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K¥PMETTI OKBIPMAH!

Ciznepre «Kaparanapl YHUBEPCHUTETIHIH XaOapIibi-
Chl» KypHaJbIHBIH 100-111 MepekeniK CaHbIH YCHIHBII
OoTBIpMBI3. «KaparaHIpl YHHUBEPCUTETIHIH XaOapIIbICh»
FBUIBIMH Mep3iMai OacbuibiMbl Kazakcran xoHe Oacka
enjiep FalbIMAAPBIHBIH P TYPJIl FHUIBIM CalajlapblHAAFbI
3epTTEYJCpiHIH  HOTIDKENEpiH  amblK  Oacraces3ne
xapusnayra OarpiTTanFad. JKypHalJIblH MakcaTtbl —
XaJIBIKAPANbIK FHUIBIMH KAaYBIMJIACTBIKTBI KaHA oJicTep
JKOHE HUJESUIapMEH TaHBICTBIPA  OTBIPHIN, MAaHBI3AbI
FBUIBIMU JKOHE OumiM Oepy akmaparTapbIMEH aiMacyFa
THIMAI Karmaid ckacay. JKypHanm FbUIBIMH KBI3METTIH
Heri3ri HoTwkenepin sxapusmay ymidn KP BFM rbuisim
JKoHE OUTIM cayachiHIarbl OakpuIay OOMBIHIIIA KOMHUTET-
NICH YCHIHBUTFaH 0achUIBIMIAP Ti3IMiHE €HTi31IreH.

Kypuan 1996 kbputbl anFambiHAA €Ki cepus
(«'yMaHUTApIBIK FRUIBIMIAP CEPHSCHD» kKoHE «OKaparbl-
JBICTaHY FBUTBIMAAP CEPUSCHI») OONBIHINA JKAPBIK KOP/I.
2004 xpuiman Oactan «MaremaTukay, «DPusukay, «Xu-
musi», «buonorus. Meaumnuna. ['eorpadus», «IxoHomukay, «llemarorukay, «®dumonorusy», «Ta-
pux. ®unocodpusi. KykpIk» CHAKTBI ceri3 cepus OoiibIHIIA MaTepuanaap xapusuiaca, 2010 >Kbuibl
«KyKbIK» 03 anjpiHa 6eseK ceprs PeTiH e MIBIFAPBUIBII, KaIbl CAHbI TOFbI3Fa JKETTI.

2015 xbuinan Gacran «KaparaH/ibl YHUBEPCUTETIHIH Xa0apIIbICHD» >KYPHAIBIHBIH «XUMHUS»,
«Dusukay, «Marematuka» OarbIThIHAAFE cepusmappl Web of Science Core Collection
xanbIkapanslk 0azacbiHblH «Emerging Sources Citation Index (ESCI)» mnardopmaceina eHpmi.
Kazipri yakeitra «Kaparanapl yHUBEPCUTETIHIH  Xa0apIIbIChl»  KYpHAJIBIHIA  OTAHJBIK
FAJIBIMAAP/BIH ©3€KTi Macenenep OOibIHIIA FHUIBIMM 3epTTeynepineH Oacka, TMJI engepi xoHe
I'epmanmus, [Tonbura, Kerrait, Eruner, Typkust Yaumicran, [TokicTan cekini aeMIiK FRUIBIMU OpTa-
na 9 cepust OOMBIHINIA FHUTBIMU JKYMBIC HOTIDKENIEPIH XKapUsUTalThIH Oefenai OachbulbIMFa aifHaIBII
otelp. JKypHanablH XaJbIKapajblK TajanTapra CoWKeC KeneTiH 3 Tulmeri jKeKke CaWThIHaa
PEMaKIMUTBIK allka casicaThl, OHJIAMH Makaia jki0epy MEH OHJIAWH peleH3UsIay TaJanTaphbl
kepceTinreH. JKypHanna skapusjiaHFaH OapiblK Makamajapra MUPPIIK 00ObEKT HUIAECHTH(DUKATOPHI
Oepineni. XypHan anbIHFBI KaTapiibl OTaHJBIK JKOHE MIETENIIK KiTalxaHaJbIK XKYHeIepMeH KoHe
JepEeKKOpIapMeH BIHTBIMAKTACTBIK Jacall, Ka3aKCTaHJBIK Joiiekce3aep 0a3zachl OOMBIHIIA WMIIAKT
¢dakrTopra ue. by o3 ke3erinze xapusUIaHFaH MaTepHajiapFa KbUIIaM KOHE alllbIK KOJI JKeTKi3yre
MYMKIHIIK Oepei.

Toyenci3 eniMi3AiH FBUIBIMBI MEH OUTIMIHIH JaMybIHAA alIIBIKTHI KOJTAaHOAMBI3 KaJbIITACTHI.
OchiHmait abbIpoil OMITIHE KOTEPUTY Y3aK KBUIFBI KaXKbIP-KAMpaTThIH, Y3/IKCI3 13/ICHY/IIH, TaJMai
alFa YMTBUIYABIH HOTIXKeci jaen OureMiH. Ajamzar anjplHOa TYpFaH aca JUIrip Mocesenepmi
eIyl ©31HIH MOHTUIIK MEXeCi, UT1 MaKcaThblHa alWHAJIbIpFaH OachLIBIM OJii JI€ COHBI FBUIBIMH
KaHAJIBIKTApIbIH JKapIIbIchl Oona OeperiHiHe Oek ceHimaiMiH. JKypHanJIblH FBUIBIMH QJI€YETiHIH
apTybIHA yJIeC KOCKaH OapJIbIK aBTOpJIap MEH FalbIM-3€PTTEYIIIepre PU3AIbUIBIFBIMBI3IBI OLIIIpe
oteIpbi, 100-mi Mepekenmik OachUIBIMHBIH INBIFYbIHa oOpail OaplIaHbI3[bl IIBIH KYPEKTEH
KYTTBIKTalMbIH!

Peoaxyusnvix xenecmiy mopazacut
KP YFA koppecnonoenm-myuieci,
3aH LIILIMOAPLIHbIY OOKMOPbI,
npogeccop H.O. /lynamoexos
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Big data technology in education

The article discusses the implementation of big data in the educational process of higher education.
The authors, analyzing a large amount of data, referring to the types of services provided by e-government,
indicate that there are many pressing problems, many services are not yet automated. In order to improve the
professional training of teachers of Computer Science of the L.N. Gumilyov Eurasian National University,
educational programs and courses have been developed 7M01514 — «Smart City technologies», «Big Data
and cloud computing» and 7M01525 — «STEM-Education», «The Internet of Things and Intelligent Systems
«on the theoretical and practical foundations of big data and introduced into the educational process. The arti-
cle discusses several types of programs for teaching big data and analyzes data on the implementation of big
data in some educational institutions. For the introduction and implementation of special courses in the
educational process in the areas of magistracy in the educational program Computer Science, the curriculum,
educational and methodological complex, digital educational resources are considered, as well as hardware
and software that collects, stores, sorts big data, well as the introduction into the educational process of
theoretical foundations and methods of using the developed technical and technological equipment.

Keywords: educational process, special course, training content, big data in education, big data technologies,
artificial intelligence, social works and the Internet Things, Big Data technology, modular education, special-
ty educational program, professional competencies, updating educational content.

Introduction

The formation of information civilization has led to the emergence of a new digital environment in so-
ciety. Since digital environment itself is constantly developing, along with the possibility of mastering ready-
made information, mastering and applying new technologies that process it, some technologies have the abil-
ity of generating even more important new information, which requires periodic solutions. These are future
specialists, in our case, the requirements for the level of thinking, cultural development of specialists in in-
formation and communication technologies are sharply increasing.

In the article of 3, ‘analysis on current situation’ of the State Program ‘Digital Kazakhstan’ discussed
that although there are many IT companies which can develop national-wide projects, the low efficiency of
the established development institutions in the Information Technology segment, the existing technology
parks in the country cannot operate properly. Moreover, there are some statistics that, there are more than
40 million types of public services in recent years and the number of its users exceeded 6.6 million people.
Also, more than 83 mobile services including 1414 free call centers were opened, and around 14—
15 thousand complaints are received per day through on the given services. 14,928 budget documents were
published, etc.

* . B . . .
Corresponding author’s e-mail: serikmeruerts@mail.ru
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Citing such achievements, the program notes that there are still many non-automated activities, includ-
ing all relevant issues considering the lack of transparency and accountability, customer orientation, insuffi-
cient level of activity.

The program also reveals the possibility that the emergence of new technologies will allow us to pro-
vide services of higher quality than those currently implemented, in particular, the use of big data technology
will lead to a fundamentally different approach to analyze the needs of the population, and, in turn, to an in-
crease in the quality of services [1]. The mentioned issues trigger the new requirement in preparing IT-
students.

A large amount of data in education mostly contains information about large number of students and
thousands of educational institutions. A large amount of data increases even more over time. The speed of
change in big data allows users to monitor the learning process by using specific applications.

The main purpose of our proposed work is to identify the theoretical framework of Big Data and im-
plement it in practice.

Literature review

The head of AlgoMost, Leviev M. identified the 5 types of data in education for adapting Big Data
technologies, as follows:

— student’s personal information

— data on students ' interaction with e-learning systems (electronic textbooks, online courses)

— information on the effectiveness of training materials

— administrative (system-wide) data

— predicted data.

The author also cites Big Data in US universities and the effectiveness of working with them as an exam-
ple. According to him, 400,000 students are expelled annually with the reason that many students take out loans
to pay for their studies. Failure to pay will lead to a deterioration in your credit history. When a student leaves
school, it leads to a decrease in the overall finances of the educational institution and negatively affects the rat-
ing of the university as whole. Therefore, during organizing support from the government, the use of Big Data
Technologies brings efficient effects. Besides, he emphasizes the importance of Big Data Technology in solv-
ing other problems of students, in particular, it proves that students ' completion of the course increased by
16 %, while their progress to the next course saw a growth of 8 % [2].

The importance of using Big Data Technologies in the processing of students who have dropped out of
training and students who have fully completed their studies is mentioned in Moscoso-Zea O., Vizcaino M’s
work.

The authors also note that in the development of data analytics, Intelligent Data Mining (IDM) is a de-
veloping field that supports the implementation of changes in higher education institutions’ management,
and IDM highlights the importance of considering the use of data mining methods and algorithms for infor-
mation stored in the academic databases [3].

The basis of IDM technology is aimed at understanding the behaviour and personal qualities of stu-
dents [4]. It is used in education to build the competence of future graduates including the next questions:

— Which subject is the most difficult?

— What tests the most efficient assignment activities?

— What topics are students interested in?

— How to organize the effective compilation of the curriculum?

Another example of using EDM technology is to determine the grades and employment status of gradu-
ates by criteria [5]. At the same time, the authors note the importance of using this technology in e-learning.
One of the main problems in e-learning is the presence of new relationships and new knowledge (data min-
ing) in big data, which often takes place in a hidden form. It is noted that the educational activities in univer-
sities in Azerbaijan are managed by data mining methods, where teachers receive information about students
on time and reply promptly to changes in the educational process. Quick reactions in any process which al-
low IMD technologies can be considered as its advantage.

«Digital technologies in educational institutions are not only online courses, electronic textbooks, and
computer testing, but also ‘big data is a new opportunity in monitoring the whole educational process’ said
the author at the III International Conference (2019) with the participation of the government of Moscow and
educational authorities. Wide applications of Big Data in analytical systems, in evaluating universities’ qual-

Cepus «[lMeparoruka». Ne 4(100)/2020 9



M. Serik, G. Nurbekova, J. Kultan

ity assurance and accreditation, transport, healthcare, artificial intelligence (Al) systems are noted in the con-
ference materials as well [6].

Scientists from the Vyatsk State University, Russia define the Big Data as a technology for analysing
the education system, which involves measuring, collecting, analysing, and presenting a large amount of
structured and unstructured data about students and the educational environment to understand the specifics
of the functioning and development of the education system. In their research, the methodological basis is
the formalization of technology for working with big data, aimed at developing the education system by
identifying patterns that have developed in the education system [7].

By analyzing various models and methods scientists Frumin 1.D., Dobryakova M.S. proposes three ar-
eas for application of Big Data Technology in education:

1. Thinking competence (primarily critical thinking);

2. Competence in communication with others (communication and collaboration-cooperation);

3. Competence of self-government (self-regulation, reflection, and self-organization) [8].

Taking all things into consideration we have decided to work on following Big Data — related materi-
als as follows, Artificial intelligence (Al), mobile devices, social networks, and the Internet of Things (IoT)
which allow users to make data more complex thanks to new objects and data sources. Big data comes from
sensors, various other devices, video/audio, online data, transactional applications, the internet, and social
networks, most of which will be very large data in real-time.

Big data or Big Data Technology has been recognized in the world since the 2000s. The concept of
«Big Data Technologies», which appeared relatively recently in the field of Information Technology was
introduced by Cliff-Ford, editor of the journal Nature. He wrote about the progressive increase in the volume
of world information, noting that new tools and advanced technologies help to master it [9].

Some of the most common definitions of Big Data are given by various researchers. While it is defined
as a group of methods and technologies for processing dynamically growing amounts of data by Information
Technologies [10], Big data is also classified according to the type of data source (Internet or media sources),
content format (structured, semi-structured, and unstructured), data storage method, etc. [11].

For the first time, leading Gartner analyst Doug Lani noted that in the «VVV» in 2001, the main charac-
teristics of Big Data Technologies are variety, volume, and speed. While different types of data whether it is
unstructured or partially structured with different formats considered as a variation characteristic, the volume
of data is measured by actual numbers of documents [12].

The advent of global technological capabilities affects the analysis of large arrays of big data. While it
took scientists several decades to collect data while doing research, in the modern era of IT technologies, it is
possible to collect the necessary information in a short time. With the help of big data processing technolo-
gies, it is possible to simplify the work of processing large data in the educational process.

There is a lot of information on the Internet about Big Data, and many people confuse this term with da-
tabases. It is argued that the constant updating and, accordingly, increasing and increasing of big data is not
in the difficulty of accumulating them, but in processing them.

The president of the Association of Big Data and Analytics said in an interview with the CEO of Mar-
keto: «we have been working in this field for more than 10 years. We are one of the few companies that
started Big Data not only in Kazakhstan but also in the CIS entirely. Now we work mainly with foreign
companies. Among them are the United States, Switzerland, and China. For example, now we are working
with 3 schools in the United States. According to this project, 3D video cameras will be installed at the en-
trance to the school. They provide information about the mood, emotions, and psychological state of children
by capturing the children they enter. This is the only project that helps to keep children calm and control
their behaviour at school. The programs «Digital Kazakhstan» and «Smart City» in our country hold a huge
amount of data» [13].

To store large amounts of data, a large amount of disk memory is required. To solve this problem, NAS
(Network Area Storage) cluster technology is used, which provides the connection of information storage
devices to a local or distributed computer network directly over the TCP /IP protocol. This network allows
users to store files on NAS (Network Area Storage) servers and share them via the browser or its network
address. The NAS cluster infrastructure consists of several interconnected information storage devices that
allow users to share and search for available information[14].

Given the growing amount of information in the world, it is not surprising that soon, if necessary, it will
be possible to add new disks, that is, additional efficient and inexpensive storage devices. However, with the
emergence and functioning of the terms cloud technologies, large-scale data analysis, and the Internet of
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things, it is clear that a new approach is needed both to access data in real-time and to optimize data in ware-
houses. Modern cloud technologies that support storage and software requirements provide users with stor-
age optimization, security, flexible delivery methods, and large-scale infrastructure. Clouds can contain not
only large amounts of raw data but also data in the original format. New technologies allow you to process
them when necessary. For example, Hadoop, developed using Java, allows analysts to store large amounts of
data by placing it on servers, and then processing the data using MapReduce on a Java Virtual Machine
JVM)[15].

The CISCO Networking Academy resources provide examples of large-scale data with examples of-
modern, existing techniques and technologies.

— It is said that sensors in an unmanned vehicle can accumulate up to 4,000 gigabits (Gbit/s) of data per

day;

— the A380 Airbus flight from London to Singapore is 1 petabyte of data;

— the safety sensors used in the mine can output data up to 2.4 terabits per minute;

— sensors in a single smart home can collect up to 1 gigabyte of information per week [16].

In the context of the pandemic which has been spreading around the world, the necessity of big Data
was seen more than ever. It is associated with many unresolved issues, such as the number of students, edu-
cational and methodological materials, various types of digital data, various documents and text data, the
effective organization, storage, processing, etc. For example, buildings of the L.N. Gumilyov Eurasian Na-
tional University are equipped with sensors that monitor access. The same sensors collect 1.2 GB of informa-
tion per month. For the certain period of time, this data can be considered big data for our university.

Another example is the Kazakhstani bank sectors which have installed special terminals for obtaining
small loans.

The PIN is entered in the terminal, the amount received is entered, and after the consumer i1s identified,
the processing is processed. The use of big data in medicine also makes the whole medical procedure easier.
the availability of free medical quotas, their sufficiency, and comparison to different medical examinations
can be checked readily with the help of Big Data technologies.

All data must be combined into a single system to work with Big Data.

The professional development of specialists and their training in the field of Big Data is a matter of
time. The solution to these issues will be considered in our work. Meanwhile, in article 3.4 of the State Pro-
gram ‘Digital Kazakhstan’, ‘human capital development’ is discussed that ‘digitalization significantly out-
strips the existing system of production requirements for the composition of specialties covered by the labour
market. The lack of operational communication between the labour market and the education system can si-
multaneously lead to the training of unclaimed personnel and the release of personnel in «dying» specialties.
It is necessary to completely revise the content of all levels of education through the development of digital
skills of all specialists. Therefore, we notice the great demands of highly trained specialists in the current
education sector [17].

The adaptation of these requirements can be correlated according to the law of the Republic of Kazakh-
stan «on Educationy» [18], the state compulsory education standard for higher education in Kazakhstan [19],
and other state educational programs.

Methods

It is well known that human capital is the main factor in the formation and development of an innova-
tive economy and education as the next high stage of development, and is associated with health, intelli-
gence, high — quality productive work, and quality of life. We will consider the implementation of our work
in the university within the framework of these programs and concepts.

In the educational program 7M01514 — «Smart city technologies», special course as Big Data and
cloud computing and in the educational program 7M01525 — ‘STEM-Education’ ‘the Internet of Things and
Intelligent Systems’ discipline was introduced to teach both theoretical and practical basis of Big Data. This
course is 5 credits, including 1 credit for lectures, 2 credits for practical work, as well as Students Individual
work (SIW) are provided on demand from 2 credits.

The modules considered in the working curriculum of the special course provide theoretical foundations
of large-scale data and methods for creating, storing, and processing large-scale data.

Working with large amounts of data — working with a data set that goes beyond the capabilities of tra-
ditional relational databases to collect, manage, and process large amounts of data. Together with working in
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an SQL environment with a well-known relational database, it is planned to implement the use of the NoSQL
environment in the educational process for processing, storing, and managing non-relational databases.

The description of large amounts of data is based on the following concepts:

— large volume for data storage;

— increase in data volume in geometric progression;

— creation, storage, and processing of data in various formats;

— high speed, etc.

The second module of the special discipline examines the theoretical foundations of big data process-
ing, software environments for their processing. In our case, the programming languages Python and R are
used. On the theoretical and practical basis, the principles of operation and functionality of data collection
sensors are considered.

The next module of the special discipline presents methods for creating, storing, and processing large
amounts of data. The Faculty of Information Technologies of the Eurasian National University named after
L.N. Gumilyov is working on the STEM (Science, Technology, Engineering, and Math) program in educa-
tion within the framework of the Erasmus project In connection with the study of large amounts of data at the
University. An educational program has been developed to implement this discipline. Several types of pro-
gramming software are considered, including R (a programming language for statistical processing of data
and working with graphics) and Python (a high — levelled programming language), and they were included
as special courses named ‘programming in Python’ and ‘programming in R’. The general content of these
special courses covers the following topics: directions and prospects for the development of big data; appli-
cation areas of big data; methods of Big Data Analysis; Big Data Processing Technologies; data processing
via SQL and NoSQL databases; MapReduce in Big Data Processing, Hadoop location, hardware and soft-
ware environments for Big Data Processing; Cloud Computing and its description of Big Data Processing;
use of Microsoft Azure resources for high-performance computing; the use of the Microsoft SQL Server Da-
tabase Management System and the Microsoft SQL Server Management Studio tool in the creation of servers
and databases in Microsoft Azure in remote data organization, data security, including data security in cloud
computing.

Besides, students' independent work (SIW) is provided with project defences on the following topics:
the main advantages and disadvantages and problems of big data, designing the logical structure of big data
using analysis methods, organizing big data using modern technologies, using big data in our life, the struc-
ture of cloud computing and the relationship between cloud computing and big data, software capabilities of
cloud resources, the basics of comparing and processing relational and non-relational data, processing big
data in the cloud, etc.

Results

In the practical works there given objectives are set in the process of collecting, processing, and sorting
big data in the educational process. As follows:

— improving students' competencies in mastering the technology of processing large scale;

— improving students ' competencies in considering software languages for big data;

— giving a description of the programming languages Python and NoSQL and to improve students '
competencies in programming large arrays of data;

— identifying the basics of collecting, sorting, and analysing data conducted through turnstiles in univer-
sity buildings, and improve their competence on the topic by mastering the hardware and software basics in
the course of classes;

— improving the competence of students in collecting, sorting, and analysing data on weather forecast-
ing using solar panels;

— Formation of students' skills and abilities in analysing, designing, and compiling data collected in Ar-
duino;

It is worth mentioning that the Platonus System and Library Fund are the large databases of processed
and sorted data at Eurasian National University. Students also are working on building such projects in their
practical work in certain courses.

Meanwhile, doctoral work on working with big data using the blockchain structure is on the way.
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Conclusions

In conclusion, today there is a need to monitor and supplement the content of education in the training
of specialists following scientific, technical, technological, and information changes.

Modern information technologies are widely used in the training of university students. One of the main
conditions for achieving the planned result through the use of modern information technologies in training is
the completely safe and productive functioning of the IT infrastructure. The volume of processed information
is constantly increasing, and the requirements for improving productivity and security are growing as well.
The most effective way to meet these requirements is to develop information technologies for educating and
training students.

The application of Big data in the education sector is expanding these days. Big data comes from sen-
sors, various other devices, video/audio, online data, transactional applications, the internet, and social net-
works, most of which will be very large data in real-time. Although the types of services are provided by the
government, still there are many pressing problems as many services are not automated yet. As a remedy for
the given issue, educational programs and courses have been developed at L.N. Gumilyov Eurasian National
University. For example, «Big Data and cloud computing», «STEM-Education», «The Internet of Things and
Intelligent Systems» courses were introduced to adopt big data in both theoretical and practical terms. The
article discusses the implementation of big data in the educational process of higher education.

The course of training with a specially developed content, prepared for implementation in the educa-
tional process will form students' theoretical knowledge, skills, and practical skills on a large amount of data
and, in turn, will make a great contribution to the formation of a competitive specialist.
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M. Cepixk, I'. HypGekoa, 5. Kynran

Binim cajlaCbIHAAYbI YJIKECH Ke.]'leM)li AECPEKTEP TEXHOJIOTUACHI

Maxkanana >KOFapbl OKy OpPBIHAApbIHBIH OKY IIPOLECIHE YJIKEH MAEPeKTepli eHri3y Typaibl Macele
KapacThIPbUIFaH. ABTOpJIAp 3JEKTPOHIBIK YKIMETTiH Ky3ere achIpblll JXKaTKaH KbI3MET TYpJepiH arai
OTBIPBIN, YJKEH KOJeMIi NepeKTepre Tajgay jkacail Kene, ©3eKTi MacenesepAiH OapibIFbIH, oli e
aBTOMATTaH/BIPBUIMAFaH KOITEreH KbI3MeT Typsepi Oap exenuirin kepcerked. JI.H. 'ymmieB arbiHmarsi
Eypasust yiITTBIK yHHBEpCUTETiHIH MH(GOPMATHKAa MYFAIIMIHIH KOCIOM NaspIIBIFBIH XKETUIAIPY MaKcaThIHAA
MOJYNIBAIK TIpHHOWI OoibiHmIA KypacteippurraH 7MO01514 — «Smart City technologies» ©Oimim
6armapnamaceinna «Big Data and cloud computing» sxome 7M01525 — «STEM-Education» 6imimM 6epy
6arnapnamaceiHa «The Internet of Things and Intelligent Systems» aTTHI YIKeH KeJieMi IepeKTep MeH YIIKeH
KOJeM/Ii JAepeKTep/i OKy MpOLECiHe SHAIPYIIH TeOPHsUIbIK-PAKTUKAIBIK Heri3aepine OaiiaHbICThl apHailbl
KypcTap eHri3iireH. ABTopiap YJIKeH KeJeM[i JepeKTepi OKbpITyAa OGipHele Garmapriamanap/bH TYpiIepiH
KapacThIpFaH XXOHE YJIKEH AepeKTepii Keilbip >korapbl OKy OpBIHIAPBIHIA €HIi3y JKar[aiiblHa Tajjgayiap
xacaraH. «HpopMatuka» OiniM Oepy OarmapiamachbIHBIH MarucrTparypa OeniMIepiHAe OKy IMporieciHe
apHaiibl KypCTBIH CHAIPUTyl MEH OHBI Ky3ere achlpy YIIIH JXYMBICTHIK OKBITY Oaraapiiamachbl, OKYy-
onicTeMeNiK KelleHi Ma3MyHBI, IUdpIIbel OUTIM pecypcTapsl Typasbl, COHBIMEH Oipre JaWbIHIABII JKaTKAH
TEXHHKa-TEXHOJIOTHSUIBIK KYPal-)KaObIKTap IbIH TCOPHSIIBIK HEeTi3epi MEH OJ1ap/ibl KOJIaHy dMiCTepiHiH OKY
TIPOLIECIHE EHTi31IIyl KapacThIPBUIIBL.

Kinm ce30ep: oKpITy Tpolieci, apHaibl Kypc, OKy Ma3MYHBI, OUTIM caJachIHIAFb! YJIKEH KOJIeMIi JIepeKTep,
YJIKEH JIepEeKTep TEXHOJIOTHSACHI, )KacaH/bl HHTEIUIEKT, JJICYMETTIK XKeNiiep MeH 3aTTap UHTepHeTi, Big Data
TEXHOJIOTUSCHI, MOAYJIBIK OKBITY, MAMaHIBIKTBIH OiniM Oepy Oaraapiamacsl, KSCiOH Ky3bIpeTTiliKTep, Oi1iM
Oepy Ma3MyHBIH )KaHapTY.

M. Cepik, I'. Hyp6ekona, . Kyntan

TexHosiorusi 00JbMX JAHHBIX B 00PA30BaHUU

B crarbe paccMOTpeH BONIPOC O BHEAPEHHH OOJBIIMX ITAaHHBIX B Y4eOHBIH IpoIecc BBICIIErO y4eOHOTrO
o0pa3zoBaHus. ABTOPBI, aHATU3UPYS OONBIION 00BEM JAAaHHBIX, CCHIIASACH HA THIBI YCIYT, IPEAOCTAaBISIEMbIX
JIEKTPOHHBIM NIPABUTEJILCTBOM, YKa3bIBaIOT, YTO €CTh MHOI'O HACYILIHBIX HPOOJIEM, HEKOTOPBIE YCIYrH JI0
CHX TIOp HE aBTOMATM3UPOBAHbL. B Lensx MoBbllIeHHS MPO(ECCHOHANIBHON MOATOTOBKH IpErojaBaTencH
unpopmatukn EBpasuiickoro HanmonanbHOro yHuepcutera wumenu JLH. T'ymmieBa pa3zpaGoTaHbi
oOpaszoBarenbHble mporpaMmbl U Kypcel 7M01514 — «Smart City technologies», «Big Data and cloud
computing», 7M01525 — «STEM-Education» n «The Internet of Things and Intelligent Systems» mo
TEOPETHYECKHM M IPAKTUUECKUM OCHOBaM OOJIBIINX JaHHBIX M BHEJPEHBI B Yy4eOHBII mponecc. ABTOpamMu
H3y9YeHBl HECKOJIBKO THIIOB IIPOTpaMM AJIs OOydeHUs! OOJBIIMM JAaHHBIM U IIPOaHAIN3HPOBaHa HH(OPMAIIHS
O BHEJPEHMM OOJBIIMX IaHHBIX B HEKOTOPBIX Y4eOHbIX 3aBefeHUsAX. [l BHEOPEHHA W pealu3aluu
CICLMAIBHBIX KypcOB B YUEOHBIIl IPOLIECC B HAIPABJICHUAX MAaruCTPaTyphl IO 00pa30BaTeNbHON IIporpaMme
«HpopmaTuKa» ucCIeNOBaHbl yueOHas IporpaMma, Y4eOHO-METOJMYECKUH KOMIUIEKC, LU(POBbIE
o0pa3oBaTelibHbIE PECYPCHI, @ TAKXKE allllapaTHOE U POorpaMMHoe o0ecreueHe, KOTopoe COOMPaeT, XpaHHuT,
COpTHUpYeET OOJIBIINE NaHHbIE.

Kniouesvie cnosa: y4eOHBIN Ipomecc, CHEUKypC, CopaepkaHWe oOydeHus, OoibIIMe IaHHBIE B cdepe
00pa30BaHus, TEXHOJOTHH OOJBIIMX MAHHBIX, MCKYCCTBCHHBIH WHTEIUIEKT, COLUAJbHBIC CETH, MHTEPHET
Bemel, TexHosorusi Big Data, moxynsHoe oGpa3zoBaHme, oOpa3oBaTelbHAs NpOrpamMMa CHEIHaIbHOCTH,
npodeccnoHaIbHbIE KOMIIETCHIIUN, 0OHOBIICHHE 00Pa30BaTEIbHOTO KOHTEHTA.
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COBpeMeHHbIe TPEHAbI B MOATOTOBKE COUAJILHBIX paGOTHl/IKOB

AHanu3 nporpaMMHBIX 1 HOPMAaTUBHBIX TOKYMEHTOB PECIyOIMKH B 00JacTH COLMAIbHON padOoThI IMOKa3all,
YTO YpOBEHb MOJTOTOBKH COIMAIBHBIX PAOOTHUKOB HE COOTBETCTBYET MOTPEOHOCTSAM cepbl COIHANbHBIX
ycayr. Vi3MeHeHus B COIHaIbHO-9KOHOMUYECKOH cdepe, OTHOIIEeHHE 00IIeCTBa K COIMAIIBHON padoTe, Mex-
JTyHapoJHasl MPaKTHKa JUKTYIOT HEOOXOIMMOCTh OPraHU3alMU TPyJa U MOATOTOBKH COIMAIBHBIX PaOOTHH-
KOB C Y4eTOM TpeOOBaHHUH IPO(EeCCHOHAIFHOTO CTaHIapTa B 3ToH oOnactu. Hammdme npodeccnoHaabHOTO
CTaHJapTa B COLMANBHOI paboTe 00s3bIBacT 00pa3oBaTeNbHbIE YUPEXKICHHS aallTHPOBATh COAEpKaHue 00-
pa3oBaTeIbHON IPOrPaMMEI B HaCTH ITOJTOTOBKU CONMATBHBEIX PAOOTHHKOB B COOTBETCTBHH C TPEOOBAHUSIMHA
npo(eCCHOHANEHOTO CTaHAapTa, OPHEHTUPYSICh Ha (OpMHpOBaHHE MHPO(ECCHOHANBEHBIX KOMIETCHITHH.
ITpodeccroHanbHBIE KOMIETEHIIMH W ONPEENCHIE Pe3yJIbTaTOB 00y4eHUs! TpeOYyIOT MCIOIb30BAaHUS aueK-
BaTHOW COJIEPXKaHMIO MPOGECCHOHANBHON NEATENBHOCTH TEXHOJOTHH OOydeHHs B yueOHOM mpolecce —
Kelic-MeHepKMeHTa. Keic-MeHeIKMEHT — TEXHOJIOTHUS, OTPaXalollas CoAepKaHue TPYAOBOH (YHKIMH CO-
IHaNbHOr0 paboTHHKA. OH HE SBIAETCS YacThIO MOJIUTHKHU, OOECIICUEHUs] U KOHTPOJIS CHEHATbHBIX COIHM-
QIBHBIX YCIIYT U COLUATIBHON paOoTHL.

Knrouegvie cnosa: KeﬁC-MeHCII)KMeHT, 06pa3OBaTeana;[ nporpamma, HpO(i)eCCI/IOHaJH)HHﬁ CTaHaapT, colu-
aJIbHas MOJIMTUKA, COHaJIbHAasA pa60Ta, COLMAJIbHOC pa3sBUTHC, COIUATBHBIN pa6OTHI/IK, TpyaoBas (byHKHPIfI.

Beseoenue

ConmansHas paboTa Kak oTpacib MpodecCHoHaIBHON MesaTeIbHOoCTH B KazaxcTtaHe — HOBOE HaIpaB-
nenre. OnbIT 3apyOeKHBIX CTpaH B ATOM O0JACTH COLMANBHOW PealbHOCTH YPE3BBIYAHO Ba)KEH IS €ro
pasBUTHS — B 00JaCTH MOATOTOBKH KaIpoB, pa3padOTKH MPO(EeCCHOHANTBHOTO CTaHJapTa, COBEPLICHCTBO-
BaHUsI METOJIOB paOOTHI M TEXHOJIOTHH, a TAK)KEe OpraHU3allMY HAYYHBIX UCCIIETOBAHUH.

[Ipenmerom mMccriegOBaHUS CTaThH SBISIETCSA BBIJEIICHHE HANpPaBICHUH B 0OJACTH MOATOTOBKH COIHU-
aJbHBIX PaOOTHHUKOB; HA OCHOBaHWH aHAJIHM3a COJCPIKaHUS NMPOPECCHOHAIBHON NEATSILHOCTH COUATBHBIX
PabOTHUKOB ONpPENENUTh ONTHMAaJbHBIEC TIeIarOrHUecKue TEXHOJOTHH I CO3/IaHus KBa3UIpodeccnoHalb-
HOU cpebl B 00pa3oBaTeIbHOM MPOIIECCe MPH NMOJATOTOBKE COMUAIBLHBIX PA0OTHUKOB.

ConepxaHue AEATEIbHOCTH COLHMAIbHOrO pabOTHUKA BKJIIOYACT B ce0sl COACHCTBHE COLMAIBHBIM H3-
MEHEHUSIM, COLIMATBHOMY Pa3BUTHIO, COLMAIBHOW CIIOYEHHOCTH, YCHJICHHE CIOCOOHOCTH Jroned (yHK-
IUOHUPOBATH ABTOHOMHO B O0IIECTBE. AHAIN3 TEOPUH U MPAKTUKH TTO3BOJISIET YTBEPKAATh, YTO (HYHKIIHO-
HUPOBAHUE U PAa3BUTHE COLHAJILHOTO Pa0OTHHKA KakK MpoQeccHoHaNa HampsMYyIO 3aBHUCST OT COLUAIBLHON
MOJIMTUKH TOCYJApCTBa; IENIH COLUAIBHOTO Pa3BUTHUS; CTPYKTYPHOU MOJHOTHI CHCTEMBI OPTaHOB yIIpaBJie-
HUS; COIMATIFHON OPUEHTALIMN COBECTH U ACSITEITFHOCTH TOCYJapCTBEHHBIX CITyKalluX. BaxHyI0 poib Urpa-
€T MHTEPEC COUATBLHOrO Pa0OTHHUKA M KIIMEHTA K KOHKPETHBIM pe3yibTaTaM MX B3aWMOJICHCTBUS; COOTBET-
CTBHE TIOJITHOMOYUH U 0053aHHOCTEH CTIeUalICTa 110 COLUANBHON padoTe cepe NesITeTbHOCTH; YBaKEHUE K
o01eMy YpOBHIO pa3BUTHS CIEIUANNCTA IO COLUATIbHOM padore.

B Kazaxcrane ¢ MoMeHTa IpHOOPETEHUS] CAMOCTOSATEIHHOCTH 1 Ha CETOHANIHNN JeHb HapaboTaHa He-
o0xouMasi U JOCTaTOYHAsl 3aKOHOJaTelIbHAsA, HOPMAaTUBHAS M METOAWYEcKas 0asa, peryaupyronias Colu-
anpHyto cdepy. Hanpumep, 3akonsl Pecybnuku Kazaxcran: «O cnenuanbHOM TOCYAapCTBEHHOM MOCOOUH
B Pecnybmmke Kazaxcran» (1999), «O rocymapcTBeHHOH ampecHO# commansHOi momormmy (2001),
«O criennanbHBIX COMUANBHBIX yermyraxy (2008), «O MUHUMAIBHBIX COITMAIBHBIX CTAaHIAPTaX U UX TapaHTH-
ax» (2015) u ap. bonbiioe BHUMaHKE yAEISIETCS Pa3BUTHIO COLMAIBHON C(Ephl M B €KETOAHBIX MOCIaHUIX
I'maBeI rocymapcTBa Hapoxy Kazaxcrana. B mporpammuom nokymente «ConmanbHas MonepHu3anus Kazax-
crana: 20 maroB k O6mecTBy Beeobmero Tpyma» ot 10 utons 2012 rona Ilepssrit Ipe3uaent PK koncra-
TupoBan: «COBpPEMEHHBI MUp CTaJl B YPE3BHIUAHHON CTEIICHHW B3aWMOCBSI3aHHBIM, CO BCEMH IUTFOCAMU
MHUHYyCaMu. DTO PeajIbHOCTh, C KOTOPOH MPHUXOIAUTCS CUMTAThCA BCeM. M OOMbIIMM CTpaHaMm, U CpPEeAHUM, U

*Koppecnonoupyiowuii asmop. E-mail: mulikovasaltanat@mail.ru
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COBpeMeHHbIe TpeHOdbl B NOAroToBKE couMaribHbIX pa6OTHVIKOB

MaibiM. Bee 3To TpedyeT oT rocynapcTBa BHIBEPSHHOM COIMANBHON MOMUTHKH. .. M 3T0 He00X0AuMO, TIOTO-
My 9TO OT pEIIeHHUs] COIMATFHBIX BOIIPOCOB 3aBHCHT JKM3Hb M KKIOJHEBHOE CAMOYYBCTBHE BCEX I'paXIaH
Hameit cTpanbl» [1]. B aToit cratbe H.A. Hazap6aeBsiM omnpeneneHa HEOOXOAUMOCTh pa3paboTku Kormern-
MU COIMABHOTO pa3BuTus cTpanbl 10 2030 roga, koTopas 0003Ha4YMIIa OBl HOBBIM ATall COIMAILHOW MO-
JNEpHU3ALMN U CIIOCOOCTBOBAjAa JOCTM)KEHHIO CTPATETHUYECKON IeiH Mo BXoxaeHuio Kazaxcrana B umcio
30-Ti caMBIX pa3BUTHIX TocyaapcTB Mupa K 2050 romy.

Bo ucnonaenue nmopydenus [aBel rocyaapcTBa, JAHHOTO B yKa3aHHOMW BhIIIE cTaThe, B 2014 1. OblIa
pazpaborana u yrBepxkiaecHa «KoHmemus coruaneHOro pasBuTHsd  PecryOnmku  Kazaxcran o
2030 romay [2], 11e1p KOTOPOi — CO3/TaHHUE YCIOBHUH TSI TTOBBIICHUS Ka9eCTBA W KOHKYPEHTOCTIOCOOHOCTH
YeII0BEYECKOT0 KamnTaja, JOCTH)KEHNE BRICOKOTO CTaHAapTa KadyecTBa KU3HH JIJISl BCeX Ka3aXCTAHIIEB.

[TocnenoBatenbHO perias BOMPOCH COIMATBLHON MOTUTHKU U Pealu3ys CTPAaTErnio MOJICPHU3AINU TO-
cymapcTBa, MUHHCTEPCTBOM TpyAa W COITMAIBHON 3amuThl HaceneHus Pecryommku Kazaxcran Opu1 paspa-
0oTaH eme oauH MTOKyMeHT «KoHIenmus nanpHEUIe MOAepHHU3AINH CUCTEMBI COLMAIBHOTO 00CITyKHUBa-
HuUs» [3], HarpaBIeHHBIH Ha MpeoOpa3oBaHus B CUCTEME COLMalIbHOTO obciyxuBanus 10 2021 roxa.

Bonbiioe BHUMaHKue B KOHIICTIIUN JAITBHEHIIICH MOACPHU3AINHN CUCTEMbI COIMAIBHOTO 00CTYyKUBaHHS
yAENeHO MpodeMe OTCYTCTBHS MPOECCHOHANBHBIX CTAHAAPTOB M HU3KOW KBaTHU(UKAIINHN COUANBHBIX pa-
00THUKOB: «M3-32 OTCYTCTBUSI MPO(ECCHOHANBHBIX CTAHAAPTOB CYIIECCTBYIOT MPOTPAMMEI OOYUYCHUS IS
MOITOTOBKY COIHATBHBIX PAOOTHUKOB, ONPEICIISIONINE MTOTPEOHOCTH JIFOJICH B TPYAHBIX KU3HECHHBIX CHTYya-
LUSX, U COITUANBHBIX PAOOTHUKOB, HETIOCPEACTBEHHO BOBJICUEHHBIX B YXOJ 32 3TUMH KaTeTOPUAMHU TPaKIaH.
OTO HaANpSAMYIO BIUSET HA CTPYKTYpPY MPEHOCTaBISAEMBIX yciIyr. OTHOCHUTENBHO HU3KHHA YPOBEHb OILIATHI
TpyJa COXpaHSAETCS, U CUCTeMa CTUMYJIHUPOBAHUSI, UCIIONb3yeMas B HACTOsIIEee BpeMsl, HeCOBepIlieHHa. Pa-
00Ta B COIMANIFHBIX YUPEXKIEHUSIX HEMPUBIEKATENbHA U HE TIPECTIDKHAY.

B Konnenmuu takyke oTMedeHa He0OX0IUMOCTD:

— TUIAHUPOBAHUS MTOTPEOHOCTH B COIMAILHBIX pAOOTHHUKAX;

— y4eTa moTpeOHOCTH B CIICIUAIKMCTAX COMMATBHON pabOThl Pa3IMIHOTO MPOQHIIS ¢ BEICIIUM 00pa3o-
BaHUEM;

— TIepecMoTpa TOJXOJ0B K ONpECIICHUIO (DYHKIMOHAIBHBIX O0SI3aHHOCTEH M KBaTH(DHUKAIIMOHHBIX
TpeOOBaHUI K MEPCOHANY 110 COIUANTBHOM paboTe;

— Pa3BUTHS CHCTEMbI HEMPEPBIBHOTO MPOQPECCHOHAIEHOIO 00pa3oBaHUsl PaOOTHUKOB CHCTEMBI COIIU-
aJIbHOT'0 00CITY)KHBaHUS;

— pa3paboTKu MPOECCHOHANBHBIX CTAHJAPTOB COIHAIBHBIX PAOOTHHUKOB, OTPAKAMOIIUX TPeOOBAHHS
paboTonaTeneii K ypOBHIO 3HAHU, HABBIKAM M YMEHHSM TOTOBSIIIIUXCS KaJIPOB;

— TIepecMoTpa 00pa30BaTEILHBIX CTAHIAPTOB OPraHU3aIUi, 00CCIICYNBAIOIINX TIOATOTOBKY U TIEPEO/I-
TOTOBKY KaJIpOB U T.]I.

B moarBeprkieHre HECOOTBETCTBHS YPOBHS KBaTU(UKAIINHU CIIEIIHAIICTOB COLMAIBHON pabOTHl MOKHO
TIPUBECTH U ClIeayromiue nanuaeie. Hampumep, cormacuo uccnenopanmnio FOHUCE® B Kazaxcrane [4]:

— conpanbHas paboTa Bee ellle SABISIeTCS HOBOM akaJieMUIeCcKol U MpodecCHOHATBLHON JUCIIUTUTHHOM;

— IPaBUTENIBCTBO TPOSIBIIICT HMHTEPEC K YKPCIUICHHIO CYIIECTBYIOMIEH CHCTEMBI, K BOIPOCaM,
KacaroIUMCs KaK COBEPIIICHCTBOBAHUS HOPMATHBHO-TIPABOBOM 0a3bl, pa3paboTKe OOIIUX CTaHAaPTOB...;

— ONpEICTICHUs] COLMATLHON Pa0OThl U COITUATIBHBIX PAOOTHUKOB HE CTAHAAPTH3UPOBAHBI B PA3TUYHBIX
CEKTOpax, KpOMe TOTO, OHH HE TOJHOCTHIO COOTBETCTBYIOT MEXAYHAPOIHBIM ONPEACTCHUSIM U KOHIICTIITUN
npodeccum;

— KeHC-MEHE/DKMEHT HE SIBJISCTCS YACThIO MOJIUTUKU, O0OCCIICUCHUS W KOHTPOJIS CICIUAIBHBIX COIU-
QIBHBIX YCIYT U COIMATLHON pa0oTHI,

— neunUT KBaTHUPUIMPOBAHHBIX U XOPOIIO 00YIECHHBIX COITUATEHBIX PA0OOTHUKOB;

— MEXaHU3M CYIIEPBU3UN/KypaTOPCTBA HE MIPEyCMOTPEH B 3aKOHE U TIOJIUTHKE;

— YHUBEPCHUTETCKOE 00pa30BaHUE MO crenuaibHOCTH «ColualibHas paboTa» HCHBITHIBACT HEXBATKY
MPaKTUYECKOI HAMPaBICHHOCTH U MPAKTUKU HA MECTaxX, BKIFOYAs CIIA0BIC CBA3U MEKAY YUPEIKICHUSIMHA 00-
pa3oBaHUs U MOTEHITMAIBHBIMA Pab0TOAATEISIMH;

— HE00X0AMMO 00ECTIEUUTh, YTOOBI BCE MPOrPaMMBbI BBICIIETO 00pa30BaHUs 10 crenuanbHocTH «CoIu-
aNbHas paboTay SBISUIMCH TPOrpaMMaMH, OCHOBAHHBIMU Ha KOMITCTCHITHSX;

— TIOJIOXKEHHUE B OOIIECTBE COIUABHBIX PA0OTHUKOB OTHOCHTEIHHO HEBBICOKO, M MTPO(ECCUS CUUTACTCS
HENPUBIIEKATEIIEHON U CBSA3aHHOW B OCHOBHOM C y3KUM Ha0OpPOM YCIYT (T.€. OPUCHTAIUS TOJIHKO Ha JIFOCH
C OTpaHUYEHHBIMUA BO3MOKHOCTSIMH H TTOXKHIIBIX JIIOZICH );
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— HET KOJIEKCOB MPO(ECCHOHATLHON 3TUKH, Pa3paO0TaHHBIX U MPUHSTHIX ISl CONUANTBHBIX PaOOTHUKOB
U JIp.

Kaxk moka3piBaeT aHaaM3 KOHIENITYaJbHBIX TOKYMEHTOB U HccienoBanuid, mpoBeneHHbx KOHUCE® B
Kazaxcrane, mis peanuzanuu cTpaTeTdd MOJIEPHHU3ANNUK HEOOXOJUMO TOCIIE0BAaTENbHO yIydIIaTh pa3pa-
00TKy MpodecCHOHaIBHOTO CTaHIapTa B O0JACTH COLMANBHON pabOTHI UM, KaK JIOTHYECKOE MPOIOKEHUS
ATOW pabOTHI, BHOCUTh M3MEHEHUS B 00pa30oBaTEIbHBIC MPOTPAMMBI I O0yUeHHUS OyAYITUX COIMATBHBIX
pabOTHHKOB.

B noareepxkaeHue MbICH O TOM, 4TO [IpaBUTENBCTBO TOHUMAET HEOOXOIUMOCTh YKPEILICHHS CYIIECT-
BYIOIICH COLMAIBHON CUCTEMBI MTPUKA30M MUHHUCTPA TPY/a U COIMATIBHON 3aIlUThl HaceleHus PecyOnnku
Kazaxcran ot 30 mas 2019 roma Ne 292 yrBepkacH npodeccroHalbHbli cTanaapt «Ilcuxonoruyeckas u
conuanbHas padboTa» [5].

B npodeccuonansaom crangapre «llcuxonorudeckas u colpaibHas paboTa» 3aKpeIUICHbI TPEOOBAHUS
K YPOBHIO KBaJM(QUKAIIMU U KOMIIETEHTHOCTH, K COJICPXKAaHUIO, KAYeCTBY M YCIOBHSM TPYJAa, U JieHcTBHE
CTaHIapTa pacCIpOCTPAHSIETCA Ha YCIYTH, OKa3bIBa€MbI€ TOCYAapCTBEHHBIMH IOPHINYECKHMH JTUIAMH.
B ykazaHHOM JOKYMEHTE TOBOPHUTCS: «...CTAaHAAPT MO3BOJUT CO3/IaTh 00pa30oBaTeIbHBIC IPOTPAMMBI, B TOM
gucie Ui 00ydeHus MepcoHana Ha MPeIIpUITUsIX, IS cepTudukanuyu paOOTHUKOB U BBITYCKHUKOB 00pa-
30BaTENbHBIX YUPEKACHUN, PEIINTh IMUPOKHUHA KPYT 33/1a4 B O0JIACTH YIPABICHHS [IEPCOHATIOM).

K mpodeccronanbHo#l Tpymie, Ha KOTOPYH PacIpPOCTPAHSCTCS COJACPKAHUE CTaHIapTa, OTHECCHBI:
CHETMATUCTHI-TPO()ECCHOHATBI B 00JIACTH 3/IPAaBOOXPAHEHUS; CIICIIUAIMCTHI B O0JIACTH MpaBa, TyMaHUTap-
HBIX 00JIacTeil M KyJIbTYpPBI; BCIIOMOTATENbHBIA MPOQECCHOHANBHBINA EPCOHAT MO IOPUANYECKUM, COLHATh-
HBIM yCITyTaM U PEJIUTHH.

YTBepxkacHue npodecCHoHANBHOTO CTaHIAPTa OMPEACITUIO HEOOXOIUMOCTh BEICIIIUM y4eOHBIM 3aBe-
JEHUSIM, OCYIIECTBIISIONIIM MOATOTOBKY COIMAIBHBIX PaOOTHHKOB, MOJAECPHHU3AIMIO YUEOHBIX MPOTPaMM C
YYETOM COBPEMEHHBIX BBI30BOB; (DOpPMYIHpOBaHUE KOMIIETECHIIUN C TOYKH 3PEHUS COBPEMEHHOU MPaKTHKH
COLMaNbHON Pa0OTHI; ONpENeICHUE PE3yJhTAaTOB OOYYEHHUS C y4eTOM TpPeOOBaHUI NpPOQheCCHOHATBHBIX
CTaHJIapPTOB; Pa3pa0OTKU U WCIOJIB30BAHUS WHTCPAKTUBHBIX METOIOB OOYUCHUS, HAMPABJICHHBIX JJIS TIO-
CTHXKEHUS COZIepKaHus MPOEeCCHOHATLHON I TETbHOCTH.

Ocnosnas yacmo

AHanu3 MpaKTUYECKOH pabOThI TMO3BOJSET HAaM YTBEPXKIaTh O HEOOXOIUMOCTH (HOPMHUPOBAHUS
y OyIymux COLMANBbHBIX PabOTHUKOB MPEACTABICHUNA W MPAKTHYECKUX HABBIKOB PabOTHI ¢ KOHKPETHBIM
ciydaeM. Briamers TEXHOJOTHSIMH ITHArHOCTHPOBAHMSA KaXKAOTO KOHKPETHOTO CIyd4asi, ONMpPEIeNIeHUs MpH-
YUHHO-CJICJICTBEHHBIX CBS3CH, OJOUPaTh aJIEKBaTHBIC TEXHOJIOTHU COIMAIHHON PaOOTHI MO MPEOI0JICHUIO
TPYIOHOU JKU3HEHHOW cuTyanuu. M, Ha Hai B3TJISA, 5TOMY CIIOCOOCTBYET pa3BUTHE MCIOIH30BAHUA B yueO-
HOM TIpOIlECCE MO TOATOTOBKE CTYAEHTOB 00pa3zoBaTenbHOU mporpamMmbl «ConuaibHas paboTa» — Keiic-
MEHE/KMEHT.

[Ipenmerom mpemnaraeMoi CTaThU HE SBISETCS aHAINU3 METOJa OOYUYCHHS «Kehc-MeHeKMeHT». [laH-
HOW mpobJemMaTrKe TOCTaTOYHO yZelieHO BHUIMAaHNE B HAYYHOH JuTeparype. BHIMaHue aBTOPOB CTaThU aK-
IIEHTUPOBAHO Ha «KEHC-MEHEPKMEHTEY, PEATM3yeMOM B COIIMATILHON padoTe.

OnpenenuMcs ¢ CollepKaHUEM MOHATUS «KeHWC-MEHEKMEHT». Kelic-MeHePKMEeHT — BeyIasi TEXHO-
JIOTHSI COIMATTFHOM, COITMATBHO-TIEArOTHIECKON PabOTHI ¢ KOHKPETHOU MPOOJIEMHOM CUTYaIlnei, B KOTOPOU
00BEeIMHEHBI ¥ OTpeeIeHHBIi MOHUTOPHHT CUTYalllH, U TPUBJIEUYEHUE WUHBIX HHCTUTYINI, U OCYIIECTBIIC-
HUE KOOPAHMHAIMU JCHCTBUH CHECIUAIUCTOB U CIYXKO C IEJBI0 PEIICHUS MCUXOJIIOTUYSCKUX, MEKIUIHOCT-
HBIX, COITUATLHBIX TPO0JIEM KITUEHTA, €T0 OKpYXKeHwus [S].

B dactHOCTH, Ka3zaxctaHckui ucciemoBarenb b.JK. TypObekoB B cBoeit paboTe MHUIIET, YTO «KEHC-
MEHE/DKMEHT — CaMblii PacIpOCTPAHCHHBIH METOJ] WHAMBHUIYATHLHOW pPa0OThI, MIUPOKO MPUMEHSEMBIN
B EBpone u CIIIA. OH ucnons3yeTcss K pa3IuyHbIM KaTErOpUsAM IOJydaTeNeh COIUANbHBIX YCIYT: Majo-
o0ecrieueHHBIM TpaXKJIaHaM, WHBAIHUIAM, JIUIAM C CYJUMOCTBIO, HEOJIaromoJydHbIM CEMBbSM, MaIleHTaM
OONBHUII, MUTPaHTaM H T.1. OOOCHOBAaHHOCThH HCIIOJIb30BAHMS KeHWC-MEHEHKMEHTA TIPU padboTe ¢ CeMbIMHU
B TPYJHOH >KM3HCHHOHM CUTYyallM{ 3aKJIFOYaeTCS B TOM, YTO METOJ| NpEAyCMaTpUBaET Pa3sHOOOPa3HYIO IMOJ-
JIEPKKY (COIHAIBHYIO, TICUXOJIOTHICCKYI0, MEAUITMHCKYIO U ZIP.), a Takke 0€300Je3HCHHYIO alanTaIliio K
comuymy....» [6; 96].

B pabote «MunuBunyansHas conuanbHas pabdora ... — O mpoekte «Technical Assistance to Sector
Policy Support Programme in the Social Protection Sector — Service Delivery Component, Tajikistan» yt-
BEPXKIIAETCSI, YTO METO]| «YIpPaBJIEHHUE CIydaeM KJIMEHTa», KOTOPHIH Oosee MPUBBIYCH W TPAIUIIMOHEH IS
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CoLManbHON pabOTHI, «B CETOMHSAIIHEH COIUAILHON pa0OTe SBISCTCS OCHOBHBIM, O0BEIUHSIONINM U CTPYK-
TypooOpa3yromuM. TepMUH MPOUCXOTUT OT AHTJIOA3BIYHOTO MOHATHSI «casework, case-managementy, 4ToO
MO’KHO TIEpEBECTH HECKOJIBKUMH CIIOCO0AMU: «KeHC-MEHEeIKMEHTY, «yTPaBICHNE CIIyIaeM», «BEICHHUE CITy-
qasy, «paboTa co ciaydaem», «BeJeHue aenay» [7].

B pabore «COOpHHMK KeWCOB /i BY30B 1O JUCIMIDIMHAM TYMaHHTapHOTO | COIUAIBHO-
9KOHOMHYECKOT0 IHKJIA» MPEACTaBICHO cieayromee onpeneienne: «Kelc-MeHeKMEHT — TEXHHUKa 00yde-
HUSl, UCTIONB3YIOMIAsi ONMHUCAHUE PEANBHBIX CHUTYaIlUH... 3TO METOJ OOYYCHHS, NMPH KOTOPOM CTYACHTHI H
MPeroAaBaTeIN YIacTBYIOT B HEMIOCPEACTBEHHOM O0CYKICHHUH JCIIOBBIX CUTYallni Wi 3a1aad» [8; 3].

Poccwuiickue uccrnenoBaTenn paccCMaTpUBAIOT TEPMUH «KEHC-MEHEIKMEHT» KaK MPOILEecC YIpaBICHHUS
MIEPCOHAIIOM ISl TOCTH)KEHHUS TIOCTABJIEHHBIX TENIeH U ONPEeNIeHNs YIPABICHHA IeTaMH KaK «yIIPaBJICHUS
nenamu» [9; 67]. Ilo MHEHUIO UCCliefOBaTENeH, KeHC-MEHEIKMEHT CIIeyeT MOHMMATh Kak padoTy Kewic-
MEHe/DKepa M TPYMIbl CHEeIHMaINUCTOB, MONYYaOUINX COIMHAIbHYI0 MOMOIIb. UTOOBI MOMOYBL B pEHICHHU
TPYIHOHN JKM3HEHHOW CHUTYalluH Ul KIIMEHTa, MEKIUCIUILIMHAPHAS KOMaHa CHEeIHaUCTOB J0JDKHA Opra-
HHU30BaTh PabOTy C OKpY>KaIOLIEH Cpeoi, IPUBIIEKast PeCypChl AJIsl PELIeHUs] TpoOIeMHON cUTyanuu, ooec-
MEYUTh B3aUMOJICHCTBHE PA3IUYHBIX CTPYKTYp, KOTOpPBIE MOTYT NMOBIHATH Ha mpoucxoxasuee [10, 11]. Iox
BCEM JTHM UCCIIEIOBATENN TIOHUMAIOT «Pab0Ty CO CITydaemy.

HUccnenosarens F0.B. TomopiieBa cuutaer, 4To Kelc-MEHEIKMEHT, WM «BEJACHUE CIydas», SIBISCTCS
OJTHOM W3 KITIOYCBBIX TEXHOJOTWH CONMAIbHON pabOTHI, B OCHOBE KOTOPOU JICKHUT YCTAHOBJICHHE B3aUMO-
NEHCTBUS MEXAY COLMAIbHBIM PaOOTHUKOM M KiIHeHTOM. [0 MHEHHIO aBTOpa, HaBBIKM BIAJCHHUS Keiic-
MEHEDKMEHTOM SIBIITIOTCS aKTYaJIbHBIMH JJISI COIIMAIBFHOTO paObOTHUKA. B HUX MposBIsSeTcs cocOOHOCTH
TUOKO M KPUTUYHO MBICITUTh, HIMETh BBICOKHI aJJalTHBHBIN MOTEHIUAI, TOTOBHOCTh OBICTPO MPUHUMATh HE-
CTaHIAPTHBIC pEIIeHMS, OBITh BOCIPUUMYNBEIM K U3MEHECHUAM U WHHOBAIsAM [12; 133].

AHanu3 HayYHBIX UCTOYHHUKOB, 3aKOHOJATEIFHON JINTEPATYPHl U OIbITa MPAKTUIECKONH pabOTHI MTO3BO-
JIIeT KOHCTaTUPOBAaTh, YTO KEHC-MEHEI)KMEHT B MOJIHOM CMBICJIE Kak TexHoJjorus B Kazaxcrane He MCIONb-
3yeTcs, TaK KaK OHA HE MOJHOCTBIO COOTBETCTBYET YCTOSIBIIEMYCS MEXaHU3MY IPEIOCTaBICHUS COLHAIIb-
HBIX YCIIYT TpakJaHaM. B ka3axcTaHCKOW MpaKTHKE Yallle BCETO KeHC-MEHEIKMEHT TPAaKTYeTCs KaK «MHIH-
BHUIyaJIbHOE COIIMAIIBHOE COMPOBOXKICHUE», HO TIPU 3TOM OTCYTCTBYIOT IMPHU3HAKU UHTETPUPOBAHHOCTHU YC-
Jyr U YHUKAIbHOCTU perieHuil. CTOUT OTMETUTh, YTO 4YacTh YCIAYT MYJIbTHUAUCHUILIMHAPHBIX KOMHUCCUH
CHETMATINCTOB MPEIOCTABISETCS Ha TUNIATHOW OCHOBE, TOPTOMY HE B KaKJOM CITydae MOYKHO TTOJHOCTBIO pe-
UTh pobseMy. D HEeKTHBHOMY KeHC-MEHEIKMEHTY IPEIATCTBYET KaapoBas rmpoodyieMa. s moucka uH-
HOBAIIMOHHBIX METO0B PabOTHI U Pa3pa0dO0TKH MEPCOHAIBHBIX TEXHOJIOTUH B MPOIECCEe MaTpOHaxa TpedyeT-
CSl 1 COOTBETCTBYIOIIAST MOTHBAITHSL.

IloxBozas utor, CieayeT OTMETUTh, YTO B YHHBEPCUTETaX, B KOTOPBIX BEAETCSA MOATOTOBKA OyIyIINX
CoLMaNbHBIX pabOTHUKOB, muciuiuinHa «Case Management» oykHa OBITh BKJIFOUYCHA B YISOHYIO MPOTPaM-
My. A A7 9TOro TpeOyeTcs MPOBECTH ONpeNesIeHHYI0 paboTy: ONpeneNnuThCs C COAepKaHueM, CTPYKTYPO
y4e0HOW TPOrpaMMBbl, HAKOTIUTh METOAMYECKOe oOecTieueHne «Keiic-MeHeKMeHTa». Bricime yueOHbIe 3a-
BEJICHHS] COBMECTHO C COIMAIbHBIMHU MapTHEPAMHU JOJKHBI OCYIIECTBIISATH HA CHCTEMHON OCHOBE pa3paboT-
Ky y4eOHO-METOINYECKIX TTOCOOUI M0 KEeWC-MEHEKMEHTY KIIMEHTOB (yCIyTOIOIydaTeneii), OKa3aBIIuXCs
B TPYAHOH XU3HEHHON cuTyanuu. Leiapio TaHHBIX CIIPaBOYHHUKOB JOJDKHA CTATh ITOMOIIH B OBJIAZICHUH Ha-
BBIKaMH HCIIOJIb30BaHMUs KeHC-MEHE)KMEHTA.

P€3yﬂbmal’l’Ibl uccied08anst

B KaparananHckoM sKkoHOMHYECKOM yHUBepcuTeTe Kaznorpebcoro3a moAroToBKa COUaibHBIX padoT-
HUKOB ocymecTBissercs ¢ 2003 rona.

Lenpb obpazoBarensHO#i porpamMmel 6B10201 — «CouunansHast paboTay, peaqu3zyeMoil B yHUBEpCHTE-
Te, KOppeIupyeTcs ¢ coAepkanueM npodeccruoHansHoro cranaapra «llcuxomnorndeckas u counanpHas pa-
6oTa» 1 ompezeneHa Kak (OPMUPOBAHNE HHHOBAIIMOHHOTO MTOTEHIIMANA IMYHOCTH CIIEIHANINCTA, KOHKYPEH-
TOCTIOCOOHOTO M 00aalonero mpogecCHOHATFHBPIMA KOMITETEHIIMSAMH ISl OPTaHW3aldNd U YIPaBICHHS
cOLMaNbHON paboTON MO MPEeJOCTABICHUIO COMANIbHBIX YCIYT Ul Pa3IMYHBIX KaTeropuil HaceleHHs, pas-
paboOTKM M pealn3alyy COIUANBHON MONUTHUKU. YHHUKAIFHOCTH 00Pa30BaTENbHON MPOTPaMMBI COCTOUT B
dhopmupoBaHnn TTPOHEeCCHOHATHPHOW KOMITETEHTHOCTH W TOTOBHOCTH OaKajaBpPOB COITHAIBLHOTO obecriede-
HUS K peai3alry couuanbHoN noautuku PecyOnuku KazaxcTaH B yCIIOBHAX CTaHOBIICHHS TPaXKIaHCKOTO
o01ecTBa.

C BHeIpEeHNEM KOMITETCHTHOCTHOTO TIOJIX0/Ia B TIOATOTOBKY CHEIHAIIMNCTOB YHUBEpcUTeTOM ¢ 2017 T0O-
Jla peaIM30BaH MOAYJIBHBIN MPUHIMII TOCTPOSHHUS 00pa30BaTENIbHON MPOrpaMMbl M yueOHoro ruiaHa. Ha-
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npumep, yuebnsiii man OIl «CounanbHas paboTa» cocTouT u3 15 Momynel, KaKAbli U3 KOTOPBIX HaIlpaB-
JIeH Ha OPMHUPOBAHKE ONPEIETICHHBIX KOMIIETCHIINH 1 Pe3yIbTaTOB O0yUCHUS.

Ha ocHoBe ananmmsa TpyaoBBIX (yHKIHI, 3aKpEINICHHBIX MpodeccHoHaIbHOM cTanaapToM «llcnxomo-
rHYecKasi U collMajbHas padoTay, onpeaeeHbl KOMIIETeHINH, (JOPMUPYEMBIE Y CTYJCHTOB B IPOLIecce U3Y-
qeHHs 1o Moxyimio. [TomruMo 0603HaYeHNSI KOMIIETEHIMH, B MOTYJIbHOM y4eOHOM IUIaHE HALUTH OTpa’keHUE
U pe3yNbTaThl 00Y4eHHs, TOCTHTaeMble OYAyIIMMHI COLMAIbHBIMU paOOTHUKAMH B TIporiecce (hOpMUPOBAHUS
KomreTreHuud. B tabnuue 1 mpencrasieH mpuMep B3aMMOCBSI3M TPYAOBOH (YHKLUH, BBHIMOIHSIEMOH couu-
JIbHBIM paOOTHUKOM, KOMIIETEHIIUH U PE3yIbTaTOB O0YUCHHSI.

Tabnuma 1

IIpumep B3auMoCBsI3M TPYAOBOii GYHKIIMH, BHINOJTHAEMO#l COIIMAJbHBIM PA0OTHHKOM,
KOMIIETEeHIIUU U Pe3yJabTaTOB 00y4eHus

Ne| HaumeHnoBaHue CopeprxaHue
TpynoBast GpyHKIHS PesynbraT 00yueHust
n/n|  npodeccun KOMITCTCHIINT
1 | Cneumanucr 1o | Tpyoosas ghymuxyus 1: lotoBHOCT, K comnua- | Brmagers HaBbIKaMu paboOTHI C pas-
couuanbHOW pa- | Co3maHue Tpymn HOAAEP- | JBHOMY  MEHEIKMEHTY, | IMYHBIMHU 0a3aMM JaHHBIX B €AWHOMN

6ote

KEK, TPOBEJCHHE TPEHHUH-
roB, pabOTHl ¢ MHUITNATHB-
HBIMH TPYIIIAMH, TPYIIIIa-

HCIIOJIb30BAHUI0 MaTeMa-
TUYECKUX MOJIEIEH Iia-
HUPOBAaHHUA W TIPOTHO3HU-

WH(OPMAMOHHONW CHUCTEME COIra-
JIBHOTO OOCITY)KHBaHHS, PUMEHSITH
MaTeMaTHYECKHUE MOJEIN U CTaTHC-

MH CaMO- M B3aUMOIIOMO- | POBAaHHS B COIMAJbHON | THYECKHE METOABl B COIHMAIBLHOM
IIH. cepe TUIAHWPOBAHUH U IIPOTHO3MPOBAHUH
Tpyoosas  pynkyus  2: YMeTb OpraHu30BbIBaTh MEKBEIOM-

Amnanu3 xadectBa u 3 dek-
TUBHOCTH OKa3aHWs CIIc-
[UATBHBIX COLMUANBHBIX yC-
JYT HYXKTAFOIIUMCS JTHIIaM
(cembsiM) B TIepHOI Jes-
TEITHHOCTH, paspaboTka
MpEeUIOKEHNUN 110 yIIydIle-
HUIO COTMAILHOM paOOTHI

CTBEHHOE B3aMMoOJeicTBHE, pabo-
TaTb C KOJUICKTHBAMHM, TPYMIIAMH,
YIOpaBIATh NMPOEKTaMH U Ipolecca-
MU, KOOPAUHUPOBATH IPOLECCH Te-
peHanpaBiIeHHs] KIIMEHTOB U PEIlaTh
COIMAJIbHBIC 3a/1a4H, HATPABJICHHBIC
Ha oOecIieueHne MpaB YeI0BeKa

2 | Coumanwhsiii pa- | Tpyoosass  @yuxkyus  1: | [oToBHOCT, K peanusa- | [[puMeHATh 3HAHUS W YMEHHS I10
00THUK TI0 o1leH- | OpraHu3anusi yd4acTusi B | MM COL[MAJbHOMN TOJIUTH- | TIPOBEICHUIO KOMIUIEKCHOM OLIEHKH
K€ ¥ ompejelie- | POBEJICHUHN OLEHKH M Of- | KM TOCY/IapCTBa HA OCHO- | TPYJIHOM JKU3HCHHOW CHUTyalluu B
HUIO MOTPEOHOC- | pelieicHHH MOTPEOHOCTH B | BE&  KIMCHTOOPHEHTHPO- | pa3HBIX COIUANBHBIX TPYIIaxX Hace-
TH B CICIHa- | CICIHATIbHBIX COIMATBHBIX | BAHHOCTH, CAMOCTOSTENb- | JICHUS C LEIBI0 BBISBICHUS MOTPEO-
JBHBIX ~ COIMA- | yCITyTax. HOCTh B TMPHUHATHU TPO- | HOCTEH U pa3pabOTKH MPOrpaMM CO-
JMBHBIX yenyrax | Tpyooeas pyHxyus 2: (ecCHOHANBHBIX  pelle- | MMANFHOW TOMOIM W 3aIlUTHl Ha
OcyliecTBICHAE OLICHKU U | HUM, OCO3HAHUE COIMa- | OCHOBE COIMANLHOTO MapTHEPCTBA
OTIpE/ICIICHUS] TIOTPEOHOCTH | JTBHOM 3HAYMMOCTH CBOCH | I OPTaHU3AlUH COIMAIHHOTO JHa-
B CIHENMaNbHBIX conua- | mpodeccun Jora
JIbHBIX YCIyTrax
3 | CoumanbHblii pa- | Tpyoosas ¢hynxyus 1: Cnoco6HOCTE  ocymiecT- | [lToHMMaHue CyIHOCTH OCHOBHBIX

OOTHUK C OCYX-
IEHHBIMH B IIe-
HUTEHIMApHOU
CHCTEME

OkazaHnpe COIMAJIBHOM I10-
MOIIIH, TIOIEPKKA W 3alllH-
TBI OCYKJICHHBIM B LEJISIX UX
UCIIPABIICHUS W PECOIHAITU-
3aIMd B TICPUOJ] HCIIOJIHE-
HUS YTOJIOBHOTO HaKa3aHWs,
a TaKKe aJanTalud B oole-
CTBE IIOCIIE OCBOOOKICHUS

BIATh MPOdecCHOHATb-
HYI0 JIeSITeNIbHOCTh Ha
OCHOBE pAa3BUTOTO Ipa-
BOCO3HAHHS, MPaBOBOTO
MBILUICHHS ¥ MPaBOBOM
KyJIbTYpBl, TPUHUMATH
pelIeHUss ¥ COBEpLIAThH
JNCWCTBUSA B yIpaBJcH-
4yeckoil chepe B TOUYHOM
COOTBETCTBUH C 3aKOHOM

mpaB u 00s3aHHOCTEH CyOBEKTaMHU
mpaBa, Mep OTBETCTBEHHOCTH, Tpe-
0OBaHHS 3aKOHOB, CMBICIIA FOPHIIH-
YECKH 3HAYMUMBIX JIOKYMEHTOB W
MPaBOBBIX ACHCTBUN, YMEHHUE 3alllu-
IIaTh CBOHW IpaBa 3aKOHHBIMU Ipa-
BOBBIMH CPEJICTBAMH, CIIOCOOHOCTH
MPOKOMMEHTHPOBATh  COJICPIKAHHE
MPaBOBOI'O aKTa W TOYHO IIPUME-
HUTH TIPaBOBOH aKT B MPOQECcCHO-
HaJbHOM NESITENbHOCTHU

Kaxmast TpymoBast GyHKIUS, HaleIIIas OTpakeHne B POPECCHOHATLHOM CTaHIapTe, COMPOBOXK/IAET-
csl B MOJIYJILHOM IIJIaHE KOMIIETEHIIMEH U pe3ynbraToM o0yduenus. i orleHKH (pOpMUpPOBaHUS ONpe/IeiieH-
HOW KOMIIETEHIIUM M COOTBETCTBYIOIICTO €i pe3ynbTrarta OOy4eHUs JOJDKCH OBITh HAKOILUICH JOCTATOYHBIH
00BEM aKTyallbHBIX KEHCOB, pa3pab0OTaHHBIX C YYETOM PEUICHUS WX, TIOCPEJCTBOM MPHUBIICUYCHUS 3aKOHO/Ia-
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TEJIHHOW ¥ HOPMATUBHOU 0a3bl PECITyOJIUKH B CHUCTEME COIMAIILHOTO o0CTykuBaHus. [10CKONBKY pelieHue
KEWCOB MpeanoaraeT HaTiaue TEOPETHUECKUX 3HAHUN B 0OJIACTH COIMAIEHOTO W SKOHOMUYECKOTO 1paBa y
CTYICHTOB, IOMUMO 3HaHUH, ITOIyYEHHBIX 110 CIIENHUATBHBIM 1 0a30BBIM JUCHUTUINHAM.

W, Ha Ham B3rIIs/, 3TOMY mpoieccy (pOpMHPOBAHUS TOTOBHOCTH K BBITIOJHEHHUIO MPO(ECCHOHATLHBIX
dbyaknmMiA  Oyoymux COIMMAIbHBIX pPAaOOTHHKOB OTBEYACT KeiHC-MEHEKMEHT. Vcmonap3oBaHHe Kewc-
MEHEKMEHTA B Y4COHOM IPOIIECCE TTOATOTOBKH OYIyIIUX COITMATBHBIX PAaOOTHUKOB M OOydeHHUE TIPUMEHE-
HUIO 3TOTO METOJIa, M0 HallleMy MHECHHIO, TIO3BOJHT TMOBBICUTH Ka4eCTBO OOYYEHHUsS CTYACHTOB U PEIIUTh
po0JieMy HEJOCTaTOYHOH CPOPMUPOBAHHOCTH KOMIIETHIIUH K IPAKTHYECKOMY PYKOBOJCTBY.

AKTyaJIbHOCTh COZIep KaHMS 3asBICHHON TEMbI IPOCIICKUBAECTCA U B TOM, BO3BPAIAsCh K COACPIKAHUIO
Mpo¢eCCHOHANBHOTO CTaHIApTa, YTO B HEM B KapTouke 1o npodeccnn «CrenualncT Mo COnualbHON pabo-
Te» COoJIep KaHUE OJTHON U3 TPYIOBBIX (PYHKIUN SBISCTCS KEHC-MEHEKMEHT (Ta01. 2), Harpumep:

Tabnuma 2

Keiic-MeHeq)KMeHT B cO/iepKaHUU TPYAOBOH (PYHKIIUMN

Tpyoosas gyuryus. 3aoaua: Ymenus u nasviku:
«ComnpoBoxaenue ciy- | ConpoBoxaeHue 1 OcymiecTBISsTS BMEIIATEECTBO Ul JOCTHOKCHHS IPAKTHYCCKHX LCICH
— (kefic-MeHe - | ciydas (Keifc-Me- | COLMAIBHOIO CONPOBOMICHIS H PACIUMPEHIS BOSMOXKHOCTEH KIHEHTOB
1 MECTHOTO COO0IIECTBA — C KOHKPETHOW MPOOIEMHOM CUTyaluen.
KMEHT) KIHCHTOB (YC- | HSJUKMEHT) KJIHCHTOB .
JIyTomo/TyYaTenei) R —— 2 TIpOBOAUTH OLICHKY HYXXJ M IIOTpeGHOCTEI ceMbH (YeoBeka, peOeHKa).
, -

OKa3aBIIHXCA B TPYI- | Jei), 3 IIporHo3upoBaTh COLUAIBHBIC PUCKU.

HOM >KM3HEHHOW CHUTya- | OKa3aBIIUXCS B
AW TPYAHOU KU3HEHHOM
CUTYaIlH

4 IIpoBOANTE MOHMTOPUHI M OLEHKY CUTYyallUH U TPHUBIEKaTh MHbIE WH-
CTHUTYTBI.

5 OcymiecTBIATh KOOPAMHALMIO ASHCTBUI CIIEIMATUCTOB M CIYX0 C Le-
JIBIO PEHIEHHS] TICUXOJIOTUYECKUX, MEXIMIHOCTHBIX, COLHANBHBIX MPO-
0JIeM KIIEHTa, er0 OKPYXEHHUSI.

6 YIpaBiaTh SMOLUSAMH.

7 CocTaBisTh IUIaH PabOTHI C CEMBEH.

8 BBISBIIATH COIMATIBHBIE TPOOIIEMEL.

9 HanaxuBaThb KOMMYHHUKAaTHBHbIE CBSI3U
3nanus:

1 Ilcuxonorust KOMMYHUKALHH.

2 CoumanpHast paboTa ¢ CEMbCH U JCTHMH.
3 Mojenu Keic-MeHeKMEHTa.

4 OCHOBBI KOHCYJIBTUPOBAHHS.

5 TexHuKa OLCHKU HYX]] U TIOTPEOHOCTEA.
6 Ilenaroruka.

7 YupaBieHue U aJMUHUCTPUPOBAHUE

Raxnouenue

Wrak, 4TO MBI UMEEM CETOMHS: OIpPEENeHbl CTPATETHYeCKHe BEKTOPHI MOJEPHU3AIINHN O0IIIECTBEHHOTO
CO3HaHHA B OOIIECTBE, 3a7]a9M COLUANBHOMN MOJUTUKU U COIUALHBIX CITYKO, YTBEPXICH MPOPECCHOHATb-
HBI cTaH#apT. B HacTosmee BpemMst BOIPOC aipecOBaH BBHICIIMM YYeOHBIM 3aBEICHUSM B KOHTEKCTE COBEp-
NICHCTBOBaHMsI 00Pa30BATENBHBIX MPOTPaMM, Pa3pabOTKH W BHEAPEHUsS TEXHOIOTHHA, HAIPaBJICHHBIX Ha
MOJITOTOBKY K BBIMTOIHEHUIO TPYJAOBBIX (DYHKITUH, YKa3aHHBIX B MPO(ECCHOHATHLHOM CTaHIapTe.

[ToxBoas UTOT CKAa3aHHOMY BBIIIE, MBI OTMEUYAEM, YTO MPOIIECC OOYUYCHHS COIMATLHBIX PAOOTHUKOB B
KOHTEKCTE YTBEPKICHHOTO MpodeccHOHaNbHOTO cTaHiapTa «lIcuxonoruueckass U CONUANbHAS CIyXO0a»
MPENICTaBISIET COOOM CUCTEMAaTUYCCKHUM, JUIMTENBHBIA U 3alJIAHUPOBAHHBIN MPOLIECC, TPEOYIOMUN CIIeTYI0-
X Mep: pa3paboTka 0a30BBIX WM JIOTIOTHHUTEIBHBIX 00pa30BaTEILHBIX MPOrpaMM (OCHOBHEIX U BTOPOCTE-
MIEHHBIX); pa3paboTKa pEeKOMEHIAINI 110 OLIEHKE aKaJeMHYECKHUX JOCTIKEHHH CTyIEHTOB, pa3paboTka pe-
KOMEHJAIUN ISl CTYICHTOB IO MPOXOXKIACHUIO MPOhECCHOHATBHON NMPAKTUKHU, TIOJATOTOBKA YUYCOHUKOB U
y4eOHOM TUTEepaTyphl U T.JI.
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C.A. MynukoBa, M.K. A6naknmoBa

OJIeyMETTIK KbI3MeTKepJIepi JailbIHIayd1aFbl 3AMaHAyU TPEHATEP

OJNIeyMETTIK JKYMBIC CalachlHIarbl PECIyONUKaHbIH OaFiapiiaMajblK JKOHE HOPMATHBTIK Ky)KaTTapblHa
KAcalFaH Tanjay oJICYMETTIK KbI3METKepJepai JAaspiay JeHreili oJeyMeTTIK KbI3METTED CEKTOPBIHBIH
KQKCSTTUTIKTepiHe ColKec KeIMEHTIHOINH KOpceTTi. OIeyMeTTiK-DKOHOMHKANBIK CallalaFbl e3repicrep,
KOFaMHBIH 9JICyMETTIK JKYMBICKA KAaThIHACHI, XaJIbIKApalbIK TKIpHOE OCHI calagarbl K9CiOM CTaHIapTThIH
TaJanTapblH €CKePe OTBIPHII, dJICYMETTIK )KYMbICIIBUIAP/IBI asipiiay MEH OKBITYIbl KQJKET eTelli. OJICYMETTiK
JKYMBICTa KOCiOM CTaHJAapTTHIH Ooirybl OumiM  Oepy YHBIMIAphIH QIEyMETTIK KY3BIPETTLTIKTepi
KaIBIITACTEIPYFa OaFbITTaFaH  QJICYMETTIK O KYMBICIIBIIApABI  JasipilayFa apHalFaH OuriM  Gepy
OarapraMachlHBIH  Ma3MYHBIH —CTaHIApT TajanTapblHa coiikec kenTipyai Mingerreiini. Kocibn
KY3BIPETTUTIKTI KaJIBIITACTHIPY JKOHE OKY HOTIDKEIEPiH aHbIKTay OKY HMpOLECIH/E OKBITY TEXHOJIOTHSICHIH —
Keifc-MeHemKMeHTI 6ackapyabl Kaxer ereni. Kelic-MeHEKMEHT — OyJI IeyMETTiK KbI3METKEpAiH eHOek
(YHKUMACBIHBIH Ma3MYHBIH KOPCETETiH TEXHOJIOTHS.

Kinm ce3dep: ic xypri3y, Oinim OGepy Oarmapiamacel, KociOM CTaHIAPT, SIEYMETTIK JKYMBIC, QJICYMETTIK
JaMy, SJIEyMETTIK KbI3METKep, eHOCK ()yHKIHUSCHI.

S.A. Mulikova, M.K. Abdakimova

Current trends in the training of social workers

The analysis of the program and normative documents of the republic in the field of social work showed that
the level of training of social workers does not meet the needs of the social services sector. Changes in the so-
cio-economic sphere, the attitude of society towards social work, international practice dictate the need for
organizing work and training social workers, taking into account the requirements of a professional standard
in this field. The presence of a professional standard in social work obliges educational institutions to bring
the content of the educational program for the training of social workers in accordance with the requirements
of the standard, focusing on the formation of professional competencies. The formation of professional com-
petencies and the definition of learning outcomes requires the use of training technology in the educational
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COBpeMeHHbIe TpeHOdbl B NOAroToBKE couMaribHbIX pa6OTHVIKOB

process — case management. Case management is a technology that reflects the content of the labor function
of a social worker.

Keywords: case management; educational program; professional standard; social development; social work;
social worker; labor function.
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Innovative potential of the youth creative development
at the university stage of professional formation

One of the main directions of modern higher education is the preparation and development of a future specialist
as a highly educated, integrated person with a high level of competence, able to build and fulfill creatively his
human and social goals regardless of growing tasks. «In accordance with the requirements of society, the state
and the labor market, the higher education system is necessary to ensure the education of young people capable
to create professional development in the context of automation and modern advanced technologies. An analysis
of the scientific and methodological literature shows that young people at the stage of professional development
at the university stage are not independent enough and are not informed about the choice of profession insuffi-
ciently. Creative development of students in the process of professional development will solve the problem of
reproduction and development of human resources in the country effectively. The article explains the concept of
«psychological adaptation» including «professional skills» and also discusses some innovative teaching methods
at universities. The main approaches to the introduction of innovations in modern higher education are analyzed.
It also identifies the differences between traditional and innovative learning and shows the choice of innovative
didactic goals, as well as the advantages and disadvantages of using certain methods.

Keywords: professional growth, stage of professional development, innate skills, the mechanism for the de-
velopment of creative abilities, psychological adaptation, professional skills and abilities, the method of anal-
ogies, method of inversion.

Introduction

Adaptation to future professional activity has always been a difficult task in the field of higher educa-
tion, as well as in the practice of relations between enterprises and organizations with young professionals.
It is extremely important to acquire practical skills during the training period without compromising the de-
velopment of curricula (the latter case currently occurs when students earn more money than they learn).

In the field of culture, solving this problem, it is possible to identify a mechanism for developing the
creative abilities of future graduates of economic universities in the field of adaptation to work [1].

The analysis of the research topic shows that the goal of a specialist in the field of education has
changed, since these changes are manifested in the education and development of creative abilities of future
specialists. These changes are based on the urgent need for career growth, which increases the organizational
level of the process of developing creative abilities [2,3].

Creativity refers not only to innate skills, but also to arbitrary ways of acting, to the motivational needs
of a future University graduate in a personal environment that is based on the priority of value orientations,
the ability to self-development and a constructive, creative approach to solving professional tasks of future
teachers. Therefore, it is important to find out what creative abilities future specialists in the socio-cultural
sphere have and what components they have.

In our opinion, the topic that we have chosen is relevant, because in modern society it is especially im-
portant that the future specialist finds his place in the profession, adapts and acquires skills to quickly start
working. He is often helped by student projects organized by special centers at the University. Therefore, it
is important to consider the features of the Center for student initiatives at the pedagogical University [4,5,6].
Rean believes that the types of adaptation processes in the formation of the future teacher-student in the GSP
do not actually differ from the «active-passive» criterion, each adaptation is a manifestation of activity. And
the first type of setting also determines the active setting. But we are talking about active adaptation of stu-
dents, active self-regulation, self-correction in accordance with the requirements of the professional envi-
ronment.

*Corresponding author’s e-mail: kulsharipovazk@mail.ru

24 BecTHuk KaparaHguHckoro yHusepcureTa



Innovative potential of the youth creative...

Literature review

Traditionally, adaptation is seen as a process and as a result. When considering professional adaptation
as a process, its time characteristics, stages of adaptation are highlighted and their frequency is considered.
Within this direction, the main elements of the adaptation process are identified, connected in a single logical
and temporal sequence. M.A. Dmitrieva identifies a number of stages in the process of adaptation of students
to professional activities: primary adaptation in 1-2 courses, a period of stabilization, increasing adaptive
capabilities in 3—4 courses.

The effective aspect of adaptation is used as the main element of assessing the success of adaptation
processes in general. F.B. Berezin formulates three criteria for evaluating psychological adaptation in the
conditions of becoming a professional (table 1)

Table 1
Criteria for assessing psychological adaptation

Assessmentcriteria Signs of psychological adaptation
The success of the activities | Performance of practical tasks, developing skills, necessary interaction with group
members and other persons who affects professional performance.

Abilitytoavoidsituations Creation of professional bases for the process and effective manifestations of psycho-
logical properties.
Abilitytoregulatehealth Carrying out activities without significant violations of physical health.

A common indicator of adaptability is the lack of evidence of non-compliance. Correction can occur
due to short-term and strong influences of the learning environment on the student or under the influence of
less intense, but long-term effects. Inconsistency is manifested in several violations of educational activities:
a decrease in interest in the future specialty. Physiological and psychological signs of mismatch correspond
to signs of stress. Medawar added another aspect to the two traditional aspects of adaptation: adaptation, as a
process and as a consequence, is something like a body or a population. It develops independently and has
the potential to successfully exist in changing circumstances in the future. This idea allowed A.A. Rean and
co-authors to consider adaptation not only as a process and result, but also as a basis for the formation of new
intellectual qualities.

Value orientations meet the needs of the future specialist in the field of education in accordance with
the humanistic position in the transition to a new state of professional society, changing the inner world,
which recognizes the need for a thorough theoretical and methodological study of this problem. [7].

The problem of professional self-determination of the younger generation is more relevant today than
ever. Young people are more mobile in the labor market, but remain a risk category for objective and subjec-
tive reasons [8.9].

The problem of young people who have passed professional and pedagogical training in the labor mar-
ket to find a job is largely due to socio-psychological factors, which are associated with the fact that the
views of graduates about employment prospects and prospects for further employment, as a rule, do not cor-
respond to the real situation in the workplace and the real balance of supply and demand in the labor market.

The social immaturity of young professionals and their psychological unpreparedness in the labor mar-
ket lead to the formation of negative stereotypes among University graduates among employers.

The modern youth labor market is characterized by a growing gap between the requirements for youth
work and ways to meet them. Since young people do not have (or do not have enough) practical work expe-
rience, there is little demand for this category of citizens in the labor market.

All this has determined the problem of scientific research, which contradicts the need to develop crea-
tive abilities as conditions for professional adaptation of future specialists in the socio-cultural sphere with
insufficient development of this problem at the methodological level. University level.

This contradiction is especially noticeable in the system of training specialists in the field of pedagogi-
cal activity. The problem of analyzing the creative potential of students, developing this potential and using
it in the process of adaptation to future activities is not sufficiently solved in the practice of working with
students.

The problem of professional adaptation is widespread, which makes it easier for us to form theoretical
material (Rean, Zhuravlev, Dikaya, etc.). The relationship between professional adaptation and the develop-
ment of creative abilities has been studied much less, in particular the topic of professional adaptation in ed-
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ucation. At the same time, the problem of socio-cultural organizations that provide the opportunity to adapt
to the future profession and reveal creative potential has not been developed. In particular, the problem of
student initiative centers, their place and role is very little developed and practically not mentioned in con-
nection with the professional adaptation of future specialists, so we consider this work new.

Main part (methods)

The analysis of the level of social and professional adaptation of young specialists in the field of educa-
tion, the identification of factors and contradictions that affect its effectiveness in educational institutions,
leads us to the need to develop programs and technologies to support young professionals in this process.
Studying the specifics and contradictions of social and professional adaptation of young professionals is im-
portant from a theoretical point of view.

Considering professional development, it is necessary to distinguish three interrelated aspects: adapta-
tion as a process of adaptation of a future specialist to the changing professional environment characterized
by its spatial and temporal mechanisms; as a result of this process, characterized by the total degree of adap-
tation of the student; as a source of formation of new professional qualities, characterized by the complex of
them. The nature of the future specialist's behavior and the degree of effectiveness of his interaction in the
«teacher — educational environment» system depend on the correspondence of these three components. The
process of adapting future teachers involves two aspects. These include professional adaptation and socio-
psychological (table 2).

Table 2
Aspects of mastering professional skills and abilities

The nature of the future
specialist's behavior
Professional adaptation Mastering professional skills and abilities to form some significant individual pro-
fessional qualities, to form a stable positive attitude of the student to their profession
Mastering the socio-psychological characteristics of the organization, entering into
the existing system of relations, positive interaction with its members

Aspects of mastering professional skills

Social and psychological The development of professional skills and labor relations
adaptation Joining an organization with a basic theoretical understanding of how the workflow
works

Creative abilities as part of the competence of professional future specialists are determined by the crea-
tive abilities of the personality of the future specialist, his creative activity, his creative abilities, that is, the
parameters of his creative potential.

It is also determined by his temperament, character, will and other characteristics of his personality. The
ability to communicate and build relationships with the environment, therefore, ideally matches the idea of
creative activity, especially in the context of education.

The adaptation process is associated with active changes in the student's personality, correction of their
own attitudes and known behavioral models in the process of learning at the workplace. This is a kind of ac-
tive self-change and formation of skills for active self-acceptance of the future professional environment.

Professional adaptation of future specialists in the field of education is a gradual process of learning,
development and self-development of special knowledge, skills, personal qualities of future teachers and pro-
fessional self-determination in the constantly changing conditions of society. Preparation for entering the
labor market with the development of professional activities.

Discussion

In our study, we present the socio-pedagogical conditions for the development of professional adapta-
tion of future education professionals in a model that includes: creative participation in the activities of stu-
dent initiative centers (actions, festivals, social projects).

The development of the creative potential of future specialists is the process of mastering the values of
educational culture and, on this basis, getting a strong motivation to become a «master teacher», that is, a
free specialist, creatively thinking, spiritually rich. To develop these characteristics, we understand that we
need a flexible methodology of the educational process based on the laws of pedagogical psychology and
creativity, a historical approach to the development of science, technology and technology. This requires
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making changes and adjustments to the concept of higher education in its main components in the transition
to the principles of fund mentalization and humanization of education.

Creative self-realization of the individual allows you to significantly reduce the time of adaptation in a
new professional environment.

For professional adaptation to be as successful as possible, the team and the future specialist must un-
derstand that their creative abilities must be developed after graduation. A specialist who has graduated from
an educational institution has more creative potential than real professional competence, since his experience
is still very limited, but the creative abilities of such a specialist allow him to rethink the situation. In our
opinion, the formation of a sufficiently sober view of the future specialist on their own potential and their
knowledge, their creative qualities that contribute to professional adaptation, should be determined at the
University, especially in special centers of student initiative which help organize and actively participate in
projects.

Currently, one of the main tasks of University teachers is to develop students' creative thinking. A spe-
cialist in this field must have the skills to creatively solve inventive problems (CIP), search for new and
promising (non-standard) solutions, and present and protect their solutions. The study of creative qualities of
students in the process of studying at a pedagogical University is one of the important aspects of professional
training of future teachers.

Logical exercises teach such thinking skills. Unfortunately, non-standardized tasks in which there is no
need to remember formulas, but you need to think, see the problem as a whole, analyze the situation, under-
stand what is given and what is needed, are practically excluded from the Kazakh education system. Replac-
ing reasoning, justifications, and reasoning with answers to tests typical of the Western didactic paradigm is
unlikely to meet the requirements of developing creative abilities and interests. Creativity always involves a
critical approach and a critical understanding of observed phenomena and all information, including educa-
tional information.

E. Karpenko notes that the reason for the low level of creative thinking among students lies largely in
the education system. It is necessary to change the priorities in the system of social and educational values:
from a concept focused on human needs and their satisfaction to a different understanding based on human
development and the main goal — self-confidence. Self-expression, disclosure of opportunities and creative
abilities of the individual.

The main value of education, especially higher education, should be the creation of future professional
needs and opportunities in addition to education, self-development and flexible self-learning throughout life.

The traditional method of learning is ineffective because it uses information-algorithmic methods of
learning to transmit social experience and requires reproductive reproduction. To determine the directions of
development of the educational process aimed at activating and developing the creative thinking of students,
it is necessary to determine the basic principles of the development of the educational process.

Among the theoretical approaches to the organization of the educational process in pedagogical univer-
sities as an educational and creative activity, priority is given to the approach to personal activity. It includes
the use of active forms and methods of learning (personal-oriented or developing technologies, research, pro-
ject, game methods, individual or group forms of learning), aimed at the «development» of individual crea-
tive abilities and creative needs, based on self-determination, orientation and self-realization. Activation of
the creative thinking of the individual teacher significantly contributes to heuristics and principles motivation
and passion of students, their activity and independence as subjects of educational process: brainstorming,
heuristics, method questions, the method of analogies, method of inversion, the method of transition to an-
other level of diagnostics, graphical method or a schematic diagram of a Synectic method, etc.

Result

One of the most important factors in the development of creativity of University students is motivation.
However, it is necessary to provide an opportunity to solve the problem yourself and initially positively
evaluate attempts to find a new approach to this problem. Historical experience shows that the success of a
particular approach to solving a complex problem is often determined by the desire to use a device widely
used in other Sciences or other fields. In particular, the apparatus of experiment, modeling (including math-
ematical) and formal logic can be productive for learning. It does not challenge the purely emotional and of-
ten irrational approaches that are usually characteristic of education, but rather deepens and complements
them.
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The development of creative abilities during HSP training will help students master these areas of
knowledge and will be useful in independent professional activities.

The most important thing in training and developing intuition and imagination is practical work, be-
cause the main tool for this training is creative action. The creative process is complex and individual.

First of all, you must learn to emotionally perceive reality, feel the beauty of surrounding objects, natu-
ral phenomena, and so on.

To anticipate the result of your work is to see and imagine what is not there. Representation is the most
important element of imagination.

The creative imagination is almost limitless. For the development of creative abilities, it is useful to in-
troduce practical tasks and exercises to improve mental activity in various courses. A high level of develop-
ment is closely related to the ability to concentrate and attract attention to a variety of information. Short-
comings in the management of attention influence the process of thinking. Many scientists combine their
achievements and achievements in science with the ability to focus on scientific problems and tasks for a
long time. Successful work of our consciousness, our thinking is impossible without the ability to manage
your attention. Attention is shown in certain mental situations that have a certain value for the person.

Creative self-realization as a process of implementing individual creativity allows you to create some-
thing new in the shortest possible time and thereby ensure your rapid career growth. It becomes the subject
of philosophical, psychological, pedagogical and acmeological research, and young people are chosen as the
object of research in their independent movement to the heights of professionalism. It should be noted that
the consideration of the process of personal adaptation to professional activity through the prism of creative
self-realization has not been sufficiently studied.

However, the future teacher at the stage of entering the professional environment faces a number of
contradictions (table 3).

Table 3
Types of contradictions

Types of contradictions Content

The need for a functioning production in a creative professionally self-fulfilling person-

Type 1 . . . . . .
ality and the dominance in the standardization of the professional training process.

Type 2 The personality of the future specialist and a professional system that does not pay
enough attention to his personality.

Type 3 The desire of the futgre tegcher to be c.reative and the lack of operational opportunities
for the future specialist to implement this process.

Type 4 The. set of real qualitic?s of the teacher's persqnality (hls abilities, talent, motivation to
achieve, etc.) and requirements for his professional activity

The main problem is that the study of creativity and especially the formation of creative qualities is a
subjective and rather deep process.

The traditional learning system is not always able to develop creative thinking, because it is based on
memorizing information and accumulating facts.

Therefore, it is considered necessary to introduce special methodological courses in the educational
process, as well as tasks that allow you to develop creative thinking and use your creative abilities in the fu-
ture, not only in educational and professional activities, but also in life.

The development of special methodological courses is based on the following principles (table 4).

Courses are in stages of implementation. The first stage is preparatory. At this stage, the analysis of ex-
ternal and internal conditions necessary for the functioning and development of the center for student initia-
tives is carried out.

External conditions are defined based on:

— analysis of the center's needs for the target group;

— analysis of the skills of the University and the entire education system as a whole;

— Analysis of the center's activities and previous experience.
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Table 4
Special methodological courses

Orientation surveys
methodology

Content of special courses

Feasibility in terms of goals
and objectives

Courses are designed for a specific organization, taking into account its specific in-
terests, mission and vision. In our case, we are talking About the center for student
initiatives aimed at attracting students to creative activities in the field of education

Relying on the resources and
capabilities of an Amateur or-
ganization

It is supposed to maximize the use of its own resources and only to a small extent
attract the resources of the University, budget funds.

As for attracting sponsorship funds, forming the interests of sponsors is one of the
tasks of managers in the field of culture. Therefore, it is part of the active activities
of the Center.

Using the experience of other
organizations in the field of
culture

Student centers and their activities are almost not described in the literature. The
few materials on the Internet are clearly linked to the specific characteristics of the
universities where they are organized, and are not of a General nature. Nevertheless,
it is necessary to try to generalize these materials.

The principle of planning

All activities for organizing the work of the center for student initiatives should be
planned both in time and in resources.

Gradual introduction

The courses should be conducted in stages.

Based on the conducted research, the following areas of the center's work were identified, and experts
were evaluated according to their significance on these scales (table 5).

Table 5
Expert evaluation for the Student Initiatives Center
Activity Evaluation
Practical activities 7
Educational activities 6
Festivals 10
Competitive activity 9
Entertainments 6
Scientific works exhibition 10
Shooting a video with subsequent editing 8
Conducting etiquette courses 7
Preparation a festive corporate event 8
The political debate 6
Design and maintenance the Center's website and Pedagogic site in general 9
Public relations work:
Press conferences 5
Special events to attract sponsors 6
Using the work of the Center as an information occasion for media coverage 7
Scientific-excursion direction:
The development of an original tour projects 8
Excursion 6
Reception of groups with provision of communications with organizations engaged in the co- 6
operation field
Work on generalizing the experience of Student Initiative Centers and establishing contacts 5
with such centers

These assessments are subjective, as experts were invited as specialists who worked at the center, as
well as students who only heard about its work or from time to time attended the Center's events.
The respondents ' scores were averaged. However, the analysis of the table gives grounds for the fol-

lowing conclusions:

1. the center's Activities should cover almost the entire spectrum of innovative educational activities.
2. the work of the center can be not only organizational in nature, but also have a didactic orientation.
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3. Communication should occupy a large place in the work of the Center, especially communication
with cultural institutions, media and potential sponsors.
Internal conditions were also studied in the analysis of the Center:
— determining the resource capabilities of the center for student initiatives;
— identification of problems in the work of the Center;
— identification of the Center's strengths. We must rely on them to develop proposals for improving the
organization;
—assessment of the management structure of the Center, the composition of functions in management
activities, their distribution, the level of management culture, etc.).
At this stage, the actual basis for making project decisions is created. Conducting this assessment by in-
terviewing experts gave the following result (table 6).

Table 6
Evaluation of internal resources
No The organization's potential Score on a 10-point scale
1. |Fame and popularity of the Center for Student Initiatives 6
2. [State of the material base 7
3. |Organizational structure of the center 7
4. |Latitude (range) of the Center's work programs 6
5. |Quality level of the Center's events 6
6. |The level of information promotion of the Center's activities among young people 5
7. |The nature of the relationship with sponsors 6
8. |The nature of relations with the Dean's office 9
9. [Relationships within the team (trust in managers, level of psychological comfort) 10
10. |Psychological state of the organization 7

Conclusion

At the same time, the psychological climate in the team and trust in the leaders (which also characteriz-
es the competence of the center's managers) received the highest rating.

The main thing is to develop a strategy to ensure the organizational quality of innovative projects.

This phase includes:

— development of the General policy of the center for student initiatives;

— creation of a program to expand the functions and activities of the center;

— improving the organizational structure and ensuring flexibility of this structure;

— the development of certain types of activities that are of particular interest.

Today, universities in different regions have centers for student initiatives. However, your activities are
related to this University. It is not general enough and is not as important as the integration of universities. It
seems that integration at the level of joint innovation projects can be achieved through the activities of the
center for student initiatives.

The project's activities in the field of educational technologies are diverse. This diversity is due, in par-
ticular, to the fact that educational activities are diverse and include classes on various types of skills, peda-
gogy, information exchange, etc.

It is impossible to develop creativity in this area without guaranteeing authors free access to social and
cultural values for consumers. This support is organized by the management at social and cultural events. In
this case, the leader needs creativity of socio-cultural values, supplemented by knowledge in the field of edu-
cation and management systems.

Effective project management seems to be based on the project method, which is mainly used by soft-
ware developers. The essence of this method is to form a team of performers, a project team, each participant
of which is an independent creative person who uses their potential in the common interests in accordance
with the general idea of the project.

This document proposes specific activities related to the expansion and development of the student ini-
tiative center at HSP. These events allow not only to increase the effectiveness of the center as a tool for
adapting students to their future activities, but also to review and summarize the work of the center as a plat-
form for the introduction and testing of innovative pedagogical technologies.

30 BecTHuk KaparaHgmHckoro yHusepcurteTa



Innovative potential of the youth creative...

References

1 Sarsenbaeva B.G., Nikolaeva N.V., Kulsharipova Z.K., Demidenko R.N., Vlasova V.V., Sakenov J.Z. (2014). Pedagogical
conditions of formation professional competences at student (on an example of the Pedagogics and psychology specialty) Life Sci-
ence Journal. 2014. T. 11. Ne SPEC. ISSUE 5. C. 166-170.

2 Posym C.U. Ilcuxomnorus conpain3anuy U coluanbHoi ananranuu Jtuanocty / C.. Posym. — M.: Peus, 2006.

3 Kulsharipova Z. K., Zhantlesova A. Model of Readiness of Students to Use Digital Educational Resources. Eastern European
Scientific Journal- 2014. Ne 6

4 Papay J. Does an Urban Teacher Residency increase student achievement? Early evidence from Boston / J. Papay, M. West,
J. Fullerton, T. Kane // Educational Evaluation and Policy Analysis. — 2012. — No. 34. — P. 413-434

5 Kulsharipova Z. K., Zhantlesova A.B. Training of students in the conditions of diversification of higher pedagogical educa-
tion Fundamental research. 2015 No. 2.

6 G Ayapbergenova, J Sakenov, A Zhantlesova (2015) Professional training of future school teachers WALIA journal 31(S6):
24-28, 2015. Retrieved from www. Waliaj.com ISSN 1026-3861, © 2015WALIA

7 bBonanes A.A. Ilcuxomorus o muuHoctd / A.A. Bonanes. — M.: U3a-Bo MI'Y, 1988. — 188 c.

8 Bepraruna E.A. K npobneme n3ydenus npodecCHOHAIBHOM aganTanun Mojoabix crermanictoB / E.A. Beprsaruna. Couu-
anpHas cuxosorus XXI Beka: ¢6. cr. MexyHap. KoHrp. — SIpocnasis, 2002.

9 Juxas JL.T. [lcuxosnorust agantaiuy ¥ coupanbHoi cpexbl. CoBpeMeHHbIE MOAXO/bI, Mpobiembl u nepcrektussl / JLT.
Juxas, A.JL. XKypasnes. — M.: u-1 ncuxonoruu PAH, 2007.

3.K. Kynbmapunosna, I'.b. Mapaenosa, P.H. Actanos, A.b. JKantiecosa

YHuBepcHTET Ke3eHiHIeri KOCiOu KaJabINTacyaa sKacTapabIH
HIBIFAPMAIIBUIBIK 1aAMYbIHbIH HHHOBAIUSLJIBIK dJIeyeTi

3amaHayu jKOrapbl OUTIMHIH HeTi3ri OaFbITTapbIHBbIH 0ipi — Ooyamiak MaMaHHBIH KOFapbl OLTIMII, TyTac
JKEKE TYJIFa PETiHIE KANBIITACYbl KOHE HaMybl, )KOFapbl KociOuW OimiKTiiiri Oap, MIBIFApMAIIBLIBIK JKOHE
ColiKeciHIle Kypaesli MiHISTTep/i OpbIHIAi ajaThlH, ©3iH-631 Kypa ajaThlH, ©3iHIH aJaMIbIK JKOHE
QJIeyMETTiK MHCCHSACBHIH OPBIH/AIl aJlaThlH TYJIFA peTiHAe KansiracTblpy. Koram, MemiiekeT, eHOCK HapbIFbI,
JKOFapel KociOm OimiM  Oepy JkyHeci cypaHBICTapblHa COMKeC aKxmapaT IIeH 3aMaHayd JKOFaphl
TEXHOJIOTHSJIAP.IBIH JaMybl KaFIaiblH/Ia IIBIFAPMAIIbLIBIK KOCIOH ecyre KabuIeTTi KacTapAblH OLTIM aTyblH
KaMTaMachI3 eTy. FpuIbIME XKoHe oflicTeMeNiK ofieOueTTep i Taaayaa yHUBEPCUTET Ke3eHIHAeTI Kocion namy
CaTBICHIHJIA JKacTap JAepOeCTUIKKe He eMec, KociOM TaHaay Typaybsl xabapaap eMec eKCHMIrH KOpCEeTTi.
Kocibu namy mponecinie CTyJeHTTep/iH UIbFapMAIIbUIBIK JaMybl eJ/IiH KaJIpJIBIK JJICYETiH MOJAiTy jKoHe
JaMBITY MOCEJIeCiH THiMAI IIelmyre MyMKiHAIK Oepemi. Makanana «ICHXOJIOTHSUIBIK OCHIMIETy» YFBIMBI,
OHBIH imIHAE «KaciOM mIeOepiik» YFbIMBI TYCIHOIPUITGH J>KOHE YHHMBEPCUTETTEPAC OKBITYIBIH Kehoip
MHHOBALMSUIBIK dficTepi Tankpuianrad. Kasipri sxorapsl OiiMre MHHOBALMSIHBI €HTI3YAIH Heri3ri Tacijagepi
tangaHabl. COHBIMEH KaTap JQCTYpIi )KOHE MHHOBALWSIBIK OKBITYIBIH aibIPMAIIBUIBIKTAPbIH aHBIKTAJIFaH,
MHHOBALMSUIBIK [IMAAKTHKAJIBIK MaKcaTTapbl TaHIaybl, Oeri omictepi KONIaHyJbIH apThIKUIBLUIBIKTAPbI
MCH KeMIILTIKTepi KOpCeTUIreH.

Kinm ce30ep: xocibu ecy, kocibm namy Ke3eHi, Tya OiTkeH KaOineTTep, MIBFapMaIlbUIBIK KaOileTTepin
JaMBITY TETiri, NCUXOJOTMUIBIK OeifiMzuerry, kociOn maripuiapMeH KaOijeTTep, aHaJIOTHs oJici, MHBEPCHS
anici.

3.K. Kynbmapunosna, I'.b. Mapaenosa, P.H. Actanos, A.b. JKantiecosa

NHHOBALMOHHBIN MOTEHIIMAJ TBOPYECKOI0 PA3BUTHA MOJIOAEKH HA
YHUBEPCUTETCKOM JTane NpogecCHOHAIBHOr0 ()OPpMUPOBAHM S

OnHMM U3 OCHOBHBIX HAIpaBJICHUH COBPEMEHHOH BBICIICH IIKOJBI SIBISIETCS CTAaHOBJICHUE M pa3BUTHE Oy-
JYLIEro CHELHaNCTa KaK BEICOKOOOPAa30BaHHOTO YeI0BEKa ¢ BBICOKOH MPOQECCHOHAIBHOI KOMIIETCHIUEH,
CIIOCOOHOTO TBOPYECKH, B COOTBETCTBMU C PACTYIMMH 3a[Ja4aMH CaMOCTOSTEIBHO CTPOHUTH, PEaIM30BaTh
CBOM YEJIOBEUECCKHE M COLlalIbHbIC 1enu. Ha ocHoBaHnu TpeOoBaHuii 001ecTBa, roCyAapcTBa U PhIHKA TPyAa
CHCTEMa BBICHIET0 NpoQecCHOHaIbHOro 00pa3oBaHus NMpU3BaHa 00ecreYuTh 00pa3oBaHUE MOJIOICKH, CIO-
COOHOH K TBOPYECKOMY NPO(eCCHOHATEHOMY POCTY B YCJIOBUSIX HH(POPMATH3ALMH U PA3BUTHUS COBPEMEHHBIX
HayKOEMKHX TEXHOJIOTHIl. AHalIN3 HayIHO-METOIMUYECKON JINTEpaTypsl CBUIETEILCTBYET O TOM, YTO MOJIO-
JIbIe JIIOAW Ha JTale YHHBEPCHTETCKOTO IPO(ECCHOHAIBHOTO Pa3sBHTHS HE O0JNANAIOT JOCTATOYHOH CaMo-
CTOSITEJIBHOCTBIO I OCO3HAHHOCTBIO IPO(ECCHOHAILHOTO BhIOOpa. TBOpUeckoe pa3BUTHE CTYIEHTOB B IPO-
ecce NpoQheCCHOHAIBHOTO Pa3BUTHS MO3BOIUT 3G (PEKTUBHO PEIIUTh NPOOIEMY BOCIIPOU3BOACTBA M Pa3BHU-
THS KaJJPOBBIX PECYPCOB CTPaHbl. B cTaThe yTOUHEHO MOHATHE «IICHXOJOTHYECKas afanTalis», B TOM YHCIIe
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«podecCHOHATIbHBIC HABBIKM U YMEHUSI», PACCMOTPEHBI HEKOTOPbIC HHHOBAIL[MOHHBIE METOIbI OOYUCHUS B
yHuBepcuTeTax. [IpoaHanu3upoBaHbl OCHOBHBIE MOAXOAbI BHEAPEHHUS WHHOBALMH B COBPEMEHHOM BBICIIEM
oOpazoBanuu. Taxoke aBTOpamu ObUIM ONpPENENCHbI Pa3IMuusd MEXAY TPAAULIHOHHBIM W HHHOBALMOHHBIM
0o0yJeHneM, PacKpBITH BBIOOP MHHOBAIMOHHBIX AWUAAKTHYECKHX IieNlel, MpeuMyIecTBa U HeJOCTaTKH HC-
N10JIb30BAHUsI ONPEJIEIICHHBIX METOIOB.

Kniouesvie cnosa: npodeccnoHaIbHBI POCT, STall MPOGECCHOHAIBHOTO PAa3BUTHS, BPOXKICHHBIE CIIOCOOHO-
CTH; MEXaHHU3M Pa3BUTHUS TBOPUECKUX CIIOCOOHOCTEH, IICUXOJIOTHYECKast afalTalys, IpoecCHOHaIbHbIC Ha-
BBIKH U YMEHHSI, METO]] aHAJIOTUH, METO]] UHBEPCHUH.
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d¢pPpekTUBHBIE IPAKTUKH 10 00beUHEHUIO CEMbH U IIKOJIbI:
MHUPOBOI M 0TE€YECTBCHHbIHN ONBIT

CraThst IOCBSIIEHA HCCIEIOBAHUIO TEOPETUIECKUX U MPAKTHIECKUX BOIIPOCOB 110 S PEKTHBHBIM MPAKTHKAM
JIBOIHOTO HapaIMBaHMs ITOTCHIHANA 10 0OBEIMHEHHIO CEMbU U IIKOJEI B Pecry6mmke Kasaxcran. B cBs3u ¢
9THUM OBUIN M3Y4EHBI MUPOBBIE IPAKTUKH d(PPEKTHBHBIX CTPATeTHi M0 00beANHEHHIO CeMBbH 1 MKOIBL. Cpe-
I 3apyOeKHBIX UCCIIEIOBAHUN CIIEAYeT BBIIENUTh Takue PopMbl 00yueHuns ¢ OobIeil 1oael poauTeNbCKO-
ro y4JacTus, kak xoymMckynuHr. B CIHA (3 % ot Bcex MIKOJIBHUKOB, Wik okoio 1,5 miH uen.), Kanane, Be-
nmkoOputanu, B Poccun — ot 70 1o 100 Teicau nereil. B Kazaxcrane TemMa akTUBHO AUCKYTHUPYETCS, UMEET
HNPOTHBHUKOB M CTOPOHHHKOB. [TocienHue mpemiaraioT pasinuHbie GOpMbI OT aOCOTIOTHOTO «PACIIKOJIMBA-
HUSI» M «aHCKyJIMHTa» («unschooling») 10 ITUCTaHIIMOHHOTO OOYYeHHs, B TOM YHCIIE B OHJIAWH-IIKONAX, U
C/Iau¥l SK3aMEHOB SKCTEPHOM, HanpuMep, o Skype. Oco6oro BHUMaHHS 3aCITyKHBaeT AMEpHKaHCKas acco-
nuarus «Boston Basic: partners and advisorsy, Te ocHOBHast poib — 00y4eHHE TEMHOKOXKUX POAUTENEH B
BOCITHTaHUH JIeTell ¢ MOMeHTa pokaeHns. KpoMe Toro, mporpamma paHHEro JETCKOTO JIOHTHTIOJHOTO 00y-
yenus (ECLS) Munncrepcta obpasoBanust u Hayku CLIA BxiIrouaeT B ce0sl 4eThIpe JJOHTUTIONHBIX HCCIIe-
JIOBaHUs, TMPEIMETOM HM3YyYEHHUs] KOTOPBIX BBICTYNAIOT pa3BUTHE peOeHKa, TOTOBHOCTh K INKOJE M PaHHHUN
HIKOJIBHBIN ONBIT. B 0TeuecTBEHHOI! MpaKTHKE CIeayeT BBIACIUTh YacTHRIH Goua «Just Support» (r. Anmarsl,
Kazaxcran). ®ong pabdoraer ¢ 30 opranmzanusimu oOpazoBanus Anmatel U 30 opranuzauusimu BoctouHo-
Kazaxcranckoit obmactu. Muccus @onna — copeiicTBHe pa3BHTHIO YEIOBEUECKOTO KamuTana PecrmyOmmuku
Kazaxcran.

Knroueswvie crosa: POAUTEIIbCKAast MOTUBAIIUA, CeMEeWHOe U aKaJIeMHIeCKOe MapTHEPCTBO, ceMelHbIe PECYPCHIL,
(1)OH,I[I>I 3HAHUI CeMefI, POAUTEIILCKUE U MIKOJIBHBIC OKHUJAaHUA, JOCTUKEHHUA NIKOJIBHUKOB.

Bseoenue

B nacrosimiee BpeMsi MUPOBBIE COOBITHS CTalld MPHYMHON TSI M3MEHEHHS Ka3aXCTaHCKOM CHCTEMBI 00-
pa3oBaHus, HANIPaBJIEHHONW Ha €ro Pe3yJbTaTHBHOCTh. JTO — TAaHJEMHUS KOPOHABHPYCA, PE3YNbTAaThl MEX-
nyHaponHoro sk3amena PISA, Bueapenns Unnekca 6naromonyuns nereit Kasaxcrana. Tak, Mypat AGeHOB,
wieH HarponanbHOTo coBeTa 00IMIEeCTBEHHOTO JOBEPHsL, OTMETH: «Sl JyMaro, YTO aHAEMHUS CTajla BETUKIM
ypaBHHUTENEM, KOTJa MHOTHE CTpPaHbl OJIHOBPEMEHHO CTOJKHYJIHChH C MpodlieMaMu B cepe oOpazoBaHusl.
MBI 3aMeTHIIH, YTO BO MHOTHX CTpaHax, Ilie CpeHee 00pa3oBaHUe HAXOAUTCS Ha BRICOKOM ypOBHE U O0ph0a
¢ MaHAEeMHEH IMoKa3aja BBICOKMH pe3yinbTar. Ilo Tem xe pesynbratam PISA, xoTopsle ceromHs Ha3blBalu
Takue cTpanbl, kak Kuraii, Cunramyp, IOxnas Kopes, @uansaaans, DCTOHNS, HAXOIATCS HA TIEPBBIX MECTaX
1 npu 60prde C KOPOHABUPYCOM TOKE€ OHHM OKAa3aJHMCh CPEOu TEPBBIX, TO €CTh MOIy4YaeTcss HE TaMm, T7e
0OJIbIIIE TPATAT HA 3APABOOXPAHCHHE, a TaM, I/ie OOJbIIC YIASNSIIOT BHUMAaHUE OOpa30BaHUIO, 3TH CTPAHBI
OBICTpEE CHPABIIIOTCS C TPYTHOCTIMI [1].

Kaszaxcran B 4eTBEepTHId pa3 HPUHAI ydacTHe B MEKIyHapOAHOH MporpaMMe IO OleHKE 00pa3oBa-
TEIBHBIX NOCTHXeHHM oOydaromuxcs PISA. Pe3ynpTaThl OKa3annch HWKE MMOKa3aTeNel MPeIbIIyuX JIeT.
HccnenoBanns yka3bslBalOT Ha B3aMMOCBSI3b (PMHAHCHPOBAHUS M KadecTBa oOpa3oBanus. llIkonsHuKYM 13 79
CTpaH M 3KOHOMHYECKHX 30H MPUHSIIM y4acTHE B JAHHOM HCCIIEZOBAaHWHU. 15-TeTHHE Ka3axXCTaHIBI 3aHSITH
69—¢ mecTo. OIHOM U3 MPUUKH SBIACTCA COUUATBHO-A)KOHOMUYECKUH cTaTyC IKONbHUKOB. PISA uccnenyer
HUHJEKC SKOHOMHUYECKOT0, COIIMAIbHOIO U KYJbTYPHOI'O CTaTyca, KOTOPBIM OMpeaesieTCs] HECKOJIBKUMHU Tie-
pPEMEHHBIMU: O00pa30BaHUEM U BUAOM JEATEIBHOCTH POJUTENEH, OMpeAeNieHHBIM MMYIIECTBOM B JOME, a
TaK)Ke KOJTMYECTBOM KHHT M JPYTUX 00pa30BaTeNbHBIX PECYpPCOB, JOCTYITHBIX B IOMAITHUX YCIOBHSIX.

*Koppecnondupyiowuii asmopio E-mail: almurzayevabibigul@gmail.com
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[To cioBam muHHCcTpa oOpazoBanus u Hayku PK A. AiimaramberoBa, mo 2022 r. Oynet BHeapeH Wu-
JeKkc Omaromonyumsi AeTei: «9To OymeT MHTETPAbHBIN IOKAa3aTelb IS OICHWBAHHS OJIATOCOCTOSHUS U
YITyqIIEHHs TIOJIOKEHHS AeTeH M0 BCEM KM3HEHHO BaXXHBIM cepam: 3TO 30pOBbE, 0Opa3oBaHME, COIHAIH-
3amusi, ceMbsl M 00mecTBo. Ha ero ocHoBe OyzeT cocraBieHa OLIEHKA TOPOAOB, pallOHOB, cel MO 3alluTe
mpas aeTei» [2].

B Kazaxcrane peiicTByeT psij 3aKOHOB, PETYIUPYIOMUX AEATEIHHOCTh ceMbH. K HUM OTHOCATCS 3aKOH
Pecnyonuku Kazaxcran «O06 obpasoBannmy»; 3akon PK ot 8 aBrycra 2002 r. Ne 345-11 «O mpaBax pebenka B
Pecnyonuke Kazaxcran»; Kogexc PK «O 6paxke (cynpysxkectse) u cembe», Kogexc Pecnyonuku Kazaxcran
ot 26 nexabps 2011 r. Ne 518-1V; Konremnius mo HpaBCTBEHHO-TIOJIOBOMY BOCTIMTaHHIO B PecmyOmmke Ka-
3axcraH; KoHmemnmus mpaBoBoro oOy4ueHus ydarieics momonexu B Pecrybnmuke Kazaxcran (yTBepkiaeHa
[Tocranosnenuem [lpesunenta PK ot 21 utons 1995 r. Ne 2347) u ap. Taxke B opraHuzanusx oopa3zoBaHust
coznarorcs Pomurennckue xomuteTsl, llomeunrtensckue coBeTsl, Pomurtenbckue KiyOnpl, COBETHI OTIIOB U
MaTepel, pa3pabaThIBAIOTCS W YTBEPXKIAIOTCS MPOTPaMMBl COTPyIHUYECTBA. JlesTensHOCTh Takux Cc000-
IIECTB HOCUT BOCIIMTATENbHBIN, HPaBCTBEHHO-OPUEHTUPOBAHHBIN U MOpPaJIbHO-ITHUECKHH XapakTep [3].

B nepuon ¢ anpens o okts10ps 2019 1. HarmonaneHo# akagemueii oOpa3oanus uM. M. AnteiHCapuHa
MOH PK 65110 TIpOBEICHO MOHUTOPHUHTOBOE MCCIIeIOBaHUE «Pecybmnkanckas METOIMKa CEMEHHOTO BOC-
MUTaHUS C Y4YETOM HAIMOHAJNBHBIX TPAAWLIUA W MEHTaJUTeTa Hapoaa». Pe3ynbraThl HccleI0BaHUS
MOKa3ajH, 9To

— ompenesieHHas A0 00yJaromuXCs OTIaIeHa OT POJAUTENEH;

— B CEMbsIX OTMEYAIOTCSI B OCHOBHOM TOCYJIapCTBEHHBIC TIPA3IHUKHA U B MEHBIIEH CTEIIEHH BOCTIPOM3-
BOJSITCA HAI[IOHAIBHBIE TPATUIHIH;

— TIe1aror'yl UCTIBITHIBAIOT MPOOJIEMBI B OTIPEIEICHUN METOI0OB CEMEMHOT0 BOCTIUTAHMS M HanOosee 3d-
(heKTUBHBIX TIPHEMOB;

— pOIUTENH 3asBWIM O TOTOBHOCTH Pa3BHBaTh JIeTell Ha OCHOBE HALIMOHAIBHBIX OOpSIOB, OOBIYAEB.
Yka3zaHHBIE BbIIIE JaHHBIE TIOCITYKMIN BBIOOPOM TEMBI IEJaroruieckoro uecneaoBanus [4].

O06o3HadueHHBIC BHINIE MTPOOIEMBI BBI3BATN HAYUHBIM WHTEPEC K M3YyUCHHUIO Bompoca 1o 3(HPEeKTHUBHBEIM
MPaKTHKaM B Ka3aXCTAaHCKOM 00pa30BaHHUHU MO OOBEINHEHUIO CEMBH M IIKOJIBI, YTO B JANbHEUIIIEM OTHpee-
o memy uccienoBanus. OOvexmom SBIAIOTCS YYaCTHUKHU TMEAAarorndeckoro mpouecca (oOyvarommuecs,
POIOUTENN W TEAArorH), HEPAaBUTEILCTBEHHBIE U OOLIECTBEHHBIE OPraHU3alWH, 3aHUMAIOIINECS COLHAb-
HBIMH TIPOOJIEMaM# CEMBH.

s ycrienHo# peann3aniy meJarornueckoro SKCIepUMeHTa ObUTH BEIOPAHBI Memoobl UCCAe008aAHUSA!
U3yUYCHHE JINTEPaTypHBIX UCTOYHUKOB, HabroneHune, Oecena, «eaarorniyeckKiuii KOHCUINYM», METOJ COUH-
HEHUi, n3y4eHrne u 00O0OIIeHNE ObITa, N3YUCHNE MPOAYKTOB JACATEIBHOCTH JIeTeH, N3ydeHne JOKyMeHTa-
LIUH, COITMOJIOTHYECKHE 1 IICUXOJIOTHYECKHUE METOIbI HCCIIETOBAHMS.

Teopemuueckyo 0CHOBY UCCIIEAOBAHHUS COCTaBUIN pabOThI 3apyOeKHBIX U OTEYECTBEHHBIX YUEHBIX TI0
HampaBjeHUsSM: Teopuss cemeiiHoro Bocrmtanus (A.C. Makapeako [5], B.A. CyxommmHCKuii [6],
W. Anteiacapun [7], A. Kynau0Oaes [8], III. KynaiiOepaues [9]); xapakTepuCTHKa COBPEMEHHON CEMbHU
(T.A. Mapxkoga [10]); B3aumoneiicteue 1mkonsl ¢ poautensmu (O.JI. 3epesa [11], XK.A. Bekenona [12]);
Bonpockl cemeiiHoro Bocrutanus (JI.B. 3armk [13], A. Mypatkei3el, A.E. bekmoiinoa, C.K. Cepukosa,
M.K. Toneyosa [14]).

B AkTiOOMHCKO# 007acTH TaHHBIM HCCIEAOBAaHHEM OXBAauCHBI TaKHE OpPraHU3alud 00pa3oBaHUs, Kak
MexayHapoaHas mkona «Ak06o6exk», HoBas cpemnss mkona, cpeanss mkomna Ne 63 1. Axrtobe, cpemHss
IKoia . AKKeMHup MyTraikapckoro paiioHa, XpoMrayckas IKojia-TuMHa3us Ne 2, XpoMTayCKWid TOPHO-
000TaTUTENHHBIN KOJIJIEK, YaCTHAS MIKoJa «MyTamiumy».

Pe3yﬂbmambl IKCneEpUMEHmalbHOcO uUcceo08amsl

AHanu3 UHQOPMAIIMOHHBIX JaHHBIX 110 IPUMEHEHHIO 3P(PEKTUBHBIX CTpATETUil 10 00BEAMHEHHUIO Ce-
MBH U TITKOJTBI TIO3BOJIMII BBIICITUTE CIICTYIOIIHE MPAKTUKH, IIPOBOIUMEIC B MUPE.

B 2002 r. ObutH OmMyOIMKOBAaHEI PE3yNIbTAaThl aMEPUKAHCKOTO HccienoBaHus «Hosas BoiHa qoka3sa-
TEJIHCTB: BIMSHUE IIKOJIBI, CEMbU M OOIIECTBA HA JOCTHXKEHUS IIKOJILHUKOBY. J[aHHOE HCCceoBaHue Tpo-
BOIWIOCH B TedeHue 20 JIeT 1Mo 3aKa3y MpaBJICHUS 110 MCCIICTOBAHUSAM M COBEPITCHCTBOBAHUIO 00pa30BaHUs
MunuctepctBa oopazoanus CIIIA. PesynpraraMu JaHHOTO WCCICAOBAHUS TOCTYKUIN TIOCTOSHHO YCHITH-
BaIOIINECs apryMEHTBHI:

— MIPU3HATH, YTO BCE POIUTEIIH, HE3aBHCHMO OT JI0X0J1a, 00pa30BaHMs WIH KYJIbTYPHOTO TIPOUCXOXKIC-
HUS, y9aCTBYIOT B O0YUCHUH CBOMX JCTEH M XOTAT, YTOOBI Y MIX AETEH OBLIO XOPOIIIO;
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— pa3paboTaTh MPOrpaMMbl, KOTOPEIE MOMOTYT CEMbSIM OPHEHTUPOBATHCS B 00YUCHUM CBOMX JETEH OT
MPEIIKOJIBI ¥ HA TIPOTSHKEHUY BCEH CPETHEH IITKOJIBI,

— Pa3BUTH CIIOCOOHOCTH LIKOJIBHOTO ITEPCOHAa padOTaTh C CEMBSIMHU;

— CBSI3aTh YCHJIHSA IO MIPUBJICYSHHUIO ceMeH, Oy/Ib TO B IIKOJIE WJIN B OOIIECTBE, K 00yUEHHUIO YUAIINXCS;

— CO3J1aTh COIMATbHBIE U TIOJTUTHYECKUE CBSI3U CEMEN;

— COCPENIOTOYHTh YCHJIHS Ha TPUBJICUYCHUN CEMEN M WICHOB COOOIIEeCTBAa K Pa3BUTHIO OBEpHUS M yBa-
KUTEIBHBIX OTHOIICHU;

— MPUHATH (HUIOCOPUIO TAPTHEPCTBA U OBITh TOTOBBIM JCTHUTHCS BIACTHIO C CEMBIMU. Y O€IUTECh, UTO
POIUTENH, IIKOJIBHBIN MEPCOHAN U WIEHBI COOOIIeCTBa MOHMNMAIOT, YTO OTBETCTBEHHOCTD 32 pa3BUTHE 00pa-
30BaHUs JICTEH SIBJISETCS COBMECTHBIM IPEIPUATHEM;

— CO3/1aBaTh MPOYHBIE CBA3HM MEXK/Y IITKOJIAaMU M OOIIECTBEHHBIMH OpraHu3aIismu [15].

Cpenu 3apyOeKHBIX MCCIICIOBAHUN CIICAYET BBIACIUTh Takue (JOpMbl 00ydeHHUs ¢ OOJNbIICH H0jeH po-
TUTENBCKOTO y4yacTtud, kak xoyMmckynuHr. B CHIA (3 % oT Bcex HMIKOJBFHUKOB, MJIM OKOJIO 1,5 MITH 9ed.),
Kanane, Benmukoopurtanuu. B Poccun — ot 70 mo 100 teicsau neteit. B KazaxcTane Tema akTUBHO TUCKYTH-
pyercs, UMeeT MPOTHBHUKOB M CTOPOHHUKOB. [lociennue mpemiaratoT pa3iuyHbie GOPMEI OT aOCOIOTHOTO
«PaCIIKOIMBAHU U «aHCKynHHTa» («unschooling») mo mucTaHIIMOHHOTO OOYYEHHS, B TOM YHCJIE B OH-
JIAH-IIIKOJIAX, U CIaYM SK3aMEHOB 3KCTEPHOM, Hanpumep, o Skype [16].

AwmepukaHckas acconmanusi «Boston Basic: partners and advisors» ()yHKIIMOHUPYET B OCHOBHOM Ha
0J1arOTBOPUTENHHBIX OKEPTBOBAHMIX CO CTOPOHBI OOIIECTBEHHOCTH U rocyaapcTBa. OCHOBHas poiib Acco-
IUanuu — oOydYeHHe TEMHOKOXHX POJUTENIeH B BOCIIUTAHUU JIETCH ¢ MOMEHTa pOXKAeHUs. JlesTeNbHOCTh
0asupyeTcs Ha TMATH OCHOBAaHHBIX Ha ()aKTUYECKHUX JAHHBIX MPUHITUIIOB BOCIIUTAHUS U yXOJa 3a JCTHMH,
KOTOpBIE OXBATBHIBAIOT OOJBIIYIO YACTh TOTO, YTO AKCHEPTHI CYMTAIOT BAXKHBIM UTS JETEH OT POXKACHUS IO
Tpex ser. Kaxnaprii peOeHOK J1000T0 MPOUCXOXKIECHUS MOXKET W3BIIEYb IOJIb3Y M3 MOBCETHEBHOTO OIBITA
00y4eHus: OCHOBaM. DTO — IMPOSIBICHUE MAaKCUMAaJIbHOM JTIOOBH K peOEHKY M YIPaBJICHUE CTPECCOM; TOBOPH
— MO — MO¥ — TrOBOPH; MOJCUYUTAN — CTPYNIHUPYH — CpaBHM; UCCIENYH ABM)KEHUE W Mrpail; uuTail u
00CcyXmail HCTOPHH.

Takum oOpa3om, BocToHCKas KOMIaHHS MO OCHOBaAM pa0OTaeT Yepe3 HIMPOKHMA KPYT YUPEKICHHH,
9T0OBI 00ECTICUNTh TMOJHYIO MOJACPKKY Ka)XXIOMYy DPOAUTENIO U OMEKYHY CO CTOPOHBI CEMBbH M JApY3ei
B MCTIOJIb30BaHUH OCHOBOIIOJIATAIOIINX MPAKTHK B TOBCEAHEBHOHN XU3HU. [lapTHEpaMu-ydpeauTensiMu sB-
nsrotcst Donpg yepHOU dumaHnTponuy, HAMATHBA 110 TOCTIKCHHIO pa3phiBa B ['apBapJICKOM YHUBEPCHTE-
te, JlemaprameHT meguatpuu BOCTOHCKOTO MEOMIIMHCKOTO IieHTpa, KabuHeT oOpa3oBanus mdpa boctoHa,
ObmecrBennoe  Bemanne WGBH u  bBocronckmii  nmerckmii  myseil.  Caifit  opraHuzanuu:
https://boston.thebasics.org/ [17].

[Iporpamma pannero gerckoro JoHrutogHOro ooyuenus (ECLS) Munucrepcra 00pa3oBaHus U Hay-
ku CIIIA BkmtouaeT B ceOsi YeThIpE JIOHTHUTIOMHBIX HCCIEIOBaHMS, KOTOPBIE M3Y4aroT pa3BUTHE peOCHKA,
TOTOBHOCTH K IIIKOJIE W PaHHWM MIKOIRHEIA onbIT. Koropra poxaermns ECLS-B — sto BeIOOpKa neTeit, po-
musmuxcs B 2001 r., ¢ mociexyonmM pa3BUTHEM U3 AETCKOTO cana A0 BOCKMOTO kiacca. CaliT opranusa-
muu: https://nces.ed.gov/ecls/ [18].

®onp drnambosH o co3nanuio 3 dekTuBHOro cemeitnoro B3aumozeiictsus (CILIA, Bammurron). Ce-
MBHU MOTYT JIJIUTHCSI CBOUMH HAJICHKTaMH U TIETISIMA B OTHOIIIEHUH 00pa3oBaHus cBoero pedenka. [lemaroru
MMEIOT BO3MOXKHOCTh ITOMOYb CEMbSIM ITOHSATh, KaK HAMITY4YIIMM 00pa30M MOJICPKaTh 00yUeHHE CBOUX Y4e-
HUKOB JoMa. M oOyuaemble OKpy:KEHBI OJIEPKKON, B KOTOPOH OHU HYKIAIOTCS, YTOOBI IIPEYCIETh B COLH-
ILHOM, MOIIMOHAIILHOM M aKaJIEMHYECKOM IUTaHE B JIOJITOCPOYHON TepCIeKTHBE. YUCHUKH JOOHBAIOTCS
0O0JIBIIIETO ycIieXa, KOTIa CEMbH U MPEToIaBaTenn paboTaroT BMECTE Kak paBHbIe mapTHepbl. Do paboTaer
mo ciexyrommmM nporpammam: lllkonsHble mapTHepcTBa, VHHOBaIMM B CEeMEWHOW XU3HU, TPEHUHTH IS
yuuTenen U pykoBojuTened mkoi, HanmonanbHas CTUNIEHUS 10 BOBJIEUEHUIO ceMbU. [lapTHepamu sBIIs-
totcst Cemerinbiii o Xopaunr u @onn cembu 'oBapaa u xepanbaun [lonuurep.

Cewmeitnbii ponn Xopaunra (HFF) — sto cemeiinblii Gonn B Bammartone, okpyr KomymOusi, KoTopblit
MTOMOTaeT CO3/aBaTh OOIIMHEI, B KOTOPHIX MPOLBETAIOT CEMBU W BOCITUTHIBAIOTCS JIETH, YTOOBI peaTn30BaTh
cBO HanbopImuil moTeHnuan. Paboraer ¢ @ongom OnambosH ¢ 2014 1.

[Momuurep ®oux cembu ['oBapn u [kepaibIuH HampaBlicHa Ha YIyYIlIeHHE KauecTBa KU3HU CEeMEU U
OOIIVH MyTeM TOICPKKH MHHOBAIMOHHBIX MMPOEKTOB U YCIEIIHBIX TEKyIUX nporpamMM. OH COTpyTHUYACT
¢ Flamboyan ¢ 2011 r., koraa BuepBbie coBMecTHO ¢ Flamboyan 3amycTui 3amyck OOIIEIIKOILHOW MOICITH

Cepus «[lMeparoruka». Ne 4(100)/2020 35



B.K. Bacuy, M.B. YTenos, B.A. Kybresa

ydacTus ceMbH B U30paHHOW rpymme rocyaapcTtBeHHbIX mmkon DC. Caidt @onma DnamOosH:
https//flamboyanfoundation.org/our-work/family-engagement/ [19].

B Poccun B 2015 r. corpymauku MITIY mpoBenu wmcciieqoBaHUE BOBICYCHHOCTH POIUTEIICH B HEs-
TENBHOCTH 00pa30BaTeIbHBIX OPTaHU3alMi M0 pa3padoTKe OCHOBHOM oOpa3oBarenbHON mporpaMmel (OOIT)
B 80 pernonax Poccum (B uccieqoBanuu npuHsuid ydactue 17790 gen.). McciaenoBanue 3ayuKCHpOBAIIoO,
YTO Ha ypOoBHE 00pa30BaTENbHBIX OPraHM3ANNN IPIMEPHO B MIOJIOBHHE CITy4YaeB HE CYMIECTBYET 3aKpEIICH-
HBIX IOPUIMYECKH M B CTPYKTYpE OpPraHH3alUd CXEM W MPOLEAYp Y4acTHs pOIUTENeH W MpencTaBUTENeH
OOILIECTBEHHOCTH B YIpPaBJICHMH 00pa30BaTEIbHON JESTENbHOCTHIO, B OCOOEHHOCTH B (DOPMHPOBAHUH CO-
nepxaHust 00pa3oBaHHUA. DTO CBSI3aHO C TEM, YTO, HECMOTPS Ha JEKJIAPUPYEMYIO0 TOTOBHOCTh, POJIUTENN HE
00j1a1ar0T HeoOX0AMMON KBalu(uKalliell B BOIpocax CoaepskaHus oOpa3zoBaHus. TakKe CTal0 W3BECTHO,
YTO MOJABIsIONIee OOJIBIIMHCTBO POJUTENCH HE BUIAT HEOOXOAMMOCTH BHOCUTH M3MEHEHHSI B COJICpKaHUe
00pa3oBaHUs U METOJIbI 00yUeHHS (B OTIMYUE OT PyKOBOAUTENeH mkoi). OMHAKO MPHUBE/ICHHBIC B HCCIIEAO0-
BaHWU JaHHBIE TIOKA3BIBAIOT, YTO TOXKEJIAHUS POAUTENEH (3aKOHHBIX MPECTaBHTENEH) U OOIIECTBEHHOCTH
YUUTBIBAIOTCA B Koppekuuu conepxanns OOIl, BeposTHO, MOTOMY YTO MX B IPUHIUIIE OYEHb MAJIO.

MOHO MPEANONOKUTh, YTO POAUTENH U3 CeMEN ¢ Pa3HbIMH COLHMANbHO-3KOHOMUYECKUMH XapaKTepu-
CTHKaMH, C Pa3IUIHbIM 00pa30BaTeIbHBIM U KYJIBTYPHBIM YPOBHEM OTIAIOT MPEATIOYTEHUE TEM HIIM HHBIM
TUTIAM y4yacTusi B 00pa30BaHHH.

CoBpeMeHHBIE UCCIIe0BATENN HAOMIOAAI0T 3HAUNTEILHOE Pa3AeieHNue POJUTENEH ¢ TOUKH 3peHH X
BOBJICUEHHOCTH B 00pa30BaTENBHBIA MPOIECC: €CTh TPYMIIBI POAWTENEH, MPUHUMAIOIINX CaMOe aKTHBHOE
y4acTue B IIKOJIHHOMN )XKU3HH JETEH, a ECTh TPYIIBI POAUTENCH, KOTOPBIE HE JKeNaloT OpaTh Ha ce0s OTBETCT-
BEHHOCTb U HAarpy3Ky, CBSI3aHHYIO ¢ 00pazoBaHueM coOCTBeHHOro pedenka [20, 21].

B oTeuecTBeHHON NpaKTHUKE CIEAyeT BbLACIUTh 4acTHBIA (Goua «Just Support» (r. Anmarsr, Kazax-
cran). ®oun paboraer ¢ 30 opranmzanusamu oOpazoBaHus T. Anmatel u 30 opranuzamusiMu BocTodHo-
Kazaxcranckoii obmactr. Muccus ®oHpaa: comelicTBUE Pa3BUTHIO YEIOBEUECKOTO KamuTaina PecmyOmuku
Kazaxcran. C 2016 r. peamusyercs npoekt « TEENS», HanpaBieHHBIN Ha IOMOIIb MTOAPOCTKAM, U TEM, KTO
psanaoM ¢ HuMH. [lomoraet poguTensiM u IpyrumM ONHU3KUM pa3o0paThCs, YTO SBISETCS HOPMaJIbHBIMHU TIOJPO-
CTKOBBIMU TI€PEMEHAMHM, a YTO — YK€ BBIXOAALIMM 32 PaMKH HOPMBL. YUacTByeT B paboTe COBMECTHBIX
npoektoB ¢ 2013 r. mpu HemocpencTBEHHOW NoIAepkKe MexayHaponHeix opranuzanuii IOHUCE®,
IOH®IIA — mo merckoMy cyuruny. [IpsmMass momMompb COTpyIHUKAMH, OOYIMBIIMMECS B TPOEKTE ObLIa
OKa3zaHa Ha JaHHBIM MoMeHT Oomee 1200 cemeit [22].

MHorouncneHHbIe HCCIEOBAHUS TAKXKE MOATBEPKIAIOT (PaKT TOTo, YTO OONBIIOE 3HAYCHHUE HMEET
y4acTHe CEMbH B JOCTIDKEHUSAX yJamuxca. B maHHOM ciyyae moapasyMeBaeTcs paclInpeHre ee BO3MOKHO-
CTE: ceMeilHas KylIbTypa, )KU3HEHHBIN KOHTEKCT POJIUTENICH, X COIMaIbHO-OKOHOMUYECKUN CTaTycC, poJie-
BOE KOHCTPYHPOBaHHE, MOTHBALIOHHBIE YOSKICHUSI POAMTENCH, HaJlMuue BhICIIero oopasoBanus. OgHaKo,
C HAYYHOW TOYKH, TITyOOKOTO MCCIICAOBAHMS 110 ONMPEACTICHUIO0 BO3MOXHOCTEH AJIs1 BOBJICUCHHS CEMBH B 00-
pa3oBaHHE B Ka3aXCTAHCKOW IMEJaroruke He paccMaTpWBajioCh. B JaHHOM ciywae, 10 HamleMy MHEHHIO,
HUMEIOTCS B BUJIY TaKUe BUJBI JICITEIHHOCTH, KaK KOMIUICKTAIHS «(OHOB 3HAHUI» CEMBH, «CEMEUHBIX pe-
CYPCOBY», CEMEIHOE U aKaJleMHYEeCKOe MapTHEPCTBO, «KAICHAAPh CEMEHHON rPaMOTHOCTH» U T.1.

[IpenogaBarenu banmer YHuBepcutera, AKTIOOMHCKOTO PETHOHAIBHOTO TOCYIapCTBEHHOTO YHHBEP-
cutera uM. K. XKybGaHoBa 3auHTepecoOBaIuCh JAaHHOH IPOOJIEMOiA, B OCHOBE KOTOPOM JICXKHUT HES O PACIIH-
PEHHU BO3MOXKHOCTEH I BOBJICUCHHSI CEMBH B 00pa3oBaHUe KaKk OCHOBE Ul IBOMHOTO HApaLIUBAaHUS I10-
TEHIIMaNa yJYalIuxcs, YTO MOCIYKUIO TEMOH HCCllefoBaHus. B paMkax JaHHOTO MCClIeqoBaHUs OyAyT U3y-
YeHbl (OPMBI SPPEKTHUBHBIX CTPATETUH 110 0OBEINHEHUIO CEMBU U IIKOJBL: pa3paboTKa CHEeIHABLHBIX TPO-
rpaMM IIKOJBHON MOAJCPKKH ceMeil B 0OyueHHH JeTed (Hampumep, KalleHAaph CEMEWHOW TPaMOTHOCTH);
pa3paboTKa mporpaMM TOAACPKKH MEeNarorn4eckoro MepcoHaia Mo padoTe ¢ CeMbSMH; KOMILICKTALUs
«(oHIOB 3HAHMID) CEMBH, «CEMEIHBIX PECYPCOBY; anmpobanys CEMEHHOTO U aKaJeMHYECKOTO MapTHEPCTBA.
Curyanus ¢ manaeMueit mokasana, 9ro B Kazaxcrane BOIpOC MO pacIInpeHNI0 BO3MOKHOCTEH TSl BOBIIEYe-
HUS CEMbH B 00pa30BaHME MCCIIEOBAH HE B MOJHON Mepe, 4TO TPeOyeT ero YCHIICHHUS B aKTyaln3allum.

B nenom, crnexyeT BeIIEAUTh 00JACTH, HA KOTOPhIE MOTYT OKa3bIBaTh BIMSHHAE POTUTENH U JPYTHE CO-
[MANbHbIE TAPTHEPHI IIKOJIBI:

— cozepkaHre oOpa3oBaHus (y4acTHe B pa3padoTKe 00pa3oBaTeIbHON MPOrpaMMBl, yCIIEBaeMOCTD pe-
OeHKa, TOMaIlIHue 3aJaHnsl, KPY>KKU JI000pa3oBaHus U T.1.);

— ¢opmMbI U MeTOBI 00pa3oBaHuA (Y4acTHe B MEPONPHUSTHUSX, OIaroTBOPUTENBHBIX aKLIUSIX, OpraHu3a-
LS SKCKYPCHi, 00pa30BaTENbHBIX MOE3I0K H AP.);
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— YCIOBHS pealu3anuy 0o0pa3oBaHus (y4acTHE B TONOJHCHHU MaTepHATbHO—TEXHUYSCKON 0a3bl,
YIYUIICHUH YCIOBUM, B TOM UYKCJIE JOMAa MPHU BBHIIOJIHCHUH AOMAILIHUX 3a/IlaHUN, B3aUMOJCHCTBUE C APYIHU-
MH JETHMH, CIIPABKH, TOKYMEHTHI U T.1.).

VaacTHHKH pa6oqef/’1 T'pynmnbl IMIPOBOAXUMOr0 HMCCICAO0BAHUSA BBIACIININ IMPUHIUIIMAIBHBIC OTIIMYHNA, Ha
KOTOPBIC INITAHUPYIOT aKIICHTUPOBATH UCCIICIOBATCILCKYIO pa60Ty (CM Ta6ﬂ.).

Tab6anumna
IIpenMylecTBa HAYYHBIX Wil MPOBOIUMOI0 MCCIET0BAHUS

Cyl1iecTByIOIUE CTpaTEruu | IIpeumyniecTBa NpOBOIUMOTO HCCIEAOBAHUS

IleneBoe Ha3HAUCHUE
B OCHOBHOM HOCHT BOCHUTATENBHBIA XapakTep. CBsa3b ¢ | YcuiueHne padOThl MO BOBJICYCHUIO POAUTEICH B y4eO-
POIUTEISIMH TTOICP)KUBACTCS JIUIIb B YACTHBIX CIyUYasX, | HYIO MPAKTHKY yYaluXcs (IUArHOCTHKA JKEIAHUH POJIH-
HETIOCTOSIHHO. DTO JIMOO NPOBEICHHUE BOCIHUTATENBHBIX | TeNeH, «(OHIBI 3HAHMIT» CEMEH, CeMEHHBIC PecypCHl, ce-
WK TPOQIIIAKTHYCCKUX MEPOTIPUITHN C YUAITHUMUCS MelHas TpaMOTHOCTb

JlesTeIbHOCTHBIN acIeKT

Pomutensckue coOpaHusi, pomUTENbCKUE JIeKTopuu, po- | llIkompHO-ceMeliHOe TapTHEPCTBRO,
JUTEIhCKUEC KOH(EPCHIINU, BOCIUTATEIBHEIC MEPOTIPHs- | AKaIeMHYECKOE TAPTHEPCTBO,
tus, [loneuntensckuii coBeT mikoyibl, CoBeThl OTIOB M | KanmeHmaps ceMeifHOM TpaMOTHOCTH IO MOAIEPKKe 0a3o-
Marepei BBIX HABBIKOB YTCHHSI W MATEMAaTHYECKOW TPAMOTHOCTH,
JIOKazareabHas MPaKTHKA

ConuanbHbIi GaKkTop
MHorue JeTH W POJUTENM C MaJbiM COIHAIBHO- | DPPEeKTUBHBIE CTpATErHM IO3BOJSIOT COKPATHUTH JIHC-
SKOHOMHYECKUM JOXOJIOM NIEp>KaT JAWCTAHIIUIO CO IMKO- | TAHITMIO MEXTY COIMAILHO YSI3BUMBIMH CEMbSIMH U IITKO-
JIOW, UCTIBITBIBAIOT IMICUXOJOTHIECKUN TUCKOMQOPT, NETH | JJOH, PACCMOTPEB BO3MOXKHOCTH POJHUTEIHCKOTO IOTCH-
CTCCHSIIOTCSl YYaCTBOBAaTh B COIMANIBHBIX AKIUSAX H3-3a | [[Uajia
OCYKACHHSI UX OJJHOKJIACCHUKAMHU

OKOHOMUYECKHUH (haKTop
Tonpko B paMKax YacTHBIX OpraHu3anuii oOpazoBaHus. | PaspaboraHHBIC CTpaTerny MO3BOJST PACCMOTPETh TaKHe
JleaTenbHOCTh HOCHT B OCHOBHOM BOCIHTATENBHBIN Xa- | (DOPMBI, KaK:
PakTep — 00IIeCTBEHHBIE TI0)KEPTBOBAHHS;

— BBIJICIUTh JIOMYCTHMBIA OCCIUIATHBIH ypOBEHb M YaCT-
HBIC POJIUTEILCKUE 3aMPOCHI (TUIATHBIC)
Icuxomoro-nenarornyeckuii haxTop

['OTOBHOCTH TEHAroroB: MpakTHYECKH Bce memarord | HempepbiBHOE pa3BUTHE HABBIKOB IEJATOTOB: MPEIBApH-
HUMCIOT KJIaCCHOE PYKOBOJACTBO. OIHAKO MHOTHE M3 HHX | TENFHOE U TMOCIEAYIoNee 00ydeHHe MO BOBJICUCHHIO Ce-
HE YYBCTBYIOT ceOsl TOTOBBIMHU K pabOTe ¢ POIMTEISIMU. | MBH B IIKOJBHYIO )KU3HB

Cka3bpIBaeTCs Takke OObIas 3arpy>KeHHOCTh Iperoa-
BaeMbIM IPEIMETOM

ITargemust kopoHaBUpyca, Gopc-MakopHBIE 0O0CTOSITEIHLCTBA
PonuTenu CTONKHYIUCH ¢ TPYIHOCTSAMH JTUCTAHIIMOHHOTO | AKaJIeMUYeCKOe MapTHEPCTBO M KalleHAaph CeMEWHOM
00y4eHws1, OOJIBIIas MCUXO0JIOTHIEeCKas Harpy3Ka IPaMOTHOCTH, «(POHIBI 3HAHUI» CeMel TO3BOJAT OBITH
MOJITOTOBJICHHBIMUA K IHCTAaHIMOHHOMY W JIOMAaITHEMY
00yJeHHIO

Ha opranuzanroHHOM 3Tarie UCCIICIOBAHNS 3allJIAHUPOBaHA CIICIHalIbHAS pa00Ta, KOTOpask BKIIOYACT B
ce0s TEOPETHUECKHA, SKCIIEPUMEHTANBHBIA B 00001marommuii STamnbl. OCHOBHBIM PE3yJIbTATOM TUIAHUPYETCS
(hbyHKIMOHUPOBAaHKWE AcCCOITMAITMN poauTeNiell AKTIOOMHCKONW 007acTH, 0OBEIUHSIOMEH B Ce0s pOAUTEIh-
CKHE COOOIIECTBA yYACTBYIOMUX B IKCIICPUMEHTE OpraHu3aluii 00pa3oBaHus. JlesaTebHOCTh aHHOW Acco-
nuaruyu OyleT HOCHUTh COIMaIbHBINA, 00pa30BaTeNbHEIN XxapakTep. Hampasinenusmu ee paboThl CTaHyT 3¢-
(heKTHUBHBIE CTPAaTErnH M POIUTENHCKNAE MPAKTUKH, TIO3BOJISIIOIIAE COKPATUTh AWCTAHIIMIO MEXKIY CEMbEeH U
ITKOJION: MTUArHOCTHKA JKEJIaHUH poauTeliel, «(poHIbI 3HAHUN» ceMel, CeMEHHbBIE PeCypChl, ceMeiHas rpa-
MOTHOCTh U JIpYTH€, BO3HUKIINE B XOJ€ UCCIEA0BATEIILCKON paboThl. [lmaHupyercs pa3paboTka cCrienuaib-
HOro MH(OPMAIMOHHOrO caiiTa. PaboTa JaHHOrO MCCICIOBaHHUS 3allllaHUpOBaHa Ha CeHTAO0ph 2020 r. —
nekabpn 2023 1.
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Buvisoowt

Takum 00pa3oM, TUTaHUPYEMOE IKCIIEPUMEHTAIBHOE HCCIIeI0OBaHIE HAIIPAaBJIEHO HA PAacIIUpEHUE BO3-
MOKHOCTEH Ka3axCTaHCKOTO COBPEMEHHOT'0 00pa30BaHus Kak B OOBIYHOM PEXUME, TaK U B ycIoBUsX (opc-
Makopa (Hampumep, BUpycHas peBotonusi). Takast popma pabOThI MO3BOJIMT MO-HOBOMY B3IJISTHYTh Ha CHC-
TeMy 00pa30BaHHA, YCTAHOBUTH TECHBIA KOHTAKT C POAMUTEISIMHA KaK BaXKHBIMU W aKTHBHBIMH yYaCTHHKAMHU
MeAaroruaeckoro mporecca.

AHanu3 MUPOBBIX U OTEUECTBEHHBIX AP (PEKTUBHBIX POIUTEIHCKUX MPAKTHK ITO3BOJIMII CIENaTh NpeiBa-
PHUTEIIbHBIEC BBIBOJIBIL:

Co cmoponvl nedazozog:

1. HeomHO3HaUHOE OTHOIIEHUE K POJAUTENHCKOMY YUACTHIO.

2. Ucionb3oBaHue OTpULATENbHOW KOMMYHUKAIIUH O IIKOJIBHOM YCIIEIIHOCTH YUEHHKA.

3. Ucmonp30BaHUE CTEPEOTHIIOB O CEMbsIX, IPUBBIYKA OOBACHATH aKaJIEMHUYECKYI0 HEYCHEIIHOCTh Ce-
MEWHBIMHU TIPOOIEMaMH.

4. CoMHEHUs OTHOCUTENIFHO CIIOCOOHOCTEH ceMei pa30upaThes ¢ MeAarorniecKuM MpoOIeMaMH.

5. OrcyTcTBHE BpeMEHH U (PMHAHCOB JUTS Peann3aluy MPOrpaMMbl PadOTHI C CEMbSIMU.

6. Ctpax nepes; KOHQIUKTOM C CEMbSIMH.

7. OrpaHndeHHOE MPEJCTABICHUE O TOH POJIH, KOTOPYIO MOXKET UIPaTh CEMbSL.

8. OTcyTcTBHE y TIenaroroB NpogeccHoHaNbHBIX 3HAHUH U 00yUYEeHHSI O TOM, KaK MOANEPXKaThb COTPYA-
HUYECTBO C CEMBSIMHU.

Co cmoponbl cembu:

1. UyBCTBO HECOOTBETCTBHUSL.

2. I[IpuHsATHE TACCUBHOI POJIH, OCTaBIICHHE 00pA30BaHMS IITIKOJIAM.

3. JIuArBUCTHYECKHE U KYJIbTYpHBIE Pa3IHdus, IPUBOIAIINE K HE3HAHHUIO O TOM, KaK IIKOJBI (PyHKIIHO-
HUPYIOT, U UX POJIb.

4. OtcytcTBue 00pa3UoB ISt MOAPaKaHUs, MHPOPMALH U PECYPCOB IS TIOTyYEHHS 3HAHHUH.

5. OTcyTCTBHE )KUBOTO OTKIUKA K POJUTENECKAM IMTOTPEOHOCTSIM.

6. OtcyTcTBHE OIAroNpHUATHBIX YCIOBUH M pPecypcoB (Hampumep, OeTHOCTb, OTpaHHYCHHBIH AOCTYI K
ycayram).

7. DKOHOMHYECKHE, SMOIIMOHAIFHBIE U BpEMEHHBIE OTPaHUICHHSI.

Co cmopoHnbl opeanuzayuu npoyecca compyoHU4ecmaa:

1. OrpanndeHHOe BpeMs i1 KOMMYHUKaUH U 3()(QEKTUBHOTO Tualora.

2. KoMmMyHHKanys TOIBKO MPEUMYIIIECTBEHHO BO BPEMSI KPHU3HCOB.

3. Hemonumanwue paznuyuii B IEPCIEKTUBAX C TOYKU 3pEHUS POIAUTENS U Mefarora o mporecce ooyde-
HUS peOeHKa.

4. HemocTaTO4HBI KOHTAKT I TOTO, YTOOBI MOCTPOHUTH TOBEPUTEIbHBIE OTHOLICHUS C CEMbEH.

5. HemocTtaTtouHble HaBBIKK U 3HAHUS O TOM, KaK COTPYJHHYATh.

6. Ilcuxomornueckue u KyIbTypHBIE PA3INUHs, KOTOPBIE IPUBOAST K HEBEPHBIM MPEATIONI0KEHHUSIM.

7. OrpannueHue BlieyaTICHUN OT pebeHKa 1Mo HaOIIOAEHUSIM TOJIBKO B OAHOM cpee.

8. OTcyTCcTBHE OOBIYHOM CHCTEMBI CBS3H.

CornacHo aHaM3y WHQOPMAIIMOHHBIX JAHHBIX OIBIT B3aUMOJICUCTBHSI C POJUTEISIMU, PEaTM30BaHHbIH
B IIKOJIaX, MOYKHO YCJIOBHO pa3AeiuTh Ha TPU OOJBIINE IPYTIIIBL:

1. O0mecTBeHHBIE U cCeMEHHO-001IeCTBEHHbIE IPOorpaMMbl. JlaHHBIN BUA TporpaMM 000011aeT MOMBIT-
KH TI0 MIPHUBJICYCHHUIO YICHOB OOIIeCTBa (BKJIIOYAst CEMbH, MECTHBIX JKHTENEH M OOIIEeCTBEHHBIE OpraHMU3a-
LUH) K BOIIPOCAaM MOBBIIICHHUS aKaJIeMAYECKON YCIIEBAEMOCTH yYaIuXcsl.

2. [IporpamMmMbl BOBJICUCHHSI POAUTENIEH U IPYTHUX WIEHOB ceMeil. DTa rpyIna nporpaMM paccyiTaHa, B
MEPBYIO OYepe/lb, HA MEXaHU3MBbI 00ECIICUCHHS YUaCTHsI CEMBU B IPOIIECCaX MIKOJIBHOTO OOYUCHHS CBOETO
pebeHka.

3. BceoObemiromue conuaibHble U 00MECTBEHHBIE CEPBUCHBIE TPOIPAMMBI — 3TO MPOTrPaMMBbl, KOTO-
pBie 00eCTICUNBAIOT CONMATBHBIE H METUIIMHCKUE YCITYTH JUIS YCUIICHUSI U TIOIJICPKKH CEMBH U JICTEH.
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b.K. Bacuu, M.b. YTenos, B.A. Kyouesa

OT0achl MeH MeKTeNl KaybIMIACTBIFbI YIIIH THIMAI MPAKTHKAJIAP:
JJIEMIIK JKOHE OTAH/BIK TIKIpuode

Maxkana Kazakcran PecrmyOnmkaceiHma orOackl MeH MeKTenTi OipikTipy OoMBIHIIA oneyeTTi €Ki ecelik
apTTBIPYABIH THIMII TIpaKkTHKaJIapbl OOMBIHIIA TEOPHSUIBIK KOHE TOXIPHOETK Mocenenepai 3eprreyre
apHairaH. OcbiFan OaiyIaHBICTBI OTOACHI MEH MEKTeNTi OipiKTIpYAiH THIMII CTpaTerdsuIapbIHBIH SJIEMIIK
toxipubenepi 3epmenenai. I[llerenmik 3eprreynaephiH imiHme Yyi#ae OKBITY CHSKTBI, aTa-aHaJapIblH
KaThICYBIMEH OKBITYbIH Kol Typiepin Oedin kepcery kepek. AKIII-Ta (6apibIK oKymbuiapsH 3 %-bl Hemece
mamamen 1,5 mun apam), Kanamama, YnbiOputanuspga, Peceiine — 70-tern 100 MmbiHFa [eiiin Oana.
Kazakcranma TaksIpbin OejceHAl TaJKblIaHya, OHBIH KapchUIaCTapbl MEH KakTayubuiapbl 0ap. COHFbUIAPE
abCOMIOTTI «aXBIpaTyaH» >KOHE «aHCKYIMHITEH» («unschooling») KalIBIKTBIKTaH OKBITYFa, OHBIH IIIiHJE
OHJIAH-MEKTeNTepre IeiiH jKoHE eMTUXaHAap/Abl 9KCTEPHMEH, MbICANbl, SKype apKbUIbl TallChIpyFa JCHiH ap
Typai Qopmanapasl yceiHanel. Ockutaiiima BoCcTOH KOMmaHuWsiChl OpOip aTa-aHara JKOHE OTOACBIHBIH
KaMKOPIIBICBIHA TOJIBIK KOJJAy KOpCeTy YIIIH KYHICNKTI eMipJe MEKeMEHIH OapibIK MYMKiHAIKTepiH
konpanaapl. AKII Binim »koHe FbUIBIM MHHHUCTpJIriHIH Oananapasl epTe JIOHTUTIOATIK OKBITY OOWBIHIIA
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6armapnamacel (ECLS) OGanamapiplH JaMyblH, MEKTEHKe MasApIbIFBIH JKOHE epTe MEKTel TaxipuOeciH
3ePTTEUTIH TOPT JIOHTUTIOATIK 3epTTeyai Kamtuasl. OtanablK Taxipudbene «Just Supporty jkeke KOpbIH artal
otyre Gonansl (Anmars! Kanacel, Kasakcran). Kop Anmarsr kanaceiaarst 30 6iiM yitbimbiMer xkaHe Lbirbic-
Kazakcran o6nsicsigars! 30 yibIMMeH sxyMbIc xacaiabl. Kopasiy Makcarsl: Kasakcran PecryOiankacsiHIarsl
aj1aM KalATAIBIHBIH JaMybIHa BIKIIAJ €TY.

Kinm coe30ep: ara-aHamapablH MOTHBAIMACH], OTOACBUIBIK KOHE aKaJCMUSUIBIK CEpPIKTECTIKTep, OTOACHUIBIK
pecypcrap, 0TOachUIapABIH «OUTIM KOpJapel», aTa-aHaJTapIblH JKOHE MEKTeNTepliH KYTylepi, MeKTeml
OKYLIBUIAPBIHBIH JKETICTIKTepi.

B.K. Vasic, M.B. Utepov, V.A. Kubieva

Good practices for family and school community:
world and domestic experience

The article is devoted to the study of theoretical and practical issues on effective strategies of double capacity
building for family and school unification in the Republic of Kazakhstan. In this regard, the world practices
of effective strategies for uniting family and school were studied. Among foreign studies, it is necessary to
distinguish such forms of education with a greater share of parental participation as homeschooling. In the
United States (3 % of all school children, about 1.5 million people), Canada, and the United Kingdom.
In Russia — from 70 to 100 thousand children. In Kazakhstan offer various forms from absolute «loosening»
and «unschooling» («unschoolingy) to distance learning, including in online schools, and external exams, for
example, via Skype. American Association Boston Basic: partners and advisors operate mainly on charitable
donations from the public and the government. The primary role of the Association is to educate black par-
ents in raising children from birth. The U.S. Department of Education and Science's Early Childhood Longi-
tudinal Study Program (ECLS) includes four longitudinal studies that examine child development, school
readiness, and early school experience. In domestic practice, the Private Fund «Just Support» (Almaty, Ka-
zakhstan) should be highlighted. The Fund works with 30 educational organizations of Almaty city and 30
organizations of East Kazakhstan region. The Fund's mission is to contribute to the development of the Re-
public of Kazakhstan's human capital.

Keywords: parental motivation, family and academic partnerships, family resources, family knowledge funds,
parental and school expectations, student achievement.

References

1 Abenov, Murat . Chto dalo distantsionnoe obrazovanie vo vremia rezhima ChP? [What did distance education give during the
state of emergency]. May 27, 2020. [Electronic resource] — 2020. — Access mode: www.inform.kz/ru/chto-dalo-distancionnoe-
obrazovanie-vo-vremya-rezhima-chp- rasskazal-chlen-nacsoveta a3654786 [in Russian].

2 Aimagambetov, A. (2020). Indeks blahopoluchiia detei vnedriat v Kazakhstane v 2022 hodu [The Child Welfare Index will
be introduced in Kazakhstan in 2022]. June 1. 2020 [Electronic resource]. — Access mode: www.inform.kz/ru/indeks-
blagopoluchiya-detey-vnedryat-v-kazahstane-v-2022-godu a3656619 [in Russian].

3 Zakon KZ [KZ law]. (2020). July 07 2020 [Electronic resource]. — Access mode: http://adilet.zan.kz [in Russian].

4 Respublikanskaia metodika semeinoho vospitaniia s uchetom natsionalnykh traditsii i mentaliteta naroda (2019).
Natsionalnaia akademiia obrazovaniia imeni I. Altynsarina Ministerstva obrazovaniia i nauki Respubliki Kazakhstan [Republic
methodology of family education, taking into account national traditions and mentality of the people] I. Altynsarin National Academy
of Education. Nur-Sultan, 82 [in Russian].

5 Makarenko, A.S. (1983). Nekotorye soobrazheniia o shkole i nashikh detiakh [Some Considerations About School and Our
Children). Pedagogical works: [in 8 volumes].— Moscow: Pedahohika, 1, 213-216 [in Russian].

6 Sukhomlinskiy, V.A. (1981). Metodika vospitaniia kollektiva [The method of educating the team]. Moscow: Prosveshchenie,
192 [in Russian].

7 Ilminskii, N. (1891). Vospominaniia ob I.A. Altynsarine [Memories of I.A. Altynsaryn]. Alma-Ata: Kazakhstan, 1891, 247 [in
Russian].

8 Kunanbayev, Abay. (2006). Izbrannoe. Seriia «Mudrost vekovy [Favorites. Series « Wisdom of the Ages»]. Moscow: Russkii
raritet, 426 [in Russian].

9 Volkov, G. (1997). Etnopedahohizatsiia sovremennoho vospitaniia [Ethnopedagogization of modern education. Peace and
education]. Mir i obrazovanie — Peace and education, 2, 66—71 [in Russian].

10 Markova, T.A. (2006). Preemstvennost traditsii v vospitanii detei v sovremennoi seme [Continuity of traditions in raising
children in a modern family]. Research culture: theory and practice. Materials of the 2nd scientific-practical conference of young
scientists of the North-West of the Russian Federation’06: Issledovatelskaia kultura: teoriia i praktika:materialy II nauchno-
prakticheskoi konferentsii molodykh uchenykh Severo-Zapada Rossiiskoi Federatsii. Vologda: ITS, 110-115 [in Russian].

11 Zvereva, L.O., & Ganicheva, A.N. (2000). Semeinaia pedahohika i domashnee vospitanie [Family Pedagogy and Home Ed-
ucation]. Moscow:Akademiia, 160.

40 BecTHuk KaparaHauHckoro yHvusepcuTeTa



O HEKTNBHbBIE MPAKTUKN NO 06 bEAVHEHMIO CEMBM. ..

12 Bekenova, Zh.A. (2019). Psikholoho-pedahohicheskie usloviia formirovaniia kultury vzaimodeistviia shkoly s roditeliami v
Kazakhstane [Psychological and pedagogical conditions for the formation of a culture of interaction between school and parents in
Kazakhstan]. Materials of the International Practical Internet Conference «Actual Problems of Science» Issue II, November *19:
Materialy Mezhdunarodnoi prakticheskoi internet-konferentsii «Aktualnye problemy naukiy, 2, November, 148-512 [in Russian].

13 Zagik, L.V. (1985). Vospitateli i roditeli [Educators and Parents]. Moscow: Prosveshchenie, 96 [in Russian].

14 Muratkyzy, A., Bekshoynova, A.Ye., Serikova, S.K., & Toleuova, M.K. (2019). Osnovy semeinoho vospitaniia [Fundamen-
tals of family education]. Nur-Sultan: Nekommercheskoe aktsionernoe obshchestvo «Kholding «Kasipkor», 105 [in Russian].

15 Anne T. Henderson, Karen L. Mapp. (2002) A New Wave of Evidence: The Impact of School, Family, and Community Con-
nections on Student Achievement, 241.

16 Smirnova, I.V. (2020). Uchitsia: doma nelzia v shkole [Study: you cannot at home at school]. July. 2020 [Electronic re-
source]. — Access mode: http://www.parlam.kz/ru/blogs/smirnova/Details/4/31692 [in Russian].

17 BOSTON BASICS. November. 2016. [Electronic resource] — Access mode: https://boston.thebasics.org/.

18 Early Childhood Longitudinal Research (ECLS) program. January. 2002. [Electronic resource] — 2002. — Access mode:
https://nces.ed.gov/ecls/.

19 Flamboyan Foundation. 2018. [Electronic resource] — Access mode: https://flamboyanfoundation.org/our-work/family-
engagement/.

20 Khomenko, I.A. (2007). Shkola i roditeli: etapy razvitiia sotsialnoho partnerstva [School and parents: stages of development
of social partnership]. School Director, 4 [in Russian].

21 Mertsalova, T.A., & Goshin, M.E., (2015). Roditelskaia vovlechennost [Parental involvement]. Electronic system «Directo-
ry». Moscow: IF «September». Access mode: http://direktoria.org/school/pub/7055 [in Russian].

22 TEENS — soobshchestvo roditelei i spetsialistov (2019). [TEENS is a community of parents and professionals]. December
2019. [Electronic resource] — Access mode: https://www.facebook.com/teenslivekz/ [in Russian].

Cepus «[lMeparoruka». Ne 4(100)/2020 41



DOI 10.31489/2020Ped4/42-47

9©0X 002.6:004.89

XK.C. KamHaKnapOBal’*, A.C. Bekenona®, A.C. XaﬁpymH/IHa2

1 .
Bamvic Kasakcman unnosayusanvik-mexuono2usnviy ynusepcumemi, Opan, Kasaxcman,
2 . .
Kanyeip xan amvinoazer Bamvic Kasaxcman aspapnvix-mexnuxansviy ynueepcumemi, Opan, Kazaxcman
(E-mail: ghadira@rambler.ru, inabat.77@mail.ru, beisova80@list.ru)

Hugpabik M3AeHHETTi KAJABINTACTHIPY KoHe MU PIAHABIPYAbIH
dJIEyMETTIK KoHe Oli1iM Oepy acnekTijiepi

Hudpapk KoFamM — amamaapIblH eMip jKaFJaiblHa, OJapIblH OUTIMIHE KOHE KYMBICHIHA, COHBIMEH KaTap
MeMJIeKeT, OM3HeC JKoHE KOFaM apaKaThIHACHIHA aKMapaTTHIK-KOMMYHHKAIMSIIBIK TEXHOJOTUSUIAD apKbUIBI
IIEMIyIIi ocep eTeTiH, KOFaM eMIpiHiH OapJbIK cananapblHaa OLTiM MEH aKHapaTTHIK JOMHHAHTTH POTIMEH
epeKIIeIeHeTIH OPKEHHEeT JTaMYBIHBIH 3aMaHayW Ke3eHi. MOoJeHMETTiH *aHa TYPIH KaJbIITacThIpy YpAici
Ka3ipri 3aMaHFBl YHUBepCcHUTETTe OuliM Oepy NpoIeciH YHBIMIACTBIPY TOCITIH JKaHApTyFa HETi3lenlyl THic.
bonamak MaMaHHBIH LUQPIIBIK MOACHUETIH JKaJIbl TyMaHHUCTIK KYH/IBUIBIKTApFa, UPPIIBIK KY3bIPETTUTIKTIH
GonyblHa, TUQPIBIK IIBIHAKBIIBPIKKA OHTAMIIBI OaFapiiaHy TEXHOJOTHSIAPBIH MEHIePyre JKOHE aKNapaTThIK
KEHICTIKTerl HOTIKENII KapbhIM-KaThIHACKA KaHIIbl KeIMEHTiH LuGpraHAbpy KYHABUIBIKTaphl pETiHIEe
aHBIKTAy YCHIHBUIFaH. Makanaza agaM eMipiHiH 0apiblK cananapbiH LUGPIaHIbIPY JKardailblHa Tangay
JKacalbll, IUQPIBIK MOJCHHETKE KOIIYMiH CHIAaTTaMalapbl MEH epekmienikrepi cunartanrad. «L{udpibik
MOJICHHET» TY)KBIPHIMIAMAachIH KapayJIblH HETi3ri JeHreinepl YChHBIIBII, «OoJaiaK MaMaHHBIH U PIBIK
MOJCHHETI» TYCIHIrt Tycinmipinren. IlemarormkainblK —acHeKTiIepleri 3epTTeylep JKOHE 3epTTeNreH
MOJICHHETTIH HETi3r1 OaFbITTaphl alKbIHIaJIFaH.

Kinm ce3zdep: undpnanaplpy, nupiabslK S3KOHOMHUKA, IU(PIBIK MOAECHHET, OoJamIaKk MaMaHHBIH HUQPIIBIK
MOJICHHETI, aKMapaTThIK MOACHHET, UU(piblK KommyHuKauus, 1T xoHe HUQPIBIK MOACHUET, aKIapaTThIK
TEXHOJIOT U, KYHEIK jKoHe KoJiiaHOasbl OarqapiaMablk KaMTaMachl3 eTy.

Kipicne

Kazipri 3amanfbl MOCTHHIYCTPUANAB! JOYIpAeri akmapaT — QJIEyMETTIK YpAICTepIiH >KYMBIC icTey
Heri3zepiHiy Oipi jKoHE aKmapaT ajMacy OChI MPOLIECTEP apachiHAarbl KapbIM-KATHIHACTBIH IIaPThl OOJIBII
TaOBLIAIEI.

AKMapaTThIK KEHICTIK jkahaHIBIK JKeli apKbUIbl TreorpadusuiblK, casic MIeKapagapAbl eHcepyre
MYMKIHIIK Oepe OTBIPBIN, MOACHUETTIH 9NIeMIiK KYHIBUIBIKTAPBIH SPKIMIe YFBIHY YIUiH KOJDKETIMII eTeni
JKOHE aJaM OMIpiHIH JKOHOMHUKAJBIK CalachlH BUPTYAMAHABIPHIN, axaM MYMKIHIIKTEpiH KEHEHUTE.
AKnNapaTThIK aFbIHAApABIH Tapany >KbUIIAMIBIFEI KOFaMIBIK YPICTEp MEH WHIWBUIAYYMIAPIbIH ©MipiH
JKarnmai nuplaHabIPy axyallbiHa aJbIl KeJe/Ii.

MonieH napajurManapiblH aybiCybl O13/1iH K63 alJIbIMbI3[]a HAKTHI YaKbIT YKaFAalbIHAA OPBIH aJbII
KaThIP. «AKHapaTTaHIbIPY» TEPMUHI ©3€KTI 00JbIN, OYTriHri yprak mudpisik Gopmarka ocitimnenyne. Onap
KaJIBINTaCKaH KYHABUTBIKTAp Kykeci Oap AocTypii MogeHueT GopMaThiH caHAap MEH Maina OoiFaH caigap
apKbUTBl KaObUIHaapl. MpIcanbl: KIWO MOACHHUETi, JKPAaHABIK MOICHUET, KOMIBIOTEPIIK OHBIHAAD
MojeHueTi. bipTyrac Kasipri HuQpibIK MOACHUETTI aHBIKTAWTBIH HETI3rl ()eHOMEHre aepOec KOMIIbIOTEp
JKOHE OapibIK IUQPPIBIK KYPBUIFBUIAPABI, SFHH HMHTEPHET, KacaHIbl MHTEIUICKT, JKYHEIiK )KoHE KOJTaHOaIIbI
OarmapnamMainblK KaMTaMachl3 €Ty, KOMIBIOTEPIIiK rpadrka skoHe BUPTYaJAbl WIBIHABIK KYHenepi, AacTypii
KOMMYHHUKAINS KYPaaaapbIHbIH UG PIIBIK GopMaTTapbiH KaTKbI3yra Oonazpl [1].

Hezizei 6bonim

«Iudpneik Kazakcran» MemIleKeTTiK OarmapiiaMachl OPHBIKTBI YKOHOMHUKAIBIK ©CYre KOJ KETKi3y,
9KOHOMHUKAHBIH 0Oacekere KaOUICTTLIINH apTThIPy VINIH IUQPPIBIK SKOKYHEHI MPOTPEeCCHUBTI JaMbITyFa
Oarnapnanrad. OHBIH MaKcaThl PECIyOJMKa SKOHOMHKACHIHBIH J1aMy KapKbIHBIH KEIENCTy KOHE opTa
Mep3iMJIi MepCreKTrBaaa MUGPILIK TSXHOIOTHSIIAP/IbI Tailaany ece0IHeH XaIbIKThIH OMip CYPY CalachiH
JKaKcapTy, CoHpai-ak Oomamrakta KaszakcTaH SKOHOMHUKACHIHBIH ITUGPIBIK 3KOHOMUKACBIH KYPY/IbI
KaMTaMachl3 €TETiH KAaFUIATThl >KaHa JaMy TPACKTOPWSCHIHA KONlyl VIIH >Xarmaimap jxacay OOJbII

*Koppecnondenm asmop. E-mail: ghadira@rambler.ru
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LUndpnblk MegeHneTTi kanbinTacTbipy...

tabbutaapl. Ochkl OarbITTa OinmiM Oepy canachblHAa LUQPIBIK CayaTTBUIBIKTHI KaJBIITACTBIPY MaKCaTBIHIA
OeJICeH/Il JKYMBICTAp aTKAPBUIBIT JKaThIP.

Hudprangsipy oneyMeTTiK KyObUIbIC peTiHae XX FachIpAbIH 60-11b1-70-11 KeUTIapsl Tapajiasl, OHBIH
HETI3T1 YII CUIaTTaMacsl oap:

1. KoHTeHTTIH OapibIK Typjepl aHAaJOITHIK, (HU3MKAJIBIK JKOHE CTAaTHKAJBIK Iudpiapra aybicabl,
COHBIMEH KaTap MOOHIIBI JKoHE nepbec Ooapl.

2. KoMMyHUKaIUSHBIH KapamaiblM TEXHOJOTHIAPhIHA KOIy JKY3ere achIpbUIaibl (TEXHOJOTHS TEK
KaTbIHAC KYpaJibl FaHa 00J1a/Tbl), KYPBUIFBI MCH TEXHOJIOTUSHBIH )KETEKIIIi CHITaTTaMachl — 0acKapbLIy.

3. TapmakTel KOMMYHHMKAIMS MAaHBI3ABUIBIFBIH JKOAABI, OHBIH OpPHBIHA JKETTIK KYPBUIBIMIIBI
KOMMYHUKAaIMs Keiemi [2].

Hudpnelk MoneHHWET canachIHIArbl JaFaplaapbl Oap MaMmaH Kasipri 3aMaHFbl  aKMapaTThIK
TEXHOJIOTHSUIAP YCHIHATBIH KYpaumapabl Kajai maiiganany kepekTirin oimeni. CoHBIMEH KaTap, ITU(GPIIBIK
MOJICHUET aJIaMHBIH UUQPIBIK STHKAHBI CaKTayblH, 0acka KOJJIaHYNIbUIApMEH OaiflaHbIc KYpy[Ibl, €31
Typaibl aKnmapaTThl Kaylall YCBIHYIBI, KaHAai JCPEKTEp AalllbIK JKOHE KaWCHICHI allblK €MeC, aKMapaTThIK
KayincCi3MiKTI Kalall KaMTaMachl3 €TyJi, JEePeKTepMEH XYMBIC iCTEy cajlachlHAa KaHJai 3aHHama Oap
CKEHJIIT1 YKeHiHaAe OUTIKTLIIr 0oJybIH Tajan erexi. backarna alTkaHia, HUQPIBIK KY3bIPETTUIIK, THGPIBIK
HIBIHIBIKTA OaFAapiiay TEXHOJIOTHSIIApBIH MEHIepY, COHAAl-aK aKMapaTThIK KEHICTIKTeri THiMIi OainaHbIc
KypajlgapbelH KoJigaHa Oiy, AepeKTepli oHJIey, Tajllay *KOHE OChl cajaJarbl MOceJeNiep i memyre Kanuai
TEXHOJIOTHSIIAP COMKEC KENETIHIH KOHE KaH/Iai HOTIKENIepre CCHyTre O0AaTHIHABIFBIH TYCIHETI.

Hudpablk MoACHUETTIH KaJIbIITacybl TOMEHICTiZCH OipkaTap (akTopiapra HEri3feireH: FhLIbIMU-
TEXHOJOTHSUIBIK JIaMy CTPAaTEeTUsUIAphl, CasCH IICIIIMICD, aKMapaTThIK KAKETTUTIKTI KAJIBINITACTHIPY XKOHE
KaHmaili ma Oip Typae YCHIHBUIFAH aKmaparThl cypay, i3mey, TaHmay, Oaraiay JKOHE TYCIHAIpY
oimikritikrepi [3]. Ludpablk MomeHHETTI Talfaydarbl OMICTEMENIK TOCUIACP OHBIH YFBIMBIHIAFHI
¢uocopTap MEH FBUIBIMH KayBIMAACTBIK OKUIACPiHIH (TYMaHUTAPIIBIK HEMECE TEXHUKAIBIK) KYHABUTBIKTHIK
yCcTaHbIMAApBIH OeiiHeneini. Tangay MomeHHETTeri AMTHTANM3ALUs YPIICTepl pedeKCUsICBIHBIH opTYpii
JEeHTeHIepiHe Ky3ere achIpblIafbl. OMICTEMENIK TOCUIIEPAIH KONTYPIILIIT apacklHAa CaHIBIK MOJICHHUETTI
TangayAa Herisri eKki TeHAeHUUSHBI Oeiyre 00maapl: TyMaHUTAPIIBIK )KOHE TEXHOKPATHSIIBIK.

Hudpaslk MomeHHETTI TangayAarbl TEXHOKPATHSUIBIK TOCUT TapUXH-JJIEYMETTIK 3epTTeyJepae,
TPaHCTYMaHWU3M  KO3FallBICBIHAA, OTAHABIK KOHE MICTENJIK 3epTTeymuIepaiH  (yTypOIOTHSIBIK
kobamapeiHaa, (QWIOCOPMUIBIK TUCKYpCiHAE, HAHO — OWOAaKMapaTThIK — KOTHUTHUBTIK-OJICYMETTIK
texnonorusapasl (NBICS texnonorust) sxobanay canaceiaia OeiiHeICHIeH.

Tapuxu-omeymertik  Ttocim (. bemnr, 3. T'mmmenc, [JI. Heiicour, M. KacTtenbc) akmapaTThIK
PEBOTIONUSTIAP HOTIDKECIHE MU(PPIBIK MOICHUETTIH AaMy Ke3eHaepiH cumarraiasl. OChl TOCUIAIH OKiaepi
aKnapaTThIK KOFAMHBIH 9JIEYMETTIK KYPBUIBIMBIH ©3repTyAeri UU(PIBIK TEXHOIOTHSIIADP POITiHE, dIeyMEeTTiK-
KYKBIKTBIK OHE CasiCHl MOJICHHETTIH TYypJepiHe, 9JeyMETTiK KOMMYHHUKAIUAJIAp BUPTYaIH3alUsChiHA KOHLT
Oexeni.

Kazipri 6imiM Oepy skylieci KOMITBIOTEPICHAIPY MEH aKIapaTTaHIBIPYABIH OCJICeH I Ke3CHIHCH OTTi.
WHDpoKYpBUTBIMIBIK ©3repicTepre Toyenai emec nudpaaHIslpy Ke3eHi ajJAbIHFbl QJI€YMETTIK e3repicTepaiy
cangapbl Oousibin TaObLIanbl. LudpraHaslpyasl YHHUBEPCHUTETKE 9p CTYIACHT 63 TaKHTIMEH (cMapTQoH,
IJIAHIIETIMEH JKOHE T.0.) oKemlemi, ol apHaibl OarmapiiaMaHbl CHTI3yMlI KaKeT eTIeiil, OoFaH KOCBHIMIIA
pecypctap KaxeT emec. LlnppaanaslpyablH Heri3ri KypaylibuiapblHa — JepeKTepai OepyniH MakCHUManIbl
KBUIIaM/IBIFBI, OCHHeNey >KOHE KOJJIaHy KapamalbIMABUIBIFBI kaTaibl. LIU(prblk KypanmapablH MOACHU
MaHBI3IBUTBIFBl  OJIAPJIBIH apTHIKIIBEUIBIKTAPEI MEH KEMIIUTIKTEpiHe Toyenai emec. OmapaslH TapalybIMEH
XaJBIKTBIH KYHJENIKTI eMipi, KaJbINTaCKaH MOJEHH HepapXusiap, aiaMHbIH Oip-OipiMeH KoHE onapIblH
aifHaJachIHIAFbl OJIEMMEH ©3apa iC-KUMBUI jKacay Tociuaepi esrepeni. Kammbl MomeHH ToXipHOEHi
KQJIBIITACTBIPY KYHeci, MOJIEHUETTIH OapiIbIK 0a3allblK cananapsl e3repeni [3; 5].

AKnaparTeIK KYHIBUIBIKTAPIBIH JKaHa JKyileci epekme cumatka we. OHBIH KeOip epekmerikTepi
TOMEHIETIAEH:

— WHTEpHETTI abcomoTTi OimiM ke3i petinae OeitHeney. J.E. Ilpokymun, E.I'. CokonoB Oyi1 Typaisl
Obutait Tycinmipeni: «IudpaslKk BUpTyaifbl KEHICTIKTE OCKEH YpIaKTap YIIiH, OapjblK BHKHUIICIUSAIAPHI,
0JIOTTapHhI, OIEYMETTIK JKEINJIepi, KaHATBIKTap apHAIaphl Oap MHTEPHET COHFBI MHCTAHITUAAA aKUKAT OOJIBITT
TaObLIaIbl — OFaH OaFBIHBINITHI O0JIAIIbI, OJTAPMEH ©31HIH MOJICHU KYHIIBUIBIKTAPBIH oTehmi» [4; 89];

— MaFBIHAJIBIK JKOHE Ma3MYHJIBIK OaKbUTAYIBIH TOJBIK 0OIMAaYhI )KOHE Op TYPJi KOHTEHTIICH YKaHa alllbIK
aKnapaTThIK KeHICTIKTI KaJbIITaCThIPY;
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— 3aMaHayu aJaMHbIH ©MipiHiH OapibIK >KaKTapblHa KATBICTBI OapibIK JEPIiK XalbIKTapAblH, ASyipiep
MEH YaKBITTBIH KONTEreH MOJCHU ajlaHJapblH UrepydiH MIEKTEYJi KODKETIMIUIIT MEH KapanaibiMIbUTBIFbI
E€HOCKTI XKeHIIeTe i (acipece HHTEIUICKTYaJIbl), pecypcTap MEH YaKbITTHl YHEMIICH 1, COHIali-aK THIHBIFYFa
MYMKIHTIK Oepei;

— «CcypaHbIc OOMBIHIIA» aKMapaTThl 13A€yaiH JoCTYpIi KyHeci Oip yakbITTa >KYMBIC ICTEHTIH KenTereH
aKnapaTThIK Ke3JepACH aKmapaTThl KAObUTAAYIbIH epeKIIe TYPiH TYAbIPAIb.

By Ti3iM TOJBIK eMec, OHBIH KypaMbl HAKThl YaKbIT peKHMIHAE TypakThl e3repyie. Lludpranasipy
caljapjapblH OH Hemece Tepic Oarajgay MyMmKiH emec. Omap OumiM Oepy »Kyheci yIIiH e3ekTi, nudprua
TOpOMENIeHIeH YpIaKKa >KakblH KapbIM-KaTblHacTa OOJaThIH Ooylaliak ypmarsl [5] mocTypii eypomaibik
KYHIBUIBIKTApABl ~CaKTayMEH »JKOHE TapaTyMeH OaiiJlaHbICTBl  MIiHIETTEpAi aWKbIH  aHBIKTaHIbI.
KoMMmyHuKanus xyhecinaeri e3repicrep HUQPIbIK Adyipaeri KYHIBLUIBIKTAP JKYHECIHIH ©3repyiHe oKell
coragpl. «L{udpablk MomeHHET» KaTeropuschl FBUIBIMH-OMICTEMENIK YFBIHY IIOHIHE aifHamajbl.
Hudpranapipy koHe OHBIH kahaHIBIK calgapiapblHbIH MOJACHU-aFapTy Maceseci OiniM Oepy ypaicTepiH
JKaHFBIPTY JKardaibIiHaa e3eKTuteHAipiaeai. Lludpiaslk MogeHUET KOFaphl OKY OPHBIHAA IU(PIIBLIK I9YipaiH
Oomarnax MaMaHbIHA OaFBITTAIFAaH KYMBIC IPHHIUIITEP] MEH OICTEPIH XKaHAPTY KAXKETTUTITIH TyBIHIATaIbI.

Hudpasik Mopenuer dunocodusi, sIeyMeTTaHy >KoHE MOJCHHETTaHy OolibIHIIA OipkaTap eHOeKTepae
TanmaHaapl. MoneHu-punocousIbIK acnekTiae ITUQPIBIK MOASHHET OONMBICTHIH JKaHA TYpl peTiHIC
TYCIHIIPUIE I, «YIIiHII TaOUFaT» (IOCTYPIl TYpHe «EKiHIIM TaOWFaT» JEI Kbl MOJICHUET TYCIHAIpUIe ),
TaOWFH TIPIIUTIK €Ty OPTACBHIH JKOHE «3aTTap QJIEMiH» KaJFacThIpaibl. AJaM BUPTYalAbl KEHICTIKTE XaHa
OonMbIcKa ne 0omnaabl, COHBIMEH KaTap HAKThI QJIEMHIH KYHIBUIBIFBI OipTiHAC BUPTYAIIbl KEHICTIKKE Kapaii
KeUDKUABL. OnmapablH apacblHma Imekapa OonMai, OOMMBICKAa KaTBICThI WILTIO3WS Kymiededi [6; 58].
MonieHHeTTIH Ke3 KEIreH Typi CHUSKTB, NHQPIBIK MOJICHHUET ©MIp CalThlH, MOTHBAIUSHBI,
KOMMYHUKAIUSHBIH EPEKIICTIKTEePiH, alaMHBIH MIiHE3-KYJIKbIH aHbIKTaiael. J[.B. Tankua [6] mmdpisik
MOJICHUETTI TYCIHYIIH OipHeIe AeHreHIepiH KapacThIPaIb:

Lugpprvix maoenuemmiy mamepuandvlk Oeneelii — OHIAFbl Talgay OOBEKTICI allyaH Typii HUQPIIBIK
KYpBUIFbLUIap OOJIBIN TaObLIAIbI.
Lugpnoly  maoenuemmiy  @ynxyuonanovls Oeneeui — JI.B.Tankun xasraHmaid, oleyMETTIiK

WHCTUTYTTAp >KaTtatbiH [6; 15], KOMMYHUKaIUsIapael, KaTbIHACTAPbI, CEHIMIIIIKTI, XaJIBIKTHIH MOICHH
QJIEYMETTIK TOOBIHBIH ILIHAETI KYHIBUIBIKTap JKYHECIH JKy3ere acblpylbl €CKEpe OTBIPBIN, IHQPIBIK
TEXHOJIOTHsIIap KOMETriMeH HHCTUTYLMOHAIIBIK MOJICHH TOKipUOCHI )Ky3€ere achIpy.

Lugpreix  madenuemmiy cumeonovl Oeneelii — apHaiibl TUIACpPMEH OalIaHbICTBI, LHUQPIIBIK
MoJIeHHneTTe Oyl OarmapiaaMaiay Tit OOJBIT TaObUTA b,
Lugpnoly madenuemmiy menmanovlk Oeneelii — KEKe TYJIFAHBIH JOCTYPAl MOIEHUCTIHJIET,

KJIBINITACKAaH KaFruaaiap MEH KYHIBUIBIKTAp JKyHeciHmeri mudpiaapasiH KepiHici O0JbI TabbUTanbl, onap
aKaparIieH jkoHe [UQPIIbIK KYPUIFbIIAPMEH JKYMBIC ICTEY JarabUIapbiHaa TikeaeH OcitneneHeni [6; 15].

Lugpnoly madenuemmiy pyxanu Oeneetii. «¥NTTBHIK, YITapalblK STHUKAIBIK >KOHE >KEPIuTIKTI
KOHTEKCTETI pPyXaHW KYHIBUIBIKTAPIbI KaJbINTACTHIPY KOHE KOJIJAy» YCTaHBIMBIMEH 013 Oyil xepne
MUPPIAHIBIPYIABIH KYHABUIBIKTBIK HETi31 0ap, JoNipek aWTKaHga «pyXaHW KYHABUTBIKTapbl YIITTHIK,
WITAapallblK ATHUKAIBIK JKOHE MKEPrUTIKTI KOHTEKCTEpJe» KAIBINTACTBIPY MXOHE KOJAAy YCTaHBIMBIMCH
altHanmbicaMbI3» [6;15]. Byn neHreiine mudpiblk MOJCHHET KOFAaMHBIH PYXaHU MOJICHUCTIHIH KAl JaMy
NEHTeiiHe ocep eTemi.

Bonamrak MamMaHHBIH aKIapaTTBIK MOIEHHETI JEI: KociOm KBI3METTIH MiHAeTTepiH menry yiria AKT
MYMKIHIIKTEpiH iCKe achIpy; aKlapaTThIK KbI3METTIH calAapblH 00JpKay; aknapaTThIK e3apa ic-KUMBLI Kacay
KaOijeTiH TyciHemi3. ByTiHTi TaHza akmapaTThIK MOJCHUET TIeH OUTIM aJJaMHBIH JKEeKe MopTeOeci MeH Kocion
KY3BIPETTUTITIH CaKTayabl JKOHE OalbITyIbl KaMTaMachkl3 €TETiH eMip OOWBI *KaIFacaThIH IPOIECC PETiHIIEe
aHBIKTATY/IA.

Kasipri xarmaitna AKT kypangapsl anaMHbIH TUQPIBIK MOJCHHUETIHIH IEMEHTI OOJIBIT TaObUIAIbI.

AKT Ky3BIpeTTiIIT], aKIapaTTHIK KoHE KOMMYHUKAIMSIIBIK TEXHOJIOTHSIIAP CallaChIHIAFEI OiTiMACpIH,
OLTIKTEpl MEH IarabUIApBIH MpaKTHKaaa Makiganana Oinyl OoJlalmak MaMaHHBIH KYMBICKA OpHAIACYBIHBIH
KeTiTi O0JIBIN TaObLTA B

Hudpaslk MoACHHUET Kelleci xKarnaiaapia KaablTaca bl

— OPTYPJTL aKmapat Ke3aepiHeH KaKeTTi AepeKTep/i i31ey KabileTiHie;

— 03 KBI3METIH/Ie KOMITHIOTEPIIIK TEXHOJIOTHSIIAPIbI Mai1anany MyMKIHIITT OOFaH/a;

— ©31HIH KociOM KBI3METIHIEC aKIapaTThIK MPOIIECTEP/Il aXKbIpaTa OlTy JKOHE OJapAbl OacKapya;
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— TYpJi aKmapaTIeH )KYMBIC ICTeYAiH NPaKTHKAIBIK TICUIAEPIH MEHTEPY/E;

— aKmaparIieH XYMBIC iCTeyIiH MOpaJIbABIK-3THKAIIBIK HOpMaJlapbiH OiTyze.

Bonamak MamangapAbIH HUQPIBIK MOACHUETIH KAIBINTACTHIPY YIIiH KeJleci IapTTap caKTalybl Kepek:

1.Oky »kocmapimapbl MeH OaFjapiamanapbl Ma3MYHBIHBIH HAaKThl —cajialapjarbl aKIapaTThIK
TEXHOJIOTFSUIAPABI JAMBITY YPAICTEpiHE COMKECTITTI.

2. binim Gepyre *aHa aKIapaTThIK TEXHOJIOTUSIIAPIBI CHTI3Y.

3. CryaeHTTepaiH HHOOPMATHKA JKOHE €CENTeY TEXHUKAChI KypaaaapblH MEHIEpYyIe KOCIOMIIITiH kKoHE
OJIapABIH KbI3MET OciiiHi OOMBIHIITA KaHa aKIapaTTHIK TEXHOJOTHSIIAPAbI KOJIJIaHy KaOUIeTiH KTBIITaCTRIPY.

4. AKnapaTTbIK >KOHE KOMIBIOTEPJIIK TEXHOJOTHAJIAp CajachbIHAAFbl OKBITYIIBI-MaMaHIApAbIH KociOn
JABIHIBIFBIHBIH JKOFaphI JICHT i,

5. Kazipri 3amaHFbl TEXHUKAIBIK (KOMITBIOTEPIIIK) Oa3aHBIH OOJIYEI.

Kopvimuinowbt

Kopeita kene, nugpiablk MOACHUETTI TOMEHIETieH aHBIKTal alaMbl3:

— OipiHIIiIeH, KOMMYHUKATUBTIK MEXaHW3MII KAMTHTHIH TEXHHMKAIBIK JXyHelepae iCKe achIpbUIFaH
IHA(PIBIK KOATAayFa HETI3IENTeH Ka3ipri 3aMaHFbl KOFAMHBIH KYHABUIBIKTaphI PETIH/E;

— eKIHIIIIeH, IMQPIBIK TOyIpAiH MOJACHUETIMEH OalaHBICTBI TKipHOenepi, amaM KbhI3METIHIH
OHIMCPIH 03repTy JXKYHecl peTiHe;

— YIUIIHOIJIEH, KaJBIITAaCaThIH TYPAKThl OJEYMETTIK-CasiCH KAaCHETTEp MEH JKeKe TYJIFaHbIH
KACHUETTEPiHIH KHUBIHTHIFBL, Oenriyi Oip mu@piblk OpTaga MiHE3-KYJIBIKTBIH CTEPEOTHUNTEpiH KaObuigay
(memece kaObuTIaMay), JKETTIK KapbhIM-KAaTHIHACTBIH KaHAal ga Oip omeTTepiH OCKiTy KoHE aKimapaTIeH
KYMBIC icTey [7].

Bi3ain 3epTTeyiMi3liH HBICAHBI )KOFaphl OUTiM Oepy xyHeciHae TudpraHAPYIbIH MaTepPHAIBIK KOHE
PYXaHM KYHIBUIBIKTAPBIHBIH JKYHeci peTiHAE€ OHBIH pyXaHW acHeKTiciHAe UUQPIBIK MOACHUETTI
KQJIBITITACTBIPY OOJIBITT TaOBITA B,

CoHBIMEH KaTap, ITUGPIBIK MOJICHUETTIH 631H OoJIamak MaMaHHBIH KociOM MaHBI3IBI Callachl PETiHIE
KapacThIpaMbl3, OHbI KaJBIITACTHIPY UG PIBIK AyipAe 6acTanabl.

Ochuraiiima, OoJyamak MaMaHHBIH TUQPIBIK MOIEHUCTIH JKauIbl TYMaHUCTIK KYHIBLIIBIKTapFa,
HUQPIIBIK KY3bIPETTUTIKTIH O0JybIHA, LUGPIBIK IIBIHAKBIIBIKKA OHTAMIbI OaFmapiiaHy TEXHOJOTHSIAPBIH
MEHrepyre KoHEe aKMapaTThIK KEHICTIKTEIT HOTHKENi KapbIM-KaTbIHACKA KaWIIbl KeJIMEHTIH Hu(pIaHabIpy
KYHIBUIBIKTAphl PETiHAE aHBIKTalMBbI3. Bonamak MaMaHHBIH 3€pTTENETiH MOIACHUET TYPIH KaJbIITACTHIPY
BHPTYaIIIbI-aKIIAPATTEIK OPTaNaFbl JKYMBIC >KaFJaillapblHa MOACHHETTAHYINBIK Ociimmenyre, OuTiM Oepy
YPIiCiH YHBIMIACTHIpY/ia MHHOBAIMSUIBIK KO3KApac MEH AIIBIKTHIKTBI Talan €TETiH OKBITYABIH ITUGPIBIK
KypaJJapblH ChIHAaKTaH OTKI3yAi €Hri3yre, HUQPIBIK TEXHOJOTHSIAD SJEMIiHIEC OCKEH YPHAKIEH »XYMBIC
icTeyre TICHXOJIOTFSUTBIK MAaWBIHABIKKA HETI3/IENTeH OHBIH KOciOW MalbIHABIFBI IPOIECIHAE JKy3ere
ACBIPHLIAJIBL.

Bomamak maMaHHBIH UIHQPIBIK MOACHUETIH KaJBINTACTBIPY YPHICIHIH JKETEKIIl BEKTOPIAPBIH
oenrinenmis:

1. Hudpablk MoACHH MIBIHABIKTHI TYCIHY, OHBIH OaFapiiaHy IPHHIMIITEPIH MEHTEpY.

2. Kocibu Kp3MeTTe LHUQPIBIK TEXHOJOTHAJIApAbI THIMII iCKEe acblpy OOWBIHIIA KY3BIPETTITIKTI
MEHTepy.

3. AKnapatThIK JIepeKKe37iep/Ii OHTAMIaHIBIPHUIFAH aKNapaTThIK 13/Iey JKOHE TalIayJlbl KY3ere achipa
oimy.

4. Kocibu MiHaeTTep i meny YIIiH )KeMICT] aknapaTThIK OaiylaHbICTap KYHECIH YHBIMIACTHIPY.

5. MopaJbJIbIK-3THKAIBIK HOpMaapFa ColKec MUQPIBIK OpTaja MiHE3-KYJIBIKTBIH TYPJi MOJENbACPIH
Ky3ere achIpy.

MoneHHUeTTiH kaHa TYpiH KalbIITACTBIPY YPAICl Ka3ipri 3aMaHFbl YHUBEPCUTETTE OUT1iM Oepy mpoueciH
YUBIMIACTBIPY TACLIIH JKaHAPTYyFa Herizaenyi tuic. bimiM Oepy chepacbiHaarsl HUGPIaHABIPYAbIH €H 0acThl
MiHzIeTI — OistiM Oepy camachlH apTThIpy. bonanrak MaMaHIap XaabIKapallblK JSHTeH e op TYpIi cananapaa,
OHBIH IIIiH/IE KaCaHbl MHTEIUICKT KOHE ayKBIMJBI IEPEKTEp Kacay callachiHaa Oocekere KadiierTi Oomyra
Tuic. bonamrak MaMaHHBIH 3aMaHayy aKNapaTThIK TEXHOJIOTHIApMEH KYMBIC iCTey MPUHLUITEPIH MEHTEpY,
MUQPIBIK CayaTTBUIBIK JKOHE CaHJBIK JTUKAaHBIH YFBIMJIAPBIH KAIBINTACTHIPY MakcarbiHjga JKoHTip XaH
ateiHIarbl bateic Kazakcran arpapiiblK-TeXHUKAIBIK YHUBEPCUTETIHIE OapiibIK MaMaHJIbIK CTYICHTTEpiHE 3
kpenut keneminge «IT xoHe unpaslk MogeHHET» NoHI eHri3inai. OKy *yMbIc Oaraapiiamachl KoJaaHOa bl
OarmapiiaMa MEH HHTEPHET JKOHE MYJIbTUMEINANBIK TEXHOJIOTHS MOAYIbACPIHEH Typaabl. bipiHmm Moxymbae
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OTIEPaLUSIIBIK, KYHeIep, AIEeKTPOHIBIK KecTelep, MaJIIMETTep 0a3achkl Typaibl OKBITHUICA, EKIHII MOIYJbIE
MHTEpHET OHBIH TpaduKaIBIK MYMKIHIIKTEpi, MyJIbTUMEIHAIBIK TEXHOJIOTHSIAP, E-TeXHONOrus Typaisl
KapacThIpbUIabl. MeMJIeKeT OacIIbIChl aTall KOPCEeTKEHACH, «enai mudpraanaspy — Oy Makcat emec, Oy

KazakcranHbIH aOCONMIOTTIK apTHIKIIBUIBIKKA KOJ JKETKi3y Kypanbl. Bykinm mporecc KyHemimiKTi,
PETTUTIKTI KoHE KEIIeH I TOCUIAl Tajan eteai» [8].

Iudpnsik oprara Oerimmeny — Oi3MiH YaKBITBIMBI3 YINIH €O3Ci3 IIBIHABIK. byJl TYIFaHBIH KociOn
Mynaenepi MeH OeHiMainirin cesiHyiHe aediH opweiH ananel. Ludpraelk opTaga KbI3MET eTyIiH
KYHJIBUIBIKTBIK-MaFbIHANBIK OaFaapiapblH nu(pIaHIblpy jKOHE KaJIbINTACTBIPY aFbIMIarbl YaKbIT KE3CHIHIH
©3CKTI1 QJICYMETTIK MOCceJIeCiHe aifHAITYBI THIC.
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Hudposuszanus u popmupoBanue nuGpoBol KyabTypPhI:
couraabHbIC U 00pa30oBaTebHbIE ACIIEKTHI

ITudposoe 0OmEecTBO — 3TO COBpPEMEHHBII ATall NUBHIM3AINY, XapaKTePU3YIOIUICS JJOMIUHUPYIOIEH po-
1610 oOpa3zoBaHMs 1 HH(OpMaIMU Bo BeexX cepax *KU3HH, KOTOPBIH OKa3bIBaeT peIIarollee BIUSHUE Ha yc-
JIOBHS XKH3HHU JIOJIeH, NX 00pa3oBaHue U paboTy, a TakXKe Ha B3aUMOOTHOIICHHS MEX][y TOCyJapCTBOM, OH3-
HECOM M OOILIECTBOM MOCPENCTBOM MH(OPMALMOHHBIX 1 KOMMYHHKAIIMOHHBIX TeXHOJIOTHI. B ocHOBe mpo-
recca (JOPMHPOBAHHUS HOBOTO THIA KyJBTYPBI JOJDKHA JIEKAaTh MOJACPHHU3ALMSA CIIOCO0a OpraHu3annu odpa-
30BaTENILHOTO IIpOIiecca B COBPEMEHHOM YHHMBEpCHTETE. ABTOpaMH HPEJIOKEHO ONPENENUTh LU(PPOBYIO
KyJIbTypy OyAyllero creruanicTa Kak LHeHHOCTH NU(POBU3ALUH, HE MTPOTUBOPEYAIel OOIIENPHHATEIM Ty-
MaHUCTHYECKUM LEHHOCTAM. B cTaThe mpoaHanm3upoBaHa COBPEMEHHAs CHTyalMsi IH(POBH3AINU BCEX
cep dUenoBe4eCcKOil KM3HH, PACCMOTPEHBI XapaKTEPUCTHKH M OCOOCHHOCTH TIiepexofa K IU(pOBOit
KyJIBTYpe, IPEACTaBICHb OCHOBHBIE YPOBHU PACCMOTPEHHS IOHATHS «IIH(PPOBas KyJIbTypa», JaHa TPAaKTOBKa
TIOHATHS «M(POBast KyIbTypa OyIyIIero CHenuaniucTay 1 0003HadeHbl OCHOBHEIE BEKTOPHI (hopMHpOBaHHS
HCCIIelyeMOT0 BUJIA KyJIbTYpPBhI.

Knioueswvie cnosa: nudposusanus, (udpoBas 3KOHOMHUKA, HUPPOBas KyIbTypa, UUPpoBas KyabTypa Oyaylie-
O creuanucTa, MHGOpPMAIMOHHAs KyJIbTypa, undposas kommyHukaius, IT u nudposas kyiasTypa, HHPOP-
MAIMOHHBIC TEXHOJIOTUH, CUCTEMHOE U NPHUKIIAHOE IPOrPaMMHOE 0OecIIeYeHHE.

Zh.S. Kazhiakparova, A.S. Bekenova, A.S. Khairullina

Digitalization and formation of digital culture: social and educational aspects

The digital society is a modern stage of civilization characterized by the dominant role of education and in-
formation in all spheres of life, which has a decisive impact on the living conditions of people, their education
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and work, as well as on the relationship between the state, business and society through information and
communication technologies. The process of forming a new type of culture should be based on the moderni-
zation of the way of organizing the educational process in a modern university. It is proposed to define the
digital culture of a future specialist as the values of digitalization that do not contradict generally accepted
humanistic values, the presence of digital competence, possession of technologies for optimal orientation in
digital reality and effective communication in the information space. The article analyses the current state of
digitalization in all spheres of human life, considers characteristics and features of a shift to digital culture,
represents the main levels of considering the concept of «digital culture», specifies the concept of «digital
culture of the future specialisty, and sets out the main vectors in the process of developing the investigated
type of culture.

Keywords: digitalization, digital economy, digital culture, digital culture of the future specialist, information
culture, digital communication, IT and digital culture, information technologies, system and application soft-
ware.
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Development of senior school students’ independent work
skills through the use of virtual learning environment

The article is focused on the concept of «virtual learning environment» and its role in the students’ independ-
ent work. The virtual learning environment as a means of effective communication of participants in the edu-
cational process helps to transit from the «knowledge-based» paradigm to the «personality-oriented» educa-
tion, aimed to develop students’ creative potential, their cognitive activity, motivation and engagement at the
language classes. The authors highlight that in addition to traditional didactic requirements, there are a num-
ber of specific conditions for the successful functioning in the virtual learning environment. Based on the ex-
perience of implementing virtual educational environments, a need for the adaptability of educational process,
which implies the possibility for students to choose the most appropriate individual pace for studying materi-
al. It is shown that specific content of the virtual learning environment may vary depending on the level of
training students and their individual interests. The main requirement for the successful use of the virtual en-
vironment is to develop creative cognitive abilities, foreign languages skills of students by the application of a
virtual environment., so the authors come to the conclusion that the presence of informational technology in
the learning process changes the internal specifics of the educational and cognitive activities of students, their
thinking style, and psychological mechanisms of mental development. Thus, the independent work of stu-
dents is multi-purpose and is aimed to achieve communicative and educational goals.

Keywords: informatization, virtual learning environment, teaching methods, students’ independent work, in-
dependent work skills, adaptability of the educational process, visualization of presented information.

Introduction

Scientific and technological progress has led to digitalization, the informatization of many aspects of
modern society activities. Informatization of society provides and accelerates the continuous development
and improvement of the intellectual potential of the society, thanks to quick access to sources of reliable in-
formation, visualization of presented information.

Informatization has, probably, introduced some changes into the education system as well. As you
know, education is one of the main institutions for the formation of both an individual and society. There-
fore, the investigation of the issue of informatization impact on various aspects of the educational process
seems relevant.

Study of foreign languages is important since foreign languages knowledge and skills nowadays are the
key to international cooperation, communication. Therefore, the study of foreign languages requires careful
selection of the methodical instruments.

Transition from the «knowledge-based» paradigm to the «personality-oriented» education, aimed to de-
velop students 'creative potential, their cognitive activity; the role of students' independent work is growing.
Many research works of both foreign and Kazakhstan's researchers are devoted to this problem [1]. The is-
sue of developing students' independent work skills was raised in pedagogy of the educators and researchers
of twentieth century such as Ushinsky K.D., Kapterev P.F., Vakhterov V.P. and others. In their works the
methodology of teaching schoolchildren to independently obtain information through experiment, observa-
tion is scientifically substantiated and determined.

The importance and necessity of forming independent work skills is considered in the research of Ka-
zakhstan's scientists, who emphasize that independent work of students is multi-purpose and it is aimed to
achieve communicative and educational goals [2].

In foreign literature, independent work is often interpreted as «independent and self-regulatory learn-
ing» [3; 4]. Literature review revealed not only various definitions of independent work concept, but also the
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justification of advantages of students’ independent work within educational activities. Works of
I. Cunningham, J. Hsu, C. Hamilton. J. Wang, S. Virtanen emphasize that students’ cognitive activity de-
pends on a number of external and internal factors, among which the ability to work independently stands
out [5]. Studies conducted by scientists from the UK and the Netherlands showed that in the conditions of
«self-regulatory learning» students become more motivated and are more involved actively in the learning
process. B. Meyer, N. Heywood, D. Sachdev, S. Faraday have identified in their work a number of skills that
students need to acquire for successful independent activity [6].

The study of scientific and methodological literature sources shows successful experience of organizing
students' independent work using a number of teaching methods and means. So, the problem of developing
independent skills in the university educational process is analyzed in the scientific work of D. Pedrosa,
J. Cravino, L. Morgado, C. Barreira. A set of tasks for independent work of students in computer program-
ming was proposed as a learning tool [7]. The work of C. Yot-Dominguez, C. Marcelo examines the self-
regulatory education of university students using digital in combination with other pedagogical technologies
allowed E.M. Lyubimova, E.Z. Galimullina, R.R. Ibatullin to develop a hypothesis that their integration en-
sures the interactivity of the educational process and contributes to the development of students” independent
work skills [8].

The situation of the coronavirus pandemic, when the greatest emphasis in education is on independent
work, showed the need for a developed system of methods of work in virtual educational environment. Not
only tools of work, yet the control and assessment system should be reviewed.

Materials and Methods

Let's consider the study of this issue as a part of the educational process at school, where person just
starts to get acquainted with foreign language and obtains basic skills. We should figure out how applicable
are the techniques and methods of digital technologies usage in the development of school students’ inde-
pendent work skills.

Due to global informatization of education there appeared a concept of «virtual learning environment».
In the methodological literature, the virtual educational environment is interpreted as the communicative ca-
pabilities of global computer networks for educational purposes use [9]. The virtual learning environment is
a means of effective communication of participants in the educational process. Virtual learning environment
was investigated by such researchers as A.Yu. Uvarov, V.P.Tikhomirov, LV. M.P. Shishkina,
A.V. Farmstead. Scientist A.Yu.Uvarov considers the virtual environment as an open educational architec-
ture object with the main goals, methods and organizational forms, there is a plexus of communication, in-
formation and physical space [10]. A.V. Khutorskoy believed that the virtual educational environment is,
first and foremost, a system of influence and conditions for the formation of an individual according to the
basic set pattern [11]. M.P. Shishkina notes that «virtual learning environmenty is a widespread concept, and
in this concept or in some synonymous with it there are different meanings that can be invested, for example,
as «software or a platform that is used to provide educational services» [12]. This environment can be con-
sidered as «a set of integrated learning tools that allow you to manage online learning, providing an appro-
priate management mechanism, monitor the learning process of students, evaluate the success of training and
provide access to resources». According to the professor of the Helsinki University T. Seppo, «in a virtual
environment, information and communication resources are consistent with the processes of communication
and activity, forming some integrity, are integrated into a single system, through which meaningful learning
is supported and directed [13]. Back in 1999, the American scientist H. Pimentel emphasized the importance
of on-line learning and described the virtual learning environment as a learning environment that allows you
to learn, evaluate situations, perform actions necessary for learning, and carry out necessary research activi-
ties; helps to perform tasks much better than in a normal, traditional sutiations» [14].

Thus, the virtual learning environment involves primarily the interaction of the subjects of the educa-
tional process with information and communication technologies. The role of the virtual learning environ-
ment is inexhaustible for the development of students' independent work skills if they follow all require-
ments in their use.

The methodically competent use of the virtual learning environment is carried out by observing tradi-
tional didactic requirements in accordance with the didactic principles, such as ensuring the visibility, scien-
tific content, consciousness of the learning process, the requirement for a systematic and consistent teaching,
as well as the unity of educational and training functions.
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However, in addition to traditional didactic requirements, there are a number of specific conditions for
the successful functioning in the virtual learning environment. Based on the experience of implementing vir-
tual educational environments, it is noted that there is a need for the adaptability of a higher education insti-
tution (virtual learning environment), which implies the possibility for students to choose the most appropri-
ate individual pace for studying material [15].

There is a requirement of feedback in the learning process, which means the need for control, correct-
ness of the student’s actions, development of recommendations for his further work.

The virtual learning environment (VLE) should provide the learner with the possibility of controlled
training activities variety in order to gradually increase the students' intradisciplinary level of knowledge at
the level of assimilation sufficient for the implementation of algorithmic and heuristic activities.

Also, the requirements for the VLE include the condition for the effective and justified use of resources,
their testability, simplicity, reliability and completeness. Also important is the possibility of combining elec-
tronic and paper media [16].

However, the main requirement for the methodically correct work within the virtual learning environ-
ment is orientation to the state education program.

The state education program quite clearly sets the criteria for assessment of foreign language skills of a
graduate of a secondary school in four types of speech activity (reading, writing, listening, speaking).Then
the next question arises: is it possible to use the Internet, a computer, an interactive whiteboard in the for-
mation of both oral and written communication in the development of grammatical, lexical topics? This
question can only be answered by subjectively analyzing the topics presented in the state program on English
as a school subject for the corresponding class. So, in the 9th grade of secondary schools, the following lexi-
cal topics are studied: Traveling, «Theater and Cinema,» «Media,» and «Environment.» Along with the lexi-
cal topic, it is also supposed to study grammatical themes, such as: «Gerund \ Infinitive», «Prepositions of
place, time», «Phrasal verbs»[17].

Major role in formation of students’ independent skills plays problem-based teaching methods. Even
J. Dewey noted that true knowledge is obtained only when a person obtains it by himself. So, to understand
the differences between the two grammar categories of the gerund and the infinitive, it’s not enough just to
show students the rule, force them to memorize it, but it will be more effective if the students themselves
formulate the rule, find and understand the differences in the use of these categories. It is advantageous for
students to practice their use in situational dialogues and polylogues. The AnkiDroid application will come
to the aid of the teacher. The application database contains more than 6000 ready-made flash cards, it is
enough to enter the desired theme, the application will immediately suggest several different offers that carry
the main features of a given topic; put forward a hypothesis, discuss with other students and formulate a rule.
To identify difficulties connected with the assimilation of the material, it is enough to click again to show
new offers on the same topic. If the lesson is not a presentation of a new grammatical topic, but it is aimed to
enhancing skills, bringing the use of the «gerund-infinitive» rule to automatism, then you can use the English
club website, which offers many different kinds of tasks to any topic from the English course. The main ad-
vantage of using this site is that the program itself tells where the error was made, the student remains to
think about how to fix the error, introduce a new option and the system accepts or does not accept the answer
again. Thus, the teacher acts only as a coordinator, easily guiding the student; the student is no longer de-
pendent on subjective assessment, is not afraid of ridicule of his classmates in case of unsuccessful attempt,
and the desire to obtain approval of program gives motivation to figure out the problem.

However, is it possible to develop creative cognitive abilities, foreign languages skills of students by the
application of a virtual environment, because languages primarily are means of communication. Let us con-
sider the possibility of solving this problem by studying the lexical topic, grade 9 of the secondary school
«Mass Media» as an example.

In this regard, such teaching methods as debate and discussion have great potential and possibilities. It
is known that in the educational process, debates are often used as a technology aimed at developing stu-
dents' analytical thinking, tolerance, a culture of dialogue and communication skills. HelloTalk is one of the
best educational platforms where you can join to the conversation with native speakers from around the
world. You can find an appropriate partner using a convenient search by country, city, age or other criteria.
There is an opportunity to hold a debate on the dangers and benefits of the media for students with peers
from abroad. During the debates the student is actively included in the search educational and cognitive ac-
tivity, focused on internal motivation. The exchange of experience, adaptation to various accents and pro-
nunciation features of a particular region — all these are the features of the linguistic-culturological approach
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to the study of foreign languages, which replaced the traditional one that developed back in the days of the
Soviet Union, when the language was studied apart from culture. In the course of the now accessible lesson
format, a second linguistic personality is formed. The pedagogical role of the debate has already been con-
sidered in a number of studies, the effectiveness of this technology in the formation of students' independ-
ence is undeniable.

Ororo.tv is a web-site that provides access to the latest TV series and some films with subtitles in dif-
ferent languages, which can be turned on and off at the request of the viewer. Watching films and TV series
in the original is of great importance in the process of teaching foreign languages, since it is based on one of
the basic methodological principles — the principle of clarity. While watching the video, all types of speech
activity are involved. As you know, seen and heard information is remembered five times better than just
heard.Viewing authentic video materials is also an effective means of increasing student motivation to learn
a foreign language, since they demonstrate the functioning of the language in the form accepted by its native
speakers in a natural social context, introduce the norms and rules of communication and behavior, show
various types of relationships and illustrate the language of facial expressions and gestures. Video is a unique
tool for teaching speaking and foreign language communication.

BBC Podcasts. BBC radio stations have a wide range of topics that, in the absence of subtitles, will be
useful to listen to as a kind of background, which will turn the listener into a state of «flow» and create the
illusion of «complete immersion» in an authentic environment. Due to the sensation of the «streamingy state,
forgotten knowledge of grammar and vocabulary begins to activate by itself, and the melody of the language
itself is caught, which is also important when teaching speaking.It should be noted that in such radio pro-
grams as, for example, BBC Learning English — 6 minute English, the hosts of podcasts are native speakers,
so that it is possible to listen and learn living language in the form in which it is used ordinary residents of
English-speaking countries, then there is used authentic material. Podcasts are divided into 3 levels: the first
is for beginners (elementary), the second is for learners with an average knowledge of English (lower-
intermediate and intermediate), and the third is for learners with an upper-intermediate level. The advantage
of the BBC Learning English project is that the speech rate of the voiced dialogues is different, depending on
the level of language training. 6 Minute English contains passages from the BBC's English dialogues and
explanations of new English words and phrases.

Let's consider another possibility of virtual learning environment for students to create independently
some projects within the topic «Environment». This task contributes to the development of cognitive inde-
pendence of students. Pinterest can help students complete a project. Students and teachers from around the
world share their ideas for crafts, projects, and creative ideas. If a student completes successfully the project,
he can put his idea on this platform (Pinterest), which may inspire others who are still in search. For the
presentation of the project, the student can use an interactive whiteboard. Only by using personal experience,
the student can decide for himself what was useful for his speech, what strategy was successful, how to stand
in front of the audience and speak reasonably.

Electronic teaching materials can be created on the basis of various software systems. The most com-
mon of them are LMS (Learning Management Systems), LCMS (Learning Content Management Systems),
such as Moodle, Blackboard, etc. These systems are inherently Internet sites with limited capabilities for the
presentation of educational materials, but they so far the most accessible to educational institutions. Less
common, but more effective in the educational process are authoring software developments. In this case, e-
learning materials are created by programmers in cooperation with teachers — methodologists for the crea-
tion of e-content, which means that the teaching capabilities of computer technologies are realized to a great-
er extent.

Results and Discussions

So, among the above-described applications that form a virtual learning environment, there may be web
resources, mail servers, forums, tools for holding virtual conferences, blogs, social spaces, as well as tools
for monitoring, evaluating the effectiveness of training and learning management.

The specific content of the virtual learning environment may vary depending on the level of training of
students, their individual interests. The main requirement for the successful use of the virtual environment is
the availability of the entire set of resources to students through a single-entry point, and, of course, data
must be synchronized to the teacher's computer to monitor the process. The virtual learning environment also
has a content management function: its development, storage and use; planning and scheduling classes, eval-
uating results, as well as personalizing learning experience; administration and involvement of students.
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This means controlled access to information about students and monitoring their progress and achievements;
communication and collaboration.

Conclusions

Generalizing all above mentioned, we conclude that the very presence of informational technology in
the learning process changes the internal specifics of the educational and cognitive activities of students,
their thinking style, and psychological mechanisms of mental development. In this case, the computer acts
only as a «smart» tool, and the interaction of participants in the educational process with modern technolo-
gies comes to the fore. The virtual learning environment is an effective means of forming and developing
students' independent work. In this context, the priority is given to the professionalism and competence of
the teacher. His ability to methodically competently organize the work of students with a virtual environment
creates optimal conditions for a productive educational process. The development of students' independent
work skills and improvement of their cognitive abilities opens up great opportunities in the formation of
competitive specialists.
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7Korapsl CbIHBIN OKYIBLIAPBIHBIH BUPTYAJIAbl OKBITY OPTACHIH NaHIaJIaHA
OTBIPBIN 63 OeTiHIle )KYMBIC iCTey TaFAbLIAPbIH 1aMbITY

Makanana «BUPTyaJgsl OKBITY OPTachl» YFBIMBI JKOHE OHBIH JXOFaphl CHIHBII OKYIIBUIAPBIHBIH ©31HAIK
JKYMBICBIH/IAFBI  OPHBI  KapacThIpbuiAbl. OKBITYABIH BHPTyanabl opTacekl OumiM  Oepy  ypaicinae
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KaThICYLIBUIAPAbIH THIMJAI KapbIM-KaTbIHAC Kypajbl peTiHae «OuliM» MapagurMachblHaH >KOFapbl ChIHBII
OKYIIBUIAPBIHBIH, LIbIFAPMAIIBUIBIK JICYETiH, OJIAPJbIH TaHBIMABIK OEICEHIUIIri MEH HUETTepiH IaMbITyFa,
COHJIal-aK IIeTeN Tl cabakrapblHa KAaThICYBIHBIH «TYJIFara OarbITTanfaH» OUTiMre KeuIyre bIKMall eTemi.
ABTOpJIap ASCTYpJi AWJAKTHKAIBIK TalanTapiaH 0acka, BUPTYaJJbl OKY OPTAChIHAA COTTI JKYMBIC icTey
yurin, Oipkatap HaKTBl JKarjaiimap Oap eKkeHiH aram erexni. Bupryamnmsl OuriM Oepy OpTAachIH €HTI3y
ToxipuOeciHe CyHeHe OTHIPHIN, OKBITY YpAiciHne Gedimienyi KakeT, OyJI KOFaphl CHIHBII OKYNIBUIAPBIHBIH
MaTepHaIsl 3epTTEYAiH €H KOJaWNIbl Xeke TaHAay MYMKIHAIriH Oinmipeai. BupTyammsl oKy OpTachIHBIH
HAKThl Ma3MYHbI JKOFapbl ChIHBII OKYIIBUIAPBIHBIH AaibIH/BIK ACHIeHiHE JKOHE OJIapJIbIH KeKe My/JieIepie
0ailaHbICTBl ©3repy MYMKIHAINT KepceTiireH. BupTyanasl opTaHbl THIMIOI KOJIAAHYABIH HETi3ri TaixalObl
perinze Oyl OpTaHbl KOJNAAHY AapKbUIbl JKOFAPbl CHIHBII OKYLIBUIAPBIHBIH IIBIFAPMAIIbUIBIK TaHBIMIBIK
KaOineTTepiH, IIeTeNn TUAEpiH MEHrepy AarAbLUIapblH AaMbITy OOJBIIN OTHIP, COHABIKTAH aBTOpJApP OKY
YPAICIHIE aKMapaTTHIK TEXHOJIOTHSIAPABIH OOJybl CTYASHTTEPIIH OKYy-TaHBIMIBIK 1C-OpEKEeTiHIH IIKi
epeKIIEeNIriH, ONapAbIH Oiylay CTHII MEH IICHXOJOTHSUIBIK JaMy YPAICTEpiH e3repTeli AereH KOPBHITHIHIBIFa
kemeni. OcbUlaiima, CTYASHTTEPIIH ©3IHAIK OKYMBICHI KON MAakcaTThl OOJNBIN, COHBIMEH Koca
KOMMYHHKATHBTIK XoHe 0iTiM Oepy MaKcaTTapblHa KOJDKETKi3yre OarbITTalFaH.

Kinm ce30ep: axmapaTTaHIbIpy, OKBITYIBIH BHPTYallJbl OPTAachl, OKBITY OIicTepi, CTYACHTTEpIiH ©3iHAIK
JKYMBICBI, ©3 OeTiHIe JXYMBIC icTey [narapuIapbl, OiniM Oepy mnpoueciHiH OeHimIimiri, YCHIHBUIFaH
aKMMapaTThIH KOPHEKITIri.

V.1. Komxacaposa, 3.E. Cynranosa, [[.P. AxmeroBa, A.1. AxmemxanoBa, K. Jle Bepo

Pa3BuTHE HABBIKOB CAMOCTOSITEIbHOI PadoThI € HCNOIb30BAHMEM
BUPTYAJIBbHOI cpeibl 00y4YeHHUs Y CTAPIIEKJIACCHUKOB

B crarbe paccMOTpeHbl NMOHATHE «BUPTyallbHas cpefa OOydeHMS» U ee POJib B CaMOCTOATENbHOW pabore
CTapLICKIAaCCHUKOB. BupTryanbHas cpena oOydeHus: kak cpeactBo 3(GeKTUBHOrO OOIIEeHUsT YyIaCTHUKOB 00-
pa3oBaTENbHOTO  Mpollecca  CIOCOOCTBYeT —IEpexXopy OT MapajurMbl  «3HAHHA» K  JINYHOCTHO-
OPHUEHTHPOBAaHHOMY 00pa30BaHUIO, HAIIPABJIEHHOMY Ha Pa3BUTHE TBOPYECKOTO MOTEHIIMAJA CTAPLICKIACCHHU-
KOB, UX IT03HABATCIILHOM aKTUBHOCTH U MOTHBAINH, a TAKXKE yIaCTHE Ha 3aHATUSIX 110 HHOCTPAHHOMY SI3BIKY.
ABTOpaMy OTMEUCHO, YTO, IIOMUMO TPAJUIUOHHBIX JUIAKTHUECKUX TPEOOBAHHUH, CyIIECTBYET s Crienudu-
YECKUX YCIOBHH IUIsl yCIEIHOro (hyHKIMOHHPOBAHUS B BUPTyalbHOH ydeOHOH cpene. Vcxoms w3 ombITa
BHEJIPCHUS BUPTYaJIbHBIX 00pPa30BaTeNbHBIX CPEl, BOZHUKAET IMMOTPEOHOCTH B aJIalTUBHOCTH y4eOHOTO Hpo-
1ecca, 4To I0Jpa3yMeBaeT BOZMOXKHOCTb BbIOOpa CTapLICKIACCHUKaMU HauboJiee MOAXOJIIIEero HHIUBU Y-
AJIBHOTO TEeMIIa U3y4YeHHs MaTepHraia. [loka3aHo, 4TO KOHKPETHOE HAIIOJHEHUE BUPTYaIbHOH yueOHOH cpesbl
MOJKET BapbUPOBAThCS B 3aBUCHMMOCTH OT YPOBHS NMOATOTOBKH OOYYarOIIMXCSA M UX WHAWBUAYAIbHBIX MHTE-
pecoB. OCHOBHBIM TpeOOBaHHEM JUISl YCIELIHOTO MCIIONB30BaHHS BHPTYalbHOH Cpeibl SBISETCS pa3BUTHE
TBOPYECKUX [T03HABATEIBHBIX CIIOCOOHOCTEH, HABBIKOB BJIAJICHUS] HHOCTPAHHBIMH SI3BIKAMHU Y CTapIIeKIacc-
HUKOB IIyT€M HPUMEHEHHs] BUPTYaJbHOH CPEIbl, MOATOMY aBTOPHI NMPUXOIIT K BBIBOAY, UTO IPHUCYTCTBHE
MH(QOPMAIIMOHHBIX TEXHOJOTHH B mponecce OOydeHHs MEHSeT BHYTPEHHIOIO CIEIU(UKY y4eOHO-
TI03HABATEIBHON AESTENFHOCTH YYCHHKOB, X CTHJIb MBIIIICHHUS M IICHXOJIOTMYECKHE MEXaHU3MbI Pa3BHUTHI.
Takum 00pa3om, caMoCTOsATENbHAs paboTa CTapLICKIACCHUKOB SBISACTCS MHOTOLENCBOW M HAlpaBlIeHA Ha
JOCTHKEHUE KOMMYHHKATHBHBIX U 00pa30BaTE/IbHBIX LIEICH.

Kniouesvie cnosa: nubopmaTusanus, BUpTyanbHas cpefa oOydeHHs, METOIbI OOYyYEHHsI, CaMOCTOSATEIbHAs
paboTa CTapIIeKIacCHUKOB, HABBIKM CAMOCTOATENBHON pabOTHI, alalTHBHOCTh y4eOHOTO Mpolecca, BU3ya-
TM3aIys IPeACTaBIeHHOW HHPOPMAIHH.
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Content system of the lyceum and gymnasium educational program

This article provides an overview of the study of the problems of developing the continuity of the content of
training programs in lyceums and gymnasiums. Continuity of education is considered as a phenomenon that
defines as a potential qualitative growth of creative abilities of students ' personality. The article examines the
content of continuity of education, as well as in domestic works, describes the main factors of formation of
the structural and procedural component. The article describes long-term plans that allow us to predict and
implement innovations in certain contexts of the educational sphere of lyceums and gymnasiums. There are
several main directions in the field of education. Among them, the practical idea of development based on in-
formation and communication technologies, the rejection of outdated collective forms of education. Including
the need to develop motivation for self-education and self-development in students and is focused on the de-
velopment of creative education. As well as in the system of education in lyceums and gymnasiums, it is con-
nected with the concept of continuing education. As a clear example, the author proposed a comprehensive
and multi-factor plan for the development of continuous transformations of the curriculum system and the
content of training in lyceums and gymnasiums. The article also offers a scheme of training stages, the main
goal of which is the expected result.

Keywords: continuity of education, transformation of the content of the educational process, innovations of
the training system, modernization, specialized training, innovative educational technologies, individualiza-
tion of training.

Introduction

Today there are several main directions in the field of education. The first direction is clearly applied to
the practical idea of development based on information and communication technologies. The second direc-
tion involves the rejection of outdated collective forms of education. At the same time, the learning paths are
individualized and built depending on the abilities and capabilities of each student. The third direction is
based on the need to develop motivation for self-education and self-development among students. This will
instill the meaning of the activity that the student performs. The fourth direction is focused on the develop-
ment of creative education. The fifth direction of transformation of the educational system in lyceums and
gymnasiums is associated with the concept of lifelong education [1].

As V.P. Zinchenko notes, lifelong education is considered as a single system that includes secondary
general education and a higher professional institution. In addition, this complex includes advanced training
courses, retraining of personnel, as well as self-education. At the same time, the principle of lifelong educa-
tion is continuity [2].

We conducted a theoretical analysis on the topic of our research. Based on this, the following scientists
were identified who made a contribution to the development of the educational system in relation to certain
aspects. The development of educational institutions as a complex and multi-factor system was considered in
their works by E. Marx and M. Petri[3], as well as many others. A.V. Khutorsky[4], A.S. Kuryshev [5],
A.M. Novikov[6], A. Kuznetsov[7] and others were engaged in the study of the problem of professionalism,
as well as its improvement. Ideas for the development of institutions of primary vocational education in the
context of multilevel education were disclosed in the works of V.A. Bolotov [8], G.M. Romantsev [9],
A.A. Barbarig [10] and others. Models of development of professional competence were considered in the
works of O.Ya..Dymarskaya [11], R.V.Bessonov [12], A.N.Dzhurinsky [13], V.K. Bityukov [14],
Yu.V. Shmarion [15] and others. Also, the study of the problem of increasing the professional competence of
teachers of lyceums and gymnasiums was considered in the works of O.P. Okolelov [16], V.V. Serikov [17],
E.A. Yamburg [18], V.I. Zagvyazinsky [19].
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It should be noted that, to a large extent, the expansion of the concept of education is identified with
formal learning and interprets any activity as educational assets. In the education system of lyceums and
gymnasiums, taking into account innovative processes, the most important educational functions are per-
formed by social institutions. That is, this list includes not only educational institutions, but also micro-
factors (family, circle of friends, etc.) [20, p. 235].

At the heart of the continuity of the educational system of lyceums and gymnasiums, the formation of
market mechanisms, the formation of educational services is a priority. At the same time, globality is a hall-
mark of the continuity of educational structures. The new system emerges on the basis of individualized and
creative education. The extensive and intensive rhythm of development of the education system allows us to
assert that information systems can provide a positive dynamics in the development of lifelong education in
lyceums and gymnasiums [21].

The system-forming factors of the process of formation of the system of continuing education are:

— elimination of monopolism in the channel of educational services, on the broadcast of social experi-
ence. At the same time determining competitiveness;

— integration of the learning process in lyceums and gymnasiums, determines the implementation of the
environmental standard [22];

It should be noted that in terms of theoretical justification, the development of lifelong education in ly-
ceums and gymnasiums is based on the principle of complementarity of technological and search methods of
teaching. Accordingly, a complex of organizational and pedagogical aspects acts as a condition for the im-
plementation of the transformation process of curricula and training programs in lyceums, as well as gymna-
siums. Also, the professionally oriented nature of the educational process involves the management of crea-
tive activities. At the same time, we should note that despite the outward simplicity of the formulations of the
named principles, the latter describe a far from trivial approach to the problem of managing an educational
institution [23].

The evolution of the education system is the result of the natural formation of the social stratum, which
is focused on the elite quality, as B.S. Gershunsky asserts in his research, the lyceum is an institution that has
a profile focus and is focused on a higher educational institution. Considering that the lyceum is character-
ized by a basic component, which implies increased attention to special courses and subjects. In addition,
there is a need for a more thorough, high-quality profiling training of specialization [24].

M.B. Pildee in his works describes the transition to innovative trajectories as an opportunity that pro-
vides a wide variety of forms of educational processes. Also, in accordance with the strategic goals of educa-
tional processes, development points are determined:

— the development of the educational process in the lyceum provides a system of continuous education,
since it passes through all stages, starting from pre-school and ending with professional;

—the transition to individual educational programs, as well as to individual curricula, becomes a re-
source for further improvement of education in the lyceum and gymnasium;

— the quality of education is based on the informatization of the educational process;

— there is also an improvement in the forms of management in the framework of the implementation of
the model of civil education;

— the needs of the population in the quality of educational services lead to the diversification of educa-
tional systems [25].

As a clear example, we offer a comprehensive and multi-factor plan for the development of continuity
of the system of curricula and educational content in lyceums and gymnasiums.

Table 1
Development plan of the educational system in lyceums and gymnasiums
Stages Main goal
1 2
Improving the academic level of education Creation of a system of continuous education, providing individual-

ization of the educational process and effective self-determination.
Development and strengthening of the person- | Creation of a professional team that effectively solves the problems
nel potential of lyceums and gymnasiums. of the development of the educational system.

Development of the process of informatization | integration of information and communication technologies into the
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1

2

of education in lyceums and gymnasiums

educational process.

Development of public and state forms of
government and social partnership.

building and implementing an effective model of state and public
management of the educational process.

Development of the system of additional edu-
cation

building a wide and multi-level network of additional education
(additional educational services) that create optimal favorable con-
ditions for free and maximum satisfaction of various educational
needs.

Implementation of preventive measures to
prevent social orphanhood

creation of conditions for the availability of high-quality education
and the full development of the child in accordance with his per-

sonal characteristics, state of somatic health and social status.

Results and Discussion

Thus, the implementation of the above stages, as well as the systemic development of the content of ed-
ucation, the management process, and the transformation of the staff in lyceums and gymnasiums, can pro-
vide a transition to a new stage of the organizational and content model of education. Within the framework
of the proposed program for the development of lifelong learning, it is also advisable to highlight the imple-

mentation results and indicators that determine success.

Table 2

Indicators of the effectiveness of the implementation of the long-term plan for the development of the education
system in lyceums and gymnasiums

Results

Development indicators

1

2

1.Creation of a model of lifelong education that provides compe-
tent personal and professional self-determination of graduates of
lyceums and gymnasiums

— Regulatory documents ensuring the functioning of the model.

— Organizational model of education continuity.

— New organizational model of the educational process.

— Regulatory documents for the organization of specialized train-
ing based on an individual curriculum.

— The model of integration with institutions of higher profession-
al education in the context of increasing individualization.

Availability and effective functioning of the
lifelong education model.

The transition from the classroom system to
new forms of organization of the educational
process:

—distance learning,

—educational streams,

—individual sessions.

2. Development of an educational program for senior preschool
children in order to increase the level of readiness for learning at
the initial stage of lyceums and gymnasiums

An educational program that provides children with equal starting

opportunities, taking into account the requirements of education.

— Educational programs for senior preschool children.

— Methodical recommendations for preparing for teaching in pri-
mary school.

Implementation of an educational program for
senior preschool children.

An increase in the number of children with a
high level of readiness to master the educational
program.

3. Creation of a continuous system of specialized training and
specialized training, taking into account the expansion of oppor-
tunities for the implementation of individual educational requests.

— A new version of the curriculum, ensuring the implementation
of individual educational trajectories.

— Modified and original curricula of elective subjects and
courses.

— The system of continuity in the content of education between
all levels.

— Individual educational programs for gifted children.

— Interaction of the lyceum with other educational institutions
within the educational network.

Improving the quality of education within the
Lyceum model of continuing education.
Increase in the number of programs mastered by
teachers that implement the relevant state stand-
ard.

The increase in the number of programs of elec-
tive courses.

Increase in the number of students in grades 8—
11 who study according to individual curricula
and individual educational programs.
Realization of the creative potential of gifted
children, increasing the effectiveness of their
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1 2
participation in intellectual competitions of var-
ious levels.

4. Increasing the level of implementation of new educational
technologies that ensure the development of students ' compe-
tence in the field of independent cognitive activity.
Development and implementation of modern effective education- | Improving the quality of training.

al technologies by all teachers. Increase in the number of students enrolled in

— Expanding opportunities for individualization of the education- | training using modern educational technologies:
al process. ICT, project-based, module-rating,

— Modern systems for evaluating students ' academic achieve- | etc.Increasing the degree of individualization of
ments: training. Improving the level of students ' com-

— formative education in primary schools; petence in the field of independent cognitive

— summative (rating) assessment in grades 5-11. activity.

Based on the potential effectiveness of the presented program for the development of lifelong learning,
we can highlight the purpose of the program. Thus, the goal is to create conditions for the development of
key competencies in students. As a result, this will provide them with successful socialization and active ad-
aptation in the labor market. At the same time, the development plan complies with the educational standard
programs.

According to V.I. Baidenko, a specialized educational and methodological package can provide the in-
dividuality of the cognitive trajectories of the development of educational activity [26]. At the same time, in
the studies of T.Yu. Lomakin [27], profile training programs are subdivided into logical, figurative, mixed by
the nature of educational and cognitive activity.

Thus, based on the profiling aspect of the development of continuous education, several functional tasks
are distinguished:

1. Improvement of the educational process;

2. Innovative approaches to the formation of a new educational content, improvement of curricula;

3. Development of new academic subjects, special courses that will contribute to the intellectual devel-
opment of the personality of students;

4. Development of individual curricula, taking into account individual cognitive abilities;

5. Application of advanced educational and methodological kits, updating the literary fund;

6. Creation of educational, laboratory and technical bases for high-quality implementation of educa-
tional programs;

7. Development of the system of school self-government, with the aim of developing civic position;

8. Formation of healthy lifestyle skills;

According to E.N. Ovcharenko [28], in the system of transformation and renewal of educational ser-
vices, there are several components of improving teaching technologies:

— the use of problem learning;

— possession of the methodology for creating individual curricula;

— development of extracurricular, project and scientific activities;

— development of forms of organizing students' independent work;

— development of motivation for the use of relevant technologies.

Conclusion

Considering the integration processes in the education system, the introduction of the practice of major-
ing education at the senior level of general education can ensure the implementation of continuity mecha-
nisms. At the same time, a variant of the continuity of the lyceum-university is proposed. According to
V.G. Ryndak [29] and T.V. Chelysheva [30], continuity should be considered as a methodological principle
that plays a connecting role in the theory of knowledge, as a general pedagogical principle that provides an
inextricable connection between individual components, stages and stages of education, as a didactic princi-
ple that determines changes in the content of education, methods of teaching scientific disciplines, methods
and means of forming the skills of independent educational activity, as well as the implementation of the
principles of scientific character, accessibility and sequence of training.
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Also, according to L.N. Alekseeva [31], an interactive approach to the continuity of learning, should be
considered as a guideline for the use of interactive learning modes through innovative computer technolo-
gies, the composition of which corresponds to the pedagogical tasks of the personality-oriented focus of the
epistemological cycle and the levels of the knowledge systematic model.

Methodical work in lyceums and gymnasiums involves:

— increasing the efficiency of the methodological council of the educational institution;

— Creation of a moderator system for advanced training of teachers: organize training for teachers in the
use of new educational technologies, as well as the organization of research activities of students;

— increasing the efficiency of the disciplinary cycles;

— reorientation of the organization of methodological work from vertical to horizontal, creation of crea-
tive groups of teachers working on the problem of health retention, project activities, work with gifted chil-
dren, school government, etc.;

— organization and improvement of the methodological center for young and novice teachers [32].

Modernization of the way of life of lyceums and gymnasiums: streamlining the regulatory framework;
improvement of the self-government system; strengthening and developing the traditions of the Lyceum;
introduction of an automated control system for the lyceum; inclusion of the governing council in the as-
sessment of the effectiveness of the development of the lyceum.

Improving the educational environment: improving work with parents; development of relations with
government agencies; development of regulatory, organizational, pedagogical, financial mechanisms of net-
work interaction of educational institutions [33].

Despite the fact that the study of the continuity of the development of educational content, curricula
and programs remains one of the urgent problems of our time, we believe that an important component
of the development of innovative approaches to the general development of students, as well as the basis of
activity.

Each of the above-described structural components of the development of the system for the continuity
of the content of the basic standards of education should work in an integrated manner and in a coordinated
manner. Relying on the fundamental works of great teachers, it should be noted that the educational institu-
tion equips the child with the necessary skills and knowledge in accordance with age characteristics. Howev-
er, it must be remembered that advanced technologies and teaching aids can provide the development of
cognitive motivation in students. In the future, this will stimulate successful interaction with the outside
world, in the cultural, social, economic and environmental aspects. The ability to keep up with progress and
taking into account the psychophysiological characteristics of students is a high-quality resource for the de-
velopment of personal content, and on a global scale it allows to form a highly educated and competitive so-
ciety.

Thus, in this article we have made an attempt to consider the key directions for studying the continuity
of the development of the content of educational standards and curricula in lyceums and gymnasiums. We
have identified long-term plans and an algorithm for potentially effective activities. Consequently, it is as-
sumed here that the scientific and practical specificity of this topic is relevant and requires a concentrated
approach to implementation.
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J.A. Abupos

JInueil MeH rHMHAa3USIHBIH OKY Oaraap/jiaMajiapblHbIH Ma3MYH/BIK KyHeci

Makarnana JMueiiiep MEH THMMHa3usyIapia OKBITY OaFiapiaMaiapblHBIH Y3IIKCI3 Ma3MYHBIH [aMbITy
Mocesteci 3epTrenren. bimim O6epyain y3aiKci3airi OKyImbsUIapAablH jkacaMIla3AblK MyMKIHAIKTEPIiHIH aleyeTTi
camaisl ecyi peTiHie alKbIHIAUTHIH KyOBUIBIC PeTiHAE KapacThIpPbULIBL. Makanama y3aikci3 OimiM Oepynin
Ma3MyHBbI, COHJali-aK OTaHIBIK €HOCKTep/e 3epTTEIreH, KYPbUIBIMIBIK JKOHE IC JKYpridy KypamIacTapblH
KaJIBINTACTBIPYABIH Herisri ¢Qakropiapbl cumartanasl. Jluneitnmep MeH TrUMHa3WsUlapAblH OimiM  Oepy
caJachiHbIH Oenrini Gip KOHTEKCTiHe MHHOBALMsUIApIbl SHri3yai Ooinkayra, )Kyprisyre MyMKiHAIK OepeTiH
HEPCIeKTUBANIBIK JKOCIapiap cumarrairaH. bimiM Oepy camachlHIa aKMapaTThIK JKOHE KOMMYHHKAIIHSIIBIK
TEXHOJIOTHSUIAP/IBIH IAMYybIH €CKEePEe OTBIPBII, ECKIpreH Y)KBIMABIK OKBITY (opManiapblHaH OacTapTy Kepek.
3amaH TanaOblHa caif KOWBUIATBIH OacThl Tajlal OKYIIBUIAPJABIH OKY MaTepUaJapblHbIH IPaKTHKAJIBIK
JKaFbIHAH THIM/II YCBHIHBITYBIHA MYMKIiHAIK Oepy. COHBIMEH KaTap OKyIIBUIapAbIH OOifbIHA ©31H-031 TopOueney
MCH ©3iH-631 0ocekere KaOLTeTTi, aKMapaTTHIK-KOMMYHHUKALUSJIBIK TEXHOJOTHSIIAPIBI XKETIK MEHrepreH
aKMapaTThlK MOJCHHETIH KaubinTacTelpy. CoHpmal-aK JMueiiiep MeH THMMHa3UsIapAarbl OKBITY Kyieci
y3aikci3 6i1iM O6epy TyKbIpbIMaamachiMeH OaiimaHbicTel. KepHeki MbIcall peTiHIe aBTop OKy jKOcmapliiapbl
JKYHeCiHIH Y3IIKCI3airiH jKoHe JuIeiiiep MeH TMMHa3UsIapaa OKbITY Ma3MYHBIH TaMBITYABIH KEIICH I jKoHE
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keI (akTopJIbl XKOCIapbIH YChIHFaH. Makaiaia COHBIMEH Katap OKbITY Ke3eHIepiHiH Heri3ri MakcaT cXeMachl
KYTIJICTiH HOTHKENIepi YChIHBUIFaH.

Kinm co30ep: y3nikci3 6inim Gepy, OKy NpOLECiHIH Ma3MYHBIHBIH ©3repyi, OKbITY XKYieCiHiH HHHOBAIMSICHI,
JKAHFBIPTY, OCHiHAIK OKBITY, HHHOBALMSIIBIK OKY TEXHOJIOTHSLIIAPbI, OKBITY/bI AapaaH/IbIpy.

J.A. AGupoB

Cucrema CoaepKaHus yqeﬁﬂoﬁ nmporpamMmal Jiulest 1 THMHa3nuun

B craTbe u3y4eHO conepikaHue HEMpephIBHOCTH 00pa30BaHUs M OCHOBHbIE (hakTOpbl (POPMHUPOBAHUS CTPYK-
TYpPHOH U TpolecCyaabHONH COCTaBIAOIMX. ONHCAaHBI MEPCHEKTUBHBIE TUIAHBI, KOTOPBIE MO3BOJISIOT MPO-
THO3MPOBATh, IPOBOAUTH BHEAPEHNE MHHOBALMH B ONpPE/Ie]ICeHHbIC KOHTEKCThl 00pa30BaTeNbHON cdepsl Ju-
1IeeB U T'MMHa3uil. Belnenensl HECKOIBKO OCHOBHBIX HampaBieHHH B chepe obpasoBanus. Cpequ HUX Mpak-
THYecKas ues pa3BUTUS Ha 06a3e MHGOPMANMOHHBIX 1 KOMMYHHKAIIHOHHBIX TEXHOJIOTHH, OTKa3 OT yCTapeB-
IIMX KOJUIEKTHBHBIX (hopMm oOydenus. B ToMm umcie 000CHOBaHBI HEOOXOAMMOCTH Pa3BUTUSL MOTHBALUH Y
yJammxcsi K caMoo0pa30oBaHMIO, CaMOPa3BUTHIO U OPHEHTHPOBAHUE Ha Pa3BUTHE CO3MAAIONIETO 00pa3oBa-
HUsL. Bee 9T0 cBs3aHO ¢ KOHIENIUel HeNpephIBHOTO 00pa3oBaHMS B JMIESX U FMMHa3MsiX. B kauecTBe Ha-
TJISIHOTO NIPUMeEpa aBTOPOM IIPEIUI0KEH KOMIUICKCHbIH 1 MHOTO()aKTOPHBIH IIaH Pa3BUTHs HENPEPHIBHOCTH
TpaHchopManuil cucteMbl yueOHBIX TUIAHOB U COAEPXaHHA OOydeHHs B JMIEAX M T'MMHA3UAX, a Takke
MpeICTaBIEHA OCHOBHAS 11€]Ib CXEMBI ITANOB 00yYEHHs M CIIPOTHO3UPOBAHbI 0XKHMIAEMBIE PE3YIIbTATHIL.

Kniouesvie cnosa: HenpepbIBHOCTb 00pa3oBaHus, TpaHchOpMaLus CoAepKaHus yueOHOro mpouecca, HHHO-
BaIlMU CHCTEMBI 00y4eHHMs, MOAEpHHU3AIMs, NpohUIbHOE 00yUueHNe, HHHOBALOHHBIC YIeOHBIC TEXHOJIOTUH,
HMHJIIBUYaTH3AINs 00ydIeHHsI.
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Mediation services in the educational system:
skills' formation of interpersonal relations' culture

In the modern world, the mediation process is becoming increasingly relevant every day. After all, modern
society is full of stresses, which subsequently leads to conflicts and disputes. In most cases, intermediaries
can help solve problems. School mediation is the cure for bullying. All adults want their children to be suc-
cessful, independent and happy. They want the children to live between friendly and interesting people and
help each other. So that children can avoid war and violence. So, they feel safe. Live not in the battle for a
«place in the suny, but in creativity and creativity. The purpose of the reconciliation service is to create favor-
able conditions for resolving conflicts without prejudice to participants in the educational process, improving
the safety of the school environment and the use of technologies that are safe for health. Mediation is one of
the alternative dispute resolution technologies in which a third neutral mediator is involved who is not inter-
ested in the conflict and which helps the parties reach a concrete agreement on the dispute, while the parties
have full control over the dispute. Decision making process. Settlement of a dispute and conditions for its
resolution.

Keywords: conflict in society, aggressive methods of interaction, school placement, competition, the con-
flicts, the school services model, the attitude of a group of classmates, cultural levels.

Introduction

Competition in the world is growing, different cultures and religions are mixed, psychological stress is
developing, especially in children. Then conflicts, breakdowns, crimes committed, young people overcome
emotions and prejudices. When children cannot understand each other, cannot understand their negative
emotions in a conflict situation, in order to hear each other, they try to solve a complex problem in a «sim-
ple» way: through threats, boycotts, manipulations or violence. methods.

Conflicts were, are and will be in school and in society as a whole. In particular, conflicts between chil-
dren from different social classes, nationalities and different cultural levels. Reactions to other people's be-
havior that are acceptable in the family or national culture are completely inappropriate in today's multicul-
tural environment. The main idea of mediation is to turn the school into a safe and comfortable space for all
participants in the educational process. Based on this, a model of the school accommodation service was de-
veloped, which is described in our study.

The school services model is a mediation process in which participants (parties to a conflict) resolve
their conflict using an impartial third party (mediator). The main participants in the mediation are the parties
themselves, and the mediator organizes a constructive and safe dialogue between them [1,2].

Practice shows that knowing what happened and the agreements made during such meetings have more
serious consequences than punishment. The attitude of a group of classmates towards the student, their de-
termination of right and wrong, usually play an important role in the nature of the conflict. During a concilia-
tory meeting (and in preparation for preparatory meetings with each conflicting side), participants gradually
move from distrust, misunderstanding, strong hostility and hostility to the other side and other destructive
states to calm down and the need for a constructive way out of the conflict, and then — search a mutually
acceptable solution and its implementation (already outside the mediation process).

Literature review

The mediator in the school conflict does not make decisions, he only teaches the participants the proce-
dures for mediation in the conflict so that the parties can make their own decisions. The experience of the
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mediation institute in Spanish schools testifies to the positive result of the work of the reconciliation service
over 15 years. They teach children how to deal with conflicts and how to get out with the least loss. Media-
tion in the education system in Kazakhstan was prepared by foreign experts: Professor of the University of
Granada H. Balanos and Doctor of Science, representative of the Bulgarian Union T. Drozdina. The devel-
opers of this method focused on the importance of student participation in this process.

In Kazakhstan, the Mediation Act entered into force on August 5, 2011. The document regulates the PR
work in the organization of mediation in the Republic of Kazakhstan, describes its principles and order, as
well as the status of mediator. According to the law of the Republic of Kazakhstan «On mediation» (of Janu-
ary 28, 2011 No. 401-1V) in Article 3, the purpose of mediation is to resolve a dispute (conflict) that is suita-
ble for both sides of mediation. Reduce the conflict between the parties.

School mediation, a method that uses mediation in the educational process. School mediation helps all
participants in the educational process (pupils, teachers, parents) to create conditions for reducing conflict,
aggression, physical and psychological violence [3, 4].

Main part (methods)

At the same time, adults sometimes get into conflict or develop a tough attitude towards «strangers» in
their children. The conflict itself may not be so bad if it does not turn into a fight, quarrel, violence or break-
down, if the conflict does not escalate and other people are involved (Table 1).

Table 1
Forms of reaction to the behavior of others in the conflict
Responseforms The content of the response
If the child does not feel safe in school He will not think about his studies, but about what and who

is waiting for him after school.

If the child is in an environment where there is aggres-  |He begins to perceive such relationships as normal, gets used
sion, bullying, violence, teasing, where he is always to and learns aggressive ways of interacting with others.
forced to defend himself
If to achieve a high rating in the class it is accepted to The ambitious teenager unwittingly becomes on the way of
humiliate, suppress, show violence formation of aggressive (and even criminal) character traits.

School mediation, as a conciliation service, the parties to the conflict are invited to sit at the «negotia-
tion tabley, listen and understand each other, and then independently agree on a mutually acceptable way out
of the conflict. When young people make the decision themselves, they can make it. Since anger, resentment,
and prejudice often damage mutual understanding, a neutral mediator is needed. It prepares participants for
the meeting and helps them organize a constructive dialogue. The meeting takes place only with the volun-
tary consent of the participants [1].

The idea of an employment service in schools is being developed, and Kazakhstan has experience in in-
troducing employment in schools according to European standards. Mediation is considered the most effec-
tive way to resolve conflicts in the school community. This is one of the alternative dispute resolution tech-
nologies involving a third party — a neutral, impartial mediator who is not interested in this conflict. Your
task is to make the ceasefire positive for both sides.

The «school placement» method should take into account that the school has always been a «school of
life», a «school of social interaction» and a school of communication. In addition to mediation as a dispute
resolution procedure, the school mediation method also includes a «mediation approachy, that is, a tool for
positive communication between adults and children, based on the principles of voluntariness, openness, ac-
ceptance and mutual respect.

This requires not only the use of new technologies (mediation practices) to resolve individual conflicts,
but also the training of all members of the school community in the basics of restorative communication and
the integration of restorative principles in various aspects of school life.,

Currently, employment usually consists of a group of curators (usually an assistant director for educa-
tion, social pedagogue, psychologist or one of the teachers) and about ten senior students. All of them, in-
cluding curators, were trained as intermediaries.

The school mediator or the Territorial Reconciliation Service almost always finds themselves in a situa-
tion where the conflicting parties initially do not want to meet, listen and listen in order to resolve the situa-
tion peacefully, otherwise they will be agreed without intermediaries. Therefore, special training is required
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to become an intermediary. The mediator learns to establish and maintain contact with the interlocutor to
explain the principles of restorative mediation. The mediator should help students understand the conse-
quences of their actions, take responsibility for correcting the negative consequences of what is happening,
and organize a constructive dialogue between the parties to the conflict. The mediator invites the parties to
the conflict of responsibility («returns» responsibility to them). The mediator tries to make the subject of the
conflict understandable and responsibly approach the search for a way out of the event.

A new type of response to conflict situations in schools is possible, since work with conflicts, discipli-
nary violations and crimes is carried out using various rehabilitation programs: mediation, «public circlesy,
«school restoration». Conferences», «Family Conferences». Such programs will be implemented in all cases
transferred to the service, if the parties to the conflict know and confirm their participation in the event.
When implementing programs, mediators follow the standards of restorative mediation and the mediation
procedure [5].

To ensure this work, conditions must be created for obtaining conflicting information (Table 2):

Table2
Creating conditions for obtaining information about conflicts

Forms of conditions Information content
Informing the teaching staff, students and par-|Maintaining confidentiality about what happens at a particular meeting
ents about the results of the service

Monitoring Analysis of changes in the behavior of participants in conflicts and re-
lationships in the school as a result of the work of the reconciliation
service

Discussion of ways to respond to conflicts Using a restorative approach (as the most» eco-friendly « method)

The holding of teachers ' meetings, workshops|Coordination of efforts to develop a restorative culture in the school
and seminars
Study of methodological and other materials|The establishment of the Association of restorative mediation
on restorative practices
Education and information activities for teach-|Communicating the values of the restorative approach
ers, students, administration and parents

Discussion

The reconciliation program is only carried out when the conflicting parties wish to participate, and the
administration usually sends the student to a preparatory meeting with the mediator because he needs infor-
mation to decide whether to participate in the program.

The refusal to mediate during a conversation with someone other than the mediator cannot be consid-
ered as definitive because only the mediator has the knowledge to invite students to mediate. In the prelimi-
nary discussion, the mediator only discussed various options for resolving the conflict, including a reconcili-
ation session after which young people make an informed decision about whether to participate in the media-
tion.

The Reconciliation Service strives for constructive class relationships based on understanding and mu-
tual support. At the same time, it should be noted that the concentration of power in the hands of several
(even «positivey) students increases the risk of violence for those who differ from the majority. So it's not
about building a 'class team' led by a strong leader, but about stopping the mini community from understand-
ing and supporting other classmates, a community where teens see each other's problems and try to solve
them if possible. That is, the Atonement Service maintains confidence in the classroom and does not transfer
power to a small group [6, 7].

Mediation specialists can not only work with conflicts, but also provide training and courses with stu-
dents on conflict resolution and recovery communication. However, running recovery programs remains the
primary mechanism for transferring recovery values.

In our opinion, one of the problems in education has to do with the lack of contact between teacher and
student. If there is no contact between them, then there is no respect, there is no attention from the teacher to
the student and the student to the teacher. Your relationship is too formal. Conflict mediation between teach-
ers and students helps establish contact between teachers and students, restoring respect as the basis for the
educational process.
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In addition, in the learning process and in practical situations, mediators (both adults and students) learn
to establish contacts, organize complex communication on problematic issues, understand people's feelings
and circumstances, encourage others to act responsibly, reduce emotional stress, etc. Negotiation skills can
be used not only in the reconciliation service, but also in his family (as teenagers and adults often tell us), in
communication with friends, in his personal life. Wherever intermediaries work in the future, they need skills
for organizing complex communications.

The skills that young people acquire in school reconciliation services are unique. No training in skills
can compare the participation of their colleagues in conflict resolution, which is very important for them and
for other situations when a separate presentation of the story seems correct, and we must help them find a
way out. The participants in the conflict gain experience in a new constructive communication, which may
be useful for their future lives.

The school mediation service can also be considered as the professional development of teachers by de-
veloping constructive methods of communication, resolving conflicts and using them for educational purpos-
es by organizing and supporting children's communities. To create voting services, you must select the
schools that want to create such services. On the one hand, it is easier to create a service where many sup-
ports the ideas of restorative mediation and where there are interested teachers and students.

But such schools usually have good relations, conflicts are resolved by people without tension, and they
control other teachers.

On the other hand, it is more difficult to offer reconciliation services in poorer schools, but more ser-
vices are needed there.

The school mediation service and the culture of restoring relations, major changes in the direction of
mutual understanding and creating mechanisms of responsibility require tremendous efforts from intermedi-
aries. However, it should be noted that, according to the administration, a small number of conflicts can
speak not only about well-being, but also that the administration ignores conflicts (hidden conflicts) or that
teachers perceive conflicts as disobedience and trauma. Disciplines.

The mediator usually assumes interrupted communication between the conflicting parties, which act
from their distorted view of the conflict about the situation and their «adversary». Young people in conflict
cannot understand their situation correctly, and can also understand another person [8].

Conflict communication is characterized by:

— explanation of the behavior of the «enemy» as negative characteristics of his character. During a con-
flict, each participant often explains their actions with external circumstances and needs, as well as the ac-
tions of others through their negative personality traits. Knowing all the details of his situation, the teenager
is convinced that his actions are correct. The details of the situation on the second side of the conflict are un-
known to him, therefore he gives a non-negative and simple explanation to himself. This creates the idea of a
second person as an enemy. The enemy is endowed with the characteristics of an «enemy» in which there are
few people and for whom «military operations» are now permitted. There is a feeling of «being in the right»
and apply force to the «enemy». Because of incomplete and distorted representation, there are destructive
responses of the child to the problem situation, which aggravates it.

Children in the conflict feel that they are trying to resolve the situation, and the other side is against his
good intentions to annoy him. From the slightest action (suggestions, comments), emotions flare up with re-
newed vigor, and they «explode.» They think neither of the consequences, nor of those who suffer from their
conflict. The idea of defeating the «enemy» captures him. Strong emotions lead to «numbness» of logical
arguments. The past, expressed in emotions by the word «enemy» (which he may regret later), has long been
remembered by the other side and used for law enforcement purposes. A teenager justifies his own stern ex-
pression, as if he had accidentally escaped in the heat of battle. There is a lack of confidence in the possibil-
ity of a peaceful way out of the situation and a desire to attract others to themselves and use them to support
the conflict.

In the behavior of such an «enemy», a «monster» is characterized only by negative qualities and ac-
tions, in all his actions he seeks secret evil intentions. On the one hand, compromise attempts are not per-
ceived as steps to the world, but as manipulations with hidden consequences. As a result, these attempts at
reconciliation (without considering the other side as reconciliation) cease to be in vain.

In the minds of each party to the conflict, there is a constant dispute with the other party, which proves
its innocence and blames the other. Sometimes they cannot stop this stream of thoughts, which prevents them
from concentrating on learning and communicating with others.
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Not necessarily a manifestation of all these properties. But the more of them, the more tense the situa-
tion. This does not mean that the parties refuse mediation in the event of an acute conflict. It is possible that
they themselves are so tired of the conflict that they gladly come out with the help of an intermediary. At the
same time, it is important for the parties to the conflict to «save face» and not look or lose.

Result

The pedagogical effect and the corrective approach to conflict resolution used by the school mediation
service are of great importance here. This not only helps to completely resolve all the situations that arise in
the school community, but also allows you to realize the global problems of the formation of a full-fledged
personality.

Achieving a goal in this direction is determined by a system of methods for searching and researching
labor, administrative, intermediary, psychological, educational and sociological methods that allow us to
achieve qualitative changes in the areas of prevention and reduction. youth crime:

— The creation of mediation services allows a personality-oriented approach for minors with conflict or
illegal behavior, which allows you to plan ways to resolve the conflict and illegal situations.
interaction in solving preliminary investigations of a minor by the intermediary service;

— The school mediation service provides its activities with methodological material, determines the rel-
evance of program activities and monitors the effectiveness of preventive work.

— The annual update of the list of program activities for the next academic year, as well as analytical
and statistical reporting, allow us to identify changes in the school (social) environment and the effectiveness
of the program. The goal is achieved through the implementation of program activities developed in schools,
the list of which contains the following sections:

1. Organizational and methodological support and improvement of the mechanisms of a network of in-
termediary services.

2. Introduction to the culture of cultural restoration.

3. Information and methodological support of intermediary services. The social consequences of the
implementation of the mediation program should reflect the development of the ability of minors to under-
stand each other, the peaceful settlement of disputes, conflicts and illegal actions. Improving interpersonal
interaction to prevent crime and create an environment with a low level of conflict in the child and youth
community.

Program performance criteria should include a system of diagnostic measures to provide objective in-
formation about program results. Collection, processing and analysis Using the information received, it is
possible to evaluate and adjust the process of implementing program activities, including monitoring and
analytical diagnostics.

Monitoring and statistical analysis should be carried out four times a year, monitoring the effectiveness
of the program taking into account data according to certain criteria (Table 3): reducing the number of con-
flicts and illegal situations in the youth community; increase the number of job placement services in schools
(in every school in the city) with a developed work system; increase the percentage of students covered by
measures to prevent interpersonal conflicts and illegal activities.

Table 3
Criteria and performance indicators of the program
Criterion Performance indicators
Quality Quantitative

Criteria for the progress of A wide range of applications in the prac- | The number of procedures performed
innovative processes (im- tice of meditation aimed at resolving con- | with a positive resolution of a conflict or
plementation of mediation). | flict and illegal acts. illegal situation.
Criterion for the formation of | Network approach to the implementation | Percentage of students covered by rela-
a holistic preventive space of measures aimed at preventing conflict | tionship education activities.

and illegal acts among minors.
Criterion of General cultural | Observance of norms and rules of behav- | Reduction of the number of offenses
and individual — personal ior in society, manifestation of tolerance. | committed by minors, including repeated
development ones.
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An important topic in the study of the culture of interpersonal relations among students is to identify the
structure of such relations and their content. This can be done on the basis of the analysis of the social situa-
tion of the development of small groups.An important task of educational institutions in the school is to im-
prove the mediation process and improve the quality of rehabilitation work with students by organizing a
development environment that ensures the creative activity of each adolescent and allows them to show their
activity and understand themselves best.

It is very important to maintain and normalize relations, since in most cases the criminal and the victim
know each other and will continue to meet on the walls of the school after the incident.

If the offender and the victim are present in the conflict (fights, theft, extortion, financial losses), con-
sideration should be given to compensation for the damage caused to the victim by the offender.

At the same time, one should not forget that such methods can achieve the desired long-term result
[9, 10]. However, it should be noted that the same psychological techniques can be used for different purpos-
es and depend on the position of the communicants (students, psychologists, mediators, etc.).

We are celebrating something closer to reconnecting. Communication methods are required if under-
standing and communication «freeze». The school mediation service, which implements the principle of a
restorative approach, helps to build a «productive» interaction between children through a series of games
that form a culture of relationships that increases the efficiency of work in school education. in this direction
(Table 4).

Table 4
Implementation of the principles of restorative communication

Principles of restorative communication Implementation (in what and how it appeared)
Restoring children's ability to understand each The task was to restore communication between the parties to the
other conflict, to teach them to resolve the conflict peacefully.
Participation of the social environment (rela- Parents of the parties to the conflict and class teachers actively
tives, friends, teachers). participated in the preliminary meetings.
Responsibility of the offender to the victim (if All participants recognized the illegality of their actions.
there was an offender in the situation).
Healing the victim (if there was a victim in the Apologiesmade
situation)
Acceptance by the parties to the conflict of re- All participants in the preliminary meetings admitted responsibil-
sponsibility for its settlement. ity for the offense and were ready for reconciliation.
What has been done/it is important to do, so that | The participants of the conflict, with the help of volunteers, devel-
this does not happen again. oped the rules of friendship and promised to observe them.

Conclusion

The principles of restorative communication in the mediation process allow you to resolve the conflict
by determining its cause and driving force, preventing conflict, protecting children and adolescents from ag-
gressive situations, sometimes rejecting the environmental impact and correcting the behavior of those who
have already stumbled. to be.

Restorative communication is also a tool for resolving conflicts between students, children and adults.
The school environment often does not contribute to the development of youth communication skills, the
acquisition of cultural forms of power and the development of constructive environmental skills necessary
for a future life [11,12].

In view of the above, it should be noted that by creating the conditions for the development of the
school system in school educational institutions and carrying out systematic work in this direction, it is pos-
sible to develop an interpersonal culture, a positive attitude towards oneself and oneself, Environment. Medi-
ation is one of the most common ways to resolve educational disputes for parents and schools. Thousands of
successful special educational mediators are held throughout the country each year.
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3.K. Kynpmapunosa, JI.C. CeipeimbeToBa, b.b. Kakybanauna, XK. T. Kenxxebaena

Binim Oepy xyiiecingeri Meqmanusi Kbi3Meri:
TYJIFAapajbIK MI/ICHUETTi KAJIBIITACTBIPY

Bapisik epecexrep GanmamapbIHBIH COTTi, TOYeJICi3 JKoHE OAKBITTHI OONFaHBIH, ojlap OanamapAblH MeHipimui
JKOHE KBI3BIKTHI afaMzap apachlHga eMip cypreHiH, Oip-OipiHe KeMEKTeCKeHiH, OajanapiblH COFBIC IHEH
30pJIBIK-30MOBUTBIKTaH ayiaK OoJFaHBIH, ©3/]epiH Kayimnci3 cesinyiH, «KyHHIH OpHBI» YIIIH KypecTe eMmec,
JKaKChl LIBIFAPMAILBUIBIKTA OMip CypreHin kamaiinsl. Kasipri onemae Menuaiis pacimMi KyH cailblH ©3eKTi
Goutbin Kemeni. AKBIp asFbIHA, Ka3ipri KoFaM jKamKajgap MeH Jay-AamMaiiapra ajblll KeJIeTiH Kyii3emicrepre
tosbl. Kenreren xarmaiinapna aengaigap npobieManapsl menryre keMekreceai. Mekrenrteri OiTiMrepiik-
KOPKBITYIAaH KYTKapy Tociimi Oonbinm TaObutampl. CamlbICThIpy KBIBMETIHIH MakcaTbhl OKY IpOLECiHe
KaTBICYLIbUIAPFa 3USH THIi30€CTeH JKaHKajlgaplbl LICHIY YIIiH KOJailbl jKar[ailiap »kacay, MEKTeIl
OpTachIHBIH KayiICI3AIriH apTThIpy KOHE JCHCAYJIBIK CaKTay TEXHOJIOTHsJIapbiH KoinaHy. Meaunarus — Gy
JKamKalFa Oedtapam, MyAIeni eMec YIIHIN Tapan MeIuaTOpPABIH KaThICybl MEH Jaynbl IIEITyaiH Oamama
TEXHOJIOTHSUIAPBIHBIH  Oipi, Tapamrapra pay OoiibiHma Oenrimi Oip KeniciMai »kacayra KeMEKTecemi, ai
TapanTap UIemim Kadbuigay MpoLeciH TOJbIK OaKbUIaiiIbl.

Kinm ces3dep: Koramuarbl KakTBIFBIC, ©3apa SPEKETTeCY[iH arpeccHBTi OSAICTEpi, KacecmipiM, MeKTer
MEIHALISCE, KY3bIPETTITIK, KAKTBIFBICTAP, CyieMelaey KbI3METiHIH MOZENi, CHIHBINTACTAp TOOBIHIAFHI
KapbIM-KaTbIHAC, MOJCHHET JCHIeli.

3.K. Kynemapumnosa, JI.C. CeipeimOeToBa, b.b. Kakybannuna, XK. T. KenxebaeBa

Cayx0b1 Mequanuu B 00pa3oBaTeIbHOM cUCTEeMe:
(popMuUpOBaAHME HABBIKOB KYJIbTYPbI MEKJIMYHOCTHBIX OTHOIICHH I

B coBpemeHHOM Mupe Mpoleaypa MOCPEIHUUECTBA CTAHOBHUTCS BCe 00Jiee aKTyalbHOM C KaXIbIM AHEM. B
COBPEMEHHOM OOILECTBE TOJIHO CTPECCOB, KOTOpPbIE BIOCIEACTBHM NMPUBOAAT K KOH(IMKTAM M cropam. B
OOJIBIIMHCTBE CITydaeB MOCPETHUKH MOTYT OMOYb PEIINTh BO3HMKaromme mnpobiemsl. llIkonsHoe mocpen-
HHUYECTBO SIBISIETCS CPEICTBOM M30aBIEHMS OT M37eBaTensCcTB. Llens GopmupoBanus CiryXObI IPUMUpPEHHS
— CO3/1aHHe OJATONPUATHBIX YCIOBHIT Ul peleHus KOHMINKTOB Oe3 Bpe/a sl yHaCTHUKOB 00pa30BaTellb-
HOTO TIpoIlecca, MOBBIMICHNE 0e30IIaCHOCTH IIKOJIBHON Cpeibl, IPHMCHEHHE 3I0POBhecOCpEeralomuxX TEXHO-
noruil. ITocpenHUUECTBO SIBISETCA OJHON U3 TEXHOJIOIMH aJIbTEPHATUBHOIO Pa3pEeLICHHs CIIOPOB C y4aCTHEM
TpeThel HEHTPaIbHOM, HE 3aMHTEPECOBAHHOMN B 3TOM KOH(QUIMKTE, CTOPOHBI — MOCPEIHNKA, KOTOPBIH IOMO-
raeT CTOPOHaM BbIPAabOTaTh ONpEEIEHHOE COTJIALIEHHE MO CHOpPY, B TO BpeMs, KaK CTOPOHBI MOJHOCTBHIO
KOHTPOJMPYIOT MPOLECC MPUHSITHUS PEIEHNH, pa3pelInTh CIIOp U YCIOBHS €T0 pa3peleHus.
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Knrouesvie cnosa: KoHQIHMKT B 00LIECTBE, arpeCCUBHBIE CIIOCOOBI B3aMMOJCHCTBHUS, MOIPOCTOK, IIKOIBHOE
MOCPETHUYECTBO, KOMIIETEHIIUH, KOHQIUKTBI, MOJIETb CIIyXKOBI COIPOBOXKACHHSI, OTHOIIEHHUE B TPYIIIE OIHO-
KJTACCHUKOB, YPOBEHb KyJIbTYpBbI.
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Academic stress at different yearsof study

The article describes the results of a study of academic stress in 119 psychology students of the Faculty of
Philosophy and Psychology of Karaganda State University. The author substantiates the relevance of the
stress problem arising in the process of educational activity. The necessity of enriching the diagnostic arsenal
of psychologists and teachers with new methods for academic stress research is shown. An empirical study
identified objective and subjective sources, mental and somatic manifestations of stress. The dynamics of the
course of academic stress at different stages of study at the university is revealed. The results obtained by the
authors of the article demonstrate the greatest severity of all parameters of physical and psychological distress
at first and fourth years of study. The non-adaptive nature of coping strategies used by students of different
grades to stop the negative psycho-emotional experiences associated with stress in educational activities is
disclosed. The necessity of psychological and pedagogical support of students in situation of academic stress
is shown. The general characteristic of the support program developing personality resources of the students
is given, taking into account new methodological approaches to skills and learning strategies.

Keywords: academic stress, stress dynamics, coping behavior, coping, students' mental health, stress diagnos-
tics, educational activities, support, training skills, resource approach.

Introduction

Recently, more and more social and economic changes are affecting all spheres of public life, including
the sphere of education. The state sends a significant amount of material resources to the higher education
system. It is logical that society places ever greater demands on the learning of a comprehensively trained
specialist. University graduate should possess not only professionally significant skills, knowledge and com-
petencies that determine his high efficiency as a future specialist. Along with this, a professional should be
endowed with special abilities, referred to in the foreign scientific literature as «soft skills» [1]. The essence
of such skills is the ability to reasonably set goals and achieve them, the ability to properly organize time,
build constructive social contacts and much more. A special place among such skills is occupied by the abil-
ity to withstand emerging life and professional difficulties, to successfully overcome various external and
internal obstacles without harming one's physical and mental health. In this regard, the question of the for-
mation of stress-overcoming behavior (coping behavior in foreign sources) is especially acute [2, 3].

Of course, stress has become a constant concomitant of life for every person, regardless of gender, age
and occupation. Also, there is no doubt that the student age is one of the most stressful periods in the life of
every young person studying in a higher educational institution. The whole spectrum of negative physical
and emotional states associated with the educational process is described in the psychological and pedagogi-
cal literature by the term «academic stress» [4, 5].

Numerous studies have shown that academic stress is a widespread phenomenon among students.
Providing a non-adaptive effect on activity and behavior, academic stress negatively affects the success of a
student’s adaptation to the educational environment, reduces educational motivation, and worsens academic
performance [6, 7].

There are a number of factors that trigger the occurrence and intensification of academic stress. These
include changes in the familiar environment and lifestyle, inefficient self-organization, a large amount of
academic workload, poor self-control skills, the need to adapt to a new social environment, etc. A survey
conducted by us among students of various faculties of the Karaganda State University showed that the level
of stress associated with studies is quite pronounced [8; 160]. In such situation, the question of overcoming
the contradiction between the need for an in-depth study of the picture of academic stress among students
and the lack of a focused, scientifically sound and practically verified approach to providing psychological
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and pedagogical support to students in situations of stress becomes obvious. An attempt to find ways to re-
solve this contradiction determines the purpose of our study.

This article describes one of the stages of examination the academic stress of higher educational institu-
tions of Karaganda city, carried out as part of the dissertation. The results of research the dynamics of stress
at different stages of study at a university will be described below. The authors conducted a comparative
analysis of the causes and signs of stress experienced by students of various courses of the Faculty of Philos-
ophy and Psychology. Our goal was to find out which factors are stressful for students, and how exactly
stress manifests in first-year students, second and third year students, as well as university graduates. In addi-
tion, it will be advisable to find out what ways of stress management are used by students to identify non-
adaptive behavioral strategies and subsequently make them the object of psychological and pedagogical cor-
rection.

Methods

It should be noted that in domestic psychological and pedagogical arsenal there is a significant lack of
diagnostic tools that would allow to consider carefully all the manifestations of academic stress and all ways
of coping with it. Therefore, we were faced with the issue of adaptation for a Russian-language sample in
Kazakhstan of a foreign methodology designed for such purposes.

We opted for The Student Well-Being Process Questionnaire (A. Smyth, UK) [9]. This questionnaire is
quite widely and successfully used in the activities of the psychological services of universities and colleges
in the UK. Our choice was justified by the fact that this tool allows to identify not only what factors and with
what intensity affect the occurrence of stress, but also to determine how successfully a student copes with
difficulties and obstacles that arise during his studies, what kind of coping strategies he uses for this. With
the permission of the author of the method, we carried out cross-cultural adaptation of the questionnaire and
used it in our study.

The adapted questionnaire has 8 scales:

— positive well-being- includes questions about mood, general satisfaction with life, the quality of rela-
tionship with others;

—negative well-being — an assessment of anxiety, depressive manifestations, physical and mental ex-
haustion;

— Student stressors — issues related to student-specific problems: separation from family, change of
lifestyle and environment, lack of time;

— social resource — questions about the availability of material, emotional and spiritual social support;

— positive coping — reveals effective problem-oriented strategies for coping with stress;

—negative copying — determines the presence of unsuccessful copying strategies of self-accusation,
avoidance, etc.;

— personal resource — an analysis of the personality stress-overcoming resource;

—academic workload — the identification of external objective conditions associated with the study
load, stressfulness of study, etc.

The next method that we used in accordance with our goal was the «Test for educational stress» devel-
oped by Yu.V. Shcherbatykh [10].

At the moment, this questionnaire is gaining popularity in Russian studies, but it is relatively rarely
used in the Kazakhstani scientific environment. The questionnaire, for all its brevity, is quite informative,
and suggests answers to a wide range of questions. In particular, the questionnaire identifies:

— the contribution of separate factors to the overall phenomenon of stress;

— the dynamics of educational stress;

— the level of pre-examination excitement;

— ways to relieve pre-examination anxiety;

— physical and mental signs of stress.

The total number of psychology students participating in our study was 119. The study involved 30
first-year students, 41 second-year students, 32 third-year students and 16 fourth-year students.

Results

The findings provide an opportunity to judge what is caused stress, what expressed one is and how stu-
dents overcome stress associated with learning factors.

72 BecTHuk KaparaHgmHckoro yHusepcurteTa



Academic stress at different yearsof study.

The table below reflects the average group results obtained with the student well-being questionnaire
from psychology students of different grades. The data demonstrate a wide range of severity of academic
stress, as well as a wide range of coping strategies used by students. In addition, there is a change in the na-
ture of stress from the first year to the final year of study, which allows us to identify some patterns in the
dynamics of educational stress.

It was found that the level of general mental and somatic well-being of students varies from year to
year. First-year students have a pronounced level of negative symptoms in the form of anxiety, emotional
burnout, physical fatigue and mental fatigue (7.4 points out of 10 maximum). The symptoms of negative
well-being decrease in the 2nd year (4.1 points) and reach minimum in the 3rd year (1.4 points). On the 4th
year we observe a repeated increase in the severity of negative psychical and physiological conditions, which
is seen by high rates — 7.9 points. The data are presented in table 1.

Table 1
Group average indicators of student well-being questionnaire, points
Academic Stress Parameters and Year of study
coping resources First Second Third Foutrh
Positive well-being 3,6 5,3 8,1 4.1
Negative well-being 7,4 4,1 1,4 7,9
Student stressors 8,1 6 3,4 9
Social resource 2.8 4.8 7,5 7
Positive coping 3 4 53 4
Negative coping 8 8,2 7,9 7,1
Personal resource 1,6 6 7,1 4
Academic workload 8,2 6,2 6,5 8,9

The number of stressful factors is high in the 1st year (8.1 points) and in the 4th year (9 points). For se-
cond-year and third-year students, indicators on this scale are in the range of moderate values.

It was found that the social resource is weakly expressed at the beginning of learning, at the 1st and 2nd
grades (2.8 and 4.8 points, respectively). The growth trend of the social resource is noted at the 3rd year
(7.5 points) and the 4th year (7 points).

As for coping strategies, it can be noted that unfortunately students use non-adaptive coping methods.
This is evidenced by the fact that indicators for negative coping are much higher than indicators describing
positive coping.

The analysis of the personal resource showed that in freshmen it is not actually formed (1.6 points).
However, by the second and the third year personal resource is accumulated, which is reflected in the growth
of data to 6 and 7.1 points at the 2nd and 3rd courses, respectively. Unexpectedly, by the end of their studies,
the students' personal potential is again reduced to 4 points.

Finally, students unequally assess the academic workload. Most freshmen consider the workload very
high (8.2 points according to their feelings). Then there is a gradual decrease in the results at the 2nd
(6.2 points) and 3-year study (6.5 points). Graduates note an increase in the academic workload to 8.9 points.

General patterns confirm the data obtained by Sherbatykh questionnaire. Students of all courses, with
the exception of the 3rd year, revealed that the most stressful situations for them is the excessive class work-
load — 7.9 points for first-year students, 7.3 points for 2nd year students, 7.8 points for graduates.

In addition to a high academic load, strict teachers and the inability to properly organize the regimen of
the day are significant stressful factors for students of 1st year.

The students of first year note incomprehensible and boring textbooks and a reluctance to study as a
source of stress. For third-year students stress is mainly associated with an excessive serious attitude to
study, irregular eating habits and a fear of the future.

Graduates call the main causes of stress, in addition to a large academic load, fear of the future and
problems in their personal lives.

Graphically, the results are presented in the diagram below, which shows the three main reasons that
make the greatest contribution to the occurrence of stress and the appearance of subjective discomfort among
students of different years of study (Figure 1).
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Figure 1. Sources of academic stress, points

The second diagram demonstrates the manifestations of stress associated with learning (Figure 2). The
diagram shows the 3 most striking signs that students of various courses noted.
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Figure 2. Manifestations of academic stress, points.
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Discussion

The symptomatic indicators of exam stress are clearly represented in all groups of subjects, and data
reach significant levels. First-year students note a feeling of helplessness, inability to cope with problems;
decreased self-esteem and self-confidence; unpleasant sensations from the cardiovascular system.

Second-year students say that stress manifests in the form of a decrease in concentration of attention
and increased distractibility, poor performance and a bad mood. The third year students complain of recur-
ring headaches; irritability and bad mood. Final year students added to this list a sense of fear and anxiety;
headaches; feeling of constant rush and lack of time.

When asked how stress levels have changed in recent months, freshmen responded that stress has in-
creased significantly; sophomores note a decrease in stress levels. According to the feelings of third-year
students, the level of stress has not changed. Graduates note a significant increase in stress.

Analysis of the pre-examination excitement showed that students of all grades, except the 3rd year, rate
its severity as reasonably high. The students of 1st year assigned 8.5 out of 10 points to the pre-examination
excitement, the second year undergraduate students — 7 points, graduate students even more 9.1 out of 10
points. This indicates a pronounced degree of emotional stress, increased excitement and feelings of uncer-
tainty immediately before the exam. Undoubtedly, it negatively affects the success of passing the test.

Comparing the findings, we can conclude that the excessive academic workload is the main factor trig-
gering academic stress in the vast majority of students, regardless of the year of study. The results obtained
for this parameter significantly exceed normal values, which indicate a special place that the class workload
occupies in the occurrence of a stressful state.

The general trend in the dynamics of the development of academic stress is that its highest level is ob-
served in the first and last years of study. The number of stressors is also subject to this trend, decreasing by
the second year and increasing by the final year of study. On the contrary, subjective psychological well-
being is changing in the opposite direction — in the first and fourth year its lowest indicators are revealed.

In other words, first and final study years are the most stressful for students. And this is not surprising,
since both the first and the final courses have their own specific features. In the first year, this is due to the
need for quick and effective adaptation to the new social environment, the requirements of the university,
and a significant increase in the number of educational tasks performed.

From this point of view graduates also belong to the risk group. Firstly, this is due to a sharp increase in
the workload in connection with passing state exams and the defense of diploma. Secondly, the graduation
year is period of summing up certain results, and at the same time, the beginning of a new phase of life asso-
ciated with upcoming employment, continuing studies in a magistracy, getting a second education, and for
some students — with marriage. This can explain the graduates' certain pessimism and fear regarding their
own future.

The second and third courses are in a better position. Final exams have not yet acquired their relevance,
students managed to adapt to the rhythm of student life, orientated themselves in the requirements of teach-
ers, built new social connections. However, a certain decrease in the level of educational motivation refers to
this period, when students are reluctant to study. They are faced with disappointment in their chosen special-
ty, and the subjects studied seem boring and useless. This transient state lasts until the end of the second
course.

In addition to objective reasons determining the formation and dynamics of stress associated with learn-
ing factors, there are intrapersonal conditions that determine the severity of stress in students of various years
of study. It is well known that one and the same adverse circumstance can cause the most diverse, often op-
posite reactions in different individuals. Important is not only the nature of the event itself, but also its per-
ception by person, assessment and choice of ways out of a difficult situation. This statement is confirmed by
the results of the study.

Indeed, the assessment of academic stress and students' resistance to stress are directly related to the
adaptability of the used forms of coping behavior, as well as personal resources that determine the success of
coping with stress. Students of all grades have a poorly developed social resource for coping. They are not
sufficiently capable of seeking and accepting the support of others. The accumulation of this type of resource
begins only by the period of graduation, by the 4th year of study. The level of self-esteem and student self-
efficacy is also underdeveloped.

As for coping strategies, its adaptive forms are found in a small part of students. Most of the subjects
use ineffective ways out of stressful situations, such as avoiding, wishful thinking and self-blaming. Accord-
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ing to researchers, such strategies lead to the consolidation of stressful symptoms, to addictive behavior, to
the inability of a comprehensive analysis and successful solution of the problem.

Conclusions

Summarizing the results of the study, it can be argued that academic stress is a serious obstacle to main-
taining the mental health of students. The findings demonstrate pronounced symptoms of exam stress at all
stages of learning. This leads not only to a deterioration in the quality of life of the student, but also to a de-
crease in his academic performance, social des adaptation, and requires serious targeted psychological and
pedagogical intervention [11, 12].

One of the most important ways of such assistance is the program for psychological and pedagogical
support of a student in a situation of academic stress developed by the author of the article. Unlike other pro-
grams of this kind, this program is not limited only to the correction of the emotional state of the person.

One of the parts of the proposed program focuses on the removal of acute emotional states, for example,
on the relief of pre-examination excitement through the formation of self-regulation skills. However recog-
nizing the importance of affective experiences, we note that negative emotions act only as indicators, mani-
festations of stress. The program we offer has an etiological focus, in other words, it is aimed at research and
eliminating the causes of stress.

Since the change in the academic workload of educational programs developed by the university is not
possible and even advisable, the support program focuses on increasing the individual's resources. We pro-
ceed from the assumption that if external objective conditions, for example, high intellectual or information
load, are not amenable to change, then only strengthening the internal potential can help overcome various
negative environmental factors [13, 14]. Therefore, the support program serves the formation and strengthen-
ing of the communicative, emotional, social and other resources of the individual.

Separate parts of the program are aimed at developing cognitive abilities, in accordance with innovative
approaches to the educational process. An example of this would be teaching skills in accordance with
Kolb’s styles, Danlowski learning strategies, and cognitive loading theory. These theories are widely used
abroad and have already proven their effectiveness [15].

In addition, the objectives of the program are the formation of correction of educational motivation,
critical thinking, goal-setting skills, time management, the formation of soft skills, as well as the facilitation
of successful problem solving and decision-making skills. Such work will lead to increased student self-
efficacy, strengthen positive educational motivation, and ultimately increase his academic achievement.

Thus, an experimental investigation proves that academic stress is a complex multi component phe-
nomenon that has its own dynamics and specific features. Elimination, or at least mitigation of the stress as-
sociated with learning is an urgent task facing not only psychologists and teachers, but also all subjects of the
educational space of higher education.
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P.III. Cabuposa, M.M. Ymypkynosa, ben U.C. Kyo

OPp TYPJIi OKY KbLIAAPBIHAAFbI AKAIEMHUSIBIK, CTPecC

Makanana Axagemuk E.A. BexetoB areinmarsl Kaparanasl yHHUBEpCUTETI (Guiocodusi KoHE MCHXOJIOTHS
(axyJIbTETIHIH op TYpIi KypcTapbiHaa OKUTHIH 119 ICHXOJIOT-CTYACHTTEPIH aKkaJeMUSUIBIK CTPECIH 3epTTey
HOTIDKENIepl CHIIaTTalFaH. ABTOpJIAp OKy OpPEKeTi IMPOIeCiHae TYBIHIAUTBIH CTPEcC MACEIeCiHiH 03eKTLIrH
HeTi3Neimi. AKaAeMISUTBIK CTpecC TeH CTPECTi JKEHETIH JKYPIC-TYPBICTHIH (KOIHMHT OpEKETIiHiH)
TICUXOJIOTHSUTBIK  MOHI JKOHE OKy IIpOleciHe >KacalThIH BIKHAJbl OeliHeneHren. Ilcuxomorrap MeH
OKBITYIIBLIAPbIH JHArHOCTUKAJIBIK apCEHAJIbIH aKaJeMHUSIIBIK CTPECT] 3epTTEYAiH JKaHa SAiCTepiMeH OalbITy
KQXETTUIIr KepceTiireH. Makaia aBTopiapbl e3aepi aymapraH jxoHe OeitimzereH, OypeiH Kasakcrannga
KOJIIaHbIJIMaFaH CTYACHTTEPIIH CYObEKTHUBTI CayJIBIFbIH 3€pPTTEYre apHAIFaH arbUILIBIH TUIHAET cayaiHa-
MaHbl YCBIHFaH. DMIUPUKAJIBIK 3€PTTECY CTPECTiH OOBEKTHBTI KOHE CyOBEKTHBTI KO3IEPiH, HMCHUXHKAJBIK
JKOHE COMATHKAJIBIK KOPIHICTEpiH, OHBIH TEPIC CaIJapblH aHBIKTAHBl. YHHUBEPCHTETTE OKYIBIH dp TYpJi
Ke3eHJepiHaeri maiira OonaThlH aKaJeMISUIBIK CTPECTiH JaMy JAWHAMHKAchl aHBIKTaIABL Makana
ABTOPJIAPBIHBIH aHBIKTaFraH HOTIDKENepl OIpiHII >oHE TOPTIHIII KypcTapAa OKUTBIH CTYyIEHTTepe
(hU3HUKANBIK XKoHE IICHXHUKANIBIK KYI3eTicTiH 0apibIK mapaMeTplepiHiH efayip ayslp OONaTHIHBIH JoJIeNAei.
Op TYpJi KypcTapaa OKHUTBIH MCHXOJOT-CTYACHTTEpIiH OKY ic-opeKeTiHAeri CTpPecTeH TYBIHIAraH Tepic
HCUXO03MOLMOHAIABl KYIIIEPIH JKeHy YIIIH KOJJAHATBIH JKYPIC-TYPBICTAPBIHBIH KOJAHCHI3, [e3alalTHBTHI
cunartbl aHblkTangpl. COHBIMEH Karap, MakajlaJa akaJIeMHSUIBIK CTPECC JKarJalbIHAAFbl CTYAEHTTEpAi
HCUXOJIOTUSUIBIK-TIEIarOTUKAIBIK  KOJAAYABIH ~KKETTUINr, CTYIEHTTEpAiH ICUXMKAIBIK ACHCAYJbIFbIH
JKaKCcapTy KOHE OKy ic-opeKeTiHiH THIMALTIIH apTTHIPY YIIIH MaiifajJbIHATBHIH KOJNJAYIbIH MAaHBI3IbUIBIFBI
kepcerired. OKy IaFApUIapbl MEH OKBITY CTPATETHSCHIHBIH JKaHA OJICHAMAIBIK TOCUIIEpPIH KOJAAHATHIH,
OKYIIBIHBIH 3MOIMOHAJIBI, TAHBIMIBIK, TYJIFAIBIK, QJICYMETTIK pecypcTapbIMEH XXYMBIC JKacalTBhIH KOoJaay
0arJapIaMachIHBIH KAl CUITATTaMAackl OepiireH.

Kinm ce30ep: axaneMusUIBIK CTPECC, CTPECTiH AMHAMHKACHI, KOIUHI OPEKETi, CTYICHTTEPAIH MCUXUKAIBIK
JICHCAYJIBIFBI, CTPECC AMArHOCTUKACHI, OuLTiM Oepy KbI3METi, KOJay, OKBITY CTPaTerHsjiapbl, PeCypCTBIK
Ke3Kapac.

P.II. Cabuposa, M.M. Ymypkynoa, ber U.C. Kyo

AKaieMHMYeCKHH cTpece B pasHble roJbl 00y4eHus

B craTtbe onmcaHBI pe3ynbTaThl HCCIEIOBAHUS aKaJeMHUIECKoro crpecca y 119 crymeHTOB-TICHX0I0TOB (ha-
KyJbTeTa ¢Guaocopun U rncuxonorun KaparaHguHCKOro yHuBepcuTera uM. akaaemuka E.A. Bykerosa pa3s-
HBIX JIeT 00y4yeHus. ABTopamMu 00OCHOBaHa aKTyalbHOCTh MPOOJIEMBI CTpecca, BO3HUKAIOLIETO B IIpolecce
y4eOHOH JesiTeNbHOCTH. Packpbita CyI[HOCTH ()eHOMEHa aKaJeMHYeCKOro CcTpecca H  CTpecc-
MPEOI0JIEBAIOIIETO MOBEICHUS (KOMMHI-NIoBeAeH!s). [lokazana HE0OOXOIMMOCTh O0OTALIeHUs] TUarHOCTHYE-
CKOTO apceHaja IICHXOJIOTOB U MeJaroroB HOBBIMU METOJaMH M3Y4eHHs akaJleMUIecKoro crpecca. IIpemo-
JKEH paHee He NpHMeHsBIIuiics B Ka3axcrane aHIIIOS3BIYHBIN ONPOCHUK CyOBEKTUBHOTO OJIATOIOIIYYHS CTY-
JICHTOB, TIEPEBEICHHBIM U aIalTHPOBAHHBIN aBTOPaMH CTaThH. B X01e SMIMpHUIecKoro HCciIenoBaHus Oblm
OIIpEe/IeNICHbl OOBEKTUBHBIC M CYyOBEKTHBHBIE MCTOUHHUKH, IICHXUYECKUE H COMAaTHIECKHE MPOSBICHHS CTpec-
ca, ero HeraTWBHBIC MOCIJIEACTBHUS. BbIsBIeHa NUHAMHUKA MPOTEKAHMS aKaJeMHUYECKOTO CTpecca Ha pa3HbIX
sTanax o0y4eHus B By3e. Pe3ysbTaThl, MOJy4eHHbIC aBTOPAMU CTAaThU, IEMOHCTPHPYIOT HAUOOJIBLIYIO BBIpa-
JKEHHOCTh BCEX MapaMeTpOB (PU3MUYECKOr0 M MCHXOJOTMYECKOr0 HeOIaromnoxydus Ha MEpBOM M YETBEPTOM
Kypcax oOydeHus. PacKpbIT HeananTHBHBIH XapakTep COBJIAJAIOLIMX CTPATETHH, HCIOJIB3yeMbIX CTYJCHTa-
MH-TICHXOJIOTaMH Pa3HBIX KYPCOB ISl KYIIUPOBAHMS HETaTHBHBIX IICHX0IMOINOHATIBHBIX MEPEeXKUBAHUH, CBSI-
3aHHBIX CO CTPECCOM B y4eOHOMU JesTenbHOCTH. [lokazana He0oOXOMUMOCTh IICHXOJIOTO-IIEIarOTHIECKOTO CO-
TIPOBOXKACHHMS CTYJICHTOB B CHTYallUH aKaJeMHYIECKOTO CTPEcca, a TAKXKe BBIIBICHO 3HAUCHHE COIPOBOXKJIE-
HUSL I YITy4IIeHHUs IICHXIYECKOTO 3/10POBbs CTYACHTOB U HOBBIICHUS 3()(HEeKTHBHOCTH yIeOHON NesTelb-
HocTu. JlaHa o0mas XxapakTeprCTHKa MPOrpaMMbl COIPOBOXK/ICHUsI, pa0OTAIOIICH COMOLUOHAIBHBIM, KOTHH-
TUBHBIM, JIMYHOCTHBIM, COLMAIBHBIM PECYpCaMH JUYHOCTH CTYICHTA, C yIETOM HOBBIX METOIOJOTHYECKUX
MO/XO/IOB K HAaBBIKAM M CTPATETHSM O0yUCHHSI.
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Knioueswie cnosa: akageMudeckuii cTpecc, JUHAMUKa CTPEcca, COBIIAJAOIIEe TOBECHHE, KOIMHT, ICUXUYe-
CKOE€ 3JI0POBbE CTYAEHTOB, JUArHOCTHKA CTpecca, yueOHas AesSTeIbHOCTh, COMPOBOXKAEHUE, HABBIKU 00yye-
HUSl, pECYPCHBIN MOAXO/.
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Didactic approach to the process of communicative competence formation

Article is devoted to studying of the didactic approach to teaching foreign languages. One of the key elements
of foreign languages teaching is didactic approach, which organize and manage the process of teaching and is
aimed at achieving the best result. It is very important to chose the appropriate didactic principles and organ-
ize its activity in pedagogical process. As a result of analyses of Russian and foreign methodologist in the ar-
ticle we made the attempt to elicit and prove the main and effective principles of didactic approach to im-
prove the communicative competence of the learners in the conditions of trilingual education.
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Introduction

In order to define didactic conditions, it is necessary to consider the principles of teaching foreign lan-
guages in general. In general pedagogy, the principle of learning is the main provisions that determine the
nature of the learning process, which are formulated on the basis of the chosen direction and approaches cor-
responding to this direction. Well-defined teaching principles help to decide what, how and what content to
choose, what materials and techniques to use. The formation of communicative competence is based on lever
structure of the language [1], thus it demand the choice of appropriate didactic principles for teaching.

By the conditions of foreign language teaching we will understand the circumstances under which
teaching takes place. The principles of teaching determine the content, organizational forms and methods of
the educational process in accordance with its goals and laws.

The principles of teaching characterize the methods of using laws and laws in accordance with the in-
tended goals. The principles of learning by their origin are a theoretical generalization of pedagogical prac-
tice. They are objective, arise from the experience of practical activity. The Principles are therefore guide-
lines that govern activities in the process of educating people. They cover all aspects of the learning process.
At the same time, the principles are subjective in nature, as they are reflected in the teacher's mind in differ-
ent ways, with varying degrees of completeness and accuracy.

Misunderstanding or ignorance of learning principles, inability to follow their requirements do not can-
cel their existence, but make the learning process unscientific, ineffective, contradictory. Adherence to teach-
ing principles is the most important condition for the effectiveness of the teaching process, an indicator of
the teacher's pedagogical culture.

Methods

The history of the development of school and pedagogy shows how, under the influence of changing the
requirements of life, the principles of learning change, that is, the principles of learning are historical in na-
ture [2]. Some principles disappear, others appear. This suggests that didactics should be sensitive to changes
in society's requirements for education and respond to them in a timely manner, that is, to build a system of
teaching principles that correctly indicates the path to achieving the goal of learning.

Scientists have long paid great attention to the justification of the principles of learning. The first attempts
in this direction were made by J.A. Komensky, J. -Z. Russo, .G. Pestalozzi. Ya. A. Komensky formulated and
substantiated such principles of learning as the principle of nature, strength, accessibility, systematics, etc.

K.D. Ushinsky attached great importance to the principles of teaching [3]. He most fully disclosed di-
dactic principles:

— Education should be accessible to students, not overly difficult and not too easy;

— Education should in every way develop children's autonomy, activity, initiative;
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— Order and systematic — one of the main conditions for success in learning, the school should give
sufficiently deep and thorough knowledge;

— Education should be conducted in a natural manner, in accordance with the psychological characteris-
tics of students;

— Teaching of every subject must certainly go in such a way that the pupil has exactly as much work to
overcome as young forces can.

The wording and number of principles changed in the following decades (Yu. K. Babansky,
M.A. Danilov, B.P. Esipov, T.A. Ilyina, M.N. Skatkin, G.I. Schukin and others). This is the result of the fact
that objective laws of the pedagogical process have not yet been fully discovered.

In classical didactics, the following didactic principles are considered the most widely recognized:

— Science;

— Visibility;

— Accessibility;

— Consciousness and activity;

— Systematics and sequences;

— Strength, connection of theory with practice.

Results and discussion

The foreign methodology for teaching foreign languages is based on the following fundamental princi-
ples of didactics:

— the principle of mindfulness;

— communicative approach;

— differentiated and integrated teaching;

— activities;

— visuality;

— accessibility and durability;

— individualization;

— sequence;

— systematic;

— heuristics, etc.

The principle of mindfulness

This is one of the leading principles, because conscious learning plays an important role in the acquisi-
tion of language, expands the intellectual capabilities of students, helps to understand new concepts and ex-
press new ideas in the target language. This principle also implies understanding the language phenomena of
students through the means of communication. The principle of a conscious approach ensures a purposeful
perception and understanding of the material, its creative understanding and extraction of information from
the student with a certain degree of automation.

In foreign language teaching, it is sometimes wise to help students learn language rules rather than wait
for them to derive these rules through speech activity. The teacher's task is not to put this hard work on the
student's shoulders, but to facilitate the process of teaching the rules and practice it in real situations.

A conscious approach to teaching foreign languages involves the use of a native language, when this
helps students to better understand certain grammatical rules. Mastering a foreign language means moving to
thinking in a second language [4]. To do this, you need to acquire the ability to establish direct connections
between concepts and the means of expressing them in the target language. Visual means and verbal context
invariably help to establish a connection between what a student says, sees, reads and displays meaning.

Initially, when a student learns a foreign language, the words of that language are often associated with
the words of the native language. However, thanks to constant practice, this connection of the mother tongue
with the target language regains the consciousness of the student directly in connection with the concepts
they express.

Mastering a foreign language means formulating thoughts in that language.

Thus, it can be concluded that in order to master a foreign language, students must have a lot of practice
in four skills: listening, speaking, reading and writing. As for the mother tongue, we cannot completely elim-
inate it. We must scrupulously use it as a means of learning whenever it helps students to acquire knowledge
and achieve a goal in the shortest possible time, that is, to develop the necessary habits and skills.
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Care should be taken when transferring pronunciation habits and grammatical structures of one lan-
guage to another. When learning English, Russian and Kazakh-speaking students often make errors in word
order, grammar and spelling of statements. The best way to overcome interference is some comparison of
language phenomena that show the difference in languages.

The best way to overcome interference is some comparison of language phenomena showing similari-
ties, distinguishing features, areas of similarity and retreat, as well as constant practice that helps overcome
interference in the development of students' habits and skills.

Principle of activity

The didactic principle of activity involves the constant accumulation of knowledge and the active par-
ticipation of students in the teaching process. In the process of teaching English, we usually distinguish be-
tween intellectual, emotional and speech activities, which, if combined, provide favorable conditions for
mastering the language. Intellectual activity can be obtained through guesses, issues of solving problems,
reading texts with their subsequent interpretation, etc. Emotional activity occurs when students are satisfied
with the work they do, when they enjoy learning a foreign language and like the way they teach. Speech ac-
tivity appears during oral communication and is largely due to the intellectual and emotional activity that
«feedsy it. To intensify activities, students' learning activities must be intensified. This can be achieved by
group, pair and team work (discussion of the book, role-playing games, holding a press conference, etc.).

In the teaching of foreign languages, the principle of activity is implemented through the following pro-
visions:

1. From the very beginning, students should be taught to think not in their native language, but in a for-
eign language.

2. In the early stages and beyond, the approach to foreign language education should be first and fore-
most oral.

3. Students should be able to speak, act and comment on their actions. Here you can recommend the
method of full physical response (TPR).

4. Throughout the course of study, an inductive approach should be taken: practice precedes theory,
since theory is active if applied in practice.

5. Group and paired forms of work should be encouraged, as they allow all students to participate ac-
tively in classroom work.

In addition to the above-mentioned methods, the teacher should use general didactic recommendations
to ensure activity:

1. The teacher should not correct the student's mistakes if the student can do it himself.

2. In individual interviews, the teacher should ask questions not to individual students, but to the whole
class in order to attract their attention and ensure their active participation.

3. The teacher must comment on the student's assessments and always find words of praise.

4. Prepare students for self-study.

5. Activity depends largely on interest. Thus, the interest of students should be maintained by telling
them about the many opportunities offered by language learning.

The above-mentioned principle of activity suggests the following:

1. A heuristic approach to foreign language teachingwill stimulate students' intellectual activity.

2. The interest of students should be supported by the correct organization of education, the use of tar-
geted educational materials to incite positive motivation of students.

3. Both individual and collective forms of work should be used to ensure the activity and collective
spirit of students.

Principle of differentiated and integrated teaching

Each type of speech activity is characterized by its own set of grammatical structures, rules and lexical
material. Therefore, we must distinguish between teaching speech and writing; teaching in audio and speech;
teaching reading and writing; teaching prepared and unprepared speech, etc. The implementation of this
principle is reflected in instructional methodological sets (IMS), which provide «software» for each activity.
Readers and periodicals are used to acquire reading skills. Grammar books, handbooks and guides on pat-
terns and use are recommended for acquisition of grammar skills.

Psychological research supports the idea of the relationship and interaction between activities, and these
relationships are profound. Therefore, all speech activities should be considered as interrelated parts of the
communication process and taken into account in the formation of the communication competence of the
student.
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In order to implement the principle of differentiated and integrated treatment, the following teaching
strategies could be recommended:

1. The lesson should be conducted in a foreign language and should be addressed to the mother tongue
only if absolutely necessary. In teaching, you must use authentic sources to teach auditing and reading skills.

2. When teaching speech, remember that the speech of students is correct, logical, developed, variable
and relevant to the topic of discussion. Use opening phrases (gambits), elliptical sentences.

3. When teaching reading, such learning strategies as reading aloud, silent reading, expressive reading,
etc. are distinguished. Help students with tips to guess the meaning, draw conclusions and draw conclusions.

4. Teach students to use writing as a means and purpose of foreign language teaching, that is, to learn
educational materials and master speech and reading.

The teaching process can also be carried out in an integrated manner — all activities — hearing, speech,
reading and writing develop simultaneously in relation to their interaction.

Principle of Visuality

The principle of visualization or postensive principle is implemented in direct and visual modes of
semantization or explanation of values, that is, in the demonstration and naming by the teacher of subjects,
pictures and actions from which students derive the meanings of the words and expressions used. Visuals in
the foreign language teaching methodology create favorable conditions for sensual perception and bring an-
other reality to the instructive and educational process. The principle of visuality is considered one of the
main methodological principles, especially at a time when teaching has practical goals. The implementation
of visual aids develops speech habits in students and enhances the emotional influence of visual perception.
Most teachers consider it necessary to use oral and visual means in one form or another in order to help stu-
dents through imagination gain experience that is inaccessible to classes.

The visuals used in foreign language teaching have two forms:

1. material or ostensive, consisting of a demonstration of objects and actions;

2. graphic, consisting of paintings, tables, charts, charts, etc.

Visual or ostensive agents play an important role in foreign language teaching. Thinking skills are
formed and developed by listening to native speakers or authentic recorded materials. Visual props such as
texts or illustrations can complement oral visuals.

The formation of habits and skills of connected speech is almost impossible without the widespread use
of vision, which helps to model the communicative situation, stimulates monological and dialogue speech.

The development of reading skills can also be achieved through oral and visual tutorials. Students listen
to the tape and try to present objects, pictures and situations related to the text. Most unsuccessful language
learning is due to a failure of imagination. One failure is the inability of the students' imagination to under-
stand that words alone may not be enough to carry the student in the situations in which he is trying to bring
him. Another setback is that the imagination of disciples cannot create or present the situation in their minds
that these words are intended to create for them.

Not enough teachers are aware of the need for creative use of visual aids. That is, they use objects and
situations shown in a picture, film, video or other visual representation of reality, as if they were actual ob-
jects and situations themselves. But even the best and clearest representation remains a representation; and it
must be connected with or based on the experience of reality, some efforts of imagination, however insignif-
icant. A teacher can help students make such efforts by reminding them of similar situations from their own
experience and showing them examples.

The above suggests the following conclusions:

1. When teaching a foreign language, it is necessary to use auditory materials (tape recorders, televi-
sion, video) to provide an understanding of listening.

2. Use audiovisual materials and encourage students to work with them in the language laboratory and
independently at home.

3. Make extensive use of visual materials; choose bright drawings, illustrations in speech teaching.

4. Compile situations using verbal and non-verbal means, taking into account linguistic and psychologi-
cal factors.

Principle of accessibility

In the teaching of foreign languages, this principle is implemented in accordance with the strategies for
teaching the abilities of students so that they do not experience insurmountable difficulties. Educational ma-
terials must meet the requirements of language and psychological factors:
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1. correspond to the age and mental abilities of students; be neither difficult nor easy;

2. Have an appropriate assessment;

3. be heuristic in shape and structure;

4. be represented in such a way that pupils must solve one problem at a time.

Educational materials, their organization ensure accessibility in foreign language teaching and methods
used in lessons and outside school hours. Accessibility involves adequate presentation speed, qualitative as-
similation, speed of progress in the formation of speech habits and skills.

Principle of durability

This principle is of particular importance in foreign language teaching, since it is largely associated
with the constant growth of language and speech units, words, phrases, idioms, cliches, which must be stored
and stored in the memory of students so that students can use them in understanding, speech, reading and
writing. Strong and long-term learning, especially in foreign language learning, can be achieved by:

1. content of the material under study; awareness of its importance and the need for communication and
reading;

2. the presentation of the new material should be bright, bright and lively; this leads to living images,
corresponding associations (perception has an emotional effect on students); they must resort to abstract
thinking

3. alot of repetitive work, supplemented by assimilation, revision and subsequent practice, when visual,
aural, kinesthetic and motor analyzers work;

4. this material should be used individually and creatively to solve communicative problems in speech,
reading and writing;

5. systematic control of assimilable material helps to keep it in the memory of pupils;

6. revision of the material will be more effective if it is repeatedly presented in a new verbal context,
new visual aids and various types of exercises will be used.

Principle of individualization

This principle considers specific features of the pupil, his knowledge, what he knows spheres of his in-
terests, etc., i.e. informative styles. Cognitive styles were defined as characteristic mental and psychological
behavior models which «serve as rather stable indicators of how pupils perceive, interact and react to the
teaching environment [4].

Therefore, cognitive styles can be considered as predisposition to concrete ways of approach to teaching
and are closely connected with types of the personality. Differences in cognitive styles of people reflect vari-
ous ways of response of people to teaching situations [5]. The teacher should deal with a wide range of pu-
pils: extroverts (who have the greatest satisfaction from social contacts with other people), introverts (who
are egocentric, like to be alone with the dreams and thoughts), deductive (rational and logical types of pupils
who like the formulated rules), inductive (who induce rules on examples), etc.

Some pupils can cope easily and flexibly, others require bigger attention and a rigid hand, and the third
prefer a certain degree of freedom in the choice of a way of teaching. Therefore, the teacher needs
knowledge of psychology for realization of the principle of individual approach to the organization for teach-
ing and successful management of him.

Conclusion

Considering the peculiarities of foreign languages teaching in the conditions of trilingual education in
Kazakhstan we propose the following principles of didactic approach to be actual for developing of commu-
nicative competence:

1. consciousness;

2. communicative approach;

3. differentiated and integrated teaching;
4. visuality;

5. accessibility and durability;

6. individualization;

7. sequence.

These principles coordinate the content, organizational forms and methods of the educational process in
accordance with foreign language teaching goals. The didactic approach based on these principles is able to
provide the qualified communicative competence formation.
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M. IlerpoBa, D.A. YTeybaena, T.A. Koxanosep

KoMMyHHKATHBTIK KY3bIPeTTIIIKTI KAJBINTACTBIPY
NMPOLECIHIH TNIAKTUKAJBIK IHAPTTAPbI

Makxana mier TIAEpiH OKBITY NMPOLECIHIH JUAAKTHKAIBIK IIApTTapblH 3epTTeyre apHanraH. COHbIMEH, IIeT
TUTIH OKBITYIBIH HETI3Ti 2JIEMEHTTepiHiH Oipi — OKy IPOIECiH YHBIMAACTHIPATHIH KoHE 0acKapaThlH JKOHE
OKy MaKcaTbIHa JKeTyre OarbITTaJFaH JUIAKTHKAIBIK Tocil. Illeren TiNiH OKBITY IMpomeciHae NUIAaKTHKAIBIK
MIPUHIOUNTEPI TaHJAy KOHE OJap/bIH >KYMBICHIH YHBIMIACTHIPY ©Te MaHbBI3IBI. Peceilyik jkoHe mIeTemnik
SMicKepIepaiH eHOSKTEpIiH Tangay HOTKKECIHIIE Makalana YIITini OimiM Oepy karqalblHIA MET TUIIepiH
OKBITYIIbIH 0acTbl MakcaThlHa — KOMMYHHKATHBTI KY3BIPETTUIKTI KaJbINTacThbIpYFa OarbITTaJFaH HETi3Tri
JKOHE THIMJII TUJTAKTUKAJIBIK IPUHLUITEDP KOPCETLITEH.

Kinm ce30ep: IMIAKTHKAIBIK TOCLA, NMPUHUMNTEP, KOMMYHMKATHUBTI KY3BIPETTUIK, LIET TUIAEPIH OKBITY,
KOMMYHHKATHBTI TOCLI, HHTETPAIIIbI TACLI, iC-9pEKeT, JapaiaH/IbIpy.

M. IlerpoBa, D.A. YTeybaea, T.A. Koxanosep

I[nz(aKanecxne yYcaoBus nmpouecca (l)OpMI/IpOBaHl/IH
KOMMy}lHKaTl/IBHOﬁ KOMIICTCHIIUHN

CraThsl MOCBAIIEHa M3YyYEHHIO AUAAKTUYECKHX YCIIOBHUH Ipolecca oOydeHHss MHOCTPAaHHBIM si3blkaM. Tak,
OJHUM M3 KITFOUEBBIX 3JIEMEHTOB HHOSI3BIYHOTO O0Y4EHHUs SBIAETCS AUIAKTUUECKUI MOIX0/, KOTOPBIil opra-
HU3YeT, yIpaBJisIeT IpoIieccoM 0OydeHNs M HallpaBJIeH Ha JOCTIDKEHHe LenH oOydeHus. B mponecce oOyue-
HUSI HHOCTPAHHOMY SI3BIKY OYEHb B)KHO BBHIOPATh JUJAKTUUCCKHE IMPHHIMIBI M OPTraHU30BaTh UX (QYHKIIHO-
HUpoBaHue. B pe3ynbraTe aHanmM3a paboT pOCCHUIICKUX U 3apyOEKHBIX METOIMCTOB aBTOPAMH BBIICJICHBI OC-
HOBHBIE U 3()()eKTUBHBIE AUNAKTHIESCKHE IIPHHIIMIIBI, HAIIPAaBICHHBIC HA JOCTHKEHHE OCHOBHOH IIen 00yde-
HMSI MTHOCTPAHHBIM SI3bIKaM B YCJIOBHSAX TPEXbSA3BIYHOIO 00pa3oBaHus — (OPMUPOBAHME KOMMYHUKATHBHOM
KOMIETEHIIUN.

Kniouesvie cnosa: nupakTHuecKuil MOAXOJ, MPHHLUIBI, KOMMYHHMKATHBHAs KOMIICTEHIMs, 0OydeHHUE HMHO-
CTPaHHBIM f3bIKaM, KOMMYHUKATHBHBIN MOAXOMA, HHTEIPUPOBAHHBIN MOAXOA, AEATEIbHOCTD, HHAUBUIYAJIU-
3amysl.
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Features of adaptation of first-year students to
the conditions of study at the university

The article is devoted to the problem of adaptation of first-year students to the conditions of development of
educational programs at the University. The article deals with the problems of students' adaptation to higher
education. It describes the difficulties that students have during their studies. The authors consider the im-
portance of developing the level of adaptation from school, thereby preparing future students for the new sys-
tem in advance. A research was conducted to determine the level of adaptation of students of the pedagogical
faculty of the specialty «Preschool education and upbringing» E.A. Buketov of Karaganda University.
The results of the study showed that the problem of adaptation of first-year students is one of the most im-
portant problems and is still a traditional subject of discussion, and as such, adaptation is the foundation of
training in junior courses. Students enter the student team, develop skills and abilities of rational organization
of mental activity, realize the vocation to the chosen profession develops an optimal mode of work, also
adapts to the teaching staff. Based on the results of the study, conclusions were drawn and recommendations
were developed to speed up the process students’ adaptation to the system of education in higher education.

Keywords: adaptation, student, student body, training, university, adaptability, changes, faculty.

Introduction

The problem of students' adaptation to the higher education system is an urgent topic not only at the
theoretical level, but also at the practical level. In many ways, their adaptation in the first year of study at the
University plays a huge role in the formation of future specialists who are competent in their field. Adapting
students to the new system is a complex and time-consuming process, as students are faced with new goals
and tasks that they were not familiar with during their studies at school.

According to the law «On education» of the Republic of Kazakhstan, «Students, students and other cat-
egories of persons receiving education are required to acquire knowledge and practical skills in accordance
with the established requirements, comply with internal regulations, and fulfill other requirements stipulated
by the legislation of the Republic of Kazakhstan and the Charter of the educational institution» [1]. We be-
lieve that the goal of positive adaptation of students to the higher education system is to form a readiness to
fulfill the above responsibilities and assimilate the system of requirements.

The relevance of our research is determined by the global tasks set by the Leader of the nation
N.A. Nazarbayev in his Messages to the people of Kazakhstan. In his address «Third modernization of Ka-
zakhstan: global competitiveness» dated January 31, 2017, the first President of Kazakhstan
N.A. Nazarbayev focused on changing the role of the education system: «our task is to make education the
Central link of the new model of economic growth. Training programs should be aimed at developing critical
thinking abilities and self-searching skills» [2].

In the psychological and pedagogical literature, there are many definitions of the concept of «adapta-
tion». In the most General way, this concept is defined as the process during which the functioning of the
system is established or maintained (that is, the maintenance of its basic parameters) when the conditions of
the external and/or internal environment change. The General scientific status of the concept of adaptation
also implies the need to define it in a broader sense that is invariant for specific scientific disciplines: adapta-
tion is a special form of reflection by systems of external and internal environmental influences, which con-
sists in a tendency to establish a dynamic balance with them [3].

* . B . .
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Literature review

Adaptation to University education is nothing more than adaptation to various requirements of higher
education. In psychological and pedagogical research, the following authors distinguish the components of
personal and collective adaptation of students to the higher education system: LV. Aglicheva,
A.G. Maklakov, N.A. Zarembo [4-6]. Among Kazakhstan scientists, the study of this problem is reflected in
the works of the following authors: L.S. Syrymbetova, S.M. Dzhakupov, E.K. Amirenov, G.M. Ertukeshov,
S.K. Nesipbayev.

Student adaptation is a complex, dynamic, and multi — faceted process that involves changing habits.
Learning at University is different from school, in school, teachers encourage pupils to activities, at a time
when University professors only give a direction. Many first-year students see this as a big problem, because
they are used to getting ready-made information, and students have misunderstandings against this back-
ground. It is worth noting that it is necessary to adapt to the higher education system not only school gradu-
ates, but also College graduates.

The process of modernizing our country's higher education system has undergone a number of changes
since the collapse of the Soviet Union. Kazakhstan entered the Bologna process, thus the country's higher
education system switched to the use of credit technology, which is unfamiliar to College graduates.
It is known that the adaptation process takes place throughout the entire period of study at the University, but
the initial period of study at the University is sensitive for the development of adaptive personality traits and
behaviors [7, 8].

Methods

To fully study the problem of students' adaptation to the higher education system, we used the follow-
ing types of methods: theoretical and empirical research methods. We analyzed the theoretical material on
the problem of research in the psychological and pedagogical literature. We also conducted a theoretical
comparison of the problem in different countries of the world. During the practical part, we used an empiri-
cal research method — the questionnaire K.Rogers and R.Dymond, which determines the level of socio-
psychological adaptation of people to new changing environmental conditions.

In order to determine the level of adaptation of first-year students, we conducted an empirical study,
and our choice fell on first-year students who have just arrived in a new city and live far from their parents '
home. This allowed us to check the level of adaptation of Ist year students during the first three months of
study at the University.

The study was conducted on the basis of the pedagogical faculty of Ye.A.Buketov Karaganda
University. The sample consisted of 1st-year students of the specialty «Preschool education and upbringing,
the total number of students in the group was 23 people. For the study, we used the method of diagnostics of
social and psychological adaptation of K.Rogers and R.Dymond. The Rogers-Dymond method is a personal
questionnaire aimed at identifying the personality characteristics of the test subject and the degree of socio
— psychological adaptation, often to a new environment, conditions and rules of behavior [9].

The purpose of the study is experimental verification of the level of adaptation of first-year students to
study at the faculty of education in conditions of Informatization of education; the object of research is
educational process in higher school, oriented on the formation of adaptation of first-year students to training
in terms of academic freedom and Informatization of the educational process.

The questionnaire contains 101 statements. 37 of them meet the criteria of adaptation of the individual,
37 — maladaptation, 26 — neutral. Statements in the latter category also include the so-called «lie scale».
All statements are depersonalized and all pronouns are put in 3 1., units. The purpose of this is that the test
taker does not fall under the influence of «direct identification» and that the test taker more objectively corre-
lates the statement with their abilities, characteristics and psychological state. In addition, the test taker
avoids the influence of «socially desirable responsesy». The classical scale of responses includes 7 points, but
some experts question this division, since the gradation of values is often not significant for the average per-
son's consciousness. The authors identified 6 integral indicators that allow analyzing the survey results:

1. Adaptation.

2. The acceptance of the other.

3. Internality (Ievel of subjective control).

4. Self-perception.

5. Emotional comfort.

6. The desire to dominate.
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The questionnaire contains statements about a person, their lifestyle, experiences, thoughts, habits, and
behavior style. They can always be correlated with our own way of life.

After reading the next statement of the questionnaire, you need to try it on to your habits, your lifestyle
and assess to what extent this statement can be attributed to students. In order to indicate the answer in the
form, you need to choose one of the seven assessment options, numbered from O to 6, which is suitable, in
the students' own opinion:

0 — this does not apply to me at all;

1 — this is not typical for me in most cases;

2 — I doubt that this can be attributed to me;

3 — I don't dare take it to myself;

4 — this is similar to me, but not sure;

5 — this is like me;

6 — this is exactly about me.

The selected answer option must be marked in the answer form in the cell corresponding to the se-
quence number of the statement [10].

Results

Theoretical analysis of the material on the research problem led us to the following results, which are
described below.

The need to study the problem of students' adaptation to the higher education system lies in the differ-
ence in the content, forms, methods and technologies of education in General education institutions and uni-
versities. Also, there is insufficient preparation for independent training of school graduates who are used to
receiving a ready-made set of knowledge. First-year students have a destructive attitude to learning in Gen-
eral, being timid in front of teachers, thereby showing their unwillingness to adapt to the new system.

Many first-year students experience difficulties related to the lack of independent learning skills, inabil-
ity to take notes on lectures, work with textbooks, analyze large amounts of information, and clearly Express
their thoughts.

The process of successful adaptation of students largely affects the academic achievements of students.
University admission often takes place at a young age, and youth is an integral part of socialization. A first-
year student, entering a University, faces not only academic problems, but also enters a completely new envi-
ronment of strangers. In addition to adapting to the new system, students need to adapt to their classmates
and teachers.

Based on theoretical analysis, it can be concluded that first-year students do not always successfully
master knowledge, skills and abilities. This is due not to the fact that they have received insufficient
knowledge, but to the fact that they have not formed certain personality traits. First-year students are not
ready for independent learning, they can not control themselves and conduct reflection. At the initial stage of
studying at the University, social adaptation is important for them, which plays an important role in our re-
search. In the process of communication, the individual adapts to certain patterns of behavior that operate in
this microsphere, obeys social requirements and is controlled by adults. Communication is an integral part of
joint learning activities.

A first-year student must adapt to the higher education system socially, psychologically, motivationally
and intellectually. The curator, classmates and teachers have a huge influence on the adaptation of students,
because adaptation is a «live» process.

Very often, the organization of educational activities in the first year does not ensure the proper adapta-
tion of students to the specific conditions of higher professional school. As a result of incorrect approaches to
the organization of the pedagogical process, inconsistent actions of teachers, insufficient attention to solving
this problem on the part of the administration and University teachers, it is quite difficult for students to
adapt to the educational process [11].

The most important time for a future specialist is the first year of University, when a student leaves one
social role, replacing it with another. At this stage, great attention should be paid to the adaptation of students
not only in educational activities, but also in personal and professional adaptation.

During the adaptation of first-year students, the following difficulties may arise that do not depend on
the student:

— discrepancy between a high level of claims and a low social status, which is set by age;

— mismatch between the style of communication in the parent family and the need to interact with
teachers and employees of the University;
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—the discrepancy between the increased focus on independence and dependence on the opinion of
peers.

Well-developed personal qualities of students determine how the future student will have the ability to
communicate within the team. Thus, teachers should develop critical thinking school leavers so that the
process of adaptation of students will not be so long and problematic in the future. It is worth noting that a
successful specialist today is a person who perfectly knows the basics of teaching, sees the political goals of
the country, has a rich scientific and practical training, is well — versed in his profession, at a high level.
Teachers create a successful, competitive, critically thinking specialist by developing the best personal
qualities in him, including the development of the level of adaptability in constantly changing environmental
conditions. The results of the study are presented in table 1.

Table 1
Results of the questionnaire
Ne Integralindicator Integralvalue Indicators Standards: Yourvalue
(teenagers), adults
Adaptivity S 70
1 Adaptivity 37,3 % (74-185)
Maladaptivity 74148 60
Self-acceptance (55:2421) 21
2 Self-acceptance 42,5 % (16-40)
Self-rejection 34
16-32
Theadoptionofother (3:32) 11
3 Theadoptionofother 50,2 % (1435)
Non-acceptanceofothers 16
14-28
Emotionalcomfort ( } gjg) 42
4 Emotionalcomfort 45,6 % (18-45)
Emotionaldiscomfort 19
18-36
Internalcontrol (32:23) 20
5 Internalcontrol 36,3 % (18-45)
Externalcontrol 18-36 16
Domination (gj g) 5
6 Domination 29,3 % (12-30)
Statement 1224 26

During the interpretation of the methodology, we found that 30.4 % of respondents have an average
level of adaptation, while 69.6 % of respondents have a low level of adaptation according to the results of
each of the indicators. The test results can be found in figure 1.

Research result

B Average level of
adaptation

M Low level of
adaptation

Figure 1. Results of research on social and psychological adaptation of students
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These results can be changed if you work with students in a timely manner and by the time of their pro-
fessional activity, their adaptation within the team will reach a level above the average and high levels.

In each of the research sub-items, the results differ, but nevertheless the level of socio-psychological
adaptation of first-year students is not pronounced. The total sum of the results of the sub-items is the final
level of adaptability.

For all sub-items, only 13 % correspond to the results of full adaptability, self-acceptance, emotional
comfort, internal control, and dominance. It follows that 87 % are not yet adapted to the new environment,
new learning conditions and social structure. During the study, we had a conversation with the group's cura-
tor, who confirmed the results of the method, referring to the fact that students still miss home, do not fully
understand the new credit technology for them, and often Express a desire to return home.

Discussion

At this stage, great attention should be paid to all teachers, because the absolute positive adaptation of
Ist-year students depends on their understanding attitude to students. Also, during the adaptation of students,
a huge role is played by the curator, who can unite the team. Since adaptation is considered an active pro-
cess, the administration of higher educational institutions should work together on it.

According to the results of the study, we created recommendations for teachers to improve the level of
socio-psychological adaptation of first-year students.

Recommendations:

1) create a correct idea of the future profession of future specialists by conducting the right professional
advertising;

2) conduct conversations using visual and practical teaching methods to explain the essence of credit
technology training;

3) take into account the individual qualities and abilities of an individual student;

4) identify the significance and features of first-year students ' adaptation to higher education;

5) apply forms and methods of training that are aimed at group work, thereby speeding up the process
of adaptation within the team,;

6) use various methods of testing knowledge, replace the oral survey with a written one, and Vice versa,
to reduce the stressful situation during a public speech;

7) pay attention to each student, control when one or another student «drops out» of the team;

8) conduct curatorial hours and trainings that will use psychological correction methods, such as art
therapy techniques for team building;

9) develop diagnostic methods to determine the level of adaptation of students of the faculty of educa-
tion;

10) analyze the impact of the teaching staff on changing the level of adaptation of students.

Conclusions

We must remember that during the adaptation of students, an important role must be assigned to the
student's personality. The basis of a successfully formed team is the personality of a person, which directly
depends on the level of education and independence of each student. We believe that it is necessary to devel-
op the level of adaptability of pupils already at school, preparing students for independent learning, to ana-
lyze and synthesize information, skills of deduction and induction.
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JLA. llIkytuna, KJI. ITonynan, T.I'. Cmarynosa

BipiHui Kypc cTyleHTTepiHiH KOFapbl OKY OPbIHAAPbIHbIH
OKY KaraajiapbiHa OediMaesy epekieaikrepi

Maxkana 6ipiHII Kypc CTyIeHTTepiHiH yHHBEpCHTeTTer] OitiM Oepy GarmapiamanapblH Urepy skaraaiiapbHa
Geitimaeny MaceneciHe apHanFaH. Makajaja CTYICHTTEpAi JKOFapbl OKy OpBIHAApbIHAA OKyFa Oedimaey
Macesnenepi 3eprrenred. CTyaeHTTEpAIH OKy Ke3iHIEe Ke3AeCeTiH KHUBIHIBIKTapbl CHUMATTalfaH. ABTOpIap
Oonamiak CTyIGHTTEpAl jKaHa JKyilere anjplH-aja JaibIHAAI, MEKTel KaOblprachlHaH Oeiimieny AeHreuiu
JAMBITYABIH ~ MaHbBI3IBUIBIFBIH  KapacTbipraH. Akanemuk E.A. bexeroB  areiHnmarbl  Kaparanuasl
YHUBEPCUTETIHIH Hearoruka GpaxynbTeTiHiH «MeKTenke OeHiHTi OKBITY JoHe TopOHeney» MaMaHIbIFbIHBIH
1 Kypc cTyneHTTepiHiH OeHimueny NeHrediH aHBIKTay YIIH 3epTTey KYpTri3inmi. 3epTTey HoTmkenepi
GoiiprHIIa OipiHII Kype CTyIeHTTepiHiH OeifiMaerry Moceneci eH MaHbI3IbI Macelnenep il Oipi eKeHAiri xoHe
OyYTiHri KYHTe HeHiH NocTypii MiKipTazac TaKbIPHIOB! OOJIBIT TaOBUIATHIHABIFE Al TEUIIB, a1 OeHimMuerry Kimni
KypcTap/ia OKBITYABIH HeTi3i eKeHiH KepceTTi. Belimaeny TyXbIpbIMAaMachl allbUIAbL, OKyFa OeiiMaerny
Ke3iH[e OKyFa jKaHaJaH TYCKEeH CTYASHTTEP.iH JKHi Ke3/IeCeTiH Macenenepi YChIHbUIAbL. BipiHim oKy JKbLIbI
KUBIHFa TOJIBI, ce0ebi OYJI KbUT OpTaFa, SIFHU CTYACHTTIK Y)KbIMFa Kipy >KbUIbI OOJBIN TaObUIagbl. AKbUI-0if
KBI3METIH YTBIMIbl YHBIMAACTBIPYFa [ar[bUlap MEH ICKepJiKTep, TaHIaraH KociOiHe caHaybl Typle
OeiiMIIiITiK, OHTaHIIBI €HOEK, TYPMBIC JKOHE JEMANIBICBIH KaJbITACTHIPa/bl, )KEKe TYJIFAHBIH MaHbI3]bl KoCiOn
KacHeTTepi JaMUABI XKoHe TopOueneHe i, conai-ak npoheccop-oKbITYIIBUIAp KYpaMbIHa JereH OeHiMaery
mpomeci kypeni. 3epTTey HoTwbKelepi OOMBIHIIA CTYIEHTTEp/IH >KOFaphl OKYy OpBIHIAFbl OKY >KyiieciHe
OeffiMaeny TPOIECIH >KeleNAeTy OOMBIHIIA KOPBITBIHABUIAP JKacalAbl JKOHE MeJarorrapra YCHIHBIMIAp
A3ipIeH/II.

Kinm ce30ep: OeitiMaeny, CTyIeHT, CTYOCHTTIK Y)KbIM, OKBITY, YHHUBEPCHUTET, Oeifimzeny, esrepicrep,
PO ecCOPIIBIK-OKBITYIIBUIBIK KYPaM.

JLA. llIkyruna, KJI. ITonynan, T.I'. Cmarynosa

Oco0eHHOCTH a1anTAIIUM CTYIEHTOB NEPBOI0
KYpca K yCJI0BUAM 00y4eHHs B By3e

Crathsl TOCBfllleHa MpoOJeMe ajanTalid CTYAEHTOB IEpBOTO Kypca K YCIOBHSAM OCBOEHHS
00pa30BaTeNbHBIX POrPaMM B yHHUBEPCUTETE. ABTOPAMH PacCMOTPEHBI MIPOOJIEMBI aJaNTAl[UN CTYAEHTOB K
00yYeHHUIO B BBICHIMX YueOHBIX 3aBeJeHUAX. OMUCAaHBl TPYAHOCTH, C KOTOPBIMH CTAIKHUBAIOTCS CTYAEHTHI BO
BpeMs oOydeHus. M3ydeHa BaKHOCTh pa3BHTHsA ypPOBHS aJaNTallid CcO IIKOJNbHOH ckampu. IIpoBeneno
HCCIIeI0BaHNE Ha OIpe/eIeHIe YPOBHS aJallTalluy CTYACHTOB IIeIarornueckoro pakyIbTeTa CHenHaIbHOCTH
«/lomkoneHOe OOydYeHHMEe M BOCHHTaHHE» KaparaHamHCKOro yHHBEpCHTETa HMEHHM akKaJeMuKa
E.A. bykeroBa. PesympraTel mccleoBaHUS — IIOKA3aJM, 4YTO HpoOieMa  aJanTalud  CTYAEHTOB-
TIEPBOKYPCHHUKOB IIPEICTAaBISIET COOOW ONHY M3 BaXKHBIX NMPOOJIEM M 10 HACTOSIIEr0 BPEMEHH SBISIETCS
TPaAUIMOHHBIM MPEIMETOM AUCKYCCHH, a KaK TakoBas ajanrtanus — (QyHZaMEHT OOy4YeHHUs] Ha MIIaIINX
Kypcax. PackpbiTo MOHSTHE amanTalMy, MPEACTABIEHbI YacTO BCTPEYAIOIIHECs MPoOIeMbl CTYAEHTOB BO
BpeMs afanTanuu kK odyuenuto. Ha nmpoTshkeHHu mepBoro rojga oO0y4deHHs MPOUCXOINUT BXOXKIEHHE CTYISHTA
— IEPBOKYPCHHKA B CTYIAEHYECKMH KOJUICKTHB, (OPMUPYIOTCS HAaBBIKM M YMEHHMS DaLHOHAIBLHOIL
OpraHM3alliMl  YMCTBEHHOM  JESATENBHOCTH, OCO3HAeTCs IpHU3BaHME K  BhIOpaHHON mpodeccun,
BBIPAa0ATHIBACTCSl ONTHMANBHBIA PEXKHM Tpyda, JOcyra M OblTa, pa3BHBAIOTCS M BOCIHTHIBAIOTCS
npodecCHOHaIbHO 3HAYMMBIE KadecTBa JIMYHOCTH, a TakKe MPOUCXOAUT TMPOIECC aJanTanud K
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npodeccopcKo-NnpenoaaBaTensckoMy coctaBy. Ilo pesynpTaTaM HCCICIOBAaHMS CHENAaHbl BBIBOABI M
pa3paboTaHbl PEKOMEHIALNH 110 YCKOPEHHIO MPOLEcca aaNTaluy CTyIEHTOB K CUCTEMe 00y4YeHHs B By3€.

Kniouesvie crosa: ajanranus, CTyJACHT, CTy,Z[eH‘lCCKI/Iﬁ KOJIJICKTUB, 06yqu1/1e, YHUBEPCUTET, aJallTUBHOCTD,
U3MCHCHUA, Hp0(1)eCCOpCKO-HpeHOZ[aBaTCJILCKI/Iﬁ CcocCTaB.
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Interdisciplinary integration as a pedagogical condition
for preparing students for professional activities

The strategic objectives of trilingual education in Kazakhstan have actualized the need to prepare students of
pedagogical specialties to use English in their professional activities in the context of modernization of educa-
tion in the Republic of Kazakhstan. On the basis of the research carried out, the authors of the article present
their vision of the success of this process, which, in their opinion, lies in the careful selection of pedagogical
conditions, one of which is interdisciplinary integration, as a tool that contributes to the integrated educational
and methodological support of the process of teaching professionally oriented English with taking into ac-
count the specifics of the specialty. A consistent transition between disciplines will contribute to the for-
mation of a consistency of knowledge based on the development of general scientific ideas and concepts, the
improvement of professionally oriented knowledge and skills of students, coordination in the work of teach-
ers of various disciplines, their cooperation, a unified interpretation of general scientific concepts, consistency
in the implementation of complex forms of organizing the educational process, integrated educational and
methodological support of the process of teaching professionally oriented English, taking into account the
specifics of the specialty.

Keywords: pedagogical conditions, interdisciplinary integration, trilingual education, professional activity,
readiness, pedagogical specialties, language training, professionally oriented English.

Introduction

In the context of the modernization of education in the Republic of Kazakhstan, higher education is
faced with the task of creating a qualitatively new system for training future specialists. At the stage of the
formation of a new paradigm of education, it is of fundamental importance to find ways to form the readiness
of students of pedagogical specialties to use English in their professional activities. The success of this pro-
cess, in our opinion, will depend on carefully selected pedagogical conditions.

On the basis of scientific psychological and pedagogical research, it can be determined that scientists
correlate the concept of «condition» with such concepts as «circumstancey, «set of circumstances», «meas-
urey, «opportunities», «requirements», on which the success of the educational process depends.

So, L.P. Podlasy, considering the conditions of the pedagogical process, distinguishes external condi-
tions: natural-geographical, social, industrial, cultural and internal: material and technical, sanitary and hy-
gienic, moral and psychological, etc. [1].

A.F. Amend by pedagogical conditions is understood as a set of measures of the educational process
that provide the necessary level of development of the desired category of the student's personality [2].

L.B. Trubaichuk also determines the pedagogical condition in the educational process as the circum-
stances that contribute to the achievement or, on the contrary, inhibit them[3].

A.C. Belkin, E.V. Tkachenko represent pedagogical conditions as generalized requirements for the na-
ture of the organization of the educational process, implying the creation of a virtual educational environ-
ment with such properties that would allow to model the process of acquiring vitagenic experience by a per-
son in the process of life [4; 242].

Summarizing the above provisions in scientific literature and pedagogical research, we can conclude
that the concept of «pedagogical conditions» as a whole is considered as a set of circumstances aimed at
achieving a specific goal of the activity being carried out.

*Corresponding author’s e-mail: post1976@mail.ru
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Materials and Methods

Taking into account the definitions given above, and based on the definition of A. Ya. Najn [5; 16]:
«Pedagogical conditions are a set of objective possibilities, content, forms, methods and material-spatial en-
vironment aimed at solving the assigned tasks», we understand the pedagogical conditions that contribute to
the formation of the readiness of students of pedagogical specialties to use the English language in profes-
sional activities, as a set objective possibilities of content, forms, methods, techniques of professional train-
ing, material and spatial environment, aimed at the formation of readiness to use the English language in pro-
fessional activities in the unity of motives, knowledge and skills.

Many dissertations are devoted to the problem of the conditions for the formation of readiness for vari-
ous aspects of professional activity, as well as the problem of the formation of readiness to use a foreign lan-
guage in pedagogy, which is of greatest interest within the framework of this research. So, I.S. Radchenko
identifies the following conditions for the formation of readiness:

— creation of a model for the formation of readiness;

— creation of a comfortable educational environment, the formation of positive emotions, modeling by
the teacher of the situation of success in the learning process;

— the teacher's readiness to manage the educational and professional activities of students in the learning
process;

— availability of methodological support for the process under study [6].

M.V. Kislinskaya, exploring the process of formation of a foreign language culture, defines the follow-
ing pedagogical conditions:

— ensuring compliance of the content of foreign language education with the level of professional aspi-
rations of students;

— the formation of motivation, providing the subject-subject value character of students' attitudes to a
foreign language culture;

— formation of foreign language readiness in terms of professional communication;

—reliance on native culture [7].

T.N. Galinskaya, B.L. Temkina under the pedagogical conditions for the development of readiness for
professional communication understand as a set of measures aimed at increasing the efficiency of the process
of developing communicative readiness in the professional sphere. This understanding of the essence and
characteristics of the definition of the concept of pedagogical conditions help the authors highlight the most
significant conditions for the development of the readiness of students of pedagogical specialties to use Eng-
lish in their professional activities:

— ensuring communicative impact on the intellectual, motivational, value and behavioral spheres of the
individual,

— organization of gradual teaching of university students to communicate in dialogical forms of interac-
tion between teachers and students;

— modeling of real situations of foreign language communication based on the activity approach [8].

S.V. Motorina [9] identifies the following pedagogical conditions in the formation of foreign language
readiness for professional activity among students of humanitarian specialties:

1) holistic immersion of students in professionally oriented activities and the formation of sustainable
motivation for learning a foreign language;

2) ensuring interdisciplinary connections and continuity at all stages of teaching students a foreign lan-
guage;

3) intensification of learning through the use of innovative pedagogical technologies in the educational
process at the university.

Thus, it is clear that the authors of dissertation research distinguish different sets of pedagogical condi-
tions. Such a variety of conditions is explained by differences in the setting of research goals, requirements
for the quality of training, theoretical and methodological approaches to the study of the problem, etc. But in
general, it can be argued that these pedagogical conditions in scientific works are based on general philo-
sophical, psychological and pedagogical provisions as the basis for research and have common features,
which is explained by the presence of similar research objects.

Determining the totality of pedagogical conditions contributing to the formation of the readiness of stu-
dents of pedagogical specialties to use the English language in their professional activities, we took into ac-
count the following: 1) professional requirements imposed by society on a modern specialist; 2) features of
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professional communication in preparation for professional activity of students of pedagogical specialties;
3) the leading ideas of the integrative-activity approach, elements of the modular approach, interdisciplinary
integration; 4) the results of the ascertaining stage of the experiment.

The essence of the structure of the concept of readiness to use the English language in professional ac-
tivity, which we consider as an integrative personal education, which includes knowledge and skills, positive
motivation necessary for the successful implementation of a certain type of professional activity and under-
standing of the essence and characteristics of the definition of the concept of «pedagogical conditions» leads
us to the need to highlight such pedagogical conditions that should ensure the formation and development of
students' readiness to use English in professional activity in the unity of the cognitive, praxeological and mo-
tivational components of the above readiness.

The cognitive component of the readiness of students of pedagogical specialties to use the English lan-
guage in their professional activities includes a set of theoretical knowledge for the implementation of pro-
fessionally oriented communication in English, namely: linguistic, sociolinguistic and professional commu-
nicative knowledge.

This characteristic of the complex of knowledge proceeds from the specifics of the study of the English
language by students of pedagogical specialties, where all training should reflect the characteristics of the
disciplines and professions that it serves, therefore, all educational activities, content and teaching methods
are close to the needs of future professional activities. Such work, aimed at mastering basic communicative
knowledge, is carried out in the process of forming students' readiness to teach in English using professional-
ly oriented texts based on the material of the disciplines of general professional training and the discipline
«Professionally oriented foreign language».

Thus, one of the necessary conditions ensuring the formation of the readiness of students of pedagogical
specialties to use the English language in their professional activities is to provide students with a complex of
linguistic, sociolinguistic, professional and communicative knowledge through the integration of various
forms of teaching and interdisciplinary integration.

Currently, foreign experts are conducting research in the field of language training as one of the means
of studying non-linguistic disciplines. We studied the experience of some countries in this area. Thus, in Eu-
rope, the Middle East, Southeast Asia and Japan, the CLIL (Content and Language Integrated Learning) ap-
proach has become widespread [10; 389]. In North America, it was named CBI (Content Based Instruction).
According to these approaches, one of the conditions for language training is parallel teaching of specialized
disciplines in English [11; 70]. Such approaches not only carry sociocultural value, but also suggest using
English as an additional tool to gain advantages in a competitive world [12; 488].

Also, this idea was embodied in the works of N.E. Astafyeva, Yu.K.Babansky, V.P. Bespalko,
E.D. Erzhanova, L.K.Karabaeva, V.V.Kraevsky, N.I Reznik, A.A. Sarsembaeva, G.M. Strizhkova,
L.L. Yurova, L.V. Filatyeva and etc.

Results and Discussion

In the process of developing readiness to use English in professional activities, it is necessary to high-
light interdisciplinary connections, i.e. mutual coherence of curricula, due to the system of sciences and di-
dactic goals. The didactic principles of scientific character, systematicity and continuity of knowledge re-
quire the arrangement of individual academic disciplines in the curriculum in such a way that the study of
one can rely on the knowledge presented in other disciplines [13]. This provision is important when teaching
a professionally oriented foreign language.

In order to study the issue of interdisciplinary integration, we analyzed the working curricula of special-
ties 5B011200 — Informatics, 5B011200 — Chemistry, SB011300 — Biology, 5B011400 — Physics for
4 years of study, namely 2016-2019 years of admission. The task of studying this issue was to determine the
position of language and special disciplines, including those taught in English, in the working curricula of
the above specialties.

This analysis showed that in all four specialties the discipline «Professionally oriented foreign lan-
guage» was studied in the 6th semester, when special disciplines and special disciplines in English — in 2-5
semesters. Since 2019, the discipline «Professionally oriented foreign language» has not been included in the
working curricula of specialties «Biology», «Physics».

This situation in relation to the study of the discipline «Professionally oriented foreign language», in
our opinion, cannot but affect the level of professional training using the English language of the above-
mentioned specialties. The present arrangement of linguistic and special disciplines does not correspond to
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the implementation of the principle of systematicity and continuity, which is organically linked to the princi-
ple of scientific character, which implies a consistent arrangement of educational material in the working
curriculum, reliance on previous knowledge, consistency between them, taking into account interdisciplinary
integration.

We conducted a survey of teachers teaching special disciplines in English at the faculties of mathemat-
ics and information technology, chemical, biological-geographical, physical and technical E.A. Buketov Ka-
raganda University. 36 teachers took part in the survey. First of all, teachers were asked to assess the lan-
guage preparation of students for the beginning of the study of special disciplines in English. 82 % of teach-
ers defined the level of students as low / elementary proficiency (they can read and translate using a diction-
ary), 18 % as an average / independent proficiency (know how to read and translate texts using a dictionary,
verbally and in writing to express their thoughts and opinions, using simple grammatical constructions and
vocabulary) and none of the teachers noted the high (fluency) level of students' language training.

As the reasons for the above indicators of the language training of students before the beginning of the
study of special disciplines in English, teachers indicate: poor language training of graduates of secondary
schools (70 %), low motivation of students to learn English (20 %), insufficient level of provision of the pro-
cess of teaching English appropriate level educational and methodical literature and technical equipment
(10 %).

As measures to improve the language training of students before starting to study special disciplines in
English, 80 % of teachers point to the need to ensure continuity between the discipline «Professionally ori-
ented foreign language» and special disciplines.

Conclusions

The results of the study confirm the necessity and expediency of the use of interdisciplinary integration
in the process of forming the readiness of students of pedagogical specialties to use English in their profes-
sional activities. A gradual transition between disciplines will contribute to the formation of a consistency of
knowledge based on the development of general scientific ideas and concepts, the improvement of profes-
sionally oriented knowledge and skills of students, coordination in the work of teachers of various disci-
plines, their cooperation, a unified interpretation of general scientific concepts, consistency in the implemen-
tation of complex forms of organizing the educational process, integrated educational and methodological
support of the process of teaching professionally oriented English, taking into account the specifics of the
specialty.

Taking into account the above, as the first pedagogical condition that contributes to the formation of the
cognitive component of the readiness of students of pedagogical specialties to use English in their profes-
sional activities, we single out the provision of students with a set of knowledge necessary for the use of
English in professional activities based on interdisciplinary integration.
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I'.K. TneyxanoBa, O.A. Anapeesa, XK.K. Axmanuesa

ITonapaJjbIK HHTErpauys CTYACHTTEPAiH AFbLIIIBIH TUIIH KIci0HU KbI3MeTTe
KOJIIAHYIAFbI AasiPJIBIFbIH KAJTBINTACTBIPYAbIH MeJIArOrMKAJIBIK HIAPTHI peTiHae

Kazakcranna ymrringi 6inimM 6epyaiH cTpaTerusuIbIK MiHASTTEPl ITeAaroruKaiblK MaMaHIBIKTap CTYACHTTEePiH
Kazakcran PecryOnukachiHEIH OiniM Gepyai JKaHFBIPTY >KarfaifblHAa KociOM KbI3METTE arbUIIIBIH TiTiH
KOJIIaHyFa JalbIHAAy KaKeTTUIriH e3ekTeHuipai. JKyprizinren seprreynep HerisiHAe Makanga aBTOpJIApHI
OCBl YHCPICTIH COTTUNIN Typansl ©3 Ke3KapacTapblH YCBIHFAaH, OJNAPABIH MiKipiHIIe, MaMaHABIKTBIH
epeKIIEIIriH eCKepe OTBIPHII, K3CiOH-0aFbITTaNFaH aFbUIILIBIH TUTIH OKBITY ITPOLIECIH HHTErpaLlUsJIaHFaH OKY-
onicTeMeNik KaMTaMachl3 €Tyre BbIKNAJl €TETiH Kypasl peTiHAe MOHAPANbIK MHTErpanus OoJbil TaObUIaThIH
HEJaroruKajblK Karaaillapabl MYKUAT TaHIaylaH Typanbl. [ToHaep apachlHOarbl OOHEKTI aybICy KaJIibl
FBUIBIMHM HJESIap MEH TYKBIpbIMIaManapibl AaMBITyFa HeTi3fenreH OuTiM KyHeciH KaJbIITacTBIpYFa,
CTYICHTTEpHiH KociOm OarblTTanFaH OuTiMI MEH JaFAbUIapblH  OKETUINIpYre, opTYpii IOHZIEp
OKBITYLIBUIAPBIHBIH ~ JKYMBICBIH  YHiecTipyre, OJapAblH  BIHTHIMAKTACTBIFBIHA,  JKAINbl  FHUIBIMU
TYXKBIpBIMIaMalapasl OipbIHFall TYCIHAIpYTe XoHEe OKy HMpOIeciH YHBIMIACTHIPYABIH Kypaeni ¢opmanapsiH
JKY3ere achIpyJarbl JOMEKTUIIKKe, MaMaHIBIKTBIH EPEKIIENiriH ecKepe OTBIPHIN, KociOM-OarbITTanraH
aFBUIIIBIH TUTIH OKBITY HPOLECIH KEIISH I OKY-9MiCTeMeNiK KaMTaMachl3 eTyre Heri3menreH sxyheni Oimimai
KaJIBINTACTBIPYFa BIKIAJ eTe].

Kinm ce30ep: nenarorukanblK LIapTTap, MOHApaJbIK HHTErpamms, ywringi OuriM Oepy, KociOu KbI3MerT,
JafibIH/IBIK, IEAarOrKaIblK MaMaHbIKTap, TUINIK JalbIHIBIK, KOCiOM-OaFbITTaNIFaH aF bUIIIBIH TiJi.

I'.K. TneyxanoBa, O.A. Anapeesa, XK.K. Axmanuesa

MexaucuunJInHapHAas HHTerpanus KaK neJiaroruieckoe ycJioBme
NMOJATOTOBKHU CTY/IEHTOB K NMPo(ecCHOHAIBLHOM 1esITeJIbHOCTH

Crparteruueckue 3agaddl TPEXbA3bIYHOTO oOpa3zoBaHus B KaszaxcraHe akTyaiau3upoBaiu HEOOXOIMMOCTH
TIOJITOTOBKY CTYAEHTOB ITEIarOTMYECKHX CIIECIHAIBHOCTEN K HCIIOIB30BaHUIO aHTIIMHCKOTO SI3bIKa B Ipodec-
CHOHAJIBHOM JESTENFHOCTH B YCIIOBHSIX MOAepHHU3anuu oOpazoBanus Pecrybmuku Kasaxcran. Ha ocnoBe
NIPOBEAEHHBIX MCCIICOBAaHUH aBTOPHI CTATHU IPECTAaBISIIOT CBOE BHCHHE YCIECIIHOCTH JAaHHOTO IpoIiecca,
KOTOpOE 3aKJII0YAeTCs, 0 UX MHEHHIO, B TIIATEIEHOM IOAOOpE MeJarornieckuX YCIOBHH, OJHUM U3 KOTO-
PBIX SBIAETCS MEXAMCUMIUIMHAPHAS MHTETpPalMsi KaK MHCTPYMEHT, CHOCOOCTBYIOLIMH HMHTEIPUPOBAHHOMY
y4eOHO-MeTOANYECKOMY 00eCIIeueHHIO Ipolecca 00yueHus NpohecCHOHAIBHO-OPHEHTUPOBAHHOMY AHIJIH-
CKOMY A3BIKY C y4eToM creuuduku crneuuanbHocTH. ITocneoBaTeabHbIH Mepexos Mexy AUCLMIUIMHAMU
Oyner crocoGcTBOBaTh (POPMHUPOBAHUIO CUCTEMHOCTH 3HAHMH Ha OCHOBE Pa3BHTHs OOLIEHAYYHBIX HICH M
TIOHATHH, COBEPIICHCTBOBAHHIO MTPO(ECCHOHATIBHO HAIPABICHHBIX 3HAHWI M YMEHHI CTYJECHTOB, KOOPJHHA-
UM B paboTe MpernojaBaTenell pa3sIMIHbIX JUCIHIUINH, UX COTPYIHUYCCTBY, SIHHON TPAKTOBKE OOIIEHAYY-
HBIX TIOHATHH, COTJIACOBAaHHOCTH B IIPOBEJICHIN KOMIIIEKCHBIX (JOpM OpraHM3aluy y4eOHO-BOCIINTATEIHLHOTO
npolecca, HHTETPUPOBAHHOMY y4eOHO-METOANYECKOMY 00eCIIeueHH o mporecca 00y4eHus npodeccuoHab-
HO-OPUCHTHPOBAHHOMY aHIIMHCKOMY SA3BIKY C YY€TOM CIEUU(UKH CIICLHaNIbHOCTH.

Kniouesvie cnosa: meparorudeckie yCIOBHs, MEKAUCLUIIIMHAPHAS WHTETpalys, TPEXbA3bIYHOE 00pa3oBa-
HHe, IPO(peCCHOHANBHAS JICATEIbHOCTb, TOTOBHOCTD, NEAArOrHYECKUE CIICIUAIBHOCTH, S3bIKOBAs TIOJIOTOB-
Ka, Mpo(eCCHOHABHO-OPUEHTUPOBAHHBIN aHTITUHCKUI S3bIK.
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of Higher Education in Kazakhstan

In this paper, some specific issues of student leadership development in Kazakhstan universities were consid-
ered. The authors draw attention to the fact that leadership development is now becoming an integral part of
the undergraduate and graduate educational programs. This paper reviews different leadership approaches and
theories to analyze the question of student leadership development and gives the historical classification of
leadership studies in the USA. Likewise, in the paper, a brief review was given to the experience of
Toraighyrov University in implementing a specific leadership development program, which is designed with
taking into account the cultural, professional and educational uniqueness of the region. The researchers of the
article offer another alternative way for leadership skills development — creation of a leadership school in
the form of non-government organization. Based on the theoretical research conducted by the authors, the
main ways of formation of leadership qualities and necessary skills due to several objective and subjective
circumstances were identified.

Keywords: leadership, student, leadership development programs, leadership qualities, higher education,
leadership theories, Toraighyrov University, Kazakhstan Republic.

Introduction

Nowadays, Kazakhstan Republic’s High Education faces a multitude of complex social and profession-
al issues. Currently, we are witnessing a shift from management development towards leadership develop-
ment, not only in the university administration but also in the educational process. The system of higher edu-
cation is aimed at training and preparing a professional, who can offer innovative ideas and lead others
around him through gaining organizational skills and having an internal desire for social activity.

Leadership qualities are one of the leading characteristics of the personality of a modern person. The
formation of these qualities at different stages of ontogenesis is an essential task of pedagogical psychology.
The personal qualities of a leader, which were inherent in children as early as the school period of life, can
and should receive impulses for further formation at subsequent stages of life. This is especially true for such
a period, designated as student age.

Being the personnel resource of society, young people studying at a university, like no one else, strive
to prove themselves most fully, to form the most demanded social and professional competencies for the cur-
rent moment in history. It is important that for this age, the presence of adequately developed leadership
qualities is not only a need for the development of the individual as such but also its development in the con-
text of the emerging socio-political and economic transformations of modern society. In the conditions of
continuous change of all aspects of society, as ever, young, knowledgeable, energetic, initiative leaders who
can rally like-minded people around themselves, clearly and formulate before them urgently, immediate and
promising tasks, support difficulties in minutes and reach new heights.

Leadership development is now becoming an integral part of the undergraduate and graduate education-
al programs, with courses and activities running the gamut from curricular classes offered by a variety of
academic disciplines (the leading role is given to such disciplines as leadership and organizational psycholo-
gy, education, management, and business) to co-curricular programs offered by various student affairs offic-
es (such as leadership organizations, volunteer programs, etc.). This substantial matter has spurred a plethora
of research made in leadership development in different spheres of human beings, along with surveys and
instruments to measure and assess skills related to various leadership initiatives.

However, in practice, among university students, the proportion of students who are sufficiently inert,
amorphous, do not have any expressed abilities and do not seek to express themselves, to achieve prestigious
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social status by their efforts is still quite significant. Such apathetic manifestations impede the processes of
their social adaptation and professional development. Because of this, in the school and after school periods
of life, a certain organizational and psychological-pedagogical activity is required to help young people in
developing their leadership aspirations, and, consequently, competitiveness and success in all social fields.

The problem of developing leadership aspirations among university students is at the crossroads of sev-
eral areas of research in psychological science, which have been intensively developed in the last decade.

Most universities and colleges in Kazakhstan in the process of student leadership development are di-
rected to the experiences of the USA and European universities. Nevertheless, Kazakhstan educational sys-
tem is a part of the Bologna Process, most universities have chosen American Universities’ leadership devel-
opment models. Many of the leadership development programs in American Universities are designed based
upon studies and models that were developed for managers in business and public-sector organizations [1].
Still, it is a doubt question, because such models are substantial for education systems which are completely
different from the environment in which industries and corporations cooperate.

Toraighyrov University tries to create and implement a leadership development program, suitable for
the educational and cultural environment of the University mentioned above.

Experimental

Among a big number of leadership theories, Action —Centered Leadership model is the most appropri-
ate for Kazakhstan culture due to its historical background, people mentality and simplicity of this theory.

This model demonstrates leadership perception by Kazakhstan leaders through task-, team- and individ-
ual orientation. Kazakhstan leaders are task and team oriented rather than individual oriented because histor-
ically Kazakh people were developing and growing in collectivistic culture [198], even before Soviet Union
period and during this time (Soviet), task management and strict execution of task were deeply inculcated.
As a result, there is a low attention given to the individual development within a team and thus, there is a
tendency of low investment in young generation of Kazakhstan.

University students face unprecedented pressure to graduate ready to confront an employment and man-
agement environment churned by consistent advances in globalization, technology, and diversity in the
workforce [1]. The soft skills are put to the first place in the order of most required personal qualities and
skills by employees for post-secondary institutions. As a result, most universities and colleges have respond-
ed by adding «soft skills» such as communication, leadership, and team management within their criteria for
quality education [2]. The National Association for Colleges and Employers state such skills as «leadership,»
«problem-solving skills,» and «ability to work in a team» as skills to develop in college more necessary than
technical training [3].

To analyze the question of student leadership development the definition for key terms should be given.
First of all, the definitions of leadership researches and approaches as a broadening concept will be provided
from various sources both scholarly and legitimate. Leadership has long captured the interest of not only ac-
ademics but also practitioners from different spheres.

Current leadership theories recognize a shift from simple dynamic leadership model (how a leader be-
haves and execute in collaboration with followers) to the influence of the leaders character on others (who
leaders are and how they maximize this self-awareness to lead other) This development of leadership theo-
ries from the locus of the individual to a mutual and social relationship between leader and the follower has
influenced a shift in the leadership development from skill and knowledge competence to the collaborative
and relational capacities [4].

There is still no general agreement among scientists and in the literature on the definition of leadership.
The literature review allows us to distinguish the following approaches and theories on leadership and lead-
ership development can be classified as follows:

1. Personality Era: Great Man Period (Bowden, 1927; Clatyle, 1841); Trait Period (Bingham, 1927);

2. Influence Era: Five Bases of Power Approach (French and Raven, 1959); Leaders Dominance Ap-
proach (Scheck, 1928);

3. Behavioral Era: Reinforced Change Theory (Bass, 1960); Michigan State Studies (Likert, 1961);
Managerial Grid Model (Blake and Moulton, 1964); Action Theory of Leadership (Argyris, 1976); Theories
X and Y (McGregor, 1960, 1966);

4. Situational Era: Environmental Approach (Hook, 1943); Open-System Model (Katz and Kahn,
1978); Role Attainment Theory (Stogdill, 1959); Leader Role Theory (Homans, 19959);
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5. Contingency Era: Contingency Theory (Friedler, 1964); Path-Goal Theory (Evans, 1970; House,
1971); Situational Theory (Hersey and Blanchard, 1969, 1977); Multiple Linkage Model (Yulk, 1971)

6. Transactional Era: Leader-Member Exchange Theory (Dansereua, Graen and Haga, 1975); Emergent
Leadership (Hollander, 1958); Social Exchange Theory (Hollander, 1979; Jacobs, 1970);

7. Cultural Era: Theory Z (Ouch and Jaeger, 1978); Self-Leadership (Manz and Sims, 1987)

8. Transformational Era: Transformational Leadership Theory (Burns, 1978); SFP Leader Theory
(Field, 1989; Eden, 1984); Performance Beyond Expectation Approaches (Bass, 1985)

On the bases of academic literature analyses «leadership can be defined as a special psychological for-
mation that stimulates and orientates a person’s activity; it is an individual’s focus on achieving high results
in a certain area of social interaction within and with group members and followers.

Today's leadership development efforts are largely focused on developing two types of leadership:
transactional and transformational. Modern Leadership Theories are identified according to different levels
of relationship between leaders and followers and may be categorized as transactional or transformational.

Transactional leaders are those who exchange tangible rewards or benefits for the work and loyalty of
followers. In contrast, transformational leaders are those who use power and influence to engage with fol-
lowers, focus on higher-order intrinsic needs, motivate followers by highlighting the value of the specific
outcomes and inspire new ways in which those outcomes may be achieved [5].

Results and Discussion

Many Kazakh and Russian educators and scientists distinguish student youth, a period of enrollment to
the post-secondary institutions as the most sensitive and productive period for the development of leadership
qualities.

The specific features of this period can be characterized by the transition from vocational training to a
new level of personal development known as professional. Enrolment into the university usually is character-
ized by immersion of students into the campus life and educational process, creating favorable conditions for
developing leadership qualities and the formation of important skills.

The period of study at the university is a sensitive period for the formation of leadership aspirations of
students due to several objective and subjective circumstances. The objective circumstances conducive to the
formation of leadership aspirations include the special responsibility imposed by society on the student as a
future specialist and socially active citizen, as well as a significant proportion of the independence delegated
to him by the subjects of guardianship. Subjective circumstances include the maturity of all the student’s
mental functions, his wide knowledge, and the experience of building social interaction.

Currently, Toraighyrov University (my alma mater) is developing a specific leadership development
program. The program is designed with taking into account the cultural, professional and educational
uniqueness of the region. The leadership development program consists of three main directions:

1. Curricular classes (offered by such educational minors as organizational psychology and manage-
ment)

2. Co-curricular programs offered by various student affair offices (such as volunteer organizations,
community service centers, student communities, student government, etc)

3. Start-up academy (student organization supporting student startups, motivating them to create accu-
mulate fresh ideas and realize them)

Above mentioned three structural divisions of leadership program are directed to develop and form nec-
essary skills and qualities. For example, curricular classes offer training which aimed to develop «soft skills»
such as communication and organization skills, public speaking skills, emotional intelligence, and others.

Leadership aspirations as special psychological education, stimulating and orienting human activity, are
a form of the orientation of his personality to achieve high results «in a certain area of social interaction, in a
certain subject area or problem situation. A necessary condition for leadership is to achieve these results as
part of a group that recognizes the dominance of a leader for a more or less extended period, autonomous or
linked to any life circumstances. The analysis of the phenomenon made it possible to identify three main
components in the structure of leadership aspirations: value-semantic components, motivational and behav-
ioral. The value-semantic component of leadership aspirations characterizes the field of values with which
leadership is associated with the subject. The motivational component of leadership aspirations characterizes
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the field of motives of the subject's appeal to leadership behavior. The behavioral component of leadership
aspirations characterizes the degree of activity of the subject in the implementation of leadership behavior.

Young people, both leaders and non-leaders, would like to have the power and influence other people as
well as further develop their organizational skills. Moreover, being money and career oriented, youth is
ready to get more knowledge and skills to meet employers® requirements. However, due to low communica-
tion with both university and employer, the young people have to develop these skills during job experience.
This slows down the process of acquiring leadership skills and career development. Thus, for leadership
skills development, the researcher is offering another alternative of creation of a leadership school in the
form of non-government organization.

The Leadership School will help both employees and Kazakhstani youth to advance the existing
knowledge and skills and transform young generation from people with specific knowledge into perspective
potential employees with universal professional skills, certain sense of purpose, values and characteristics.

The aims of the leadership school correspond to the main objective of the development of high profes-
sionals in Kazakhstan, which is fulfilling the gap of well developed leadership skills. The basic idea of lead-
ership school is that it focuses mainly on practical universal skills development, such as communication, ne-
gotiation, analytical, critical thinking and other skills rather than providing theoretical background in certain
areas. Graduates from this school are to be characterized with strong business skills, they will create a pro-
fessional society in Kazakhstan and thus, fulfill the leadership skills gap and will be able to realize the set by
President of Kazakhstan Strategy «Kazakhstan-2050». These young people will be more confident and in
consistence with labor requirement.

In order to develop prospective leaders, the interested parties (graduates, businesses and government)
should consider the involvement in the value-based leadership. This type of leadership implies foundation in
the form of behavioral and attitude values, which consist of human, nation and country values, such as sen-
iority, respect, learning, achievement, family and diversity. Leaders that follow values philosophy are team
and individual oriented people. That is why, it is important for Kazakhstan to further develop all three
Adair‘s areas in balance, because at present, Kazakhstan people are more task-oriented due to historical as-
pects, present Government tendencies and low involvement in team and individual development.

On the bases of experience and current situation in the Higher Education in Kazakhstan, leadership de-
velopment should be integrated into the curricular and co-curricular of educational programs through such
spheres as an academic sphere (implementing special minor programs), extra-curricular sphere (student af-
fairs and student alliance), and entrepreneurial sphere (student startup).

Conclusion

There is still no consensus among scholars and academicians about defining such a complex notion as
— leadership. Based on the analyses of academic literature «leadership can be defined as a special psycho-
logical formation that stimulates and orientates a person’s activity; it is an individual’s focus on achieving
high results in a certain area of social interaction within and with group members and followers. The period
of enrollment into universities and colleges is a sensitive period for the formation of leadership qualities and
necessary skills due to several objective and subjective circumstances. The objective circumstances are the
specific responsibility imposed on the student as a future professional, as well as a new sense of independ-
ence delegated to him by his parents or legal guardians. The subjective circumstances are the maturity of a
student’s mental functions and process, his wide knowledge, and experience in creating social links and in-
teractions.
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M.A. ITiembaeB, A.A. Kynsinea

CTyaeHTTiK KOIIOACHIBUIBIKTBI JAMBITY
Ka3zakcTranHbIH x0Fapbl Ol1iM Oepyaeri :kaHa ypaici peringe

Makanaza Ka3aKCTaH/BIK JKOFAapbl OKY OpBIHIAPBIHAA CTYJCHTTIK KeIIOAaCIIbUIBIKTBI IaMbITY/BIH KeHOip
HaKTBl MoceJenepi 3epTTeNreH. ABTOpIAp Kasipri TaHAa KeIIOACHIBUIBIKTHI JaMBITy OakallaBpHaT IeH
MarucTparypaHbiH OiniM Oepy OarmapriamanapblHbIH aKblpamac OesliriHe aiHajdaThIHbIHA Ha3ap ayAapraH.
CoHBIMEH Karap CTYAEHTTEpAiH KOIIOACHIBUIBIK KAaCHETTEpiH JaMBITy MACeNeCiH Tajjay YIIiH
KOLIOACIIBIIBIKTBIH OPTYPJl Taciamepi MeH Teopusutapbl KapacteipbiiraH jxoHe AKI-ta kemGaciibiibik
3epTTeylepdiH TapuXH >KIKTeTyl KenTipinreH. Makamama ©HIpAIH MoIeHH, KociOm skeHe OimiMm OGepy
Oipereiirin eckepe OTBHIPBIN d3ipJIEeHIeH, KOMIOACIIBUIBIKTBl JaMBITYAbIH HAKThl OaraapiaMachlH jKy3ere
acelpy Ootlipima C. TopaifFelpoB aThiHAarbl [laBromap yHHUBEpPCHTETIHIH TaXipuOeciHe KbICKAIIa IOy
yKacanran. Makaja aBTopJiiapbl COHBIMEH KaTap KeIIOacIIbLIbIK KabiaeTTep/i JaMbITyIblH TaFbl Oip OamaMa
OIiciH YCBHIHFAaH — YKIMETTIK eMeC YHBIM TYpiH/e KemOacIbUIBIK MEKTEOiH Kypy. TeopHsuIblk 3epTreyep
Herizinge Oenriiai 6ip 0OBEKTUBTI XkKoHE CYOBEKTHBTI jKaraaiiapra GaillaHBICTBI KOIIOACIIBUIBIK KaCHETTEP
MEH Ka)XETTi IaFIbuIap bl KAJIBIITACTBIPY/IbIH HET13T1 KO aphl aHBIKTaJbL.

Kinm cesdep: xembaclIbUIBIK, KOIIOACIUBUIBIKTEI AAMBITY OaFaapiaMainapbl, Kell0aclIbUIBIK KacHeTTep,
JKOFapBI O11iM, kemobacbUIEIK Teoprschl, Kaszakcran PecrryOmukacst.

M.A. ITmemb6aeB, A.A. Kynpimesa

Pa3Butne CTYACHYECKOI0 JINJACPCTBA KaAK HOBasli TCHACHIIUSL
B BbICHIEM Oﬁpa30BaHI/II/I Ka3zaxcrana

B cTaThe paccMOTpeHbI HEKOTOPBIE KOHKPETHBIE BOIPOCH! PA3BUTHUSI CTYAEHYECKOTO JIUAEPCTBA B Ka3aXCTaH-
CKHX By3aX. ABTOpHI 00pamaioT BHIMaHue Ha TOT (aKT, 4YTO pa3BUTHE JHUICPCTBA B HACTOSIIEE BPeMs CTa-
HOBHUTCSI HEOTHEMJIEMOH 4YaCThIO OOpa30BaTENBbHBIX MPOrpaMM OakajaBpuaTa M MarucTpaTypsl. ABTOpaMu
HU3y4YEeHbI Pa3IUYHbIC [I0JXOAbl U TEOPUH IUACPCTBA JJI aHAIM3a BOIPOCA O Pa3BUTHU JIUACPCKUX KAUECTB Y
CTYZACHTOB U NIPHUBEJICHA HCTOpHYECKas Kiaccuduranus uccnenosanuii tuaepcrsa B CIIIA. Kpome Toro, nan
Kkpatkuii 0030p ombiTa [TaBnogapckoro yaueepcurera nmenu C. TopaiirslpoBa 1o peanu3aniy KOHKPETHOH
ITporpaMmsl pa3BUTHS TUAEPCTBA, KOTOpas pazpaboTaHa C y4eTOM KyJIbTYpHOIL, IpodeccnoHanbHON U 06pa-
30BaTEIbHON YHUKAJIBHOCTH peruoHa. Kpome Toro, npeanoxeH euie OJUH albTepPHATHBHBIA IyTh pa3sBUTUSL
JHMAEPCKUX HABBIKOB — CO3J[aHME HIKOJIBI JUAEPCTBA B (JOpME HEMPaBUTEIbCTBEHHON opraHu3armu. Ha oc-
HOBaHHU TEOPETHIECKHUX HCCIEIOBAHUM, OIpe/eTIeHB OCHOBHBIC ITyTH (POPMHUPOBAHUS JIUAECPCKUX Ka4eCTB U
HEOOXOJMMBIX HaBBIKOB B CHITY ONPEIEIEHHBIX 00BEKTHBHBIX H CYOBEKTHBHBIX 0OCTOSTEIBCTB.

Knioueswvie cnosa: manepcTBo, MporpaMMBbI pa3BUTHS JINAEPCTBA, JTUAEPCKHE KauecTBa, BhIcIIee 00pa3oBaHue,
TeopHH JuaepcTBa, Pecriybnuka Kasaxcran.
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IIpo0Jiema npeoaoJieHNsi A3LIKOBOI0 0apbepa Npu U3yYeHUH
HHOCTPAHHOIO SI3bIKA B BHICHIUX YUeOHBIX 3aBeIeHUsIX

CraTbsl MOCBSIICHA HCCICIOBAHUIO MPOOJIEMBI TPEOJOJICHHS S3BIKOBBIX 0aphepoB, MPEMSTCTBYIOMIUX YC-
MICITHOMY OBJAJICHUIO0 HHOCTPAHHBIM SI3BIKOM CTYJICHTAMH. PaccCMOTpPEHBI MOHATHE «SI3BIKOBOM Oapbep», ero
JIMHTBUCTHYECKUN U IICUXOJOTMYECKUI acleKThl, NPOAHAIM3UPOBAHBI Pa3InUHbIe MOIXOB! K €ro Onpeaene-
HUI0. ABTOpaMH OIHCaHbl OCHOBHBIC (DAKTOPBI, BIUSIONIME Ha (HOPMUPOBAaHUE SI3BIKOBOTO Oapbepa. Ocoboe
BHUMaHHE yJIEJICHO IICUXOJOTHYECKUM aclleKTaM S3bIKOBOTO 0apbepa, CBSI3aHHBIM C BHYTPEHHUMH CTPaxaMu,
HEYBEPEHHOCTBIO B CBOMX CHJax, OOS3HBbIO cHeNaTh OMIMOKY, SBISIOIIUMHCSA OJHON M3 OCHOBHBIX NPUYUH
BO3HHKHOBCHUS S3BIKOBOTO Oapbhepa. KpoMe TOro, mcciieToBaHbl BO3MOXKHBIE CITOCOOBI MPEOIOTICHUS A3BIKO-
BBIX 0apbepOB MPU U3YyYCHUH WHOCTPAHHOTO SI3BIKA, UCIIOJIH30BaHUE COBPEMEHHBIX METOJIOB M MPHEMOB Ha
3aHATHUSIX, CHOCOOCTBYIONIMX Pa3BUTHUIO TIO3HABATEILHOTO MHTEPECa, AKTUBH3AINN MBICIHTEILHON IesATEIb-
HOCTH. BEImeneH 0co00 JIMYHOCTHO-OPUCHTUPOBAHHBIN MMOIXO0J, HANPABICHHBIN HA Pa3BUTHE TBOPYCCKHX
CHOCOOHOCTEH, CaMOBBIpaKEHHE JTUYHOCTH. JIMYHOCTHO-OPHEHTHPOBAHHBIA MOAXOM SBISAETCS OMpenelsio-
IIMM HarpaBJeHUEM HCCIICAOBaHUS METOA0B O0OY4YEHHsI HHOCTPAaHHOMY S3bIKY B JTaHHOW pabore. B xauecTse
3¢ dekTHBHOrO crocoba MPeooNeHMs A3bIKOBOr0 Oaphepa B 00yYEHHH WHOCTPAHHOMY SI3BIKY HPEIIOKEH
METOJl CLICHHYECKOW HMHTEpIPETAIMH XYHZ0)KECTBEHHBIX TEKCTOB, CIIOCOOCTBYIOIIMI aKTHBU3AIMU [TO3HABA-
TEJNILHOU JEATENIFHOCTH W Pa3BUTHIO KOMMYHHKATUBHBIX HaBBIKOB. ONHCAaH SKCIEPUMEHT, HAICJICHHBIA Ha
anpoOMpOBaHWE JAHHOTO MeToJa y CTyIeHTOB 2-ro  Kypca KoOKimerayckoro yHHBEpCUTETa
uM. 1. Yanuxanoa cnenuanbHocTH «MHOCTpaHHBIN SI3BIK: /BAa WHOCTPAHHBIX SI3bIKa», ypoBeHb Al, A2.
B pabore mpencraBieHsl pe3yabTaThl IKCIIEPUMEHTA, JOKa3bIBarome 3QpPEeKTUBHOCTh MPUMEHEHHS METO/1a
CLICHHYECKOW MHTEPIPETALUH XYA0’KECTBEHHBIX TEKCTOB IPH U3Y4YE€HHH HHOCTPAHHOTO SI3BIKA.

Kniouesvie cnosa: s13bIKOBOM 6ap1>ep, JIMHI'BUCTUYCCKUEC TPYAHOCTH, IICUXOJIOTUYCCKUE HpO6J’IeMLI, CIICHHUYC-
CKasi UHTEpIPETALNA XYJOKECTBECHHBIX TEKCTOB, PIHOCTpaHHLIﬁ S3BIK.

Beeoenue

Bxoxnenune Kazaxcrana B MUpoBOe 00pa3oBaTelibHOE M MH()OPMAIMOHHOE MTPOCTPAHCTBO 00YCIOBIIH-
BaeT BBICOKHI CIIPOC Ha 0O0y4YeHHE WHOCTPAHHBIM si3bIKaM. CerofHs M3ydeHHe S3bIKOB SBISETCS aKTyallb-
HBIM ¥ HE0OXOIMMBIM B COBPEMEHHOM o01iecTBe. BriajieHrie HHOCTPAaHHBIM SI36IKOM UMEET OOJBIIYIO POJIh B
(hOpMUPOBAHUU COBPEMEHHOM SI3BIKOBOH JMYHOCTH, CIIOCOOHON CBOOOJHO OPUEHTHPOBATHCS B IOJIUKYIIb-
TypHOM MHpe. B HacrTosIee BpeMs B CTpaHE Pa3BUBAIOTCS Pa3IUYHbIC ()OPMBI MEKIYHAPOIHOTO OOIICHUS:
o0ydyeHHe 1o 0OMEHy, CTaXKHPOBKA YUYEHBIX, MEKIYHAPOIHbBIC BCTPEUYH, KOHQEPEHIIUH, BBHICTABKH W T.II.

*Koppecnonoupyiowuii asmop. E-mail: asel.ahmetova.77@mail.ru
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WHocTpaHHBIN S3BIK KaK CPENICTBO MEKIYHAPOIHOTO COTPYIHUYECTBA MPEACTABISIET BO3MOXHOCTh OOIIIe-
HUS C TIPEJCTABUTEISIMH JAPYTUX CTPaH, 3HAKOMCTBA C UX KYJIBbTYypOH, SBISIETCA OJHUM W3 yCIOBHH yCIIEII-
HOW ajjanTanny B COIHAIEHOM IIPOCTPAHCTBE.

I'maBHOW 1ENBI0 MHOSI3BIYHOTO 00pa30BaHUS SABISETCS (DOPMUPOBAHWE KOMMYHHUKATUBHOW KOMITETEH-
WY, MTO3BOJISIONICH YeoBeKy d((GEKTHBHO B3aUMOCHCTBOBATh B CHTYaIlUsIX PEUEBOrO OOIICHUS Ha H3Y-
yaeMoM si3bIke. J{1s1 OpMUPOBAHHS HHOSI3BIYHOW KOMMYHHUKATHBHOW KOMIETEHIIMA HEOOXOIUMBI MOUCKU
HOBBIX COBPEMECHHBIX METOJIOB O0YUYCHHSI, HAIIPABJICHHBIX Ha OoJiee 3pPEeKTUBHOE Pa3BUTHE U CaMOpeain3a-
U0 JIMYHOCTH.

Ilocmanoexa npobdnemsl. TIpobiemMaTka JaHHOTO UCCIICIOBAHUS OINpEEIseTCs UCIONb30BaHuEM (-
(heKTUBHBIX METO/OB U MIPUEMOB OOYUEHHS, HEOOXOTUMBIX ISl IPEOIOJICHHUS S3BIKOBBIX OAPHEPOB CTY/ACH-
TaMU TpY U3yYSHUHM WHOCTPAHHOTO s3bIKa. B HacTosImee BpeMs mpeobiaaaroiiee OOMBITHHCTBO CTYICHTOB B
Mpollecce U3YUEHUS] HHOCTPAHHOTO SI3bIKA MCTIBITHIBAIOT SI3BIKOBEIE Oaphephl, O0S3Hb TOBOPEHUS Ha H3ydae-
MOM SI3BIKE, TIOTIaJjasi B CUTYallly COITUAIIBHOTO B3aUMOICHCTBHSL.

OCHOBOTIOJNIATAIOIIUM JIJISI HAIIIETO UCCIICOBAHUS SIBIIIETCS PACCMOTPEHHUE TICUXOJIIOTHIYSCKUX MPOOIeM
Y TPYAHOCTEH B U3YUCHUU HEMEIIKOTO SI3bIKa B By3e. IHAMBHUTyaTbHO-TMYHOCTHBIC OCOOCHHOCTH, TaKUE KaK
00s3Hb TOBOPEHHSI HA HMHOCTPAHHOM $I3bIKE, CTpax mepes] MyOInYHBIM BBICTYIUICHHEM, CTPax BBI3BATh CMEX,
CKOBaHHOCTH TpH OOIIEHUH, CTECHCHUE TOBOPUTH C OMIMOKAMU TEpe]l TPYIION MPETSITCTBYIOT YCBOSHUIO
WHOCTPAHHOTO S3bIKa M CHIDKAIOT 3()(PEKTUBHOCTh €ro m3y4eHus. B cBs3u ¢ 3TUM oOydaroniuecs TsHKeIo
WIYT Ha KOHTaKT C MPEMoaBaTEeIMA ¥ CBEPCTHUKAMHU, UMEIOT OTPaHWYEHHBIN KPYT OOILIEHMS, 3TO BEAET K
MOBBIIIEHHON A3bIKOBOW TPEBOXKHOCTH, SIBJIASICH CEPHE3HOM MPErpasor B M3y4YEeHNH HHOCTPAHHOIO SI3bIKA.

AxmyanbHocmbs TaHHOTO WCCICIOBAHMS 3aKIFOYACTCS B HEIOCTATOYHON HM3YYCHHOCTH CIIOCO0a mpe-
OJIOJIEHUS SI3BIKOBOTO Oaphepa Mpy U3ydeHHUH HHOCTPAHHOTO S3bIKA.

Llenvio TaHHOW CTAaTBbU ABISETCS BBIABIEHHE METOAOB IMPEOIOICHHS SI3BIKOBBIX 0apbepoB MpH H3yde-
HUU UHOCTPAHHOTO SI3BIKA.

JI1st TOCTH KEHUST TOCTABJICHHOM 1M HE0OX0JUMO PEIIUTh CICAYIOIINE 3A0ay:

— PacKpHITh COJEpKaHHE S3BIKOBOTO Oaphepa, OCHOBHBIE MPUYUHBI €T0 BOZHUKHOBEHHS U CIIOCOOBI MX
MPEOI0JICHUS;

— pacCMOTPETh CIICHUYECKYI0O HHTEPIPETAIMIO XYHA0KECTBEHHBIX TEKCTOB KaK CIIOCO0 MPEOIOJICHUS
SI3BIKOBBIX 0aphepoB B M3yUE€HUH HHOCTPAHHOTO S3bIKA CTYIEHTOB.

Obvexmom ucciedo8arus SIBISICTCS TIPOIIECC WHOS3BIYHON ITOATOTOBKH CTYACHTOB BY30B, 00yUJaIOIINX-
Cs1 IO SI3BIKOBBIM CTICIIHATBHOCTSIM.

IIpeomemom uccied0o8anus BHICTYTIAIOT MEXaHU3MBI IIPEOIONICHHIS A3BIKOBOTO Oapbepa.

B nportecce paboThI OBLITH UCTIOIB30BAHBI CICAYIONINE MeMOoO0bl UCCAe008aAHUA. TEOPETUICCKUN aHaATN3
HAy4YHOW JIMTEPATYpHI 10 TEME UCCIICAOBaHUS; aHKCTHPOBAHHE IS BBISIBIICHUS S3BIKOBBIX 0aphepoB MpHU
M3YYCHUU WHOCTPAHHOTO $3BIKA; OMBITHO-3KCIIEPUMEHTAIbHas pa0doTa, BKIOYAMOIIAs B ce0s ampoOanuio
METO/Ia CIIEHNYECKOW MHTEPIPETAINH Xy JO’KECTBEHHBIX TEKCTOB.

[Iponiecc n3ydeHuss MHOCTPAHHBIX A3BIKOB ABISETCS TPYIOEMKHM, CIIOKHBIM M CBSI3aH C OTIPE/IeTICHHbI-
MU TPYTHOCTSMH, MPEHATCTBYIONIMMHU YCIICITHOMY OBJIAJICHHIO MHOCTPAHHBIM SI3BIKOM. Ha ceromHsmiHmiA
JIeHb CYIIECTBYET MHOXECTBO COBPEMEHHBIX ()OpPM M METOJ0B OOYUYEHHSI 10 OBJIAJIEHUIO WHOS3BIYHON pe-
Yb0, HAIPaBJICHHBIX Ha 3()()EKTUBHOE OCBOGHUE HMHOCTPAHHOTO si3bIka. HecMOTpsi Ha MCMONB30BaHUE Pa3-
JIMYHBIX METOJIUK, MHOTHE CTYACHTHI IIPU N3YYCHUU WHOCTPAHHOTO S3bIKa UCIIBITHIBAIOT SI3LIKOBOM Oaphep B
CIIOHTAHHOM OOIICHUH, KOTOPKIH SBISETCS OAHON M3 aKTYaIbHBIX MTPOOJIEM B COBPEMEHHOM ITeIarorniecKoi
Hayke. SI3pIKOBOM Oapwep mpejicTaBisieT coOol coueTaHue JIMHTBUCTHUYECKHX U MCHUXOJNOTHYECKHUX (haKTo-
poB. JIMHTBUCTHYECKUIT aCHEKT S3BIKOBOTO Oaphepa 3aKII0YaeTCss B HEJOCTATOUYHOM 3HAHUHM TpaMMaTHye-
CKUX M JICKCUYECKUX HOPM M3Y4aeMOTO SI3bIKa, OTCYTCTBHH MPAaKTHUKU peur. [Ipu HegocTaTouHON pedeBoit
MPAKTUKE CTYJEHTHI UCIIBITHIBAIOT 3aTPYJHEHHUS M3JI0KESHHUS CBOMX MbIcieil. TpyIHOCTH THHTBHCTHYECKOTO
XapakTepa MOTYT OBITh YCTPAaHEHBI TIOCPEACTBOM BOCIIOTHEHHSI COOTBETCTBYIONIUX MPOOEIIOB B 3HAHUAX [1].
K ncuxonornyeckum (hakTopam sI3BIKOBOTO Oapbepa OTHOCST MPEIATCTBUS CyOBEKTUBHOTO XapaKTepa, CBS-
3aHHBIE C TUYHOCTHBIMH OCOOEHHOCTAMHU OOYYAIOIIHUXCSI, UTO SBISETCS CEPbE3HBIM MPEMSATCTBUEM IS U3Y-
YeHHs U OOIICHNS HAa HHOCTPAHHOM SI3bIKE.

0630p rumepamypul

AHanu3 IuTeparyphl MOKa3bIBACT, YTO CIICHUYECKAsh HHTEPIPETAIUs XYA0KECTBEHHBIX TSKCTOB (anee
CHXT) xak MeToIMKa TIPETOaBaHNs HHOCTPAHHBIX SI3BIKOB OEpeT CBOE HAYAJIO B TeaTpaIbHOM IEAaroruKke
Y OPUMEHSIETCS] B TepMaHCKOU MeTouke. KoHIenus clieHnuecKol UHTEePIPEeTalluK XyYJ0>KECTBEHHBIX TEK-
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CTOB ObLJa BIEpBhIC pa3paboTaHa U HcclenoBaHa npenogaBaTeneM OnbaeHOyprckoro yHuBepcutera MHTO
lemnepom B 1970 m 80-x rr. U. llemnep paccMaTpuBaeT CIEHUIECKYIO HHTEPIIPETAINIO XYI0KECTBEHHBIX
TEKCTOB KaK JIUTEPaTyPHO-TUAAKTHUECKUN TMOIXOM, MOMOTAIOIMINK O0yJYarouMCcs WHTEPIPETUPOBATh XY-
JIOYKECTBEHHBIE TEKCTHI PA3JIMYHBIMU crioco0amu [2; 25]. DKBUBaJICHTOM TepPMUHA «CIICHHUYECKAsT WHTEPITPE-
Talus XyJI0XKECTBEHHBIX TEKCTOB» B COBPEMEHHOM METOAMKE MPEnoJaBaHusI HHOCTPAHHBIX S3BIKOB SBIISIOT-
Csl TIOHSTHS «POJIEBASI UTPaAY, «IApaMaTHU3aINs UTPBI», «TeaTpalibHas NESITEIbHOCTD.

B uccnenoBannu E.[lnmaxoBoii mpecTaBiieHa MOJENh UTPOBBIX MPHEMOB KaK METOJ MHTECHCU(UKAIIH
00pa30BaTeabHOrO IMpoIecca B 00yYeHUH MHOCTPAHHOMY SI3bIKY. Vcronp30BaHue Urp, MO MHEHUIO UCCIICIO-
BaTelsl, CIIOCOOCTBYET Pa3BUTHIO KYJIBTYPHI OOIIEHUS, ONTHME3AINH HHTEIUIEKTYaJbHOW JeATeIbHOCTH
oOyuJaromuxcs, GopMupyeT yMeHue paboTaTh B TpyIIe, MO3BOJSET MPOSBUTh CBOW WHAMBHUIYaTbHBIE CIIO-
cobHoctH [3]. D (HEeKTHBHOCTD HCIIOJIE30BaHUSI UTPOBBIX TEXHOJOTHI B y4eOHOM MpOIlECcCe MOKa3hIBacT B
cBoeMm uccnenopannu 0. Kampanosa, rpenctaBiss BO3MOKHOCTh OPTaHU3AIMN YPOKa PYCCKOTO S3bIKA KaK
WHOCTPaHHOTO B (popMe KBecTa. ABTOp JaeT HAYYHO-METOIUIECKOE ONpeiesicHIe JaHHOW (HOpMBbI 00yUIeHUS
Y BBISIBIIICT €€ CTPYKTYpPHBIC OCOOCHHOCTH B OTIIMYUU OT JAPYTUX UTPOBBIX hopm [4].

Jlis Ka3aXCTaHCKOM METOAMKH MpEenojaBaHus MHOCTpaHHBIX s3bIKOB MeToa CUXT B oOyueHHM WHO-
CTPaHHOMY SI3BIKY SIBIISICTCSI MaJlo U3y4eHHBIM. BriepBrie 3 pekTHBHOCTD MpUMEHEHNST METO/1a CLICHIYECKON
WHTEPIIPETAIUU XYI0’)KECTBCHHBIX TEKCTOB B O0OYYCHHH BTOPOMY MHOCTPAHHOMY SI3BIKY ITOKa3aja Ha Mpak-
tuke JLE. Jlans0eprenoBa. B ee yueOHOM mocoOuu, MpenHA3HAYCHHOM JUIS CTYACHTOB S3BIKOBBIX CIICIIH-
ANBHOCTEH, TPEACTABICHBI METONbl CIEHHYECKON WHTEpPIpPETAIMN XYIOXXECTBEHHBIX TEKCTOB, CIIOCOOCT-
BYIOIIHE 3aKPEIJICHUIO 3HAHUHA IPaMMaTHYEeCKUX HOPM HEMEIKOTO S3bIKa, YTITyOJIeHHI0 aKTHBHOTO JIEKCH-
YECKOT0 MUHUMYMA; Pa3BUTHIO YCTHBIX JUCKYPCHBHBIX HABBIKOB [5].

B HacTosmem mccienoBaHUS HaMH TMIPEANPHHATA TOMBITKA PACCMOTPETh CIIEHWYECKYI0 MHTEpIpeTa-
IIUIO XYJ0XKECTBEHHBIX TEKCTOB KaK CIIOCO0 MPEOI0TeHHS SI3BIKOBBIX 0apbepOB B N3YYEHUH HEMEIIKOTO SI3BI-
Ka CTyJICHTOB.

N3ydenunto nmpoOieMbl S3bIKOBBIX 0apbepoB, a TaKXKe WX MPEOJIOJICHUIO TOCBSAIICHB HAYYHBIE PaOOTHI
TaKuX COBpPEMEHHBIX ucciemoBarencd, kak X.D. Makaes (2011), A.A.Kackesuu (2012),
W.B. ®upcosa (2019), A.E. Kpamennukosa (2014), N.O. Kpycan (2008) u ppyrme. B mncuxomoro-
Mearornieckoil TUTepaType CYIIECTBYIOT PA3IMYHBIC TIOHATHS «I3BIKOBOTO Oapbepa». CormacHo TolkoBo-
My CIIOBapIO PyCCKOTO sI3bIKa, 0apbep — 3TO «HEBO3MOXKHOCTH OOIIEHUS M3-32 HE3HAHUS UYXKOTO SI3BIKA»
[6]. [To MHEHHMIO aBTOPOB, HE3HAHWE S3bIKA HE SIBIISETCS MPHYMHOMN SI3BIKOBOTO Oaphepa, HECMOTpPS Ha
MMEIONTHECS 3HAHUS JICKCUYECKOTO U TPpaMMaTHIeCKoro MHHUMYyMa [7]. CyIIecTBYIOT pa3InYHbBIC MTOIXO b
K OOBSCHCHHWIO TIOHATHS s3BIKOBOro Oaphepa. Tak, X.®D.Makaes, 3.b. HoBukxoma, T.A. Ilomosa,
H.M. lllnenckas paccMaTpUBarOT S3BIKOBOM Oaphep Kak TPYIHOCTH MPOAyIMpoBaHus peuu [8]. B monmma-
Hun X.®. MakaeBa, S3bIKOBON Oapbep — 3TO HECIIOCOOHOCThH YEIIOBEKA BOCIPUHUMATH M MPOIYIUPOBATH
CIIOHTaHHYI0 peYb B JIFO00OH WHOS3BIYHON Cpele BCICACTBHE HEYBEPEHHOCTH B CBOUX 3HaHUAX [9].
A.A. Kackesuy, 11.B. ®upcoBa xapakTepu3ylOT S3BIKOBON Oaphep KaK HHIWBHIYAIbHYIO, CYOBEKTHBHYIO
HEBO3MOYKHOCTH MCITOJIE30BaTh T¢ 3HAHUSA, KOTOPBIC YKE €CTh, B mporiecce roBoperus [8]. B.JI. bepamreiin,
O.I'. BerpoBa, O.H.TomoBaHas ucCIEAyIOT S3BIKOBOW Oapbep Kak TpPymHOCTh oOmieHus. [lo MHeHUO
B.JI. BepHiurteiin, S3bIKOBOH Oaphep BO3HHMKAET OT HE3HAHUS HOPM MEKIMYHOCTHOro obrieHus [10].
O.I'. BerpoBa moHMMAaeT MO S3BIKOBBIM OApHEPOM HEMOHHMAHUE B CHIIYy HEBEPHOTO KOIMPOBAHMUS WU HE-
BEPHOT'0 UCTOJIKOBAHUS TIepeIaBacMbIX coo0mmeHuit [11].

3apyOexHbIe UCCIEAOBATENIM PACCMATPHUBAIOT MPOOJIEMY S3bIKOBBIX 0aphepOB B paMKax MCUXOAHAIH-
THYeCKOU Teopuu pasButusa auaHOocTH (3. Opeiin, K. 0T, A. Amnep, O. bepn, K. JleBuH), KOTHUTUBHON
ncuxonoruu ([x. Kemmm), rymanucrudeckoii ncuxomnoruu (K. Pomkepc) [12]. B ncuxoananutudeckoM Ha-
MPABIICHUU PA3BHUTHUS JIMYHOCTU TICHXOJIOTHYECKHE Oaphepbl paCCMATPUBAIKCH KaK 3allUTHBIC MEXaHU3MBI,
BO3HUKAIOIIUE B PEe3yJIbTaTe KOH(MIMKTA CO3HATEILHOTO U OECCO3HATENFHOTO, B TYMaHHCTUYECKOM HaIlpaB-
JICHUH KaK MpoOJiieMa eJI0CTHOCTH JUYHOCTH, TIMIHOCTHOTO POCTa, B KOTHUTUBHOM HAIpaBJICHWU KakK Ipe-
rpaja, CylecTBYIOMas B IMYHOCTHO-ITO3HABATEIILHOU cepe.

Cpemn  Ka3axCTaHCKMX  HCCIEIOBaTeNled  TpoOJieMy  SI3BIKOBBIX ~ 0aphepoB  paccMaTPHBAIOT
A K. Ammamosa (2017), I'.A. Kapun6aesa (2015), A.I1. KoBams (2005) u apyrue. OcoObIii HHTEpEC BBI3BI-
BaeT uccienoBanue A.JK. ATamoBoi, B KOTOPOM IMPEICTaBICHbI MTPOOJIEMbI METOIMYECKOTO 00eCIIeUCHIUS
TICUXOAMArHOCTUKH SI3BIKOBOTO Oaphepa B YCIOBHUAX MOMUSA3BIYHOTO 00pa3oBaHus B By3e Kazaxcrana. ABTop
npunaeT OoNbIIOe 3HaYeHNE KOTHUTUBHBIM OCOOCHHOCTSM, CIIOKHBIIUMCS B TIEPHUOJ MOTYyUEHHS CPETHETO
0o0pa30BaHUs B IIKOJIE, SIBIISIONUMCS BO3MOXHOW MPUYMHOM TMOBBIMIEHHONW TPEBOXKHOCTH OO0YYaIOITUXCA.
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Jlyis m3yuyeHusl KOTHUTUBHBIX OCOOCHHOCTEH PEeUYeBOW NEATEIBHOCTH UCTONB3YIOTCS METOJ PerepTyapHbIX
pemieTok Kemmm, MeTom rpynmupyromero KiactepHoro ananusa (mo Yopay) [13].

Ocnosnas yvacmo

OddexTHBHOCTE IMpoliecca OBJIAJCHUS WHOCTPAHHBIM SI3bIKOM CBS3aHA C TCUXOJIOTHYECKON TOTOBHO-
CThIO 00y4aeMOro yCcBauBaTh M MPUMEHATh MHOCTPAHHBIN S3BIK HA MMPAKTHKE, IIPEOI0NIEBAs SA3BIKOBBIE Oapb-
epbl, TpyaHocTH. OTHIM U3 OCHOBHBIX MPUYHMH BOSHUKHOBEHUS S3BIKOBOTO Oaphepa B M3yUYE€HHUH WHOCTPaH-
HOTO SI3BbIKA SIBIISTIOTCSI TPYJHOCTH TICUXOJOTHYECKOTO XapaKTepa, KOTOPhIE MOXHO Ha3BaTh «IICHXOJIOTHYEC-
CKUMU OapbepaMH, CBSI3aHHBIMH C BHYTPEHHUMH CTpaXxaMH, HEYBEPEHHOCTHIO B CBOMX CHJIaX, OOS3HBIO Clie-
naTh omuoKy. B uccnenopanusax E.W. Yanmunoit (2006), O.0. Xynoodunoit (2007), T.W. Bepouiikoii (2003),
O.I'. bapsenko (2004), M.B. Penmroi (2009) nicuxonorudeckasl COCTaBISIIONIAS SBIISIETCS OCHOBHOM IPHUIH-
HOW HaJM4HA SI3IKOBOTO Oaphepa. MccnemoBaren pacCMaTpUBaIOT IICHXOIOTHYSCKUE Oaphephbl B U3YYCHUN
WHOCTPAHHOTO S3bIKA, ONPEENs NX KaK CyObEeKTHBHBIEC IICHXOJIOTHUECKUE SBJICHUS, TIPOSBIISIONINECS Hera-
TUBHBIMH 3MOIMSIMH, OTPaHUYHMBAIOIINE TO3HABATEFHBIE BO3MOXXHOCTH WHANBH/A, MEIIAIOITIMH TTOCTPOE-
HUto 3 dexTuBHOrO YyueOHoro mporecca [ 14].

Heob6xomumMo 0TMETUTh, YTO TICUXOJIOTHYECKHUIA Oapbep, B OTIUYHUU OT JUHTBUCTHYECKOTO, MTPOSIBIISET
0O0JIBIIIYI0 aKTUBHOCTD, TaK KaK 0OYCIIOBIEH BHYTPEHHUMH, CYObEKTHUBHBIMH, HHIUBUAYAIbHBIMH Ka4eCcTBa-
MU JINYHOCTH 00y4yaeMbIX. Kak moka3miBaeT NMpakTHKa, I3IKOBON Oaphep BO3HUKACT, B OCHOBHOM, y Oolee
CKPOMHBIX M 3aCTCHUYHMBBIX CTYJICHTOB, a TAKXKE y TEX, KTO IMOJABEPKCH «CUHAPOMY OTIHUHUKAY.

Ha dopmupoBanme s36IK0BOTO Oaphepa BIHSICT W HHU3KAs CTEICHb BIAICHUS POIHBIM S3BIKOM [15].
Yacro, U3-3a OTCYTCTBHUS HABBIKOB YCTHOM pedu, HeJlocTaTka COOCTBEHHBIX MBICIICH Ha POJHOM SI3bIKE, 00y-
YarolIMecs He MOTYT BBIPA3WTh WX Ha WHOCTpaHHOM si3bike. M.II. EnudanoBa Ha3weiBaeT 310 «crienupude-
CKOW KOMMYHHUKaTHBHOH HEOOYYEHHOCTHIO, KOT/Ia YEIOBeK He yMeeT 3(pPEeKTHBHO CTPOUTH OOIICHHE Jaxe
Ha poaHOM s3bike» [16]. X.®. MakaeB onpeaenseT AaHHbIH (AKTOp OJHOW M3 INIABHBIX HPUYMH BO3HHUKHO-
BEHUS S3BIKOBOTO Oaphepa B U3yUSHUHN HHOCTPAHHOTO S3bIKA.

CIo’)KHOCTH B CTIOHTAHHOM T'OBOPCHHH BBI3BIBACT HEXBATKa MOTHBAIUU y oOy4arormmxcs. JKemaHue ro-
BOPUTb, BBIPKATh CBOM MBICTH Ha HHOCTPAHHOM SI3BIKE, OOMEHUBATHCS WH(POPMAITUEH SIBIISIOTCS OJJHOM U3
TJIABHBIX COCTABJISIONIUX YCIIEIIHOTO OOYYEHHWS W OBIJIJCHHUS WHOCTPAHHBIM SI3BIKOM, 2 TaKXKE OCHOBHBIM
YCIIOBHEM MPEOAOJICHHS S3bIKOBOTO Oaprepa [17].

OCHOBHBIM CITOCOOOM TIPEOJTOJICHHS S3BIKOBBIX OapbEepPOB SBIIICTCS METOAMKA OOYUICHHS U JIMYHOCTHO-
OpHEHTUPOBAHHBIN MOIXO0I, SBISIFOIIUNACS OJTHUM M3 OCHOBHBIX TMOAXO/IOB B OOIIEH cucTeMe 00pa3oBaHus, U
OPUCHTHPOBAHHEIN Ha 00YYaIOIIErocs, Ha €ro JIMYHOCTHBIE OCOOCHHOCTH. J{aHHBIN IMOAX0J] CTABUT B IICHTP
00y4YeHHs] JTHYHOCTb, BHICTYIAIONIYIO KaK aKTUBHBIN CYOBEKT, CITOCOOHBIN K CAaMOpPa3BUTHIO M CaMOIIO3HA-
Huto. Ocolast pois MpH TaKOM MOJIXOZE MPUHAMISKAT MPEToAaBaTeNi0, CO3MaHINI0 UM MO3UTHBHOTO 3MO-
IIMOHATLHOT'O OTHOIIEHUS K paboTe 00ydJaronIuxcs, HCIOIb30BaHUI0 COBPEMEHHBIX METO/OB U MTPHEMOB Ha
3aHATHH, MPOOJIEMHBIX TBOPUYECKUX 3aJaHH, CIIOCOOCTBYIONIMX CAMOpPEATH3AINH JINYHOCTH, PA3BUTHIO TI0-
3HABATEIPHOTO HHTEPECA, aKTUBU3AIMH MBICITUTEILHON nesaTensHocTH [ 18].

VYcrpaneHue S3bIKOBOTO Oaphepa BO3MOXKHO TPU OTPEAETICHHBIX MEJarorndecKix yCJIOBHAX M CHTYya-
IUSAX, MAKCUMaJIbHO TPUOIMKCHHBIX K PEAIbHOCTH, KOTOPHIE MO0y Obl K Pa3MBIIUICHUIO, K TBOpYE-
CKOIl aKTHBHOCTH, K CaMOCTOSITETFHOMY IMOWCKY HH(OpPMAaIH{, K CaAMOCTOSTENhHBIM BBIBOAaM. OnHON U3
OCHOBHBIX METOJIMYECKUX 32J1a4 MPEToIaBaTeNsl IBISCTCS CO3J[aHne TICHXO0I0TnIecKoro koM(popTa Ha 3aHs-
TUSX WHOCTPAHHOTO S3bIKA, KOTOPHIM CIOCOOCTBOBANl OBl PACKPHITHIO MOTEHIMAILHBIX BHYTPCHHHUX BO3-
MOXKHOCTEW 00yJaronuxcs u mooyxaan 0l k cBobomHoMy obmmeHuto [19]. ObecnieueHne O6IaronpusTHOTO
TICUXOJIOTHYECKOT0 KJIMMaTa Ha 3aHATHH, BRIPAXKAIOMIETO B ICHXOJIOTHYECKON PaCKPETOMIeHHOCTH, MO3BO-
JIIeT 00yYaroIIMMCS YyBCTBOBATh CeOsl CBOOOHO, IMOIIMOHAIBHO BO3ACHCTBOBATh, BRIPAXKATh CBOC MHEHUE,
CHIOHTaHHO BBICKA3bIBATHCS HA Ty WM UHYIO TEMY.

OnpenensromuM B CHATHH S3BIKOBOTO Oaphepa Mpy M3YYCHUH HHOCTPAHHOTO SI3BIKA SBIISIETCS KOMMY-
HUKaTUBHBIA METOJI, TOJIPa3yMEBAIONINI 00ydeHne OOIIEHHIO, CO3/1aBasi peajbHbIe KHU3HEHHbIE CHTYAlluH,
TEM CaMbIM O0eCIIeunBasi MaKCUMAaJIbHOE TIOTPY)KEHUE CTY/ICHTA B SI3BIKOBOH mporecc. KoOMMyHHUKaTHBHBIH
METOJI TIO3BOJISIET YYUTHIBATH MCHXOJIOTHYECKAE OCOOCHHOCTH OOYYarOIUXCsl W MCKATh WHIAWBUIYAILHBIN
MOXOJ K CTYACHTaM, KOTOpPbIE HCIBITHIBAIOT 3aTPY/AHEHHUS B BBIPQXKEHWH CBOMX MBICIEH HAa HMHOCTPAHHOM
SI3BIKE.

OOyueHre OOIICHUIO HA MHOCTPAHHOM SI3BIKE MPOXOAMT HaubOonee 3((HEKTUBHO MPU MPOBEACHUU Ta-
KHX BUJIOB paboT, KaK UTPOBBIC CUTYaINH, paboTa B mapax, TUCKYCCHH, POJIEBBIC UTPHI, OPHCHTHPOBAHHBIE
Ha aKTUBU3AIUIO TTO3HABATEIHLHOTO Mpollecca oOydaromuxcs. Takue BUABI y4eOHOW JeSTEIbHOCTH, TPEHU-
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pYIOIMEe HABBIK TOBOPEHUS, MO3BOJISIIOT BOBIIEYHh KAXKIOTO O0YYaIOMIerocsi B KOMMYHUKATHBHBIN MPOIIECC,
AKTUBHO Y9aCTBOBAaTh B 00CYK/IEHUH, BHICKA3bIBATh M JOKA3BIBATH CBOM apTyMEHTHI, TOMOTAIOT MOOYIUTh K
AKTHBH3aIMN YMCTBEHHOM JEATEIHHOCTH, caMocTosTenpbHoCcTH [20].

B uccnepoBanuu H.A. [Imutpuenko u C.U. EpmioBoil mpeacTaBieHbl NMeJaroruueckue TEXHOJIOTHUU,
CHOCOOCTBYIOIINE YCTPAHEHUIO SI3BIKOBBIX 0aphepOB B M3YUEHHWH HMHOCTPAHHOTO fA3BIKA CPEIU CTYACHTOB
TEXHUYECKUX BY30B. ABTOPHI OMpenensoT 3)()peKTUBHOCTh JaHHBIX TEXHOJIOTHH MyTEM HMpPUMEHEHUsS JINY-
HOCTHO-OPUEHTUPOBAHHBIX METOJOB U CHHEPTETUYECKOTO MTOIX0/1a, SBISIFOIIMXCS MPEIIOChUTKAMUA CaMOOP-
TaHU3YIOMIEHCS MEXKYJIbTYPHOH alanTaiuu CTYACHTOB. [Ipemmaraembie HCCIeIOBATENSIMU TEXHOJIOTHU
00ecIeuynBalOT WHANBUAYATHLHOE Pa3BUTHE OOYUAIOIIUXCS, CIIOCOOCTBYIOT (POPMUPOBAHHIO MEKKYIBTYP-
HBIX KOMIICTCHIIHH, TTOBBIIEHNI0O KOMMYHHUKATHUBHBIX criocoOHOCTeH [21].

Oco0oro BHUMAaHUS JIs TIPEOJIOJICHUS S3BIKOBBIX 0apbepOB 3aCIyKUBAIOT Pa3IMYHBIC OHJIAWH WHTEP-
HET-PECYpCHl, JKHBOE 00IIeHue ¢ momomsio «CKaiy, pa3BUBAIOIIEe HABBIKM BOCIIPHATHA HA CIyX WHO-
cTpaHHOU peun. OmnpeneneHHbI HHTEpeC BhI3bIBacT ncciaenoanne b.A. XXernucbaepoit, b.)K. XKankunoit u
E.A. KocTuHOH, KOTOpBIE pacCMaTPUBAIOT TAKUE BUBI ICATEIBHOCTH, KaK PadOTy C MOJKACTaMH, C BHICO-
MaTepuajgaMu, a TaKKe OHJANH-KypChl, HH(POPMAIIMOHHO-KOMMYHUKATHBHBIE TEXHOJIOTUU JUIS PA3BUTHUS U
(hopMupoBaHus y4eOHOW aBTOHOMHH B YCJIOBHSX KOMIIETEHTHOCTHOTO MOAX0/a B 00YYEHUH WHOCTPAHHBIM
si3pikaM [22]. Tlo HameMy MHEHHIO, JaHHBIE TEXHOJOTHU MOTYT CIOCOOCTBOBATH CHIDKEHUIO SI3BIKOBOTO
Oapbepa B M3yYCHHH WHOCTPAHHOTO S3bIKA, TAK KAaK OPUEHTHPOBAHBI HA PA3BUTHE KOMMYHUKATUBHBIX HAaBBI-
KOB M KOMIIETEHITHI, KPUTUIECKOTO MBIIIJICHHS, TIO3BOJISIIOT CTYJEHTaM Pa3BUBATh CIIOCOOHOCTH CaMOCTOSI-
TEJIHHO MPUHUMATH PEIICHUSI.

Takum oOpazom, paboTa MO MPEOIOJICHUIO S3BIKOBBIX 0aphEPOB OCYINECTBISICTCS MTyTEM HCIOJIh30Ba-
HUS METOJIOB ¥ TIPMEMOB, BKJIIIOYAIOIINX 33aHNS TBOPYECKOTO 1 KOMMYHHKATHBHOT'O XapaKTepa, CIioco0CT-
BYIOIIMX TOBBIIICHUIO aKTHBHON ITO3HABATENBHOHN NesTenbHOCTH, d(h(eKTuBHOCTH 00yUeHUs, Pa3BUTHIO
CaMOCTOSITeIILHON JICATEIIBHOCTH 00YYatOIUXCS.

[ToMrMO Ha3BaHHKIX BHIIIIE CIIOCOOOB MPEOIONICHUS S3BIKOBOTO Oapbepa, MPU U3yUYeHUH UHOCTPAHHOTO
SI3BIKA MOYKHO BBIJICIUTH TAK)KE METOJIBI CIICHUYECKOW MHTEPIPETAINN Xy I0’KECTBEHHBIX TEKCTOB KaK OIMH
13 HaubOoee 3PEKTUBHBIX CPEACTB YCTPAHEHUS S3BIKOBOTO Oaphepa.

[To muenuro U. Hlemnepa (1989), cueHnueckass HHTepHpeTalns XyI0KECTBEHHBIX TEKCTOB MPEICTaB-
JIIeT COOO¥ MMITPOBU3AIINIO JCHCTBUN M OTHOIICHUH MTEPCOHAKEH M3ydaeMOro XYI0KECTBEHHOTO TPON3BE-
JICHUSI B BUJIE CIICHUYECKOW WTPhI, BHICTYIAIONIEN KaK IEHTPaJbHBIN 3Tall, BOBJICUEHHBIA B MPOLIECC MOHU-
MaHus Tekcta [2; 18]. CrieHnueckas urpa UCHOIb3yeTcs B KauecTBe ()OpPMbI OOYYCHHUsS, B KOTOPOH COBEp-
IIEHCTBYIOTCS] €€ METOMBI 1 OIPOOOBAHBI B PA3IMYHBIX COIUAbHO-KOMMYHHUKATUBHBIX KOHTEKCTaX. Y4acT-
HUKH BBIPa0aTHIBAIOT B WIpe HamOoJIee TOYHBIE BHYTPEHHHUE MPEACTABICHHS O KOHKPETHON CHUTYyaIluH, 3a-
JAHHBIX TEKCTOM, a 3aTeM HAaYMHAIOT B3aWMOJICHCTBOBATH JIPYT C JPYTOM B CBOUX paHee pa3pabOTaHHBIX
pOJIAX.

OO0muM MOHATHEM JIJIS1 CHEHHYECKON MHTEPIPETAIH XYI0KECTBEHHBIX TEKCTOB U CIIEHUYECKON HUTPHI
N.1lennep onpenensieT «CUEeHY», SIBISIONIYIOCS MIPOCTPAHCTBEHHO W BPEMEHHO OTPaHUYEHHON COLMaIbHOU
CUTYyaIUeH, B KOTOPOH CIIEHUYECKHE JBIDKCHUS M PEeUb MEPENaoT ONPEICICHHBIC HAMEPEHUS U OXKUIaHUS,
BOCTIPUATHS U IyBCTBA JIIO/eH. Bce BOCTIpUSATHS OH OTHOCHT K CIICHE: IPOCTPAHCTBO, JIFOJM CO CBOMMH JIBH-
KEHISIMH U ICUCTBUSIMH, 3BYKH U 3allaXxd, BKYCHI, a TAK)K€ MPEACTABICHUS U SMOINH, CBS3aHHBIE C ATHUMU
BIICYATIICHUSIMH.

I'maBHBIM 37IEMEHTOM B PabOTe CO CIEHHUYECKON WHTEPIPETAIlUeH SBISICTCS BXOXKIESHHE B POJIb IIEPCO-
Haxed. OOydeHNEe TPOUCXOIUT B CIIEHAX, B KOTOPBIX O0ydaromnecss BEIOMPAIOT POJIb B ONPENEIICHHON CH-
Tyallly U CTAparTCS MPEACTABUTH e cede, a TaKKe MPOCTPAHCTBA, MPEIMETHI U ISHCTBYIOT U3 CBOCH POJIH,
OyAy4H 3alUIICHbI TEM, YTO OHH HAXOSATCS B POJIH TOTO MM MHOTO MEPCOHAXKA.

B crienndeckoii urpe y4acTHUKU OTKPBIBAIOT CBOM BO3MOXKHOCTH, YKEIAHHUS, JCTSTCS YyBCTBaMH, (haH-
Ta3usAMH, TEePeKUBAaHUSAMHU. UyBCTBa MO3BOJISIIOT UTPaTh B POJH, CIIOHTAaHHO TOBOPUTh Ha WHOCTPAHHOM
SI3BIKE, UTO SBJISICTCS TJIABHOM IIEJTbI0 00YYCHUSI HHOCTPAHHOMY SI3BIKY.

Takum 006pa3oM, clieHHYecKasi HHTEPIPEeTanys TEKCTa OCYIIECTBIISIETCS HA OCHOBE METOOB CIICHHYe-
CKOI1 HT'PbI, OpPUEHTHPOBAHHBIX HA U3yUCHHE JIUTEPATYPHOTO MaTepHaa.

C 1enbio BEISBIICHUS S3BIKOBBIX OAPHEPOB MPH U3YYCHUN HEMEITKOTO S3bIKa HAMU OBLIO MPOBEJCHO aH-
KETUPOBAaHUE CPEIU CTYICHTOB BTOPOTO Kypca CHEeNHaabHOCTH «HOCTpaHHBIN SI3BIK: JIBa WHOCTPAHHBIX
SI3BIKAY, a TaKKe JJIST yCTPaHEHHUS A3BIKOBBIX 0apbepoB B MPOIECCE TOBOPEHHS HAa HEMEIKOM SI3bIKE HaMHU
OBLT arpOOMPOBAH OJIMH U3 METOOB CIICHHYECKON MHTEPIPETAIMU XyI0KECTBEHHBIX TEKCTOB «ITYTEIIeCT-
BHC B (aHTa3um». JJaHHBIH METOJ UCIONB3YETCS JUIS PA3BUTHSI IEPBOHAYAIBLHBIX MPEACTABICHUA O UYKUX
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JKU3HEHHBIX [ICHHOCTSIX, CUTYyalUsIX, IPOCTPAaHCTBAX, JIIOASX, pa3padOTaHHBIX B TekcTax [23; 60]. «lyrermre-
cTBHE B (DaHTa3Mm» TaeT BOZMOYKHOCTH OOYUYAIOIIUMCSI IOTPY3UThCS B 3HAKOMBIE H UY)KHE MUPBI, CUTYallny,
MePEeBOIUIONIATECSA B 00pa3bl, a TaK)Ke MHCIEHUPOBATh, BOCIPUHUMATh M BOCTIPOM3BOIUTH MX B BOOOpaxke-
Huu. UrpoBeIM MaTepuaioM OBLI MPEACTABICH XYA0KECTBEHHBIH TEKCT Ha HEMEIIKOM S3bIKE, COJICPIKaIINN
SI3BIKOBBIC CPEICTBA I OMUCAHMs IPOCTPAHCTB, JIFOIEH, CUTYyallui, B3aMMOOTHOLICHUH U 00pa3oB. YdacTt-
HUKH BBIOUPATI MECTO B ayTUTOPUH H TI03Y, B KOTOPOI OHH MOTIIH paccuabuThCs. 3aTeM 3aKphIBAIU I1a3a u
KOHIICHTPUPOBAIKMCH Ha CBOEM Tene U abixanuu (puc. 1 u 2). [lanee pyKoBOAWTENb UTPHI HAMIPABIISI UX BO-
oOpakeHHEe K KOHKPETHOW CUTYallud, B KOTOPOW OHH «ITyTEUICCTBOBAJM, HA3bIBAJI BAXKHBIC MPEIMETHI,
OIHCHIBAJ MECTA, MPUCYTCTBYIONIMX JIFOJIEH M UX JCHCTBHS. TakuM 00pa3oM, MOCPEIICTBOM «ITyTEIICCTBHS
K MECTY JIEHCTBHS OCYIIECTBIIAIIOCH ITOTPYKeHHE B clieHy. Haxomsich B onpeneneHHoM obpase u mecte, 00y-
Yaroyecs YyBCTBOBAIM ce0sl B POJIM M JICHCTBOBAIM U3 CBOMX IEPCIEKTUB, BHIPAXKAIU CBOM HACTOSAIINE
YyBCTBa, DMOIINH, HAMEPEHHS, YTO CIIOCOOCTBOBAJIO PAa3BUTHIO COOCTBEHHBIX Miel W mpexacrasieHuid. [lpu
3TOM MPEToIaBaTelh MPUHUMAT MHEHHS 00yJaroIuxcs, oopamiancs K uX JeHCTBHUSIM, 9yBCTBAM U MBICIISIM B
BOOOpa)kaeMOM MHpPE NP MOMOIIX TAKUX BOIPOCOB, KaK:

Was siehst du?

Was erlebst du?

Was fiihlst du?

Was denkst du?

Was ist fiir dich wichtig, angenehm, oder weniger gut?

Erinnert dich etwas an dein wirkliches Leben?

Was lernst du aus dieser Erfahrung?

Pucynox 1. Meron «IlyremmectBre B haHTa3UI»

ITocrie mpeObiBaHus B (haHTACTUYECKOM MHpPE OOYYArOIIUecss BO3BPALIAINCH B peadbHOCTh. OTKPHIB
rJia3a ¥ pacciaaOuBIINCh, CTYACHTHI Pa3MBIILUISUIA O CBOUX BIICYATICHHUAX, OOMEHUBAIUCH OMBITOM COOCT-
BEHHOTO «ITyTEHIECTBUS» B TPYIIIE, PACCKA3bIBAIH O CBOMX OIMYIICHUSX. 3aBEPIIAIONIMM 3TarioM ObUIO TMO-
CTpOEHHE 00YYAIOIUMUCS CTAaTYH, ITO3BOIMBIINX JaTh 0OPa3HbIC MPEICTABICHUS O KOHKPETHBIX MOMCHTAX.
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Pucynok 2. M300pakeHue ctaTyu

CTyneHThl U300paKalid ¢ MOMOIIBI0 CTATy KOHKPETHBIE COIMATIbHBIC CUTYAIMH, OTHOIICHHS MEXIY
JIIOJIBMH, COOBITHSI, KOTOPBIE OHU TPEACTABISIA B CBOEM BOOOpakeHWH. Hy)KHO OTMETHTh aKTHBHOE y4a-
ctue oOydaromuxcs B 0O0CYKIEHUHM CTaTyd, UX 3MOIMOHATIBHBIA MHTEIUICKT U (aHTa3uu. CTYJICHTHI pac-
CMaTpPUBAII KaPTHHY CO BCEX CTOPOH, TOBOPMJIM 00 acCOIMAIMIX U YYBCTBaX, KOTOPHIC OHA Y HUX BHI3bIBA-
J1a, BRICKA3bIBAIM M OOOCHOBBIBAJIM CBOM MHEHHUSI.

Pesynomamoi

PesynpTarhl mpoBeIeHHOTO HAMH aHKETUPOBAHMS ITOKA3aJId, YTO 0OyUYaroIIuecs UCTIBITHIBAIOT 3aTpPy/I-
HEHUS B OOIIEHUHN Ha HEMEIIKOM $SI3bIKE, SI3BIKOBOM Oapbep.

JlaHHbIe, MOJyYEHHbIE B XOJE€ HCCIEIOBAHUS, MOKa3bIBAIOT, YTO OOJIBIIOE KOJMYECTBO CTYICHTOB, a
UMEHHO 78 %, UCHBITHIBAIOT S3BIKOBOM Oapbep B M3yYEHHH HEMENKOTO f3bIKa (CM. pHC. 3); TaKoe e KOJIH-
YeCTBO OIPOMICHHBIX IUIOXO 3alIOMHHAIOT HOBBIE CJIOBA HA 3aHATHUHU M MCHBITHIBAIOT TPEBOXKHOCTH BO BPEMs
CIIOHTaHHOW HETIOArOTOBJIEHHON peur; 67 % 4yBCTBYIOT OOSI3Hb TOBOPEHUS Ha HEMELIKOM SI3BIKE U3-3a CTpa-
Xa OMyIIEeHUs OIHUO0K; 55 % MpHU3HAIHMCH, YTO UCHBITHIBAIOT TPYAHOCTH, U3ydas TPaMMAaTUKy U C BBIpaXke-
HUEM CBOMX MBICIIEH HAa HEMELKOM si3bIKe; 44 % 00y4arouIuxcsi OTMETHIIN YyBCTBO CTECHEHUSI, HEYBEPEHHO-
CTH, pa3roBapuBasi Ha HEMELKOM s3bIKe; 33 % HUCHBITYEMBIX PU3HAINUCH, YTO, BIIaJes JIEKCUUECKUM MHHU-
MYMOM IO ONpEICICHHON JEKCHYECKOH TeMaTHKe, HE MOTYT BOCIIOJIb30BAThCS UM B ITOBCEIHEBHOW pedyd U
WCTIBITBIBAIOT CTPAaX KPUTUKHU CO CTOPOHBI APYTHX; 22 % 4yBCTBYIOT OOS3Hb HE MOHATH coOeceqnuka. Tomb-
KO 22 % TIpuU3HAIOTCS, YTO HE UyBCTBYET SI3bIKOBBIX 0apbepOB B MHOS3BIUHOM OOLIEHUU.

A
ikt

Pucynok 3. Pe3ynbTaTsl aHKETHPOBAHHS
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ITo pe3ynbTaTaM MpoOBEICHHOTO HAMH aHKETHPOBAHUS MOXKHO CJIENIaTh BBIBOJ, YTO OOJILITMHCTBO 00Y-
YArOIIMXCS MCTIBITHIBAIOT 3aTPY/AHEHUS B OOIIIEHNH HA HEMEIIKOM $13bIKE, OCHOBHBIMHU IIPUYMHAMHU BO3HUKHO-
BEHHUS KOTOPBIX SIBISIOTCS HEYBEpPEHHOCTh B cebe, OO0sI3Hb TOBOpPEHHsS] C OMIMOKaMH, TPEBOKHOCTb,
HEOOJIBIIION CIIOBAapPHBIN COCTAaB, HEAOCTATOYHBIC 3HAHUS 110 TPAMMATHKE.

B pesynprare HaOmomeHUs MPOBOANMOTO AKCIEPUMEHTa HEOOXOIUMO OTMETHTH CBOOOTHOE TBOpUE-
CKO€ PaCKphITHE KOMMYHHKATHBHOTO S3BIKOBOTO MOTEHIMANa CcTyneHTOB. OKa3aBIIMCh B MUpE (aHTa3Hi,
BOIUIOTHBIIIUCH B POJIb, OOYYArOIIUECs CBOOOIHO BHIPAXKalld CBOM MBICIIH, 1YBCTBA, TOBOPWIH CITOHTAHHO,
He OOSITUCH JIOMYCKATh NP 3TOM TPAMMATHYECKUX OIMIMOOK, UCIIOJIb30BaJIH SI3bIK B KAUYECTBE CPEACTBA KOM-
MYyHHKAIIHH.

Raxnouenue

Takum oOpa3zom, Ha popMUpOBaHUE S3BIKOBOTO Oapbepa BIUSIOT pa3iHyHbIC (GaKTOPHI, OOBSICHSIONIIC
HU3KUH ypOBEHb BIAJICHHUSI HEMEIIKUM SI3bIKOM U SBIISTIOIIMECS TIPErpasiol Ha IMMyTH K OCBOCHUIO HEMEIKOTO
s13b1Ka. VICTOYHUKOM OOJIBIIMHCTBA TPYTHOCTEH MPU M3YYEHUH HEMEIKOTO SI3bIKa, TPOSIBIISIONIAECS B BUJIE
SI3BIKOBOTO Oapbepa, SBISIOTCS IMCUXOJIOTMYECKUE IMPOOJIEMBbI, B OCHOBE KOTOPBIX JIeXKAT CTpax CAENaTh
OIIMOKY B pa3roBOpe, HEYBEPEHHOCTh B CBOMX 3HAHUSX, OTCYTCTBHE MOTHBAIIMU, TICUXOJIIOTUYECKUM (pakTop,
KOTOPBII 3aBUCHUT OT XapaKTepa YeoBeKa.

[IpoBens OMBITHO-3KCIIEPUMEHTATBHYIO PabOTy 1O HCIOJIB30BAHHUIO MPEJIOKEHHOTO HaMU METoJa
CIICHMYECKOW HMHTEPIPETANU XY0KECTBEHHBIX TEKCTOB, MOXKHO CJIENaTh BBIBOJI, YTO CHUCTEMAaTHYECKOE
MPUMEHEHHUE JJAHHOTO METOJIa Ha 3aHATHUSX M0 HHOCTPAHHOMY SI3BIKY MOKET CIIOCOOCTBOBATH MPEOJIOICHUIO
SI3BIKOBOTO Oapbepa B Ipoliecce TOBOPCHUSI.

MeToIpI CIIEHNYECKON MHTEPITPETAINU XYA0KECTBEHHBIX TEKCTOB, B TOM YHCIIE «IyTEIISCTBUEC B (haH-
Ta3uu» TIOMOTAIOT CO3JIaTh A3BIKOBYIO 00pa30BaTEeNbHYIO Cpely, MPUOIIKEHHYIO K €CTeCTBEHHOH, obecte-
YHUBAIOIIYIO OCYIICCTBICHHE CIIOHTAHHOW PEYH, 4TO MPEJICTABISAET OCOOYI0 MOTHUBAIIHIO JIJISl U3YUCHUST HHO-
CTPaHHOTO SI3bIKA. 3aHATHE C KCIIOJIb30BAHUEM METOAOB CIICHUYECKON HHTEPIPETAUU XYHO0XKECTBEHHBIX
TEKCTOB BBICTYIIAET OPHCHTHUPOBAHHBIM HAa JEATEIHHOCTh OOyYaroImuxcs. B meHTpe oOydeHuss HaxoauTcs
JUYHOCTH CTYJICHTA, BBICTYIIAIONIAS] KaK aKTHBHBIA TBOPUYECKHN CYOBEKT YUCOHOH JIeSTEeNbHOCTH.

OCHOBOTIOJNIATAIONUM B pa00OTE CO CIICHMUYECKOW MHTEPIPETAIMEH SIBIIICTCS «IIOTPY>KEHUE U MPOKUBA-
HUEe B 00pa3axy, MpeAIoararoliee pa3BuTHe 3MOIIMOHAIBHON cephl, pacKkpernonieHiue ooyJarommxcs. Bo
BpeMs UTPHI 00yYaIOIIUecs TyBCTBOBAIN ce0s1 KOM(POPTHO, CBOOOIHO BRIPAKAIH CBOM MBICTH, HE OOSITHUCH
MOJIBEPTaThCsl KPUTHKE CO CTOPOHBI OKPYKAIOIINX, TOBOPHIIM CIIOHTAHHO HA HHOCTPAHHOM SI3BIKE.

[IpenmyIiecTBOM METOJOB CIICHUYESCKOW HHTEPIIPETAIMU XYIOXKECTBCHHBIX TEKCTOB SBISCTCS €r0
BIIMSIHUE Ha Pa3BHTHUE IMCUXOJIOTUYECKUX XapPAKTEPHCTHK OOYyYaeMbIX: YMEHBIIAETCS dMOIMOHAIBLHOE Ha-
MPSDKEHUE, ICUXOJIOTHYECKHN TUCKOM(OPT, CKOBAHHOCTb.

Pesynbrarhl 3KCIepUMEHTa TTOKA3bIBAIOT, YTO MPUMEHEHHUE TaHHOT'O METOJIa TO3BOJSET CHU3HUTH SI3bI-
KOBO#1 Oapbep, CIIOCOOCTBYET Pa3BUTHUI0 KOMMYHUKATUBHOW JEATEIHLHOCTH, TBOPUSCKOH caMopean3aiuu
JUYHOCTH U SIBIISICTCSA, TI0 HAIIEMy MHEHUIO, Hanboiee 3 eKTHBHBIM.
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7Korapbl OKY OPBIHJAAPBIHAA LIET TiJIiH OKbITY1A
TIJIIK KeJeprijiepai skeny mMaceseci

Makana CTyJeHTTepAiH IIeT TLTIH MeHrepyiHe Kemepri KeNTipeTiH TUINIK KeIeprilepii )eHy MocelenepiH
3eprreyre apHanrad. «TiTmiK Kexepri» YFBIMBI, OHBIH JIMHTBUCTUKAIBIK JKOHE TCHXOJOTHSIIBIK ACTIEKTiIepi
KapacThIPbUIABI, OHBI AHBIKTAYABIH SPTYpJi Tociamepi Tammanipl. Makamaga TUIDIK — KeAEPriHIH
KaJbINTaCyblHA dCep €TETiH Herisri (akTopiap CHMATTANABL. IMIKi KOPKBIHBIIITAPMEH, ©3 KYIIiHe
CEeHIMCI3IKIIeH, TIIIK KeAepriHiy naiga 60omybIHbIH Heri3ri cedentepiHin 6ipi 00BN TaObUIATHIH KATENiKTI
Kacayra KOPKyMEH OalJIaHBICTBI TUIMIK TOCKAYBUIABIH IICHXOJOTHSIBIK acIHEKTIIepiHEe epeKIle KOHII
Gemnineni. JKyMbICTa IIET TLNIH OKBITY Ke3iHIE TUINIK KeJeprilepAi eHcepymiH, TaHBIMABIK KbI3BIFyIIBUIBIKTHI
JIaMBITYFa, Oifflay KbI3METiH OelICeHAipyre BIKHal eTeTiH cabakTapia 3aMaHayH oJicTep MEH Tocliiepni
KOJIIaHY/BIH BIKTHMAJl TOCUIAEPI 3epTTeii. ABTOpJIap TYJIFAHBIH LIBFAPMAIIBUIBIK KaOieTTepiH qaMbITyFa,
03iH-031 KepceTyre OGarbITTaIFaH eKe-O0armapiibl Tocinmi epekmeneiimi. XKeke Tyirara GarpITTaaraH TOCIT
OCBI JKYMBICTA IIET TITiH OKBITY 9ICTEPiH 3€PTTCYMiH alKbIHAAYIIbl OarbIThl 00BN TabbuIamsl. Iler Timin
OKBITYa TUIMIK KeAEPTiIepai eHCEepYMiH THIMII TOCi PETiHAe TaHBIMIBIK iC-OpPEKETTI OelCeHaipyre KoHe
KOMMYHHUKATUBTIK JarIblIapAbl JaMBITyFa BIKIAJ €TETiH KOPKEM MOTIHAEpAl CaXHAIBIK MHTEpIIpeTalysiay
onici ycembuinbl. 1. Yonuxanos atemgarsl Kexmeray memiekerTik yHuBepcuteTiHig «lller Timi: exi mer
TiND» MaMaHABIFBIHBIH 2 Kypc CTyIEHTTEpiHe OCHI OMIiCTi ampoOarusiayra OaFbITTaIFaH ASKCICPHUMEHT
cunmarrairaH, Al, A2 nenreifi. JKympicTa ImeTren TLNIH OKBITy#Aa KOPKEMAIK MOTIHIEPII CaXHAJbBIK
HHTEPIIpETANMsIIay dICiH KOJIIAHYABIH THIMIUTITIH JICIICHTIH SKCIEPUMEHT HOTHXKEJIepl YChIHBLUIFaH.

Kinm ce30ep: Tinmik kemepri, JIMHIBHCTHKAIBIK KHBIHABIKTAP, NCHUXOJOTHSUIBIK MACeseep, KOpKeM
MOTIHIACP/i CaXHAJBIK MHTepIpeTalusay, et Tifi.
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Mpo6nema npeoponeHus A3bIKOBOro Gapbepa...

A.Z. Akhmetova, J. Gamper, L.E. Dalbergenova

The problem of overcoming the language barrier when learning
a foreign language in higher education institutions

This article is devoted to the study of the problem of overcoming language barriers that prevent students from
successfully mastering a foreign language. The concept of «language barriery, its linguistic and psychological
aspects are considered, and various approaches to its definition are analyzed. The article describes the main
factors that affect the formation of the language barrier. Special attention is paid to the psychological aspects
of the language barrier associated with internal fears, self-doubt, fear of making a mistake, which is one of the
main causes of the language barrier. The paper explores possible ways to overcome language barriers when
learning a foreign language, using modern methods and techniques in the classroom that contribute to the de-
velopment of cognitive interest, activation of mental activity. The author highlights a personality-oriented ap-
proach aimed at developing creative abilities and self-expression. The personality-oriented approach is the
defining direction of research of methods of teaching a foreign language in this work. As an effective way to
overcome the language barrier in teaching a foreign language, we propose a method of scenic interpretation
of literary texts, which contributes to the activation of cognitive activity and the development of communica-
tion skills. An experiment aimed at testing this method in 2nd-year students of Kokshetau state University is
described. Sh. Ualikhanov, specialty: «Foreign language: two foreign languages», level A1, A2. The paper
presents the results of an experiment that proves the effectiveness of using the method of scenic interpretation
of literary texts in the study of a foreign language.

Keywords: language barrier, linguistic difficulties, psychological problems, stage interpretation of literary
texts, foreign language.
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Ways of world experience in flipped learning implementation
for foreign language training

Inthearticletheauthorsconsiderthe concept of flipped learning method, its features and constituent compo-
nents.Flippedlearning (FL) is a pedagogical method aimed at traditional education system transformation.
FL method implies the shift of activities performed in group and in individual space (activities previously
done in class, now students do outside of class). Due to insufficient level FL application study in homeland
education system, authors focused on studying of FL effectiveness in the process of English language teach-
ing as a foreign language at universities of 5 countries: Russia, Egypt, Ecuador, Thailand and Indonesia.
The universities selection for study was carried out according to such criteria as: level of education, English
language study as a foreign language, FL elements implementation in students training, using feedback at the
end of the course study.According to the carries out analysis, all participants of educational process demon-
strated positive attitude to FL use at5 universities, among leading positive points were mentioned the follow-
ing: improvement in language proficiency level, increase in the level of students’independent work in organ-
izing their studies, possibility of digital technologies wide implementation in educational process.As the re-
sults of performedanalysis at foreign universities in the field of FL method implementation in language train-
ing, the authors carried out SWOT analysis, which makes it possible to determine presence of opportunities,
difficulties and threats for FL implementation in the process of foreign language training at
homelanduniversity.

Keywords: foreign language, flipped learning, individual space, group space, SWOT-analysis, digital plat-
form, active learning methods, traditional system of education.

Introduction

In modern education system, changes in applied teaching methods aredetermined by new conditions of
social and economic changes affecting graduates’ requirements of higher educational institutions. Today so-
ciety needs competitive highly qualified specialists in labor market, and above all, striving for continuous
personal and professional development. The existing education system tends to shift its focus from «learning
for life» to the concept of «lifelong learningy, since graduates of higher educational institutions should, first
of all, be focused not on passive knowledge acquisition, but on practical ability to find, analyze and receive
information at any time convenient for them and in at any convenient place [1]. According to G. Fischer,
modern education should not have space and time limitations, because «lifelong learning» concept should be
the main motivation for modern student of higher education[2].

In system of non-linguistic university students’ language training, there is a significant gap between the
requirements of educational institutions regulatory documents and traditional approach to foreign language
teaching [3], thus, there is a need to modernize traditional system of students’ foreign language training at
universities.

Pedagogical community is searching for new educational technology that can transform both teacher’s
and students’ role, in order to increase foreign language learning effectiveness by the use of information
technology [4-7].

In our opinion, solution for this question can be the introduction of FL method in foreign language edu-
cation. In today’s realities, FL method is gaining popularity around the world in all areas of educational
space, including the field of foreign language training. This method provides teachers and students with free-
dom in foreign language teaching and learning, because everyone becomes an active participant of educa-
tional process.

FL was first discussed in 2007, when two Colorado Chemistry teachers J. Bergman and A. Sams [8]
recorded teaching materials and posted them on Youtube channel for students who were absent from class.

*Corresponding author’s e-mail: tamaraud@mail.ru
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As a result of using this form of work, both teachers and students noticed significant improvements in infor-
mation perception and understanding by students: an increased degree of active interaction between teachers
and students, as well as between students during classroom sessions. Thus, this event was an active introduc-
tion of FL method into educational process.

Based on J. Bergman and A. Sams concept, flipped classroom technology is conditions when «... what
was usually done in classroom, under these conditions is performed at home, and what was previously done
at home is now performed in the classroom...»[8], thus this method turns over traditional learning system.

However, we can say that this definition is incomplete, since it reflects only partially concept of
«flipped learning». The principle of FL application is not only in didactic content and providing students
with video materials before the lesson, but also it implies redistribution of lesson organization. According to
M.V. Simonova, main distinctive feature of FL class from traditional class is «cognition and learning process
transferring to independent work outside the classroom, so it helps to save class time and to deepen
knowledge and material understanding directly in classroom» [9]. But this definition also does not give a
complete representation and does not reveal the concept of FL.

In 2017, professor Robert Tolbert modified and expanded the definition of FL concept, it revealed its
new special meaning and significance:» Flipped Learning is a pedagogical approach when first contact with
new material is shifted from group educational space to personal space in the form of structured assignments,
and as a result, group space is transformed into a dynamic, interactive educational environment where teach-
er guides students as they apply acquired knowledge and involves them in an active educational process»
[10].

During this period, there are still no standards for FL definition and application, thus, in 2018, non-
profit organization Academy of active learning arts and sciences (AALAS) set asits goal complementing and
standardizing definitions for concept of «flipped learning». Taking into account the existing experience, a
group of researchers from leading universities in the world proposed the following definition of flipped
learning method: «Flipped learning is a technique that gives teacher an opportunity to «reach every student».
The flipped learning technique «flips» traditional class by introducing new material before class, thus giving
teacher an opportunity to use class time to actively interact with each student through interactive assign-
ments». The key factor that reveals main idea of this method is the phrase «reach every student», and this is
where the concept of the flipped class method is. According to educators-scientists, the use of FL method
gave the meaning to the concept of «learner-centered approachy, from that moment it became really possible
[11-13]. Shari Kendrick, a San Antonio teacher, best defined the teacher’s role in FL: «I don’t have to go to
class and explain the same material five times a day. Instead, I spend my day interacting with and helping my
students.

Considering the proposed definitions, it should be noted that in modern pedagogical science there is no
clear definition of FL as condition or as approach.

As it can be seen from the definition of this concept, proposed by its founders J. Bergman and A. Sams,
initially by FL they meant educational environment creation for studying the offered material. But in the pro-
cess of this concept development, an expansion of its categories is observed and it can no longer be said that
it refers only to the circumstances creation for learning. Thus, based on later definitions, it is clear that FL
refers to both cognitive process organization, and to high-quality content creation, and to student’s develop-
ment as personality, and to participants interaction in the educational process to achieve a specific goal.

In our opinion, FL cannot be referred to the category «approach», since the concept of «approach» is
used in cases when there is no solution to the problem and only the search for approaches to the problem it-
self is being carried out. According to E.I. Purgina, method in contrast to the approach «... characterizes cog-
nition process from the point of view of determining the way of its implementation, way of subject’s activity
in cognitiony». The approach is a platform for methods and principles formation [14]. Based on this defini-
tion, we cannot say that FL is not an objective that does not have ways of its solving and implementing,
therefore we reject category of «approachy.

In our work, we classify FL as a method based on the following views. As L. Ya. Lerner states, «method
is a way to achieve learning objectives, which is a system of teacher’s consistent and orderly actions who
organizes with the help of certain means students’ practical and cognitive activities to assimilate social expe-
rience» [15]; according to Yu.K. Babanskiy definition, «method is a way teacher and students orderly intercon-
nected activity aimed at solving educational objectives» [16]; L.F. Khomkiy gives the following definition of
the concept: «teaching methods should be considered as methods of teacher’s teaching activity and students’
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educational and cognitive activities organization to solve various didactic tasks aimed at mastering material
being studied» [17].

To sum up the definitions of the concept «method», despite the differences presence, it is necessary to
note some common features that unite these definitions, these include — solving problems and achieving
learning objectives, mastering educational material and presence of interaction between participants of edu-
cational process. In our opinion, these are features that allow us to classify FL as method of educational ac-
tivities organization.

Concluding all of the above, we propose the following definition of FL method: Flipped learning is a
new method of teacher’s and a student’s collaborative activities organization, based on digital technologies
active implementation in order to form students’ skills of theoretical material primary independent mastering
in their personal space, for deeper study, analysis and practical application of the knowledge acquired in
group space.

Based on the proposed definition, we can conclude that very important element of FL implementation is
the creation of educational space for students to work, both independently and in a group. According to sci-
entists Hamdan N. and McKnight P. [18], for successful FL application in the classroom, it is necessary to
follow 4 basic principles:

1. flexible environment— teacher provides student with the right to choose place, time and order of pre-
sented material study;

2. learning culture implies student-centered approach predominance in learning process, and teacher ac-
quires the role of mentor, not a translator of knowledge;

3. intentional content —teacher determines the content of educational material and form of its presenta-
tion for students, makes it possible to maximize time of students» activity in the classroom. This principle
gives teacher opportunity to change the content of material and types of activities at the lesson, depending on
students’ needs and interests [19];

4. professional educator — increasing teacher’s role in educational space organizing. The teacher must
have high methodological level to implement FL method. Even though the teacher’s role may be minimal in
this approach, he plays an important role in making this method work.

Thus, the issue of learning process organization is based on FL method requires special attention and
theoretical justification.

Experimental

The experience of FL method implementation is widely covered in the foreign literature in various
fields of educational activity. The issue of FL method implementation in homeland literature, in teaching
English as a foreign language, is not sufficiently covered. Therefore, the purpose of this work is to study ef-
fectiveness of FL application in foreign language teaching in world universities; strengths and weaknesses
identification of this method, as well as consideration of possibilities for its implementation at Kazakhstani
university.

To study FL effectiveness application in teaching foreign language at universities around the world, in
our work we set the following questions: 1. What types of activities were used by teachers to implement FL
at foreign language classes? 2. What are students’ learning outcomes after FL. implementation? 3. What is
students’ and teachers’ attitude to FL implementation?

For literature review, we selected materials from search engines such as Research Gate, Google Schol-
ar, Academia.edu. For analysis, 5 articles were selected for the period from 2016 to 2018. The following
main criteria were identified for material selection:

1. Stage of study —Bachelor

2. Students studying English as a foreign language

3. FL elements implementation

4. Feedback at the end of the course

To analyze FL application, we selected 5 universities in countries such as Russia, Egypt, Ecuador,
Thailand and Indonesia. All studies are devoted to FL application in English of as a foreign language study
(Table 1).
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Table 1

Experience of flipped learning implementation in foreign language training

Author, year

Participants

Subject

Methods of data collecting

Outcomes

A. Evseeva,
A. Solozhenko,
2015

2 year students,
Tomsk Polytech-
nic university

English at tech-
nical university

50 % of classes are on
Moodle digital platform,
peer-assessment, test, inter-
Views

85 % of students promotes FL
in study, aswellasl5 % had
technical problems and prob-
lems with self-organization

level

N.A. Soliman, |British University |English for aca- |Articles, teamwork, presen- |Language skills improvement,

2016 in Egypt demic purposes |tations, discussions, think- |face-to-face classes were more
pair-share method, forums, |effective, 24/7 access to materi-
video records als

L. Melendez, Technical univer- |English grammar |Edmodo digital platform, |Students’ knowledge improve-

S. Iza, sity of Ambato, entry test, end-of-course test |ment at 95 %

2017 30 students of B1 Immediate feedback, content

visibility and creativity

B.Santikarn,

Bangkok Univer-

English for ex-

2 assignments, 3 oral tasks,

Students note improvement in

dents of 4 semes-
ter

S. Wichadee, sity, ploring the world |questionnaire for determin- |material perception, increase of
2018 40 students ing students attitude to FL, |independence level, personal
questionnaire for determin- |pace of material study
ing students’ level of inde-
pendence
A. Fauzan, University of |Writing 3 (Eng- [Students questionnaire after |- independent material study,
M.N. Ngabut, |Palangka Raya, |lish as a foreign |the course study - detailed material review at
2018 Indonesia,  stu- |language) classroom

- more time for feedback from
the teacher

A. Evseeva, A. Solozhenko. Use of flipped classroom technology in Language learning. The studying
process organization of foreign language was carried out through the use of Moodle digital platform. 50 per-
cent of students’ assignments were presented on platform in the form of various activities. While preparation
for lesson, students were offered to watch short video lectures containing material for next lesson, they were
offered to work with additional online resources and questions were posted for further work in the classroom.
The time of the lesson was devoted to clarifying difficult grammatical and lexical issues, making presenta-
tions and discussions. After lesson with a teacher, students were asked to evaluate work of their groupmates
and test their knowledge on material studied.

As a result of this study, the following advantages and disadvantages were noted. 85 % of students who
took part in this experiment spoke positively about FL method use, while remaining 15 % experienced tech-
nical problems and difficulties with self-discipline. Almost all students 98 % noted the availability of materi-
al 24/7. 75 % of survey participants appreciated possibility of collaboration through online resources [20].

N.A. Soliman. Teaching English for academic purposes via the flipped learning approach.The study
was conducted at British University in Egypt in study of «English for specific purposes» discipline. As mate-
rial for independent work before the lesson, students were offered 10—15 minute interactive videos contain-
ing questions of the initial levels of Bloom’s taxonomy, task was not evaluated, in order to eliminate fear of
not understanding new material. For teacher, these videos are an effective tool for preparing for lesson, as
they allow you to find out students’ problem areas in new material assimilation before the lesson. At the les-
son, students were offered various types of activities aimed at eliminating gaps of independent material
study, developing skills in working in pairs/groups, think-pair-share method was used. As tasks for inde-
pendent work after class, students completed Web-Quest, worked with scientific articles, recorded videos,
participated in forums.

This study showed that, in general, both students and teachers have positive attitude towards FL use.
Students, on the other hand, note the advantages of studying material online, since in the classroom teacher
pays more attention to each student; students talk about significant improvements in proficiency level of for-
eign language, as this method increases motivation in language learning; possibility of access to educational
materials at any time and at any place; interactivity of the studied material was highlighted as main ad-
vantage of this method [21].
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L. Melendez, S. Iza. Application of the flipped classroom methodology in a virtual platform for teach-
ing English language grammar in level B1.The research was conducted in English grammar class among
30 students. The course material was posted on Edmodo digital educational platform, which provides access
to information at any time. As a control report, students were offered the same test as entry and end-of-
course testing. As a result of FL application in experimental group, significant improvements in results of
end-of-course testing were revealed, in comparison with the results of entry testing.

Thus, students participating in this study noted the following advantages: repetition, interactivity and
creativity of studied material, feedback presence from teacher in the process of material studying. Among the
difficulties, students noted that at the beginning of the experiment they were not ready to regularly review
material and complete tasks before class [22].

B. Santikarn, S. Wichadee. Flipping the classroom for English language learners: a study of learning
performance and perceptions. The purpose of this study was to determine effectiveness of FL application, to
identify level of this method perception and activity by students. The study involved 40 students. The collec-
tion of material for study was carried out in the form of written and oral assignments, as well as in the form
of a questionnaire to determine the method perception.

Having analyzed the data collected, the following results were revealed: with regard to methodological
equipment of the course, students were satisfied with material study presented in the form of short lectures
posted on a digital platform, in the course of face-to-face studies, students note more attention from teacher
to everyone, pace and intensity of the lesson increased, level and quality of students’ independent work in-
creased [23].

A. Fauzan, M.N. Ngabut. EFL students’ perception on flipped learning in writing classes. The main the
authors objective of this study was to study the level of students’ readiness to apply FL method. As a meth-
odological material, students were provided with video and text materials for independent study. The method
of projects, individual, pair and group writing, and presentations were used as active forms of learning in the
classroom. As a final form of information obtaining, students were offered a questionnaire, which reflected
their perception of FL implementation.

Based on research results, students noted the following advantages of advanced learning method: possi-
bility of material independent study, which allows you to better focus on material being studied; class time,
according to the students, allowed a deeper and more detailed study of material in the process of individual,
pair and group forms of work; students note presence of high-quality feedback from the teacher. Overall,
44 % of students were positive about FL using in the course study [24].

Results and Discussion

Taking into account data from the 5 studies analyzed, we see that in all cases, students’ performance in
FL groups improved on measurable criteria. In all cases, students demonstrated positive perception FL. —
form of material presentation, way of material study, forms of active learning tasks at the lesson, and pres-
ence of feedback from the teacher. These results indicate effectiveness of FL introduction in the process of
foreign language training and positive perception of this method by all participants of educational process.

As for the issue of FL introduction at universities in Kazakhstan, and based on the analysis of studied
experience among foreign universities, we compiled a SWOT analysis (Table 2) in order to determine the
readiness of homeland education system to implement this experience.

Table 2
SWOT-analysis of flipped learning method implementation
| Strengths | Weaknesses |
1 2
— saving time in class as a result of material self-study | — significant time spent on material preparation
by students outside the classroom; for the lesson and course «re-planningy;
— high level of feedback; —low level of teachers and students’ computer
— possibility of student-centered approach implementa- | literacy;
tion in training; — preparation of high-quality electronic content;
— implementation of highest levels of Bloom’s taxon- | — students’not readiness for independent work;
omy in the classroom; —teachers’ bot readinessfor changing their way
— increasing the level of students’ interaction; of thinking;
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1 2
— use of active forms of education —lack of technical capabilities when working
— individual pace of study; with material
— high level of student involvement at the classroom;
— development of students’ creative abilities
FL method is an effective tool for student-centered approach implementation to learning, through the use of active
teaching methods during the classroom sessions, through preliminary materials self-study at home.
To implement FL method, all participants of the educational process must be ready to accept new form of teaching
and learning.

Opportunities Threats

— full-scale use of available Internet resources for edu- | —not all students performed pre-class assign-

cational content creation; ments;
— full-fledged opportunity to implement level learning; | — lack of students skills self-organization and in-
— organization and control of students’ out of class- dependent;

room preparation for lesson; —lack of support from administration and par-
— ability to instant lesson plan adjust, in order to elimi- | ents’ disapproval;

nate gaps in independent material study; — high organizational skills for working in an in-
— assessment of students’ achievements at each lesson dividual space

The ability to work in an individual space with constant feedback from the teacher.
FL provides students with conditions for developing skills of self-organization and responsibility for their learning

After analyzing the table and projecting the data obtained for modern conditions of foreign language
teaching, we can conclude that the widespread use of FL method in the process of foreign language learning
is not easy and it requires significant efforts from all participants of educational process. One of the most
important and time-consuming aspects of FL method is preparation of high-quality educational content,
which is not easy even with the modern Internet resources. Moreover, despite the opinion that teacher
«leaves the stagey, in reality, teacher is now responsible not only for organizing students’ work in the class-
room, but also he is responsible for students’ independent work in an individual space outside the classroom.
There are additional opportunities for the teacher to deliver the material in a variety of forms, thanks to the
increased time spent in the classroom on active interaction and use of active forms of learning.

The main risks on for students are their unwillingness to actively participate in educational process,
their lack of self-organization skills, but in process of independent work with the material and studying it at
their own pace, these skills and abilities will be formed, and students will learn to be responsible for their
training.

The main advantage for students and extra load for teacher is presence of constant feedback, which
gives both teacher and students motivation for constant work and involvement in teaching and learning pro-
cess.

In general, it is important to emphasize that FL implementation contributes to development of such
modern graduate’s qualities as motivation for constant self-development, high level of self-organization, in-
creased responsibility for their activities, and ability to work independently. These qualities implementation
among students in foreign language classes makes it possible to achieve high results in foreign language ed-
ucation in accordance with homeland and international standards.

In conclusion, we consider it necessary to note that taking into account experience of foreign research-
ers, identified strengths and weaknesses, risks and threats, we can say that FL. method is an effective tool in
organization of students’ cognitive activity, contributing to formation and improvement of language and pro-
fessional skills that meet the requirements modern society.
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T.C. Ynapuesa, K. Jle Bepo, H.B. [pyxununa

Hler TuTiH DalbIHAAYAA TOHKEPLITeH OKBITY JAICIH KOJAAHYIbIH
dJieMiK TI:KipuOecin Oellimaey xomxapbl

Makanaza aBTOpJiap TOHKEPUITeH OKBITY OIiCiHIH TY)KBIPHIMAAMAChIH, OHBIH ePEKIIEeNiKTepi MeH
KOMIOHEHTTepiH KapacTeipraH. TeHkepiiareH okpitTy (6yman api TO) — Oyn moctypai Ginim Gepy xyiteciu
TpaHcdopmManysiayra OarbITTanfaH NeJarorHMKaNIbIK ofic. Bys ojic TONTBIK jKOHE JKEKe XKYMBIC Ke3iHJe
OpBIHJATATBIH KbI3MET TYPJIEPiH TONTACThIpYAbl Oinmiperni (OypbiH cabakra OpBIHIAJFAH iC-OpEKeTTi eHi
OimiM amymsirap cabakTaH THIC yaKbITTa opbiHmainsl). Ortanmslk Oimim Gepy sxyHecinme TO omicin
KOJITAHYIBIH JKETKUTIKCI3 JKapHsUIaHybIHA OailIaHBICTHI, aBTOpJap SJIEMHIH 5 e, OHbIH imrHge: Peceid,
Eruner, DkBazop, Tawinann sxoHe VIHIOHE3USHBIH KOFapbl OKY OpBIHAAPBIHAA afbUILIBIH TUTIH LIET Tifi
peTiHge OKBITY YpAICIHIAE OCHI OAICTI KOJIAHYIBIH THIMIUIIIH 3epTTeyre KeHUT Oeimi. 3epTrey YIIiH
YHUBEPCUTETTEPAI IpIKTey MbIHA KpUTEpHiiiep OOWbIHIIA KYPTi3iiai: OKy JeHreii, mer TiUTH meren Timi
peTiHae OKY, TOHKEPLIreH OKBITY 3JIEMEHTI MEH KypC COHbIHAA Kepi OaiIaHbICTBIH 00JTybl. 3epTTey Tajaaaybl
KOpCeTKeH/IeH, Oapiblk  yHHBepcutertepae Oimim  Oepy ypaicinge TO-mpl  KojgaHyra — JereH
KATBICYIIBIIAPIBIH OH Ke3Kapachl Oaiikamagpl. Herisri jkaFbIMIbl JKaKTapAblH iLIHIE MbIHANAp: Tl
MEHTepy AEHTeHiHIH aKcapybl, CTYJCHTTEpAIH 03 OKYbIH YHBIMAACTRIpYIaFs! AepOecTiK AeHTeHiHIH apTyHl,
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6imiMm Oepy ypaiciHZe UMOPIBIK TEXHOIOTMSUIAPABI TOJIBIK CHTi3y MYMKIHIIT. ABTOpiap IIETENmiK
YHUBEPCUTETTEPAIH TIKIpHOeciHe KypriziireH tangay HoTmwkenepi peringe otanipik KOO-ma mer TidiH
okpiTy nporecine TO omiciH €Hri3y YIUiH MYMKIHIIKTEp, KHMbIHABIKTAPMEH KayilTepAiH OONybIH aHBIKTayFa
MyMKiHIIK 6epeTiH SWOT-TannaysiH Kypri3ii.

Kinm ce3dep: meren Tii, TOHKEPUITeH OKBITY, KeKe KEHICTiK, TONThIK KeHicTik, SWOT Tannmay, mudpisik
miatdopma, OelCeH Il OKBITY 9JicTepi, JOCTYPII OKBITY XKYyHeci.

T.C. Yaapuesa, K. Jle Bepo, H.B. JIpyxununa

IIyTu aganTanuu MUPOBOIO ONBITA UCNOJIb30BAHUS METO/1A
nepeBepHYTOro 00y4ueHusi B MHOA3LIYHOIM MOAT0TOBKeE

B crartee paccMOTpEHO MOHATHE METOJA IEPEeBEPHYTOr0 OOYUECHUsI, N3yUeHbI €ro OCOOEHHOCTH M COCTaB-
JSTIOIUE KOMIIOHEHTHI. [lepeBepHyToe 00yueHue (nanee [10) — 3To0 meparornvyeckuii METo, HarpaBJICHHBIN
Ha TpaHC(OPMAIHIO TPaJUIHOHHON CHCTEMbI 00pa3oBaHusl. JJaHHBIM MeTO] TO{pa3yMeBaeT POTAIMIO BHIOB
JeATEeIbHOCTH, BBITIOJHSEMBIX B TPYNIIOBOM U HMHAWBHIYAJIILHOM IIPOCTPAHCTBE (TO, YTO PAHBIIE BBHIIOJIHS-
JIOCh HA 3aHATHH, Telepb oOydaromyecs BBIIONHAIOT BHE 3aHATHH). B CBS3HM ¢ HEIOCTaTOUHOW OCBELIEHHO-
cTbi0 nmpuMeHeHus Metona I10 B oTedecTBeHHOU cucTeMe 00pa30BaHMUs aBTOPBI COCPENOTOUMIN CBOE BHU-
MaHHe Ha u3ydeHHu 3()(GEKTUBHOCTH €ro MPUMEHEHHs B MPOLECCe MPEroJaBaHus aHTINHCKOTO s3bIKa Kak
MHOCTPAHHOTO B By3aX ISITU cTpaH mupa: Poccusi, Eruner, OxBanop, Taunann u Uunonesus. Otdop By30B
JUISL MCCIIEOBAHUS MIPOBOAMIICS MO TAKUM KPHTEPHSAM, KaK ypOBEHb OOyUYEHHs, M3y4eHHE WHOCTPAHHOTO
S13bIKa KaK HHOCTPAHHOTO, HAJTMYHE JIEMEHTa IepeBEPHYTOro 00ydeHus!, HaJIIHe 00paTHOI CBS3M 110 OKOH-
yaHuio Kypca. Kak nokasan aHanus, BO BceX YHUBEPCUTETaX OTMEYAeTCs IOJIOKUTEIbHOE OTHOLICHHE BCEX
Y4acTHHKOB 00pa3oBaTesIbHOro mporecca kK npuMenennto [10. Cpeau 0CHOBHBIX MOJOKUTEIBHEIX MOMEHTOB
OTMeUaeTcsl CleAylolee: yayqlIeHHe YPOBHS BIAJCHUS A3BIKOM, YBEIMUYECHHUE YPOBHS CaMOCTOSITEIbHOCTH
CTYCHTOB B OpraHU3aIM{ CBOETO 0Oy4YEeHHUS, BO3SMOXKHOCTH IOJHOLIEHHOTO BHEAPEHUS LU(PPOBBIX TEXHOJIO-
ruii B 00pa3oBaTelbHBIA Ipolecc. B kauecTBe pe3ynbTaToB HPOBEICHHOIO aHAIM3a OIbBITA 3apyOeikHbIX
YHHUBEPCUTETOB aBTopamu Obul mpoBeneH SWOT-ananu3, NO3BONAIONIMN ONPENSTUTh HAINYHUE BO3MOXKHO-
CTeH, TpyAHOCTEH U yrpo3 A BHeApeHus merona 110 B mponecc U3ydeHus HHOCTPAHHOTO A3bIKa B OTEYECT-
BEHHOM BY3€.

Kniouesvie cnosa: MHOCTpaHHBIN S3BIK, MIEPEBEPHYTOE 0OyUEHNE, HHANBHIYAIBHOE IIPOCTPAHCTBO, IPYIIIO-
Boe mpocrtpancTBo, SWOT-ananu3, mudposas mratrgopma, aKTUBHBIE METOIbI OOYUYECHUS, TPaJUIMOHHAsS
cucremMa o0y4eHus.
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Using multimedia applications in teaching foreign language
in terms of digitalization of education

The article deals with the didactic potential and the possibilities of using educational multimedia applications
in the teaching process. In the study the importance of teachers' mastering the skills of using multimedia ap-
plications, as well as the knowledge of their essence and capabilities, methodological and psychological-
didactic foundations of their usage is stated. The authors consider the notion and types of educational multi-
media applications, peculiarities of their usage in various pedagogical scenarios. The technical support for
creating multimedia applications by teachers can be represented by the special authoring software tools, that
is, programs that provide opportunities for independent building of effective interactive multimedia applica-
tions for non-programmers, such as Macromedia Flash, iSpring Suit, Macromedia Director, Authorware Pro-
fessional, etc. Multimedia applications can be recommended for usage as a communicative component of the
educational environment. The effective performance of pedagogical scenarios of multimedia usage in the ed-
ucational process contributes to the development of the learner’s independence and creativity, his active posi-
tion as a subject of communicative interaction.

Keywords: multimedia, linear multimedia, nonlinear multimedia, multimedia applications, multimodality,
digital technologies, authoring software tool, multimedia application scenario.

Introduction

Currently, the changes caused by the digitalization of education provide ample opportunities for realiz-
ing the didactic potential of modern Information Technologies (IT), including multimedia ones, thus provid-
ing new challenges for teachers. The modern social order requires from teachers improving their professional
training and obtaining developed digital skills and proficiency in Information and Communication Technol-
ogies. In terms of digitalization of education modern schools are in the search of the teachers who are able to
effectively and competently use digital teaching aids and educational multimedia applications in the class-
room.

At the same time, the active use of Information and Communication Technologies determines not only
the development of teachers’ proficiency in using specific software tools, but also their knowledge essence
and capabilities, methodological and psychological — didactic foundations of their application.

The given article is aimed at considering the problem of using multimedia applications in foreign lan-
guage teaching, featuring at their types and ways of integrating into the learning process. Research method-
ology based on the methodological and systematic approaches to the study of the problem. Multimedia ap-
plications make it possible to implement many areas of individualization of teaching a foreign language: by
content, by the pace of mastering the educational material, by the level of complexity, by the method of pre-
senting educational material, by the form of organization of educational activities, by the composition of the
study group, by the number of repetitions, etc. At the same time, the use of multimedia technologies simulta-
neously provides an opportunity for individualization of training, which allows the teacher to adapt and build
a trajectory of work for each specific learner, increase educational motivation and ensure effective assimila-
tion of the material.

The use of multimedia makes it possible to implement such fundamental didactic principles as the prin-
ciple of visibility and accessibility into the educational process at a qualitatively new level. At the same time,
new Information and Communication Educational Technologies do not replace the didactic foundations al-
ready existing in practice, but provide opportunities for increasing their effectiveness.

The use of multimedia technologies by the future foreign language teachers implies that graduates of
the pedagogical language specialties should be aware of the possibilities and didactic potential of multime-
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dia, as well as have special information training, developed digital skills for searching, collecting and digital
analysis of information, designing and using multimedia didactic applications in the learning process, master
the technologies for creating effective multimedia teaching aids and multimedia visualization technologies.
For a modern teacher, mastering these technologies determines the effectiveness of his professional activity.

Theoretical background

The main difficulties that teachers face in the use and development of multimedia applications are such
factors as insufficient preparation for their correct and optimal integrating into the lesson, the lack of a sys-
tematic approach to developing their own multimedia applications, taking into account the psychological —
pedagogical, methodological, ergonomic principles for obtaining a didactically effective educational multi-
media product.

The teachers should realize the importance of choosing an appropriate multimedia application for the
learners' need and know the methodological basics of using it in the educational process. Educators today
have the great variety of high-quality multimedia applications, however the goals and techniques of their us-
age should be understood and followed [1, p.122—128].

Multimedia applications give the opportunity to make the reinforcement process less routine and time
consuming for all participants of the educational process both for the teacher and for the lerners. Based on
the type of the educational program and the characteristics of the learners, the multimedia can be used in the
game or realistic surroundings, means of rhythmization (individual pace and rhythm of work, pauses, music),
the choice of the difficulty level of training tasks, individual selection of training tasks, interactive simula-
tors, etc. Thomas B. Corcoran state that teachers are to enlarge their knowledge to upgrade the new methods
and techniques of teaching to meet new expectations, to critically examine the new content and standards
being integrated, and to revise curriculum, to find opportunities to develop new approaches to teaching
learners [2].

Due to the simultaneous impact of graphic, sound and visual information on the user, multimedia appli-
cations have great emotional and entertainment potential. At the same time, due to the ability to visually,
spectacularly present information, educational multimedia allows the teacher to implement the fundamental
principle of visibility in teaching process at a qualitatively new level. By means of interactive multimedia
visualization of educational information, it became possible to implement the principle of visibility in teach-
ing by means of the method of multimedia visualization of content.

Definition and classification of multimedia applications.

According to Min, P. «multimedia technology can be referred to computer-based interactive applica-
tions that use both the hardware and software which give the people the opportunity to transmit their ideas
and information. It appears to be a combination of text, graphics, animation, video and sound» [3, p. 30].

Multimedia represents a combination different types of information, namely, text, audio, video, anima-
tion and graphics, which are everything we see and hear in our daily life, in one source [4].

Multimedia is also associated with the use of computer technology in order to create, store and interpret
multimedia content [5].

We can define multimedia application as an application that is based on a combination of different me-
dia sources such as text, graphics, audio, video and animations.

The multimedia applications can significantly facilitate and upgrade the learning process. Multimedia
applications are beneficial for the teachers who adapt the lesson content and activity according to learners’
particular needs [6, p.158]. Multimedia applications can be as well aimed at achieving specific tasks depend-
ing on the situation in the learning process [7, p. 143—152].

Multimedia technology can be considered as the platform for teaching a language taking advantage of
modern digital technologies which makes it easier for students to develop language learning skills. Multime-
dia stimulates learners to practice and master more languages through audio support and creates foreign lan-
guage contexts as the crucial aspect in developing their knowledge of vocabulary, pragmatics and genres of
the target language. [8, p. 271-276]

Results and Discussion

When discussing the problem of multimedia applications, it is important to define the concepts of mul-
timodal and multimedia systems. The notion of multimodality is referred to the perception of the human be-
ing by more than one human sense. A multimedia application can be either multimodal or not, depending on
how many senses of perceptions are engaged. An application combining a text, images and video is defined
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as multimedia, but it is not multimodal as stimulates only vision. A multimedia application which uses image
and audio is defined as a multimodal one as engages simultaneously sight and hearing, that is, two senses [9].

Multimedia applications can be recommended for the use as a communicative component of the educa-
tional environment. The reason of the effectiveness of using multimedia applications are as follows:

— great possibilities of multimedia applications in the individualization of education;

—the ability to present information in digital form and combine several types of information in one
product (video, audio, animation, visualization, text, graphics);

— activation of learners’ independent activity;

— increasing learners’ motivation while using multimedia applications;

— multichannel — multimedia applications can have an integrated impact on various organs of learners’
perception;

— implementation of information based on hypertext technology and hypermedia technology;

— the ability to provide interactivity — information in multimedia resources is presented interactively,
which provides an opportunity for active interaction between the educational resource and the learners;

— visual presentation of the educational content;

— the possibility of organizing group and individual forms of education.

The multimedia can be:

— linear — the simplest form of presentation of a set of multimedia elements, when the user can only
passively view the multimedia elements, and the sequence of viewing the multimedia elements is determined
by the script.

—nonlinear (interactive) — a form of presentation of a set of multimedia elements, in which the user is
given the opportunity to select and control elements in a dialogue mode. Non-linear multimedia can be ex-
tended by the concept of hypermedia — interactive multimedia, in which the user is provided with a struc-
ture of related multimedia elements that he can sequentially select.

Multimedia applications are classified into the following types:

— presentations. Presentations are a way to visualize information using audiovisual means. The presen-
tation is a combination of computer animation, graphics, video, music and sound, which are organized into a
single environment. The presentation has a plot, script and structure, organized for easy perception of infor-
mation;

—animation videos. These are the reproduction of a sequence of pictures giving the impression of a
moving picture. Linear presentation is a dynamic video with complex graphics, video inserts, soundtrack and
the absence of a navigation system. Animations can be frame-by-frame or programmed. Frame-by-frame
animation involves a frame-by-frame change of images, which gives the impression of movement of pic-
tures, while in software animation, images are changed using a programmed sequence of actions using the
capabilities of any programming language;

— interactive presentation. It is a set of multimedia components, structured in a hierarchical manner and
controlled through a special user interface;

— games. Game is a multimedia application aimed at meeting the needs for entertainment, pleasure, as
well as the development of certain skills and abilities;

—video applications. Videos are the technology for the development and demonstration of moving im-
ages;

— multimedia galleries. Galleries are a collection of images. The gallery can also be interactive with the
user’s ability to manage them with the help of navigation;

— audio applications — these are the programs that work with digital sound;

—web — application. Web apps are individual web pages and their components (menus, navigation,
etc.), data transfer applications, multichannel applications, etc.

Using multimedia in the educational process.

Andresen proposed a scenario model for the use of multimedia applications in education. According to
this model, four main pedagogical scenarios are distinguished, suggesting different options for using multi-
media in the educational space, depending on the sequence of providing the information under study and
completing educational tasks. The scenario is considered by Andersen as a fixed sequence of actions aimed
at learning activity [10].
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Let us consider these scenarios of using multimedia applications in education:

Scenario 1 implies usage of the linear representations of educational multimedia. In this case, applica-
tions are used to sequentially present the material. These applications are characterized by a small set of se-
quential connections of the studied topic with the following topics, with the help of them learners receive
information of a reference nature.

Scenario 2 implies usage of non-linear presentation of educational multimedia — multimedia applica-
tions based on hypertext with integrated multimedia elements, such as hypertext applications, Internet sites
containing navigation on related topics.

Scenario 3 which suggests the use of multimedia tools for monitoring educational activities (multimedia
applications in this scenario are presented by teaching and monitoring programs. Multimedia applications
contain not only the educational content, but also exercises for self-control, provide interactivity — means of
reacting a multimedia product to user responses, tests with the ability multiple choice, additional links to In-
ternet sites. Learners often do not have the ability to freely move from one lesson / topic to another, and must
follow the logic of presenting the content of the educational material.

Scenario 4. Scenario 4 assumes that trainees are not just target users (as in the previous scenarios), but
authors and creators of their own multimedia applications. Multimedia applications are a means of creating,
presenting and communicating their knowledge.

Thus, in Scenario 1 when working with information in a multimedia application, a learner can move the
material back and forth, adapt the pace of work with it, and pause. However, he cannot influence the content
of materials included in the studied multimedia product. Such a sequence of presentation of the material is
defined as linear and it is appropriate in cases where the learners have insufficient knowledge in the area
studied, the material in this case is presented sequentially in an overview form for the formation of initial
knowledge in some subject or topic.

In the case of Scenario 2, the hypertext structure provides the student with ample opportunities for in-
dependent search and study of the materials received. The non-linear structuring of the educational material
allows learners to work individually when using the multimedia application in accordance with their educa-
tional needs and abilities.

The multimedia applications used in Scenario 2 assume the possibility of building an individual learn-
ing trajectory, learners can search for exactly the information that they need at the moment and study it in a
convenient way through the implementation of hypertext links.

Scenario 2 is used when the learners that already have the necessary knowledge to independently set
and solve educational problems. Work according to Scenario 2 can be attributed to the methods of infor-
mation management, which includes the search and collection of information.

Scenario 3 provides many opportunities to meet the individual educational needs of learners. Scenario 3
also applies strategies such as Computer-supported cooperative learning (CBT), self-learning strategies, and
Computer-supported cooperative learning (CSCL). In Scenario 3 multimedia applications are designed to
support mentioned above strategies. Applications of this type offer a variety of lessons, where the learners
are given a choice of learning strategies, as well as the scope and topics for study. Multimedia applications in
this scenario can perform the following functions:

— a source of information (with a hypertext structure);

— training program — a multimedia application guides the process of teaching the user, taking into ac-
count his individual requests and needs, while the student is given a choice — to follow the instructions of
the program or to draw up his own learning path;

— in-depth assimilation of the content of training due to the effective and systematic construction and
presentation of educational material and the combination of various means of its presentation (video,
graphics, animation, audio, etc.);

— control and assessment of knowledge;

— comprehension of the studied material by creating and storing notes or drawings.

Scenario 3's multimedia applications build the foundation for self-directed learning, but teacher support
remains essential.

Scenario 4 assumes the development and implementation of the creative potential of learners when they
act as transmitters of the acquired knowledge and are characterized by a high level of independence. The
learners already have sufficient knowledge, as well as the necessary skills to work with the programs to cre-
ate needed to create their own multimedia applications. When organizing activity in the framework of Sce-
nario 4, learners’ interest, high motivation, the ability to work in a team when creating group projects appear
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to be the important aspects. Currently, there are a number of special authoring multimedia software toools
that allow teachers to create full-featured multimedia applications: Macromedia Director, Authorware Pro-
fessional, Macromedia Flash, iSpring Suit, Asymetrix Compel, FrontPage, mPower 4.0, HyperStudio4.0 and
Web Workshop Pro, Macromedia Action, Gold Disk Astound, etc.

Research by Carver, Lehrer, Connel and Erikson (cited according to Jonassen, 1996) showed learners’
higher interest, intensity, and engagement when working in Scenario 4 [11]. Jonassen [11], A. van den
Brink [10] in their works consider in more detail the advantages of developing your own multimedia applica-
tions and the peculiarities of working in this scenario. The other studies of this aspect consider the use of
multimedia applications taking into the consideration learners’ learning style models and the development of
their algorithmic thinking using multimedia applications [12].

Technical support for creating multimedia applications. There are many technical tools for creating
multimedia applications. At the planning stage, it is necessary to select the appropriate software editor pro-
gram for creating hypertext pages. For simpler applications such as presentations, PowerPoint, Asymetrix
Compel, Gold Disk Astound can be used. To create a hypertext page or animated game, users can apply a
standard web editor or authoring software tools such as FrontPage, HyperStudio 4.0, mPower 4.0, Web
Workshop Pro, etc. Standard editor software tools also provide the ability to edit text, statistics, graphics,
sound, video, animation, and more.

Tools that allow to combine the created separate multimedia parts into a single multimedia application
are presented by:

— specialized programs designed for quick preparation of certain types of multimedia applications
(presentations, publications on the Internet) — for example, PowerPoint;

— authoring software tools (specialized programs for creating multimedia applications), such as Macro-
media Flash, iSpring Suit, Macromedia Director, Authorware Professional, etc. They allow teachers and
learners develop their own multimedia products featuring programming characteristics being non-
programmers and not having special knowledge;

— programming languages - Delphi, Java, etc. Creating multimedia applications with the help of pro-
gramming languages demand professional knowledge in IT technologies and program designing, therefore
can be performed by IT professionals only.

Conclusions

Software used to create or change the multimedia content to share with the people is a multimedia au-
thoring software tool [13]. The advantage of such authoring tools is that a teacher being a non-programmer
can easily develop multimedia application with programming features. Programming languages in their turn
need specific knowledge and competencies of a professional programmer which a teacher may not have.

Thus, we can conclude that in the current conditions of the development of multimedia and digital tech-
nologies, which provide ample opportunities for improving the educational process, the use of multimedia
applications in the educational process makes it possible to move from a passive to an active way of carrying
out educational activities, in which the learner is the main participant in the learning process. The effective
use of pedagogical scenarios of using multimedia in the educational process contributes to the development
of a learner’s active position as the subject of communicative interaction, stimulates his independence and
creativity. When choosing a multimedia application, the teacher must take into account the specifics, fea-
tures, goals and objectives of a particular academic subject, psychological, pedagogical, methodological, er-
gonomic requirements and norms of their usage at the lesson.

Multimedia applications provide an opportunity to intensify education, develop and implement non-
traditional technologies based on the use of digital technologies using active teaching methods in all their
diversity and complexity in the context of a constantly increasing volume of information.
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Binim Oepyni nudpiaanabipy KargaiblHAA WIET TiJAepiH
OKBITY/1a MYJbTHMEIUSIJIBIK KOCBIMIIATAPAbI KOJIAHY

Makanaga MyJIBTHMEIUSIBIK KOCBIMINAIapAasl OumiM Oepy mpoueciHAe KOJTaHy MYMKIHIIKTEpl >XKoHe
OJIAPIBIH AWNAKTHKAIBIK QJeyeTi KapacThIpbUIFaH. MyramiMIepaiH MyJIbTUMENSUIBIK KOCBHIMIIATapIbl
nmalanaHy JarbUIaphl, ONApABIH MOHI MEH MYMKIHIOIKTEpiH, KOJNJAHYABIH OMICTEMENIK JKoHE
TICUXOJIOTHSUTBIK-TTIAKTHKAJIBIK HET13/Iepi JKOHiHAe OUTIMAEpIH MEHIepyiHiH MaHBI3JbUIBIFBl HETi3/ICNTCH.
ABTOpIap OKYy MYJbTHMEAMSUIBIK KOCHIMIIAIAPBIHBIH MOHIH, TYPJEpiH, OJapIbl SpTYpJi HeoaroruKaiblk
CLICHapHiliep/ie KOJJaHy epeKIUETIKTepiH 3epTTereH. MyFamiMaepAiH MyJbTHMeIHa KOCHIMIIANAPbIH
KYpyZarbl TeXHHKanblK Kojigay Macromedia Flash, iSpring Suit, Macromedia Director, Authorware
Professional >xoHe T.C.c. aBTOPJIBIK OpTanap, sSIFHU THIMII HHTEPAKTHBTI MYJIbTHMEIUSIIBIK KOCHIMIIATAp bl
Toyelci3 KypyFa MYMKIHIIK OepeTiH OargapiaMaiiap apKbUIBI XKY3ere achpblIybl MyMKiH. OKy ypaiciHme
MyJIbTUMEIUSHBl ~ KOJNJAaHy  CHEHapuiiiepiH TWiMai  maifjamaHy — OKyHmIBIHBIH — JepOecTiri  MeH
IIBIFApMAIIBUIBIFBIH, OHBIH KOMMYHHKATHBTIK ©3apa dpeKeTTecy CyOBeKTiCl peTiHyeri OenceH i TO3UnUsIChIH
JTAMBITYFa BIKIIAJ €Tel.

Kinm ce30ep: MynbTHMenna, ChI3BIKTBIK MYJIBTUME/HA, CHI3BIKTBHIK €MEC MYJIbTUMEINA, MYJIbTHMEIHSIIBIK
KOCBIMILIANap, MyJIbTUMOAATIBABIK, LHGPIBI TEXHONOTHSIAP, aBTOPJIBIK OpTanap, MyJIbTHMEIHs KOJAHY
CLICHApHiii.

I'.b. Capxanosa, I'.)K. CmarymnoBa, 3.A. YTeybaeBa

Hcnoab3oBanne MyJbTHMEIUHHBIX NPUJIOKEHU B 00y4eHNH
HHOCTPAHHBIM SI3bIKAM B YCJI0BUSIX M (poBU3aANNH 00PA30BAHUSA

B craTtbe paccMOTpeHbI BONPOCH! ANMAAKTHYECKOTO MOTEHIHAIa 1 BO3MOXHOCTEH HCIIOJIBb30BaHUs 00pa3oBa-
TEJIbHBIX MYJIBTHMEINA NPHIOKEHHI B yueOHOM mpouecce. OOOCHOBaHA BaXXHOCTb BIAJACHUS IearoraMu
HABBIKAMH MPUMCHEHHS MYJIbTUMEMA IPHIOKEHHUH, a Taroke 3HaHUs OYIyIIUMH [elaroraMi UX CYIIHOCTH
U BO3MOXXKHOCTEH, METOJOJOTHYECKUX U ICHUXOJIOrO-IHIAKTHYCCKUX OCHOB HMX HCIIONB30BaHHs. ABTOpaMH
H3Y4YeHBI CYLIHOCTb, BHIBI 00pa30BaTEIbHBIX MYJIbTHMEINA MMPUIOKCHHH, OCOOCHHOCTH X IPUMCHCHHUS B
PAa3INYHBIX TIEIAarOTMYECKHX CLEHApHAX. TeXHNUECKUM 00ECIIeYCHUEM CO3/IaHuUsI MyJIbTHMENA TIPHIIOKEHHU
[eJjaroraMi MOTYT BBICTYIaTh aBTOPCKHE CPEJbl — MPOrpaMMbl, HPEIOCTABISIONINEG BO3MOXKHOCTD IS Ca-
MOCTOSITEJIBHOTO  CO3JaHMs 3(P(HEKTHBHBIX MHTCPAKTHBHBIX MYJIbTHMEAMHHBIX HPHIOKEHUH, TaKMX Kak
Macromedia Flash, iSpring Suit, Macromedia Director, Authorware Professional u np. MysnbruMenuiinbie
HPHIIOKEHUS MOTYT OBITh PEKOMEHIOBAHBI JUIS UCIIOJIb30BAaHHUS B KAYECTBE KOMMYHHKATUBHOTO KOMIIOHEHTA
obpa3oBarenbHO# cpeapl. DPPEKTHBHOE UCIOIb30BAHUE CLIEHAPUEB NPHUMEHEHHsI MyJbTUMEANA B y4eOHOM
nporecce CrnocoO0CTBYeT Pa3BUTHIO CAMOCTOSITEIBHOCTH U KPEATUBHOCTH 00y4aeMoro, ero akTHBHOH I103H-
MU KaK CyObEKTa KOMMYHHUKAaTHBHOTO B3aHMO/ICHCTBHSI.

Kniouesvie cnosa: MyJbTUMENNA, JIMHEHHOE MyJIbTUMENA, HEJIMHEWHOE MYyJIbTUMEMA, MyJILTHMeIIHfIHBIe
NPUIIOKCHHUSA, MYJIBbTUMOAAJIbHOCTD, L[I/I(i)pOBI)IC TCXHOJIOTHUHU, aBTOPCKUE CPEIbI, CL[eHapI/Iﬁ HNPUMCHCHUA
MYyJbTUMEANA.
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AcnexkTsl udydenuss CLIL TexHo/10ruM B yCJIOBHAX JUCTAHIMOHHOTO 00y4eHus!

B crartbe mpeanokeHO HCClenoBaTeNlbCcKoe BUAeHUe npobiaemsl auctaHiuonHoro CLIL oOyuenus ctyneH-
TOB. M3ydenue HCTOpHUU BOIIPOCA IO3BOJISIET TOBOPUTH 00 aKTYaJIbHOCTH 3asIBICHHOM MPOOJIEMBI, KOTOpast 10
CHX TIOp HE CTala MPeIMEeTOM CIIEIHAIBHOrOo HMccienoBanus. JnddepeHnnpoBaHHbIe MIPEACTAaBICHHS aBTO-
POB 00 0COOEHHOCTSIX IBYX TEXHOJOTHH CTAIM OCHOBOM IS ONPENENICHUS aCIeKTOB B M3yYEHHH HX COBMEC-
THUMOCTH ¥ B3aUMOBBITOJIHOCTH. MIcTIonb3yst MeTor 0600IIeH s, aBTOPHI BBIIEISIIOT KOHKPETHBIE aCTIeKTHI Ha-
YYHOTO M3Yy4YEHUs] HHTETPAlUH ABYX CAMOCTOSTENBHBIX TEXHOJOTUH M UX pecypcHoro obecreuenus. Ha oc-
HOBE HKCHEPTHOI0 MHEHUA, CHOPMHUPOBAHHOTO MOCPEICTBOM COLIMOJIOTHYECKUX ONPOCOB, IPEATOKEHO pa3-
paboTaTh METOAUYECKHE MPHHIMIBI PECYPCHOTO OOECICUEHUs] U MEXaHW3MBI Pa3BUTHS JOMOTHUTENBHBIX
komnerenimii CLIL memaroros, pabortatonux B ¢popmare AMCTaHIMOHHOTO peXUMa. B ¢BsA3M ¢ 3THM aBTO-
paMu oIIpeleleHbl YHUBEpPCAIbHBIE XapaKTePUCTHKH yIeOHO-METOIMUECKUX MPOIYKTOB M MpodeccnoHab-
HBIX KOMITCTEHIIUH IperoaBaTeNei-IpeJMETHUKOB. B KOHTeKcTe HaHHOU Mpo6iieMbl 000CHOBAHBI OXKUae-
MBI pe3yJIbTaThl, KOTOPHIE HANpaBJIeHEI Ha Pa3BUTHE MU(POBOI KyJIBTYypHl B 00pa30BaTeIbHOM cpee U Moa-
TOTOBKY KOHKYPEHTOCHOCOOHOTO Iieffarora, BIIAIEIOIIer0 HMHTETPHPOBAaHHBIMU METOAWKAMHU OOy4YEeHUS U
JUCTAaHIIMOHHBIMU TEXHOJIOTUSMU.

Kniouesvie cnosa: CLIL Texnonoruu, AMCTaHIMOHHbIe TexHojoruu, CLIL menaror, BUpTyanbHas cpena,
y4eOHO-MEeTOIMYECKUI TpoayKT, IT-komMneTeHun, By3.

Beeoenue

[Ipaktuka CLIL o0yuenus B Kazaxctane moiyumna cBO€ pa3BUTHE B KOHTEKCTe I'ocymapcTBEeHHOM
MPOTPaMMBI TPEXBA3BIYHOTO 0Opa30BaHHS M ONHOTO W3 MPHOPUTETOB IO WHTETpaluyd 0Opa3oBaTeNbHON
cpensl. CerogHs 3Ta TEXHOJIOTHS YCIIEITHO IPUMEHIETCs B By3ax U mKojax Kasaxcrana. PesymnbraTe! u nep-
cnektuBbl CLIL o0pa3oBaHMs CTaHOBATCS MPEAMETOM HAayYHOTO OOCYXAEHUS U TEOPETUUIECKOTO OCMBICIIE-
Hus. MccnenoBaTenbCKUil HHTEpEC CBSI3aH, KaK MPaBUIIO, C OLEHKOW OTEYECTBEHHOTO OIBITA B KOHTEKCTE
MexayHapoaHbix gocTkeHni CLIL oOydeHus.

Tak, B TeyeHHE TMOCIETHUX NECSITUIETHH HAyYHBIM COOOIIECTBOM OBLIM pa3paboTaHbl TEOPETHKO-
METOAOJIOTUYECKHUE OCHOBBI MHOS3BIYHOTO 0OpasoBaHus [1, 2], M3ydeHbl BONPOCHI MCHXO-, COLUOIMHIBH-
CTHYECKHX acIeKTOB U ()YHKIIMOHAIBHOW 3HAYMMOCTH JIBYSI3bIUHsI, B3AUMOICHCTBHS MEPIEITUBHBIX, KOTHHU-
TUBHBIX U ap(EKTUBHBIX IPOIECCOB OMIMHIBH3MA, BHYTPUA3BIKOBBIX M MEKbSI3bIKOBBIX MEPEHOCOB [3, 4],
OTpeeNieHbl MPUHIIMITEI UHTETPUPOBAHHOTO OOYYCHHUS MPEAMETY W S3bIKY, aCICKThl MHOSI3BIYHOW KOMIIS-
TCHIIMM TP OWJIMHTBAIBHOM 00ydeHHH [5, 6]. OcHOBHOH (DOH CYyIIECTBYIOIIUX HCCIICIOBAaHUN CBSI3aH C
mydenueM Texnonoruu CLIL B TpagummmonHoM (opmaTte 00ydeHus, KOTOPHIH MpeaIycMaTpuBaeT KOHTAKT-
HOE O0ILeHHE MpenoaaBaTess 1 00yJaromerocs.

Bwmecte ¢ Tem oOpasoBaTenbHas cutTyanus B KazaxcraHe xapakTepu3yeTcsl allbTepHATHBHBIMHU YCIIO-
BHAMHU OOy4YEHHsI, KOTOPOE, COTJIACHO JIEHCTBYIONIEMY 3aKOHY, TIO3BOJISIET UCIOIB30BAaHUE TUCTAHIIMOHHBIX
TexHonoruid. Ha mpoTsbkeHun 12 j1eT 0TeueCTBEHHBIE BY3bI IBITAIOTCS OBJIAJICTh STUMH TEXHOJOTUSMU, BHE-
JIPUTH TIEPEIOBOM OMBIT 3apyOexHBIX cTpad. C HaYaIOM MaHIEMUU 3Ta 3aJla4ya Mpruodpesa 0co0yr aKTyalb-
HOCTh. OHA YCIOXHHUIIACh 3a CYET TOTAIBHOTO MEPEX0Ja BCEro OO0pa3oBaHUS HAa BUPTYAIBHBIA PEXKHM,
HE OCTaBUB MpaBa BeIOOpa. Terneps By3bl UIMYT KOMIIPOMUCCHBIE PEIICHHSI 110 aJaNTalui yI4eOHbIX KYpCOB K
yIAJIEHHBIM YCIOBHUAM O00y4eHHs. ITO KOCHYJIOCH M MPOTrpaMM, KOTOpble peainsytoTcs B ¢popmare CLIL.

CoueTaHue 3THX TEXHOJOTHH B y4eOHOM MpOLIECCE CO3JaeT HOBBIE aCHEKThl U3yYEHHUs JJIsl COBPEMEH-
HOM TeJlaroruueckoil Hayku. B paMkax HaHHOUM cTaThU MOMBITAEMCS ONMPEACIUTh MPUHITUIIMATIbHBIE TPaHU-
bl UCCIICIOBAHUS U 0003HAYUTH JIOTUKY M3YUYCHHS 3aSBJICHHOW TEMBI C YYETOM COBPEMECHHOHN CHUTyalud B

*Koppecnondupyiowuii asmop. E-mail: zhetpisbajeva@mail.ru
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o6pazoBanuu. Ham ucropuorpaduueckuii 0030p mokaszan OTCyTCTBHE CIIELHATIBHBIX TPYIOB, MOCBILICHHBIX
W3YYEHHUIO OTBITAa COBMEUICHUA MUCTAaHIMOHHBIX TexHonoruit u CLIL, a Taxke mo3BOMWI BBIACIUTH JIUIITh
onuH uHTepHET-pecypc — CLIL Otkprrtoe onnaita ooydenue (natee MOOK — ABT.) [7]. DTO TpexeTHUI
coBMecTHBIN npoekT YHuBepcutera Onbctepa 1 CLIL Open Online Learning, ¢unancupyemsiii EBponeii-
CKHM COI030M, KOTOPKI B TIOJTHOW Mepe MOXKET ObITh amantupoBan aisg CLIL oOy4ueHus cTyaeHTOB B AHUC-
TaHITMOHHOM (dopMarTe.

Memoowt u mamepuaist

W3bickaHus, IpeICTaBICHHBIC B JAHHOW CTaThe, 0a3UPYIOTCS Ha Pe3yJbTaTax TEOPETHUYESCKOTO OCMBIC-
nerust onbiTa CLIL U quCTaHIIMOHHOTO O0yUYeHHUS B MUPOBOM M OT€YECTBEHHOM npakTuke. AuddepeHiupo-
BaHHBIEC TIPEJICTABIICHUS aBTOPOB 00 0COOEHHOCTSAX IBYX TEXHOJOTHHA CTalld OCHOBOM IS OIIpeNeleHUs ac-
MEKTOB B M3YYCHWH HMX COBMECTUMOCTH WM B3aMMOBBITOJHOCTH. VICronb3yss mMeTox 000OMICHWMs, aBTOPHI
TIpeaIararoT cBo¢ BuAcHHE acrekToB m3ydeHus CLIL TeXHOIOTHN pu JUCTAHITMOHHOM OOYYEeHUH B BY3€.

Pesynomamot u ob6cysicoenue

AHanu3 Hay4YHOU JIUTEpaTyphl MoKa3al HaTuuue 000CHOBAaHHBIX MpezacTaBieHuit o nensx CLIL obyue-
HUsl ¥ 0a30BBIX KOMIICTEHIIUAX TIEearora JJis UX JOCTHKCHHS B TPAJUIMOHHOM (hopMaTe MperoaBaHMs.
B sTOM e KoHTeKcTe ompeneneHsl MEeTOAb! (POPMUPOBAHUS YETHIPEX BHIOB PEUEBON JESATEIFHOCTH CTYICH-
ToB. CoJiep)kaHue 3TUX LeJel ocTaeTcs HEM3MEHHBIM MPH epexoe Ha AUCTAHIHMOHHBIN PeXXUM 0OyUCHHS.
[TorpebyeTcst paciMpeHue MeAarornyeckux KOMIETEHIWH, BUIOM3MEHEHHE YUeOHOM Cpeabl U PecypcoB.
Wuaue roBops, TOSBUTCS BUpPTyalbHas cpeaa oOydeHus, KoTopas morpedyer oT mexarora ocBoeHus IT-
HaBBIKOB W TPHUMEHEHHUS CIEIHATbHBIX pecypcoB. B pesynbraTe, 3TO MO3BOIUT pa3paboTaTh HAyYHO-
METOJIM4eCKyIo 0a3y ucnoip3opanus CLIL B yCIOBUSAX AMCTaHIIMOHHOM TEXHOJIOTHH.

B kauecTBe MCXOAHOTO aclekTa U3yUeHHs 3asBJICHHON MPOOIEMBI MBI BhIIEISIeM TIOJTyYeHHE IKCIepT-
HOH oreHkn npuMeHeHus texHosoruu CLIL B By30BCKOH NMpakTHUKE B YCIOBHSX IUCTAHIIMOHHOTO OOyde-
Hus. Ilo cytu, 3T0 mpoBeneHne CyOBEKTUBHON TUArHOCTUKH MPOOJIEMBI U MOyYeHHE KCIIEPTHOM OLIEHKU
pecypcHBIX ycinoBuit anst npuMeHenus: texaonorun CLIL B By3ax, ocobenHoctelt CLIL oOGyyenus, ero ag-
(heKTHBHOCTH M BO3MOXKHOCTEH Pa3BUTHS B YCIOBUSIX JUCTAHIIMOHHOTO 0Opa30BaHMSL.

Jns nuarHoctuku OyaeT MPUMEHEH KaueCTBEHHBIH METOJOJIOrMYECKHH MOAXOJ C MPOBEICHHEM CO-
LMOJIOTUYECKOTO OIpoca MPENoAaBaTeled eCTeCTBEHHBIX AUCLUIUIMH, MpakTUKymux TexHomnoruto CLIL
B By3ax Kazaxcrana. IIpu Heobxomumoctn Oyaer chopMUpPOBaH JOTOIHHUTEIHHBIN COCTaB PECHOHICHTOB
13 BY30BCKHX IIpETofiaBaTeicii aHTIIMACKOTO S3BIKa, COACHCTBYIOMMX peanm3anuu TexHojmorun CLIL,
C 1enblo o0ecreyeHrs MHTErPUPOBaHHOrO NpUHLMIA 00yueHus. biarogaps onpocy moiay4uM HEOOXOJUMBIE
apTryMEeHTHI TPH OIIPENIeICHNH TaKTUKN pecypcHoro obecreueHus nporpamm CLIL oOy4ueHus, peann3yemMbix
B JIUCTAHIIMOHHOM (opmate. CMOXKeM ONPeeTUTh CYOBEKTUBHYIO MTOTPEOHOCTh B TEXHUYECKUX U METOIH-
YECKHUX Pecypcax, COOTHECTH €€ ¢ KapTHHOW 00eCIIeYeHHOCTH, BHITEKAIOLIEH U3 CAMOCTOSATEIFHOTO aHah3a
B paMKax Bcero mccienoBanusi. Kpome Toro, pe3yabpTaThl Onpoca HO3BOJISAT OLEHUTh 0a30Bble KOMIETEHINN
MeAaroroB JUisi pa3pabOTKH HEOOXOAMMBIX PECYpCOB, TaKWX KaK YPOBEHb S3BIKOBOM IOATOTOBKH,
IT-xoMmeTeHIHI, HABBIKOB TI0 aanTaIlliil METOIMIECKUX Pa3paboTOK K BUPTYaIbLHOHN cpene 00ydeHUs U Jp.
B cBo10 0ouepenp, 3T0O MOMOKET ONPEETUTh COoAepKaHNe MPOTPaMM TOBBILICHHUS KBATU(QHUKALNUU TIPEIMET-
HHKOB, B TOM YHCJIC TI0 pa3paboTKe y4eOHOTo KOHTeHTa s AucTaHmuoHHoro CLIL o0yueHus.

Bropoit aciekT OyneT cBsi3aH C OIpeeNeHneM METOAMYECKUX MPHUHIIAIIOB pa3paboTKU CHeIHaIbHBIX
pecypcoB st auctanuuonHoro CLIL oOyyenus B By3e. DTO MO3BOJIUT PETIIAMEHTUPOBATh METOAMKY IIpe-
MOJaBaHusl, MPOWILTIOCTPUPOBATH METOBI O0YUEHHs Ha MPUMEpPEe KOHKPETHBIX Y4eOHO-METOIMUECKUX pa3-
paboTOK, TaKWX Kak IU(PPOBBIE TEPMHUHOIOTHIECKHE CIOBAPH, AJIEKTPOHHBIC YUCOHHUKH, BUICOJCKINH, WH-
TEepaKTUBHBIE COOPHUKU 33JaHUH MO y4eOHBIM TUCHUIUIMHAM, DJIEKTPOHHBIE Y4eOHO-METOAMYECKHE KOM-
TieKchl. VIcronb3yst ZOCTYMHBIH OMBIT BUPTYAIU3allMK Cpeabl 00yUeHNs], BAXKHO ONPEACTUTh METOANYECKUE
pamKu pa3paboTKH y4eOHOT0 KOHTEHTA U €r0 MCIOIh30BAHMS B aBTOMAaTH3UPOBAHHBIX CHCTEMax, 00pa3oBa-
TeIBHBIX MUIaT(popmax. 3HAYUTENbHAS YaCTh B METOINYECKOM IYTEBOAMTENE TPENOIaBaTeNs AOKHA OBITh
OTBeZeHa BompocaM paszpabotku MOOK.

B pamkax BTOpOro acmekrta OyayT ompe/eseHsl YHHUBEPCATbHbBIE MapaMeTphl AIEKTPOHHOTO MPOTYyKTa
s nuctannuoHHoro CLIL oOyuenwus. B ux dncie MoOryT ObITh HaBUTAllWs, HHTEPAKTUBHBIN (opMaTt, dJek-
TPOHHBIA TEPMUHOJOTHUYECKUHA CIIOBApb, TUIEPCCHUIKA Ha AHTJIOS3BIYHBIE PECYpChl MPEIMETHBIX 3HAHUM,
JKCIIPECC-TECTOBUK, TEMAaTUYECKUH KEHC, TEMOHCTPALMOHHbBIE MaTepHabl, akaJeMUUeCKUi au3aiiH. Pa3pa-
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0OOTKM KOMITJICKCHOTO XapaKTepa JOJDKHBI COACPKATh KaK MUHUMYM YETBIPE PECYPCHBIX OJIOKA: MHCTPYK-
TUBHBINA, HHHOPMAITMOHHEIN, KOMMYHUKATHBHBIA, KOHTPOILHBIMH.

Tperuii acrekT HalpaBiieH Ha pa3padOTKy mporpamm mosbiieHus kBaaudukaiuu CLIL megaroros mis
paboThI B TUCTAHIIMOHHOM pexrMe. B paMkax oOydeHus mpernoiaBaTelib JOJDKEH MOyYUTh 3HAHHS O CIie-
nu(rKe BUPTYaIbHOH yueOHOH cpenpl, AonmonHuTensHbe IT-koMneTeHum, npakTHaeckue mpeacTaBIeHus O
MearornieckoM Jnu3aifHe, 0COOCHHOCTSIX KOMMYHHKAIMU B MUGPPOBON cpejie, MPUHIHUIAX paOdoThl By30B-
CKUX e-TIOpPTaJIOB, NH(OPMAITMOHHBIX CHUCTEM, BHEITHUX Tuiatdopm Zoom, WebEx, Coursera u ap.

[IpumeuaTenbHO, YTO TPETUH ACTICKT TTO3BOJUT PACIIMPUTH O(UITUAIEHOE MPEICTABICHUE O KOMIICTCH-
nusax CLIL memarora, onmucanubeix B EBpomeiickom cranmapre o0yuenuss CLIL texuonoruu [8]. B omun psn
C JIBEHA/NATHIO0 MPU3HAHHBIMU KOMIIETEHIIUSAMHU NOJDKHBI BCTaTh [T-HaBBIKM, HampaBieHHBIE HA OCBOCHHE
BUPTYAJIIBHOH Cpe/ibl, UCIONBh30BaHUE U pa3paboTKy MU(POBBIX yueOHBIX pecypcoB. [lpu 3TOM momomHu-
TeJIbHBIE KOMIIETEHIIUN OPTaHUYHO BIHIIYTCA B TpHaxy KOMIOHeHTOB moarotoBku CLIL memarora: motu-
BaIIMOHHO-IICHHOCTHBIN, CONIEP)KaTEILHBIN 1 OIepPaIlMOHHBI KOMIIOHEHTHI [9]. 3T0, B CBOIO OYepes, OTpa-
sutcs Ha mpouecce moaroroBkn CLIL memarora, KOTOpBIH IOJDKEH COYETaTh HABBIKU HHTETPUPOBAHHOIO
MoX0Jia B OOYYCHUU TPEIMETY Ha aHTJIMHCKOM SI3bIKE M 3HAHUS JUCTAHIIMOHHBIX TEXHOJOTWH. DTO MOJ-
TBEP)KAAaeT 000CHOBAaHHOCTH MpUHIMIOB MonenupoBanus CLIL memarora, copmMyiaupoBaHHBIX B TpyAax
OTE4eCTBEHHBIX HccienoBareneid [10]. Tak, mpuHIMI MHTETpaury TPagUlMi U MHHOBALMK B 0Opa3oBaHUH
peam3yeTcsi Mpu CBOOOTHOM BIIaICHUN KOHCEPBATUBHBIMU U MHTCPAKTUBHBIMU METOJMKAMU TIPSO IaBAHUS
rpenMeTa Ha aHTIMICKOM si3bIKe. [IpUHIHN MEXAUCIUIUIMHAPHOCTH BOIUIOTHJICS B COYETAaHWUHM 3HAHHUN
y4eOHOTO TIpeaMeTa, aHTIIMHCKOTO S3bIKa W MHPOPMAIMOHHO-KOMMYHUKATUBHBIX TEXHOJOTHN. B 3TOH Xe
JIOTUKE OCTAETCS MPHUHIIUIT aJJAaNTAIlMY JTUYHOCTA K WHHOBAIUSAM U MIPUHIIUI KYJIBTYPOCOOOPAa3HOCTH. AKTY-
ILHOCTh 3TUX MPHUHIUIIOB YCUIIMBACTCS B KOHTEKCTE U(PPOBH3AINH O0IIECTBA, B IIEJIOM, U TIOSBICHUS HO-
BOW MU(POBOH KyIbTyphl, B 9aCTHOCTH. C y4€TOM 3TOTO MOTYT OBITH C(OPMHUPOBAHBI PEKOMEHIAIINN TIO
COBEPIICHCTBOBAHHIO MPO(PECCUOHATBLHBIX CTaHIAPTOB MMOATOTOBKU yYUTENEH, B TOM YUCIE YUEOHBIX MPO-
rpaMM TI0 YaCTHBIM METOIUKAM TPEIO/IaBaHusI.

Bynymwmii megaror A0JDKEH BIAJETh NPUHIMIAMU MOMCKA MUPPOBBIX PECYPCOB, METOJUYECKUMH Ha-
BBIKAMU CO3/]aHUsI DJICKTPOHHBIX MPOAYKTOB, YIPABIATH NMCUXOJOTUYECKHUMH YCTAHOBKAMH BHPTYAJIBHOTO
aKaJIeMHUYECKOTO OOILCHHUSI.

JlormdeckuM MPOJOIKEHHUEM 3TOTO MOXET CTaTh PACIIMpEHHe IMapamMeTpOB OIEHKH METOIHMYECKOTO
YPOBHS TIe/larora B paMKaxX €ro aTTecTallii W TeKYIINX MOCeNIeHni 3aHaTHil. HAeKc KOHKYpEeHTOCIoco0-
HOCTH IIe€Aarora JOJDKEeH, IOMUMO [IPOYEro, CKIaIbIBaThCSI U3 €r0 CIOCOOHOCTEH:

— pa3pabaTbiBaTh COOCTBEHHBIC PECYPCHI;

— UCTIOJIB30BATh TOTOBBIE PECYPCHI;

— MHTETPUPOBATH UX XOJ 3aHATHUS;

— MOIUGUIIPOBATH aJalITUBHBIE METOINYECKIE MOIETH 00yUeHUS;

— obecrieunBaTh aTMOC(EPY KUBOTO OOLICHUS B online-pexxume;

— O6anmancupoBaTh BepOaIbHBIE U JeMOHCTPAIIMOHHBIE TPUEMBI [TOIaYHN MaTepHaa;

— COXpaHSATh JIOCTYITHOCTh TOAAaYN Y4eOHOT0 MaTepuasa Ha pacCTOSHUH.

Oco0oe MecTo B METOJIMYECKHX pa3paboTKaxX JODKHBI 3aHUMATh MPHUHIIUIIBI OLIEHUBAHMUS 3HAHUHN CTY-
NeHTOB B ycnoBusix nucTannnoHHOro CLIL oOyuenusi. 3mech MBI JOJDKHBI MCXOAWTh M3 YCTOSBIIETOCS
MPEJICTABJICHUS. O TOM, YTO B 33J[a4M MPEIOIaBaTeNSI-IPEIMETHHKA HE BXOAUT CUCTEMAaTHIECKOE O0yUCHHE
AHTTUIICKOMY sI3bIKY. BMecTe ¢ TeM OH JOJDKEH MOHMMATh TPYIHOCTH, KOTOPHIC MCIBITHIBAIOT CTYJCHTHI
B UCTIOJIb30BAaHUH SA3BIKA, KOTOPBIN SBISIETCA AU HUX B OJHUX CIIy4asx SI3bIKOM OOIICHHS, B APYTUX —
SI3BIKOM MBIIIUIEHUS. [103TOMY TIpH OIIEHKE 3HAHHUI IO MPEIMETY MPETIOAaBaTeNb JIHIIb CICIUT 32 PA3BUTHEM
SI3BIKOBBIX KOMIIETCHIIUI CTYJCHTOB, OPHCHTUPYSICh Ha YPOBEHb NMOHWMAaHUS 3alaHuil. B cBs3u ¢ 3TUM B
CHCTEMY JIECKPHUIITOPOB Ha (aKyIbTaTHBHBIX HayaslaX JOJDKHBI BXOJUTHh YPOBHHU BIIAJICHUS CTYJICHTAMH aHT-
JUUACKUM sI3IKOM | [T-HaBbikamu. OI1ieHKa dTUX IECKPUTITOPOB HOCHT KOCBCHHBIA XapaKTep W UMEET Mps-
MYIO 3aBHCUMOCTH OT KaueCTBa BBIMIOJIHCHUS 3a/IaHUs, B TOM YHCJIE C IPUMEHEHUEM JUCTAHIIMOHHBIX WHCT-
pymeHToB. HeoTbemnemMol 4acThi0 METOAMYECKHWX HABBIKOB IPEMOAaBaTels JOJDKHA CTaTh IUArHOCTHKA
aKaJeMHYECKOTO Mporpecca CTyJeHTa ¢ YIETOM YPOBHS €ro BiaAeHHs A3bIKOM. [IpyruMu cioBamH, Ipemno-
JaBaTeNb-MPEAMETHUK JTOJDKCH MG (EepeHIIMPOBaTh TPYJAHOCTH MOHUMAHHS CTYJCHTOM SI3bIKa M COZICpKa-
HUs mpeaMera. B ycnoBHSX MUCTaHIMOHHOTO oOydeHus nuddepeHrmanum Tpedyer U ypOBEHb BIaJICHUS
CTY/ICHTOM HH(pOPMAIMOHHO-KOMMYHHUKATUBHBIMHA TEXHOJIOTUSIMH, KOTOPBIE, HAPSITY C MPEIMETHON U S3bI-
KOBOI1 MMOATOTOBKOM, BIUSIOT HAa JOCTH)KCHUE PE3yNIbTaTa.
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YeTBepThlii, 3aBEPINAIONINIA ACIIEKT MBI CBS3bIBAEM C OICHKOU 3(pPEKTHBHOCTH pa3paOOTaHHBIX Pecyp-
coB st auctannuonHoro CLIL obydenwns B By3e. Kak U Ha HCXOIHOM dTalle, peaaraeTcs MpUMEeHATh CO-
[MOJIOTHIECKIE METOIBI HCCIIEIOBAHNA, BKIIOYas OMPOCHI MPENoiaBaTeNield U CTyIeHTOB. Ba)XXHO MOMy4nTh
AKCIIEPTHOE MHEHHUE PECIIOHJICHTOB O Ka4eCTBE Pa3pabOTaHHBIX PECYPCOB, BO3MOXKHOCTSAX UX PUMEHEHHS U
COBEpIIICHCTBOBAHMS B BY30BCKOM MTPAKTHKE.

BrisiBnenne 3kcnepTHOro MHEHHS OYAET OCYIIECTBIATHCS MUCXOAS M3 (YHKIIMOHAIBHBIX ITapamMeTpOB
pa3pabOTaHHBIX PECypCOB, HAIIPUMED:

— COZICUCTBHE B CAMOCTOSITEIILHOM U3YYCHUH MaTepuana;

— MOJIHOTA MPEIMETHBIX 3HAHUK;

— CUCTEMHOCTH B O)OPMIICHUH U TI0J]a4€ MaTepUaa;

— yI00CTBO B UCIIOJIb30BaHHH;

— COJICHCTBHE OTIEPATHBHOMY IMOJTyUYECHUIO aKaJeMHUYECKOW HH(OPMAITUH,

— MIOMOILb B MTOUCKE JOTOJHUTEIBHBIX PECYPCOB Uepe3 TUIEPCCHUIKY;

— COJICUCTBHE B Pa3BUTUH MPESIMETHOTO MBILUICHHS HA aHTJIMMCKOM SI3bIKE;

— COJICUCTBHE B Pa3BUTHH SI3bIKOBBIX KOMIICTCHIIUH;

— JOCTYITHOCTD SI3bIKA U3JI0KEHUSL.

B3auMocBsI3b yKa3aHHBIX acleKTOB W3ydeHus aucraHiuoHHoro CLIL oOydeHus mMoxeT OBbITH Tpen-
CTaBJIeHA B CJIEAYIONICH cXeMe:

BrisiBjienne IKCIIEPTHOI0 MHEHHUS
HOCPEICTBOM COIOMPOCA MEeIAroroB
CLIL

Omnpenenenne cocTaBa  JA0MOJIHH-
TeJbHbIX IT-komMnmerenumii gucraH-
muonnoro CLIL mexarora

OmnpeneneHne MOTPeOHOCTH B METO-
OUYECKHX pecypcax Jjs AUCTAHIHOH-
Horo CLIL o0yuyenus

OmnpenejieHne MeTOIUYECKMX TPUH-
HUINOB Pa3padoTKM pPecypcoB M Mexa-
HU3MOB o0ecrieyeHUus] MMU TUCTAHIIM-

oHHoro CLIL o0y4eHust

~_ _

Pa3pa6oTka pecypcoB ajs auctaHuuoHHoro CLIL o6yuenust

Onenka 3¢ peKTHBHOCTH Pa3pa0oTaAHHBIX peCypcoB B 00pa3oBaTeIbHOI cpene

Raxnouenue

AHanmM3 HayYHOU JINTEepaTyphl MOATBEPKIAACT aKTyaIbHOCTH TTpodieMsl nuctanimorHoro CLIL oGyde-
HUS1, KOTOPOE TIOKA HE CTAJI0 MPEIMETOM CIICIIUAILHOTO PacCMOTpeHHs. BMecTe ¢ TeM oHa umeeT OONbIIOoH
WCCIIEIOBATEIHCKUI TOTEHITNAN, KOTOPBIH MOJIKPEIUIEH, C OJHOW CTOPOHBI, TOCYaPCTBEHHBIMH 33/Ia4aMH,
C Ipyroil — TpeOOBaHUAMH BHEIIHEH cpebl. B 3TOH CBSI3M MBI MPEIIOKHUIN HECKOJIBKO aCIeKTOB U3yUeHHUS
ATOTO BOIMPOCA, CBA3aHHBIX, MO CYTH, C PeCypCHBIM oOecnieueHueM auctanimonHoro CLIL oOydenus. 11Iu-
poTa OXKUIAEMBIX PE3YJIETATOB OyJeT 0OYCIIOBIICHA HCCICIOBATEIBLCKOM JIOTHKOW, KOTOpas 00SCIeunBaeT
CMEXXHOCTh TIPODOJIEM pecypcHOTO obecriedeHus, KoMneTeHTHOCTHOTO pa3sutus CLIL memarora, Mmomenupo-
BaHUsI €ro TOJTrOTOBKH B By3e. Hapsny ¢ atum OynieT chopMUpoBaHO HAYYHO OOOCHOBAHHOE MPEJICTABIICHNE
0 XapakTepe y4eOHBIX pecypcoB, 3P (PEKTUBHOCTH MX HCIOJIL30BaHUS B 00pa30BaTEIbHON Cpe/ie CTYACHTOB
Y TIpeTnoIaBaTelieil. DTO MOJIOKHUT HAYaJI0 peabHBIM pa3paboTKaM dJIEKTPOHHEBIX PECYpCoOB B OyAeT crmocoo-
CTBOBaTh Pa3BUTHIO IIU(PPOBOH KYIBTYPhI B OTEYECTBEHHOM 00pa30BaHUH.
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KambIKTBIKTAH OKBITY KaF1aii bIHIAFbI
CLIL-TexXHOJI0TUsSICBIH 3epPTTEeYiH acleKTijaepi

Maxkanana cryaentrepai CLIL KalIbIKTBIKTaH OKBITY MACEJECiHIH 3epTTeyi yChlHbUIFaH. Omni jxe Gosca
apHaiibl 3epTTey/iH IoHI Oosla aJMaraH MOcee TapHUXBIHBIH KapacThIPbUIYbl YCBIHBUIFAH MPOOJIEMAaHbBIH
©3eKTUIIr Typansl aifTyra MyMKiHAIK Oepemi. Eki TeXHONOTHSHBIH €peKIIEeNiKTepl Typajibl aBTOPJIApIbIH
nuddepeHIHanabIK KO3Kapachl, OJapiblH COHKECTIri MeH e3apa THIMAUIMIH 3epTTeyderi acreKkTiepiH
afKpIHIayIbIH HET131 00J1bIT TabbuTa bl XKalmbuiay 9/iciH KOJIIaHa OTBIPHIIL, aBTOPIIAp €Ki ©3]1iK TEXHOJIOTH
MEH OJap/ibl PeCYpCTBIK KaMTaMachl3 €TYIiH HHTErPAlHsIChIHBIH FBUIBIMH 3€PTTCYiHIH HAKTBl aCIEKTiCiH
Oeinlin mbIFapraH. OJICYMETTIK cayajHaMa apKbUIBI KaJbIITACKaH capammibliap IKIpiHIH HeriiHze,
KAIIBIKTHIK pexXuMinae >xymbic ictedTiH CLIL-OKbITymIbIIapIslH KOCBIMIIA KY3BIPETTLTIKTEPIH JaMBITY
MEXaHU3MIEPiH XKOHE PEeCypCThIK KaMTaMachI3IaHAbIPy KaFuIachlH JaMbITy YCHIHBUIBIT OTHIP. OChIFaH opai
OKy-o[iCTEMeNiK  OHIMICPAIH  JKaH-KaKThl  CHUIATTaMalapbl MEH  OKBITYLIBUIAPIBIH  MaMaHIbIK
KY3bIpeTTiTiKTepi anbikTaidran. OCBHIHBIH Ma3MyHbI HETi3iH[e KalIbIKThIK TEXHOJOIMICHI MEH OiniM Gepymiy
OipikTipiiren TocinmiH OineriH, Oacekere KaOUIeTTI MOHIIK OKBITYLIBUIAPIAB Aaspiay JoHe OigiM Oepy
OpTachIHAA NU(PIIBIK MOAECHHUETTI JaMBITYFa OaFbITTalIFaH KYTUICTIH HOTYDKEIIEp HETi3 /e eH.

Kinm ce30ep: CLIL-TexHONOTHsIaphl, KABIKTHIK TeXHOTOoTMsuIapsl, CLIL-OKBITYIIBI, BUPTYalIAbl OpPTa, OKY-
onicremenik oHIM, [T-Ky3bIpeTTiiKTEpi, XK00.

B.A. Zhetpisbayeva, D.V. Dyakov, S.A. Shunkeyeva
The aspects of studying CLIL-technologies in the context of distance teaching

The given article proposes research vision of the problem of students CLIL distance teaching. Studying the
history of the issue allows telling about the relevance of the presented problem, which has not become the ob-
ject of special research yet. Differentiated views of the authors about the peculiarities of two technologies
have become the basis for identifying aspects in studying their compatibility and mutual benefit. Using gen-
eralization method, the authors highlight particular aspects of scientific study of two independent technolo-
gies integrations and their resource provision. Based on the expert opinion, formed through sociological sur-
veys, it is proposed to develop methodological principles of resource provision and mechanisms for the de-
velopment of additional competencies for CLIL teachers working in remote regime. In this regard, the authors
have identified the universal characteristics of educational and methodological products and professional
competencies of subject teachers. In the context of this, the expected results are substantiated, which are
aimed at the development of digital culture in the educational environment and the training of a competitive
teacher who owns integrated teaching methods and distance technologies.
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Level teaching of the English language in schools of Kazakhstan:
perception and understanding of the reform by teachers

This article is devoted to the analysis of the current state of level teaching of the English language in schools
in Kazakhstan. The introduction of the Common European Framework of References for Languages in the
process of foreign language education in Kazakhstan entailed significant changes that made it possible to im-
prove the quality of teaching English, bring it closer to international standards, and ensure its competitiveness
at the global level. However, research has shown that in order to achieve this goal, it is necessary to take into
account the awareness and opinion of teachers. This article is an exploratory study examining the application
of CEFR in the English language teaching system in general education schools in Kazakhstan, with emphasis
on the knowledge and opinions of teachers. The article also provides a brief overview of world experience in
the practical application of the principles of CEFR in teaching English. This study used a survey for English
teachers as the primary data collection method. The results of the study showed that there are difficulties at
the school level that affect the final result of proficiency in English language teaching. Nevertheless, thanks
to the adopted language policy, the country is undergoing a progressive development of foreign language ed-
ucation and purposeful work is being carried out to ensure the quality of teaching English, which is reflected
in almost all program documents for the development of education.

Keywords: level language teaching, Common European Framework of References, activity approach, trilin-
gual education.

Introduction

One of the main approaches in the strategy of trilingual education in Kazakhstan is level training
in Kazakh, Russian, English languages in accordance with the international CEFR (Common European
Framework of Reference for Languages)standard. English, one of the three target languages, is the language
of integration into the global community. High-quality mastering of this language is one of the strategic ob-
jectives of the development of the education system in Kazakhstan. Starting from 2017, students of grades 5
and 7 switched to level-based education (in 2018 — 4th and 8th, in 2019 — 3rd and 9th, etc.), who over the
next years should «align» language competencies in accordance with the CEFR levels, since these levels
were not previously provided for in the curriculum. However, the «mechanisms» of the educational process
for «leveling» language learning of schoolchildren have not been developed. Today, in the scientific com-
munity of Kazakhstan, there are many works devoted to the prospects and problems of trilingual education in
Kazakhstan. The preconditions for the shift to level teaching of languages in Kazakhstan were as follows:

a) in empirical terms: the formation of the Center for Trilingual Education at the National Academy of
Educationnamed after 1. Altynsarin; monitoring of a pilot project on multilingual education in 33 specialized
schools of Kazakhstan was carried out twice [1-2]; the early study of English (from the 1st grade)in all
schools of the country began from 2013-2014 academic year; the Regional program for the development of
trilingual education in East Kazakhstan region for the period of 2015-2019 is being implemented;
the National Academy of Education monitored the approbation of educational programs and textbooks;

b) in theoretical terms: analysis of the existing state educational standards and curricula as a basis for
organizing preparatory work for the transition to trilingual education was carried out [3]; a research program
in the field of trilingual education has been developed [4]; a program for preschool children has been devel-
oped to study the state, Russian and English languages in play and interactive forms [5]; a teaching aid for
integrated teaching of the English language and academic subjects of the natural science cycle (Computer
science, Physics, Chemistry, Biology, Natural science) was developed [6]; programs of additional education
for schoolchildren in three languages and programs of extracurricular work of high school subjects, which
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will be studied in English, have been developed [7], recommendations on methodological support for the
development of multilingual education in general secondary education system (analytical materials, guide-
lines) have been developed [8], Concept of development of foreign language education in the Republic of
Kazakhstan [9], Concept of development of multilingual education in the Republic of Kazakhstan [10], fun-
damental research of the problems of foreign language [11], multilingual education[12] has been carried out.

The works of such scientists as S.S. Kunanbaeva, B.A. Zhetpisbaeva [13—14], B.M. Aitbaeva [15] and
others are devoted to the problems of scientific and methodological support of multilingual education in
Kazakhstan. Many linguists — educators believe that the basis of multilingual education should be a
properly structured system of teaching languages, corresponding to the real situation of development of the
scientific, methodological and methodological base of languages [16—20]. The model of trilingual education
in Kazakhstan is not analogous to CEFR, but takes this document as a basis and adapts its ideas and basic
provisions to the specific conditions of the national education system.

Although there have been many studies on the implementation of CEFR in curricula in different
countries, the existing literature focuses only on the implementation of CEFR in a European context. This
study will attempt to fill this gap by examining the application of CEFR principles and level English teaching
in the Kazakh education system, with an emphasis on teachers' perception and understanding of the reform.

This article represents exploratory research in the selected field and is a part of the dissertation thesis.

CEFR in Europe. Much effort has been focused on exploring the practical use of this system. In foreign
literature, the term «common currency» became applicable to CEFR system [21, 22]. For example, Broek
and Ende [23] conducted a study to investigate the use of CEFR in the European education system and the
impact of the system on examinations, curriculum development, textbooks, and teacher training. The result
of the study showed that the relationship between the system itself and language assessment is weak, but the
general approach to language learning, the materials used (where curricula and textbooks take into account
the contextual use of the language and CEFR descriptors), as well as teacher training is carried out with ref-
erence to the Common European Framework of Reference for Languages. Another study in Italy was under-
taken to identify the impact of CEFR, sociolinguistics and pragmatics on foreign language teaching in high
school. The main focus of the study was the awareness of teachers and the teaching methodology used.
Maldina argues in her writings that CEFR plays an indirect role in shaping curricula and teaching methods
used by teachers. Limited knowledge of CEFR, lack of awareness of the system are identified as the reasons
for the weak link between CEFR and teaching practice in schools. Because of this, teachers do not view
CEFR as a valuable tool for improving the quality of foreign language teaching [24].

Another study was conducted by Buckland at the Wall Street Institute (WSI) in Spain to compare
expected learning outcomes with CEFR principles. Research has proven excellent correlation between WSI
learning levels and CEFR descriptors with 80 % match. Thus, Buckland found that the WSI curriculum and
expected learning outcomes are quite comparable to CEFR [25]. As mentioned earlier, the CEFR aims at
setting goals and ensuring the development of a language program. This is especially true in Central and
Eastern Europe. The various levels of CEFR offer teachers options for learning objectives, curriculum
design, teaching and testing methods, allowing them to expand the teaching range. BereSova investigated the
possibility of comparability of the state exam in English in Slovakia with CEFR. Research has shown that
CEFR is a useful tool not only for maintaining the quality of teaching and learning languages, but also for
testing target language knowledge. The study also argues that this comparability helps to initiate strategic
actions to develop three main areas in education, namely standard, assessment and teaching professionalism
[26]. Although CEFR was developed as a tool for synchronizing language teaching, learning and assessment,
Fulcher writes in his research that CEFR is used more universally for standard assessment, which in turn
obscures the original purpose of the system [27].

CEFR in Asia. In Japan, studies were conducted to examine an attempt to adapt CEFR to national
language exams and ultimately led to the development of their own framework, which they called CEFR-
J. The idea of developing such a structure came from a study conducted to determine the level of English
proficiency among Japanese employers, according to which 80 % of registered employers showed
knowledge below level A (non / basic user), less than 20 % of them were classified as level B (independent
users), while a very small number of employers were proficient at a level close to C (advanced users) [28].
Taking into account the fact that CEFR must be open and flexible to adapt to any language situation, CEFR-J
was developed with the inclusion of certain sublevels in the original version of CEFR. Due to the low com-
petences level among Japanese employers, it became necessary to develop levels below A level of the
original CEFR. Thus, the new CEFR-J has been developed with a number of adaptations. First, the inclusion
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of three sublevels in A1 CEFR level and the creation of «pre-Al» level, which consists of Al.1, A1.2 and
A1.3. Second, levels A2 and B2 are further divided into two sub-levels A2.1 and A2.2, as well as levels B2.1
and B2.2.

Nakatani studied the possibility of using CEFR to improve the communication skills of Japanese
students through communication tasks. The result of the study showed a significant improvement in their
competencies [29].

A similar study was undertaken by a group of scholars in China to explore the possibility of using
CEFR to assess writing skills when organizing the College English Test (CET). CEFR has been found to be
highly practical, provided that teachers receive suitable and appropriate training in the use of CEFR
assessment criteria. Prior to the training on the use of the assessment system, the teachers' awareness was
tested using a questionnaire, and it was found that CEFR is completely unknown to teachers from the
«formal» education, as they showed little or no awareness. However, through training by a CEFR expert
(from the British Council, United Kingdom), the practical relevance of CEFR assessment criteria has been
demonstrated as a very useful tool for promoting foreign language education in China [30]. All of the above
mentioned studies have provided empirical evidence that CEFR implementation has benefits for improving
the English language education system. Despite the fact that CEFR has the potential to improve the system
of foreign language education, its implementation has received different feedback from teachers around the
world.

However, as the system of the Common European Framework of Reference for Languages influences
the reform of educational programs around the world, along with the reforms in the scientific community,
attempts are increasingly being made to study the experience of implementing this system in the context of
different countries. For example, in France, school teachers on the one hand are filled with anxiety and fear,
because with very little knowledge of the newly adopted structure, they will need to revolutionize their
teaching system, on the other hand, they are overwhelmed with a sense of enthusiasm, since teachers see
CEFR as a system for teaching «magical thinking» and see it as innovation in language education [31].
A study of the implementation of CEFR in Poland, carried out by Komorowska, revealed a complaint about
«insufficient dynamics of the development of phonological competence» [32, p. 107]. The complaint was a
reference to page 117 of the CEFR (2001) document, which provided only a brief discussion of
pronunciation and prosody, whereas methods of teaching pronunciation and prosody were not suggested.
By the way, this criticism was accepted by the system developers and in CEFR 2018 version the most
significant change in descriptors has been the complete replacement of the integral phonological control
scale. Most studies show that CEFR has advantages in improving English language education programs, but
a prerequisite for successful implementation is to ensure that the core principles of the system are properly
implemented.

Experimental

To study the experience of implementing CEFR based level teaching of English in our educational con-
text an experiment was conducted which involved 25 English teachers from 6 secondary schools in
Karaganda, Kazakhstan. All respondents were selected among teachers of secondary schools who were
trained in recent courses for teachers of English as part of updated content of secondary education in the
Republic of Kazakhstan. Such courses are periodically organized by JSC «National Center for Advanced
Studies»Orleunwith the support of regional institutes for advanced training of teachers. This sample of
respondents is explained by the fact that teachers with basic knowledge of CEFR were able to provide
answers directly on the topic under the study, which greatly facilitated data collection. The study used a
quantitative methodology. The data was collected using a questionnaire. There are several reasons that
influenced the decision to choose the survey in this study. First, it provides extensive and useful information
that is not available through simple observation. Secondly, if the questionnaire contains open-ended
questions, then this allows participants to give their answers to fully disclose a specific question. Finally, it
gives researchers control over the types of information they receive, because they decide for themselves what
questions will be asked in the questionnaire. By virtue of its peculiarities, questionnaires have a number of
advantages over other methods of polling: the time for registering respondents' answers is reduced due to
self-counting; formalization of answers creates the possibility of using mechanized and automated
processing of questionnaires; thanks to anonymity, it is possible to achieve sincerity in the answers.
The questionnaire consisted of 20 open-ended questions, mainly focused on measuring teachers' awareness
of CEFR and how CEFR affects their teaching methods, assessment, and materials used in teaching English.
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Results and Discussion

Teachers' experiences were studied to shed light on aspects of curriculum implementation. Conclusions
and discussion below will focus on the following elements:

— General knowledge about CEFR;

— Levels, goals and objectives of CEFR;

— Teaching method;

— Evaluation method;

— Development of materials

Table 1
Knowledge of teachers on some key elements of CEFR implementation

Basic knowledge on CEFR Sc'hool 1 Sc'hool 2 Sc'hool 3 thool 4 thool 5 thool 6 Total
(in %) (in %) (in %) (in %) (in %) (in %) (in %)
CEFR levels 70 65 53 79 55 67 64,8
Aims and objectives of CEFR 55 47 39 60 44 66 51,8
Teaching method 70 73 75 71 70 86 74,1
Evaluation method 65 63 67 59 64 64 63,6
Development of materials 49 55 52 52 49 57 52,3

Based on the data received, all respondents confirmed that they knew 6 CEFR levels. This knowledge
was gained in the course of trainings, seminars and workshops that they attended, as well as through their
own study of the literature on actual problems of teaching EFL. Based on the data collected, all respondents
have a general knowledge of CEFR levels, which shows an average of 64.8 % (ranging from 53 to 79 %
awareness), but not all teachers are well versed in what competencies each level defines. They only
mentioned the levels that students must reach at the end of each semester of their study period. For example,
2nd grade students must reach A1 CEFR level at the end of the study period, and 5th grade students must
reach A2 level. In addition to having knowledge of different levels according to CEFR, general knowledge
of CEFR also implies knowledge of the goals and objectives of the system. Thus, not all teachers were aware
of the goals and objectives of the reform being pursued. Only 51.8 % of the respondents indicate that they
are fully familiar with the goals and objectives of CEFR. For example, some of the respondents in schools 3
and 5 noted that they adhere to instructions given «from above», while the essence of the reform is not clear
to them. The rates in these schools are lower than in the rest. Although all teachers had had training, a
complete and holistic understanding of the goals and objectives of CEFR itself still remains vague for
teacherswhereas the content of the training programs devoted a certain number of hours to familiarization
with CEFR. According to the respondents, the implementation of the new program was imposed and carried
out in the shortest possible time, while the number of hours of training, as noted by the majority, precisely in
terms of the goals and objectives of CEFR is not sufficient for effective practical application in the
classroom.

In terms of the teaching method, most of the respondents believe they know which teaching method is
recommended by CEFR. However, not all the teachers understand and adhere to the same teaching method
in the same way according to the curriculum. Some teachers mentioned that CEFR focuses on speaking skills
and therefore they are now trying to change their teaching method to focus on the development of speaking.
Consequently, communication activities are often carried out in the classroom. Some responded that they
believed CEFR focuses on all four skills. When asked about actual practice in the classroom, the majority of
respondents believe that the new reform has somehow influenced the learning process in the classroom, as a
result of which they move to communication activities in which students are encouraged to use language for
communication. Thus, the majority of respondents have an idea of the teaching method recommended by
CEFR, the majority of answers (74.1 %) indicate that communicative activities are used in the classroom
(positive answers vary from 70 to 86 %).

The answers showed that the respondents are familiar with the assessment method. The range of
positive answers from respondents in this section of the survey varied from 59 to 67 %, and the average
indicator was 63.6 %. Most of the respondents seem to know how to grade students according to CEFR
standard. Among teachers, however, not everyone understands this aspect of the curriculum. It should be
noted that in Kazakhstani education system, criteria-based assessment of students' knowledge is used, which,
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in terms of subjects, is subdivided into assessment tools: formative and summative assessment. However, the
English language competencies are assessed based on the criteria and descriptors recommended by CEFR for
each level. All of the interviewed teachers took advanced training courses on criteria-based assessment,
however, as the answers show, CEFR based assessment in the course content was provided in small amount.
In their practice, not everyone uses the general concept of the recommended assessment: some have not
learned how to compose tasks for complex assessment and use ready-made materials, someone has not fully
understood the essence of this assessment. The most frequently encountered responses were about the
difficulties arising in evaluating listening and speaking skills, developing assignments, scheduling
summative assessment, and the tendency to form a large number of classes. These issues are associated with
insufficient organization of cooperation and mutual support within school teams.

Material development is probably the most problematic element for teachers. Here the minimum rate of
positive answers was 49 %, and the maximum was 57 %, the average rate for the surveyed schools was
52.3 %. All teachers indicated that they use the material prescribed by the ministry (a textbook) when
introducing CEFR in the classroom. The use of recommended textbooks by teachers can be explained by two
reasons. First, teachers stated that using the textbook is the surest and safest way to stay in the CEFR
program. Since the textbook is prescribed by the ministry, its use for teaching can ensure that the lesson is in
line with the curriculum. Second, using the textbook will save them more time than developing their own
material. Among the responses was also the opinion that nowadays teachers are required to complete too
many tasks, which leaves them very little time for developing their own material. However, there were also
those among the respondents whose answers voiced dissatisfaction with the content of the textbooks. In their
opinion, the assignments were written without taking into account the assessment principles recommended
by CEFR.

Conclusions

Based on the findings and discussion in the previous section, the implementation of CEFR in
Kazakhstan can be viewed from three perspectives. First, curriculum reform is undoubtedly a complex
process, and it is simply unrealistic to expect complete success and smooth implementation in a short period
of time. Second, the implementation of the curriculum requires teachers to take on new roles and
responsibilities, and change their practice in accordance with the new standard. Therefore, the continued
efforts and support of all parties is very important, especially the support of colleagues and authorities.
Finally, it is important to prepare teachers to implement change through on-the-job and pre-job training.
Trainers responsible for delivering teacher training should be selected from experts to ensure effective
intervention at all stages of the program implementation. Despite the fact that, according to state regulations
governing foreign language education in schools of Kazakhstan, teaching foreign languages is based on the
principles of level approach, real educational practice shows that levelteaching of the English language is not
fully implemented within schools. Indeed, the process of teaching English in schools is based on standard
foreign language curricula, which are designed in accordance with and taking into account international
standards of level teaching. On the basis of these programs, in turn, textbooks were developed to meet the
requirements of the communicative orientation of the educational material and correspond to a specific level
in a continuous multi-level system of teaching English. Thus, it can be argued that the procedural and content
component of foreign language education in schools of Kazakhstan ensures the implementation of level
teaching of foreign languages and the reason for its incomplete implementation in practice lies in another
aspect. In our opinion, the basis for such a state of affairs may be a number of the following reasons:

—there is a lack of preparedness of teachers for teaching languages in conditions of level education,
which is expressed in insufficient knowledge in working with new educational literature, the use of new ap-
proaches and teaching methods;

—there is a practice of large classes (more than 30 students), which reduces the effectiveness of the
teaching process, which results in low motivation of teachers to use the principles and methods of level
teaching, and students to learn a foreign language;

— there is an insufficient provision of the process of teaching foreign languages with the appropriate ed-
ucational and methodological literature and technical equipment, which have a significant impact on the
quality of the educational process.

Thus, we see that a number of certain difficulties are noted at school level that affects the final result of
teaching foreign languages in general. Nevertheless, thanks to the adopted language policy, the country is
undergoing a progressive development of foreign language education and purposeful work is being carried
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out to ensure the quality of teaching English, which is reflected in almost all program documents for the de-
velopment of education. Thus, with regard to foreign language education in Kazakhstan, it can be stated that
the following tendencies of its reform are observed in the state: implementation of level teaching of foreign
languages in accordance with CEFR; introduction of early teaching of English; implementation of trilingual
education.
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A.T. JluroBkuna, J[.M. KopabekoBa, A.A. Ucabekos

Ka3akcTan MeKkTenTepinae arbUIIbIH TUTIH JeHreHJIiK OKbITY:
myrajimaepain pegopmManbl KadbLIIAYbI KOHE TYCIHYI

Makana KazakcTtaH MEKTENTEpiHICTI aFbUINIBIH TITIH JEHISIIIIK OKBITYIBIH Ka3ipri jKaFJalblH Taigayra
apHanraH. Kasakcrammarbl mer TUIIEpiH OKBITY yaepiciHge Tinmepre apHaimran CEFR okyiieni eHrizy
aFbUILIBIH TUTIH OKBITY CallachblH apTTHIPYFa, OHBI XaJbIKapalblK CTAHIAPTTAPFa )KaKbIHAATYFa )KOHE OHBIH
QNIeMJIIK JeHreiie 0acekere KabiIeTTNIrH KaMTaMachl3 eTyre MyMKIHIK OepreH eneyii e3repictepre albli
Kenai. Anaiiia, 3epTTeysep KepceTKkeHIel, Oyl MakcaTKa jKeTy YIIiH MyFaliMAepAiH Ko3Kapachl MeH IiKipiH
eckepy kaxer. Connaii-ak, aBropiap arbuibH TUTiH oKpiTya CEFR Karumanapbid ic )y3iHIe KOJAaHYIbIH
eMIiK TaKipuOeciHe KbICKallla IIOJy jKacaraH. Bys 3epTreynae Herisri MaiiMerTep jKHMHAYy dfici periHme
aFBUIIIBIH TUTI MyFalliMAepiHe apHaJIFaH cayalHaMa KOJJaHBUIIBL. 3epTTey HOTIKEeNIepi MeKTeN AeHreHiHme
aFBUIIIBIH TUIH OKBITYABIH COHFBI HOTIDKECIHE ocep €TETiH KUBIHIBIKTap Oap ekeHiH kepcerTi. Ocbiran
KapamMacTaH, KaObUINaHFaH TUIIK cascaTThIH apKacklHAa eliMi3fe IIeT TumiHae OutiM Gepy KapKbIHIBI
JaMyna ckoHe OuriM Oepyni DaMBITYABIH OapiibIK JAepiik OarmapiaMaiblK KyKaTTapblHIa KepCeTinreH
aFBUILIBIH TLTIHIH OKBITY CallachlH KaMTaMachi3 €Ty OOMbBIHIIIA MAKCATThI )KYMBICTAp JKYPri3inyze.

Kinm ce30ep: Tinai pAeHrewnen OKBITY, LIET TUIACPIH MEHIePYAEri JKalMbl €ypONaNbIK KY3bIPETTLIIK,
OenceHiTiK Tacinaepi, ymTinai oimim.

A.T. JIuroBkuna, J[.M. Kopabekora, A.A. McabexoB

YpoBHeBOe 00y4yeHHE aHTJIMIICKOMY fI3BIKY B mikoJax Ka3zaxcrana:
BOCIHIpUSITHE M IOHUMAaHHe pedopMbI YUUTEJIAMH

CraThsl TOCBSILEHA AaHAM3Y COBPEMEHHOTO COCTOSHHS YPOBHEBOTO OOYYEHHUs aHINIMICKOMY SI3BIKY
B mKkonax Kasaxcrana. Buenpenne oOrmieeBponeiickux KOMIETEHIMN BIaJCHUS] MHOCTPAHHBIMH SI3bIKAMH B
Ipolecc HHOS3bIYHOrO oOpaszoBanus B KazaxcraHe moBiekno 3a co0oi 3HaUUTENbHbIE H3MEHEHUSI, KOTOpPBIE
TIO3BOJIIJIM TIOBBICUTH KadecTBO OOy4YEeHHs AaHTIMHCKOMY S3BIKY, NPHOIM3HTH €ro K MEKTyHapOIHBIM
CTaHJapTaM, OOECIEYHUTh €ro KOHKYPEHTOCIIOCOOHOCTh Ha T00albHOM ypoBHE. OIHAKO HCCIECIOBAHUS
MOKa3aJl, dYTO JUIA JOCTIDKEHHs IIOCTaBICHHOM IIeTM HeoOXOAMMO IIPHHHMAaTh BO BHUMaHHE
OCBEJIOMJICHHOCTb U MHCHHE Y4uTeNneil. ABTOpaMH JaH KpaTKUH 0030p MHPOBOTO OIBITA B MPAKTHIECKOM
npumenenny npuHiunos CEFR B oOyuenun aHrimiickoMy s3bIKy. B 3TOM HccnenoBaHuu B KauecTBe
OCHOBHOTO MeTojJa cOopa MJaHHBIX HCIIOIb30BAJOCh AHKETHPOBAHUE YUHUTENEH aHIIMIICKOro s3bIKa.
Pe3ynpTaThl Hccaen0BaHUs MOKA3all, YTO HAa YPOBHE MIKOJIBI OTMEYAIOTCSl CBOM TPYIHOCTH, BIUSIOLINE HA
KOHEYHBIN pe3ysIbTaT ypOBHEBOI'O 00yUEHUs aHTTIMICKOMY SI3bIKY. TeM He MeHee, Onaroaaps MIpUHATON S3bI-
KOBOM MONUTHKE, B CTPaHEe HJET MOCTYNAaTENbHOE PA3BUTUE MHOS3BIYHOTO 00pa30BaHHs U IMPOBOAUTCS IieTe-
HalpaBJIeHHas: paboTa Mo 00eCHeYeHnIO0 KauecTBa OOYYEHHMsS! aHIVIMHCKOMY S3BIKY, KOTOpask HaXOIUT CBOE
OTpa)kK€HHE MOYTH BO BCEX MPOrPAMMHBIX JTOKYMEHTaX Pa3BUTHsI 00pa30BaHMUS.

Knrouegvie crosa: YPOBHEBOC 06yquI/Ie sA3bIKaM, 06HleeBp0HeI71CKHe KOMITIETCHIINU BJIAACHUSA MHOCTPAHHBIM
SI3BIKOM, Z[eSITeIIbHOCTHbIﬁ noAX0a, TPEXBAZBITHOC 06pa3()BaHHe.
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Tinaik emec MAaMaHIBIK CTYJAEHTTEPiHIiH
KOMMYHHUKATHBTI OUTIKTEPiH JaMbITy MaceJiesiepi

Makanazia Ka3ipri TaHaa TUIIIH aJaM eMipiHIeri aJlaThIH OPHBI €pPeKIle eKeHiH, COHBIMEH KaTap TULIIK eMec
MaMaHJbIK CTYJICHTTEpIHIH TUIII MEHrepy KaXXeTTLirl Typasisl xKa3bUIFaH. TUIIIK eMec XKOFapFbl OKY OpbIH-
JapbIHIA [IeTell TUIH OKBITY ©Te ©3€KTi Cypak OoJbIT TaObLIyla, 3aMaHayd MaMaHAAp/IbIH skahaHIbIK jKoHe
HaKTBl KociOW, iCKepiiK, FBUIBIMH JKarJailapya, KociOM ic-opeKeTTepiHie IIeTeN TLTIHAE apaiacyJbIH
MaHbI3bUIBIFBIMEH KaTap KoCiOM KarblHAaH JKEKe Oiflay epeKIIeNiKTepiH eCKepyMeH KaTap, CTYJCHTTEepIiH
HIeTeN TiUTiHAE apanacy KaOileTiH KajbImTacTeIpyabl ke3aeiai. OKy ypaiciH YHBIMIACTBIPY CypaKTapbIHBIH
TONBIK KAMTBUIFaHbIHA KapaMacTaH, OKBITY/BIH KHBIHJBIFBI LIETEN TUTIH MEHrepy TUINIK OpTajaH ThIC
yakpITTa OipHele cararTa xyprisineni. HerizineH, cabak GapbIChIHAA CTYIEHTTEPAIH ceiney OuTiKkTepiH aa-
MBITY MiH/IETi KOII TUI MEH CeiiJiey aTThIFyIapblH OpbIHAAY apKbUIEI mremineni. Oceiran GainaHbICTHI O1TiM
OepyliH THoHApaJbIK JXOHE JXEKe HOTIDKENIepiHe epeKlle MOH OepeTiH IIeTeN TiMiHeH cabakTaH THIC ic-
OpeKeTTepiH MaHBI3IBUIBIFEIH aTall oTy KepeK. TUINiK eMec MaMaHABIK CTYASHTTEPiHIH KOMMYHHKAaTHBTIK
OlTiKTepiH KaJBITACTHIPY ©3€KTI MaceseNepAiH Oipi, OWTKeHi Ka3ipri aeM TananrtapbslHa colikec MaMaHaap-
Ibl Jasipiiayra TYJEKTep TeK KaHa KociOM eMec, COHBIMEH KaTap KOFaMABIK, QJICYMETTIK—MOJCHH KapbiM-
KaTblHAC TKIpHOECiH MeHrepyi, Oenriimi Oip camamarbl OLTIMII FaHa eMeC, COHBIMEH Karap SJIEyMETTIiK
GacTamaIlbUIbIK TaHBITYFa, Y)KBIMIA KYMBIC icTey KabineTiH qaMbITyFa Kabinerti 6omysl Tric. Tinaik emec
MaMaHJbIK CTYICHTTEpIHIH LIeTeNn TUIAEPiH OKBITYABIH KOCiOM-OarbITTanFaH Heri3i 6ap, COHBIMEH KaTap
cabak OapbICHIH A U PIIBI TEXHOJIOTHSUIAp KEHIHEH KOJIAHBLTy1a.

Kinm  coe30ep: Ky3BIPETTiNIK, KOMMYHHKAIWs, KOMMYHUKAaTHBTI OLIIKTep, aKMapaTrThIK MOOMIBII,
KOMMYHHKATHBTIK KY3BIPETTLIIK, IUQPIBI TEXHOJIOTHSIIAP, aKaJeMUSUIBIK OLTIM, MHTEpHAIIMOHAIIAHBIPY,
KOMMYHHUKATHBTI KOMIIOHEHT.

Kipicne

Makaiara Heri3z 6onran 3eprrey KP bEM Freuteim komuteriniyg 2020-2022 xbpuigapblHa apHaIFaH Kac
FaIBIMIAp YIIIH TPAaHTTHIK KapKbUIAaHABIPY aschiHga «MoHrinik En «Feuteimu Herizaepi» (XXI rachipapiy
OlmiMi, TyMaHUTapibIK FHUIBIMAAD CajachblHAAFBl Ipreii jKoHe KOJAaHOabl 3epTTeysiep) MaKcaThIMEH
oexiTinred «L{uGpiablK OKBITY TEXHOJOTHSIAPHI apKbUIbl TeXHUKANBIK KOO HHTEpHAIMOHAIIAHIBIPY
aneyeTiH AaMbITy» xkobackl (;kob6a JKTH-i AP08052214) OoiibiHima xy3ere acehipbuiyia. JKorapsl OimiMai
WHTEPHALMOHAIJaHABIPY OOMBIHIIA KYPTi3UIreH 3epTTeyNepaiH ajfalliKbl Tajllaybl OTaHIBIK TKipHOCHIH,
COHBIH ILIIHJE XaJbIKAPalbIK KBI3METiHIH HOTHXENEPiHAE CTYNCHTTEPAiH aKaJeMUSUIBIK YTKBIPIBIFBIHBIH
MocelenepiniH 6ap eKeHIITiH KOpCeTTl, OV aKaIeMHSUTBIK OLTIMII KETUIIPY JKOHE XaIbIKapaJIbIK TOXIproOe
JKWHAY KYpaslbl PETiHAC aFbUINIBIH TUTIH OLTy ACHTeHiHIH TOMEHIIIT1 €KEHIH KOpCeTe i, OChIFaH OailIaHbICTHI
XaJbIKapaJIblK CTaHAapTTapra coiikec Kazakctan PecmyOiamMKachIHBIH KOFapbl OKY OpPBIHAAPBIHIA aFbUIIIBIH
TUIIH MIETeNT TUNl PEeTiHAE OKBITY CamachlH apTThIPY MACEJICCIH KapacThIpy ©3€KTi OOJbIl TaObLIaabl.
AFBUIIIBIH TUTIH OKBITY JKYHECIH JKETUIIIPY TEXHUKAIBIK CTYIACHTTEPre apHaJFaH IIeTe] TUTIH OKBITYIBIH
YHHUBEPCUTETTIK Oarfapiamacel IieHOepiHge OacTamibll, aTtanm aiTKaHIa, CHIHBINTAH THIC YaKbITTa IIETEI
TITIHIH KY3BIPETTUNIrH TU(PIBI TEXHOJIOTHIAP apKbUIbl AaMbITy. COHBIH iIIIHAE TIAIK eMeC MaMaHABIK
CTYICHTTEPiHIH KOMMYHUKATHUBTI OLTIKTEpi ©6T¢ MaHBI3IBI OPBIH aTya.

Kazipri yakpiTra OykinenemHiH OiniM Oepy camacelHza e3repicTep OONBIN JKaTbp, Oy OyKin
ajaM3aTThIH inrepineyine OaiinmaneicTel. CeOeli areM Te3 JKoHe KapKbIHIBI e3repyAe. TeXHOJOrHsIapAblH
e3repyi, TYpPaKThl JaMybl, KOFaMmzarbl JeMOTpadusUIbIK e3repicTep, oJeMIeri Kayilci3mik — OChI
(dakTopaapabiH Oapibirsl kahaHIbIK CUIIATKA WE. YaKbITThIH KO3FaJIbIChl OUTIMIe A€ acep eTeil, COHIABIKTaH
na Oimim Oepy xyHenepi ne e3repyre THic. KapKbpIHABI MHTErpauMsiIbIK KOHE KAHFBIPTY YAEpiCTEpiHiH
Kas3ipri moyipinge opOip en Oeitimaenyre, oneMIiK KOFaMIACTHIKTa ©31HIH JaMy *KOJBIH TaOyFa THIPHICAIBL.
bizmin MemekeTiMi3 KBIT CalbIH OapiibIK JKaHa TEXHOJOTHSUIAPIALI HTEPIll, XaIbIKapajblK YHBIMIAPIBIH
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KBI3METiHE KaThICaJbl )KOHE CHIPTKBI CasiICH KOHE SKOHOMHUKAIIBIK KaTBHIHACTAP calachlHAA eleyli TaObicTap
kacaiael. Kazipri yakpiTta OUTIM MEH THICTI HPaKTHKAIBIK JaFdblIapIbl KaIBIITACTHIPY MPOIECIHIH TEH
MaHBI3IBUIBIFBI MOWBIHIAANMBI. bigiM Oepyzaeri OachIMABIK OKYIIBIIAPABIH Oap OiLTIMAEpIiH ic Ky3iHIe
KOJIIaHyFa JAalbIHABIFEI 00iybl. COHNIBIKTAH Ja TUIIIK eMeC MaMaHJBIK CTYJCHTTCPiHIH KOMMYHHUKATUBTIK
OLTIKTEpiH KAIBIITACTRIPY ©3EKTI Macenenepain 0ipi, cebedi Ka3ipri ojeM TajanTapblHa COHKec MaMaHIap abl
Jaspiay TeK TYJIEeKTepli KociOu FaHa eMeC, COHBIMEH KaTap KOFaMIIbIK, QJICYMETTIK—MOICH! KaphbIM-KaThIHAC
TokipubeciH MeHrepyi, Oenrimi Oip camagarbl OiTIMMEH IIEKTeIMEH, COHBIMEH KaTap oJIeyMETTIK
OacTamallbUIBIK TaHBITYFa, YKbIMIA KYMBIC icTey KaOieTiH AaMbITyFa KaOineTti 6omysl Tric. Tinaik emec
MaMaHJIBIK CTYICHTTEPIiHIH IIeTeN TUIIEPiH OKBITYIBIH KOC10n-0aFpITTaIFad HETi31 0ap.

Ooic Jcane mamepuanoap

Kaszipri onemue OiniM Oepyi KaMTaMachi3 e€TETiH Oocekere KabinerTi MamaH maibiHnay. COHIBIKTaH
OlmiM Oepy ypaici >KOFapbl OKY OPBIHIAAPBIHBIH TYJICKTEpiHe OLTiMAl OIpIKTIpyTe, OJIapAbl JKaHa aKmapar ary
VIIiH KOJJaHyFa JKOHE KOpIaraH ojeMie OOJBIT JXKaTKaH KYOBUIBICTapIbl TYCIHOIpYTe YHpeTy YIIiH
KY3BIPETTUTIKTEp anyFa OarbITTanybl Kepek. EniMizaig Oinim Oepyni sKaHFBIPTY YPIICiHIH asiCbIHAA XKOFaphl
OKYy OpHBI OiJiM aly YVIIIH FaHa eMec, COHBIMEH Oipre HaKThl iCKe NalbIHIAly YIIiH 1€ KYpri3iieTiH
MIHJIETiHE KOIIe/Ii.

Kacibu opra ceitneyre 6enrimi 0ip i3 KangslpaThIHBl OEMTiNi, aJl OHBI UENIEHY, TUIMAI KapbIM-KaThIHAC
xacay KaOineri OiliM MeH TOpPOMEHIH KOPCETKIilli, Kajmbl afaM MOISHHETIHIH MaHBI3Abl Kypamaac Oediri
oonmein TaObuTanel. KazakcramaeiH TyrFemm Ilpeswmenti — EnGacet H.O. Hazap6aeBTHIH maibIMaaybl
OOMBIHIIIA Ka3ipri 3aMaHFhl Ka3aKCTAHIBIK VIIH YII TUIAI OiTy — OpKIMHIH JepOec TaOBICTHUIHIFBIHBIH
MingerTi mapTtel. Congbiktad 2020 >kpUTFa Kapaidl aFbUIIIBIH TUTiH OUNETIH TYPFBIHAAP CaHBl KeMiHIe
20 malpI3aOBI Kypaybl THIC KEHAITiH 0aca aWTBIIT OTKEH, OChIFAaH Opail MeTeNl TUIIH OKBIT YHpPEHEMIiH
NEYIIJIEPOiH CaHbl Ja KyHHEH KyHre keOecrome. CoHBIMEH KarTap Oyl ImeTen TUTIHIH eTiMI3IiH OKYy
KYHECIHC aWbIphIKIIa MopTeOere ue OONFaHABIFBIH alKplH Kepceremi. lllerenm TinmiH, COHBIH immiHme
aFBUIIIBIH TUTIH MEKTEN KaObIprachlHAH OacTam »OFaprbl OKY OPBIHIAPBIHIA OKBITY XaHa oJlicTeMenepi
KOJIaHy KaKETTUIINiH Tynmelpanbl. KenTimmi MeHrepy [ereHiMi3 MEMIIEKETIMI3MIH — XaJIbIKapajIbiK
OaifJTaHBICTAPhIH JTAMBITYFa MYMKIHIIK OCPETiH TYJIFapaiblK *oHE MOJCHH KapbIM—KAaTHIHACTApIbIH aca
MaHBI3/IBl KYPAIJIBIH 00Mybl. MEMIIEKETTIH XalbIKapaiblK OaiaHBICTAPBIHBIH CalajiblK e3repicTepi
aJaMHBIH TOXKIPUOEIIK JKOHE 3HUATKEPIIK 1C-OpEeKEeTiHAEC KONTUIMIK CYpaHbICKa He 001y KaKeTTUIIriHe
okenreHi MomM. EnimMiznia 6acka MeMIIeKeTTepMEH KapbIM-KATBIHACKHI APTHIN OTHIPFAaH MIAKTa KOMTUII epKiH
MEHI'€pIeH, KeJelleKTe OUTIMIH TYpIi callafiarbl KapbIM-KaThIHAC KaFaibIH/Ia TaiianaHa ajnaThlH aJaMIIbl
MEKTEN KaOBIPFachIHAH OKBITHIN MILIFApy — Ka3ipri OKBITYIIBUIApARIH MiHETI [1].

Ocpiran opaii, OumiM Oepy XyHeciHAe OKBITYIIbIIApFa KOWBUIATBIH HETI3rl TajanTapiablH Oipi —
OMIpJICH 63 OpPHBIH TaHJal ajaTblH, ©3apa KapbIM-KaThIHACTA ©3iH €pKiH YCTal, Ke3 KEITeH OpTara Te3
OeliimaeneTin, Oenrini Gip FRUIBIM cajacklHaH OiliMi MeH OLTIriH KepceTe alaThiH, COHBIMEH KaTap ©3 OHbI
MCH TMiKipiH aWTa OIJeTIH IOJUMOICHUETTI KEKe TYJIFa KAIBIITACTBIPBINI, Oocekere KaOuTeTTi yprak
TopOmeney. by mieTen TUN TOH OKBITYIIBUIAPBIHA VIIKCH JKayanKepImumk >Kykredmi. Kaszipri 3aman
TajgaOblHA call OKBITYIIBI Ca0aKThI XKOCIMapiaFaH Ke3Je YIKSH MaibIHIBIKIICH, JKaHAIla 91iC-ToCUIACPMEH,
TYpJIi TariChIpMajIapMeH 13ICHIC YCTiHAe cabaKThl TYPJICHIIPIN OTBHIPYHI KaKeT. bojammak yprnakThIH J1aMybl
ycTasznapablH OelceHaiuTiriae, OUTiM IeHreiiHe, MBIFapMaIIbIIBIK iC-opeKeTiHe OalTaHpICTRI 0OJIMaK.

[Icuxonor-negarorukanblk — 3epTTEYNICPAC  alaMHBIH  KapbIM-KaThlHACKA  OSHIMAUTIITT KAk
KOMMYHHUKATHUBTIJIIK JIeN aHBIKTaNaAbl. Tin MoIeHWeTiHe >KeTik Ooiy ymiH amampaa Oenrimi  Oip
KOMMYHHUKATHBTI KY3BIPETTLIITT OONyBI KepeK. byl KOMMYHHKAaTHBTI KY3BIPETTUTIK KOMIUIEKCIH HTEpy
aJIaMHBIH JaMybl MEH KaJIbINITaCYbIHA, KAPBIM-KAThIHAC KacayblHa KOMeKTece i [2].

Tingix HOpMa >KETiTy MIiHIAETIHE KOJ >KETKi3y YILIIH CTYACHTTIH aybI3eKi ceiiney TiiiH, ka30a TiiH
JTaMBITKaH >keH. Celiyiey apKbpUTBI aybI3eKi TUT JambIca, €pKiH TaKBIPBIIIKA Ka3bUIFaH Makaia, 3cce, Ou-
TOJIFay, OHTiMe, Ma3MYHJlaMa, IIIaFbIH IIBIFapMa ’Ka3y apKbUIBI jka30a Tl 1e JaMBITyFa 00JIajbl.

Tin FeUTBIMAAapBIHBIH FanbIMbl M.banakaeBToIH TyciHAipyi OolibiHIIa: « il JaMbITy IereHimi3 — Tifmik
HOPMaHBIH KETUTyl, mmpay, namy mopexkeci» [3]. Ockl MakcaTrThl aiFa KOS OTBHIPHIIN, CTYIACHTTEPIIH
KY3BIPETTUTITIH apTTHIPY MaKcaThbiHIa KOMMYHHUKATHBTI OLTIKTEPl Typaslbl FUIBIMHU JKYMBICTAPIBI 3€PTTECY/Ii
*keH Kkepaik. CTYICHTTIH TUIIH NaMBITy MaKCaThIHJA JICKCUKAJBIK JKOHEC TPAMMATHUKAIBIK TYJIFalap/Ibl
MEHT€pPTE OTHIPBIN, OJIAPILI COMIeM/Ie KOJJaHy IaFIblUIapblH KAJIBIITACTRIPY OIC-TOCUIACPIH OenceH i
KOJIIaHyFa JKaraail TYFBI3Y KOJIIAPBIH KapacThIpABIK. Celiyiey YIiH CTYIASHTTIH JKeTKUIIKTI OSICeH I KOPBI
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KETKUTIKTI emMec, 071 KOpABI opi OailyIaHbICTHIPBIN COMIEM Kypay 3aHIBUIBIKTAPBIH CTYACHTKE epeke TypiHzae
eMec, TOKIpuOe TYpiHAe MEHTePTil, JaFabl KaIbIITACTRIPY KaXeT.

Kasipri »xoraprel OinmiM Oepy OpbIHIApbIHAA 3aMaH TajaOblHA cali OUTIM Ma3MyHBIH, OHBIH
KYpPBUIBIMABIK JKYHECiH XaHapTy OiuTiM peopMachlHBIH 0acThl TanaObl. Op OKBITYIIBI ©3iHIH JKYMBICHIHIA
OCBHI TaJanKa COMKeC CTYIESHTTEPAiH OCICEHIUTITI MEH TaHBIMIBIK 1C-OpEKETTepl apKbIIBI, OJIAPABIH COMIICY
JAFBICBIH IaMBITY, KaXETTI XKaFaaiiap/ia MeniM KaObUIIANThIH JKeKe TYJIFaHbI KAIBIITACTBIPY, OKBITY IBIH
)KaHa TEXHOJIOTHUSJIAPBIH SHT13€ OTHIPHII, OLTiM Oepy JKOIJaphIH KAPacThIPYhI KEPEK.

Faneimpapnein Oipkartap 3epTTeyiiepiHeH TUIOIK eMec MaMaHABIKTapbIHBIH KONTETeH CTYACHTTEpi
KapbIM-KAThIHACTA JKANIBI )KOHE COMIIeY MOJICHUETIHIH, aybI3Ila KayanTap/IblH JaMybIHBIH TOMEH JCHTeHiH
AHBIKTAHABI. byl OKBITBIIATBIH —apHAWBl TOHACPIIH epeKmIeNirine OalIaHBICTBI, OJApABIH  Tiji
CTaHNAPTTAJIFaH, OKY iC-opeKeTi HeTi3iHeH cabakTa He ca0aKTaH THIC YaKbITTa OTElli, aJl TYJIFaapaibIK
KapbIM-KaThIHAC MaMaHIaHIbIPbIIFaH. OPHHE, aybl3lIa KapbIM-KaThIHAC JAFAbBUIAPEI, COHA-aK CTYACHTTEP
apachIH/IaFbl KAPBIM-KATHIHACTBIH SYMOIIMOHAIIBI aCTIEKTiCI JaMy/Ibl KQXKET eTeIl.

FoutbiMu  3epTTeynepniH HOTWXKeNepi TIUINIK eMec >KOFapbl OKY OpBIHAApBIH OiTipyLIinepain
KOMMYHHKATUBTI KY3IPETTNIriHIH JKETKUTIKCi3 JeHredi Oonamiakra KapblM-KaTbIHACTA, TYJIFAapablK
KaThIHACTAPJIBI OPHATYJA, aybl3Ila JXoHE BepOalibl eMec Kypaijgapibl KOJJaHa OTBIPBII Jaybl TYPBIC
JKYPTi3yi, 03 MKIpiH KOpFayIbl, CEHAIPYAI, ASNENACY i, iCKe achIpyFa KOJl JKeTKizyli OinMeyi adTapibIKTai
KHUBIH/IBIKTAPFa aJIbII KeJIe .

COHIBIKTaH KOMMYHHKATHUBTIK KY3BIPETTIIIK KapbIM-KaThIHAC CaJachIHIAFBI ONTiTl Oip OUTIM IeHTeiiH
JKOHE KaphIM-KATBIHACTHIH COTTUIMNH KaMTaMmachl3 €TETIH TNPAKTHKAIBIK MaFaplIapiasl  (9JICyMETTIK
KaObUTAAybl MEHIEpy, TYCiHy, KOpy FaHa eMeC; KapbhIM-KaThIHACTA «©3iH TaHBICTBIPY»; TICHXOJIOTHUSIIBIK
TYPFBIJIaH 63 CO31H OHTAMIIBI KYpY, SIFHH COMIICY JKOHE ColJiey eMec KapbhIM-KAThIHAC JaFAbIIAPEIH MEHTEpY)
JAMBITAaTBIH MaMaH KaJBITITACTRIPY YIIH KakeT. Herisri xkanme! OitiM Oepy OarmapiaMaiapblH MEHTEPYIiH
MEMIJICKETTIK CTaHAAapTTapra ColKec >KEeKe HOTIDKENEpiHEe KOWBUIATBIH HEri3ri TananTapbl: 9JeyMETTiK-
naiaanel 0imiM Oepy, IIBIFAPMAIIBIIBIK KOHE 0acKa J1a iC-opeKeTTeri KapbIM-KaThIHACTA €PECEKTEPMEH KOHE
Kimm »acTarbl OamamapMeH KapbIM-KaThIHACKA TYCETIH KOMMYHUKATHBTIK KY3BIPETTUTIKTI KaJIBIITACTHIPY
00J1bITT TaOBLIAMEI [4].

KapeiM-kaTeiHac OumikTepi — Oy ajaMHBIH Oacka agaMIIapMeH KapbhIM-KaThIHAC Xacay KaOiieri,
aJBIHFaH aKIapaTThl QYPBIC TYCIHIIPY, COHBIMEH KaTap OHBI TyphIC 6epy. byt OUTIKTEp KYHIETIKTI KONTEereH
aJlaMJIapMeH KapbhIM-KaThIHAC jkKacay KakeT OONFaH Ke3jie KoFamJia eTe MaHbI3Abl. Kelbip MaMaHIBIKTAp
onapra ke0ipek Hazap ayJapyabl Tajam eTelli, oiTKeHi Oenrim Oip KeI3MeT TypJepiHle >KYMBICTHIH Heri3ri
omici GaimaHpIc OOJIBIT TaOBLIAABI: OVII KYPHAIHUCTHKA, IICHXOJIOTHS, TIEIaroruka, dJIiEyMEeTTaHy JKoHE T.0.
anaiima, Kocibm KaKeTTUTIKTEp KapbIM-KaThIHAC MaFablIapbIHBIH MaHBI3IBI ceOenTepiHiH a3 FaHa Oeliri
0oJbIT TaObLTAABI. OWTKEHI, Ke3 KEJITeH aJlaM ICHXOJIOTUSUTBIK KaHAFaTTaHy, QJICYyMETTIK 1CKE achIpy JKOHE
eMip Cypy YLIIH ceiiiecy Kepek.

IlemarorTelH €HOCTIHIH THIMAUTII KapbIM-KAaTBHIHAC JKacay KaOiJIeTIMEH THIFBI3 OalIaHBICTHI CKEHI
oenrini. IlemarormkanblKk KapbIM-KaTBIHACTHIH HETI31HIE MBIHAHAAH OUTIKTEp KaThIp: KarmaWael Oarasait
Oinmy, TommeH OalnaHbIc OpHATYy, OamaHbl IYPBIC TYCIHY >KoHE T.0. MyHBIH OapibIFbl KociOM mIeOepIiKTiH
Kypamaac Oeeri koHe KOMMYHHKATHBTI KOMITOHEHTTIH KeMICTiI OOJIYBIH KaMTaMachl3 eTeli. 3aMaHayu
TearorThl Aaspiay OYTiHTI KyHze OiTiM alyIIBIHBIH KOMMYHHKATHBTI iC-0peKeT KaOUIeTTepiH, oJICyMETTIK
XKOHE KociOU penaepiH KY3bIPETTLTIKIICH JKOHE KayalKepIIJIiKIeH OpbIHAaY MYMKIHIIKTEpiH amry mpoueci
OOJIBITT KAPaCTHIPBLIAIBL.

byrinri Tarma 6ocekere KaOiIeTTI MAMAaHHBIH Callaibl JAHBIHIBIFBIH TOJBIK KOJIEMIE KaMTaMachl3 €Ty
MYMKIH eMec, oHTKeHi eJimi3ae KociOm OifmiM amyaslH Kasipri mpoueci KY3BIPeTTUIIKTI AaMBITyFa eMec,
Oenrimi Oip OUTIM MEH NaFAbUIApIbl JAMBITYFa OaFbITTAFAHBI MOJIM, ajl OJIEMHIH OaplibIK JaMbIFaH
enmepiHe omapabl OipiKTIpyTe KOHE KOJMIaHyFa OaFrbITTalIFaH. byl KY3BIPETTUTIKTEP I JKaHa OiTiM ary *KoHe
KOpIIaFaH ojeMmze OONBINT  KaTKaH KYOBUIBICTApABI TYCIHAIpY YIINH KoimmaHy. Ky3wIpeTTimik
TYKBIPBIM/IAMACHI KYPICHi MPAKTUKAJIBIK TAllChIPMaIap bl OPBIHAAYMEH OaiJIaHBICTBI, OJIAPIIH OPBIHAATYHI
Oenrii 6ip O61TiM MEH IaFabUTap sl FaHA €Mec, COHBIMEH KaTap OCHI OLTIM MEH JIaF ABLIAPIbI, SMOIFSIIAp MEH
KaThIHACTApAbl KOJAaHYy VIMIH KaKETTI CTpaTerrsuiapbl MEH KYHIETIKTI iC-opeKeTTepAl KaKeT eTel.
CoHIBIKTAaH KY3BIPETTUTIK TYKBIPHIMJIAMAChIHA TAHBIMJIBIK, MOTHBAIMIIBIK, ITUKAJIBIK, JJICYyMETTIK JKOHE
MiHE3-KYJIBIK KOMIIOHEHTTEpi Kipendi. byn okpITy HoTmkenepin (OimiM MeH IaFapuIapibl), KYHABUIBIK
OarmapiIapbIHBIH KYHECIH, oeTTepAi OuTaipe .

KoMMyHHKAaTUBTIK KY3BIPETTIIIK — aJaMJapMeH KapbIM-KaThIHAC jKacay, Te€3 JKOHE HaKThl iCKEpIIiK
JKOHE JOCTHIK KapbIM-KaThIHAC OpHaTa Oy, KOMMYHHKAIHS (KapbIM-KAaThIHAC) CalachIH/Ia KaKChl Xxabapaap
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Oony >xkoHe OumiMAl ic Ky3iHAe XKy3ere acbipa Oimy. KOMMYHMKATHBTI KY3BIPETTiNIK KapbIM-KaTbIHACTBIH
THIMJUIITI peTiHIe: KaphbIM-KaThIHAC MaKCcaTTaphlHA, calalaphl MCH JKaFJaimapblHa COMKEC KEJICTIH COmIey
KapbIM-KaThIHACHIHA KAOUICTTIIIK JKOHE HAKTHI JaWBIHIBIK, COUIICY OpEKEeTI MEH Coiiey opeKeTi Ke3iHme
aHBIKTANIA/Ibl XKOHE OFaH MBIHaJap Kipei:

— coilyiey HopMaIapbIH, TUIAIH (GYHKITHOHAIILIK KOJIAHBUTYBIH O1TY;

— celilliey JaFnbpUIapbl MEH JaFIbLIaphL;

— iC KY31HIe-KOMMYHUKATHUBTIK JaFablIap: armaira COWKec TUIAIK HOpMaHbI TaHAay; KIMMEH, KallaH
JKOHE KaHIal MaKcaTTa COMIEHTIHIMI3I €CKEPE OTHIPHII, TIINIK KaphIM-KATBIHAC JAFIbUIAPHI.

KoMMyHUKATHBTIK KY3BIPETTUTIK OeNTinepi:

1) e3apa apekeTTecy e KbUIIaM KoHe A7 Oaraapiay;

2) 6enrini Oip >karnaii asceiHAa 6ip-0ipiH TYCIHYyre YMTBLIY;

3) KOHTaKTIHI OpHATy T€K OM3HECKE FaHa eMeC, CEPIKTECKE 1€ KAThICTHI;

4) e3iHe JIeTeH CEHIMIIIK, JKaFaaira colikec Kele/i;

5) »karnaiira ue 60y, 0acTama KeTepyre JalbiH 00Iy;

6) KapbIM-KaThIHACTA YJKEH KaHAFaTTaHy >KOHE KapbIM-KATBIHAC MPOIECIHAC HEUPONICHXUKAIBIK
IIBIFBIHIAPBI a3aUTY;

7) ap Typ:i MopTeOemiK-peaiK MO3UIUsIapAa THIMAI KapbIM-KaThIHAC jKacail OuTy.

KoMMyHHKaTUBTI KY3BIPETTiTIK Keeci KOMIIOHEHTTEPA1 KAMTHIBL:

— TUIAIK KOMITOHEHT (JICKCHKAJIBIK KOHE TPaMMaTHKAJIBIK JaFIbIIapIbl KATBIIITACTEIPY );

— coiyiey KOMITOHEHTI (CO3IiH MaFbIHAJBIK, JOTHKAIBIK KYPBUIBICH, ©3 YCTAaHBIMBIH IOJCNaeH Oily,
MiKipTasac XKypri3y, CypakTap Koo, TEIHAAY, OaiJlaHbIC OPHATY);

— OKY-TaHBIMJIBIK KOMIIOHEHT (aKMapaTIeH )KYMBIC icTel 01y);

— QNICYMETTIK-MOJICHH KOMITOHEHT (BIHTHIMAKTACTBIK KaFIalbIHAAFbl KapbIM-KaThIHAC MOJICHHETI,
cepikTecTi ThIHAAH Oy, OHBIH NO3ULUACHIH KaJIBIITACTHIPY KOHE OHBI TYXKBIPBIMIAY);

— 9TUKET KOHE JKaNIbl MOIEHH KOMIIOHEHT.

KoMMyHHKaTUBTIK TEXHOJOTHS A€M OKyFa KaThICYIIBUIAPABIH OapIbIFbIH KOHE MYMKiH OONFaH Kypa-
JKaOMBIKTap MCH akKmapaTTapAbl KaTBICThIpAa OTHIPHIN ©3apa OeNceHIl TUMAIK KaThIHAC OPEKETIHE KAThICY
HETi31HJe OKY YpAiciH Kypyasl aiTansl. OHBIH XKETEKIIl 91ici — TUIAIK e3apa KapbIM-KaTblHAC, OYJ1 KapbIM-
KaThIHACTA KeJIECl KYMBIC TYpJepi KOJJaHbBUIAAbI: BIHTBIMAKTACTBIKTA OKY, KYITHIK OKBITY (CTyIEHTTEpIiH
ekeyapa OipiH-0ipi OKBITYHI), TONTHIK Kypamaa XKYMBIC icTe€y (TONMTapablH KypaMbl ©3repill OTHIPYHI IIapT),
OKy TUIIIK Auayior (e3apa mikip anpicy). KOMMYyHHUKAaTHBTIK TEXHOJIOTHMa Oacka >KYMBICTap TUIMIK KapbIM-
KaTbIHac Oarmapra OaFbITTANBIN, TUNIK KaphIM-KaThIHAC AJIJIBIHFBI OPBIHFA IIBIFapbUTa bl « KOMMYHUKAITHS
CO3iHIH HETi3ri Ma3MyHbl — JKajIbl KapbIM-KaThIHAC, apanacy, xabapnacy, OaijaHbIC AET€H CHSKTHI
MaFrbIHAHBI OUTIIPIT, aaMIapablH apachIHIaFbl KAPBIM-KATBIHACTRI, 63apa TYCIHYIIUTIKTI kKepcereni. OchlnaH
«KOMMYHHKaOeNnbIiK», TYCIHYLIUTK AETeH Ce3dep MEH yFbiMiap maiaa Oona Oactambl. KoMMyHumKanus
YFBIMBI KapbIM-KaThIHAC, ©3apa OaiinaHbIc qereHi Oinmipeni.

KoMMyHUKATHBTIK OKBITY TEXHOJIOTHSCHI ITKIp albICyFa HETI3AENTEH  OMIiCTeMe  PEeTiHIe
Kapacteipputanel. Ol agammap TUIAI CeleM TypiHAE KOJmaHFaHaa FaHa OipiH-Oipi TYCiHIN, MmiKipiece
anyblH kepcereni. Crtynentrepai Oenrinmi Oip mopexkene ceiieyre, ©3 OWbIH OacKara >KETKi3e alaThlH,
OipeymiH CoUereH Ce3iH, JKa3FaHbIH TYCiHE aJlaThIH MOPEKere JKETKI3y VIIiH, aaFamksl cabakTaH Oacrar
ceiiieM TypiHae yiHperinyi tuic. Cebeli, XKeKe aTay TYIFalbl CO3IEP l€, TPaMMATHUKAJIBIK (Qopmaiap 1a
e3apa 0ip-OipiMeH OalllaHBICHIN, COMIEM KypaMblHa SHICHJIE FaHa TYTac asKTaJfaH Oiabl Oigipe anasl.

Kapreim-kaTeiHac opkamnan Oacka ajamra OarpITTanFaH. ©3apa opekerTecyniH Oip Hemece Oacka Typi
OailTaHbIC eKEHIH aHBIKTAY YIIIiH KEJIEeCi TOPT OJIIIeMre CYHeHyTe 00JIaIh:

— OipiHII KpuTepWil: KapeIM-KaTblHac 0Oacka aJaMfa Haszap aynapyAbl >KOHE KbI3bIFYIIBUIBIKTEI
Oinamipeni, OHCBI3 Ke3 KeJreH e3apa opeKeTTecy MYMKiH emec. Kesre kapay, OackaHbIH ce3aepi MeH ic-
opeKeTTepiHe Ha3ap aynapy CyObeKTiHIH Oacka amamMabl KaOBUIIAHTHIHBIH, OFaH OaFbITTAIFaHBIH KOPCETE],

— eKIHIII KPUTEPH — KapbhIM-KaThIHAC JEeTeHIMI3 0acka aJaMHbIH HEMKYpaiibl KaOblIAaysl FaHa eMec,
OJI dpKalllaH OFaH JiereH SYMOITUOHAIBI Ko3Kapac,

— KapbIM-KaTBIHACTHIH YIIIHII KPUTEPHii — CEpiKTEeCTIH Ha3apblH ©3iHe aymapyra OaFbITTaJIFaH
OacTamMamibUTBIK akTuTep. KapbIM-KaThiHAC e3apa Tpoliecc OONFaHIBIKTaH, agaM ©3iHIH CEpPIKTECi OHBI
KaOBUITANTHIHBIHA JKOHE OHBIH OCepiHe KaTBICThl eKeHiHe ceHiMai Ooiybl Kepek. ©Osrenepliy
KBI3BIFYIIBUTBIFBIH OSITYFa, KAPBIM-KATBIHACTBIH €H TOH COTiHE Ha3ap ayJapyFa JeTeH YMTBUIbIC.
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— KapbIM-KaTBIHACTBIH TOPTIHILI KPUTEPHIi - aJaMHBIH CEPIKTeC KOPCETKEH KO3KapacKa Ce3iMTaJIbIFbI.
CepikTec KapbIM-KaTBIHACBIHBIH SCEPiHEH ONapAblH OeNCEeHATIriHIH e3repyi MyHIai Ce3iMTaIAbIKThl alKbIH
KepceTesi.

CrynentTepain cabakTa aWThUTFaH XabapiapslH MaFbIHACKIH TYCIHYi, OJAapABIH TYIKI MaKCaTBIH Ta-
HBIN OlTyl ’k9HE ©31HIH KEKe MaKCaThIH iCKe achIpybl ©T€ MaHBI3IBI ic. bys OUTIKTiNIK KOMMYHHUKAaTHBTIK
OumkTLIIK gen  aTtamamsl. OKBITYZaFrbl KOMMYHHKATHBTI OUTIKTIIIK — JeHrewmi [ epMaHWSHBIH OKY
Oarnapiamacki xacarad I .Hoiiaep, I'.XyHbenbpn Hemic FajabIMIapbIHBIH TYCIHIIPYi OOMBIHINA: KOMMYHHU-
KaLusl TUT )KOHE 1C-KUMBLT (KYJTy, AayBIC BIPFaFbl CUSIKTBI) 9PEKETTEP apKbUIbI JKy3ere acaabl. by apeker an-
IbIH-aa >KOoCTapiiaHFaH, AaiblHAadFraH Oodybl HeMece XocmapiaHOaraH OONybl MYMKiH. OferTe cabak
YCTiHIEe MalbIHAATFaH, )KOCTIAPIIbl COMIeyY KOMMYHHUKAIIUACHIHA KO KOHUT O6JiHeT.

Ocel aranFaH KOMMYHHKATHUBTIK OUTIKKE Kamail KON KETKI3y JKOJNBIH 13[ECTIpYyIIi oJicKep
E.J. ITaccoBTHIH MiKipiHIIe, TiAI OKBITYAa MBIHA JKAaHTTapabl €CKepreHe KOMMYHUKATHBTIIIIKKE e 0oa-
THIHBIH OalKalMBbI3:

1. KoOMMyHHUKATHBTIK CHITATTaFBI OKBITY TOCUIIEPIH Naigaiany;

2. ApHaiibl )KaTTBIFyJIap jKacay;

3. Bykis oKy mpoLeciH MakcaTThl TYpAE YHBIMIACTHIPY;

Conpry imiage: 1. KoOMMyHHUKATHBTIK CHTIATTaFbl OKBITY TOCUIIEPIH MaimaiaHy — CTYACHTTEpre Tiai
yiipeTy OapbIchbIHIa aybI3IIa COMIEy TiTIH KETUAIPY YIIiH THIMII 9Iic-Tocinaepai Koaaany sl Oiaaipeni.

2. ApHaiipl JKaTTBIFyNap JKacay, SFHM Oyl aypl3IIa TITIH JaMbITy YVIOIH apHaibl OepiireH
JKATTRIFyJIapAbl OpBIHAAY. JKaTTEIFyIapasl OpeIHIAY OapBICBIHIA TUIAI YHUPEHYIII KONTETeH KeAepTiiepacH
OTeIi KOHE OKBITYIIBIaH KEHEC ATy MYMKIHIIT1 6ap.

3. Bykin oky mpoueciH MakcaTThl Typle YWbIMIOAcTHIpYy. OpHHE, KaHOal *KYMBIC, KaHaai Oenrim Oip
rporiecc 00JIMaChIH allIbIHA MaKcaT KOMBIII, COJT MaKcaTKa JKETy VIIIiH TaTbIHAIbI, )KYMBIC Kacanasr [S].

KommyHUKaTHBTI O11iM — OYJI 91icTep MEH Kypajjgap Typalibl O1IiM e3apa ic-KMMbBLJI, KOpITaFraH aIaM-
napMeH (OLTIM Typajbl ceilfiey Kypaslbl peTiHIe KapbIM-KaTbIHAC, aybI3Ila jKOHE BepOaigpl eMec KapbhiM-
KaThIHAC TYpJIEpi, MAaHBI3ABUIBIFEI TYPANbl THIMIII ©3apa 9pEKeTTeCy YILiH aybl3la coiyiey KOMIOHEHTTEPiH
JIAaMBITY epeceKTepMeH >koHe OanamapmeH). KapeIM-KaThlHAC maraplIapbl — COWJIEyHi TYCIHY KabOinmeTi
aifHaachIHIAFbl alaMIap KoHE OJIapIbIH COMIICYiH onap YIIiH TYCIHIKTI €Ty, coiney KabineTi o3 ce3iMaepiH,
OWJIapBIH, JKOCTIapJapbliH, TIIEKTEPiH, CYpaK KOIO JKoHE T.0. aybI3la jKOHE aybl3llia eMec KapbIM-KaThIHAC
Kypannapsel. KOMMyHHUKAaTHBTI KabineTTep — OallaHbIH JKaFqaiibl MCH MOJIIMICMECIH TYCIHY KaOlIeTi KapbiM-
KaThIHAC JKaFTalbIHAAFEl 0acKa agaM, ceiiey KaOliaeTi aybpI3iia yKoHe BepOaIbl eMec HhICaHmapaa OObIT
KaTKaH jKaFJaira e3iHiH Ke3Kapac KapbIM-KaTbIHACKI.

Tinmik eMec MaMaHIBIK CTYACHTTEPiHIH METEN TUIAIK KOMMYHHKATHBTI KY3BIPETTLIITT PETIiHIE IIeTeN
TUTIHAE KapbIM-KAaThIHAC jKacay KaFJaiiblHAa e3apa iC-KMMBUI >KacalThlH TYJIFA, OHBIH XaJIBbIKApaJIbIK
MOOWJIBIUTIK ITEH UHTETPANUAIAFEI KOTI MOJICHUETTI KEHICTIKTETT MOJICHUETAPAIIBIK KOCION TUAIOTTHI JKYy3eTe
acbIpyra KaOllIeTTi eKeHAIrH TYCiHEeMi3.

Tinmixk eMec MaMaHIBIK CTYICHTTEPIHIE METEN TUIAIK KOMMYHHUKATHBTI KY3BIPETTUTIKTI KaJIBIITACTHIPY
XKOHE IaMBITY, KeJleCl KY3bIPETTLIIK TYPJIEPiH KAIBINTACTHIPY/bI )KOHE JaMBITY bl KAMTHIBL:

— IMHTBUCTHUKAJIBIK KY3BIPETTUTIK — JIEKCHKAIBIK OIpIIKTEpIi MaFblHANBl alTylna JIEKCHKAIIBIK
OipmikTep MEH TpaMMaTHKAIBIK epexkenephi Oiy, coHmal-ak aybl3lla >KoHE >ka3zdamma TypAeri mikipai
OLInipy JKoHEe KaObUTIay YpIiCiHIe epekenep i KOITaHy MYMKIHIIT1;

— CoMJIey KY3BIPETTLIIIN — COWIeY MIHE3-KYIBIK epexeNepid Ou1y, TUIMIK Gopmanap MEH Kypajaapsl
TaHIay »J>KOHE ONapAbl ONEYMETTIK-MOIEHH KoHe KaThICYIIbUIAPIBIH MaKcaTTapblHa, KapbIM-KaThIHAC
KaFaiibIHA JKOHE QJISYMETTIK MOpTeOeciHe OaiIaHBICThI KOCiOM KaphIM-KaThIHAC YPAICIHIIE KOJIIaHY;

—Tajnay KY3BIPETTNN — MOTIHHIH Ma3MyHIBIK MOHIH jkoHe OaiiaHbIC YpHICiHIOE JIOTHKAIIBIK
TYPFBIAAH JKacalFaH MoJTiMAEMeENep i KypyFa MYMKIH/IIT;
— CTPATEeTUSIIBIK  KY3BIPETTUTIIT — TUIMIK KYpalgapAblH KETICHCYIIUIITIMEH MOJCHUETAPAIIBIK

OarmapilanraH KapbIM-KAaTBIHAC JKacay YVINiH THICTI KapbhIM-KAaThIHAC J>KaFmaijlapblH, BEpPOATBIBI KOHE
BepOAIThIBI €eMEeC KOMMYHUKAIIUSIIBIK CTPATETUSIAp bl KOJIJAaHY MYMKIHJIITI;

— QNICYMETTIK-MOJICHH KY3BIPETTUNIN — KociOM MoIeHHMeTapaliblK KapbIM-KaTblHAC YpHiciHze Oacka
WITTap MOJCHUETI MEH FBUIBIMBIHBIH JKETICTIKTEPIH AyphIC KaObuiaay, TyCiHy koHe Oaranay KaOineTi;

— QJIeyMeTTIK (IIparMaTUKallbIK) KY3BIPETTUTITT — TUIMIK TYJIFaHBIH OenrTim Oip KOMMYHHKAIIHASITBIK
JKarmalIbIH IIapTTapsl MEH MakcaTTapblHa OaMIaHBICTHI KAaphIM-KATBIHACTHIH THICTI OMICIH TaHIayFa
KaOIJIeTTiIr peTiHye, OaillaHbICKa KaThICYIIBUIAPIGIH KOMMYHHUKATUBTI HUETIHE COMIKeC MaJliMAEMe Kacay;
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— JIMHTBUCTHUKAJBIK (IIOHIIK, apHAyNbl) KY3bIPETTiNIr — apHaibl MOHIIK KBI3METTIH HAaKTHI Cajlachl
OolibIHIIa MOTIHAEPAI KaObuIaay KoHE KaNbIITACTBIPY MYMKIHIIT, IIETEJ TUNAEPiHAE KaJIbl FHUIBIMHU JKOHE
apHAMBI JIEKCHKaMEH YXYMBIC 1CTey MYMKIiHIri, Oenriii 0ip MakcaTTapra apHaJlFaH TUIMIK CO3 TipKecTepiH
MOTIH/IIK MaTepHajlapblH KapacThIPy, CBIHU KaiiTa Kapay oHE OpBIHAAY;

— QNICYMETTIK-CasiCl KY3BIPETTUIIINT — a3aMaTTBIK-KYKBIKTHIK MiHE3-KYJIBIK HOpMallapblH ecKepe
OTBIPHIT, TUHTBUCTHKAIIBIK KOTIMOJICHUETTI KEHICTIKTE )KYpPYy KaOineTi.

KoMMmyHUKATHBTIK OLTIKTEp ’KOHE KOMMYHHUKATHBTIK KaOUTETTEp KOMMYHHUKATHBTI OPEKETTE KOPIHE/II.
«KOMMYHHKATHBTI iC-OpeKeT» YFBIMBI «KOMMYHHMKATHBTI MOJCHHUET)» YFBIMBIMEH THIFBI3 OailJIaHBICTHI, O
TypaJsibl WACSIapIbl, COilliey MiHE3-KYJIBIK HOpMajlapblH, COWJiey STHKETiH KamMTuabl. KoMMyHHMKAaTHUBTIK
JaFrabUIapablH JKETIIMEreHAiri epkin OaiimaHpIc yplHiciHe Kenmepri KenTipeni, Tepic acep erim, OuTimM
AITYIIBIHBIH JKEKEe JaMybl MEH MiHE3-KYJIKbI, OHBIH JaMybIHA BIKMAJ CTTCHTIH coiiey >KoHe TaHBIMJBIK ic-
opeker. Epkin Oaiinanbic ypaiciHe jkui Ke3[eceTiH KocnapaaHOaraH OailaHpIc oHriMe, aknapaT ajaMacy.

OKBITYymIBl TINAIK €MeC >KOFapbl OKy OpBIHAApBbIHAA IIeTeN TULAEPIH OKBITYABIH MPaKTHKAIBIK
MaKCaTBIHBIH CKIKAKTBUIBIFBIH: OOJIalak MaMaHHBIH KOMMYHHKATHBTIK KaOUICTIHIH KOCIOH-ICKEPITIK JKOHE
QIIEYMETTIK-MOJICHN OaFJapbIHBIH YiIIeCIMiH eckepyi Thic. Ke3 KenreH apHaiibl, COHBIH IMTIHIE TEXHUKAIBIK
TUIAI MEHIEPYAIH KYPACHIITiH JKOHE FhUIBIMH-TCXHUKANBIK TUIAIH TEPMHUHIIK JKYHECIHIH TepeH
OpTapanTaHABIPBUTYBIH JKOHE OHBIH (YHKIHOHANIBI-CTHINCTHKAIIBIK OPTYPJIUITiH ecKepy Kaxker.
Ochuraiia, OKBITYIIBI €Ki MIHAETTI KY3€Tre achlpa adybl KepeK: JKaIMbl IeTeN TIAIK KOMMYHHUKATHBTIK
KY3BIPETTINIKTI JaMBITY JKOHE apHailbl IIeTeN TiNAIK KOMMYHHUKAaTHBTIK KY3BIPETTUIIKTI HambITy. OCBI
KOMMYHHKATUBTI KY3ipeTTUTIKTepl AaMBITYy aJaMHBIH iCKEpIiK >KOHE FBUIBIMU OarbITTaFbl MOJCHUAPAIBIK
KapbIM-KaThIHAC JKaFfailapelHa KaTBICYFa OHIMII KabumeTi MeH JaWBIHIBIFBIH — KaJdbIITACTHIPYIBI
KaMTaMachl3 eTell.

Homuoicenep

Tinmix emec MaMaHABIK OOWBIHITA CTYACHTTIH MIETEN TUIMIK KOMMYHHKATHBTI KY3BIPETTUIITIH JaMBITY,
KociOom OinmiM Oepymi BIHTATAHABIPY apKbUIBI XaJdbIKApabIK OUTIM Oepy KEHICTITiH OipiKTipy TYPFHICHIHIA
mieTen TiH Oy JaFdbUIapblH JaMBITYFa OarbITTanfaH Tilni yipeHyre kemekteceni. COHABIKTaH OYyriHri
TaHJa TEK KaHa KOePCETLTIN OTBIPFaH KY3BIPETTUTIKTI JaMbITyFa FaHa €MeC, COHBIMECH Karap jaHa
MeIarOTUKAIBIK  KOpJIapAbl JaMBITyFa JKOHE ICKE achIpyFa KaXeTTUNK Oap OoJamak MaMaHHBIH
VHHBEPCUTETTE OKBIFAH Ke3/I¢ KOHE Ka3ipri 3aMaHfbl KOFAMHBIH TaJllalTapblHa cail KociOM e3iH-e31 TaHy
MaKCaThIH/Ia IIETeN TUTIH NailaTanyFa JaliblH EKeHIITIH aTan 6Ty Kepek.

Ochuraiiina, TUIAIK €MeC YHHBEPCUTETTSPAIH CTYASHTTEP] apachlHIa IMETEN TUIMIK KOMMYHHUKATHBTIK
KY3BIPETTUTIKTI KaJBINTACTRIPY YIIIH KeJieCi epeesepre CYWeHe OTBIPBIT OKY VPHICIH KETUIAIpy >KOHE
OTKI3y KaKeT:

1. TarmanraH KociOH *KOJIBIH MaHBI3IBUIBIFBIH TYCIHY, CTYACHTTEPIH aKbUI-0M OpiCiH KEHEUTYTE KOHE
JTaMBITYFa BIHTATAHIBIPY, TUIMIK, MOACHH >KOHE OJIEYMETTIK OiTiM callachIHAAFbl ©31H-031 KEeTUIMIPY/Ii
BIHTAJIAHIBIPY.

2. Herisri moH peTiHzAe mIeTeNn TiliH YHpEeHeMiH JeTeH KbI3BIFYIIBIIBIKTApEl 0ap CTYACHTTEPIiH KociOun
KOKETTUTIKTEpI MEH MyAmenepiH eckepy. Tummi yHpeHyre MereH KBI3BIFYIIBUIBIK, OKBITYIBIH MaHBI3IbI
KaFuIaJIapbIHBIH Oipi OOJBINT TaOBLIA bl COHABIKTAH CTYACHTTEpPIe IIETEN TiJIIH KOciOM canaja FaHa emec,
COHJIali-ak eMip MEH OWBIH-CAyBIK CAJIACBIHJA THICTI aKImapaTThl aly Kypaibl 00Na aJaThIHABIFBIH KOPCETY
Kepek.

3. bonamrakra KociOM KBI3METTIH KaFIalbIHa KaKbIH KOMMYHHKATHBTIK MIHICTTEP.II MOJAEIBILY KOHE
KaldTa Kypy, Oyn OiniM Oepy ’koHe 3epTTey KbI3METiH JKY3ere achlpy apKbUIbl IIETEN TUTIHAE MaHBI3IbI
aKIMaparThl MalAanaHyFa bIHTATAHBIPY OOJIBI TaOBLIAIbI.

4. HaxTel KOMMYHUKATHBTIK TalChIpMaJIapAbl IICITIyMEH KaTap, TUIMI KOJIAHyIBIH Oenrii Oip
MBICATJApbIH KOMMYHHUKAIMSAJIBIK KYpall peTiHAe FaHa KapacTelpMald, MAMaHHBIH OoceKere KaOlIeTTUIriHIg
KOPCETKIIlli peTiHae KopceTy.

5. CTymeHTTIH «aKmapaTrThlK MOOWIIBI» OOJyBl IIEeTeN TUIIHAETI THICTI aKmapaTrThl MEHTEPUICTIH
TUTIHIE 6ACTaNKBI JEPEKTEPIEH Ty YIIiH Kepek.

6. backa moHjepMeH Oipre TIOHAPaNbIK WHTETPALUSHBI CHTI3y, JHMHTBUCTHUKAHBIH JIOTUKAJBIK
OalilIaHBICTApBIH TIEIATOTHKA, TICUXONOTHS, TapuX, (GUIOCOpUs, MOJCHHETTaHy, aliMaKkTaHy »XoHE T.O.
MOJIIMETTEPIMEH TaHBICTHIPY.

7. OneyMeTTIK >KeiiepMeH KyMbIC xyprizyne. Llleren Tininae KappIM-KaThIHAC JKacayIblH 9JICyMETTIiK
XKeJnepae eH YJIKeH oneyeri Oap, op Typil ToNTap MEH IWallorTapAa CTYACHTTEpAiH TUINIK OimiMiH
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KaKcapTy YIIiH KYIUTi BIHTAJIAHABIPY OOJBIN TaOBUIATHIH, cabakTaH ThIC YaKbITTa HIETEN Tiji ©3 OeTiMeH
OKyFa MYMKIHJIIK Oepy KaKeT, COHBIH iITiHAe KIy0, YHipMe, oMuMIHaaajiapra KaTbICTIPY.

8. TymHycKama Kitam OKbI, GrIbMIep MEH Telie Oarmapiamanapabl kepyre Oomansl. CTymeHTTEpAiH
TUIMIK JafBIHABIKTAPBIHBIH aXKbIpaMac O6Jiri IIeTeNl TUTIHAETI 9/IeOMeTTepMEH TaHBICY OOJBINT TaOBLIAJIbI,
COHBIMEH KaTap Oi1iM Oepy *KoHe apHaibI ogeOneTTepacH 0acka CTyIeHTTepAl 0acka /1a akmapar Ke3aepiMeH
JKYMBIC 1CTEyTE BIHTATAHIBIPY KaXKeET [6].

Bomamak MamMaHgapAbIH IIeTEN TUTIHAErT KOMMYHHKATHUBTI KY3BIPETTITIKTI Mrepyi OoJapAblH OKYy ic-
opekeTiH Oenrini Oip YHABIMAACTBIPYABI KAMTAMAchI3 €Telli, SFHU OKBITYIIBI OKBITYABIH 9p TYPJIi opMmanapsl
MEH OJICTEpiH 63 KBI3METIHE epKiH eHTi3yl KEepeK: JKeKe >KOHE TONTHIK, cabak >XoHe cabakTaH TBIC.
Ocruraiima, OipHenIe ipikTey KaFuaaThl OOMBIHIIA KYPBUIFAH OKBITY JHAIOTTAPBIH KOJTaHFaH JKOH; KOCiOH-
ICKEpJIIK KapbIM-KAaThIHAC JOHE FBUIBIMU KapbhIM-KaTBhIHAC JKaFJaiiapblH MOJIENnbley (IIeTen TUTiHAeT]
JKarmaiga KociOM KBI3METTI CNKTEHTIH POJIIK KoHE ICKEepiiK OHBIHIAp); KociOm acce ska3y (OepinreH
HeMece O3JIiTIHEeH TaHAaIFaH TaKbIPBIT OOMBIHINA FRITBIMA CUIIATTAFbI MIBIFAPMAIIIBUILIK COMIIEY JKYMBICH —
WHXXCHEPUS MEH TEXHOJIOTHS CaIaChIHIIAFbl WHHOBALUSUIAP MEH OHEPTAOhICTAp — FBUIBIMH JIUCKYPCTHIH
JKaHpBIH OeHHeNeH Il JKoHe kaHa OUTiMl BepOanu3anusiay *KoHe HJes — TUIOTE3aHbl JQJICNICY apKbhLIbI
3epTTEeY MaKCaThIH JKy3€ere achIpajibl); xo0ba 9/Iici KaHe T. 0.

OpOip KOMMYHUKATHBTI JKarjaidl epekie OOJBIN Ta0bLIalbl JXKOHE KaphIM-KAThIHAC KaFdaiiapbiH
(mrekteyni Hemece WICKTEYCi3 YaKbIT, TiKeJleH HeMmece j>KaHaMa KapbIM-KaThblHAC oJiCci; pecMH HeMece
OciipecMu cHITaT) >KOHE KapbIM-KaThIHACKA KATBICYIIBUIAPABIH CHIIATTaMalapbiH (OJApIBIH OJICYMETTIK
MopTebeci, KOHII-KYHi, 0ip-0ipiHe jkoHE coiliey 00BhEeKTiCIHEe KaThIHACKI, OCNTUI Oip TaKBIPBINITAa COMIIECYTe
JIETEH BIKBLIAC HEMECE KYJIBIKCBI3IIBIK, CAlbIN KeITeH e, OUTiM JeHreli, SFHI KaObUIIaHFaH KapbIM-KAaThIHAC
HOpPMaJIaphIH caKTay KaOuleTi HeMmece KaOUIeTCi3miri) ecKepymi KaMTHUABL. OIeTTe, KOMMYHHKATHBTI
JKaFMalJIbIH epPEeKIIeiKTepiHe HEeMKYpaiiabpl Kapay KOMMYHHKAHTTAp AapachbIHAAFbl TYCIHICTICYIIUTIKTIH
cebebi, Kelime MOJCHHMETapablK KaKTHIFBICTAPAbIH ceOeOi Oonbim TaObmambl. OcbiFaH OalIaHBICTHI
KOMMYHUKATHBTIK JaFIbUIap TPSHUHTTEPIH KOJIAaHYAbl YChIHaMbI3. MYH/Iall TpEHUHTTEpre MieTe TUTiHIeT]
KOMMYHHKATHBTI KATTHIFyJIap FaHa eMeC, COHBIMEH KaTap CTYJCHTTEPJiH Ke3-KelTeH JKarnaiiia bIHFaiiIbl
oNI-ayKaTblH, HMKEMIUTTiH, SMOLMOHANAB TYPAKTBUIBIFBIH JKOHE ©31H-031 peTTey KaOuleTiH JaMbITyFa
KOMEKTECETIH IICUXOJIOTHSIIBIK XKATTHIFyJIap Kipei.

Illeren TimiHAETI KOMMYHHUKATHBTI KY3BIPETTLTIKTI KAIBITITACTBIPYIBIH OHTAMIBI OMiCTEpiHIH Oipi —
OVJI CTYACHTTEPIH KOCIOM KBI3METIHIH Op TYPJI acHeKTUIEpPiH MOACIBICHTIH JKOHE KOCciOW KhI3MET MOHIH
XKaH-KaKThl KOJIaHyFa, OJIApAbIH LIeTEeN TUTIHIETI CeisieyiH KeTUIaipyre, COHAal-aK IIeTeN TiTH Kocion
KapbIM-KAaThIHAC KYpaJIbl PETiHAE TOJBIK MEHIepyre jKar/ail jkacalThlH MPaKTHKAIBIK ca0akK jKoHE 3epTTey
moHi. Illeren TimiHmeri iCKepiik OWBIHHBIH MOHI OHBIH HET13T1 MaKCaThIH aHBIKTAWIBI, SSFHU CTYACHTTEPIIH
mIeTeNn TULMIK KY3BIPETTNIriH KanblnTacTelpy. ONBIHHBIH HETi3ri Moceneci MEH TaKbIPHIOBIH aHBIKTay
MaKCaTThl HaKTHUIAH/IBI, OHBI CTYISHTTEPAIH KoCciOM KBI3METIHIH Oenriiai Oip acHeKTiIepiHe JKOHE IeTel
TUTIHIET1 KapbIM-KaThIHAC >KaFMaibIHIa KOCIOM CHITATTaFhl HAKTHI MPOOJIEMANBIK MOCEINIeep/Ii IIIenTyre
OarpITTaiabl. IcKepITik OMBIH TTPoOIeMachl CTYASHTTEPIIH Ooamak KociOn ic-opeKeTiHiH Heri3ri COTTepiHiH
OipiH KepceTyi Kepek, OyJ1 KociOu marapuiap MEH AaFabliapAbl UTrepy KaKeTTiTIriMeH, ojlapAbl Maiaanany
TOXiIpuOeCciMeH KoHe OipIecKeH KhI3MET MOCEJIEIepiH IIenryae KociOn KY3bIPETTUTIKTI KaJIBIITaCTRIPYMEH
OailTaHbICTEI. ICKepiik OWBIHHBIH TaKBIPHIOBI OKy OarmapiiaMachlHa COHKeC OHBIH MaMaH Jaspiiayldarbl
TUIMALIITIH €CKepe OTHIPBIN aHBIKTATA b

Ickeprik poOIEMANTBIK-CUTYaNUSIIBIK, OWBIH JKOHE JUaiorTap OoJamiaK MaMaH >KYMBICBIHBIH TOHIK,
QJIEYMETTIK-MOJICHU KOHE CHUTYAIHSJIBIK-TICHXOJIOTHSUIBIK YKCACTBIFBIH KYHenl Typjae kaHFeIpTanpl. OKy
JKYMBICBIHBIH MYHJIall TYpJICpiH/IC JKaHA MOHAPAIBIK OLTIM JXeKe MarblHaFra ue OOJNajbl, all XKeKe, JKYITHIK,
TONTHIK JKOHE YXKBIMJIBIK KOCIOM IETEN TUli KhI3METi )KeKe KOMMYHHUKATHUBTI KOMIIOHEHTTEP/I MaMaHHBIH
JKeke OacCBIHBIH aKbIpamac OeJiriHe OipikTipemi, OHBIH KOMMYHHKATHUBTI CaHACBHIH, apHAWBI METEN TiTIHACTI
KOMMYHHUKATHBTI KY3BIPETTIITIH KaJBIITACTHIPAIbI, OHBIH KOMMYHHUKATHRBTI aybI3Ia KoHEe BepOamasl eMec
MiHE3-KYIKbIH KypMmerTedai. Lleten TimiHzmeri ceiney opeKeTiH oJeyMETTiK-KociOM Macenenepni Imemry
KYpasbl peTiHIEe Naiinanany *KarnalblHaa KaiTajaMa KOMMYHHUKATHBTI TYJIFAaHBIH HAKTHI KOCIOM KacHeTTepi
JKETUIMIPITIeai: OHBIH KOCIOM MOTHBAIMSICHI, KOCIOM caHa MEH oiay.

Kernreren omicTepiH KONIAHBITYBI CTYACHTTEP/IIH IIETEI TiIIIK KOMMYHHKATHBTIK OUTIKTEPiH TaMBITy
omictemeciH aranm eTyre Oojansl. Kazipri TaHzma okpeITymibutiap cabak OapbIChIHIAa >KoHE cabaKTaH ThIC
yakpITTa KOIl dJicTepai KoimaHaabl. MHTEpaKTHUBTI oficTeMe OiLTIM alyImbIIapIblH Kejeci MaKcaTTaphiHa
XKeTyre MyMKiHIIK Oepeni:

1) onmap MoJ1 MaFIymart ajbll, ©3/epi alTKaH MiKipre JOTUKaIbIK TYCiHIKTeMe Oepyre KO aliajbl;
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2) e3 MiKipJIepiH TepeH OWIaHBII aiTa ajJaThlH O0JaabI;

3) MoceneHi TaNKpUIaFaH Ke3ae OyraH JeHiH ainFaH, TokipuOese )KMHaKTaraH OLTiM KOpBIH TaimganaHa
anasl;

4) 6ip-6ipiHeH KaHa MaFIymMaTTap ajia OTBIPHII, OiTiMiH TOJIBIKTBIpA ajlajlbl;

5) MIBIHABIKKA KO3 JKeTYl YIIiH JJIeT 13/1eT, OWBIH aHBIKTAIl KOPCETE allajIbl.

Kopuvimuinowi

HleTen TinAiK KOMMYHUKATHBTIK OUTIKTEpAl TaMBITY Mocesieci OiniM OepyliH MaHbI3AbI MaceleepiHia
Oipi Oousbim TaObLIaNBl, OWTKEHI KOMMYHUKATHBTIK OUTIKTEp aJaMHBIH 0acThl ic-opeKeTiHiH Oipi peTiHae
TYJIFaHBIH KaJIBINTACYBIHBIH MaHBI3ABI (aKTOPHI PETIHAEC CTYACHTTIH KOCIOW KY3BIPETTUIITIH AaMBITYIBIH
HETI3Tl MmapThl peTiHAe Maligananybl MyMKiH. Kem KpIpibl 0ojla OTBIPHIN, KaphIM-KATBIHAC YPHICi: KeKe
TYJIFaHbl KaJbINTACTHIPY MEH JAaMBITY/bl; KOFAaM MEH KOFaMBIK KaThIHACTAP.IbI AMBITYIbI; KEKE TYJIFAHbI
QNeYMETTEHIIPYIi KaMTHIBI; afaMIapIblH e3apa iC-KUMBUIBIHBIH KOFAMIIBIK TOCUIACPIH KYPY KOHE JaMBITY,
SOMOITUSUIAp aliMacy, KbI3MET aliMacy, akiapar ajiMacy, OKBITY, IeOepiik IMeH JaFapuiapabl Oepy, o3iHe,
0acka amamaapra *KoHe JKaNIbl KOFAMFa KapbIM-KaTBIHACTHI KAJBIIITACTBIPY.

KomMmyHHKaTUBTIK OiIKTEpAIH KYPBUIBIMBI FBUIBIMH ofeOHETTepre TEOPUSUIBIK Tangay OapbIChIHIA
AHBIKTAIIBI, OCBI JKYMBICTBIH HOTIDKECIHIIE KOMMYHHUKATHBTIK OUTIKTEp — OYJI €3 OWBIH IYPHIC, CayaTTHI,
TYCIHIKTI TYCIHAIpY K9HE OJapAbl Aypbic KaObuiaay medepiiri, Oy TYJIFaHBIH >KOFapbl TEOPUSUIBIK KOHE
MPAaKTUKANBIK JaNBIHABIFBIHA HETi3JeNreH, INBIHABIKTEL KOpCEeTy KoHE TYpJeHIipy YIuiH Oimimai
MIBIFAPMAITBUTBIKIICH IMaiaTaHyFa MYMKIHIIK OEpeTiH caHaabl KOMMYHHUKATHBTIK 1C-OpEKETTEP KEIIeHI.

Exinmnm KOMMyHUKATHBTI KOCiOW TYJIFaHBI JAMBITY YIIiH OKBITYIIBI, O13/1iH OWBIMBI3IIA, SHICTEp MEH
MeIarorUKaIbIK TEXHONIOTUSUIAP/IBI JTOTUKAIBIK PETIEeH KOJMAaHYbl KepeK (MbICaNbl, JaWbIH MUHU-IAAIOTTHI
OKY JKOHE ay/apy, MUHHU-IHAIOIThl KYPACTBIPY XoHE KOOeHTy; MaMaH/IbIK OOWBIHIIIA YIIKEH TUAIOTTH OKY
JKOHE aylapy, MUAJIOIThl KypacThIpy sKoHE KOOEHTY; pesIik *oHe ICKepJiK O#bIH; jk00a aici jkoHe T.0.)
HEeMece OJ1apIbl TONTAFbl CTYASHTTEPIIH TIIIK JaUBIHABIK ACHTeiiHe (TOMEH, opTalla, XOFaphl), CTYACHTTIK
YWKBIMIAFBI KaJMbl ICUXOJOTUSUIBIK KIUMaTKa OaitnanbicTel OipikTipy. Tifmik emec >Korapbsl OKy OpHBIHAA
MIeTeNT TITH YHPEHYMIH HETI3rl COTTepl MEH aJFalllKhl KaJaMIapbhIHBIH Oipl MOTHBAITUSHBI KYPYy eIl
caHaliMbI3 JKOHE OCHl HEri3/le JKOFaphlga aTajfaH OICTepIi HHKXCHEPIIK-TEeXHHUKAJBIK MaMaHABIKTap
CTYACHTTEPiHIH MIeTeN TUTIHAETT KOMMYHMKATHBTIK KY3BIPETTUIIriH AaMBITY YIIiH THIMAI MaijanaHyra
Oonanpl.

CoHBIMEH, TUIMIK eMeCc MaMaHABIK CTYASCHTTEPIHIH IIEeTeN TUTIHAETT KOMMYHHUKATHBTI KY3BIPETTUIITIH
JaMBITy KaKEeT, OUTKEH1 OYJ1 OJIap/IbIH 9JIEyMETTIK-KOCiON jKoHE MOICHU caajapAarbl KeTiCTIKTepiHe bIKIal
eTedl: ICKepIK oHE FHUIBIMH OaiJlaHBICTap OpHATyFa, MOMIJICNEp jKacayFa, XaJbIKapajblK JICHrehe
KOpIopanusiap KypyFa MYMKIHIIK Oepesi; MHTEerpalisuiblK SKOHOMUKAIBIK JKOHE FhUTBIMU-TEXHUKAIBIK
MPOLIECTEPAl KEACIACTE/i; aKmapaTThIK jXoHe OimiM Oepy KEHICTIKTEpiHe KOJDKETIMAUTIIKTI KaMTaMachl3
eTei; Oy apHaiibl TOHIEPMEH KaTap, KeKe TYJIFaHbIH KOCiOM KacHeTTepiH (KociOu oiiay xoHe KociOu caHa)
KJIBINITACTBIPYIBIH THIMAI KYPajbl, OCBIFaH OaiJIaHBICTBI ©31H-031 KETUIAIPY MEH ©31H-031 TopOueIcyIiH
Ka)KETTi MmapThl O0IBITT TaOBLIa b

KopeiTa kenrenzge, TUNOIK eMec XOFapbl OKY OPBIHIAPBIHBIH CTYACHTTEpl apachlHOa KociOu mieten
TUIAIK KOMMYHHUKAQTHBTIK KY3BIPETTUTIKTI KAJIBIITACTHIPY OoJamak KociOW JIMHTBUCTI KalBIITACTHIPY MEH
JTAMBITYIBIH 1pTeTachIHBIH Oipi €KeHi CO3Ci3, 0JI OCHI MaMaHABIK OOHBIHINA TYJIEKTIH Oocekere KaOlaeTTUTIrH
aprreipanpl. OceiHaail npoduini Oosamak MaMaHHBIH KY3BIPETTUIITIH KalbIITACTHIPY OHBIH OMIpiHIH ap
cajlacblHa 9cep €Till, TeK MEMIIEKETTIK OiliM Oepy CTaHIapTTapbIHBIH HETI3rl epekelepiHe Heri3aeireH
KY3BIPETTUTIKTI KAJTBITACTHIPYIBIH KOKETTI JEHT€HiHE )KeTyre OOJIAThIHBI CO3CI3.
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J.J1. Dxxantacosa, Dorin Isoc

HpOﬁJ’leMbl Pa3BUTHUS HHOASBIYHBIX KOMMYHHKATUBHBIX yMeHI/lﬁ CTYACHTOB
HeSI3bIKOBBIX CIIENMAJBHOCTEH

B crartee paccMoTpeHa pONb S3BIKA, S3BIKOBOTO OOYYEHHSI CTYIEHTOB HES3BIKOBBIX CIIEIIHAIBHOCTEH,
KOTOpBIC UMEIOT Ba)KHOE 3HAYCHNE B CTAHOBJIEHHUH clienUaIncTa ceronHs. O0yueHne NHOCTPAaHHOMY SI3BIKY B
HESI3BIKOBBIX By3aX IPHOOpETacT 0coOyI0 aKTyalbHOCTh, TaK KaK OOIIEHHE HA MHOCTPAHHOM SI3BIKE B IIPO-
(hecCHOHAIBHON AESATENFHOCTH COBPEMEHHBIX CIIEIHAINCTOB XapaKTEePU3yeTcs MOBHIIICHHEM 3HAYHMOCTH B
YCIOBUAX TI00aIM3aluy U MperycMaTpuBaeT (GOpMUPOBAHUE Y CTYACHTOB CIIOCOOHOCTH OOIIEHHS Ha MHO-
CTPaHHOM SI3bIKE€ B KOHKPETHBIX NPO(ECCHOHAIBHBIX, JEIOBBIX, HAyYHBIX cepax M CHUTYAMAX C y4eTOM
ocobeHHOCTEHl NpodecCcHOHaIbHOr0 MbIIUIeHHS. HecMmoTps Ha pa3BuUTHE OpraHu3aluu  y4eOHO-
BOCIIUTATEIbHOTO MPOIIECcca, CIOKHOCTh OOYYEHHS COCTOMT TOM, YTO OBIAJCHHE MHOCTPAHHBIM S3BIKOM
HPOMCXOANT BHE SA3BIKOBOH CpPe/ibl PH OrPaHMYEHHOM KOJIMYECTBE 4acoB. B OCHOBHOM, Ha 3aHATHAX 3a/1a4a
Pa3BHUTHS y CTYACHTOB PEUEBBIX YMEHHH PEIIaeTCs! MOCPEACTBOM BBIIOJIHEHHS OOJBIIOT0 KOJIMIECTBA S3bI-
KOBBIX M PEUEBBIX yIpaKHEHHUH. B 3T0i CBSA3M ClieyeT OTMETHTh 3HAUUMOCTh BHEYPOUHOHU JIESITEIBHOCTH MO
HMHOCTPAaHHOMY SI3BIKY, KOTOpasi IPHOOpETaeT 0co0yI0 aKTyalbHOCTh B JOCTIDKCHHH NPEIMETHBIX, MEKINC-
IUIUIMHAPHBIX U JIMYHOCTHBIX Pe3yNbTaToB oOpa3oBanus. [IpoGiema ¢GopMHpoBaHMS KOMMYHHKATHBHBIX
YMEHUH y CTYIEHTOB HEA3bIKOBBIX CIELMAIBHOCTEH SBISETCA OJHOW M3 aKTYyalbHBIX, TAK KaK BBITYCKHUKH
JIOJDKHBI 00J1a/1aTh HE TOJIBKO NPO(ECCHOHAIBHBIM, HO M ONBITOM OOLIECTBEHHBIX, COLMAIbHO-KYJIbTYPHBIX
OTHOLICHUH, KOTOPbIE CIIOCOOHBI NPOSBIATH HE TOJIBKO 3HAHUS B ONPEEICHHONH 00JaCTH, HO M COLUAIBHYIO
MHHULUATUBY, Pa3BUBaTh pabOTOCIIOCOOHOCTh B KOJUIeKTHBE. OOyueHHEe CTYACHTOB HES3BIKOBBIX CIELHAb-
HOCTE! WHOCTPAHHBIM SI3BIKaM HMeeT NPOoQeCCHOHAIBLHO-OPHEHTHPOBAHHYIO OCHOBY. CTYHEHTHI HEs3BIKO-
BEIX CHEIUAIBHOCTEH MMEIOT NpOo(heCcCHOHANFHO-OPHEHTUPOBAHHYI0 OCHOBY OOYUCHHSI MHOCTPAHHBIM SI3BI-
kxam. Kpome Tor0, ClieyeT OTMETHTH POIb IA(PPOBEIX TEXHOJIOT Ui, KOTOPbIE IMUPOKO UCIIOIB3YIOTCS BO Bpe-
M 3aHATHIL.

Kniouesvie cnosa: KOMIIETCHIIMM, KOMMYHUKAIlMH, KOMMYHUKATUBHBIC HAaBbIKH, I/IH(bOpMaI_IPIOHHLIC MOOHIIb-
HbI€, KOMMYHUKAaTUBHBIC KOMIIETCHIINH, L[I/I(prBLIe TEXHOJIOTMH, aKaICMUYCCKUE 3HAHUA, UHTEPHALIMOHAIIN-
3anus, KOMMyHI/IKaTI/IBHHﬁ KOMITOHCHT.

D.D. Jantassova, Dorin Isoc

The problems of the development of foreign language communication skills
of non-linguistic specialities' students

The article considers the role of foreign language, foreign language learning to students of non-linguistic spe-
cialties is valuable for specialist development. Teaching of foreign language in non-linguistic universities has
particular relevance, since foreign language communication in the professional activities of modern special-
ists is characterized by increasing importance in the context of globalization and providing for the formation
of students' ability to speak foreign languages in specific professional, business, scientific fields and situa-
tions taking into account the features of professional thinking. Despite the development of the educational
process organization, the difficulty of learning is that mastering a foreign language occurs outside the lan-
guage environment with a limited number of hours. In the classroom, the task of developing students' speech
skills is solved by performing a large number of language and speech exercises. In this regard, it should be
noted the importance of extracurricular activities in a foreign language, which is particular relevance in
achieving the subject, interdisciplinary and personal results of education. The problem of communicative
skills formation of non-linguistic specialties’ students is one of the urgent problems, since graduates must
have not only professional, but also experience of social, socio — cultural relations, who are able to show not
only knowledge in a certain area, but also social initiative, develop performance in a team work. Teaching
foreign languages for students of non-linguistic specialties has a professional-oriented basis. The students of
non-linguistic specialties have a professionally-oriented basis for teaching of foreign languages, and the role
of digital technologies should be noted too, what are widely used during the classes.

Keywords: competencies, communications, communication skills, mobile information, communication com-
petencies, digital technologies, academic knowledge, internationalization, communication component.
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OcobennocTu popmupoBanus npogeccuoHAILHOM
KOMIIeTEHUMH YUHTeJ/Isl AHTJIMHCKOro sI3bIKa
(na ocaoBe EBponeiickoro cranaapra noarorosku yyuresaei CLIL)

B cBs3u ¢ nponcxoasmuMy H3MEHEHHSIMI B 00pa3oBarenbHol cucteme Pecrryommku Kaszaxcran, T.e. ¢ mepe-
XOJIOM Ha TPEXbs3bYHOE 00pa3oBaHME, MOSBUIACH OCTPas HEOOXOAMMOCTH IOJTOTOBKH IIE€JarorMyecKux
KaJpoB, pabOTAIOIMX B MOJIA3BIYHBIX KJIACCAX, TAaK KAaK YYUTENb SBISETCS OPraHW3aTOPOM IIOJTy4YEHHS WH-
¢dopmannu. Ha ceropnsiiaumii eHb faHHasi HOATOTOBKa ocylecTisiercs: 6osee yeM B 30 Byzax PK. Onnaxo,
HEeCMOTPs Ha pa3paboTKu 00pa30BaTENbHBIX IPOrPAMM, @ TAKXKE OCYIIECTBICHHE OATOTOBKH OyIyIHUX y4H-
TeNel, 0 CUX MOp OTCYTCTBYIOT €IHMHBIC TpeOOBaHUS AT 0TOOpa ydHUTeNeH, KOTOpBIE BIHMAIOT Ha KauyeCcTBO
IperiojaBaHysl 1 00pa30BaHMUs B [IETIOM. B cTaThe mpecTaBIeHE! MIECTh OCHOBHBIX KOMIIETEHIIMI ISl yIuUTe-
neit, paboTarONMX B IMOJHMA3BIYHBIX Kiaccax. Kaxmas KoMIeTeHIs Ipe/CTaBlIeHa ¢ OIMCAHNEeM OCHOBHBIX
HaBBIKOB M yMeHHil. VX ucIop30BaHIe NO3BOINT OIEHUTH YPOBEHb 3HAHMI yduTeNnel, kKaueCTBO U METOIH-
Ky IIPeroJaBaHus, YTo B JAJIbHEHILIEM MTO3BOJIUT YIIYUIIHTh 00PAa30BaTEIbHYIO CHCTEMY.

Kniouesvie cnosa: obpazoBanue, o0ydeHue, MOIUSA3BIYHOE 00pa30BaHUE, TPEXBA3BIYHOE 00pa3oBaHHUE, HHO-
CTPAHHbIN S3bIK, KOMIIETCHIHS, YIUTEIIb, 3HAHUS, YMEHUSL.

Bseoenue

Pedopmbl B chepe obpasoBanus B PecniyOimku Kasaxcran nanpaieHsl Ha (OpMHpPOBaHHE OyIyIIETo
TIOKOJICHUS, BIazeromiero tpems s3pikamu. Ilepserid [lpesument PecnyOmmkn Kazaxcram — Embacs
H.Ha3ap0aeB HEOJHOKPATHO TOBOPUII O BaXKHOCTU M 3HAYUMOCTH PA3BUTHSI HOJIMA3BIYMSA JUISI MHOIOHALIMO-
HaJILHOTO Ka3zaxcTaHckoro obmectsa. B [Tocnanuu napoxy ot 2007 r. «Hosit Kazaxcran B HOBOM MHpe», B
paMKax obecrieueHHsi KOHKYPEHTOCIOCOOHOCTH CTPaHbI M €€ TpaxkaaH, Oblia MpeAsioxKeHa TodTaIHasl peaju-
3ausl KyJIbTypHOI'0 IpoekTa « TpUeUHCTBO S3bIKOBY, HAIIPABIEHHOIO Ha pa3BUTHE TPEX S3bIKOB: Ka3aXCKO-
ro KaK TOCYAapCTBEHHOTO $I3bIKa, PYCCKOI'O KaK SI3bIKa MEXHALMOHAIBHOTO OOIIEHUS M aHIIMHCKOTO Kak
S3bIKA YCTICLITHON MHTETPAlK B II100aJbHYI0 SKOHOMHUKY [1].

IMonmsazeraaoe 0Opa3oBaHKE ABIACTCS LEICHANPABICHHBIM MIPOLECCOM (OPMHUPOBAHUS MOIHUA3BIKOBOM
JIMYHOCTH HAa OCHOBE MapaJlIeJIbHOTO OBJIaJEHUs TpeMs WM OoJiee sI3pIKaMU: POAHBIM U IByMs U OoJiee He-
POIOHBIMH, B TOM YHCJE€ WHOCTPAaHHBIMH, s3bKamd. llonuszbiuHOe 0OpazoBaHME, COXPAHSs CTPYKTypHBIE
KOMITOHEHTBI 00pa30BaHMs, NMPEACTABISET COOOH TPUEIMHBIN MPOIECC, OXBATHIBAIOIINKN 00ydeHHe, BOCIIH-
TaHWE U pa3BuTHe [2].

[Monus3prane — OecleHHOE TOCTHKEHHE, KaK OTIeIbHON JIMYHOCTH, TaK U 00IecTBa B LIEJIOM. 3HaHHUE
JPYTUX SI3BIKOB, HAPSIy C POIHBIM, BCETNla CUUTAJIOCh MPU3HAKOM BBICOKOM 00Pa30BaHHOCTU M KYJIBTYPBHI.
ITonus3bIKOBast TUIHOCTH BCerma OymeT BocTpeOoBaHa B OOIIECTRE.

Kak 0coOblii THIT TOMUIMHTBU3MA TPEXbSI3bIUNE — CIIOKHOE SBJICHHE, KOTOPOE MOKHO OIIPEETIUTh KaK
«CYILIECTBOBAHUE TPEX SA3BIKOB B CIOBECHOM cepe TMYHOCTH UENIOBEKa, KOTOPBIA HCHONB3YET 3TH SI3BIKU B
pa3HBIX KOMMYHHKATHBHBIX CHUTYAIlUAX, B 3aBUCHMOCTH OT IEJIM OOIICHUS, MecTa cooOmeHus u 1.10.» [3].
B cBs13u ¢ s361KOBOIM TTOMUTHKONM KazaxcTaHa OCHOBY TPEXBA3BIYHOTO 00Pa30BAHMS COCTABIISIOT KAa3aXCKHM,
PYCCKMI 1 aHTTIMHCKHUA S3bIKH.

JlanHblii (eHOMEH IpeACTaBIeH BO BCEX CTPATETMYECKHX MOKYMEHTaX, a TaKkke B HOPMAaTHBHO-
npaBoBoii Oaze Kasaxcrana. [Iporpamma IlepBoro Ilpesuaenra Pecnyonuku Kaszaxcran H.A. HazapOaeBa
«[Inan Harun — 100 KOHKPETHBIX LIaroB COBPEMEHHOTO TOCYAAapCTBa AJs BCEX MO S5-TH MHCTUTYLHOHAIb-
HBIM pedpopmam» oT 20 mas 2015 . siBIAETCS OAHUM U3 OCHOBHBIX JIOKYMEHTOB, B KOTOpoM (79 miar) ckasa-
HO, 4TO PE3yJbTaT BHEAPEHUS TPEXbSI3bIYHOIO 00pa30BaHUsI — IOBBIIICHUE KOHKYPEHTOCIIOCOOHOCTH BBI-
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MyCKaeMBbIX KaJpOB U POCT IKCIIOPTHOTO MoTeHnuana odpasoBaTenbHOro cexropa» [4]. Mcxons u3 storo,
OIpeIeNIeHBl MEPBI MMOJTAITHOTO BHEJPEHUS TPEXBSI3IYHOTO OOYUEHHsI Ha BCEX YPOBHSX oOpa3zoBanwus [5].
[TosTanHblil MEpexo/1 Ha aHTJIMHCKHUI SI3bIK O0yUYCHHSI B CUCTeMe 00pa30BaHMs — B CTapIle IIKOJIE U By3aX
[0 BHeApeHuto npenojaBaHus npeameroB EMH Ha anrmumiickom sizeike. B JlopoxHoW kapTe pa3BUTHSA
TpeXbsI3bIIHOTO 00pa3zoBanus Ha 2015-2020 rr. mocTaBiaeHBI 3a1a91 BHEIPCHUS O0ydEHUS MPEAMETOB HH-
¢dbopmaTuka, pusnKa, XUMHSI U OHOJIOTHS B CTApIIMX KJIACCaX HAa aHTJIMHCKOM S3bIKE HE3aBUCHUMO OT SI3bIKa
o0ydueHus [6]. B kauecTBe 1eNeBBIX S3BIKOB OBLIN OMPEACICHBI TPHU s3bIKa: Kazaxckuil (S1), pycckuii (512) n
anrnuiickuit (513). LleneBbie s3bIKM — 3TO s13bIKK 00y4eHus. K mpeameram, n3yyaeMbIM Ha LEJIEBBIX SI3bIKAX,
otHOocsTCsa «Mcropus Kazaxcrana» — Ha Ka3axckoMm s3bike, «BceMupHast HCTOpHS» — Ha PYCCKOM SI3BIKE,
«Xumusn», «Pusuka», «buomorus» u «MHbopMaTHKay — Ha aHIIMWCKOM s3bike. B Hauane oOydeHHs
MPEIMETOB €CTECTBEHHOMATEMAaTHUECKOTO HAPABICHUS POXOIAT Ha SI3bIKE O0Y4EHUs U TOJIBKO TEPMUHO-
JIOTHIO M3y4aloT Ha aHTJIMACKOM SI3bIKe, a YK€ B cTapmux kinaccax (9—11) nmpenogaBanue JaHHBIX AUCLATI-
JIMH OCYIIECTBIISICTCS] HA aHTIIUICKOM si3bike [7; 152]. Peanm3arus J{opokHON KapThl Pa3BUTHS TPEXbI3HIU-
HOro 00pa3oBaHus CIIOCOOCTBYET OOHOBJICHHUIO COJEp aHUsl YUeOHBIX MPOrpaMM Ha BCEX YPOBHSIX 00pa3o-
BaHUs; 00eCrieYnBaeT NPEEMCTBEHHOCTh TPEXBI3BIYHOTO 00pa30BaHMs B KOHTEKCTE €AMHONW 00pa3oBaTeib-
HOW Cpe/pl; COBEPIICHCTBOBAHWE CHUCTEMBI MOATOTOBKH M IEPENOATOTOBKH IMEJAarorHYecKuX KaJpoB I
3¢ GEKTUBHOTO BHEAPECHUS TPEXBSI3BIYHOTO 00pa30BaHuUSI.

B peanuzanmu TpexbA3bIYHOTO 0O0YUECHHUSI B CUCTEME CPEIHEro 00pa30oBaHus MOATOTOBKA M IMIEPETOAro-
TOBKa TMEAArOTHYECKUX KaApPOB SBIAIOTCS OCHOBHOW 3a/ladei, CIeJOBAaTEIbHO, 3TO BBI3BAJIO Y BY30B
MOTPEOHOCTHh B TOATOTOBKE YUHUTENEH €CTECTBEHHOMATEMaTHYECKOTO MHKJIA, OCYIIECTBIISIONNX Iperoaa-
BaHHUE Ha aHTIUICKOM si3bIke. B cBs3u ¢ atuMm ¢ 2008 r. B yHuBepcuterax Kazaxcrana Hadanu QyHKIMOHH-
pPOBaTh MOJMA3BIYHBIC TPYIIIBI IO CIIEIHUATBHOCTSIM TEIarorHIecKoro, NHKEHEPHO-TEXHIYECKOTO U €CTeCT-
BEHHOHAYYHOTO HAIIPABJICHUSI.

Tak, Hanmpumep KaparanauHckuil yHuUBepcUTET MM. akageMuka E.A. bykeToBa ocylecTBiSeT MOATO-
TOBKY TOJHUSA3BIYHBIX CHEHUAIUCTOB MO crenuanbHocTsIM: «Dusukay, «Xumusny, «Typusmy», «DUHAHCHD),
«MexnyHapoIHOe MpaBoy», «MexayHapoaHbie oTHoIIeHu» U «['eorpadus» ¢ 2008 roga [8]. B nensax Ha-
YYHO-METOJUYECKOTO OOeCIeUeHHs MOMMSI3BIYHOr0 00pa3oBaHMsl NPENoAaBaTeNisiIMH yHUBEpcUTeTa Oblia
pa3paboTaHa yueOHO-MeToAnUecKas 06a3a: yueOHO-METOANYECKHE KOMILICKCHI, YIeOHO-METOANYECKHE MaTe-
pHaNbl, TPEXbSI3BIYHBIE TEPMHHOJIOTHMYECKUE CIIOBAPH-CIIPABOYHHKH, a Takke LIeHTpoM pa3BUTHA MOIH-
SI3BIYHOTO O0pPA30BaHUS MPOBOISTCS CEMHHAPHI U MAacTEP-KIIACChl IO METOJIUKE MPENOaBaHus CIeIHAb-
HBIX 1 0a30BBIX JUCLUUIUIMH HA aHTJIUHCKOM S3BIKE.

[Monusspranoe oOpasopanue B Kasaxckom arporexuuueckom yausepcurere uM. C. CelidyminHa 6epeT
cBoe Hayaso ¢ 2012 r., koraa ObUIM CHOPMUPOBAHBI MEPBBIC TPYIIILI MO CACAYIOIIUM CICHHATLHOCTIM:
«konorus», «lIpodeccuonansHoe odyueHue», «MHpopManmoHHble cucTeMbl», «buorexnonorusy», «Tex-
HOJIOTHYECKHE MAILIMHBI 1 000PYAOBaHHE», «ATrpapHas TEXHUKA M TEXHOIOTUs», « TeXHOIOTHs POI0BOIIb-
CTBEHHBIX MPOAYKTOBY», «Yder ® ayaut», «DuHaHCh», «PagnoTexHuKa, JJEKTPOHMKA U
TeleKOMMyHUKamum» [9].

B 3anagno-Kazaxcranckom yauBepcutere uM. Maxambera Ytemucosa (3KY) monusssranoe o0yueHue
peammsyetcs ¢ 2013 r. IlepBbie YeThIpe MOMUA3BIYHBIC CIlENUaIbHOCTH «Maremarnkay, «Dusukay, «MH-
dhopmatrkay, « XumMus» OblTH OTKPHITHL B 2013-2014 yu. r. B cnemyromem 2014—2015 y4. r. K TaHHBIM CITe-
OUATBHOCTSIM MPHOABUIIUCH CIIEAYIOUINE CIeHUAIBHOCTH, Takue Kak buonorus», «['eorpadus», «Ilemaro-
ruKa u ncuxonorus». A yxe ¢ 2015-2016 yu. r. B 3KV ocymecTiseTcs NoAroTOBKa MOJUA3BIYHBIX KapOB
mo 14 cnermumanpHOCTAM: «MatemaTtukay, «Pusnkay, «MHbDopMarnkay, «Xumus», «buonorus», «I['eorpa-
¢us», «llemaroruka u ncuxonorusi», XTOB, «Ka3axckuil S3bIK U JUTepaTypa B MIKOJAaX C HEKAa3aXCKUM
SI3BIKOM 00y4deHus», «Dunonorus: pycckuil s3bIk», «JlomkonsHoe 00ydeHue u Bocnutanue», «[ITmMHO»,
«Ilegaroruka U MCUXONOTHA», «YUET U ayAUT», YTO MOKA3bIBAET BOCTPEOOBAHHOCTH JAHHBIX CHEIHAIHHO-
creit [10].

C 2013-2014 yuebnoro roaa B KazaxcraHCcko-AMEpPUKaHCKOM CBOOOJTHOM YHHBEPCUTETE ObLiIa IpUMe-
HEHa TOJIMS3BIYHAS MOJIeNTb 00pa30BaHus U COPMHUPOBAHBI MOJTUSI3BIYHBIC TPYIIIBI IO CICAYIOIIAM CIECIIH-
anpHOCTIM: «H(popMaIoHHble cucTeMbl» U «Ilemarornka ¥ MeToMKa HavajabHOro oOyueHus». B 2015—
2016 y4eGHOM roay CPOPMUPOBAHBI YK€ IECTh MOIUA3BIYHBIX TPYII 110 TEM XK€ CleHUaabHOCTIM — «MH-
(hopmarmonssie cuctembl» U «llegarornka u MeToMKa Ha4aIbHOTO 00yUeHus» [11].

B KaparananHCKOM TEXHUYECKOM YHHBEPCHUTETE IMOATAIMHOE BHEAPCHHE MOJHS3BIYHOTO 00pa3oBaHUsI
Hauvanoch ¢ co3nanus Llentpa «Tpuenunctso s3pikoB» um. L. Kynaitbepauesa (2012-2016) B pamkax, Ko-
TOPOT0 Havajgach MO3TANHAsl MOArOTOBKA MOJMSA3BIUHBIX CHEUATUCTOB MO CIEIYIOIIHUM CIEHUAIBHOCTSIM:
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OcobeHHoCcTH hopMUpOBaHMST NPOGECCUOHANBHOMN. .

«DNeKTposHepreTukay, «MamuHocTpoeHue», «CtanaapTuzaiys u cepTudukanusy, «Metamtyprusy, «UH-
(hopMaInMOHHBIE CHCTEMBI.

Ceroans, coryiacHo [TnaHy MepONpUSATHIA IO IPOJBUKCHUIO TPEXBI3BITHOIO 00Pa30BaHUs, COBEPIIICH-
CTBYETCSl HOpPMAaTHUBHAsI M TMPaBoBas 0a3a TPEXbSI3IYHOIO 00Pa30BaHUS; CO3MACTCS y4EeOHO-METOAMYECKas
0a3a TPeXbA3BIYHOTO 00Pa30BaHMS;, B By3aX OCYNIECTBIISIETCS TMOATOTOBKA TEJArOTHYECKUX KajpoB, B TOM
qucie JUis BeICHWs MPEIMETOB Ha aHTIHICKOM S3bIKE, BEJETCS MHCTHUTYIIMOHANbHAS TOJJIEPKKA TPEXb-
SI3BIYHOTO 00Pa30BaHUsI, OPraHU3YIOTCS KYPChI TIOBBIIIICHUS KBanudukarmu [12].

KauecTBo 00pazoBaHus, B IEPBYIO0 OUYepe/Ib, 3aBUCUT OT KadecTBa yuntened. [lonroroBka, MoTHBaIus,
HeTpephIBHOE TPOo(ecCHOHATbHOE PA3BUTHE YUUTEICH, UCIIOIB3Ysl COBPEMEHHBIE PO EeCCHOHANBHBIC CTaH-
napThl, 23QheKTUBHAS OIICHKA KadeCcTBa O0yUEHUS SBIISIOTCS OCHOBHOM 3a7adeii CHCTEMBI 00pa3oBaHUS.

Kaymukanus yautened, yCiaoBUsS Tpyda U CTUMYJ MPO(ECCHOHAIBHOTO Pa3BUTUS UTPAIOT HEMAJIO-
BaXKHYIO POJIb JIJIsl KAYECTBEHHOT0 00pa3oBanus. KauecTBo yunreneli 1 yCIOBHA UX paOOTHI SBISIOTCS BaX-
HEHINM WHIUKATOPOM KOHKYPEHTOCHOCOOHOCTH WIKOJBHBIX chUcTeM. O BaXXHOCTH TPOdecCHOHATLHOTO
pocTa yuuTeNnel Takxke OBUIO CKa3aHO MPH aHAJIM3E OTYETa TII00ATBHOTO WHIEKCa KOHKYPEHTOCIIOCOOHOCTH.
BaxxHOCTB TIPO(heCCHOHAIBHOTO POCTa 3aKITI0YACTCS B TIOATOTOBKE Oy IyIITUX KaIpoOB.

B cucreme KazaxcTaHCKOro TpexbsA3bldHOTO 00pazoBaHus npodeccroHanbHass KOMIIETEHTHOCTh H TO-
TOBHOCTh Y4HTENsl pabOTaTh B JAHHBIX YCJIOBUSAX IMOKA3bIBAIOT €r0 OCBEIOMIICHHOCTh O HESIX M 3ajadax
BBEJICHUS TPEXbA3BIYHOTO OOpa30BaHMs, BIAJCHUE W YMCHHE NMPHUMEHSATH COBPEMCHHBIC IEIaroru4ecKue
TEXHOIIOTHH B TIpoliecce 00yUIeHUs, a TAKKE BIIAJICHUEC HABBIKAMHU CAMOOIICHKH.

Buisasnenue npobaemoi

Hapsny ¢ qocTmkeHusMU, MIPU pealin3allii MPOTrPaMMbl TPEXbI3LIYHOTO 00pPa30BaHUs BO3HUKAET Psjl
npobnemM. Hambosnee akTyalbHBIM BOIIPOCOM SIBIIICTCS TTOATOTOBKA ITEAarorudecKux KaapoB. CIIOKHOCTH
3aKJTI0YAETCs, MPEKIE BCETO, B MHTEPECHOCTH IIEIarOTHICCKOTO MBIIIUICHNS, B KOHCEPBATU3ME CYKICHUIN
HEMaJION jonu ydutenei. B menoM, opMupoBaHue CIOCOOHOCTH yuUTENeH K WHHOBAIMSAM OCTAETCS eIlle
CUCTEMHO# npobieMoii. BMmecte ¢ TeM HapaOOTaHHBINM HA CETOMIHS OBIT TPEXBA3BIYHOTO 00pa30BaHUS MTOKa-
3BIBACT, YTO CYIIECTBYET OCTpas HEAOCTATOYHOCTH SI3BIKOBOM IMOATOTOBKH YUUTEIICH HES3BIKOBBIX JIHCIIHII-
JIUH; OTCYCCTBECHHBIX YUCOHUKOB Ha aHTIIMHCKOM SI3BIKE TIO0 MPOPUIMPYIONIUM JUCIUTUIMHAM U OTCYTCTBUE
HOPMAaTHUBHOTO U TPOTPAaMMHO-METOIMYECKOTO COTPOBOXKICHUS TPEXBI3BITYHOTO 00pa30BaHUs.

B pamMkax pa3BuUTHS HAyYHO-METOAMIECKOTO 00CCTICUCHUS TPEXBA3BITHOTO 00pa30BaHUS HEOOXOIMMBI
COBEPIIICHCTBOBAHNE CHCTEMBI MOATOTOBKH W TEPETIOATOTOBKH TEIarOTHYECKUX KalIpoB IS peaTH3aIliu
TPEXBA3BIYHOTO 00pa3oBaHus. Hapsay ¢ MOATOTOBKOM MEAarorui4ecKux KaJlpoB, TAKKE JJIS YUUTEICH, pea-
JIU3YIOIIKUX MPOrPaMMy TPEXbI3bIYHOTO 00Pa30BaHHUs, HEOOXOIUMO IMOCTOSIHHOE IMOBBIIICHHE KBaIHU(HKa-
LIMH.

Ha ocnose mpoBoaumebix uccnenoBannii HAO um. bl. AnTeiHcaprHa ObUTH BBISBICHBI CICIYIOIINE Pe-
3yJBTAThI, YTO MPUBEIO K HEOOXOAMMOCTH CO3JaHHS PEKOMEHIAIWA IS MIPEIoaaBaTesei, padoTalonmx B
TTOJTHSI3BIYHEBIX TPYIIIAX.

Takum 00pa3oM, OCHOBHBIM (DaKTOPOM M YCIIOBHEM, OJIATOTBOPHO BJIMSIOIINM HAa Ka4eCTBCHHYIO pea-
JU3aIUI0 UIed WHTETPUPOBAHHOTO OOYYEHHUsS MpPEIMETaM Ha WHOCTPAHHOM SI3BIKE, SIBIICTCS MPOQECcCHo-
HaJbHAs MOATOTOBKA YIUTEIS.

Memoowl, memooonozus

B Mupe, o cpaBHEHUIO ¢ TPEXBI3BIYHBIM OOpa30BaHHEM, IIMPOKO PACHPOCTPAHEHO OWIMHIBAIIBHOC
o0ydeHue, B paMKax KOTOPOTO OBUTH CO3/aHbI pa3HbIC CTAHIAPTHI IS YYUTENCH OHMIIMHTBAIIOB, C YKa3aHUEM
OCHOBHBIX KOMITCTCHIMA. J[aHHBIE KOMIIETEHIIH TOMOTAIOT ONPEICIUTh YPOBEHb U TOTOBHOCTh YUUTEINEH
[5].

JIJ1sl TONTHASI3BIYHOTO YYUTENST BAYKHO HE TOJBKO MMETh JUIIIOM MOJHUSA3BIYHOTO CIIEI[UANIMCTA, 8 TaKXKe
3HATh M MOHUMATh OCOOCHHOCThH BEJICHHS 3aHSATHS HAa HMHOCTPAHHOM SI3bIKE, 3HAYUMOCTH U OCOOCHHOCTH
SI3BIKOB M MIX yTIOTpEeOJIeHnEe B y4eOHOM IIpoIIecce.

Uro kacaeTcsl yUUTENCH, PETOAAI0NINX AHTIIMACKUAN S3bIK B MTOJIMSA3BIYHBIX TPYINax, TO JaHHBIE METO-
JIMYECKUE PEKOMEH AN TIOMOTYT YYUTEISIM OIICHUTh CBOW 3HAHUS ¥ HABBIKH.

Jnis Havana HeoOXO0IUMO OOpaTHTh BHUMAaHHE U MTOHSATH, YTO TAKOEC KOMITCTCHITHSI.

KomneTennus B mepeBoie C JaTHHCKOTO SA3bIKa «competentiay 03Ha4aeT KPyr BOIPOCOB, TJI€ YEIOBEK
XOPOIIO OCBEIOMJICH, 00J1a/1aeT TIO3HAHUSMU H OTIBITOM.
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CornacHo omnpeAeNeHuIo, MPEeACTaBICHHOMY B riioccapur TepMuHoB EDO, a Taxke B TpyAax poccuid-
CKUX YYE€HHBIX, KOMIIETEHIIUS OTIPEAeIAeTCs KaK:

- COOTBETCTBHE TPEOOBAHHSM, MPEIBIBIISIEMBIM IIPH YCTPOMCTBE HA PA0OTY;

- CIOCOOHOCTH BBIMOJIHATH 0co0ObIe TpynoBbie GyHkuuu [13];

- 00001IeHHbIe crIocoOBI JICHCTBHH, 0OecTieYrBaroNIe MPOIYKTUBHOE BBIMOTHEHHE MPOQECCHOHAID-
Hoit nesrensHOCTH (A.I'. Cepreesa) [14].

OpHuM W3 BHIOB KOMIETEHIMH SIBJISETCS megaroruyeckas kommnereHius. JIL.M. MutuHa B moHATHE
«Tearornyeckas KOMIIETEHTHOCThY BKJIIOUAeT 3HAHUS, YMEHHUS, HABBIKH, a TaKkKe CIOCOOBI M TPUEMbI HX
peann3anuy B ACITCILHOCTH, OOIIICHUH, Pa3BUTHH JTUIHOCTH [15]. B 3T0it 00macT yemoBek obmamaeT coot-
BETCTBYIOIIUMHE CIIOCOOHOCTSIMH, MO3BOJISIFOIIUMH €My OOOCHOBaHHO CYAUTH 00 3TOM chepe, JeliCTBOBATh B
HEH.

O0paszoBarenbHble KOMIIETEHIIMA O0YCIOBICHBI IMYHOCTHBIM MOJXOJIOM K 00pa30BaHUI0, MPOSBIISIOT-
csl, a TaK)Ke TPOBEPAIOTCA TOJIBKO B TPOIIECCE BBITOIHEHUS OMpeeeHHbIX AeiicTBUiA. To ecTh KOMITeTeHT-
HBIH CIELUATUCT — 3TO YEJIOBEK, 00IaJar0iil HEOOXOIMMBIMU 3HAHUSIMH, YMEHHUSIMU U OIBITOM, & KOMIIe-
TEHTHOCTh — YepTa JIMYHOCTHU, 00JIa1atole 5TUM HEOOXOJUMbIM HAOOpOM KOMITETCHIIUH.

KommeTeHTHOCTh — CHUTyaTHBHAs KaTeropHsi, MOCKONBbKY BBIPAXKAETCS B TOTOBHOCTH K OCYIIECTBIIE-
HUIO KaKOH-THOO NeSTeTbHOCTH B KOHKPETHBIX MPOQecCHOHANBHBIX (MpOoONeMHBIX) cuTyauusx. Kowmme-
TEHTHOCTh XapaKTepH3yeT CIIOCOOHOCThH YeJIOBeKa (CIELHaliCTa) pealu30BhIBaTh CBOM YEIOBEYECKHN ITO0-
TEeHIMAJ 11 TpodeccruoHanbHoOM nestenpHocTh [16].

Hcxons n3 cka3aHHOTO BBIIIE, KOMIIETEHIIUS — 3TO CIIOCOOHOCTH YEJIOBEKA BBIMTOIHATH OIPEIEICHHbIC
TpeOOBaHUs, UCIONB3YSl 3HAHHS, YMEHUS M HAaBBIKH, 8 KOMIIETEHTHOCTh — 3TO COBOKYMHOCTH C(HOPMHPO-
BaBIIIMXCA KaYECTB YEIOBEKA.

TpexwsazpiuHOE 00pasoBanue B KazaxcraHe mojpa3ymMeBaeT HCIIONB30BAHUE TPEX S3BIKOB B OOYUYCHUH
(ka3axCkull, pyCCKHIl W aHIJIMHACKWN). YCIENHOe O0ydYeHHE MPEAMETHOMY COJNIEPIKAHUIO, TPEKIE BCETO,
CBSI3aHO C YCBOGHHMEM $I3bIKa, a YriyOJIeHHOE M3Y4YeHHUE A3bIKa 3aBHCHUT OT MPEIMETHOro colepxanus. Hc-
clemoBaHUS Ha OocHoOBe 3HaHUWE s3bIka (S11, 512, SI13) U KOTHUTHMBHOE Pa3BUTHE CIOCOOCTBYIOT H3yUCHHUIO
MPEIMETHOTO COACPKAHMS U A3bIKA.

OOyueHHIO SI3BIKY SBIISETCS OYEHb BaKHBIM MPOILIECCOM B JaHHOM BUe 00Opa3oBaHHA U, COOTBETCTBEH-
HO, TpeOOBAHMS K YUHTEIIO TOXKE BO3PACTAIOT, TaK KaK JJIs Hadajda Y9eHUK JOJDKEH Ha JOCTATOYHOM YPOBHE
OBJIAJIETh AHTIUICKUM SI3BIKOM, a IIOTOM YX€ YIUTh TPEMET Ha TaHHOM SI3BIKE.

Juis co3nanusi KOMIIETEHINIA yuuTenei, paboTalomux B NOMMS3BIYHBIX TPYINax, ObUIM MPOaHATU3HPO-
BaHbl clieyloliue Martepuaibl: «EBpomneickuil cTaHAapT MOJTOTOBKH YYHUTENEH i MHTETPUPOBAHHOTO
npenoaaBanus npeaMera U sizbika (CLIL)», «Tabmuia xommereniuii npenogaarens CLIL» (The CLIL
Teacher’s Competences Grid) u npodeccuonansHbiii ctangapT «llemaror», yTBEp>KACHHBIA MPHKAa30M
[Ipencenarenst [IpaBnennss HaunonansHoW manaTtel npennpuHuMateneii Pecnyonuku Kazaxcran «Atame-
keH» Ne 133 or 8 wmroms 2017 1. [17-19]. Ilo pe3ynapTaTam KOTOpOro OBLT OIpeaeNieH IepeueHb

KOMITCTEHIINH, HEOOXOJUMBIX YYHUTESIM, OCYIISCTBIISIONIAM MOATOTOBKY B MOJHA3BIYHBIX TPYIIIaX
(Tabm. 1).

Tabnuma 1
IIpodeccHoHaTbHbIE KOMIIETEHIIUH OYIYIIET0 YYUTEs AHTJIHIICKOrO sI3bIKA

Komnerennust 1 |3HaHue npeIMETHOTO COAEPIKAHUS U S3bIKA
Komnerenmus 2 |Opranuzanus y4eOHOTO mporecca

Kowmnerenmus 3 |MeTomosiorus v OlicHUBaHHUE YYCOHBIX TOCTHIKCHUH
Komnerenmus 4  |Camopeduiekcus v OBEIICHUE KBATH(DHUKAIIUN
Komnerenuusa 5 |MKT-komMmneTeHTIHH

Kommerenumst 6 |Pecypcsl u cpesa oOyueHus

[IpencraBieHHbIC KOMIIETCHIIMN UMCIOT CBOU IECKPUITOPEI M WHAUKATOPEI.

1 3nanue npeomemmnoco cooepoicanus u s3viKd

KBanmukanus nenaroros, yCJIOBUS TPyJla B CTUMYI MPO(ECCHOHATBHOTO Pa3BUTHS UTPAIOT HEMAJIO-
BRXHYIO POJIb I Ka4eCTBEHHOTO 00pa3oBaHus. KadecTBo 3HaHUI 1earoroB U yCIOBUH WX PaOOTHI SBIIS-
I0TCSl BOKHEHIIIUM UHIIUKATOPOM KOHKYPEHTOCIIOCOOHOCTH MIKOJBHBIX CUCTEM. BakHOCTH mpodeccHoHalb-
HOTO pOCTa 3aKII0YaeTcsi B IOATOTOBKE OYAYIIUX KaJpoB. YcremHoe OO0ydYeHHEe MpeaIMEeTHOMY
COJICPIKAHUIO, MPEKJE BCETrO, CBA3aHO C YCBOCHUEM S3bIKA, a YIIYOJICHHOE M3YYCHHE S3bIKa 3aBUCUT OT
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MpeaMeTHOTo cofepkanus. MccnenoBanus Ha ocHOBe 3HaHUe s3biKa (S1, A2, 513) u KorHUTHBHOE pa3BUTHE
CHOCOOCTBYIOT U3YYEHHUIO MIPEIMETHOTO COJIEPYKAHMS U S3bIKA.

OCHOBHBIM KpHUTEpHEM IJIsl yUUTENel, paboTalomMX B TPEXBI3BIYHBIX KiIaccaxX, IIKOJIAX, SBISIOTCA
cTeneHb OakanaBpa B oOjacTu 00pa3oBaHMA, W, KOHEYHO K€, 3HAHWE HE TOJBKO BTOPOTO, HO U TPETHETO
SI3bIKA, B HAILIEM CIIy4ae BJIaJCHUE aHTJIMHUCKUM SI3BIKOM. AKIIEHT AEJIaeTCs Ha TPETUH S3bIK, Tak Kak Kazax-
CTaH SBJISICTCS OMJIMHTBAIBHOM (Ka3axcko-pycckuii) crpanoit. CornacHo «OO0IeeBponeiCKUM KOMITETCHIIH-
SIM BJIaJI€HUS WHOCTPAHHBIM SI3bIKOM» YPOBEHb AHTJIMKUCKOTO S3bIKA Y yUUTEIeH, MIPUMEHSIOMNX TEXHOIIO-
ruto CLIL, nomkeH ObITh KaKk MUHUMYM B2.

SI3pIKOBast KOMITETEHTHOCTD BRIpaXkaeTcs depe3 ncronb3oBanuss CLIL TeXHOMOTHA, KOTOpPBIe B HEKOTO-
PBIX CITydasix IS BBEITIOTHEHHUS 3aJaHUid MOTYT TpeOOBaTh U YPOBHS BHIIIE, yeM B2.

Taonuma 2
ConocraBuMble YPOBHHU 00y4eHUs1 aHTIMckoMy s13bIKY B cooTBeTcTBUM ¢ CEFR [20]

YpoBeHb BlaJeHNs aHTITUHCKUM
SI3BIKOM
Pabota B HanpaByieHnn Al
A 1 Huskui
A 1 cpennmii
A 1 BBICOKHH
A 2 HU3KHH — CpeqHui
A 2 cpenHMid — BBICOKHH
B 1 Huzkwmit
B 1 cpennuit
B 1 BeICOKUI
B 2 Huzkuit — cpennuit
B 2 cpennuit — BbICOKUH

VYposau CEFR YpoBeHb — JIeCKpUNITOP Kiacc

Al YpoBeHb BBIKUBAHUS

BasucHbii

A2 IIpennoporoBsiif ypoBeHb

O[R[N | N | [W|N|—

B1 IToporosslii ypoBeHb

Cpenamit

— | —
—_—o

B2 IToporoBslil NPOABUHYTHII YpPOBEHb

CrneioBaTeNbHO, JUTsl YYUTENS aHTJIMICKOTO S3bIKa MPU MOATOTOBKE OYAYIIMX KaJpOB TOJBKO 3HAHHE
sI3pIKA HEJAOCTATOYHO, TaK KaK HCOOXOAMMO YUHUTHIBATH CHCIM(PUKY TPEXbI3BIYHOIO 00pa30BaHUs, MIpeaIMe-
THI, KOTOpBEIE OyIyT MPETNoaaBaThCs Ha aHTJIMHACKOM SI3bIKE, a TAKKe HE0OX0IUMO 00€CTIeUnTh UX MEKITPEI-
METHOM MHTerpaueil.

Yuumens oonocen snamo/snaoems:

— IIpeIMET U TIPEAMETHOE COJICPIKAHHE;

— JTMHTBUCTHYECKUE MEXaHU3MBI MEXKYJIBTYPHOU KOMMYHUKAIIHH;

— HaBBIKH MTPOM3BOICTBA MATEPHAJIOB IS TIPETIOAaBaHUS S3bIKa N3 HAYYHO-TEXHHIECKUX TEKCTOB;

— IOCTaTOYHO IIMPOKUM CJIOBAPHEIM 3aI1acoM JIJIsl OObSCHEHUS U BRIPAKCHUS TOUYKHU 3PCHIUS;

— CIeIMaIbHBIM CJIOBAPHBIM 3aIlacoM: TEPMHHAMH M YKaproHaMH OIPEACIICHHOM podeccu;

— CJIOKHYIO TPaMMAaTHYECKYIO0 KOHCTPYKITHIO TTPEITI0KEHUH.

Yuumenv ymeem:

— CO3/1aBaTh CTPATETUH IS MMOJICPIKKHA U3YICHUS SA3bIKa B PSIMETHOM COJICPKAaHUM KIIacca,

— cleNaTh YeTKOE MPEeIOCTaBICHUE KOHTEHTA C HCIOJIb30BAHUEM COOTBETCTBYIOIIETO TEMAaTHUYECKOIO
cJIoBaps;

— paboTasi B KOMaHJIe C YYHTEICM-IIPSIMETHHKOM, MOICPKUBATh OOYUYCHHE S3BIKY Ha YPOKax Mpe-
METHOTO COJICPIKAHUS SI3bIKA;

— MOXXET OIICHUTh YPOBEHB BIAJICHUS S3BIKOM, KaK YIEHUKOB, TaK U CEOS;

— OTIPEIEIATH HOBBIC M HEM3BECTHEIC CII0BA, TCPMUHBI, HINOMBI I CTPYKTYPY OOCYKIICHHS B TEKCTax, B
ayIno- M HaIJBIIHBIX MaTepuanax;

— OTIPENEIATh S3BIKOBBIE KOMITOHEHTHI, B KOTOPBIX HYXKIAIOTCS y4alluecs AJIs YCTHOTO U ITMCbMEHHOTO
IMOHUMAaHHU,

— UCTIOB30BATh MIUPOKUH CIEKTP CTPATETHid JUIS UCIIOIB30BAHUS A3bIKA OT MPOCTOTO K CIIOKHOMY, TaK
YTOOBI OPraHU30BaATh TUCKYPC;

— MIPUMEHSTE CTPATETHH I CTUMYJIHPOBAHIS KPUTHIECCKOTO MBITIUICHNS;

— 00cyX1aTh cBoe 00pa3oBaHUe, TUTFOCKI 1 MUHYCHI Pa3IMIHBIX 00pa30BaTEILHBIX CUCTEM;

— MOXKET JICTATBbHO OMHCHIBATh U OOBSICHATH Pa3HBIC TEMBI B paMKax IPeIMETa,;
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— MIOHUMATh, [IEPECKA3bIBATh, AaHAIN3UPOBATDH U ONPEIEISITh OCHOBHBIE HCH HAYYHO-TEXHUUECKUX TEK-
CTOB;

— BBIOMPATh IPaMMaTHIECKHE CTPYKTYPBI, KOTOPBIE TOYHO BBIPAKAIOT KeJlaeMoe 3HaYCHHE, U OTpeaaK-
THUPOBATH €T0 / e¢ COOCTBEHHBIE H UY)KHE TEKCTHI ISl OOIIMX OIMUOOK rPaMMATHKH, TyHKTYallUud U CTHJIS,

— CaMOCTOSTEIHHO MOJEINPOBAThH MPOIIECC O0YUEHHSI LIEJIEBOMY A3BIKY C HCIOJIB30BAHHUEM PEAbHOTO
YKU3HEHHOTO OTIBITa 00YJaIOIIUXCS;

— 00y4HUTh CTYJEHTOB MPOQECCHOHANBHBIM HaBbIKAM MPE3CHTALNU Ha aHTJIMICKOM S3BIKE.

2 Opearnuzayus yuebHoeo npoyecca

Opranuzamus yaeOHOTO Mpoliecca HHTETPUPOBAHHOTO O0yUYEeHHs HalpaBjieHa Ha COACHCTBHE HHTETPH-
POBAHHOTO U3yUYEHUS MPEIMETHOTO COJAEPKAHII, HABBIKOB S3bIKa M O0YUCHHS, & TAaKXKe TIOMOTaeT YICHUKAM
MOJYYHUTh AOCTYH K BHyTPEHHEH MOTHBAaLWHU 00y4deHus. s 3Toro HeoOX0AMMO UMETh OIpeeNICHHbIEC 3Ha-
HUS 0 TUHAMUKE KJIacca, MeTo/IaX yIpaBJieHus 1 BIusHus Ha o0yuenue B CLIL.

OCHOBHBIM MOMEHTOM B OpTaHH3AIMH y4eOHOTO IMpollecca SBISETCS MPaBIIbHOE TUIAHWPOBAaHUE YPO-
ka. Bo Bpems miaHMpOBaHHS YpoKa HE0OXOIUMO pa3padaTeiBaTh 3aJaHuUsl, KOTOPBIC MONICPKUBAIOT 3aIlia-
HUPOBAHHBIC PE3YJILTAThl OOYUEHHS U TOE YYalllHecs MOTYT HCIOJNb30BaTh HECKOJBKO CTHIIEH 0OyueHHs U
aHAIIM3UPOBATh MPEAMETHOE COJIEp)KaHUE C TOUKH 3pEHHs A3BIKOBBIX MOTPEOHOCTEH. A yXe BO BpeMsl Mpo-
BEJICHUS ypOKa yUUTENh 00ECIIEYNBAeT BO3MOKHOCTh OOBEINHUTH MPEIBIIYIIHEe 3HAHUS C HOBBIMH 3HAHMS-
MH.

[Ipu opranu3anuu 3aHATHS [0 JAUCHUILIMHE MPENOJABaTENb JTOKEH 00paTUTh 0co00e BHUMAaHHE Ha
OpPTaHU3ANNI0 TPAKTHUCCKUX 3aHATHH, Ta00OPATOPHBIX padoT (IIpH MX HAIWYMW B y4eOHOM IUIAHE) M CaMo-
CTOSITETILHON pabOTHI CTYACHTOB, IOCKOJIBKY KypC MPEAIoJaraeT MHUPOKOe UCTIONb30BaHNE HHTEPAKTUBHBIX
METOAOB 00ydeHus. s mpoBeAeHUs MPAKTUYECKUX 3aHATHH, 1a00paTOPHBIX paboT HEOOXOANMO AKTUBHO
WCTIOJIb30BaTh METO/IBI pabOThI B MaJIbIX TPYIINaX, BOBICYCHUE B WHINBUAYAIBHYIO pa0oTYy.

Yuumeno oonocen snamo:

— IPUHLUIBI 1 METOJbl OPTaHU3ALUU YUeOHOH NEesSTETHbHOCTH C YYeTOM WHAWBUAYaIbHBIX 0COOEHHO-
CTel 00ydJaroNmuXCs;

—T'OCO, Tunosie yueOHBIC IIAHBI U THIIOBBIC YICOHBIC IPOTPAMMBI;

— TIPUHIUIBI, METOMBI, CPEJICTBA, MPOLEAYPHI MeIarormiecKOr0 MOHUTOPHHTA TOJIMS3BITHOTO 00pazo-
BaHUS;

— 0COOEHHOCTH OpraHM3alMK y4eOHOTO IMPOIEcca C YYeTOM HCIIOJIb30BaHUS TEXHOJIOTHU MPEIMETHO-
SI3BIKOBOTO O0YUYCHUS;

— IWAAKTHKY BBICIIEH IIKOJBI B ACIIEKTE MTOATOTOBKH MOJIHUA3BIYHBIX KaIPOB,;

— IMHAMUKY KJIacca, METOIbl YIPaBJIeHHUs U BiusiHUe Ha oOydeHue B CLIL;

— OCHOBBI OMJTMHI'BU3Ma/MHOTOSI3bIUHS1, MHOTOSI3BIYHOTO 00pa30BaHus;

— TeOpeTHYEeCKHE KOHLEMINHU U TIOJI0KEHUS B 00J1aCTH COBPEMEHHOTO SI3bIKO3HAHMUSI INHT BUCTHKH;

— coziep)KaHHe U CTPYKTYPY Y4eOHOM MPOrpaMMBl.

Yuumens ymeem:

— UCTIOIB30BATh PA3IMYHbIE IPOTPAMMBI JJIsI MPOBHKEHNS Oecebl CTyIEHTOB, COBMECTHOE O0yUYeHHE
Y JIUJEPCTBO;

— IPUMEHSTh COOTBETCTBYIOIINH SI3BIK JIJIs1 B3AUMOJIEHCTBHA U YIIPABIATH pabOTOIl B KIIacce;

— UCTIONB30BATh IPEIOCTABICHHBIE BO3MOXHOCTH, MPEIYCMOTPEHHBIE SI3BIKOBHIMH W KYJIBTYPHBIMH
Pa3HO00pa3UsSIMHU yUaIIUXCS;

— YTOAUTh YYalIUMCS C IIUPOKUM CIIEKTPOM MOTpeOHOCTeH (Hampumep, ocodble mOTpeOHOCTH, COLU-
IbHO-3KOHOMHUYECKHUE U COLHATIBbHO-KYJIBTYPHOE ITPOUCXOKACHHUE U TI01);

— cOo37aBaTh BMECTE CO CTYACHTaMH 0€30IacHYIO Cpey sl yUacTusl BCEX CTYCHTOB;

— OCYULIECTBIATh HHANBHIYATbHBIA TOAX0] B 00yUCHHH;

— IPUMEHATh METOAUKY OOYyYEHHsI, ONMPAsCh HA IEPENOBbIE TEXHOJIOIHU OOYYEHHs, B TOM YHCIIE Me-
TOJBI KOMaHIHOH PabOTHI;

— TUTAaHUPOBAThH YYeOHBIC 3aHATHS C YIETOM NMPHUHIMIIOB MHTETPAIlU U TIPEEMCTBEHHOCTH B OOyUEHHUH
JUTS BCEX CTyTIeHEH 00pa3oBaHUs;

— aJlalTHPOBaTh COACpKaHUE Kypca K MPEAMETHBIM H SI3bIKOBBIM ITPOTpaMMaw;
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— HaNpaBJIATh YIYCHUKOB CUCTEMAaTUYECCKH Pa3BUBATh OCHOBHBIC HABBIKH MEKIIMYHOCTHOH CBsi3u (BICS)
Y KOTHUTUBHBIC 3HaHUA akajeMuieckoro si3bika (CALP), a Takke moMoub yUeHUKaM pa3BUBATh METAKOTHH-
THBHBIEC 3HAHUS;

— UCTIONIB30BaTh 00PA3LIOBBIE CTPATETWH M METOIUKH OOYYeHUs, KOTOpble OTBEYar0T MOTPEOHOCTSIM OT-
JIETBHBIX yYalUXCsl, TPYII U / WITH KIJIACCOB CTYACHTOB B BBICOKOUYBCTBUTEIILHOM M WHKITIO3UBHOM TIOPSIIKE;

— YCTaHABJIMBATh U PEATN30BATh PE3YJIbTAThI HABBIKOB ITPEIMETHOTO COACPIKAHUS U SI3bIKA C YUCHUKAMHU.

3 Memooonoeus u oyenusarue yueOHbix Q0CMUNCEHUL

[Ipn mHTErpUPOBaHHOM OOYYEHHHU ACMEKTHI TPAAUIIMOHHON IEeIarOTHKH IIPUMEHSIOTCS B HOBOM 00pa3-
ne. M3-3a cnoxHOCTH OOyYeHUs 4epe3 JOTONHUTENBHBIN S3bIK MHOTHE AaCHEKTHI IMEJarOrvKH TPEOYIOT
YIIYYIIEHHOTO W TOYHOTO OOYYEHUS 1O MPHHIUITY OT MPOCTOTO K CIOKHOMY. BaKHOCTH OIIEHKH yUeOHBIX
noctwkeHnd mkonbHuKoB B CLIL ompenensercs Tem (axkToMmM, 4YTO Tpud OOYYEHHWH Ha HEPOA-
HOM/WHOCTPAHHOM SI3bIKE CYIIECTBYET PHCK HEYETKHUX W HECIPaBETUBBIX OIIEHOK Pe3yJbTaTOB OOyUYCHUS,
OCOOCHHO B Cllyyac YYCHHKOB, KOTOPBIC HCIBITHIBAIOT S3BIKOBBIC TPYJHOCTH: yYalllMeCs MOTYT BIaJICTh
MPEIMETHBIMU 3HAHUSMH, HO HE MOTYT BHIPa3UTh CBOM MBICIU WIIM TIPOJAEMOHCTPHPOBATh CBOU 3HAHMS Ha
si3pIke oO0yduenus [21]. IIupokue 3HaHMS U HABBIKH, OTHOCSAIINAECS K METOJOJIOTHN M OIICHUBAHUIO, O0HEIH-
HEHBI JUIS TOTO, YTOOBI CO37]aTh 3HAYNMOE W MTOAJEPKUBAIOIINE KaueCTBO O0YIEHUS IS YUAIINXCS, a TAKKe
WCIIOJIb30BaHNE HOBOTO BUJIa OIICHUBAHHUS, «KPUTEPUATBHOE OIICHUBAHUEY.

Yuumenw oonowcen 3namo:

— odopMIIeHUE U Pa3pabOTKH YIeOHO-METOIMIECKOTO MaTepraa o MPeaMETY B COOTBETCTBUU C TEX-
HOJIOTHEH MHTETPHUPOBAHHOTO MPEIMETHO-SI3bIKOBOTO 00YUCHUS;

— TIPUHIUIIBI, METO/BI, TPOLICAYPHI OIIECHUBAHUS YICOHBIX TOCTHXCHHH 00YyJatonuXCs;

— IPUHIUIBI KPUTEPUATLHOTO OIICHUBAHUS;

— 0COOCHHOCTHU CHUCTEMBbI OI[CHUBAHUS S3bIKOBBIX KOMITCTCHITHI;

— nporiecc (hOPMaTUBHOTO U CYMMATHBHOT'O OIICHUBAHUS;

— PEKOMEH/IOBaHHBIC KPUTCPUH JIJISl OIICHKH S3BIKOBBIX KOMIICTCHIIMH (110 YEThIPEM BUIAM PEUEBOI
JESATSILHOCTH);

— METOJIMKY OIICHUBAHUS S3BIKOBBIX KOMITCTCHITHIA.

Yuumens ymeem:

— OTIPEeNENTh, YTO YUaIHecs yKe 3HAIOT;

— MCTIOB30BATh CTPATETHUECKUI aHAIH3 LTS TTOJIEPKKH YCIIEBAEMOCTH B O0YUICHHH;

— BBECTH IOHITHSA CAMOOIICHKH W B3aUMOOIEHKH JUTSI TIOJACPKKH YUAIUXCS B MPUHITHA OTBETCTBEH-
HOCTH 3a UX 00yUCHHE;

— UCTIONB30BaTh CTpaTeruu (POPMATUBHOTO U CYMMATHBHOI'O OIICHUBAHUS, YTOOBI MOAJIEPIKATH COACP-
JKaHUE, A3bIK U PA3BUTHE HABBIKOB O0YUCHUS,

— pa3pabarbIBaTh KPUTCPUU OIICHUBAHUS SI3IKOBBIX KOMIICTCHIMI MO YETHIPEM BHJIIAM PEYCBOM Jesi-
TEIHHOCTH;

— IJIAaHUPOBATh U OPraHU30BaTh (OPMATUBHOE OI[CHUBAHHE;

— BBEIOMPATh METOIBI (POPMATHBHOT'O OTICHUBAHUS;

— TIPEOCTaBIATh OOPATHYIO CBSI3b;

— JIeTIaTh aHAIHU3 PE3yNbTaTOB (DOPMATUBHOTO OIICHUBAHUS;

— TIpY HEOOXOANMOCTH CaMOCTOSITETIFHO pa3padaTbIBaTh 3a1aHus (POPMATHBHOTO OLICHUBAHWS,

— COCTaBJIATPH 3aJIaHU ISl CYMMAaTHBHOTO OLIEHUBAHIS, YUUTHIBATH COJIEPYKAHIE U YPOBEHD CIOKHOCTH
MPOMHACHHOTO MaTepuaia U OMPEIeINTh T€ KPUTEPUN OIICHUBAHHUS, KOTOPBIE OyIyT COOTBETCTBOBATH IIENSAM
00y4YeHHs 1 TPOBEPATHCS B CyMMAaTHBHOM OIICHUBAHHU;

— OILICHUBATh JIOCTHKCHIE YICHUKOB, KaK KPATKOCPOYHBIX, TAK M JOJITOCPOUHBIX IIeJicii 00yUeHUS;

— MPOBOJUTH MOHUTOPHHT IIPOTPECCa yUSHUKA 10 OTHOIICHUIO K YICOHBIM LIEISIM;

— MPUBIIEKATh YYCHHKOB MPHUMCHATh (JOPMATHBHOE OIICHWBAHWE, MCIIOJIb30BaTh CaMOOILCHUBAHUE W
B3aMMOOIICHUBaHUE.

4 Camopedhaexcus u nogvlutenue Kearupuxayuu

CrpemiieHue K MO3HaBaTEILHOMY, COIIHAIFHOMY M 3MOIIMOHAIBPHOMY Pa3BUTHIO SBISETCS OCHOBOIIOJA-
TaloIIUM JUISE TOTO, YTOOBI OBITH CIIOCOOHBIM TOJIEPKUBATh KOTHUTHUBHOE, COLMAIBHOE U aeKTUBHOE
pa3Butue ydeHukoB. COINIaCHO NaHHOW KOMIICTCHIIMU YYUTENb, PaOOTAIONMUN B TOMUA3BIYHBIX TPYIIaX,
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OIICHWBAasi CBOW 3HAHUS, MOBBINIACT KBATH(DUKAIMK IS U3YUYCHUS TeIarorHuecKUX WHHOBAIWN, BHEIpSIC-
MBIX B Ka3aXCTaHCKYIO CUCTEMY TPEXBA3BIYHOTO 00pa30BaHMUSL.

OmHuM U3 BaXXHBIX KypcoB MOBBIMICHUN sABIIOTCS «Kypesl mo CLIL-TeXHOI0THIY, KOTOPhIE HEO0XO0-
JTUMBI JUUIE BHEAPCHUSI WHTETPUPOBAHHOTO OOYUYCHHS] WHOCTPAHHOTO S3bIKa B IPEAMETHOE COJICpIKAHHE.
3HaYUMOCTh JAHHOTO Kypca 3aKJI09YaeTcsi B MHTETPHUPOBAHHOM OOYYEHHH SI3BIKOBBIX M JIPYTHX MPEIMETOB
AHTIMHCKOMY 513bIKY. [IOMHMO 3TOT0, COBEPIIEHCTBYIOTCS (JOPMAT U COJIEPKAHUE MOBBIIICHHUS KBATA(DUKA-
uu negaroruvyeckux padornukoB. Cosnmanel LleHTpsl megarornyeckoro macrepersa npu «Hazap6aes Mn-
TEJUICKTYyaJIbHBIX IIKONax» M HalnuoHanbHBIA IIEHTp NEPenoArOTOBKU MENAaroruyeckux kaapoB AQO
«Oprney».

Yuumeno oonocen snamo:

— ocobennoctr CLIL TexHOMOTHY 1 KaK OHU CBSI3aHBI C IyYIIMMHU IPAKTHKaMH B 00pa30BaHUU;

— TIeIarOTMYeCKYe MHHOBAIUY, BHEPSICMBIC B Ka3aXCTAHCKYI0 CUCTEMY TPEXBI3BIYHOTO 00pa30BaHUs;

— TIOCJIeTHUE TOCTIXKEHMS B c(hepe MpernoaaBacMoi TUCITUILTUHBL

— CTPYKTYPBI, COAICpKaHHe, IISITU U 3a]1a4il OOHOBJICHHOW yU4eOHOH MpOrpaMMEl.

Yuumens ymeem:

— ¢hopMyTUpPOBATH CBOE COOCTBEHHOE TIOHUMAHKE M OTHOIIEHHE K OOMIETTPHUHATHIM MIPUHIIAIIAM TTPETIo-
TaBaHUS U OOYICHUS;

— KPUTHYECKU paccMaTpuBaTh NMPO(ECCHOHATBHBIA OIBIT B IENAX MOBBIMICHHS TpodeccHoHabHON
3¢ (HEeKTUBHOCTH;

— pa3BUBaTh U OOHOBIIATH CBOU MPO(ECCHOHANBHBIN IJIaH Pa3BUTHS;

— UCCIIEZI0BATh U YIPABJIATH BO3/ICHCTBIEM CBOCTO OTHOIIICHUS U TIOBEJCHHS B MTPOIECCEe 00yUCHUS;

— JIEMOHCTPUPOBATh 3HAHUE CBOETO MPEIMETA, CBSI3aB €r0 C APYTUMHU AUCLIUILTUHAMU;

— y4acTBOBaTh B Pa3jIMYHBIX YYCOHBIX MEPOIPHUITUSIX, KOTOPHIE CIIOCOOCTBYIOT KPUTHYECKOMY CaMo-
aHaIIM3Y W Pa3BUTHIO Y4eOHOTO COOOIIECTBa;

— KPUTHYECKU paccMaTpuBaTh MPO(ECCHOHATBHBIA OIBIT B IENAX MOBBIMICHHS TpodeccHoHabHON
3¢ (HEKTUBHOCTH.

5 UKT-xomnemenyuu

Hapsny co 3aannem metoauku CLIL, Takke B ydeOHOM mporiecce OUeHb BaXKHO 3HATH M YMETh IpUMe-
HSTh HOBBIE METOJUKH OOydeHUS M MH(POpManMOHHO-KoMMYyHUKaruonHeie TexHonorun (UKT). B cBs3u ¢
3THM KOMIETEHTHBIA YUUTEIh JOJDKEH CHCTEMATHYECKH paboTarh, YTOOBI MPUMEHSITh HOBBIE TEXHOJIOTUU U
yIy4llaThb METOJUKY NpPErogaBaHusl, UCIIONb3Ysl HOBBIC MaTEPUAIIbI.

B Bek TexHONOTHI MIOM ¢ TOTOBHOCTHIO McTonb3ytoT KT, kak 4acTh uX OOBIYHOTO OMBITA, TaK KaK
3TO UMeeT OOJIBIINE IIFOCHI B 00ydeHuu s13bIKy. Mcnons3oBanue MKT mosBosser 100aBUTh pa3Ho00pasus u
B3aMMO/ICHCTBUE K YPOKY, a TAK)KE TIPU O0YUCHHUH S3bIKY 00ecTieurBaeT BU3yabHBIMU dPPEeKTaMu JIIsl 1O~
JICPXKKY TIOHMMAHUS MPEIMETHOTO cojepkaHus. TeM He MEeHee MHTErparus TEeXHOJOTUH B y4eOHYIO Mpo-
rpaMMy, O4€BUIHO, TPEOYET MHOTO MBICIIEH U MJIAHUPOBAHUS.

Kaxplii ipernojiaBarelib, peryasipHO OLIEHHBAs CBOE JIMYHOE MPo(ecCHOHATBFHOE Pa3BUTHE, NOJKEH
CTPEMUTHCS OOHOBIIATH 3HAHUS C TIOMOIIBIO YTEHUS HOBBIX cTtarell u kaur o TexHosoruu CLIL u o menaro-
TUKe; HANPaBIATh YYCHUKOB HCIoNb30BaTh KT Tak, 4ToOBI A1 HUX 3TO OBUTO HOBBIM M YITYYIIATh UX 3HA-
Hue; ucnoib3oBate UKT ¢ ydammmucs, 9To0bl YCTAaHOBHTh MEKPETHOHAIBHBIA WM MEKHAITMOHATBHBIN
oOMeH.

B cOOTBETCTBHM C 3TUM yuumens 00IHCEH 3HAMD:

— OOIIETIONb30BATENBCKHIMA, @ TAK)KE O0IIeearoriaecKuii ypOBEHb;

— UKT-KOMITETEHTHOCTH (CaMOCTOSITENIFHO OCYIICCTBIISATH HAOOp M pacredyarky TEKCTOB, BBIOMpATH
nH(GOPMAITUIO U3 UHTEPHET-UCTOYHUKOB, CAMOCTOSTEIFHO TOTOBUTH KOMITHIOTEPHBIE MTPE3CHTAIIUN U PECyp-
CBI IIJIs1 OOyYCHUSA);

— cucTeMy pa3paboTKU O0YYarOIIUX U UTPOBBIX MTPOrpaMM, BeO-pECYPCOB U TPEHAKEPOB.

Yuumens ymeem:

— UCIOJIb30BaTh MHCTPYMEHTAJIbHBIC TPOrPAMMHEIE CPEJCTBA, BU3YAIU3AIUIO, HHCTPYMEHTHI JUIsl aHa-
JIn3a JaHHBIX, MOJICTUPOBAHUE U POJIEBBIC UTPHI;

— npumenaTs UKT ans pa3paboTky MIaHOB M OLIEHKH WX BBITOTHEHUS TIPU IPOBEACHUN WHANBHTYalIh-
HBIX ¥ TPYIIIOBBIX yUE€OHBIX MTPOEKTOB;

— HaNpaBJATh YICHUKOB UCTONb30BaTh KT Tak, 4TOOBI yIydliaTh UX 3HAHUE.
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B cBs3u ¢ mudpoBuzanueil cucteMbl 00pa3oBaHUs YMEHUE UCIIONB30BaTh B 00YYEHUH HOBBIE, MIEPEAO0-
BbIe 00pa30BaTeIbHBIE MPOTPAMMBI U TEXHOJIOTHUH SBIISIETCS] He0OXoanMbIM. Ha ceromusmHnii 1eHs, BMecTe
C TPaAMIMOHHON cucTeMol OOydeHHs, TakKe IMHPOKO HCIONB3YIOTCA AUCTAHIMOHHAS ¢dopma, oOydeHue
yepe3 oOpazoBarenbHble m1aTopmel, Takue kak Google Classroom, Daryn.online, bilimland kz, Bilimal.kz
n ZOOM. [IpaBuiibHOE ¥ TPAMOTHOE UCIIOJIL30BAHUE IAHHBIX 00pa30BaTeIbHbIX MIAT(GOPM OMOTaeT MOBBI-
CHUTh Ka4yeCTBO 3HAHMH KaK ydallMXcCs, TaKk M mpenojaBaTesieii. Tak, Hanpumep, Ha miaTdgopmel OpenEdx
MOJKHO 3arpy’aTh OHJIAWH-KYPChI, TOTOBBIC BUJICOICKIINH, 3aJaHUs ISl 3aKPETUICHUS U3yYSCHHOTO y4eOHOTO
MaTepuaia U KOHTPOJISl YCIIEBAEMOCTH.

Ceroans Oyaromapsi MHTEPHETY MOXKHO BBIOpaTh JTIIOOYI0 00Opa3oBaTeIbHYIO IIaTGopMy U C TOJIB30M
poBecTH Bpems. «iMektep.kz — moHEIH Kypc mporpaMMbl Ha9aJIbHOM MIKOJIBI, pa3pa00TaHHEIN BEAYITUMU
Ka3aXCTaHCKUMHU METOJUCTAMU U YUUTEISIMHA. KaXkblii ypOK COCTOUT U3 KOPOTKOT'O aHMMAIMOHHOTO (hHJTb-
Ma, KOTOPBI COMPOBOYXKIACTCSA MHTEPAKTUBHBIMUA MUIPOBBIMH 33JaHUSAMH U TecTamu. Bilimland.kz — oGpa-
30BaTeNbHas Tu1aTdhopMa, OCHOBaHHAs Ha MEPEAOBBIX JTOCTHKEHHUSIX MHUPOBBIX JHIEPOB DIEKTPOHHOTO 00y-
YeHusl. JTO KpyMHEHIas KoUKl CaMOT0 COBPEMEHHOTO 00pa30BaTEIbHOTO KOHTEHTa OT MHUPOBBIX pa3-
pabOTYHMKOB /ISl yuHTeNel, yueHukoB U pomautencii. Openu.kz (OtkpeiTeiii yauBepcuter Kazaxcrana) —
oOpa3oBaresbHas OHJIaWH-TIaTGopMa, MPeTOCTABIISIONIAs TOCTYI K OHJIAHH-KypcaMm OT BEAYIIUX BY30B H
npenogaBareneit crpanbl. JloctymHo Oonee 170 KypcoB MO T'yMaHUTapHBIM, WHXCHEPHO-TEXHUYCCKHM H
Ou3Hec-cnernmanbHOCTAM. Ha caiite Takke NMOCTYIHBI KHWUTH, NEPEBEICHHBIE B paMKaxX MpoekTa <«OKaHa
rymaauTapiaslK OimiM. Kazak Timiageri 100 jxaHa OKYIIBIKY.

6 Pecypcot u cpeda 0byuenus

Cornacno xommetenuuu aiast CLIL yuuteneif, mpenmeTHO-3bIKOBOE 00ydeHHEe TpeOyeT creuuduye-
ckux yueOHbIX pecypcoB CLIL, a taxke ynydieHHYI0 cpeny oOydenus. Taxke maHHbIe TpeOOBaHUSA HEOO-
XOJUMBI U B TIOJHUSA3BIYHOM 00pa3oBaHuu. Kak v B OMIIMHTBAIbHOM OOY4YEeHHH, TaK M B MTOJIMS3BITYHOM 00pa-
30BaHUM PECYPCHI TOJKHBI OBITH BEICOKO WHTETPHPYIONUMH, MHOTOYPOBHEBBIMU U HAIIPABJICHBI OT MPOCTO-
T'O K CIIO)KHOMY, TaK KaK MOMOTAI0T YYEHHUKaM ITOCTPOUThH YYBCTBO O€30MACHOCTH, IKCIICPUMEHTHPYS C SI3bI-
KOM H MPEAMETHBIM COJIEpPIKaHUEM.

Yuumenw oonorcen 3namo:

— TI03HABATEIIbHBIC M JTMHTBUCTHYECKUEC YICOHBIC MAaTCPUAIIEI;

— METOJIB Pa3BUTHS COBMECTHBIX CETEH, HAIPaBJICHHBIC HA BHIOOP, CO3JaHKE, aIalTaIHI0 U JOCTYI K
MaTepHajaM WK pa3paboTKy yueOHBIX PECypcoB U IOCTYII K Y4eOHOH cpere.

Yuumenv ymeem:

— pa3paboTaTh W HCIOIB30BaTh MO3HABATEIbHBIC M JIMHTBUCTUYECKH MOAXOIAIINE yIeOHbIe MaTepua-
JIBI;

— COCPEIOTOYHTh BHUMAaHKE HA TPU HABBIKA: COJIEPIKAHUE, SI3BIK U O0YUCHHE;

— co3nath Kputepuu s paspaborku CLIL pecypcoB (BKiIrOYass MyJIETUMENNA), COACPKAIIUE OCHOB-
ueie pynkuun CLIL;

— OTKCAaTh KPUTEPHUH U CTPATETUH, UCIIOIB3yeMble BO BHEKIIACCHOM M BHEUIKOJIEHOM 00yYeHUH;

— OLIEHUTH y4eOHbIE PECYpPCHI U CPEAY, BBISIBUTH TPYIHOCTH W MPUHUMATDH PEIICHUS MTPEOA0ICHUS 1aH-
HBIX TPYJIHOCTEH;

— chopMynTHpPOBATHL METOJIBI PA3BUTHS COBMECTHBIX CETEH, HAIIPaBJICHHBIC HAa BBIOOD, CO3JIaHUE, ajiall-
TaIHIO M TOCTYIT K MaTepraiaM Wid pa3paboTKy YIeOHBIX pecypcoB U JOCTYII K YIeOHOU cpere;

— IIOMOYb CTYACHTaM MOCTPOUTH MEKBY30BCKHE CBSI3H.

Baxnouenue

Buenpenue B yueOHO-BOCIHUTATEIBHBIN MpOIECC 00IIe00pa3oBaTeIbHON MIKOJIBI OOYUYCHHS Ha TpPex
SI3BIKAX SIBISIETCS BAKHBIM U 3HAYUTEIHHBIM II1aTOM B cHcTeMe 00pazoBaHus. OCHOBHBIMU CTPAaTETUUECKUMHU
3aJladyaMH COBPEMEHHOT0 00pa30BaHUs SBISIOTCS CO3/IaHUE YUCOHOU CPEJIbl, a TAaKKE 3HAHWS M HABBIKU YUH-
TeJIeH, KOTOPBIE CIIOCOOCTBYIOT (DOPMHUPOBAHUIO MOJIUA3BIYHBIX U KPUTHYCCKH MBICIAIINX oOydatomuxcs. B
CBSI3M C DTHM pa3paboTKa €AMHOW CHCTEMBI OIICHUBAHUS S3BIKOBBIX 3HAHUN W YMCHHM YUUTENEH SIBISICTCS
HeoOxomuMbIM. CIieIoBaTeNbHO, HAMH MPECTABICHBI KOMIICTECHIIMN ISl yYUTENel, paboTalonux B MOJH-
SI3BIYHBIX KJIacCax, KOTOPBIE MO3BOJISIIOT OLICHUTh YPOBEHb 3HAHMS U HAaBBIKOB yuuTeneid. OCHOBHBIMU Tpe-
OOBaHUSMH K YUUTEIIO SBIISIETCS 3HAHHUE MPEAMETHOTO COIEPKaHuUsI HE TOIBKO Ha POAHOM SI3BIKE, a TAKXKE U
Ha aHTJIMHACKOM, B CBSI3M C TE€M, YTO YPOK HEOOXOTUMO MPOBOJUTH HA AHTIHICKOM SI3BIKE, COOTBETCTBEHHO,
Y YpOBEHb BIAJICHUS WHOCTPAHHBIM SI3BIKOM (QHTJIMHACKUM) JOJDKEH COOTBETCTBOBATH MEKIYHAPOIHOMY
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cTarnapry. Jas Toro yToObl OBITH YUUTENIEM HEAOCTATOYHO TOJIBKO 3HATH CBOW MPEIMET, TaK KaK OCHOBHOMN
3ajaueil sSBIseTCS OOYYUTh YYalIUXCS U YMETh TIepe/iaTh JJaHHbIe 3HAHUS. B CBSA3M ¢ M3MEHEHUSIMU B CUCTE-
Me 00pa3oBaHHWs, BHEJAPEHHEM HOBBIX METOJIOB OOYYEHHS W HCIOIH30BAHMEM COBPEMEHHBIX TEXHOJIOTHH
YYUTEISIM HEOOXOUMO YMETh MPABUJIBHO OPTaHW30BaTh YPOK, MPUMEHSATh HOBBIC CUCTEMBI OLICHUBAHUS
3HaHWH YYCHUKOB, a TaK)Ke UCIIONb30BaTh HA YPOKAaX COBPEMEHHBIE TeXHOJIOrun oOydyenus. M HecMoTpst Ha
3TO, CHCTEMaTHYECKH yCOBEPILICHCTBOBATH CBOW 3HAHUS, YMEHHS U HABBIKH.

Pesromupys, MOKHO OTMETHUTBH,YTO HCIIOJIB30BAHUE TAHHBIX KOMIICTCHIIUN IOMOXET BEIOPATh BHICOKO-
KBTM(DUITUPOBAHHBIC TEIarOTMYECKUE KaJIphl IS 00ECIICYCHHs Ka4eCTBEHHOTO TPEXbA3BIYHOTO 00pa3oBa-
HUSI.

Crmcok uTepaTyphl

1 Ilocnanue IlepBoro Ilpesunenra PecniyOnuku Kazaxcran H.A. Hazap6aeBa «Hosbrii Kasaxcran B HoBOoM mupe» (ActaHna,

28 deBpanst 2007 r.). [Dnekrponuslii pecypc]. — Pexwum mocryma: http://www.akorda.kz/ru/page/page poslanie-prezidenta-
respubliki-kazakhstan-n-nazarbaeva-narodu-kazakhstana28-fevralya-2007-g_1343986887.

2 Kernucbaesa b.A. ITonusi3pruHoe obpa3oBanue: Teopusi U Meromoiorus: Mmororp. / B.A. XernucbaeBa. — Anmatsl: Bimim,
2008. —C. 45.

3 Vedishenkovaa M.V., Gulyaevab V.S., Background and Prospects of Schoolchildren’s Polylingual Education in the Context
of New Federal State Educational Standards [Dnexrponnsiit pecypc], INTERNATIONAL JOURNAL OF ENVIRONMENTAL &
SCIENCE EDUCATION, Ka3zaub, Poccuss, — 2016 VOL. 11, NO. 8, 1889-1900 DOI: 10.12973/ijese.2016.563a. Pexxum nocryna:
https:/files.eric.ed.gov/fulltext/EJ1114618.pdf.

4 Ilnan maumnm — 100 xoHKpeTHbIX maros. [Iporpamma [Ipesunenra PecnyOiauku Kasaxcran ot 20 mas 2015 r.). [Dnexrpon-
HBIH pecypc]. — Pexnm nocryna: plan_realiz 100_konkr shag.pdf.

5 JlopoxHas KapTa pa3BUTHs TPeXbA3bIuHOr0 oOpazosanus Ha 2015-2020 roasl. [DnexTpoHHbI pecypc]. — Pexxum mocrtyma:
https://online.zakon.kz/Document/? doc_id=35182262&doc_id2=35182262#pos=2;-40&pos2=0;0.

6 Meroauueckue peKOMEHJALUH [0 UTOraM MOHUTOpPUHIra KadecTBa 3HaHUH oOywarontuxcs no npeaxmeram EMH Ha anrmmii-
CKOM $fI3bIKE U Ha SI3bIKaX 00y4eHus (kazaxckuil u pycckuit s3piku). — Hyp-Cynran: HAO um. U. AnteiHcapuna, 2019. — 346 c.

7 Meroaudyeckue peKOMEHAAINH 110 pe3yIbTaTaM HaydHBIX UCCIICIOBAHMIT B 00JIaCTH TPeXbI3bIYHOTO 0Opa3oBanus B Peciy0-
nmuke Kazaxcran. — Hyp-Cynran: HAO um. . Anteiacapuna, 2019. — 152 c.

8 Shara Mazhitaeva, Gulnara Smagulova, Bahytgul Tuleuova Multilingual Education as One of Priority Directions of Educa-
tional System Development in the Republic of Kazakhstan [Onextponusiii pecypc]. European Researcher, 2012, Vol.(33), Ne 11-1
— Pexum nocryna http://www.erjournal.ru/journals_n/1353473745.pdf.

9 Caiit ynuBepcurera. Kasaxckuii arporexnudecknil yansepcuter uM. Cakena Celidymmna [DnekTpoHHbIH pecypc]|. — Pe-
xuM focrtyna: http://kazatu.kz/ru/obrazovanie/poliyazichnoe-obrazovanie/.

10 Caiir ynusepcurera. 3anaaHo-Kazaxcranckuil yausepcureT uM. M.YTemucosa. [DnekTporHblil pecype]. — Pexum nocry-
na: https://wksu.kz/ru/mstudy/33-catsisobu/365-poliyazychnoe-obrazovanie.

11 Caiir KazaxcTaHCKO-AMEPHKaHCKOTO CBOOOJHOTO VHHBEpCUTETa |[DNeKTpoHHBIA pecypc]l. — Pexmm  mocry-
na:http://www .kafu kz/razvitie/akkreditatsiya/117-trekhyazychnoe-obrazovanie/1593-trekhyazychnoe-obrazovanie.htm.

12 Dr. AidaA. Nevarez-LaTorre NYSABE'’s Bilingual Educators Standards Project Document, Fordham University, on behalf of
NYSABE, p.13.

13 I';moccapuii TepMHHOB pBIHKAa TpyZa, pa3pabOoTKM  CTaHOApTOB  0Opa30oBaTENbHBIX MPOrpaMM M y4eOHBIX IIIa-
HoB. EBpomneiickuit ponn obpazosanus. EQO, 1997.

14 Caiir  xypHama  «OueHka  KOMIETEHUMHM B  By3e»  [OnexkrtpoHHblii  pecypc]. —  Pexum  gocryma:
http://e.lib.vlsu.ru/bitstream/123456789/2063/3/00711.pdf.

15 Muruna M.JIL. Ilcuxonorus npodeccronanbuoro passutus / M.JI. Mutuna. — M., 1998. — C. 46.

16 IIpoGiembl COBpeMEHHOTO NeAarornieckoro oopasosanus: c¢o. Hayd. Tp. — Sra: PUO I'TIA, 2019. — Bem. 65. — Y. 4. —
340 c.

17 D. Marsh, P. Mehisto, D. Wolff, M. Jesbs F. Marthn European Framework for CLIL teacher education. A framework for the
professional development of CLIL teachers.
18 P. Bertaux, C.M. Coonan, M.J. Frigols-Martin, P. Mehisto (2010) The CLIL teacher’s competences grid.

19 Ilpodeccuonansuelii cranpapt «Ilemarory», yrB. npukazom Ilpeacenarens Ilpasnenns HammonansHO# manaTsl npeanpuHU-
Mmarenei PecrryOmukn Kazaxcran «Arameken» Ne 133 ot 8 mronst 2017 r. — 106 c.

20 S. Bailly, S. Devitt, M.J. Gremmo, F. Heyworth, and etc. Common European Framework of Reference for Languages: Learn-
ing, teaching, assessment. A Guide for Users. Language Policy Division, — Strasbourg.

21 Zhetpisbayeva B. A., Kitibayeva A. K., Kazimova D.A,. Akbayeva G.N., Zatyneiko M.A. Assessment issues in content and
language integrated learning (CLIL). 2018 Journal of Advanced Pharmacy Education & Research. Retrieved from
https://japer.in/en/article/assessment-issues-in-content-and-language-integrated-learning-clil.

164 BecTHuk KaparaHauHckoro yHvusepcuTeTa



OcobeHHoCcTH hopMUpOBaHMST NPOGECCUOHANBHOMN. .

I'.H. Ax6aeBa, JI.H. Acanosa, A K. XXyman, T.E. EpanunoBa

AFBUIIIBIH TiTI MYFAJIMIiHIH KICIOM KY3bIPETTUIINH KAJBINTACTBIPY epeKuIeTiKTepi
(CLIL myranimaepin nasipjayabin Eyponajbik cTaHIapThI Heri3iHge)

Kazakcran PecrmyOnukachHEIH OiniM Oepy KyieciHme OONBINT >KaTKaH e3repicrepre OaiIaHBICTHI, SFHU
yutiagi 6iniM 6epyre kemry OGapbIChlHIA KONTUIAI CBHIHBINTAPAA XKYMbIC ICTEHTIH MyFaliMaep KypaMbIHBIH
OUTIKTUNIMIH  apTTBIPY YVIOIH LIYFBUT KKETTUNK TYBIHAAWIB, OWTKEHI MyFaliM akmapar aiyIblH
yibIMAACTBIpYLIBICHl OoJbIN TaObutaabl. Byrinri Tagma Oyn okeity Kasakcran PecmyOnukaceinbiy 30-man
actaM KOFapbl OKy OpBIHIApbIH/A OTKi3inyxe. Ajaiina, Oitim O6epy OarmapiamariapbiH a3ipieyre, COHaai-aK
Ooamak MyFasiMIepai Jaspiayasl Ky3ere acblpyra KapaMmacTaH, MyFaliMaepAi ipikreyre oii e OipbIHFait
TananTap KoWbuiMaraH. benrini 6ip TamantapablH GonMaysl XKalIbel OKBITY MeH OuTiM OepyliH camacklHa aa
ocep erexmi. Makamama KONTUIAI CHIHBIITapAa JKYMBIC ICTEHTIH MyFaliMAep YIIIH MaHBI3IBI OOJBIT
CaHAJaTBIH aNTHl KY3BIPETTLTIK YCBHIHBUIFaH. OpOip Ky3BIPETTUIIKKE HETi3ri JarapUiap MeH OutikTep
CHITIATTAJIBII YCHHBUTFaH. OCHI KY3BIPETTUTIKTep/l Maiianany MyFaliMaepIiH OUTiM IeHreliH, calachklH XoHe
OKBITY 91icTeMeciH Oaranayra MyMKiHIiK 6epeni, Oyt 6iniM Gepy KyieciH oJaH api xeTiamipeni.

Kinm ce3dep: Ginim Gepy, OKbITY, KONTiIAI OLTiM, yIITingi Oimim, meT Tim, Ky3bIpeTTiUTiK, MyFatiMm, Oimim,
O1miK.

AxoOaeBa F.Hl., AcaHoBa I[.Hz., Kyman A.K*., Epamunosa T.E.

The features of formation professional competences of an English language teacher
(on the base of European Framework for CLIL teacher education)

Due to changes in educational system of Republic of Kazakhstan, i.e. with the transition into trilingual educa-
tion the necessity of training future teachers working in polylingual groups appeared, as so the teacher is or-
ganizer of receiving information. Today such training is being realized in more than thirty universities around
RK. However, in spite of developing educational programs and realization of future teachers training, there
are not standard requirements for selecting teachers yet. The omission of particular requirements influences to
the teaching quality and education in whole. In the given article there are presented six competences, which
are considered as main for teachers working in polylingual groups. Each competence is presented with the de-
scription of main skills and proficiency. The usage of given competences allows to improve educational sys-
tem.

Keywords: education, training, polylingual education, trilingual education, foreign language, competence,
teacher, knowledge, skills.
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Formation of communicative competence in a professionally-oriented foreign
language course in higher education: issues and recommendations

The aim of a professionally-oriented English language course is to develop students’ communicative compe-
tence, English language linguistic competence, in particular, that supports students’ professional expertise. In
this paper, the main issues of the formation of communicative competence in a professionally — oriented
English language course at the university level are discussed. The data is drawn from the survey conducted
among undergraduate and postgraduate students in Nur-Sultan, Kazakhstan (N=48, mean age 26.5) who have
taken the course. The survey results revealed that although students hold a positive attitude towards the
course, they did not show some sufficient improvement of linguistic skills after the course completion, and
more than 33 % of respondents rarely or almost never used the acquired English language skills for their fur-
ther professional development. In this paper, I argue that to reach the intended learning objectives of the
course, there is a need for university teachers to create a more «authentic» environment in order to involve
students in creative and engaging classroom activities.

Keywords: professionally-oriented English, communicative competence, linguistic competence, ESP, EVP,
undergraduate students, postgraduate students, language skills.

Introduction

The main objective of the professionally-oriented English language course at the university level is to
develop the communicative competence of students. Upon the course completion, according to Gondova, D.,
Siposova, M (2010), students should demonstrate sufficient language proficiency in English language, ability
to express their intentions in English language clearly, produce coherent written texts, and apply both verbal
and non-verbal communication strategies [1; ¢. 35]. In Hymes (1972) communicative competence is defined
as «knowing what to say to whom in what circumstances and how to say it» [2]. In this regard, Canale &
Swain (1980) distinguish four components of communicative competence, such as linguistic, sociolinguistic,
discourse, strategic [3]. If linguistic competence means the knowledge of the language, sociolinguistic com-
petence suggests the knowledge of language use (e.g. certain register, politeness, etc. in a particular situa-
tion). When it comes to discourse competence, the ability of a learner to combine language structures into
different types of texts is considered. Strategic competence, in turn, means the knowledge of strategies ap-
plied in verbal and non-verbal communication.

In the European context, drawing on the Basturkmen’s (2012) classification of English for specific pur-
poses [4], English for vocational purposes can be attributed to English for General Vocational Purposes or
English for Specific Vocational Purposes. In Widodo (2016), English for Vocational Purposes is defined as
an English language programme for both the secondary education and tertiary education levels, to equip stu-
dents with English language linguistic competence that supports students’ vocational expertise [5]. In other
words, students from both secondary education (e.g., technical schools) and higher education (e.g., colleges
and polytechnics), from different majors (e.g. accounting, hotel hospitality, computer engineering, or tourism
management, etc.) are placed into English language courses that cater students’ needs to build vocational
knowledge and skills in English language. In designing such a programme, English language is integrated
into vocational content (with selected English language materials based on vocational tasks, topic, vocabu-
lary, etc.). Widodo (2016) notes that the role of English as a medium of vocational communication to explain
the vocational content, develop disciplinary language, vocational knowledge and skills and communicate
vocational expertise [5].

Likewise, professionally-oriented English language course in the context of the Kazakhstani education
system, pursues the similar objectives as English for Vocational Purposes. Curricula of the professionally-
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oriented English language course are skills-based with the objectives to equip students with listening, writ-
ing, reading and speaking skills to apply in their future professional carrier (when students go out to work).

In fact, there is a number of legislative documents in the Kazakhstani education system that promote
professional education in English language. For example, in the State Program for Development of technical
and vocational education in the Republic of Kazakhstan for 2005-2010 (dated 1 July, 2008) suggests mod-
ernization of the education to train a competitive workforce with English language proficiency to substitute
foreign specialists, while the State Program of Education Development in the Republic of Kazakhstan for
2011-2020 (dated 7 December, 2010) aims at the formation of an intellectually, physically and spiritually
developed citizen of the Republic of Kazakhstan. It is planned that by 2020, almost 15 % of the Kazakhstani
adult population would speak fluently in three languages, Kazakh, Russian and English. In the current State
Program of the development of education and science for 2020-2025 (dated December 27, 2019), improve-
ment of the competitiveness of Kazakhstani education world-wide is pursued. In the model curricula of pro-
fessionally-oriented foreign language, the following intended learning outcomes are noted: constantly en-
hance vocabulary, develop public speaking skills, be able to make a decision in any situation, identify the
problem and find solutions, etc.

Although there is a positive trend in applying innovative teaching technologies and updated teaching
textbooks and other learning materials, there are still some issues in Kazakhstani higher education system in
reaching intended learning outcomes. Teaching professionally-oriented English language courses requires
teachers’ and students’ awareness of the demands of contemporary workplace communicative competence;
it demands much more than merely a sufficient level of English language proficiency from individuals.
In Cameron (2002) it is stated that to communicate effectively in workplace settings, there is a need to speak
fluently, truthfully and openly about one’s feelings, and exercise assertiveness, once needed [6]. Recent
graduates should have the ability to be tolerant in accepting points of view that differ from their own beliefs;
they should be able to listen actively to different perspectives without pre-judging. Effective communication
also requires the ability to interact with colleagues from different cultures, ethnicity, race, and religion.

Another issue concerns the expansion of vocational vocabulary that may not ensure successful commu-
nication in the workplace settings, unfortunately. Although various materials and communication techniques
for communicative learning are available, teachers still seem to be using outdated teaching materials, while
students seem to be overloaded with vocabulary memorization and translation tasks, as noted in
Lengyelfalusyova & Bakay Zahorska (2011) [7].

To examine the current state of affairs of professionally-oriented English language courses in the con-
text of the Kazakhstani education system the following research question is pursued: what students’ general
perception of and attitude towards «professionally-oriented English language» course in higher education in
Nur-Sultan, Kazakhstan?

Experimental

In this section, we report on the nature of the questionnaire, ethical considerations and stages of online
survey and participants.

Questionnaire. The designed questionnaire (19 multiple choice questions and one open-ended question)
consists of two sections. The first section contains the questions to gather some demographic data on partici-
pants (age, gender, year of study, etc.). The questions in the second section are designed to gather some data
on the formation of the communicative competence of students. For example, to examine linguistic compe-
tence, the questions of English language proficiency before the course taken and after the course taken are
asked. The question on further use of English language for potential professional development is also includ-
ed in the questionnaire. Another group of questions (e.g. on ability to engage in communication and maintain
interaction in English language) aims at examining the interactive competence of students. A question on the
use of students’ knowledge of foreign culture, customs and traditions in a professional setting examines stu-
dents’ sociolinguistic competence, while the questions on the use of innovative teaching methodology and
students’ opportunity to express their opinion in classroom settings reflect the use of current teaching meth-
odologies. To see to what extent students may accept points of view that differ from their own beliefs, the
questions on their ability to work in teams, to solve issues, understand and support their partners were in-
cluded in the questionnaire. To receive general feedback on the course two questions are asked: «did you use
the acquired knowledge of English language in the professional carrier so far?» and «was the course helpful
for your professional career?».
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Procedure. The designed questionnaire was first sent to our colleagues for editing and commenting on
the clarity, coherence of questions, and general feedback on the questions. Once returned with minor com-
ments on the structure of the questionnaire, the form was revised. As university lecturers, we had an oppor-
tunity to approach students who have taken a «professionally — oriented English language course» in the
past semester. The online questionnaire was sent to students’ university emails (the total number was 79).
Unfortunately, the request to participate in the study was ignored by students, and only a few filled-in ques-
tionnaire forms returned. Then, the online survey link, was sent around, directly to students through the
WhatsApp messenger. Out of around 200 requests sent to participate in the study, over a one-week period in
October 2020, we received 48 filled-in forms for the further analysis.

Ethical considerations. To pursue ethical considerations, students were informed that their participation
in the survey is entirely voluntary, so they should not see their refusal to participate in the study as a potential
issue that will negatively impact their academic performance. Students were also informed that all the identi-
fiable information would be confidential and used for research purposes only.

Participants. The subjects of the study are students of bachelor's and master's courses from several uni-
versities in Nur-Sultan, Kazakhstan (N=48, mean age 26.5) recruited through the personal network as a
snowball method.

Results and discussion

Upon the data analysis, positive discourse regarding the course has emerged. At the same time, there is
not much improvement of linguistic skills is depicted.

Positive attitude towards the course. The respondents demonstrate that they have a clear understanding
of the need to take the course as many of the indicate that the acquired skills would be helpful in their future
careers. Below, there are some instances of students’ opinion regarding the course:

(1) xypc mone3eH I OCBOCHHSI HHOCTPAHHOTO SI3BIKA

‘The course is useful for mastering a foreign language’

(2) o4YeHP MOJIE3HBIH

‘very helpful’

(3) mpodeccnoHanbHBIN aHTIIMACKUH A3BIK MOJIE3€H CIIENUANCTaM B J1t000# chepe

‘professional English is useful for professionals in any field’

(4) s ;ymaro 3T0 OYEHB HYXKHBIH KypC

‘I think this is a necessary course’

(5) mpuroguncs B pabote

‘useful at work’

(6) mymato, 4TO JaHHBIA KypC TIOMOT MHE YIYYITHUTh MO HABBIKH B TOHUMAaHHUU S3bIKa U IOMOT MHE MpHo0-
peTeHueM NpoQecCHOHAIBHBIX HABBIKOB B C(epe MOEH CHEUaIbHOCTH.

‘I think this course helped me to improve my language comprehension skills and helped me to acquire pro-
fessional skills in my field of specialization’.

(7) moMoraeT MoHATh U OCMBICIIUTD, TBOE JTU 3TO TIPU3BaHKE

‘it helps to understand and realize whether this is your true vocation’

(8) B maHHBINT MOMEHT 51 TIPOXOXY ITOT KypC, U yBepeHa, u4To Kypc «IIpodeccnonanmbHO-OpHEeHTHPOBAHHBII
WHOCTPAHHBIH S3bIK» OYJIET MOJIE3HBIM JUTsl TpUoOpeTeHus podeccoHaTBLHBIX HABBIKOB.

‘at the moment I am taking this course, and I am sure that the course «Professionally oriented foreign lan-
guage» will be useful for acquiring professional skills.’

(9) oTMYHOE MOMOTHEHHE K MMEIONTUMCS 3HAHUSM.

‘an excellent addition to my existing knowledge’

(10) s oO1IEeHUS B MHOCTPaHHOM KOJUIEKTHUBE KypC OKa3aJICsl MOJIE3HBIM, TakXKe JJIsl OMOJIHEHUS CIIOBaps
HOBBIMH TEPMHHAMH B CBOEH CIICIHATH3AIINH.

‘for communication in a foreign team, the course turned out to be useful, as well as for enhancing the vocab-
ulary with new terms in my specialization’

(11) aTOoT KypCc MHE OYEHH IIOMOT B IMOTHATHH YPOBHS aHTIUHCKOTO S3BIKA, & TAKKE 3aKPEIH MOU 0a30BEBIC
3HAHWUS.

‘the course helped me a lot in improving the level of English language proficiency. Also, it strengthened my
basic knowledge’

(12) oH OBLT IOJIE3EH TEM, UTO SI TIOBBICHIIA PA3TOBOPHBIN CKUJLI.

‘it was helpful’ because I improved my speaking skills’
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Although there were a very few students who noted that the course is not helpful enough or they felt in-

different towards taking the course.

(13) He mone3eH, Tak Kak HE UCITONIB3YETCsI TAIbIIIe

‘not useful because it is not used further’

(14) otHOCHTENBHO

‘relatively’

(15) s1 mo aTOTO MpEeaMETa 3HATA AHTIIMUCKUH, MTOITOMY HHYETO 0CO00 CKa3aTh HE MOTY
‘I knew English before this subject, so I can't really say anything’.

Issues in teaching/learning professionally — oriented English language course. The data analysis re-
vealed that students did not show a significant improvement in linguistic skills after completing the course
(Table 1). There is an increase from 30.8 % to 41 % in the «intermediate» level of language, and from
17.9 % to 23.1 % in «upper-intermediate course», although the number of students with «beginner’ and “pre-
intermediate’ levels decreased (that is quite a positive trend).

Table 1
Students’ English language proficiency before and after taking the course

Students'
English language proficiency

41

30,8
25,6

8 12,8 8 8
i 51 = 10,3 = 51

BEGIMNMER PRE-INTERMEDIATE INTERMEDIATE UPPER ADVAMCED DIFFICULT TO
INTERMEDIATE AMEWER

beforzthe course afterthe course

It seems that inadequate teaching materials (e.g. non-authentic materials) and traditional methods of
teaching (e.g. teacher-centered, grammar-translation methods, memorization, etc.) negatively affected the
students’ learning outcomes. There could be some issues with students’ motivation, involvement and partici-
pation in classroom activities, or low linguistic competence of the students.

As mentioned earlier, authentic materials, used in classroom, can stimulate learners to learn languages
independently discovering and exploring the materials on their own. For the students with low language pro-
ficiency, authentic materials can be simplified with the use of relatively easy vocabulary, shorter texts and
less demanding and assisted tasks (e.g. role-playing). To deal with students’ low motivation, classroom ac-
tivities should provide students with opportunities to make use of language they have so far, and perform
classroom activities that reflect the course knowledge and practice. At the same time, students should be
provided with instructional prompts from teachers as it is an important strategy of the active processing of
the learning materials.

Another issue, revealed through the survey results analysis, is the fact that more than 33 % of respond-
ents rarely or almost never used the acquired English language skills for their further professional develop-
ment. Although, it is true that almost 36 % of respondents use English language for professional purposes
(e.g. reading professional literature in English, see Table 2.)

Perhaps, such a pattern can be explained by the fact that many students still are full-time students at
university, and still did not have a chance to get accepted for a full-time job. As a result, they have not expe-
rienced the need of English language proficiency for their professional development yet. Another explana-
tion is that students have internships and work at local companies, and they do not work with documents in
English language or encounter a foreign colleague.
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Conclusion

In this paper, the main issues in the formation of communicative competence in a professionally — ori-
ented English language course at the university level are discussed. The survey among university students
revealed that in general, they hold positive opinions towards the course. At the same time, however, they did
not show sufficient improvement of the linguistic skills after the course completion.

Table 2
Students’ use of English language proficiency for professional development

b
L
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i
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MEVER SELDOM SOMETIMES OFTEN ALWAYS

We argue that to reach the intended learning objectives of the course, there is a need for university
teachers to create a more «authentic» environment in order to develop students’ speaking skills, enhance cre-
ativity and imagination for the preparation of students for their future profession. To achieve this, the follow-
ing measures (adapted from Lengyelfalusyova & Bakay Zahorska, 2011) can be recommended:

— to create an authentic environment for language learners in order to practice situational conversations;

— provide students with authentic tasks to solve model situations;

— support communication in English language outside of the classroom;

— focus on teaching grammar in speaking activities [7].

Perhaps, the study results would have shown different patterns if more respondents had taken participa-
tion in the survey. Another issue concerns the online mode of collecting the filled-in forms. As a researcher,
we could not control and see whether the respondents provided the well-thought and thoroughly considered
answers. Perhaps, obtaining the qualitative data (e.g. interviews with students and teachers) on the course
material, covered topics, tasks and classroom activities, pedagogical prompts would provide more insight
into the issue.
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I'.'T. Ypa3baeBa, A.A. KaGauena

KOO-ga cabakTa KOMMYHUKATUBTI KY3bIPETTUIIKTI KAJBINTACTHIPY
«KaciOm OarbITTAJIFAH IIET TiJI»: MpodJjieMaap MeH YChIHbICTAP

Kocibu OarbITTanFaH arbUINIBIH TiIi KypCHIHBIH MakcaTbl CTYICHTTEPIIH KOMMYHHKATHBTI KY3BIPETTLIIriH
JaMBITy OOJIbIN TaObLIaabl, OYJI ©3 Ke3erinjae, CTYASHTTEPiH KociOu caiachlHaa TUIAIK KY3BIPETTUINH na-
MBITY/IBl Ke3ielai. Makanasa KOMMYHHMKATHBTI KY3BIPETTUIKTI KaJbINTACTBIPYABIH HErisri mocenenepi
KapacTelppuirad. Hyp-CynrtaH KanachlHIarbl  YHHBEPCHUTETTIH OakalaBpUaT JKOHE Marucrparypa
GarapMasiapbIHBIH CTYISHTTEpI apachlHAa KYpri3iiren cayannamana (N = 48, oprama xacsl 26,5 xac) cTy-
JEHTTep KypCTHI asKTaraHHaH KeHiH TUIMIK JeHreiliepiHae >KeTKUTKTI XeTuraipyiaep OalikamMaraHBIH
kepcerTi. CayanHamana pecrioHneHTTepAiH 33 % -IaH acTaMbl ajnFaH OLTIMIEpIH OJaH dpi KOCiOM NaMbITy
YILIIH CHpeK HeMece MYIIIEM IaijaaanOaraHbiH sKeTKi3al. KoOMMyHUKAaTHBTI Ky3bIPETTLTIKTI aHAFYpPIIBIM COTTI
KaIBIITACTEIPY YIIH YHUBEPCUTET OKBITYIIBUIAPBIHA apHAJFAH ONICTEMENiK YCHIHBICTAp (MBICAJIE,
CTYICHTTEpAl MIBFapMAIIbUIBIK KOHE KBI3BIKTHI TAIlCBIPMallapFa TapTy YINIH «IIBIHANBD) MaTepHaapIbl
naijianany) KeaTipijreH.

Kinm co30ep: xociOu OarbITTajgfaH aFbUILIBIH Tili, KOMMYHHKATHBTI KY3BIPETTiNIK, JHUHIBHCTHKAIIBIK
KY3BIPETTUTIK, apHaiibl OaFbITTalFaH TN, KOCiOM OaFbITTaNFaH Til, CTYASHTTEP, MaruCTPaHTTap, TUIAIK
JaFabLUIap.

I'.T. Ypazbaesa, A.A. Kabauesa

®opMHUPOBAHHE KOMMYHMKATHBHON KOMIIETEHUMM B By3e HA 3aAHATHAX
«IIpodeccrnoHaTbHO-OPUEHTHPOBAHHBIA HHOCTPAHHBIN A3BIK):
npoodJeMbl 1 PEKOMEHIAIM U

Ienpro npodeccronambHO-OPUEHTHPOBAHHOTO Kypca aHTJIMICKOTO S3bIKa SIBISETCSl PAa3BUTHE KOMMYHHKa-
THUBHOH KOMIICTEHIIH CTYAEHTOB, KOTOpasi, B CBOIO OYepelb, NPE/IoaraeT pa3BUTUE SI3BIKOBOW KOMIICTEH-
LM CTYIEHTOB B MX HpodeccHoHaNbHOH cdepe. B crarbe 00CykaeHb OCHOBHEIE BOIPOCH (hOPMUPOBAHHMS
KOMMYHHMKaTUBHOM KommeTeHuu. Onpoc, NpoBEeJEeHHbIH Cpely CTYIEHTOB M MariucTpaHtoB By3a B Hyp-
Cynrane, Kazaxcran (N = 48, cpennuii Bo3pact — 26,5 51eT), mokasai, YTO CTYAEHTHI He IPOJEMOHCTPHUPO-
BaJIM JIOCTATOYHOTO yTy4IIEHHUs SI3BIKOBBIX HABBIKOB IIOCIIE 3aBEPIIEHUs Kypca, U 6osee 33 % pecroHIeHTOB
PEIKO WM TTOYTH HUKOTA HE MCIOJIb30BaH MIPUOOPETEHHBIE 3HAHHS aHTJIMICKOTO S3bIKA NI CBOETO Jallb-
Helimrero npogeccroHanbHOro passutust. s 6omnee ycrenHoro GopMHpOBaHNS KOMMYHUKaTHBHOW KOMIIe-
TCHIMH, aBTOPaMH JJaHBl HEKOTOPbIe METOANYECKHE PEKOMEHIANNH (K IIPUMepy, UCTIOIb30BaHue Oolee ay-
TEHTHYHOTO MaTepHaia JJIs BOBICUCHHS CTYACHTOB B TBOPUYECKHE U yBJIEKaTEIbHbIE 3aaHMs) Ul peroa-
BareJsel By30B.

Kniouesvie cnosa: npodeccHoHaIbHO-OPUEHTUPOBAHHBIN AHIIMHCKUI A3bIK, KOMMYHHMKAaTHBHAs KOMIICTCH-
1M, TMHTBUCTUYECKAs KOMIIETEHIUS], SI3bIK AT CHELHAIbHBIX LEIeH, S3bIK Ul Mpo(decCHOHANBHBIX IeeH,
CTYJEHTBI, MATUCTPAHTEI, SI3BIKOBBIE HABBIKU.
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The role of the teacher’s acmeological competence
in the context of trilingual education

The article discusses the concept of the «acmeological competence» and its role in the context of trilingual
education. The policy of trilingual education is described, the insufficient level of the English language profi-
ciency among secondary school teachers is noted and the need for the development of a multilingual person-
ality is revealed. The authors come to the conclusion that in order to realize this need, it is impossible to do
without the acmeological competence, which stimulates the development of such personal qualities as self-
realization, self-development and self-improvement. This suggests that a person should constantly develop
himself in order to achieve good results in professional activities. However, the processes of self-realization,
self-development and self-improvement are not particularly important tasks for all people. These processes
become important when a person faces the problem of solving professional or life problems. Thus, the au-
thors highlight the fact that every adult should set himself difficult tasks in order to achieve personal and pro-
fessional growth. In addition to the acmeological competence, the article examines such concepts as
«acmeological ability», «professionalism of activity» and «professionalism of the individual», which also
play an important role in the professional formation and in the development of personality. In general, ac-
cording to the authors, the development of a multilingual personality, which is a task in the trilingual educa-
tion, requires a teacher to be highly motivated in the professional activity.

Keywords: acmeological competence, trilingual education, acmeological ability, polycultural and multilingual
personality.

Introduction

Today, education in Kazakhstan is aimed at implementing the policy of trilingualism. In other words, it
is focused on mastering the Kazakh, Russian and English languages by Kazakhstanis.

As the First President of our country N.A. Nazarbayev said in his Message of January 10, 2018, «the fu-
ture of Kazakhstanis lies in fluency in the Kazakh, Russian and English languages. Graduates of Kazakhstani
schools must speak three languages at the level necessary for life and work in the country and in the global
world» [1]. This thought runs like a golden thread in almost all the Messages of N.A. Nazarbayev to his peo-
ple, which indicate special attention and care to the problem of language development in Kazakhstan.

Trilingualism policy is the way of the Republic of Kazakhstan to enter the world community. Learning
English is not a protest to the native state language, but one of the ways to enter this world community. The
policy of trilingual education does not give us the right to forget about our native Kazakh language, but, on
the contrary, requires us to pay due attention and respect to our mother tongue.

Considering the policy of trilingual education, it is impossible not to mention that Kazakhstan is a mul-
tilingual country, and that bilingualism, characteristic of our society, is qualitatively transformed into multi-
lingualism.

Currently, in schools of Kazakhstan physics, chemistry, biology and computer science classes are con-
ducted in English; and, in the future, as we suppose, other school subjects will be taught in English as well.
In general, teaching at schools is conducted in three languages: Kazakh, Russian and English. However, un-
fortunately, in the data of the National Report of the Ministry of Education and Science of the Republic of
Kazakhstan on the state and development of the education system of the Republic of Kazakhstan, a weak
level of the English proficiency by subject teachers is noted, which can lead to a decrease in the quality of
teaching of the subjects themselves. It follows from this that the task of teacher language training remains
paramount.

*Corresponding author’s e-mail: mitldd5@mail.ru
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For complete mastery of a foreign language, as we know from the theory of intercultural communica-
tion, it is necessary to familiarize the people who speak this language with the culture and traditions and in-
volve them in a foreign language environment. And this means that it is necessary to develop a multicultural
and multilingual personality, which is the task of multilingual education.

Nursultan Nazarabayev said that modern society required the development of teaching new skills and
competencies and stressed the need for trilingual education, i.e. mastering the native Kazakh, the second
Russian and the international English languages.

The strategic development plan of the Republic of Kazakhstan until 2025, approved by the decree of the
First President of the Republic of Kazakhstan dated February 15, 2018, notes that «the development of hu-
man capital with high-quality and in-demand skills of the 21* century is a priority task, which the further
growth of the economy of Kazakhstan will depend on. Competencies of the new era include the willingness
to continuously learn and master the necessary skills. Technological renewal and digitalization are impossi-
ble without the availability of the competent personnel who effectively use their working hours and are able
to apply technologies and knowledge, improve processes and implement innovations» [2]. By 2025, it is ex-
pected to develop the functional literacy, form modern skills and competencies that are in demand by labor
markets in the short, medium and long term, continuously improve skills and competencies throughout life.
In addition, in this document, «the key conditions for the development of human capital include training of
future workers in high-quality and in-demand skills and competencies» [2].

Experimental part

Interpreting the above, we correlate «training future employees in high-quality and in-demand skills and
competencies», or rather, bring them closer to the concept of the «acmeological competence», the formation
of which is the goal of our research. And this means that without the teacher’s acmeological competence in
the context of trilingual education, the implementation of the tasks of the state language policy will be insuf-
ficiently effective.

Let us consider the concept of the «acmeological competence» in a more detailed way.

L.V. Abdalina and N.A. Filonova note that the acmeological competence is the teacher’s competence
that stands in the way of implementing such personal qualities of an individual as self-realization, self-
knowledge, self-improvement, self-development and self-determination. All these qualities are united by the
first part of their name «self», which, we believe, says that a person should and can develop his own capa-
bilities and he needs to work on this himself.

The first part of these self-processes tells us that the personality itself is the moving force for the im-
plementation of any activity. The second part of self-processes is executive in nature in relation to the first
one. The research in the field of acmeology shows us the existence of many different forms and ways of
manifesting such self-processes.

According to L.V. Abdalina, N.A. Filonova, the successful implementation of the identified self-
processes can be ensured primarily by the teacher’s acmeological competence, which in the research is con-
sidered as the teacher’s possession of self-development technologies that ensure personal and professional
growth and self-realization in life [3]. L.V. Abdalina and N.A. Filonova classify self-knowledge and self-
improvement as the main self-processes that ensure the teacher’s personal and professional growth.

Today, the acmeological competence as the research subject attracts the attention of many scientists
(V.I1. Baydenko, N.V. Kuzmina, A.V. Khutorskoy, etc.).

In the research of L.V. Abdalina the acmeological competence is considered as the productive mastery
by the teacher of self-development technologies and ensuring the personal and professional growth [3]. Thus,
the provision of the teacher’s personal and professional growth is carried out through his purposeful self-
knowledge and self-improvement of the personality for high self-realization in the professional activity.

Ilyin V.A. in «Psychology of Leadership» combines such concepts as «professionalism of activity» and
«proficiency of personality». These two concepts can be attributed to competencies that play an important
role in the personal development of a professional. The degree of the personal development of a professional
is determined by the concept of «leadership». He emphasizes such psychological and acmeological compe-
tences of a leader as intelligence, thinking, striving for knowledge and development of his abilities, creativi-
ty, self-confidence, purposefulness, initiative, hard work, level of communication skills, etc. [4].

Tyurin K.G. distinguishes in the modern acmeology the concept of the «acmeological ability», which,
in his opinion, serves for the implementation of the acmeological activity [5].
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The idea of life principles that can be correlated with claims, gender identity, psychological time of a
personality, with its value orientations and social-normative space is determined by N.A. Nizovskikh as a
means of personal self-development of an individual. In his opinion, the motivation for imitation, the need
for love and recognition, the desire for independence and the enrichment of one’s essential forces, self-
affirmation, self-realization, self-expression, self-improvement, achieving a sense of the fullness of existence
act as the motivation for the personal self-development. Self-development is understood as a culture-like
process of self-change, carried out with the help of specifically human higher mental functions and pos-
sessing the attributes of arbitrariness, sociality, mediation, and awareness. The line of human development is
the process of making a cultural tool, with the help of which he will change, create, and cultivate the envi-
ronment: external and internal [5].

Results and Discussion

As the analysis of scientific literature has shown, in the context of studying the problems of self-
development and self-realization, the phenomenology of acmeological abilities includes the study of value-
semantic, cognitive, personal determinants of a person’s abilities for self-development and their productive
use by him in the context of improving his professional activity, as well as life in general [5].

One of the key tasks in the study of the acmeological paradigm is the study of internal psychological
means of self-development. Based on the results of the analysis of acmeological studies, we came to the con-
clusion that the potential for the personality development depends on the system of internal acmeological
resources of the personality, it (development) is carried out by moving along the personal and professional
ladder, with the solution of regularly increasing problems. At the same time, acmeological resources are in-
dependent, voluntary and conscious use by a person of his internal characteristics.

The analysis of scientific literature on the problem of self-development (L.S. Vygotsky, A.N. Leontyev)
tells us that the process of self-development and self-change is not a particularly important task for all peo-
ple. Self-development will be important when there is a problem of solving complex professional and life
problems. In this case, a person has to develop and rebuild himself in order to be psychologically ready to
complete new professional and life tasks [5]. Self-development of an adult can be only carried out by him-
self. A special role in the self-development of an adult is played by setting complex tasks for him.

In addition to acmeological abilities, some people have natural special abilities such as musical, artistic,
physical, and mental. These abilities also play an important role in the self-development of an individual and
are realized through the inclusion of acmeological abilities.

Conclusion

Thus, summarizing all of the above, we consider the teacher’s acmeological competence as the ability
for self-development, which, in principle, is possessed by every person, but using the capabilities of these
abilities is inherent only to those who have ambitions and are able to set themselves complex productive
tasks. The task of a teacher in the trilingual education is the development of a multilingual personality. This
will be facilitated by the personal and professional motivation of a teacher himself, on the path of which he
needs to include self-knowledge and self-improvement, reveal his autopsychological competence and realize
his acmeological abilities.
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Ywrrisiai 0is1im Oepy karaaibIHAA MYFAJIMHIH
AKMeOJIOTHAJIBIK KY3bIPETTUIITHIH peoJti

Makanana «aKMEOoJOTHSUIBIK KY3BIPETTUIIKY TYCIHITi JKOHE OHBIH YINTLINI OLmiM Oepy >KarmalbIHAAFEl peui
3eprTenreH. Ywringl OimiM Oepy casicaTbl CHIATTajJIFaH, OpTa MEKTEN MyFaliMICepiHiH aFbUILIBIH TUTIH
MEHrepy JAeHreilJiepiHiH >KeTKimikci3miri Oaiikanaxsl kOHE KONTULN JKeKe TYJIFaHbl AAMBITY KEpPeKTiri
afiKpIHAaNFaH. ABTOpJIAp OChI KXKETTI XKYy3ere achlpy YILiH, ©3iH-031 XKy3ere achlpy, ©3iH-031 JaMBITY KoHE
JKETUIAIPY CHSIKTBI, )KeKe KaCHeTTepAiH JaMyblHa TYPTKi O0JaThIH, aKMEOIOTHSIIBIK KY3bIPETTINIKCI3 MyMKiH
eMec JIeTeH KOpBITHIHJBIFA Keneai. By skepme, kociOM KpI3MeTTe jKaKChl HOTIDKENIEpre KeTy VIIIH, jKeKe
TYIFa ©31H-031 opAaiibIM JaMBITY KepeK eKeHI alThUIanbl. Anaiiia 03iH-e31 XKy3ere acklpy, ©3iH-031 JaMBITY,
©31H-031 XKEeTUINipy yAepicTepi OapibIK azaMaap YIIIH epeKile MaHbBI3[b MiHAETTep emec. by yxepicrep,
ajiaM KociOM Hemece eMIpIiK MoceJeNepii MIemy MpoOjeMachlHa Tam OOJIFaH Ke3lle, MaHbI3Ibl OOJajbl.
Ocepunaiima, aBTOpaap opOip epecek agaMHBIH JKEKE KOHE KOCiOM ecyiHe KOJ JKETKI3y YIIIiH, ©3iHe KHBIH
MIHJETTEp KOIObI KEpeK eKCeHAIriH aTanm kepcerexi. Makanaga akMEOJOTHSUIBIK KY3bIPETTUTIKTEH Oacka
«AKMEOJIOTHSUTBIK KalieTy», «iC-9peKeTTiH KOCITKOMIBIFBI» JKOHE (OKEKE TYJIFAHBIH KOCIMKOWIBIFD CHUSKTHI
YFBIMZIAp KapacTBIPBUIFaH, OJIap Ja KociOM KalbllTacy MEH TYJIFaHbIH JAMYBIHAA MaHbI3Ibl POJ aTKapasibl.
XKanmel, aBropnmapablH Tmikipi OoibiHIIA, ymrTingi OimiM Oepyneri MiHmeT OobI TaObBUIATBIH KONTIIALL
TYIFaHBI JaMBITY, MYFaTIMHEH KaCi0H iC-opeKeTTe >KOFapbl MOTHBALIUSHEI Taall eTei.

Kinm ce30ep: akMeONOTHMSUIBIK KY3BIPETTUNIK, YmTLNAI OimiM  Oepy, aKMEOJOTHSUIBIK KaOUIeTTLK,
KOTIMOJICHUETTI ’KoHE KONTI/I XKeKe TYJIFa.

E.A. Koctuna, I'.K. Tneyxanona, I.K. Ixonmnanosa

Poan akMeosiornueckoil KOMIETEHIINHA 1e1arora
B YCJIOBHUSIX TPEXbSA3BIYHOI0 00pa3oBaHms

B craTtbe paccMOTpeHBI MOHATHE «AKMEOJIOTHYECKasi KOMIICTEHIUS) U €€ POJIb B YCIOBHSAX TPEXbBI3BIYHOTO
obpaszoBanus. OnucaHa MOJIUTHKA TPEXBSI3BIYHOTO 00pa30BaHMsl, OTMEUCHA HEOCTATOYHOCTD YPOBHS BiIajie-
HHS aHTJIMHCKUM SI3BIKOM YYHTEISIMU CPETHUX ILIKOJ U BBISBIE€Ha HEOOXOAUMOCTh PAa3BUTHUSI MONUSI3BIKOBOI
JUYHOCTH. ABTOpPAMH CZENaHbI BBIBOJbI OTHOCUTEIBHO TOTO, YTO AJ Peaan3aluu JaHHOH HeoO0X0auMOCTH
HEBO3MOKHO 000HWTHCH 0€3 aKMEOJIOTMYECKON KOMIIETEHIINH, KOTOPasi CTUMYJIMPYET pa3BUTHE TAKUX JTUYHO-
CTHBIX KayecTB, KaK CaMOpeann3anus, CaMOPa3BUTUE U CAMOCOBEPLICHCTBOBAHUE. DTO TOBOPUT O TOM, UTO
JUYHOCTH JOJDKHA ce0s MMOCTOSIHHO Pa3BHBATh, YTOOBI JOOHTHCS XOPOIINX PE3YyNIbTATOB B MPO(eCcCHOHAIb-
HOHU nesitenbHOCTH. ORHAKO TMPOIECCH caMOpeaIn3aliy, CaMOPa3sBUTHSA M CaMOCOBEPIICHCTBOBAHUS SIBIIS-
IOTCS HE JUIsl BCeX JIFoielt 0c000 BaXXKHBIMH 3afiaqaMH. DTH HPOLECCHl CTAHOBATCS 3HAYMMBIMU B TOM CIIydae,
KOTJa Tepejt JINYHOCTBIO MOSBISIETCs MpodIeMa pelIeHUs MpOo(ecCHOHANBHBIX WIN XU3HEHHBIX 3a1ad. Ta-
KUM 00pa3oM, aBTOPBI BBIIEISIOT TOT (DaKT, YTO KaKIbIA B3pOCIHBII 4elIOBEK JOKEH CTaBUTh nepes coboit
CJIOXHBIE 3a/1a4H, YTOOBI JOCTUYB JTUYHOCTHO-NPOPECCHOHATBHOTO pocTa. IIoMHMO akMeonoruyeckon KoM-
METEHINH, B CTAaThE PACCMOTPEHBI TAKUE MOHSTHUS, KAK «AKMEOJIIOTHYECKash COCOOHOCTBY, «IpodeccHoHa-
JIM3M JIESITENBHOCTH» U «IIPO(ECCHOHATN3M JINUHOCTH», KOTOPBIE TAKXKE UTPAIOT BaXKHYIO POJb B mpodec-
CHOHAJIBHOM CTaHOBJICHHH ¥ Pa3BHTHH JIMYHOCTU. B 00mieMm, 10 MHEHHUIO aBTOPOB, Pa3BUTHE TIOJIHS3BIKOBOI
JMYHOCTH, KOTOpAst SBISETCS 3aadeil B yCIOBHUAX TPEXbA3BIYHOIO 00pa3oBaHms, TpeOyeT OT IeJarora BhICO-
KOHM MOTHBaIUH B IPO(eCCHOHATBHON eI TeIBHOCTH.

Knrouegvie cnosa: akmeonorndyeckas KOMIIETCHIHMSA, TPEXbA3ZBIYHOC 06pa3OBaHI/Ie, aKMeoJIoThYecKasi Crocoo-
HOCTb, IIOJIMKYJIbTYPHASA U NOJIMUA3BIKOBAS JINYHOCTD.
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Modern approaches to teaching a foreign language

Modern approaches to teaching a foreign language are considered in the article. Knowledge of one or several
foreign languages has become an urgent problem for many people. And in such circumstances, the search for
effective approaches to teaching foreign languages aimed at solving specific professional problems has be-
come relevant. The aim of the article is to analyze and classify modern approaches to teaching a foreign lan-
guage. The above aim allows formulating the objectives of the study is to study the theoretical and methodo-
logical base of these approaches; summarize the scientific data on this issue in the article. To solve the set
tasks, the paper describes the structures of higher education, the need to modernize the higher education sys-
tem by the principles of the Bologna Declaration. Researches on educational technology use for teaching and
learning in high school are studied. A review of modern sources in the implementation of the reform of the
educational standard focused on competency and competency-based approach to teaching a foreign language
is carried out. It also analyzes the main theses of the methodology of teaching a foreign language, in particu-
lar topical approaches.

Keywords: modern approaches, foreign language, education system, training, teaching methods, higher edu-
cation, educational process, structure.

Introduction

Nowadays a new education system is being developed in Kazakhstan. It is focused on entering the
world’s educational space. This process is accompanied by significant changes in the pedagogical theory and
practice of the educational process [1].

In a changing educational paradigm, the role of language education is constantly growing. Since a for-
eign language is considered a tool that allows a person not only to accustom to the modern world but also to
fulfill his/her professional duties. Also, it allows him/her the opportunity to expand his/her professional and
cultural outlook while studying various sources of information. Knowledge of one or several foreign lan-
guages has become an urgent problem for many people. And in such circumstances, the search for effective
approaches to teaching foreign languages aimed at solving specific professional problems has become rele-
vant.

According to the concept of modernization of education, the main aim of professional education in
higher education is to train a qualified specialist of the appropriate level and profile, competitive, competent,
and capable of effective work at the level of world standards, ready for continuous professional growth, so-
cial and professional mobility. The main strategic aim of teaching foreign languages will be the formation of
a specialist ready for professional intercultural communication. In this regard, it is necessary to update the
methods and approaches to training.

Under the approach to teaching foreign languages (I.L. Bim, M.N. Vyatyutnev, [.A.Zimnyaya,
M.V. Lyakhovitsky, E.G. Azimov, A.N. Shchukin, M. K Kolkova, I.L. Kolesnikova, O.A. Dolgina, etc.),
is understood the basic category of the methodology, which determines the theoretical strategy of teaching a
language and the choice of teaching technology that implements such a strategy. That is, the approach to
teaching is the implementation of the leading, dominant idea learning in practice in the form of a certain
strategy and with the help of one or another teaching method. In a broad sense, the approach acts as the most
general methodological basis for research and teaching in a specific area of knowledge, as a methodological
basis for the development of methods-directions and, consequently, methods-models of teaching foreign lan-
guages.

The aim and objectives of the study

The aim of the article is to analyze and classify modern approaches in teaching a foreign language.

The above aim allows formulating the objectives of the research:

*Corresponding author‘s e-mail: Rakhmetova_Shnar@mail.ru
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—to study the theoretical and methodological base of modern approaches in teaching a foreign lan-

guage,
— summarize the scientific data on this issue in the article.

Literature review

To solve the set objectives, the works describing the structures of higher education, the need for mod-
ernization of the higher education system under the principles of the Bologna Declaration [2] are considered.
Researches on educational technology use for teaching and learning in high school are studied [3]. A review
of modern sources in the implementation of the reform of the educational standard focused on competency
and competency-based approach in teaching a foreign language has been carried out [4]. It also analyzes the
main theses of the modern methodology of teaching a foreign language, particularly modern approaches in
teaching a foreign language [5].

Methods

The research methodology of modern approaches in teaching a foreign language is based on a theoreti-
cal analysis of scientific literature, data synthesis, pedagogical observation, practical teaching a foreign lan-
guage.

Results and Discussion

The approach to teaching is the basic category in the methodology giving an idea of the language re-
searcher/teacher’s views. It is the view both on the language itself and on how to master it. It is a component
of the language teaching system, acts as the most general lingua didactic basis for mastering the language,
and gives an idea of the chosen knowledge strategy, which serves as the basis for the choice of teaching
methods and techniques.

The approach to teaching is the realization of the leading, dominant idea of learning in practice in the
form of a specific strategy and using one or another teaching method. The approach to teaching is based on:

a) the corresponding theory of language (linguistic foundations of teaching);

b) the theory of teaching and learning (didactic foundations of teaching).

The term «approach to learning» was introduced in 1963 by the scientific methodologist E. Anthony
to designate the starting points that «the researcher uses regarding the nature of the language and how to
master it». To optimize the process of learning English, that is, to improve it as much as possible, various
approaches are used [6].

Up to date, there is no single classification of approaches to teaching. There are many different ap-
proaches to teaching a foreign language from different points of view.

M.V. Lyakhovitsky identifies four approaches to teaching a foreign language from the perspective of
psychology:

— behavioral — mastering the language through the formation of speech automatisms in response to the
presented impetus;

— inductive-conscious — mastering the language as a result of observation of speech patterns, which
leads to the mastering the language rules and methods of their use in speech;

— cognitive — conscious mastering the language in a sequence from knowledge in the form of rules and
instructions to speech skills and abilities based on acquired knowledge;

— integrated — an organic compound in the classroom of conscious and subconscious components in
the learning process, which is manifested in the parallel mastering knowledge and speech skills and abili-
ties [7].

Currently, the schools use the model of developing the education of L. Vygotsky. The concept of this
training includes new approaches:

— differentiated;

— competency-based;

— research;

— humanistic;

— problematic;

— developing;

— activity-based;

— communicative and others.
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Let’s consider some approaches to teaching a foreign language from the above list.

The differentiated approach. One of the urgent problems of teaching foreign languages at school is a
differentiated approach to teaching. Of course, for every teacher working in the school, this, at first glance,
seemingly not a simple problem causes difficulties. The main difficulty is caused by the inability to find the
optimal combination of individual, group, and whole-class work in teaching a foreign language. Other diffi-
culties are associated with the determination of the individual characteristics of the student’s personality and
the teacher activity organization aimed at developing the mental abilities of each student.

A differentiated approach to teaching English is a multilevel approach. Differentiated training provides
for such organizational forms in which each student works at the level of his/her abilities, overcoming an
adequate, but significant difficulty for him/her [8].

The competency-based approach. One of the promising approaches to solving the problems posed to the
modern education system is the competency-based approach [9].

The competency-based approach that embodies the innovative process in education today corresponds
to the general concept of the educational standard adopted in most developed countries and is directly related
to the transition to a system of competencies in the design of educational content and quality control systems.
Also the relevance of the competency-based approach, regardless of specific representations and interpreta-
tions, is immersed in a special cultural and educational context, given the following trends in national educa-
tion [10].

The main aim of teaching a foreign language at a university as part of a competency-based approach is
to teach a foreign language as a real means of communication between specialists from different countries
and simultaneously between representatives of different linguistic and cultural communities.

The fundamental difference between the concept of a competency-based approach in education and the
previously existing subject-oriented concept consists in an attempt to realize the personal orientation of edu-
cation, its activity-practical and cultural component, using standard methods, while preserving traditional
fundamentality and universality.

The research approach to teaching is aimed at developing students’ skills and scientific search skills, at
the formation and development of creative abilities (creativity). Research training is a special approach to
teaching based on a person’s natural desire for an independent study of the world. In research teaching, the
educational process is carried out based on an independent search of new cognitive orienting points by stu-
dents. This allows ensuring that learning involves not only the assimilation of new information but also the
organization of students’ creative activities. In psychological terms, a student’s educational and cognitive
activity under certain conditions goes up to the research activity of a scientist. The difference is that the stu-
dent in the learning process acquires knowledge that is new subjectively (for him/her), and the scientist ob-
tains new knowledge through research in the relevant field of science (for society) [11].

Organizational ways to use the research approach in teaching English include individualization of edu-
cation, students’ free choice of additional educational services, the maximum variety of opportunities,
sources of information, special attention to the organization of intersubject communications in individual
work with students, and the creation of conditions for creative cooperation.

The organization of research activities in a foreign language takes place both at different levels and in
various forms and manifestations. As for the integration of educational and research activities of students,
this problem is still under development. In pedagogy, these activities are most often considered separately.
The task is to combine (integrate) educational and research activities, to determine the goals, content, and
methods of organizing educational and research activities.

The humanistic approach to teaching a foreign language is based on the humanistic direction in psy-
chology. This approach is based on the thoughts, feelings, and emotions of students in the learning process,
as well as on cognitive processes that facilitate learning and provide knowledge of the world and self-
knowledge [12].

The topicality of the problematic approach to teaching a foreign language is determined by the new
target orientation of modern education. The use of the problematic approach is to offer students problematic
situations to teach the student to solve a particular problem in the event of a collision with it both at the les-
sons of their native language and at the lessons of a foreign language [13].

The developing approach to teaching foreign languages, the development vector of which is set by per-
sonality-oriented and competency-based approaches, provides a process of continuous development of the
student’s personality. Being an active and competent subject, the student interacts with various speech part-
ners in the conditions of their native and non-native cultures, accumulates social experience, and acquires the

180 BecTHuk KaparaHgmHckoro yHusepcurteTa



Modern approaches to teaching a foreign language

qualities necessary for socially adequate interaction to solve personal and socially significant tasks.
A person’s social development of using a foreign language is understood as a process of formation and im-
provement of socially valuable qualities of a person as they accumulate, integrate, and actively reproduce
social experience within their own and non-native cultures, which provides the opportunity for effective ac-
tivity in the social sphere [14].

Using the activity-based approach forms the students’ motivation to learn a foreign language, creates a
positive emotional background of the lesson. The methods of work can be varied: game forms of activity
during the introduction and consolidation of new vocabulary, the use of toys, the intensification of speech
activity using a variety of didactic and handout material, the creation of computer animation and slides,
voiced in a foreign language.

Unlike other approaches, the activity-based approach sets the formation of various types of speech as a
guideline. The focus of this approach is on the mechanisms that provide the process of formation and devel-
opment of socio-cultural skills with their subsequent implementation in the process of communication, that
is, the process of transmitting speech-expressive statements from one participant to another as a result of the
primary communicative activity (speech production) and secondary communicative activity (speech percep-
tion).

In parallel with the development of activities, the student will be able to form his/her system of values,
supported by society. From a passive consumer of knowledge, a student becomes an active subject of educa-
tional activity. The category of activity with this approach to learning is fundamental and semantic for the
entire learning process [15].

The communicative approach is perfectly motivated: its task is to interest students in learning a foreign
language using accumulating and expanding their knowledge and experience. Students should be prepared to
use the language for real communication outside the classroom, for example, while visiting the country of
the language being studied, while receiving foreign guests at home, during correspondence. At the same
time, the term communicativeness does not come down only to the establishment of social contacts through
speech; it is the personal acquaintance with the spiritual values of other cultures.

The learning process in the framework of the communicative approach is built on the model of commu-
nication. Following this model, teaching is as close to real as possible communication [16].

It is realized in modern pedagogical researches (Kunanbayeva S.S., Khutorskoy A.V., I. Unt and oth-
ers):

The cognitive approach. Knowledge, as known, is the result of a cognitive process. And calling the
cognitive approach one of the leading methodological approaches of the modern process of teaching a for-
eign language, the emphasis is on taking into account the laws of the cognitive process in mastering a foreign
language and the characteristics of the mental (intellectual-emotional) activity of students.

Concerning teaching a foreign language, cognitivism means that the study of a linguistic phenomenon
should be based on the mental processes and actions that underlie the understanding and use of this phenom-
enon in speech. This approach emphasizes the need to take into account the peculiarities of students’ master-
ing of a particular linguistic phenomenon, and also draws attention to the students’ ability to organize their
learning activities consciously.

Thus, in teaching a foreign language, the cognitive approach is reduced to the problem of the optimal
organization of students’ cognitive actions, corresponding to a person’s natural cognitive behavior. That is,
linguistic information is subject to the same cognitive laws as any other information that, to be assimilated,
must be, firstly, analyzed, and, secondly, accessible for use, «automated».

The individual approach to teaching is one of the urgent problems of teaching foreign languages.
The term «individual approach» is understood as a system of didactic tools for organizing the educational
process in a foreign language, which includes changing the form of the lesson, purpose, content, and process.
An individual approach to teaching a foreign language is considered a complex pedagogical phenomenon
that determines the effectiveness of teaching a foreign language and assumes an active role in the subject of
educational activity. The main condition for the implementation of an individual approach is differentiation,
which is expressed in assessing the student’s initial language training, setting goals that are personally signif-
icant for him/her, developing independent work skills, and the ability to implement a systematic approach to
mastering new knowledge [17].

The personality-oriented approach determines the direction of the teacher in the learning process when
implementing his/her interaction with the student. The new paradigm of education is changing approaches to
the education system, putting the learner in the center of attention as an active subject who acquires behav-
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ioral personal knowledge» in the learning process, which forms and develops his/her intellect. In other
words, the focus is on a person who is recognized as independent and unique. A feature of the pedagogical
personality-oriented approach is that it is aimed at creating favorable conditions for the full development of
this personality.

A personality-oriented approach to teaching foreign languages affects learning technology. In particu-
lar, it uses almost no forms of conducting classes that are not characterized by communicativeness.

In the framework of a personality-oriented approach, the student becomes the main subject and partici-
pant in the educational process, since it is he/she who has a significant influence on it, has the opportunity to
rebuild it. The teacher has a different role. He/she must coordinate the process of learning the language, de-
termine the educational goal and trajectory, organize the appropriate work, and provide resources. Students,
in turn, must acquire knowledge and also understand how the educational process is built, how it can be ap-
plied in real life, that is, how you can acquire the necessary skills yourself, without a teacher’s help. In this
regard, the teacher must develop the ability of students to independently search for information and its analy-
sis. Under such conditions, it is possible to talk about the critical thinking and creative activity of students.
Therefore, the teacher must collaborate with students. This will create more favorable conditions for their
freedom and initiative.

The structural approach to teaching a foreign language is based on the theses of structural linguistics
and behaviorism in psychology. Learning under this approach involves mastering some grammatical struc-
tures-patterns, which are arranged in a certain sequence depending on the difficulty of their assimilation.

The lexical approach is based on the priority position of vocabulary in learning since it reflects the con-
tent side of the language. This approach means mastering the vocabulary in all its diversity and compatibil-
ity, the main attention is paid to the formation of speech skills of word use. The lack of formation of these
skills causes errors at the level of the usus.

The contribution of the proponents of the lexical approach to learning in the methodology lies in the
fact that they pay special attention to the content side of the statement, to the meaning that is conveyed by
one or another lexical unit. Grammar is not given due attention, which leads to a large number of errors and
disrupts the communication process.

The integrated approach to learning is based on the interconnected formation of skills in all four types
of speech activity — listening, speaking, reading, and writing.

The term «integrated approach» can be correlated with the concept of «the principle of interconnected
teaching of all types of communication», it is widespread in the domestic methodology. According to this
principle, various types of speech activity can act as a goal and learning tool.

The auditive approach is based on the thesis that teaching a foreign language should imitate the process
of mastering children’s native language. Following this, listening as a receptive type of speech activity is
leading in the learning process, the formation of skills to understand oral speech should be ahead of the for-
mation of productive oral and speech skills. Teaching should be based on the transfer of listening skills to
other types of speech activity. The main attention should be paid to the meaning of the studied language ma-
terial, and not its form [18].

In this article, we will consider in detail the individual approach to teaching a foreign language.

Before starting the description of our experiment, we would like to refer to the content of The concept
of foreign language education of the Republic of Kazakhstan by S.S. Kunanbayeva.

We consider it appropriate to refer to this document since in this section we will highlight issues related
to the formation of linguistic competency in the group of the specialty «Foreign language: two foreign lan-
guages». So, in the above-mentioned document, the issue of the formation of competency and the role of the
foreign language in the development of education in the Republic of Kazakhstan as a whole sounds as fol-
lows:

«... The integration processes that have been intensively developing in the last decade, the growth of
professional and academic exchanges, and the deepening of international cooperation have stimulated the
progressive development of foreign language education. Under these conditions, a foreign language acquires
the status of an effective tool for the formation of the intellectual potential of society, which at the present
historical stage is becoming one of the main resources for the development of a new state».

«... The orientation of the educational system of the Republic of Kazakhstan to a competency-based ap-
proach in the content of education is expressed in the field of teaching foreign languages in the formation of
intercultural competency as an indicator of the formation of a person’s ability to effectively participate in
foreign language communication at the intercultural level» [1; 10].
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Linguistic competency is, first of all, the possession of the system of information about the target language
according to its levels: phonemic, morphemic, lexical, syntactic. A student has language competency if he/she
has an understanding of the system of the language being studied and can use this system in practice.

«Linguistic competency is a complex psychological system, which includes, in addition to the infor-
mation about the language learned during special education, the speech experience accumulated in the daily
use of the language and the sense of language formed on its basis». This definition of linguistic competency
was proposed by Y.D. Bozhovich.

Competency includes a set of interrelated personality traits (knowledge, abilities, skills, methods of ac-
tivity), set concerning a certain range of objects and processes and necessary for high-quality productive ac-
tivity to them. Linguistic competence implies knowledge of the language itself, its structure and functioning,
linguistic norms, including spelling and punctuation.

The specificity of the formation of linguistic competency based on an individual approach is to provide
each student with the right to choose his educational route of learning and self-study, control, and self-
control, as well as his/her self-development, taking into account educational and personal needs. The use of
an individual approach allows you to measure and correct the level of language proficiency at each stage of
bachelor’s studies, to track and evaluate the student’s progress; promote the personalization of language edu-
cation.

The individual approach to teaching students «Foreign language: two foreign languages» involves the
implementation of the students’ cognitive activities, taking into account their abilities, capabilities, and inter-
ests, encouraging them to realize their creative potential.

Observation and testing are the main methods of learning linguistic competency.

Observation is a specially organized direct perception and registration of the speech of native speakers.
It can take place in the natural conditions of the learning process without external influence on the observed
object. Observation directly reflects the phenomenon, makes it possible to discover specific facts, which are
the basis for a comprehensive objective description, subsequent analysis, generalization, and interpretation. It
allows you to catch internal patterns and connections, the development of linguistic phenomena. The obser-
vation is carried out according to a preliminary planned plan. Oral speech can be monitored, for example, the
speech of TV presenters and television participants. For these purposes, TV programs are recorded and fur-
ther decoded. Written speech, such as the speech of authors of newspaper and magazine publications, can
also be monitored. The speech of representatives of the media is the most significant source for the analysis
of linguistic competency since it is in it that language changes are detected, their dynamics is traced. In the
course of observations, language errors are recorded, which are an indicator of the level of formation of lin-
guistic competency.

The main advantage of the observation method is that the focus of the researcher is on the process of
verbal communication in the real form in which it takes place in a specific communication situation.

Testing is the organization of the performance of specially prepared tasks by the subjects (tests, dicta-
tions, etc.) and further statistical processing of the results of these tests. These tasks are intended to test the
proficiency of certain linguistic phenomena. The data obtained during testing reflect all the necessary aspects
of the subject of research; lend themselves to systematization and quantitative processing. Also, testing, as
opposed to observation, is a much more time-saving method of diagnosing the learning process. However, it
is used, as a rule, only in educational institutions.

Besides, according to some foreign researchers, in testing situations, the testee controls his/her speech
actions to a greater extent than in natural speech situations, and this can give a distorted picture of the real
state of his/her communicative and linguistic competency.

The observation method seems to us the most suitable for the study of linguistic competency, since it is
purposeful and applied and involves working with a large amount of material, that is, it provides more relia-
ble data. Therefore, we used this method to identify linguistic competency.

Referring to the individual approach to teaching students of the specialty «Foreign language: two foreign
languages», we have compiled a set of experimental tasks, which includes exercises on the most likely ways to
form the linguistic competency of students of the specialty «Foreign language: two foreign languagesy.

Using the presented tasks, we experimented to identify ways to form linguistic competency through an
individual approach to teaching a foreign language. The material for analysis was collected by performing
experimental tasks among students of the specialty «Foreign language: two foreign languages».

The aim of this experiment was the formation and improvement of linguistic competency through the
individual approach to teaching a foreign language. Analyzing the results obtained, we were guided by the
following algorithm:

Cepus «[lMegaroruka». Ne 4(100)/2020 183



Sh.S. Rakhmetova

— diagnostics of the initial level of linguistic competency;

—identification of the leading channel of perception for improving linguistic competency through
S. Yefremtsev’s test of (Methodology of the leading channel of perception);

— determining whether this method of improving linguistic competency is effective in this case;

—if yes, then to establish the advantages of this method, it is necessary to use the individual approach to
teaching a foreign language.

According to the results of the performed tasks, we observe that the degree of fulfillment of listening
tasks is lower than the degree of fulfillment of tasks for other types of speech activity.

In our opinion, this happens because tasks for all types of formation of language skills and speech skills,
except for listening, are based on fixed information. Also, in the case of completing tasks on these types of
formation of linguistic competency, students have the opportunity to use auxiliary means (dictionaries, addi-
tional literature, etc.).

In this regard, we believe that the methodology for identifying the leading channel of students’ infor-
mation perception before starting the tasks for the formation of linguistic competency contributes to the ef-
fective implementation of these tasks and the development of many important skills. In this case, the form of
individualization, and in particular individual work, enhances the process of implementing this technique
during the experiment. The individual form of training assumes that each student receives an assignment for
independent fulfillment, specially selected for him/her by his/her training and educational capabilities.

It is advisable to carry out individual work at all stages of the lesson while solving various didactic
problems; for the assimilation of new knowledge and their consolidation, for the formation and consolidation
of skills and abilities, for generalization and repetition of the past, for control, for mastering research experi-
ence, etc.

The individual form of training provides for the student to complete his/her task independently of oth-
ers; this form of work contributes to the development of a high level of student independence and allows him
to show his abilities.

Why is it important to know how students perceive information?

— The mastery of many important skills depends on which channel of perception the student has. For
example, reading or writing.

— At a lesson, the teacher can present information to students using all channels of perception: vision,
hearing, and kinesthetic channel. Then each of them has a chance to assimilate at least part of these messag-
es. This usually happens. This chance is greatly enhanced if, for example, both the teacher and students are
visuals (or audials).

— The features of mental work differ significantly, for example, the level of distraction, the peculiarities
of memorization, etc.

If the teacher knows what category the student belongs to, it is easier for him/her to build a relationship
with the students. Much becomes clear: why there are problems with discipline, why we «speak different
languages», how to properly encourage the student or make him/her a remark.

We believe that knowledge of such characteristics of students helps to a greater extent to carry out dif-
ferentiated teaching, the development of pedagogical techniques and methods following their psychophysio-
logical characteristics.

In this regard, the students of the specialty «Foreign language: two foreign languages» were offered
S. Yefremtsev’s test «Methodology is the leading channel of information perception».

According to the test results, it was found that in the group, students have a kinesthetic channel of per-
ception and a visual one.

Therefore, we have proposed some tasks, compiled taking into account the students’ leading channel of
perception.

The individual form of training provides for the student to complete his/ her task independently of oth-
ers; this form of work contributes to the development of a high level of student independence and allows
him/her to show his/her abilities. This form of work can be attributed to work with handouts when a student
receives an individual task, and the teacher checks its implementation, as well as the preparation and presen-
tation of an essay on a given topic in a foreign language.

We also developed a set of exercises to confirm the hypothesis that taking into account the leading
channel of information perception in the formation of language competence contributes to the effective im-
plementation of these tasks and the development of many important skills. The language content of the exer-
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cises is taken from the educational and methodological complex of the discipline «Working with newspaper
and magazine vocabulary», and the target set for them is developed following the leading channel of percep-
tion of information by students of specialty «Foreign language: two foreign languages» in the formation of
linguistic competency through individualization learning.

In the process of directly preparing the analysis of the article, we clarified the topic «Newspapers in my
life». The analysis of the article had to be presented in the form of a presentation.

When evaluating the student’s oral answer, such criteria were taken into account:

— to be able to read and thoroughly understand the text of the article (with a dictionary);

—to give a clear definition of linguistic phenomena;

— to recognize lexical, grammatical, and syntactic structures;

— to explain the realities encountered in the text;

—to be able to retell and analyze the plot of the text in English;

— to be able to recognize stylistic devices, to isolate implicit content;

— to analyze the text taking into account the historical and cultural context.

The level of implementation of the formation of linguistic competency was assessed according to the
following criteria, which have a qualitative aspect:

A low level — there is no accuracy in written speech. The student’s analysis does not show consistency,
clarity, linguistic correctness, expressiveness of speech. Also, in his/her speech, the student uses simple, not
complex sentences. There are 2—3 errors in the plot sequence.

An average level — in the student’s speech there is communicative expediency, clarity, but there is no
content, consistency. There are 1-2 errors in the plot sequence. There are attempts to convey view of the de-
scribed subject of speech, but these attempts are few in number and episodic.

A high level — meaningfulness is traced in the student’s speech, the student builds his/her sentences in
his/her speech consistently, logically, accurately, and also uses expressive words, phrases in his/her speech,
answering questions expediently and clearly. The picture plot is assembled correctly and consistently. The
author’s perception of the subject of speech is conveyed.

The levels of formation of linguistic competency through an individual approach to teaching a foreign
language to students of specialty «Foreign language: two foreign languages» are reflected in Table 1.

Table 1
Levels of formation of linguistic competency Number of students in the group Percentage
high 6 46 %
average 5 39 %
low 2 15 %
Total 13 100 %

The high level of formation of linguistic competency through individualization in a group characterizes
46 % of students, the average level — 39 % of students, the low level — 15 %.

As a result of our experiment, we can conclude that the effectiveness of our set of exercises had been
proven. The formation of linguistic competency in teaching a foreign language is effective when taking into
account the individual approach of teaching students. That is, reliance the an individual approach in teaching
a foreign language influenced the quality of education.

The analysis of the existing methods of teaching a foreign language made it possible to explain of why
none of them is universal for all students and always assumes some psychological types of students for
whom it does not suit.

Analysis of the psychological characteristics of trainees, which were named by various methodologists
as important for the success of learning (including various types of memory, motivation, volitional qualities,
features of the nervous system, etc.), as well as consideration of the entire spectrum of cognitive and other
styles identified by various researchers, made it possible to conclude that it is the leading channels of infor-
mation perception that are responsible for the success of the processes of perception, processing, memoriza-
tion, and use of linguistic information.

The students’ professional knowledge, skills, and abilities formed at the end of the course help to speak
and judge about successful learning and the effectiveness of individual work. Relevant and necessary in a
multilingual environment: the abilities to analyze and solve situations in the professional sphere outside the
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box, work with professional literature in foreign, Russian, Kazakh languages, navigate and integrate into a
foreign language environment, knowing its nature and characteristics.

The results of the study show that the formation of linguistic competency through the individual ap-
proach to teaching a foreign language can be achieved by expanding the range of tasks focused on students’
psycho-cognitive types.

Conclusions

To implement modern social requirements, new approaches are being developed. So the use of person-
ality-oriented, competency-based, communicative, differentiated, integrated, lexical, cognitive, and other
teaching approaches enables teachers to find an individual approach to each student. These approaches help
in organizing the learning process to pay attention to each student individually and at the same time work
with the whole group at the same time. The ultimate goal of each of these approaches is to develop in stu-
dents the ability to independently acquire knowledge and solve problems.

A lesson, as the main form of organization of the teaching process, allows the teacher to put into prac-
tice modern approaches. Each of these approaches requires special preparation, both on the part of the teach-
er and students. Of course, success depends on many factors — on the teacher’s knowledge of the subject
and general erudition, in other words, on the teacher’s personality. But this is not enough — you also need
knowledge of methodological skills, moreover, it is necessary for a teacher of a foreign language.

In the conclusion, it should be noted that in practice it is necessary to combine different approaches and
use those that are most effective in a particular situation.

Based on the abovementioned, we can summarize that each approach is very important in the lesson
planning system today; each teacher must adhere to one or another approach, but the approaches cannot be
used simultaneously, so you need to have a fine feel for each student before choosing the core of their pro-
fessional activity. Also, the teacher must take into account that the effectiveness of a particular methodology
within the framework of a particular approach to teaching depends on its relevance to the stated problem, the
teacher’s ability to regulate the time of using this approach, and the quality of the organization of preliminary
training, which requires careful study of issues for discussion, development of students’ skills and communi-
cative abilities.
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III.C. PaxmeToBa

HleTen TijIiH OKBITYAAFbI 3AMaHAYH TICLILIEP

Makanaza mer TUIIH OKBITYyHarbl 3aMaHayH TOCUINEpIiH KIacCH(UKAIMACH KapacThIppurraH. bip Hemece
OipHemie mIeT TUIIEpiH OLTy KONTEreH amamiap YIIH ©3eKTi Mocenere aiHamapl. OChIHIAN kaFmaiiapaa
HaKTBl KociOM Mocelneniepii INENIyre OarbITTajFaH IIeT TULAEPIH OKBITYABIH THIMIAI TOCUIIEpiH i3zmey
IIBIHBIMEH 63¢KTi Ooa Gactaabl. MakalaHbIH MaKcaThl — IIET TUTIH OKBITYIa 3aMaHayH TOCUTIEPAl Tanaay
xoHe KikTey. JKorapblia KenTipiireH MakcaT 3epTTey MiHACTTEpiH aHbIKTayFa MYMKIHIIK Oepesi: MeT TilniH
OKBITY/IaFbl 3aMaHayd TOCUIAEPAIH TCOPHUSIIBIK JKOHE 9ICTEMEINIK HETi3iH 3epTTey; OChl Macene OoifbiHIIa
FBUIBIMH ~ JiepeKTepai kuHakray. KoibUIFaH MiHAETTepAl IIenly VIIiH JKYMBICTAa JKOFapbl OiliM
KYPBUIBIMIAPBI, )KOFaphl 0i1iM KyieciH BosoH neknapanusacbHbIH KaFuJanapblHa COiiKec MOAEpHHU3aLUsIay
KaXeTTutiri cunarranrad. JKorapsl OKy OpbIHAApBIHAA OKBITY YIIIH OiTiM 6epy TEeXHOJIOTHsIIAPbIH KOJIAAHY
Mmacenenepi 3eprreni. Iller TimiH OKBITyZIa KY3BIPETTUIIK II€H KY3BIPETTUIIKKE HeTi3menreH Oumim Oepy
CTaHJapTHIH pedopMmanaynbl XKy3ere acelpylda Kasipri 3aMaHFBI AepeKkesiepre moiy xacauael. OHOa
COHBIMEH KaTap Ka3ipri IIeT TUIIH OKBITYy OMICTEMECIHIH HeTri3ri epekenepi, aram aiiTkaHma OIeT TLTIH
OKBITYaFbl 3aMaHayH TCUIIEp TaaHFaH.

Kinm co30ep: 3amanaym Tacinaep, weT Titi, 6iiM 6epy Kyieci, OKbITY, OKBITY d/1iCTepi, )KOFaphl OLTIM, OKY
MPOIIECi, KYPbUIBIM.

[II.C. PaxmeToBa

CoBpeMeHHBbIe NOAXO0/AbI IPH 00y4YeHUU HHOCTPAHHOMY SI3bIKY

B crarbe paccMoTpeHa KiaccuUKaIys COBPEMEHHBIX IT0X0J0B IIPH 00yIeHHN HHOCTPAHHOMY SI3BIKY. 3Ha-
HHUE OJHOTO MJIM HECKOJBKMX WHOCTPAHHBIX S3bIKOB CTAJ0 aKTyalbHOW MpoOIeMoii uid MHOTHX jJronei. 1 B
TaKNX YCIOBHUSX MOUCK 3()PEKTHBHBIX IIOJIXOA0B 00Y4EHHSI MHHOCTPAHHBIM A3bIKaM, HaIIPaBJICHHBIX Ha pellie-
HHME KOHKPETHBIX IPO(ECCHOHANBHBIX 3a/1a4, CTall ACHCTBUTEIBHO aKTyalIbHbIM. Llesb cTaThu — MpoaHanu-
3UpOBATh U KIACCH(HULMPOBATH COBPEMEHHBIC MOAXOJbI IIPU O0YyYEHHH MHOCTpaHHOMY si3bIKy. Ha3BaHHas
BBIIIE IIEJTb 03BOJIIET c(HOPMYIINPOBATH 3aa9H HCCIISIOBAHMUS: H3YIHTh TEOPETHKO-METON0IOINIECKyIo Oa-
3y AaHHBIX IIOJXO0J0B; 0000IINTh HAy4YHBIC JAHHBIC IO JAHHOMY BOHpOCY. JJIsl peleHus OCTaBICHHBIX 3a-
a4 pacCMOTPEHB! pabOTHI, OMUCHIBAIOIINE CTPYKTYPHI BEICIIETO 00pa3oBaHMUs, HEOOXOMUMOCTh OCYIIECTB-
JICHHST MOAEPHH3AIMN CHCTEMBI BBICIIEr0 00pa30BaHMs B COOTBETCTBHU C IIPUHIMIIAMH BoJIOHCKOH nexmapa-
uH. V3ydeHsl HccnetoBaHus MCIIONB30BaHMs 00pa30BaTEIbHBIX TEXHOJIOT Ui Il 00y4YEeHUsI B BBICIIEH IIIKO-
ne. IIpoBenen 0030p cOBpeMEHHBIX HCTOYHUKOB B 00JIaCTH peanu3anuu pedopMbl 00pa30BaTEIbHOIO CTaH-
JapTa, OpUEHTUPOBAHHOTO Ha KOMIETEHIMIO M KOMIIETEHTHOCTHBIN MOAX0A MpH 00y4EeHHH HHOCTPAHHOMY
A3bIKy. Kpome TOro, mpoaHalu3MpOBaHBl OCHOBHBIE IOJIOKEHMS METOAMKH IIPENOJaBaHUs WHOCTPAHHOTO
A3bIKa, B YACTHOCTH, aKTyaIbHBIE MOAXO/IBI.

Kniouesvie crosa: coBpeMEHHBIE TI0JIX0/IbI, HHOCTPAHHBIH S3bIK, CHCTeMa 00pa3oBaHus, 00yd4eHne, MEeTOJUKa
MIpero/iaBaHms, BEICIIee 00pa3oBaHue, yueOHbIH IIPOIecc, CTPYKTypa.
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ABCTPHUSIAAFBI TiJI MEH Ma3MYH/IbI KipIKTIipin oKbITY
(CLIL) Taciiin Koiiany TaxKipuodeci

Maxkanaza 3amMaHayd AQYIpAIH TananTapbl MEH CYPAHBICHIH KaHAaraTTaHABIPAThIH MHHOBALMSIBIK (opma
peringe maiiga OGosmran CLIL TEeXHONOTHSCHIHBIH aBCTPUSUIBIK TXipHOeCiHe capamnrama HKacajblll,
OasiHmaFaH. ABTOpJap ©3 FBUIBIMH-TICArOTUKANBIK  TOKIpHOENepiHe, aBCTPUSUIBIK —FaJlbIMIapMEH,
IKCIIEPTTEp MEH MPAKTUKTEPMEH OOJIFaH TIXipHOe almacyllapra CyHeHim, ABCTPHSIAFbl Ma3MyH MEH TLIIL
KIpIKTIpiI OKBITY ToXipuOeciHe TUINIK TapHXKa MIONy jkacall OTHIpHIN, opra OutiM Gepy sxyleciHnme
YCHIHBUIBIIT OTBIPFAH OYJI TEXHOJOTHSHBIH OiTiM Oepy Oepy xyileciHe eHri3inyiHIH anFblIAPTTapbIHA,
MaKcaThl MEH KYpbUIBIMbIHA CapanTama jkacaijibl. BUIMHIBanabl MEKTENTep MEH OWIMHIBAIIbI cabaKrap
JKEKEJIETeH MEKTEITepAiH HHHINATHBACHIMEH JKY3€re achIPhUIYHI jKoHE OHBIH OacThl anrbl mapTel CLIL-
MyFaIiMHIH MOHTIK JKOHE TUIMIK KY3BIPETTUINI MEH INeTeNl TUIIHJAE OKYy MaTepHalJapbIHBIH OOJybIHA
0ailIaHBICTBl €KEHi, MEKTEeNTe KOJJAHBUIATBIH IIOH MEH Tl KOMOWHALMACBHIHBIH allyaH Typii Ooiy
cebenTepiniy anrpimaprrapsl capanrtanbin, CLIL MmopenbaepiHiH MeKTen THNTEpiHE, MOH MEH T
KIpiKTipill OKBITY OarmapiamachlHa, MyFaliMAep MEH OKy MaTepuajjapblHa, OKy TOOBI MEH MEKTENTiH
JKarnaliblHa Kapail OeifiMmenyi 3eppenenmi. Kpocc-KyppHKyIyM TocLTIMEH OKBITYABI )KY3€re achIpaThIH
myranimaepre neaarorukansik KOO CLIL Goiibinina y3aikci3 0iniM Oepy KOHIENIUSICH YChIHBUIATIHABIFBI
GasHnanael. Munu-cabakran Oacram Tyrac 0ip OKY KbUIBIHA CO3BUIATHIH OKY KypCTapblHa NEHiHTI amyaH
TYpJ IIETeN TiMiH KIACCHKANBIK OKBITY MEH INeTeN TUTH OKBITY Tl peTiHie Yipery (opmaiapblH
MEKTeNTeri TUIMIK JaspiblKTa AYpbIC KOJIaHY apKbUIbl JIMHIBUCTHKAJBIK JUBEPCH(HKALUS KaMTaMachl3
eTIJIeTiHI aPTHIKUIBUIBIK PETiH/e OaranaHaibl.

Kinm ce3dep: KenTiNAiNK, WHHOBAUMSUIBIK TSCiN, Kpocc-kKyppukyiaym, CLIL, moH Men Tinai KipikTipim
OKBITY, OMIIMHIBaJIABI O11iM Oepy, OKBITY TEXHOJIOTHSCHI, Y3/IKCi3 OitiM Oepy.

Kipicne

byringe CLIL-re mereH KbI3BIFYIIBUIBIKTBIH apTybl OimiM Oepy camachlHAAFBl O3BIK TOKIpHOCHI
3epTTeyMeH TyciHmipyre Oomanmel. JKahammany MeH 5SKOHOMHKAHBIH KApPKBIHABI JaMybl, OJCYMETTIK
KOHBEPIeHIUS KiMHIH KaHAal TiIAI Kai Ke3/Ie KoHe KaHnal KOJIMEH OKybIHa MaHBI3Jbl OCEPiH THUTI3Ii.
Tinmi okyra TYPTKI OONAThIH KO3FayIllbl KYLITEP 9p €1 MEH aliMakTa oap TYpJi, ajaima OopiHiH Ke3[ereH
Makcathbl Oip, 01 — KbICKa Mep3iM IIIiHIe KaKChl KepceTkimke Ko xkeTkizy. CLIL 3amaHayu moyipiiH
TajanTapel MEH KYTKEHIHE jKayan peTiHAe JaMbIThUFaH WHHOBAIMUIBIK (opma. CLIL KapKbIHABI JaMBII
Kelle KaTKaH kahaHTaHyMeH OailylaHBICTBI TaJanTapFa )ayarn OepeTiH KOJIAHbl jkayaln KaHa eMec, KaiTa,
QNjeKaia ayKbIMIbl QJICYMETTIK MEPCICKTHUBAIAPMEH YHIECETIH, Jep Ke3iHJe TaObLIFaH IICIHIM >KOHE
©31HIH THIMIUTITIH A9JIeIACIl e, AT CaHaMIbI FalbIMIap.

Kazakcran PecryOnukaceinaa >kaimsl opta 0iiM Oepy KylHeciHe YIUTUIAI OKBITYIBl €HTI3y >KaHalaH
KOJIFA aJIBIHBIN KATKAHJBIKTAaH OYJI cajalaFbl e3re JaMbIFaH eJJIEePIiH TKIPHOSCIMEH TaHBICY MaHBI3JIbL.
OpuHe, Oy IeTenmiK ToxKiprude KazakCTaHIBIK OiiM Oepy JkyieciHe TiKelleld KOITipuIil KOsIIbl JeTeH o3
eMec, eUTKeH1 ap eNaiH OuTiM Oepy sKykeci, OKYIIbUIaphl, cadaK KypbUIbIMBI MEH (hOpMachl e3reiie, OHJa
OWJIMHTBaJAbl OKBITY/a YCHIHBUIATBIH IIeTen Tingepi Ae Oacka. TimTi onmapAblH IIeTeN TilMi MEH OHBI
CeleyIIiiepre ereH Ke3Kapachl MCH MOTHUBAIMSUIAPHI Jla e3reie. BIIMHTBAIAbl OKBITYFa OKYIIBLIAPIbI
KaTBICTRIPY YPHICIHIH ©31 op enfe op Typili YHBIMIOACTHIpBUIAAGL. EypomaHblH KeITereH elacpiHae
OKYIIbLJIAp aTa—aHaJapbIHbIH OTIHIII OOMBIHIIIA, MEKTEH KEHECIHIH IICeHIMIMEH, OIeTTe eIIKaHIak
ipikTeyci3 xy3ere acbipbiica, KazakcTanaa YT OKBITY OapiblK OpTa-»KoFapbl OybIH CHIHBIN OKYIIbLIAPhI
yiin mingerti. OKywsiapaa Tanaay, al MEKTenTe ipikTey MYMKIHAIr KapacTelpbUIMaiabl. Jlemek, Oy
cajamarel e©3T¢ eNACpIiH ToXIpuOeCiH capamTam Tapa3bUIayAblH Oi3re ymTingi OuriM Oepy mporieciH
YUBIMIIACTHIPYa KOMET1 THEPI aHBIK,.

*Koppecnondenm asmop. E-mail: gulnur_taraz@mail.ru
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9Qoebuemmepee wony

KP BFM «Kazakcran PecrybmukaceiHaa yImTiaai 61iM Oepy cascaThlH XKY3€Tre achlpy aschlHIa opTa
OlTiM OepeTiH MEKTenTepae TMOH MEH TiAlI KipikTipe OKbITy TexHojoruschiH (CLIL) eHrizy» ko6achn»
TPaHTTHIK FHUIBIMU-3EPTTEY TaKbIPBIOBI asChIHAa >kocnapianraH ABctpusigarbl CLIL — TarpuibiMpaMa
OappichiHIa 3epTrey TOOBI Bena yHuBepcurerinnae (University Vienna), Bena memarorukaibik
yauBepcutetinge (PH Wien), XKoraprer ABctpust neparorukanblk yauBepcuteTinge (PH Oberdsterreich),
HTL Spengergasse »xorapsl MmekrenTepinne 6omsin, CLIL npakTHKackIMEeH TaHBICTHL. Bena yHuBepcuteTiHae
CLIL afiHansicein x)ypreH 3eprreyiui-FansiM Kpucrtuane Janston-Ilyddepmen anemae CLIL-aig 3eprremy
karmaipiHa OaimanpicTel (Emperical research in CLIL), Tatesina bakoBckumen CLIL enrizinyin Oackapy
(Managing the introducing of CLIL) canacelHmarbl 3epTreyiepi skaiiel, Owmun Bbommapig
(Ucnanus/¥npibpuranus) CALP, Translanguaging GaiiiaHbICTBl NPaKTHKAJIBIK CEMUHApiapblHa KaTBICHII,
mikip anmacTeK. CoHpaii-ak JIMHIT KanachlHa ©TKEH FajlbIM-3ePTTEYIIUICP MEH MPAKTHKTEPHiH ToKiprOe
Oeicy ananpiHa avitHanran CCLA-2020 «CLIL in European classroom» xajbIKapasiblK KOH(GEPEHIIUAChIHA
KaTBICTBIK. TaFipiMaamMa OapbIChIHAA JKUHAKTAIFAH MaTepHUaiap YCHIHBUIBII OTBIPFAaH Makajara apkay
OOIIBI.

CLIL — okpITyna eki OarbITThl KAMTHTBIH TOCLJI, SIFHU MISTEN TUTIH ITOH Ma3MYHBI MEH IIETEN TUTIH OKY
MeH OKbITyAa Oipaeit konmany [1]. «CLIL refers to the teaching of a current subject other than foreign lan-
guages in more than one language» nen ansikrama 6epeni EURYDICE [2]. Byn Tocin meren TijiH HemMece
TIOH Ma3MYHBIH OKYIBIH >kKaHa (hopMackl eMec, o1 OyFaH ACHiH KOJMAHBUIBIT KEITeH KOITEreH ofiCTepIiH
0achIH KYpalThIH HHHOBAIMSIIBIK TexHOIorws. J{. Kotnnery aiitysrama, CLIL — OWIMHTBHU3M HIIEsIIapBIHBIH
OCEpiHiH, MIETeN TUTIH eKiHIII MIeT T peTiHAe MEHIepy WACAIapbIHbIH, KOTHUTHBTI OKBITY TEOPHSICH MEH
KOHCTPYKTHBHU3M HoTmXKecl [1].

CLIL ma3MyHABI ©3T€¢ TUIIE OKBITYABl MaKCaT €TETiH KipIKTIpUITeH TOCLI, TiJT MEH Ma3MYHIBI KaTap
MEHTepy/li MaKcaT €TeTiH JKaHa MeIaroruKaNIbIK TOCUT peTinae TaHbuibi oThip [1]. [1.Koitn men JI.MapmThiH
eHOekTepinge Oy Tocinre kenecineit anpikramanap Oepimeni: CLIL memarorukaiblk mapaaurma, O IOH
(MBICAITBI, XUMUST) Ma3MYHBIMEH Katap TiUIAl OipaeH yipeHy mereHai Ouraipeni )koHe eKiHIm TUTII MeHrepyai
KaKCapTy KoHE CKIHII TUAIH KOMETiMeH TUIIIK eMec caliaja, SFHH TUIIK eMec MoH OoubIHIIa, OiiM MeH
JaFJBIHBl JaMBITYIBl MakKcaT e€Til, OKYIIbUIapFa TUIAI NaMBITyFa TaOUFU >Karnail jkacail amanel koHE Oy
OKYTIIBUTAPBI TiJ YUPEHYTE BIHTATAHABIpaas! [3; 1].

Eypomnaga masmys meH Tinmi kipikTipin okpity (CLIL) memarorukanblK TOCUTIHIH €Ki MakcaTel Oap.
BipiHmigeH, oKymbUIapAblH OKY IMoHI OoMbIHIIA OiMiM alyblH KaMTamachl3 €Ty; al eKiHIIiJeH, IIeTel
TUTIHIET1 KY3BIPETTUNIKTEPiH apTTHIpy. byil kanmelmama MakcaTTapMeH Katap Eypoma emmepi kenmecimei
xKaliTrapra Oaca Hazap aymapaipl: OKYIIBUIApAbl WHTEpHAIMOHANM3AIMAJIAHFAH KOFaMa eMip cypyre
JaibIHAAY JKOHE OJlapFa €HOCK HAPBIFBIHIA CH JKaKChl MEPCICKTHBANIAD YChIHY (QJICyMETTiK-)KOHOMHUKAIIBIK
MIHJETTEp); OKYIIBUIAPABIH OOHBIHA IIETeN TiUTI apKbUIBI ©3r¢ MOJCHHETTEpre JereH KypMeT IIeH
TOJICPAHTTHUIBIK KYHIBIIBIKTAPEIH CIHIPY (QJIEYMETTIK-MOJCHH MIHACTTED).

OKymIsIIapabIH KeJIeci aCeKTIep Il JaMBITYBIHA MYMKIH/IIK Oepy:

— IIBIHABI MPAKTUKAIBIK MaKCATTAPABI alFa KOsl OTBIPHIN OKYIIBLUIAP/IBI TUI YHPEHYTE BIHTAIAHIBIPY
ApKBUTBI THIMJII KOMMYHHKAIIASFA €KIH J>KaCalThIH TUIAIK JAaFAsUIapAbl JaMBITY (JIWHTBACTHKAIBIK
MIHJICTTED);

— moHII Oiy ’KOHE OKyFa KaOiJeTTiNiK, op TYPJli MHHOBALMSUIBIK TACLNAEp apKbUIbl MOHHIH MOHIH
YFBIHYFa BIHTATAHABIPY (OKY MiHACTTEPI).

Asctpusnarel CLIL mamysr xkaiins! . AsxkyOansiH « Windows on CLIL in Austria» MakajmacsIHIa eIAeTi
JMHTBUCTUKAJBIK KardaiaaH OacTam OHBIH MakcaTbl MeH KypbUibiMbl, CLIL myramimaep naiisiapay, Oy
WHHOBAIUSJIBIK TOCUIIIH 9[iICHAMAChI MEH OHBI JKY3€re achIpyFa KaXeTTi MaTepuaiiap KalblH KapacThIpFaH.
K.Janeron-ITydpdep «CLIL classrooms as language learning environments: analysing classroom discourse»
TaKbIPBIOBIH/IA TOKTOPJIBIK AMCCEPTALIUs KOPFall, OipKaTap FhUIBIMUA Makajanap skapusuiagsl. C. Mewald non
Ma3MYHBIHA HETi3/IeJIe OTBIPBIN IIETEN TiMiH OKBITYABIH apTHIKIIBUIBIKTAPEI MEH KEMIIUTIKTEpl Kailbl,
aBCTPUSUIBIK TeXHUKAIBIK Koutemkaepaeri HTL CLIL npaktukacel (U.Smith, T.Finker; K.Iletep), koctimai
MEKTENTep JKAMIbl ASMIUPHKAIBIK 3eprreyiaep (M.BampHep), opTa MEKTENTiH TOMEHT1 OYBIHBIHIAFHI
OwnuHTBaNABl cabak muaakTukackl (M.Barnep-XaszemOaysp) »allibl ayKbIMIBI 3€pPTTEY IKYMBICTAPHI
KacallFaH.
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Hezizei bonim
OoicHamacwl

50-meH actaM TiIme COMNICHTIH ABCTpHSINAFbl KONTUIAUTIK JKOHE OWJIMHTBAIABI OUTIM Oepy >KauIbl
aliTkaHma, OyJI enjiH XalKbIHBIH OSTHUKAIBIK KypaMblHa TOKTajiMmayFa OonMac. MyHma MEKEHACUTIH
VATTapIBIH TIAEPl A€ Op TYpPJIi CTaTycKa Me: MEMJIEKETTIK T, OKIMIIIIIK Tij, pECMH TUT CTaTyChIH H€ TiJ,
alMaKTBIK TUI, a3 YIT OKUIIEpiHiH Tiamepl KoHE OJapAblH ©3 CTaTyChlHa Colikec e3apa KOJJaHy
koMOuHanusicel aa anyan Typii (Kecre 1).

Kecre 1
Mekeme xoHE
. . . ISCED
KaMTaMachl3 eTiLy Tin craTychl Tinnep o
JeHreii
CTaTyCHI
. . . Hemic+arbuiibiH;
1 MemitekeTTiK Tii + 1 )KeprislikTi eMec T . . 1-3
HeMic+]paHity3; HeMiCHUTAIbSIH
.. . HEMiC+CIIOBEH; HEMiC+XOpBaT;
1 MeMmJIeKeTTIK T + 1 pecMu TiJI CTaTyCbIHA Ue . .
. o . HEMICTBEHIP; HEMICHTUEX;
MekTenTiH 1 a3 yI1/ alkMakThIK Ti .
- HEMIC+CII0BAK
KaMTaMachl3 eTilyi — - -
1 MemJiekeTTIK TiT +1 pecMu TiJI caTychblHA K€ a3 [HEMICt+CIIOBEH+aFbUIIIBIH; 1
VIT OKUIACPIHIH TiT + 1 )KepTuTiKTi eMec T HEMiC+CIIOBEH+UTAIbSH
1 MmemiekeTTik Tii + 1 a3 YT OKUIIepiHiH Tidi .
. . ¥ JICPIHIH HeMic+ChIFaH 1
peTiHae MOMbIHIANFaH aliMaKTBIK eMeC TiJ

[Content and Language Integrated Learning (CLIL) at school in Europe. Austria National Description].

ABcTpust PecryOanKachIHBIH MEMJICKETTIK Tl — HeMmic Tiji [4] sxoHe 01 §16, Abs. 1 SchUG35 coiikec
ABcTpusiia OKbITY Timi Oonbin Tabblaanbl. «Unterrichtssprache ist die deutsche Sprache, soweit nicht fiir
Schulen, die im Besonderen fiir sprachliche Minderheiten bestimmt sind, durch Gesetz oder durch zwischen
staatlicheVereinbarungen an der es vorgesehen ist» §16(3) SchUGUnterrichtssprache, sFHu MeKTeHTerl
OKBITY TUTI Typasibl TapMarblHA Coiikec OacKa MIeTeN TUTIH OKBITY TUTI PETIHIIE KOJJIaHyFa Ia 3aHIbI HETi37e
pykcat erinreH [5]. Hemic TinmiHiH OKBITY TUTi peTiHIeri craTychlHa Koca OKy »ocmapbiHaa Hewic Timi
«MIHAETTI TOH» peTiHAe OapJIbIK MEKTENTepHe OKBITBUTYbI KepceTinreH. COHbIMEH KaTap €H Kol TapajfaH
IIeTeJ TUIl — aFbUIIIBIH TiJTi, eKIHII OpbIHAa — (PaHILly3 TiJIi.

ABTOXTOHIIBI TONITAPABIH TiJl PETIHAEC BEHIP, CIOBEH, XOPBAT TUIAEP] OKIMIIUIIK Tl CTaTychblHA He
Oosica, an 4ex, CIOBaK >KOHE CBhIFaH TULAEpl a3 YIT OKUIIepiHiH Timi peTiHme Kopranaabl [6]. JKoHe ochl
timaep CLIL TeXHOIOTHACKHIH JKY3€Tre achIpy/ia TiIAep KOMOMHAIMACHIH Kypay/la €CEnKe aabIHAbI.

ABcTpusana KocTinai OimiM Oepymin op TypJli MOAEITBIAEPI JKacaaFaH: HEMIC JKOHE aFbUIIIBIH TiIACpiHe
HETI3JIENITeH BIUTapiiel OarjapiamanapiaH OacTar, aBTOXTOHABI a3 WIT OKUIIEPiHIH, MUTPaHTTapIbIH
TiJEpiH KaMTUTHIH Oarmapnamanap na Oap. COHFBI €Ki >KaTTBl ecKepe OTBIPBIN, KOCTUAl OimiM Oepyniy
MakcaThl KOFamza KOCTUIMIIIKTI cakTall Kaldy Ma, oJ¢ KOCTUIAUIIK asChlH apTTBIPy Ma JIeTeH Cypak
TyBIHIAIBL. JlerenmeH, KocTinai OiniM Oepyre AereH KbI3bIFYIIBUIBIK apThII KeJleai, Oy cips, ABCTpusiaa a3
WIT OKIIAIPiHIH KYKBIFBIH KOPFay HUETIHEH TyFaH 0oJica Kepek.

Bamanapra meren TimiH yiipeTy OanabakmanaH OacTam KOJFa aJlbIHFaH: KIMMKSHTal Ke31HEH Tij yHpeTy
Oara Gakira TopOMEIIICPiHIH MIHIETIHE XKaTaabl )KOHE MEKTEIIKE MalbIHABIK O0BIT TaObIaabl. JKekemereH
(dbenepanapik o0JBICTapIa KONTULAUIIKTI KOJIayFa alphIKIIa Ha3ap ayAapbliyaa. ATan aiTkanmga, Tuponna
OamanmapablH aHa TITIH JaMBITY XKOHE HEMIC TUIIH YHpEeHyiHe KOoJiIay KepceTy MakKcaThIHIAa aHa TiUTdi
ToOpOHMEIIIEPMEH KaTap HeMIC TUIII Ieaarortap Oipiecim »xyMbIc aTtkaphbin kejiemi. 2005/06 oKy sKblLIbIHAH
Oactam OKYIIBIHBI OacTaybllll MEKTENKe KaObUIfay aiblHAAa OHBIH HEMIC TUIIH MEHrepy JICeHrewi
anbIKTanaael. Erep Hemic TidiH omi ne Oornca yipeHy KakeT OOnFaH Karjaifa, aTa-aHajapra KOCHIMILA
ca0ak anyra KeHec Oepijie/il )koHe 0J1 cabakTap MEMIIEKET TapalblHaH Kap KbLIaHIbIPbLIAIbI.

Homuorcenepi

Byringe aBcTpusuibIK OacTayblll MEKTENTiH OKy OaraapiiaMachblHa IIEeTeN TiUTH KIPIKTIpil OKBITY
OipiHII CBIHBITITAH OACTaNBIN OTHIP. bacTaybIn MEKTENTIH aJIFAIKbl €Ki KBUTBIH/IA IIeTe Tii (0yJ1 omeTTe,
arpUIIIBIH  TUT, aim KeWbip MekTenTepae ¢paHIy3 TuUll HEMece KepIIiec eNaepaid Tiaepi)
KPOCCKYPPUKYIYMIBIK TOCITMEH, SFHU, MIHICTTI MaTeMaTHKa, ’KapaTbUIBICTaHy, OHEP, MYy3bIKa OHE JCHE
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LIBIHBIKTBHIPY MOHAEPIHE KipiKTIPUTiNl OKBITBUIAABI. ABCTPHSAA aFbUILIBIH TiIiH OacTayBIII CHIHBINTA OKBITYJa
KOJIAHBIIATEIH KipikTipinreH Tocim — mini-CLIL, aFbUIIIBIH TUTIH KYHIETIKTI OKYIIBUIAPMEH KapbIM-
KaTBIHACTA JKOHE OKYIIBLIAPIBIH ©3apa KapbIM-KaTBIHACBIHIA KEUICHAl KosjaHy OacTel Hazapaa Ooiassl.
KipikTipinaren Tociini KoigaHATBIH MEKTENTepAiH OopiHnae 1—2-chIHBINTapAa aFbUIMIBIH TUT anTackiHa Oip
pet mini-CLIL apKbUTBI OKBITHIICA, 0ACTAYBIIT CHIHBINTHIH KeJleci €Ki KBIIBIHA OYIJT KOHIISIIINS apbl Kapan
KaJFacaIbl ’KoHEe KOCBIMINA KYH/IEMIKTI KapbIM-KaThIHACKA /1a Ha3ap aylapblIazbl.

CLIL opra mektenTiH opTa OyBIHBI MEH >KOFapbl CHIHBIIITAPBIHAA JKOHE acipece, Kaciomu Oinmim Oepy
calachlHIA aca MaHbI3Abl pey OWHaWabl. ABcTpusi bBONOH jAeknapalMsaChIH, OHAAFbl YHHUBEPCHTET
CTYICHTTEPIHIH aKaAeMHUSUTBIK YTKBIPIBIFEIH, OKYABIH VIIIHII CATHICBIH IIETEN TUTIHIE JKaJFacTHIPBLIYBIH
KOJIIauabl.

Byringe CLIL op Typmi yiibIMaacTeIpymbuiblk Gopmanapra ue. ABctpusuiblk CLIL KbpI3MeTiH Ky3ere
achIpYIbIH KYKBIKTBIK HETi3l MeKkTenTe OumiM  Oepyai  yHbIMAacTelpy Typaisl 3aH § 16/3
(Schulunterrichtsgesetz) 6onbin Tabbutans! [5]. «... Furthermore, the Provincial Educational Board, follow-
ing an application from the head of a school (...), approves the use of a modern language as the language of
instruction (working language)of this (...) seems to serve the purpose of improving education in foreign lan-
guages and does not prejudice the general accessibility of the individual formats and subject directions of
different types of schools. This approval may also be granted to individual classes or individual subjects
taught. (...)» [7]. Bacrankeiga Oyn 3aH a3 yAT OKIJAEPiHIH TUTIHAE OKBITYAbl KamMTaMachl3 €Ty YVIIiH
KaOpuTmanran 6omateiH, anaina on CLIL-miH ke3 kenreH ¢opMackl yimiH Heri3 60msim Tadsmaasl. CLIL-mi
OKyFa HUET OUIAipreH OKyIIbIIApFa emKaHAal Tajdan KoWeuMaiasl [8]. bacraysim mekTenke KaObUIIaHFaH
opOip OKYIIIEI OCHI OaFIapiIaMara KOChLUIA/IbI.

ABcTpusHbIH bimiM Typanmsl 3aHbIHA €HTi3UIMeH eo3repic Mekrten Oarmapiamaceiamarsl  CLIL
TTO3UIUSCHIH OekiTin 6epi, ochnaiima xekenereH Mekrentepre CLIL 6armapiaMachiH €HTi3y1e aBTOHOMUS
oepingi. CLIL kypchlH KyphUIBIMAAyFa KelreHae oKy OarmapiiamMaiapblH op MEKTEN 63 bIHFaiblHa Kapail
Oeifimzieyre KYKbUTBL: anFbi3 maptel — erep CLIL enrizinerin Oosica, AeMEK Till MEH aNTalbIK caraT CaHbI
aHbIKTasIbII aneiHybl THIC (BMBWF 2018: Lehrpline — allgemeinbildende hohere Schulen) [9]. By Tacin
MEKTEeNTepAiH KaXKeTTiriHe, OKyIIblIap MeH Myraiimuepre coiikec kenetTiH xeke CLIL Garmapnamanapist
KY3ere acblpyfra, coHnmail-ak OarmapnamaHbl Kosia Oap pecypcrap MEH OKBITYIBIH EKe MakcaTTapblHa
Kapail KypeUIsIMmayFa MyMKiHIIK Oepemi. Connmbikran ma CLIL »xob6amap WHTEHCHBTUIITT MEH ayKbIMBI,
CO3BLIAThIH yaKbIThIHA Kapail op Typ:i Oosbin kenyi sxoHe hard CLIL 6armnapiamanapsl MeH ke3aericok CLIL
Oarmapiamarnapsl apacblHaa OpKUJbl popmarapra ue 00ysl MyMKiH. JKeprilikTi MeKTen >xaraaiibiHa coiikec
KEJIeTIH OKy OarmapiaManapblH KYPacThIPYAAFbl epKIHAIKTIH OOTYBIH MEKTENTEepPre OSpuIreH apTHIKITBLUTBIK
Jenl KapacTeIpyra Ooyap enmi, IereHMeH, OacIIbIIBIKKA ajaThlH HaKThl KaruAgalapAblH OoMaybIHAH,
OUPEKTHBTI OpraHjap TapamnblHaH OacibUIBIKTBIH onci3airinen CLIL OarpapiamanapbIHBIH — 0achkiM
KOIIIIUIIT «eTe TOMEH JIeHTel 1e» 0actay aiabl nen tonmbuiaiael Jansron-ITyddep.

Asctpusina CLIL «Englisch als Arbeitssprache» (EAA) neres TepMuH apKbuUibl TaHbiMal. «kEAA means
using English or the foreign language in teaching situations ranging from short project to bilingual education
throughout the whole school year» [10]. MyHaa Tin moH Ma3MyHBIH OKBITYJa KOJJAHBUTYBl MYMKIH Kypai
peTiHze KapacThIphUIAbl, SFHU MAa3MYH/IBI OKBITY MEH TUI YHpPEHY Katap >kypeni. «Ma3MyHIbI OKBITY» KOHE
«TUT YHpeHy» IEeTeH TEePMUHACPIIH KOJIAHBUIYBI — Ca0aKTBIH OCHl OaFbpITTa YHBIMIACTHIPBUTYBI TTOHIL
caHaJbl TYpJE OKBITYyFa BIKIAN €Till, OKyIIbUIapAbl Ma3MYH MEH LIeTeN TUTiH Oipleil caHamsl TypAe OKyFa
xereneyl Ttuwic nerenai Oinmipeni [10]. «Englisch als Arbeitssprache» (EAA) Tinmik XoHE OKBITY
MakcaTTapblHa TIOHIIK cajaHbl KOCAa OTHIPHIT, JTMHTBHCTHKAIBIK KAaOUIETTEPAl e apTTHIPY; MOH cajachIHIA
mieTeNn TUTIH KOJNJaHyIbIH MaiAachl Typajbl TYCIHIKTI KEHEHWTY apKpUIbl BIHTAHBI apTTHIPY; Ooalakka,
KociOM MaHcam IeH 9JeYMETTIK e3repicrepre AaiblHAAy; OKYIIBIHBIH IIeTeNl Timi OoWbIHIIA OiTiMiH
JKaKCapTy KOHE KOMMYHHKAITUSIIBIK KY3BIPETTUTITIH apTThIPY, COHBIMEH KaTap IIeTeN TUTHIE )KYMEBIC 1CTey
OapbICBIH/A KE3/IECETIH op TYPJIi KUBIHIBIKTAP B! )KCHYTe KaXKETTi JaFJbUIap bl KaIbINTACTBIPY KaTa bl

Asctpusina CLIL xoHumenmmsacel opra OLTiM OepeTiH TEeXHUKAIBIK MEKTENTEPAiH OKY >KOCHapblHAH
OcpiK OpBhIH aJIFaHBIH aWpBIKIIA atam KeTkimi3 kenmemi. «2011 Kbuthl KaObUIMAaHFaH TEXHUKAIBIK KOCIMTIK
MEKTEeNTePpiH kaHa oKy xkocmapiapbiaaa CLIL oKy MEH OKBITYABIH MIHIACTTI 3JIEMEHTI OOJBINT TaObLIAIbI.
Ocpinaiima ABctpus eyponanslk CLIL KaybIMIAcTBIFBI apachlHIa JKEKE Japa €peKIIEICHIeH MO3UIUSHBI
uemzeHin typ, cebedi EypomaHbly kenrtereH engepinze Oyl TOCI OKyHIbUIAp €3 €pKIMEH TaHIal anaTblH
OWJIMHTBaJIZIBl OKBITYJBIH O6eJiri peTiHae KOMIaHbLIbll OThIpY. «Mit dem Inkrafttreten der neuesten
Generation von HTL-Lehrplénen im Jahr 2011 wurde CLIL als ein verpflichtendes Element des Lehrens und
Lernens an technischen Schulen verankert. Osterreichbefindetsichdamit in einervorersteinzigartigen Position

192 BecTHuk KaparaHgmHckoro yHusepcurteTa



ABCTpuagarbl Tin MEH MasMyHAb! KipiKTipin OKbITY...

innerhalb der europédischen CLIL Community, da in vielen anderen europdischen Staaten CLIL meist
ausschlieBlich als Teil bilingualer Lehrginge, die von Schiiler/innen auf freiwilliger Basis gewéhlt werden
konnen, zum Einsatz kommt» [11]. CLIL-mig HTL ymria apTBIKIIBUTBIFBL: MaMaHIBIKKA naieramaymsa: HTL
OiTipymijiepi €3 MaMaHABIKTapbIHAA aFbUILBIH TUTIH XHi KojzaHanuel. Lllerten TinmiH yiHpeHyzde: meTen
TUTIHIE aybI3eKi KOMMYHHUKAITUS ICKEPIIITiHIH KaKcapybl, COHIeY Keaepriepid xKeHy. MeKTel cascaThIH/IA:
OKYIIBLIAp YIIIH TapTHIMIBUIBIKTBIH apTybl, OKYIIBIIAPABIH YTKBIPIBIFEL. MyFamimMaepre KOUbUIATBIH jKaHA
TaNaNTHIH KYIICIOl: MyFaiMJIEPiH iIKi BIHTACHl MEH KbI3bIFYIIBUIBIFBIHBIH apTYbIHA.

HTL mexrentepae CLIL GarnapnamanapblH eHAIpY ToKipuOecin capanraii kene keneciaeit Good CLIL
Practice MpIcanmapsiH YChIHYFa OOJTaIb:

— CLIL 6arnapiaMachiH OKY IIpoOILECiHe eHri3yaeH ajanbiHaa Teambilding, s¥Hu MoH MyFaaiMi MEH TiJI
MYFalliMiHIH TaHJIeMi KYpbUTYHI THIC.

— Xeprimikti nemarorukansik KOO (PH) mon MyramiMaepiHe apHAN aFbUNMIBIH TNl KypCTapbIH
yisiMaacTeipanasl sxoHe Cambridge 1st Certificate amy MyMKIHAIN KapacThIPbUIAbL, KEPTUIIKTI aFbLIIIbIH
Ti1 MyFasiMzepi IoH MyFalliMAepiHe apHal TUIAIK OUTIKTUTIKTI apTThIPY KypCTapblH YCHIHAIBI.

— CLIL-gai capanan KoifaHy: SiFHA HEMIC TiTiHAE OKBITKAH OYPHIC JET TaOBUIATBIH TaKbIPHIIITAP MEH
cajayiapapl aHBIKTay (MBICQIIBI, OJIIIIEM MEH HOpMajap aFbUIIIBIH XKoHE HeMic TumepiHae Oip-OipiHeH KaTThI
CPEeKILIeICHE T ).

— Kim-neni-kaman-kanmanslkTel aykeiMaa CLIL GarnmapiaMachl aschlHAa OKBITBUTYBI KEPEK EKEHi
AJJIBIH aNa KeJiciiei.

— CLIL cempnTa OKymbsl cadbl 20-7aH acmaiipl; OKYyIIbUIApFAa KYHICTIKTI aFbUIBIH TUTIHJE
«OipHOpCe» YCHIHBUIBII TYPabl.

— Team Teaching: XbUT CailbIH TaHAEMIIC KYMBIC KACAHUTHIH TTOH MEH TUT MYFATIMIi KOHE OJapIbIH
MIHJICTTEp] aHBIKTAIABI.

— Cabakra TakpIpbIll OOMBIHIIA KE3IECETiH TIIIoCcapuil alAblH ana JalblHAaIaabl; arbUILIBIH TiJT
cabarplHOa TOH calarbl YIIiH MaHBI3IBI OOJNBIN TAaOBUIATHIH, MBICANIBL, JTa0OPaTOPHSUIBIK XKYMBIC ece0i,
TIPE3eHTAINsA, T.0. MOTIH COPTTaphl KapacThIPhIIaAbl; cabakTa KOC TUIMI CO3MIK, OHJIAWH CO3MIK KOJDKETIMIII;
MYFalliMAep eKi TiIAl apajacTeipyFa pyKcat Oepeli, TeK meTen TiUTiH OenceH i Koaaany 6achIMIbUIBIKKA He.

Byringe CLIL aBcTpusiblK MEKTENTiH Kypampaac Oip OedjiriHe aiHangbl, OKy MaTepHajlapbl >KOHE
MyFaJliM Jaspiiay KOHIICHIMACBIMEH KamMTaMachl3 €TUITEH, Y3IIKCi3 OuriM Oepy ceMWHapiaphl KYMBIC
icrerimi [12]. Kipikripinren cabakrapapiy 90 % aFbpUIIIBIH TUTIHAE KYPri3iieni, anmaiina okpITy (paHirys3
TiiHAe Hemece ABCTpHsAMEH IeKapajac KeplIiiec enAepAiH TUIAepiHae KYpri3iieTiH MekTenTep ae Oap.
Cypanbsic TOMEH TiImep Ie Ke3mecerdi, OHBIH cebedi — omapaarbl KaXeTTI OKYy MaTepHalIapbIHBIH
TammubUIbIFEl. COHBIMEH KaTap IMIETeN TIMIH KIACCHKAIBIK OKBITY MEH IIMeTeN TUIIH OKBITY TUTI peTiHme
yiipetry ¢dopmanapblH MeEKTeNnTeri TINAIK JaspiblKTa JIYPHIC KOJNJaHy apKbUIbl JIMHTBUCTHUKAJIBIK
nuBepcuuKkanus KamTtamachei3 etineai. Ocbulaiiia «JacTypiui» IeTe Tili peTiHae OKbUIATBIH Ke3 KelreH
TUTAI OKBITY TUTI PEeTiHAE KOJAaHa OTHIPHIN Yipenyre Oomambl. ABctpusga CLIL-miH ©31HIIK epeKIetiri
Oap. MyHma mreten TUTl peTiHIE KeW jkKaFmaiiga HeMic TUTIHIH e KOJIIAaHBUTYBl MYMKIH. by emmeri
KONTUIAUIIK TeH aBTOXTOHIB! TUTAEPHAIH OKIMIILTIK cTatychiHa OaitnmanbicTel. Eypoomakra O6yringe CLILIG
(Content and Language Learning in German) >k00achkl, OHbl MUTpaHTTapFa HEMIC TUIIH YHpeTyae Kajai
KOJIZIaHy MOceseci 3epTTemny/Ie.

Herisri okpiTy TimiHeH (Hemic) Oacka TiIAEPAE OKBITBUIATBIH TOHJICP TYpaibl EHIKAaHAAl YIJITTBIK
CTaTUCTUKAJBIK MOJiMeT Taba aiuMaiblK. Anaiina, aBCTpUSUIBIK TaKipuOeHi capamrail keie, reorpadus,
Tapux >koHe Omojiorus eH keH taparan CLIL-moH merm Tommbutanblk. MyHIA TIOH TaHAAY €Ioyip IopeKene
OlmikTI MyFamiMaep MEH OKy MaTepuaibiHa OaiinmanbicThl. COHFBI JKbUIIApbl TeMeHri ABCTPHUSHBIH OilliM
O0epy KeHecli akaJeMHUsUIBIK OpTa MEKTENTepae MYFaliMAepldi MaTeMaTHKa, (QH3HKa >KOHE XHMUS
cabakrapeiiga CLIL TocimiH KojZaHyFa BIHTAJAHIBIPY KEPEK JEreH YCHIHBIC jkacaraH OOJIAThIH.
MyraniMaepre AUTAKTHKAIBIK JKOHE TUIMIK MaWbIHABIKTaH OTY VINIH OHMIpICTeH Ko Yy30ed Kociou
OUTIKTUTIKTI apTTHIPY KOJIJaphl YCHIHBUIIBI.

ABcTpusna OacTaysllll MEKTEN IIEH OpTajiay MEKTENTe MYFaIiM OOJy YIIiH MeIaroTUKAIBIK KOFApFhI
OKy OpHBIH ToMamiay Kepek. An akagemusuiblk opra Mekrten (Allgemeinbildende Hohere Schule)
MYFalliMiHIH 63 ToHI OOWBIHIIA aBCTPUSUIBIK YHHBEPCHTETTIH MarucTpi JAereH Aspeikeci OONMybl Kepek.
ABcTpHsIa OpTa MEKTEIT MYFaTiMJIEPiHiH OackiM Oediri eki moH OolibiHIa MamaHgana el CLIL cabakra Tin
MyFalriMziepl kebiHece eKiHII MOHIePiH meTen TUTiHae 6epeni. MyrairiM o3 IoHIH HeMic TiJliHeH O0acka Tiime
OKBITY MAceJIeCiH MeKTen OacIUbUIBIFbI Keleciiel kalTTappl ecenke ana OThIpbIn mmemnresi: myranim CLIL
KoimaneuiaTeiH TUIMIH MyFamimi Me? CLIL cabak >kypri3iieTiH Tuige ceyelTiH enne OonraH Oa, mamipex
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aifiTcak, coHza okbIn Hemece xyMbIc ictereH 6a? CLIL cabak »kyprizyre KaXKeTTi JIMHTBUCTHKAJIBIK JKOHE
omicHaMaNbIK MalbIHABIKTAaH ©TkeH 0e? Myramim CLIL Timinig ceitneymmici me? CLIL TimiH MeHrepy
JOPESKECIH PAaCTaWTHIH TUIAIK eMTHXaH Tanceipran 0a? Kemneci memrim — Team-teaching, sFHU MOH MyFaIiMi
MEH TiJI MYFaJIIMiHIH TaHJIeMi, MYH/Ia 9JICTTE TUT MyFalliMi aHa Tini (native speaker) OoJbIm Kemei.

byrinae aBcTpusubik memarorukansik KOO G6aceiM Oemiri omicreMenik kypcra CLIL Garmapiamachia
Koca yceiHanbl. OFaH OeIHETIH caFaT caHbl OipHEIIe caraTTaH Oip HEMece €Ki ceMecTpre IeHiH OOyl
MYMKiH. JKoHe KypCTBIH COHBIHAH CTyIEHTTEpre cepTUHUKaT Oepinesi. ABCTPUSUIBIK YHUBEPCUTETTEP 11 1€
Oonca KIpIKTIpUITEH OKBITy OOHBIHIIA MyFaJiMAepre apHajlfaH HHTCHCHUBTI OKBITY KypCTapblH YCBIHA
KOWMaraH, OYyJ1 TaKBIPBIIT iCHAMAIIBIK KypCKa KipiKTipiJIreH.

Illeren TimiH 1-ceIHBINTaH OacTam KPOCC-KYPPHUKYJIYM TOCUIIMEH OKBITY OKy OaFmapiiaMachlHa
CHTI3IITeHHEH KeWiH MyFaliMAEp/i ajibIH ajia )KoHe )KYMBIC OapbIChIHAA Y3/IKCi3 OlTiM axy Oaraapiamachl
asChIHIA JaWbIHAAay JKy3ere achIpbutbill kKenemi. Keibip memarorukansik KOO CLIL OGoiibHIIA €Ki-TopT
CEeMeCTpre CO3bUIATBIH Y3IiKci3 OimiM Oepy cemuHapiapbiH (Akademiclehrgénge) ycwiHAzpl. ¥JITTBHIK
JeHreae KOOpAUHAIMS JKOK. AYKBIMIBI CEMHUHApiap YIUiH OKy OarmapiamanapblH negarorukaisik KOO
e3aepi azipneitni. Meicansl, ['pan-Orrendepr megaroruka OpTaibFbl aFbUIIIBIH TiJIH JKETIK MEHI€preH
OapibIK TIOH MYFalTiMACpiHE apHAIFaH YII adiblK malbiHABIK KypchiHma CLIL omicHamanbelk Herizmepi,
MpaKTUKANBIK 3epTTeynep (action research) capanTamanapblH OHE KYKBIKTHIK ACTEKTiIepAi YCHIHIBI.
Ochl xbUTbl Kinarendypt ynuepcuteTi ABCTpus TULAIK KysblpeTTistiktep optanbirbiven (Osterreichisches
Sprachen-Kompetenz-Zentrum/ OSZ) BIHTEIMAKTACTHIKTA TOPT CEMECTPIIK KypC YHBIMAACTBIPAEI. MaKcaTThl
HBICAaHBI — TIEAArOTHKAIBIK TOXIpHOeci YII KbBUITaH KEM OpTa MEKTEN MYFaTIMAEpIH OKBITY. byraH
KOChIMINIa TaFbl ga Professionalitit im Lehrberuf (ProFil) TepT ceMecTpiik yHHBEPCHUTETTIK OKY
OarmapiiaMachblHa KATBHICKAaH MYFaTiMJAEp TeJarormka MarucTpi Iopekecid amysiHa Oomanmbl. [13]. Bena
KaJTanelK OuTiM Oepy keHeci Bena memarorukanbik KOO Gipiece OTBIPBIT Y3IIKCi3 OKBITY CEeMHHapIIaphl
asICBIH/IA eKiHILI MOH/IEpPiH aFbUIIBIH TITiHAE OKBITKBICHI KEJIETiH OpTanay MEKTEN MyFajiMIepiHe apHal eKi
cemectpiik Dual Language Programme (DLP) ycriHansl.

MyraiiM gasipiiay KypChIHBIH aJIFAITKbl CaTHICBIHIIA, KIPIKTIPIITEH OKBITY 9ICTEMECIMEH KaTap IIeTel
TiJTIHIE aybI3eKi coliey ICKepIiKTEepiH AaMBITyFa eKIIiH jKacallblll, alTachlHa § carar IIeTel TUTIH OKBITYAbI
KapacThIpabl.

Ochl opaiia TPaHTTHIK FBUIBIMH-3€PTTEY K00aChl asChIHAAa MEKTEN MYFaIiMICpiHEe apHaIFaH »XOHE
VIOTUIII OKBITY JXKYHECiHe aypIcyFa MoH MYFaTiMAEPiH JKaHa WHHOBAITMSUIBIK TOCUITe MaWbIHAAYIAsl MakKcat
etkeH «Opta mekrenteri CLIL TeXHOMOTHACHD) aTThl KEUICHIl KociOW OUTIKTLNIKTI apTThIpy KYpPCHIHBIH
Oarmapiamachl KypacTHIPBUIBIN, Tapa3 MEMIIEKETTIK MeAaroTUKalblK YHUBEPCHUTETIHAE KOJIIAHBICKA
eHri3ingl. barmapmama Tek ToH MyFaliMAepi FaHa eMec, IIeTel TUTI TOHIHIH MYFaliMAepiHe apHaJFaH
koHTeHTTi kxoHe CLIL cabakra AKT KonmaHBUTyBI CHIHIBI canaiapasl KaMThIas [ 14].

ConbiveH, CLIL KbI3METiH jKy3ere achIpyAblH KYKBIKTBIK HETi31 MeKTenTe 011iM Oepy Typaisl 3aHMEH §
16/3 (Schulunterrichtsgesetz) perrenred. MyHbIH 0api €piKTI TYp/Ie JKy3€ere achlpbliaibl, OATKEHI ABCTpHsIA
MIETEN TUTIH OKBITY TiJIi peTiHIe KoJAaHyFa OaiaHBICTHI CITKAHAal 3aHIbI MIHACTTEY JKOK. BYIMHTBaImBI
MEKTeNTep MEH OMIMHIBaJIbl cabaKTap >KEeKeJIereH MEKTENTepAiH MHUIUATUBACBIMEH JKY3€Te achIpbliIajbl,
MYHBIH 0acThl anfsl mapThl CLIL-MyFamiMHIH TOHIIK JKOHE TULMIK KY3BIPETTIUIIr JKOHE OKY MaTepHATBIHBIH
6omypl. COHBIMEH KaTap BIHTAIBl MYFaIiMACpPre TUAAKTHUKAIBIK JKOHE TUIMIK MaWBIHABIKTAH OTY VIIiH
OHIIpICTeH KOoJa Yy30el KociOm OUTIKTUIIKTI apTTHIPY >KOJAapbl KapacThIpbUIFaH. ATam aiTKaHaa, Kpocc-
KYPPHKYJIyM TOCLIIMEH OKBITYIBI XY3€re achlpaTelH MyFaiimaepre neaarorukansik JKOO CLIL 6oiipiama
€Ki-TOpT CEeMEeCTPre CO3BUIATHIH Y3IIKCi3 OimiM Oepy ceMHWHapiIapbIHYCHIHAABL. AJl ayKbIMABI CEMUHapiap
YILIiH OKYy Oaraapiiamanapsit negarorukansik KOO e3xepi a3ipneiiai.

Kopvimuinowbt

Kopwrteiaaemaii kene, ABctpus Mektentepinme CLIL OarmapimamMachlH Kamaid KYpBUIBIMIAY Kepek,
KaJlaif JKy3ere achlpy KaKETTITiH PETTEUTIH pecMH OacIIBIIBIK Karumaiap jKOK Jeyre 0oiamel, coy ceOenTi
OarmapnamanbiH wHUNMATOpiapel CLIL omicHaMachlH oHE OHBIMEH OaiNIaHBICTBI OKIMIIIIIK Macenenepi
TepeH TYCiIHYl KaXKeT.

ABCTpUSAJIBIK TIETaroTUKANBIK OuTiM Oepy >KyHecl o3ipiiereH MEKTEN MyFaliMIepi KOC MaMaHIBIK
MEHrepin meFaThlH OonFaHibikTaH, erep CLIL-cabak Tinmi aFpUIIbIH TUT OOJaThIH 0oJica, KOCHIMIIIA
ozicHaManbIK Oi1iM almy MYMKIHAITH Maliaanana OTHIPBIT MyFalliMaep OyJ1 oiCTi JKy3ere achlpa alaThbIHbIHA
KYMOH JKOK. Tek MeKTen OKIMIIUITIHIH Kojmaybl Oojca OONFaHbI, OWTKeHI ABCTpHSAAA OKBITYIBIH
WHHOBAIUSJIBIK QJIICTEPiH, MHHOBAIIMSSUIBIK SKOOANapbl CHIIPY MOCEICCIHE MEKTeNl TUPEKTOPhl MEH
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MEKTEI 9KIMIIUIIT YAKeH aBTOHOMHUSFa He. ABCTPHUSUIBIK FalnbIMAapAbly aitybsiama, CLIL-kypcTapabiH oKy
MaTepuaIIapbIMeH KaMTaMachl3 €TUTyl o jJe OoJica Ha3zapAaH THIC KB OThIpraH macene xoHe CLIL-
MyFaTiMaepiH JaibIHay, OJapAblH KociOM OLTIKTUIINIH apTThIpy Maceseci oji e Oosca iTi KeHia 0emymi
kaxet eredi. Ockl opaiina KazakcrannsiH biniM %oHE FBUIBIM MUHHUCTPIIT TapanblHaH YIITLIAI OitiM Oepy
XKYHeciHe Kelly OaFbIThIH/Ia YUBIMIACTRIPBUIBIIN KYHeIl TYpJie JKy3ere achIpbUIFaH XKYMBIC, aTal alTKaHIa
TIpoIIecC iCKe KOCBUIFaHFa JCHiH VI TiJA€ OKBITHUIATHIH IMOHACP OOMBIHINA OKYJIBIKTAPIBIH 93ipJIeHYl, IToH
MyFaTiMIepiHiH TUIK (aFbUTmbH Timi) skoHe CLIL OofibiHINA 9icHAMAIBIK JASPIBIKTAH OTYi, IIETeN Tl
noH myranimaepidia CLIL omicHamackl OOMBIHIIA OUTIKTUIINIH apTTHIPY KYPCTApbIHBIH YHBIMIACTHIPBUTYHI,
MIETENIIK OPINITeCTEPAiH Ha3aphiH ayAaphIll )KOHE KOFaphl OaraaHbII OTHIP.
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I'.b. Ucabekona, H.T. JlyiicenoBa

OnbIT NpMeHeHUs MPeIMeTHO-I3bIKOBOI0
uHTerpupoBanHoro noaxoaa (CLIL) B ABcTpun

B crarbe paccmoTpena u npoaHaiuzupoBaHa aBcTpuiickas npaktuka CLIL TeXHOJOruM Kak MHHOBAI[MOHHAS
(dhopma, ynosierBopsiromas TpeOOBaHUSIM U BBI30BAM COBPEMEHHOTO BpeMeHH. Omupasich Ha CBOH Hay4yHO-
MPAKTUYECKUHA OMBIT U OOMEH ONBITOM C aBCTPUHUCKUMH YYEHBIMH, SKCIICPTAMH U MPAKTHKAMH, aBTOPAMHU
ClIeaH MCTOPHKO-SI3BIKOBOM 0030p BHEAPCHUS MPEIMETHO-HHTETPUPOBAHHOTO OOYYEHHSI B IIKOJBHYIO
MPaKTUKy ABCTpHH, IPOAHATM3UPOBAHbI Npeanockuiku BHeaApeHust CLIL B 00pa3oBaTenbHyIO CUCTEMY, LIETH
u crpykrypy CLIL. buiuHrBanpHble IIKOABI M OMJIMHIBAJIBHBIE YPOKH OCYILECTBISIIOTCS IO MHUIATHBE
OTJENBbHBIX IIKOJ U TJIaBHOM NPEANOCHUIKON SBIIAETCA IpeAMETHO-sA3bIKoBas komnereHuus CLIL yuureneit u
HAJIMYUKM Y4EOHBIX MaTEepHajoB IO MPEAMETY HAa MHOCTPAHHOM SI3BIKE, M3YYEHBI NMPHYMHBI Pa3HOOOpa3usd
MPEIMETHO-SI3BIKOBOM  KOMOWHamuu B mkoie, amantanuu CLIL Mopmenmeid Ty WIKOJ, Mporpamme
MPEIMETHO-SI3BIKOBOTO OOyUYCHHUSI, y4eOHOU TPYIIIE W CHTYalldH B IIKOJIC. ABTOpaMH W3JI0KEHA KOHIICTIIIUS
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HeNpephsIBHOIO 00pa3oBaHUs MEeNaroruueckux By3oB mo nporpamme CLIL anst yuureneif, yuacTByromux B
peanm3aluuK Kpocc-KyppUKyIspHOro noaxona. ObecredeHne si3bIKOBOH JIMHIBUCTHYECKAs AUBEPCU(HUKALINY
yepe3 (OpMy NPABHIBHOTO INPUMEHCHHS MHOCTPAHHOIO $3bIKA B Ka4yeCTBE OOBEKTa KIACCHYECKOTO
SI3BIKOBOTO 00pa30BaHUS U B KQUECTBE S3bIKa 00YUYEHHST H3YUSHO KaK NMPEHUMYIIECTBO.

Karouegvie cnosa: NOMUIUMHIBUA3M, HWHHOBAIMOHHBIA MOJIXOM, Kpocc-Kyppukynym, CLIL, mnpenmerHo-
SI3BIKOBOC MHTETPHPOBAHHOE OOyUYeHHE, OWIMHTBaIbHOE 00pa3oBaHHMe, 00pa3oBaTellbHAs TEXHOJOTHS,
HeTIpephIBHOE 00pa3oBaHHUe.

G.B. Issabekova, N.T. Duisenova

Austrian experience of content and language integrated learning (CLIL)

The article reviews and analyses the Austrian practice of CLIL technology as an innovative form that meets
the requirements and challenges of modern society. Based on their scientific and practical experience and ex-
change of experience with Austrian scientists, experts and practitioners, the authors make a historical and lin-
guistic overview of the implementation of subject and language integrated learning in Austrian school prac-
tice, analyze the prerequisites of the CLIL in the educational system, goals and structure of the CLIL. The bi-
lingual schools and bilingual lessons are individual and aotonomous initiative of schools schools and the main
prerequisite is the subject-linguistic competence of the CLIL teachers and the availability of subject materials
in a foreign language. The reasons for the diversity of the subject-linguistic combination in the school, the ad-
aptation of the CLIL models to the school type, the subject-language curriculum, the study group and the
school situation are analysed. The concept of continuous education of teachers' colleges under the CLIL pro-
gramme for teachers involved in the implementation of the cross-curricular approach is presented. Ensuring
language/linguistic diversification through forms of correct application of a foreign language as the object of
classical language education and as a language of instruction is seen as an advantage.

Keywords: polylingualism, innovative approach, cross-curriculum, CLIL, Content and Language Integrated
Learning, bilingual education, Lifelong Learning.
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