreign language students learn to independently ac-
quire knowledge, gain experience in cognitive and educational activities, improve their phonetic and gram-
matical skills, and also replenish their vocabulary. The project technology is characterized by high level of
students’ communicative activity and interaction, it involves the defense, justification of student’s thoughts,
feelings and relationships [13, p. 20].

One of the most effective techniques in teaching and learning foreign languages is the use of business
games. Business games as a method of active learning have a number of advantages, which imply their prac-
tical orientation: as a rule the structure and content of the game follows the interests and needs of students.
This form of organization of educational activity is characterized by a combination of practical and theoreti-
cal aspects in training, setting the problem and the possibility of solving them in practice.

In accordance with the purposes of use business games can be: educational, production and research. In
the context of our work, we will consider educational and research games. Educational business games have
more practical orientation. Participants of educational business game should understand the importance of
the given problems and be aware that they will set and solve problems during carrying out professional activ-
ities [14]. According to the Model Curriculum, a business game can be held on the topic «Allotropes of car-
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bony. Preparation for the game begins with the development of a business game plan: setting goals, problems
and tasks of the lesson; identifying the characters of the game. The procedure of the game is structured in the
following way: group presentation, mutual exchange of views on the issue and conclusion.

Another effective method in the framework of teaching professional English to chemistry specialty stu-
dents at university is using virtual labs during practical lessons. Experimental videos can transfer students to
a virtual world of molecules, molar masses, and complex equations. Virtual labs are one of the most effective
ways for chemistry teachers to engage their students in active learning [15, p. 56-59]. Virtual labs are an ex-
cellent way for students to realize their own potential, involving them in the image of their future work. Stu-
dents become actively engaged, when they start applying their theoretical knowledge in the real working
process. Transforming from teacher-centered to student-centered learning can enable students to actively
learn and fully engage in their own activity without the teacher’s help and support. Laboratory instruction is
and should be a central component of every chemistry class. There are many online programs where students
can develop models and 3D models of compounds, provide online experiments and solve chemical equa-
tions. All these programs function in English, so the need to learn and know English for students in the
chemical field increases. There are some examples of such websites: acs.org, masteringchemistry.com,
nstrument.com.cn, chemspider.com, chemieonline.de etc.

After studying and analyzing the literature on the issue and taking into consideration our own experi-
ence in learning a professional-oriented foreign language, we highlight the following advantages of using
CLIL technology:

— increase of the motivation of students;

— development of the analytical and critical thinking skills of students;

— engaging students in the language environment;

— obtaining more extensive knowledge for future professional communication;

— development of foreign language competence of students;

— improvement of the cognitive abilities of students;

— integration of the subject area and language, as a result of which the foreign language vocabulary in

the specialty is replenished.

Along with this, there are certain difficulties in using this technology: the deficiency of English text-
books, the insufficient number of hours for the discipline study, the different levels of foreign language
knowledge of students.

Summing up the problem of improving the foreign language professional skills of students, we con-
clude that the preparation of qualified competitive specialists for work at the international labor market re-
quires not only proficiency and competency in the field of a particular specialty. A determining factor for the
successful professional career of the university graduates at the international labor market is the high level of
their foreign language professional skills. The CLIL technology, used at foreign language classes in a proper
way is an effective tool for the development of learners’ foreign language professional communicative skills.
Methodically coordinated teaching of a subject discipline and a foreign language is widely used in the inter-
national educational community due to its versatility and easy adaptation.

References

1  Konuenuus pa3sutusi HHOsI3b19HOTO 0Opa3oBanus // Bectn. KaaYMOuMS. — 2008. — Ne 2(98). — C. 20-22.

2 Levy F. The New Division of Labor: How Computers Are Creating the next Job Market / F. Levy, R.J. Murnane. — New
York: Russell Sage Foundation, 2004.

3 Wiesemes R. The Final Report for the Content and Language Integrated Project / R. Wiesemes. — London: CILT, 2005.

4 Pommna E.B. @yHKIMM HHOCTpaHHOTO s3bIKa Kak y4eOHOTO IIpeaMeTa CHCTEMHOTo OOydeHWs B yHHBepcHTeTe /
E.B. Pommna // IHOCTpaHHBIE S3BIKM HA CHENUAIBHBIX Qakynbprerax. — M., 1978. — C. 3-6.

5 Tlokyuranosa JI.B. ®dopMmupoBanne HHOS3BIYHON H MPO(ECCHOHATEHO-OPUCHTHPOBAHHOW KOMIETCHIMH Y CTYICHTOB
TexHuaeckoro By3a / JI.B. Ilokymanosa / Mononoit yaensnii. — 2011. — T. 2, Ne 3. — C. 151-154.

6 bBubukosa E.B. OcobeHHoctr mpodeccnoHaabHO-0pUEHTHPOBAHHOTO 00y4YeHHsI HHOCTPAHHOMY SI3bIKY B HESI3BIKOBOM BYy3e /
E.B. Bubukosa / Marepuainsi 11 Mexaynap. Hayu.-tipakt. ko). — Kpacuosipek, 2016. — C. 96-100.

7 Marsh D. CLIL. The European Dimension: Actions, Trends and Foresight Potential Public Services Contract DG EAC /
D. Marsh. — European Commission, 2002.

8 Light D. Increasing Student Engagement in Math: The Use of Khan Academy in Chilean Classrooms / D. Light, E. Pierson //
International Journal of Education and Development Using Information and Communication Technology. — 2014. — Vol. 10. —
P. 103-119.

Cepus «[lMeparorvka». Ne 3(99)/2020 51



U.l. Kopzhasarova, D.E. Sagatkarim et al.

9 Nunan D. Communicative tasks and the language curriculum / D. Nunan // Tesol Quarterly. — 1991. — Vol. 25, Iss. 2. —
P. 279-295.

10 Bonkos H.I'. JInuHoCTs mpenosaBaTenss W HOBBIE TEXHOJOTHUHM OOydeHHs B MHOCTpaHHOM By3e / H.I'. Boaxos // Becth.
Kaszan. nan. uccnen. texuoin. yu-ta. — 2012. — Ne 10. — P. 392-400.

11 Bacumbea Y.C. OcHoBanms Ui BbIOOpa METONOB OOyYeHHsT HHOCTPAHHBIM SI3BIKAM B COBPEMEHHBIX YCIOBHUSX /
V.C. BacunbeBa // CoBpeMeHHBIE MOJIETH B HPEIIOJaBAHUNU S3BIKOB U KYJIBTYp B KOHTEKCTE MEHEPKMEHTa KadecTBa 0Opa3oBaHMSI.
— M., 2009. — C. 150-155.

12 Dalgarno B. Effectiveness of a Virtual Laboratory as a preparatory resource for Distance Education chemistry students /
B. Dalgarno, A. Bishop, W. Adlong, D. Bedgood // Computers & Education. — 2009. — Vol. 53. — P. 853-865.

13 Hutchinson T. Introduction to Project Work / T. Hutchinson. — Oxford University Press, 2001. — P. 23.

14 Barthlow M. The Effectiveness of Process-Oriented Guide Inquiry Learning to Reduce Alternative Conceptions in Secondary
Chemistry / M. Barthlow, S.Watson // School science and Mathematics. — 2014. — Vol. 114, Iss.5. — P. 246-255.

15 Squire K., Jenkins H. Video games and learning / K. Squire, H. Jenkins. — New York: Teachers, 2011. — P. 56-59.

VY.U. Komxkacapoga, [[.E. Caratkopim, A.K. [llaiimepaenosa, H. Cranuto

«XuMHS» MAMAH/IBIFbIHBIH CTY/JAeHTTEpiHe
1eTeJ TUIHIH K9ciOM OiTiKTINIrH JaMbITY

Makasazia Ka3ipri TaHaa XxajablKapaiblk eHOSK HapBIFbIHAAFbl MAMaHIApFa KOCiOH IeTel TimiHiH OUTKTiiriHe
KOMBUIBII OTBIPFaH TaJIaNTapAbIH apTyblHA OaiIaHBICTBl XMMHS MaMaHBIFbl CTYAICHTTEPIHIH LIEeTe] TUTiHIH
KociOu OuTiMI MeH iCKepIiriH JaMbITy MacelneciHe 6aca Haszap ayJapbUFaH. 3epTTey TakKbIpHIObI OOMBIHIIA
FBUIBIMH 971e0U IepeKKe3/iepre Talaay >KYPri3iireH; OHBIH asCHIHAA MIETEN TUTIH OKY JKOHE OKBITY YPHiCIHIH
O3IHMIK epeKIIeNKTepi, COHBIMEH KaTap «XHMHsD» MaMaHIBIFBl CTYICHTTEPIHIH OoJalak >XYMBICHIHBIH
epeKIIeNIKTepl aHBIKTAIFAaH. «XWUMHS» cajacel OoHbIHIIA OoJylamiak MaMaHJapAblH IIeTeN TLTiHIe
KOMMYHHMKATUBTIK OUTIKTUNIMH JaMbITy MEH IKETULAIPYNiH HeTi3ri JKOJgapbl, COHBIH IiHIHAE Kehoip
NPaKTUKAJIBIK MbICAIAAPMEH IIeTeN Tili OoibIHIIa KociOu cabakrapaa KOJIJAHBUIATHIH SICTEP MEH Taciiaep
KapacteipbuiFaH. CTyZEHTTepAiH O3iHOIK JKYMbIC icTey [aFApUIapblH JKOHE MIeTed TUTiHAE KaciOu
KOMMYHHKATUBTIK KY3bIPETTLIrH KETUAIPY YIIiH aBTopiap aebarrap, mikiprajiactap, iCKepIik OWbIHIAAp,
xKobalap MEH KeHc-CTaau CHSKTBI Mocelelepli KO MEH IIenryre OarbITTainFaH OeliceHIl omicTep MeH
TEXHOJIOTHSJIAPIBI YCHIHFAH. ABTOPJIAPIBIH MIKipiHINE, KOCIOW IIETEN TUTIH OKBITY MEH OKBITYIBIH THIMII
onicrepinig 6ipi CLIL TexHONOTHACH OOJNBINT TaObUIafbl, OYJI JKYMBICTa OHBIH APTHIKIIBUIBIKTAPHI MEH
KOJIJaHyaFbl KeHOip KUBIHIBIKTAD TaJJaHFaH.

Kinm co30ep: mer TiNIH MEHTepyldiH KociOM naFapuiapel, OimiM Oepy cTaHAapTTaphl, >KaHFBIPTY,
MHTEPHALMOHAIN3ALHA, MHTETPALMSIIAHFaH OKbITY, 0i1iM, MHHOBALMSJIBIK TEXHOJIOTHSLIAP.

V.. Komxacaposa, [I.E. Cararkapum, A.K. [llaiimepaenosa, H. Ctanuto

Pa3BuTHe HHOA3BIYHBIX HpO(l)eCCI/IOHa.]'IbHLIX YMeHHﬁ CTYACHTOB
CHEMUATBHOCTH «XMMHSD)

CraThsl MOCBSIEHA NPOOIEMe Pa3BUTUS MHOS3BIYHBIX NPO(ECCHOHANBHBIX 3HAHMH M YMEHHH CTYIEHTOB
XUMHYECKOH CIIEIMAIBHOCTH, KOTOopas IpuoOperaeT ocoboe 3HAa4YeHHE B paMKaxX BoO3pacTaloleil poim
HWHOSI3BIYHOTO  OOIIEHHMST B NPO(ECCHOHANBHOM  JEATENBHOCTH COBPEMEHHBIX CIEIHAINCTOB Ha
MEXyHapOJHOM pbIHKE Tpyaa. IIpoBeleH aHaaM3 Hay4HBIX JIMTEPATYpPHBIX MCTOUYHHKOB IO HCCIELyeMOil
npobieMe, B paMKax KOTOpOro ObUIM BBISBIEHBI cHenH(UYEcKHe OCOOCHHOCTH Ipouecca Oo0ydeHHs
podhecCHOHAIBHOMY HHOCTPAaHHOMY SI3BIKY, @ Takxke creuuduka Oyaymei padoThl CTYACHTOB XHMHYECKOH
CMEIMaNbHOCTH. PaccMOTpeHB OCHOBHbIE IIyTH pa3BUTUSI U COBEPIICHCTBOBAHUS  HHOS3BIUYHBIX
KOMMYHHKATHBHBIX YMEHHH OyIyIINX CHENUAINCTOB XUMHIECKON OTPACiIt, B TOM YHCIIE METOBI U IIPUEMEL,
HCTIONb3YeMBIE Ha 3aHATHAX 110 HPO(ECCHOHANFHO-OPHEHTUPOBAHHOMY WHOCTPAaHHOMY SI3BIKY, C
HEKOTOPBIMH HPAKTUYECKUMHU TpuMepaMu. 1 COBEpIICHCTBOBAHNSI HABBIKOB CAMOCTOSTENIBHON paboTHI 1
HMHOSI3BIYHON TNPO(eCCHOHANEHONH KOMMYHWKATHBHON KOMIIETEHIMH CTYICHTOB aBTOPAMH HPEIUIOKEHBI
aKTUBHbIE METOMBI M TEXHOJOTUH, HANPABJICHHbIE HA ITOCTAHOBKY M PEIlCHUE MpOoOJeM, TaKuX Kak 1ebaThl,
JIMCKYCCHH, JCJIOBBIE UTPBI, IPOSKTHI U Kelc-cTaqu. [1o MHEHHIO aBTOPOB, OJHUM U3 3(QEKTUBHBIX METO/IOB
o0yueHusi npoheCCHOHATFHOMY HHOCTPAHHOMY s3bIKy siBisiercsi texnosorust CLIL, B nmanHo#t pabote
MpOaHaIN3UPOBAHbI €€ MPEUMYIIECTBA U HEKOTOPBIE TPYAHOCTH B IPUMEHEHHN.

Kniouesvie cnosa: HpO(i)eCCI/IOHaIII)HbIC HaBbBIKWM BJIAICHUSI HWHOCTPAHHBIM S3BIKOM, 06pa30BaTeJILHLIe
CTaHJAapThl, MOJACPHU3AlUs, UHTCPHALITUOHAIU3AUsI, MHTETPUPOBAHHOC 06y‘IeHI/Ie, 3HaHWs, THHOBAllUOHHBIC
TEXHOJIOT'UH.
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The role of learning environment in teaching English
in the context of inclusive education

The article discusses the basic principles of inclusive education in a comprehensive school for students with
special educational needs at the English lesson from the perspective of their application in the educational
process. The concept of «inclusive education» and its significant difference from the «integrated education»,
pointing to the availability/non-availability of the learning environment adaptation to students with special
educational needs, have been studied as well. The application of the learning environment theory when teach-
ing English within the inclusive education and its main components have also been examined. The study re-
veals English teachers’ basic needs for creating learning environment teaching techniques in the context of
the inclusive education. It also defines the concept «learning environment» and its main components. The
study results conducted to define the availability/non-availability of a barrier-free learning environment, in
particular, in English classrooms for implementing the inclusive education principles, have been shown and
analyzed. The ways to create learning environment at the English lessons, promoting a respectful assistance
to disabled students when learning English, have been studied. The group training and other teaching meth-
ods, promoting the development of disabled students’ communicative and other skills while interacting with
classmates in English classes, are given.

Keywords: inclusive education in Kazakhstan, learning environment, integrated education, English Teaching
Methodology, disabilities, mental retardation, special educational needs, teaching students with special educa-
tional needs, special methodology.

Introduction

The main problem faced by the Educational Institution employees is difficulties in implementing the in-
clusive education principles, which are caused by a lack of a common understanding of inclusive educa-
tion.In particular, the Republic of Kazakhstan State Educational Program defines the inclusive education as a
process providing an equal access to education for all students, taking into account special educational needs
and individual abilities [1].

If we understand the definition set forth in the Salamanca Statement verbatim and assume that the in-
clusive education involves taking into account special educational needs and individual abilities with the en-
vironment adaptation to such needs in a comprehensive school, then such a definition does not contradict the
inclusive education principles. The Salamanca Statement also defines the need to take into account various
unique characteristics, interests, abilities and training needs of each child when developing teaching materi-
als to fully meet student’s special educational needs [2].

However, in practice, the inclusive education is restricted only by an equal access to quality education
without taking into account each student’s special educational needs. The system in which all students are
provided with an equal access to quality education, regardless of their special educational needs, is the inte-
grated education [3, p. 28]. A significant difference between integrated and inclusive education is that the
first does not take into account the special educational needs of each student, but expects from such students
to meet certain requirements according to the education system and curriculum. Therefore, the inclusive edu-
cation needs adapting educational programs and environment to special needs of students by using special
correctional teaching methods, without any discriminatory situation for such pupils [4].

Successful inclusive education of students with special educational needs in a comprehensive school re-
quires both creation of certain conditions for a full interaction of a teacher and a child on reaching education-
al goals and a special way of educational management [5, p. 31]. In addition to adapting educational pro-
grams and educational support of various specialists, including a specialist on mental defects and physical
handicaps, an educational psychologist and others, these conditions include the educational environment ad-
equate for a student and his learning.
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The educational environment as an active, communicative and man-made environment that provides
conditions for influencing personality’s formation and development according to a given instruction is, on
the one hand, considered as a process of communication and interaction with adults and peers [6, p. 98], and,
on the other hand, these are the subjects being learning sources that surround a student [7, p. 50]. The student
can achieve more than what is within his own abilities when applying to the educational environment oppor-
tunities and resources [8].

Experimental

In order to study the educational environment for implementing training among students with special
educational needs in a general academic school (inclusive education) and to determine the readiness of Eng-
lish classrooms for inclusive education, the following scientific methods were used: the research and analysis
of scientific and teaching materials with a focus on special, general educational and inclusive education, cre-
ating an educational environment in the learning process and at English lessons; a survey of English teachers
in general academic schools; lesson observation; qualitative and quantitative analysis.

Results and discussion

A successful educational environment organization requires a system with such structural elements as
aset of applied educational technologies, teaching materials and thoseinvolved in the educational process [9,
p. 546]. Educational technologies include classroom facilities, information and communication technologies,
modes of instruction and teaching methods.

The teaching material includes everything based on the knowledge gained by a student. It is not restrict-
ed only to teaching material ordered by the Ministry of Education [10], but includes all the knowledge and
each subject’s course content available to a student as well as the information that the student receives from
the objects around us by increasing the knowledge gained and developing functional literacy.

The subjects of the educational process are all participants involved in the educational process, contrib-
uting to personality development: specialists providing counselling support to students with disabilities [11,
p. 24]; a teacher; classmates and other school students; parents [12].

According to the State Program of Education Development in the Republic of Kazakhstan for the period
of 2020-2025, no conditions were created for the inclusive education in a significant part of educational or-
ganizations until January 2020, which poses a threat to the safe and comfortable life of children. As for
schools in the Republic of Kazakhstan, only 60 % of them created conditions for barrier-free access to stu-
dents with special educational needs [13].

Therefore, in December 2019, within the framework of studies and determination of classroom readi-
ness for training within the inclusive education, we conducted a survey of seventy English teachers in gen-
eral education schools in order to define the level of knowledge concerning the inclusive education and the
main material-and-technical and pedagogical problems, faced by teachers when training in an inclusive
classroom. The survey was conducted both among teachers who work in the inclusive class, and among
those who work in a general non-inclusive class, and in a special correctional class (three people). In total,
seventy English teachers took part in the survey.

Only nine teachers attended advanced training courses on teaching within the inclusive education
among fifty five interviewed who work in a non-inclusive class. Three teachers attended such advanced
training courses among twelve interviewed who work in an inclusive class. None of three teachers inter-
viewed working in a special correctional class attended such courses.

Teachers were asked to give an answer related to the readiness of the English classroom for teaching
within the inclusive education (Fig. 1 and 2).

Ten of all surveyed noted that their classroom is ready for training in an inclusive education environ-
ment (Fig. 1). However, only three of them left unanswered the question of what’s lacking in the classroom
for training children with special educational needs. None of those who answered in both questions that the
classroom is ready for teaching English work in inclusive or special correctional classes.

Three more teachers, who believed that their classroom was ready to teach inclusive children butwere
still lack of facilities for organizing inclusive education, noted that they work in an inclusive class.And two
of them attended advanced training courses on inclusive education.

Forty six of all English teachers interviewed believe that their classroom is unready for teaching chil-
dren within the inclusive education (Fig. 1). However, three of them in the next question found it difficult to
say what facilities they were lack for organizing inclusive education. None of those who found it difficult to
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give this answer works in an inclusive or special correctional class. The lack of experience in an inclusive
class can be explained by the fact that teachers surveyed are not aware of what special educational needs of
students are faced or may be faced by those who teach English in an inclusive environment.

Were undecided

Figure 1. The survey results on readiness of the English classroom
for training children within the inclusive education

And fourteen surveyed were undecided onclassroom readiness for training children in an inclusive class
(Fig. 1). However, thirteen of them said in the next question what facilities they were lack of for training in
the conditions mentioned above.

Based on the results obtained, it can be concluded that only three out of seventy teachers surveyed are
ready to teach English in an inclusive learning environment, which is a very low figure, i.e. four percent.

In the next question, teachers were asked to determine what kind of facilities they were lack of in the
classroom for teaching in an inclusive environment. Four possible answers were proposed: special desks and
chairs; supporting tables and posters; information and communication training tools (interactive whiteboard,
raised floor, multimedia projector, computers with Internet access); were undecided. The survey results are
shown in Figure 2.

7 @ Special desks and chais - 24
24

Supporting tables and posters - 37
35 P

Information and communication training tools - 35

37 Were undecided - 7

Figure 2.The survey results on what facilities are the interviewed lack of in the classroom

Special desks and chairs allow students with muscle-skeleton and autistic spectrum disorders to feel
more comfortable in the learning process and to satisfy their special educational needs [14, p. 103].

Supporting tables and posters are needed to provide students with special educational needs for an easi-
er perception and application of teaching material. The tables and posters mentioned above can be made both
typographically and by the learners themselves. When making such kind of supporting material, the individ-
ual needs of students involved in its creation are taken into account. In addition, if supporting material is
made in a group, the communicative skills of both students with special educational needs and ordinary stu-
dents are developed, i.e. all students are involved in the work [12]. It provides an easier perception for stu-
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dents to remember teaching material according to which the poster is created. Practice shows that there is no
strict requirement for such a poster or table to be a part of classroom methodical training. The creation of
such kind of instructional material is permissible in the students’ notebooks.

Information and communication training tools are also a part of the educational environment technical
component. For example, individual students may feel uncomfortable when learning in the classroom. How-
ever, information and communication teaching tools help observing the learning process without participat-
ing in it directly [15, p. 20]. The ICT can also be used as support tools for the disabled learners in perceiving
a new material or completing assignments.

It should be noted that none of the English teachers interviewed chose their answer option, which pro-
vides difficulty in understanding the concept of inclusive education for them. However, in fact, the general
education classroom facilities where lessons for students with special educational needs are held, are quite
diverse and include resource materials for students with hearing disabilities, mental retardation, visually im-
paired, etc.; brain building games; special appliances, etc. [16, p. 10].

As noted earlier, the learning environment is not limited only to classroom facilities. The learning envi-
ronment is everything that surrounds each student and includes individualism, teaching and learning goals
and objectives, activities that help supporting the students, formative assessment strategies, cultural content
affecting learning process and much more [17, p. 490].

For example, students with mental retardation are able to work actively only for 15-20 minutes, after
which they become tired, can’t focus on the material given and lose their interest towards the learning pro-
cess. Such a student does not disturb conducting a lesson, but also does not learn himself [18, p. 22.]. If there
is a student with mental retardation in the classroom, you may have, for example, cards with prominent let-
ters that can be fingered around for practicing kineme, if such a student learns in the first grade. Or plasticine
may be used to develop fine motor skills for primary school students.

For developing autism spectrum learners’ fine motor skills, computer games based on gestures can be
used. For example, the students are to put colored balls into a color matching box, or string fruit on proper
skewers, the distance between which is reduced at a more complex level, which requires more precise fingers
movement and contributes to fine motor skills development [19]. A computer can also be used to develop a
dialogue as well as to do certain types of tasks. In this case, the use of computer has both advantages and dis-
advantages: on the one hand, it cannot take the place of areal-life communication, but on the other hand,
computer evaluations and feedback have no expressiveness, i.e. are more impartial.

The learning environment is created by the interaction of students with other participants in the educa-
tional process as well. At the English lesson, these are classmates of a student with special educational needs
and a teacher. However, not all disabled students are able to work in a group immediately. Some of them
need to be supported by an educational psychologist for mastering teaching material gradually in a group
[18, p. 56], since it is group work which is an important condition for the student socialization.

An essential component of group work is that more capable participants provide support or assistance to
less capable students, which is pre-planned or occurs spontaneously. For example, when studying a new lex-
ical topic in elementary school that allows the use of Pictionary, e.g. «Animalsy», «Plantsy», «Transport», etc.,
students can be given the task of creating this kind of Pictionary so that in the future they could use it as a
hint in their further work.

Every learner can contribute to the overall work: draw a picture or write a word. However, before start-
ing a group work, students should be given the group work rules: listening skills; eye to eye contact; simple
and clear communication; ability to pose questions; team work management; building trust; group decision
making; conflict management; encouragement; recognition of participant’s contribution; understanding of
the others’ viewpoint and respect for individual differences [12, p. 62].

The learners’ individual differences and abilities in this context mean each student is unique and has his
own abilities. The division according to individual differences should not be discriminatory and train learners
how to master subject successfully, taking into account their individual abilities: memorization skills, learn-
ing methods and leaning towards certain subjects.

For a more successful group work organization, you may offer students to develop the rules inde-
pendently. According to studies conducted to determine the impact of educational space joint organization on
learners’ work and well-being, such work has a positive effect on the quality of further work. In addition, the
educational environment participants and providerscan be both the students by themselves and the teacher
and other participants of the learning process: parents, educational psychologists, etc. [20].
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Another form of social interaction in the educational process is mutual learning. For example, you can
choose the material and hand out it among students. After that, each student will have to act as a tutor and a
tutee. The tutor should explain a new material to the tutee by using standard and non-standard methods under
the teacher’s guidance and check at the next lesson. It should also be noted that students with special educa-
tional needs (usually with minor developmental disabilities), when acting as educators, can raise self-esteem
and achieve better academic progress, especially if they work with younger students [12, p. 86].

It should be noted that all these types of work can only be conducted after an expert opinion providing
counselling support and instruction to students with special educational needs, since such work organization
at the English lessons requires special deep knowledge of defectology and psychology.

Conclusion

In accordance with a learner-centered approach, the teacher’s activity in the inclusive education process
is a continuous development of his professional competence, aimed at achieving humanitarian goals, as a
result of which teachers become able to solve professional tasks related to the inclusive education.

The learning environment formation is not a completely new theory. However, under the education re-
form and in creating conditions for students with special educational needs, this formation acquires new rel-
evance.

Creating learning environment that would be both comfortable for each student and contribute to his
development and learning, becomes a top priority along with the curricula adaptation for a teacher.

We should bear in mind that learning environment is primarily based on a trusting relationship between
each student and a teacher. The educational environment development should be carried out by both the
teacher and students, which will facilitate their further interaction and understanding of working principles
within the inclusive education. It is also important to attract another participants outside the educational pro-
cess: educational psychologists, special education teachers, parents, etc. for creating the educational envi-
ronment.

Therefore, it is necessary to take into account special needs of each student in order to create the most
comfortable learning environment for him. Since, the majority of students with special educational needs
require special knowledge in the field of psychology, defectology and special education, it is necessary to
make a professional team within the inclusive education that will assist the teacher and students in adapting
learning environment to students’ special needs in a comprehensive school.
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JL.B. Mouceesa, /I.H. Acanoga, /I.X. Illan6aeBa

MNuxnro3uBTi 6i1iM Oepyaeri aFrblIIIbIH TUTiH
OKBITYAarbI 0ij1iM Oepy OpTachbIHbIH POJIi

Makanazna >xannsl 6epy MeKTenTepinje epekime OutiM Oepy KakeTTiniri 6ap OLTIM adymIbulapra arbUIIIEIH
Tl caOarblHIa WHKIIO3HMBTI OUTIM OepyIiH HETI3rl KarFumalapbl XOHE OJapiael OuriM Oepy mporeciHae
KOJIIaHy KapacThIpburaH. «VHKIIO3UBTI O1iM» YFBIMBI XKOHE OHBIH OiiM Oepy OpTACBHIHBIH, OKYIIBLIAPhI-
HBIH epeknie OimiM Oepy KaKeTTIMIKTepiHiH OOJIyBIHBIH/OOJIMAYBIHBIH HETi31HAE XacalFaH «HHTErpamus-
JaHFaH OiTiM» TYKBIPbIMJAMachlHAaH MaHBI3Ibl AMBIPMAIIBUIBIFBI 3epTTenreH. JKammel OimiM  Oeperin
MEKTeNTe MHKIIO3UBTI OiiM Oepy »kargaliblHIa aFbUIIBIH TUIIH OKBITY mporecinie Oimim Gepy opTach
TCOPUSICHIHBIH JKOHE OHBIH KOMIOHEHTTEpIiHIH KOJIIAHBLIYbl KapacTeIpbUIraH. WHKI03UBTI OiniM Gepyne
aFBUIIIBIH T MYFalTiMJAEPIHIH OKBITY YIIiH HEri3ri KakeTTimikrepi OiiM Oepy OpTAaCBHIHBIH TEXHHKAJbBIK
JKaOIBIKTATYBIH Jkacayra OarbiTTanraH. «biniM Oepy opTach» YFBIMBIHA aHBIKTaMa OEpiill, OHBIH HETi3Ti
KOMITOHEeHTTepi OenekrenreH. XKammer 6iniM OepeTiH MekTenTepae Kexepriciz OuriM 6epy opTachIHBIH 00Ty
Hemece OonMay HOTIDKeNepl 3epTTeNreH JKoHe TaJNaHFaH, aTal alTKaHIa, WHKIIO3WBTI OimiM Oepy
KaruaaTTapblH ICKe achIpy YIIIH aFbUINIBIH TLTI KaOMHETTepi kepceTinreH. MHKITIO3MBTI OKBITY KaFAalbIHAA
aFpUIIIBIH TiNTi cabakTapblHIa aFbUIIIBIH TUTIH OKBITY HpOLeciHae epekiie OuriM Oepy KaxeTTimikrepi 6ap
OKyIIbUIApFa KEMCITYCI3 KOMEK KepCeTyre bIKMal eTeTiH OiniM Gepy opTachlH Kypy >KOJJapbl 3€pTTEIreH.
ChIHbINITACTAPBIMEH aFBUIIIBIH TiJli cabakrapbelHIa epekiie OuriM Oepy KaeTTUTikTepi 6ap OKyLIbUIAPIIBIH
KOMMYHHMKATUBTI JJAMYBIH jkOHE 0acKa 1a JaF/IbulapblH KaJbINTACTHIPYFa BIKIAJ €TETiH TONTBHIK OKBITYIbIH
JKOHE OKBITYIIBIH 0acka diCTepiHiH TYpJiepi KEeNTipiiareH.

Kinm ce30ep: KazakcTaHmarbsl MHKITIO3MBTI OLTIM, OKBITY OPTAachl, KipiKTIpiITe€H OKBITY, aFbUIIBIH TUIH
OKBITY 9ficTepi, JeHCAYIBIFB! MIEKTEYJIi, aKbII-OUBIHBIH JaMybIHBIH TOKTAYbl, apHalbl OUTIM KaXXeTTiIKTepi,
epeKiIe OLTiM KaxeTTimikTepi 6ap Gananapbl OKBITY, KipIKTipUIreH OKBITY, apHAHBI 9micTep.

JL.B. Mouceesa, /I.H. Acanoga, /[.X. Illan6aeBa

PoJib 00pa3oBaTenbHOM cpeAbl B 00y4eHUM aHTJIMICKOMY SI3BIKY
B YCJOBHSIX HHKJIIO3MBHOI0 00pa30BaHus

B craTbe paccMOTpeHBI OCHOBHBIE TPUHIIUIBI HHKIIO3UBHOTO 00pa30BaHMUs C MO3ULIUH UX TIPHUMEHEHHS B 00-
Pa3oBaTeIbHOM IIPOIIecce 00YUJarOMMUXCsl C 0COOBIMH 00pa30BaTEIBLHBIMU MOTPEOHOCTSIMH, 3aHUMAIOIIUXCS B
001eo0pa3oBaTeNbHOM MIKOJIe, Ha ypOKax aHIIMHCKOTO sI3bIKa. VccieqoBaHo MOHITHE «MHKITIO3UBHOE 00pa-
30BaHUE» U €ro CYIIECTBEHHOE OTIIMYHE OT HOHATHS «MHTEIPHPOBAHHOE 00pa30BaHMeEy, 3aKIIOUYCHHOE B Ha-
JIMYHAN/OTCYTCTBUH afalTaluy 00pa30BaTeNbHON Cpelbl Mox ocoOble 00pa3oBaTeNbHBIE IOTPEOHOCTH 00Y-
yaromuxcst. PaccMoTpeHo npumeHeHne Teopuu 00pa3oBaTeIbHOM Cpesibl B Ipoliecce 00ydeH s aHIITHHCKOMY
A3bIKY B YCIIOBHAX MHKIIIO3UBHOTO 00pa30BaHuUs B 00I1e00pa30BaTeNbHOI 1IKoIe 1 €€ OCHOBHBIE KOMITOHEH-

Cepus «[lMeparorvka». Ne 3(99)/2020 59



L.V. Moiseeva, D.N. Assanova, D.Kh. Shalbayeva

Thl. OnpeziesieHbl OCHOBHBIC MOTPEOHOCTH YuHTeNeil aHMIMHCKOTO SA3bIKA U CO3AaHUS TEXHUYECKOTO OCHA-
IIeHNUs 00pa30BaTeIbHON cpe/ibl Ul 00y4eHHs B YCIOBUAX MHKIIO3UBHOTO 00pa3oBanus. [laHo onpezeneHue
HOHATHS «00Opa3oBaTeNbHaAs cpe/ia», BbIICICHbI €€ OCHOBHbIE KOMIIOHEHTHI. [IpOIEMOHCTPUPOBAHBI U TIPO-
AQHAIM3UPOBAHBI PE3yJIbTaThl UCCIIEAOBAHMS, IPOBEICHHOTO B PaMKaX ONPENENICHUSI HAIUYUS I OTCYTCT-
Bust Ge30aprepHON 00pa3oBaTeNIbHON Cpelbl B 00me00pa3oBaTeIbHEIX MIKONAX, B YaCTHOCTH, B KaOWHETax
QHTJIMHCKOTO SI3BIKA JUIS pealn3alliy IPUHIMIOB HHKIIO3UBHOTO 00pa3oBaHus. VccieqoBaHbl ClIOCOOBI CO3-
JaHus o0pa3oBaTeNFHOM Cpelbl Ha ypoKax aHIIIMICKOrO S3bIKa, CIIOCOOCTBYIOIINE HEIUCKPUMHUHHUPYIOMIEH
oMoIH 00y4aroLIMMCS C 0COOBIMU 00pa30BaTENbHBIMU OTPEOHOCTIMH B IPOLIECCE U3YUECHUS aHTIIMICKOTO
A3bIKa B YCJIOBUSX MHKIIIO3UBHOTO 00pa3oBanus. [IpuBeseHs! pOpMBI TPYyNIIOBOr0 00yUSHHUS U Ipyrue npué-
MbI 00y4eHHsl, CIIOCOOCTBYIONIME PA3BUTHIO KOMMYHHUKATHBHBIX 1 (JOPMHUPOBAHUIO MHBIX HABBIKOB 00ydaro-
IUXCS ¢ 0COOBIMU 00pa30BaTEIbHBIMU MOTPEOHOCTSIMH B TIPOLIECCE B3aUMOCHCTBHUS € OJHOKIACCHUKAMH Ha
YpOKax aHTJIMICKOTO SI3BIKA.

Kniouesvie crosa: mHKI03MBHOE oOpa3zoBanue B KasaxcraHe, oOpa3oBarelibHasi Cpejia, HHTErPUPOBAHHOE
o0yueHne, METOIMKa TIPEIOJaBaHMsl AHTIIHHCKOTO SI3bIKA, OTPAHUYCHHBIE BO3MOKHOCTH 3/I0POBbSI, 3a/IEPIKKa
TICUXUYECKOTO Pa3BHUTHUs, 0COObIE 00pa3oBaTelbHBIC MOTPEOHOCTH, 00yUeHHEe NeTeil ¢ 0coObIMI 00pa3zoBa-
TENBHBIME OTPEGHOCTSIMU, HHTETPUPOBAHHOE 00yUEHHE, CIICIAALHBIE METO/IBL.
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