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TOPBUEJIEY XXOHE OKbITY TEXHONOIMNANAP MEH TEOPUACHI
TEOPUA U TEXHOJTOT'NMN OBYYEHUA N BOCTIUTAHUA
THEORY AND TECHNOLOGIES OF EDUCATION AND TRAINING
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TypKicTaHABIK KIAUTIILIEPAIH AFAPTYMIBLIBIK KbI3METI

Opta Asusgarsl sxoqutiiimikti XIX f. consl Men XX r. 6ac ke3inne [LIbIFbICTBIH KONITETeH eNAepine maiina
0OJIBIN KaJBINTACKAH YIT HPOrpecIiiiiepi 3HsUIbUIAPBIHBIH PeOPMATOPIBIK KO3FaJIbICTAPBIHBIH aiMaKTBIK
KepiHici perinie OaranmaraH OpBIHIBL «KomUT» YFBIMBI «yCyl-H-mxaauT» («KaHa Tocin») MarbHACHIHAA
naiia GOJIbII, eypONaNbIK YIATriMEH jKaHalla OKbITY JereH/i TaHbITagbl. JKoUTIIUTIKTIH OChl aFapTYLIBUIBIK,
Ma3MYHBI OJIKEIeri KOFaMIBIK-CasiCH axyajJblH JaMybl OapbICHIHAA €CKi QJICyMETTIK XKOHE CasiCH KYHCHIH
MopTeOeciH ©3repTil, OFaH ThIH cumar Oepy Typinze esrepicke TycTi. COHBIMEH, OJIKeIer] JKOMUTUIUTIKTIH
KaJIBINTAaCybl MEH KbI3METIHZET] camaibl e3repicTepre Kapai, OHbl MOJICHU aFrapTYIIBUIBIK JKOHE CasiCH Kypec
Ke3eHi Jen ekire Oein KapacteipraH. JKomuTIIinepAiH arapTyLIIbUIBIK HACsITaphl enkene 6iim 6epy sxyiecin
Ka3ipri 3aMaHFel MOJYJbJAEpre Jabplkranm pedopmanay KaKeTTUNNH TYFbI3Abl. OpuHe, OyHmait
pedopmanapab eskeneri oTapibIK OWIiK Te KoiFa aiaFaH OonartsH. biniM Oepy xyiecin pedopmanayst icke
acelpy/a OTapJbIK MYJJICHI Ke3JereH Iariia eKiMeTi YJIbI OPBICTHIK IIOBHMHM3MHIH KarHJachlHa CYHEHII.
Makasnazaa )OAUTIILIIK KO3FaJIbICKa KaThICTHI )KaHa Ke3Kapacrtap, Opra A3HsIaFsl YIT-a3aTThIK HICOIOTHSHEL
KaJIBINTACTBIPFAH aFapTYLIBLIBIK HAEsJIapbl, COH/ANH-aK YJIT-a3aTThIK KO3FaJBICTBIH CasicH OaFmapiamanapsl
MEH CTPaTerHsIIbIK MaKCaTTaphbl KApacThIPbUIFaH.

Kinm ce30ep: Opta Asus, Typkictan, Peceii, Oinim Oepy, MekrenTtep, Ka3ak 3UsUIBUIAPHI, JKOMUTIIUIIIK,
HAaTIIA OKIMETi, aFapTYIIBUIBIK, YJIT-a3aTTHIK KO3FAIBIC.

Kipicne

Komntminepain «lyxpaT» raszeri >KeprijikTi xaublKTapra OiniM Oepy MaceleciH ©TKip KOs OTBHIPHI:
«biznmep, MycsIMaHIap, Ka3ipri yakeITTa O1T1iM O6€py iCiHIE XKoHE a3aMaTThIKTa OapIBIK XalbIKTapIaH apTTa
KIIBIKY, «bizaepi, MyChIIMaHAapIsl» TYTKBIH IMBIHKBIPBIHAH a3aT €Ty YIIiH Oip-ak Hopce Kaker. Om —
0i31epai xoHe OananapbIMbI3Ibl aFapTy» JIeN aTal KepceTe .

Tapuxu enkeneri IOCTYpJli OKY OpPBIHIAPHI XOHE €Ki Fachlp TOFBICBIHJA XAaHAJIAH allbUFaH OKY
OPBIHAAPBIHBIH KEH JKYHECIMEH JKEPriTKTI XaJBIKTHIH CayaTThUIBIK IEHTeHiH KeTepmi. XX F. OacwlHIA
enkene Oapibirel 5892 mexren neH 353 menpece 6onrad. JKeprimikTi TYpFIHIAPABIH CayaTThUIBIFBIH MATIIA
OKIMIILUTITIHIH 631 MoibIiHAaraH. HeriziHe, »KoAuTIIIep casicu YCTaHbIMaapbiHaa Peceiinen Oenekrenyre
YMTBUIFaH 5KO0K, MOCeJie — OTapIIBUIBIK OyFayblH OY3yAarbl MYCBUIMAHIBIK BIHTBIMAKTACTHIK TYPAJIbI OOJIbI.
Opra asusuibIK  MyChbUIMaHmap yimiH Peceiimin 0Oacka aiiMaKTapblHIAarbl JKOHE JYHHEKY3iHAErl
MYCBUIMaHJJapPMEH ©3/ICPiHIH PyXaHHU KOHE MOJICHU TYPFBIaH OIpTYTACTBIFBIH Ce3iHyAe UciaM (pakTopbl —
OJIapJIbIH CasiCH CaHa Ce3IMIiHIH HHAMKATOpbl 0ojabl [1]. Otapiblk OWJIIKTIH eykeae OLIiM Oepy iciH
JKaHajayblHa OajlaMa peTiHae TyHHere KEIreH TYPKICTAHIBIK >KOAWTIIICPIIH aFapTYIIBUIBIK KBI3METI
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TypkicTanObIK XXeAnUTLWWiNepaiH arapTyLbIfbIK KbI3MeTi

peopMaTOpIIBIK CHUIMAT aNblll, OJKEAEeTi XalblK arapTy YIepiciHe Tikenedl bIkman skacaraH exi. Omap
OpTaFachIPJIBIK CXOJACTUKAIaH apbUIMail KeJie jKaTKaH JIOCTYPJI OKBITY KYHECiH KaHa 9MICTIeH OKBITATHIH
(«Ycynmu coBTHS») MEKTENTEp KyheciMeH aybICTRIpABI. O MEKTenTep jkaHa ofic MekTenTepine («Ycynu
TDKaAUT MakTaOnapuy») afHaIBII, AiH HETi3iHeH 0acka yKapaTbUIBICTaHy MOHJEPi, OpbIC, apald, mapcsl Tingepi
OKBITBUIBIT, 3WSIBI OUTiM OepymiH OacraMachl KalbITACTHL. bachlHIa KOAWTTIK MEKTENTE TaTrap JKOHE
o3epOaibkaH arapTYIIBUIAPBIHEIH OKYJBIKTApBIH Takgananca, KeiH TypkicTaH KOOWTIIIEPT OHIai
OKYJBIKTap MEH OKY KYpaJJgapblH e37epi mbirapran. Meicanbl, 1903—-1904 xox. Maxmynkoxka bexOymaumin
«Kurabyn-arpon» («banmanapra apuanran kitam»), «Myxrtacupu xyrpodus Pycus» («Keickama Peceit
reorpadusACkl») KiTanTapbl, KEHIHT1 XbUIHapbl AOmoura ABIOHUIIH «MyaulMMH aBBam («AJFaIIKBI
MyFalriMy»), «Myammumu coHmiy («EKIHITT MyFalliM») JKOHE Tarel O0acKa KiTamrapsl )Kapbslk kepce, 1905 x.
OJIKEJICT1 KOIUT MEKTEIITEPiHIH CaHbI 35-Ke KeTKeH [2].

XIX r. asreiama bareic TypkicTaH KeJeMiHAE JKOIUTTIK MEKTENTep CHpEK KYOBUTBIC 0oJica, TEK KaHa
TypkicTan enkeciHAe TYPIKIIUIMIK HOCSJIAPABIH KEH TapayblHa ocep €TKEH JKOMUTTIK MEKTEHTEPIiH CaHbI
1911 x. 63-xke xetinm, onmapaa 4106 okymsl okeiran. Omap: Celpaapus oOJbIcBIHAa — 16 MekTen
(1650 oxymibr), Depranama — 30 (1436 okymsl), Camapkaanra — 5 (195 okymsn) xoHe XKerticyna — 12
(825 okymier) MekTer 6oJFaH [3].

TypkicTaH eJKeciHAeTi arapTyIIBUIBIK MAKCATThl KO3CTEH KOIUTIILICPTe KO3FAIBICTBIH CasCH aFbIMFa
aliHamybl 63 Ke3erinae Typkusi KOFaMbIHAaFbIIail MYCBUIMAH/IBIK OipITiK HESACHI CasicaT CaXHACKHIHA IIBIFAIbL.
byn cascu arpIMmap anFamiKel Ke3eKTE€ OJIKEACTi OTapiblK OMIIKTI JIEMOKPATHUSHBIH TOoCLIIepiMeH
pedopMaay OapbIChIHA CasSCH TaJalTapabl YITTHIK HES JCHICHIHE KOTEPII.

3epmmey adicmepi

TakpIpBITITEl 3€PTTEYIIH TCOPUSIIBIK-OIICHAMAIIBIK HETi3/IEMECIHIE aBTOpap Kasipri 3aMaHFbl TapHux
FBUTBIMIAPBIHBIH JKETICTIKTEpiHE CYHEHE OTBIPBIT TApUXHM JKOHE IICMArOTHKANBIK 3CpPTTEYICPIiH ipreii
TYKBIPBIMIAPBIH OACHIBUIBIKKA alFaH. 3epTTey OaphIChIHAA TapuXH OKUFalap MEH KYOBUIBICTAp, a3aTThIK
KO3FAJIBICTBIH JKCKEJIETeH TYJIFAApPBIHBIH KOFaMIBIK-CAsICH KbI3METI WHIYKIUS MEH NCAYKIHS, TapHXH-
CAITBICTBIPMAJTBI, JKYHETK-KYPBUTBIMIBIK, TEOPUSIIBIK TAaHBIM CHUSIKTBI Kbl FHUIBIMH 3€PTTEY TOCULAEpi
KOJIIAaHBUIBIN, TYKBIPBIMAAIAbL. Cascl TapuxX OTKCH KYHHIH TapUXHU-CAsACH JKOHE OJICyMETTIK-MOJICHU
TOMEeKTepiHEH Ol KOPBITKAaH A OaphIHIIIA MILIHAWEI 00Ty IbI, CasICHU-HICOIOTHUSIIBIK (PCHOMEHACPIIH KONTYPII
KOHE KapaMa-KaWIIBUTBIKTBI JKaFmaiblH  eckepyai Tanmanm etelni. COHABIKTaH 3€pTT€y HBICAHBIHBIH
KOITHYCKAJIBIFBI, OJIapIbIH ©3apa OaillaHbICBI MEH IIIKI TOYENIITITi CHSKTBHI EPEeKIICTKTED ECKEPLII.
3epTTeyae ASCTYPIl TapuxH TaHBIMAAFBI OUTIMIEPl TONBIKTBIPATHIH, OenTiai Oip TYKBIpBIMAAPIB TEpiCKe
NIBIFAPAThIH HEMECE OHbI KyaTTAaWThIH TapUXHAMANBIK TalJayjiap MEH IeJaroruka FhUTBIMBIHBIH OKBITY
omicTemeci OOMBIHINA TEOPUSIIBIK KaFuaaaap TOCUTI KOJITaHBUIIEL.

Homuowcenepi men onapowr manxvinay

Kazak sxanameimaapst A.baiitypesinabie («OKy Kypaib, «Tin Kypans», «Tin sxkymcapy, «basHib),
M. llynatotein ~ («Ecem  kypamb», «Kuparaty), K. AiMayeIToBTEIH («TopOumemnti  KETEKITi»),
X. HocmyxamenoBThIH («Kazak Xalblk ofebmeri», «AmaMHBIH TOH Tipmiri»y), M. XKymabaeBThIH
(«[lemarorukay», «CayaTTsl 001», «bacTaybllll MEKTENTE aHa TUTi») OKY Kypalaaphl xapbik kepmai. Kazax
KomuTIIIepl Oacraysllll MEKTeNl Mocenecine keHUT Oeiim, M. HypOaeBTeiH «Kazakma omimmeci»
(Yda, 1910), 3. EpraymeBtein «Kazak ominmeci» (Kazan, 1910), K. KoxsikoBTeiH «Kazak ommimmeci»
(OpsiHOOD, 1912) oKy Kypanaapsl Kapblkka MIbIKKaH. Ka3ak mganmachblHOa KYpbUIFaH «AFapTy KOFaMBIHBIH
MOJICHU-aFapTYIIBUIBIK peii eTe 30p Oomasl. byn yiteim XIX F. coHpIHAa TamMaH Kypbuibln, KasakcTaHHBIH
KOIIITIK KaJlajJapblHaa OesiMInenepin amamsl [4].

Kazak swusutemaperaeiy 0ip To0sr (M.OK. Kenees, F. Kapam, M. Kommanos, F. Mycaranu xoHe T.0)
OCBI KOAUTTIK OKy opbiHAapbiH (Kaszan, Yda kanmamapbiHOarel Meapecesep) ToMaman, KOFaMIBIK-Casch
emipre Oencene apanacThl. JKomuTIIiUTK KYOBUTBICH Ka3aK MOACHHUETIHIH pPyXaHU TOXKIpHOECIHAE YIIKCH 131H
KanapIpael. Kazak 3usyIblIapbIHBIH OTApIIBUTABIKKA KApChl CAHACHI JKapK €Till KepiHiC TamkaH pedopMalibul
nnbepan-IeMOKpaTThIK ~ cumartarel  Oip ToObl  (O. bekelixanos, A. baiitypceinoB, M. [lynaros,
K. AiimaysiToB, M. XKymabaes, M. Oye3oB, K.AkOaeB xoHe T.0) OacTankbina «Kaszaky ra3eTiHe TONTACHIII,
KEeHIHHEH «AJan YITTHIK KO3FaIbICHIH Oackapseim, Anam Opma yKiMeTiH Kypasl. Omnap sKaambIpeceimk
(denepanus KypambIHIa Ka3aKTapIblH TCH KYKBIKTBIFBIH TaJall €Till, Xep/i Oachlll amyJasl TOKTATY[IbI,
OPBICTaHABIPY CasiCaThIHA KAPCHI YITTHIK-MOJICHH THECUTIKTI CaKTayAbl ypaH KbUIBII KeTepi [S].
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KomuTTiKk MeKTenTepIiH IOCTYpii OKY OpBIHAApbIHAH apTHIKIIBUIBIKTAPbl OHNA OLTIM anfaH OKYLIBI
OipHeIe aifia cayaTTaHBIN IIBIFAIBI, OHBIH YCTiHE OYJT MEKTenTep e Ka3ipri 3aMaHarblqail apHaHbl CHIHBIT
OenmMerepi JKaOIBIKTANBIT, TeorpausuIbIK KapTa, TIIOOYC, €CeIIoT, KapTa, TakTa »oHe T.0. OKy Kypal-
#KaOIBIKTApMEH KaMTaMachl3 €TINTCHIITIHIE eIi.

OTapiblK OWITIK YITTBIK MEKTEIITEPICH, JKOMUTTIK MEKTETITEPAiH /¢ KhI3METIHEH OTapIIbUIBIKKA KapChl
KYpecCTi KyIeHTeni men KayilTeHin, OJ MEKTENTePAiH KBI3METiH IIEKTeYre YMTHUIIBI. OWTCe Je, marima
OKIMETi eJKeleri XajiblK arapTy cascaThlHa TY3€Ty EHTrizyre MakOyp Oomasl. OTapiblK OKIMIIUTIK YIT
MEKTEITEPiH OakplIayJa ycTay MaKCaThIHIA OJIKENIK OKY OpBIHAAphl OacKapMAacChIHBIH JKaHBIHAH apHaiibI
KoMHuCCHsI Kypabl. KoMuccrst YChIHBICBIMEH JKaHa dJICTI MEKTenTepi Oackapy *KOHIHIE JKaJIbl epexernep
KabpuTmanael. ['enepan-ryoepraatop AWM. CemenoB 1912 x. 25 xanTapma OekiTkeH epexkene «Kammer 0itim
OepeTiH kaHa 9/iC MEKTENTepi XalblK YYHIIHUINEIepi WHCICKIMACHIHBIH PYKCATBIMEH allly, MEKTENTEP/IiH
KYpBUITaHIIIBUTAPBI OONIFaH KallajblK, aybUIABIK KaybIMIapra oJ MeKTenTepie Oajamapbl OKBITYIa JKaJibl
MEMJICKETTIK OpBIC TUTIH €HTI3y YCBIHBUICHIH» JIeTeH Tayianrtap OenrineHmi [6]. OTapiblK OKIMITUTIKTIH
030BIPIBIK cascaThl TYpKiCTaH XOAWTIIIIEPI 0ac OONFaH WHTEIUICKTYAIIBIK, MOJCHH, PYXaHU CHUIIATTaFbl
KyaTThl >KaHAIIbUT arbIMMeH Oerme-Oet kenmi. Typkictanma XIX f. coHel XX F. OacblHOa €Cin IIBIKKAH
KellecTep, 3WAIbUIAp MEH MiHmapiapAslH OumiMai JkaHa OyBIHBI ajFall pPeT OTapiblK OWIIKTIH
«3aHJIBUTHIFBIHA» KYMOHMEH KapaybIHBIH OCBIH/IAH CasICH KarJaiibl OOJIFaHIIBIFBIH ECKEPYIMi3 KepeK.

Hinnap orbacklHAa TYBII, KOFaphl Adpexeni niHu Oinim anraH Maxmynkoxa bexOynu onm 1899 x. 25
JKachIH/Ia KAKBUIBIK camap jkacar, Peceit kanamapeiana, KeipeiM skepinge, Mpan, Typkus, Eruner ennepinme
OOJBITI, OCHI ENAepJeri XaNbIKTBIH KOFaMJBIK-CAasCH JKaraflbIMEeH TaHbICaAbl. bynm >xarmail OHBIH
Typkusgarbl KOFaMJIbIK-CasCH ©3TepiCTep/Ii KITi KaJaralall, XKacTypiKTep KO3FaIBICHIHBIH HJCsIapbIMCH
TiKeJIeW TaHBICybIHA MYMKIHmIK Oepmi. On jKacTypikTep KO3FalIbICHl OKUIACPIHIH 131MEH, KOIHUTIILIIK
uesulapabl Tapary, HacmxaTTay MakcartbiHaa «CamapkaHm» razeTi MeH «AiHa» XypHAJIbIH KapbIKKa
weFapein, «Canoiin Typkucton», «Cagoin ®apronay, «XypHmug ra3eTTepiHie oTKIp casCh oJICyMETTiK
Macelenep KoTepreH Makanaiap Kapusuian, TYpKICTaHHBIH JKaFIalbIMEeH CaJbICThIpa TalAayFa MYMKIiHJIIK
anmel. «ObHa» («AWHa») >KypHAIBIHBIH 15-mi caHbIHAA KkapusianraH «CasxaT eCTeMKTEPIHAe»
M.bexOynuiH cascu Ke3KapacTapbl OasHIANIbI. AFAalIKbl KOKBUIBIK CallapblHAH MYCHUIMAaH eJjiepiHae e
QJIEMJIIK OpKEHHUETIICH YHJIEC MPOrpece jkacay YIIiH KOl HOPCEeHi ©3repTyre, XKeTiaipyre OolaThIHABIFbIHA
cerniMMer opanapl. O ekinmn pet 1903—1904 k. [letepOypr, Mackey, Kazan, OpbrHOOp Kanarapsl )KoHE
Kpipem kepiHe camapfa MIBIFRIT OCHl canapbeiaga McMann ['acripanbiMeH TaHBICTHI. ByJT TaHBICTBIK OHBIH
KOFaMJIbl KalTa Kypy *OcCIapblHa TY3€Ty EHT13¢/Ii )KOHE OCHI JKOJIFa TYIKUTIKTI OaFbITTaiibl. OChI dKOJIaFbI
arapTyIIbUIBIK KbI3MeTiH Maxmynkoka bexOymu 1905 k. Camapkanza oOJsichiHbIH —KadTapxoHa
KBICTAFBIHIA JKaHA OJICTI MEKTEN YHBIMIACTBHIPHIN, OHAA KBIPBIKTAH acTaM MIOKIPTTI TETiH OKBITYIaH
Oacransl [7]. BexOyauain ocel Ke37e KapblK KOPreH MaKajalapblHIa eJIKeAe MEKTEIl )KYMBICBHIH pedopmManay
Xo0achlHa KOHLTI TOJIMAal, OHBI OaH 9pi KETUIAIPYTe AeTeH YMTBUIBICTEI aHFapyFa O0Jaibl.

Ochramait uaesutapAsH keteriMer 1914 k. exiHmm peT KaKbUIBIK camapFa MIBIFI, OYJ1 OBl TypKus,
Eruner >xone 6acka ga enmepae ceri3 ait 6omaasl. OHBIH OVJT KOJIFBI KQKBUIBIK camapbl OHBIH aFrapTYIIBITBIK
KOHE CasiCH KO3KapacTapblH KaJbINITACYbl TYPFBICHIHIA aca KEeMicTi OONpl. OJNKe KOMUTIILIepi apachiHaa
TypxkusameH Tikeneil OaimaHpicTa OOJBIN, KACTYPIKTEP WACACHIHBIH BIKMAJIbIHA TapTHUIFAH CaHAYJIBI
TyIFanapaeiH O0ipi O6omran bexOymumin TypkiCTaHHBIH cascl JKaFfgaiiblHa KO3KapaChlH ©3 XaJIKbIHBIH
MPOTPECIH TEK aFapTYIUbUIBIKICH, OHBIH CAasCH CTaTYChIH TYOIpiMEH e3repTy >KoHE TOYeNCI3HiK adybIMeH
OaiiIaHBICTRIPFAHABIFBIHAH TaHUMBI3. OJ  MakaJlanapbelHIa, CasCH KbI3METIHJE OTapJIbIK CascaTThl
OIIKepeteIi KoHe Y aKbITINA YKIMETTI, OHBIH 3aHIapbIH asyChl3 CHIHFA aJIbl.

Anramkel xoauTTik Mektentepai 1898 k. Kokan kamacerama CanmoxaaauH JOMIIa allikaH OOJaThIH,
1889 k. Oy bacramanbl TamkenTTe ManHaH Kapbl, AHmmkana [lammana qomna xamracteipasl. 1911 x.
TypkicTanaa jkaHa TOCUIII MEKTENTep CaHbl 63-Ke, OHIa OKUTHIH OKymbLIap caHbl 4106-ra sketrti. COHBIH
imiage JKericy oOJBICBIHIA 5 MEKTeI KyMbIC icTeai [8]. bysr Mekrentepain 6acThl apTHIKIIBUIEIFEI — OJIap
TOJIBIK MOHJICT1 €yPOMaNBIK MEKTENTEepre JaiblKk OOJMaraHMEH, OH/Ia TaKTa, MapTa, TI00yC CHSKTHI Kazipri
3aMaHFbl KypaJl ka0bpIKTap OpbIH anabsl. EH 0acThICHI €CKi MEKTEHTEPMEH calbIcThipranaa Oananap 40 KyH
IIIiHAC cayaTTaHBIT MIBIFYBIHA MYMKIHIIK OepeTiH OKBITY TocumHme exi. KapamaiipiM cayar amrymbiH
OCBIHJAal KOJDKETIM/ITH YChIHYBI JKOAUTTIK MEKTENTEP i XaJIBIKTHIH apachlHa KeHiHE TaHbIMAaJ €TTi.

Typkicranaarsl >KOOWTTIK MekTenTephiH namybiHa Mcemamn [acmeipaner, Mapkanu, T1.0. HeTi3iH
KaytaraH Enis O0WBI )KOMUTIIUICPiHIH YIIKSH BIKITATbI OOJIFAaHIBIFBIH alFaKTal b,
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TypkicTanObIK XXeAnUTLWWiNepaiH arapTyLbIfbIK KbI3MeTi

Otapnblk OwiikTiH okimmriniri Exin GodeiHan TypkicTaHFa Keim, aFapTyLIbUIBIKICH aiHAIBICATHIH
OCBI JKaCTapFa «IAHTYPKH3M» MEH «IaHUCIAMHU3M» WJCSIApbIH TapaTyIIbl JETeH KYMIKIIeH OKBITYIIBUIBIK
KbI3METIIEH alfHaJIbICYJIaphlHA THIMBIM CAJIJIbI.

KomuTTik MeKkTenTepre «KaAUMIIJIEPAIH» — ASCTYPIl OKBITY XKYHENTiK KOJAAayIIblIapAblH eplleicHe
Kapchl TYPYBIHBIH OacThl ceOebi, oHma cabak apad TuriMeH Oipre o30eK, Ka3zak, TOKIK TUIIEpiHe
Kyprisumrenairiaae emi. TinTi keiOip MeEKTeNnTepAe OphIC TUTl JKEKE IOH pPETiHAEe OKBIThIIa OacTaipl.
MyHayap KapblHBIH O>KOIAWTIIUIIK KO3FaJbICTaFrbl peJli OKBITYIIBUIBIKIICH IIeKTeNreH >KOoK. On jkaHa
MEKTENTEepP allbll, KiTanTap MEH OKYJbIKTap ka3nael. LlleTenne OoKUTBHIH *acTapra kemek kepcerTi. OHbBIH
(bUIOCOPUSIIBIK KOHE IeIarorHKaIbIK OHIaphl MEH HAESIapbIH iCKe achIpyFa KypeUaiabl. 1907 k. e3iHae o
«Amubu aBBam» («AJFalIKbl MyFalmimM»), «Anudu conn» («Ekinim myramimy»), «Ep 103m» («['eorpadus»),
«Xapoimku auHus» («/liH epexxenepi») KiTanTapblH XKapbIKKa MIBIFAPIbI.

JKomurminepaiy arapTyIIBUIBIK HASSIAPBIHBIH KaJdbIlITacyblHa Pecelmin e3re oHipiepiHEH KelreH
arapTYIIBUIAPIBIH Ja BIKHAT-ocepi OoiFaHBI co3ci3. AMrtanbik, 1905 x. TamkenTt KamacbiHa bykinpeceit
MychlTMasgapsl OpTaliblk KOMUTETi OI0pOCBIHBIH MylIeci AOaypamuT MOparuMoB Kemin KYMBIC JKYPTi3reH.
Con cuaxtel 1908 k. Kampre kerin ©Oapa >kaTKaH camapbplHAa SKOAWTIIUTIKTIH HETi3iH KaJlaylibl,
M.bexOymuin ycra3el opi mockl Mcmawmn [acmplpasibl  camMapKaHIBIK JKaHA TOCUIAI MEKTEITEpIiH
JKYMBICBIMEH TaHBICKaH Ooiica, 1910 k. 6enrini tatap xonutirici Canpu Makcyau TypkicTaH eJIKeciH Tyrel
apaian IIBIKTHI.

TypKicTaH KOAMTIIIEPIHIH apachlHIa THUKAIBIK, KOHPECCUIBIK Macelesepre ae 0aca MoH Oepisii.
Coman nma eyKeIeri OChl MoCceNeNiep i PeTTey, OHBIH OoJamak qaMy OarbITTapblH alKBIHAAYIA JKOIUTIIIIICD
xacTypiktep MeH Erumer pedopmanapblHBIH 13iIMEH YITTHIK AApajibIKThl JKOHE CPEKIIENIKTEepIi CakTal
OTBIPBIN, €YPOTAIBIKTAPABIH CasCH TIKIpHOECiHE CYHEeHy KaKeTTUITH ce3inmi. Ocburaiia >KomauTTep
ONIEYMETTIK KYPBUIBIM KaFUJANAPBIHBIH YIATUICPIMEH apaKaThIHACKIH CANBICTBIPYFa MYMKIHIIK —ajIibl.
KoHCTUTYIHMANBIK MOHApXUSHBI, IIApUFAT KaFrugadapblH JKEpriTikTi Oackapyra immiHapa KoJgaHynaH
WCTaMJIBIK HOpMaJIap MEH XaJbIKThIK-IEMOKPATUSIIBIK KYPBUIBICTBIH KaTap eMip CypyiHe aedinri Tanmay [9]
OJIKEJIET] CasCU-JJICYMETTIK JaMyIbIH OOJIalIaFrelH OMIaraH opOip YIT MaTPUOTHIH TOJIFAHIBIPIEL.

¥ar Moceneci SKOOUTIIUIEPAIH OaFgapiamanapblHa OapiiblK O3THOCTHIH Oipiiri IIeHOepiHze
KapacThIPbUIFaH. byJl YFBIM ThIM TYpIaiibl KOPIHTEHIMEH OJIAPJbIH YITTHIK CAHACHI 3THUKAJBIK ©31H-031
TaHYABl «MWJIIAT», «MYCBUIMAHIAP», «TYPKICTaHJIBIKTap», «TYPAHABIKTap» JeN KaObLImaabl. ANTAIBIK,
«vmaT» YFeIMBI Typkicran, byxapa jkoHe Xwuya XaHABIFBIH MEKCHIETCH TYpPKI JKOHE HPAHTUIIL
XaIIBIKTapbl TaHBITCA, «MYCBUIMAH» YFBIMBI OapiiblK JiHAECTEpre apHANFaHABIKTAH J(iHH YFHIMMCH
mektenmed TypkicTaHIsI MEKSHICTEH TYPIIi KOHE MpaH TUIMI XaJbIKTapbl TONTACTHIpaAbl. JKomUTIIiIED
MYCBUIMAHIBIK OipiiK >KOHIHIE CO3 €TKEHAC IiHW eMEC, dTHUKAIBIK OipiikTi anra TapTtTel. M.bexOymn
«OpBICTap», «EBPEHIep» ereH 3THUKAIBIK TEPMUHIIEPMEH KaTap «MYChIIMaH» TEpMUHIH Konaauas! [10].

OTHHUKAIBIK Heri3neri OyHaal TomTacy »ojibl Tatap komurtliiyiepine ne ToH. .M. McxakoB XIX f.
opTachlHA NEHiH TaTapiapiblH STHUKAIBIK ©31H-631 TaHyBl «MYCBUIMaH» JIeTeH YFBIMMEH OYpKeMeJeHII
KEJIl et jka3aapl. AMepukaaabik 3epTTeymni [lamumn Orael Yiumie ska3ysl OOHBIHINA OpPBICTAP TaparblHAH
KOpJiay TYpiHJE aTaJFaHIbIKTaH Ja Tarapyap ©3]epiHiH MYChUIMaH el aTaFaHAbl apThIK KOpIreH.
TypkicTanaa ga oceIHIAN KaFrgai KamemTacThl. «CapT» AETeH CO3Te OTapibIK OMIIK JKEKKOPIHIIITI Ma3MYH
OCpreHAIKTEeH KEPTriiKTI XaJBIK ©31H «MYCBUIMaH» eI aTaFaHIbl >KOH caHaraHIbIFRIH M. bexOymu ne
aiftagpl. OHBIH OCBI STHHKAJBIK OipJliKke KaThICTBHI Oi mikipiaepi «Ko30K KapuHAONIIapUMH3Ta OYHK XaT
MakanacelHaa ofaH opi epOitineni. On «bi3 0opimis, KeIpFEI3IaAp, Ka3zakTap, e30ekrep, apadTtap, mapceuiap,
Typkicran, Kazakcran men TypkMeHCTaHAB MEKEHIETCH OapibIK MYCHUIMaHJAp, COHBIMEH Oipre OCBIHIA
eMIp CYPETiH eBpeiiyiep MeH XpUCTHaHIap aBTOHOMHUSI KYpPY oHE HBIFAUTY YIIiH OipiryiMi3 Kepek.

Erep 6i3 o3 epkimisre, mapusT MeH I9CTYpIepiMisre caif eMip Cyprimi3 Kelice yaKbITIIA ajlaybl3IbIKbI
JIAKTBIPBIIT TacTaIl aBTOHOMESI YIITiH OipiryiMi3 kepek» [11]. OpTarachIpibIK KOIUTIIUICPAIH TYPKUTIK OipiiKk
HJIESCHI )KaHa eMeC eIl YKoHE OJ1 eJIKCHIH IMeHOepiHeH oJeKallaH IIBIFBIT KeTKeH OonaThiH. byran ocipece
pecelniK >KOAUTIIIEPAiH, COHBIH IMIHAE TaTapiapAblH bIKHaJdbl KymnTi Oomgsl. Pecelt mmmepusichr Imiki
icrep MUHHCTPIITIHIH «Epekme keHecTiH» Marepuanmapeiaga 1910 k. «ka3zaHIABIK MPOTPECIILT TaTapiiap
YaKpIT OTKEH CalbIH OPhIC MYCHUIMAHIAPBIHBIH MIHW HETI13/IeT] JKaaFaH TalmaablK OipIiKTI KacaHAbl TYPKi-
TaTap TUTiHZEri Oip YITKa OipiKTipyre YMTBHUIyAa» JeTeH KOPBITHIHIBI Kezaeceni. Kazan ryOepHaTopsl pecMu
Ky>KaTTap/ia WHTEJUTUTCHITUSHBIH «MEMJICKET IIIHAE NIHU-YITTHIK aBTOHOMUS HJCSACHIMEH aybIPFaHIbIFbIH
YKOHE TIAaHUCITAMIIBIK, TAHTYPKIMIUTIK OIpJTIKKEe YMTHUIATBIHIBIFBIHY a3 b,
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Tyorcoipoim

Tapuxu TYKbIpbIMAaMaIapbIMBI3IbI YIT-a3aTTHIK KO3FAIBICTHIH CasiCH Ke3eHIHIH OacTalyblH enkeneri |
Peceit MemiekeTTik AyMachl caijlaybIMCH OailaHBICTRIpaMBbI3. OWTKEHI, OCHl caillayra HalBIHIBIK
OapbICBIHAA ©JIKENeT] YIT 3UsIIbUIAphl AFAIIKEl PET cascu uaesIap TeHiperine tomnrtaca Oactarad. OcbliaH
KEHIHT1 Ke3eHIe MXOAWTTIK KO3FAIbIC casch cumar aja Oacrtam, bykinpecedt mycbuiManmapsl OpTaibik
KCHECIHIH BIKIMAJbIMEH aWMaKTBIK JCHTEHICH IIBIFBIN, KhI3MET asichlH KeHeiTe Tycti. 1908-1916 xok.
OJIKE/ICT1 casch KO3FalbICTHIH opieyl OapbIChiHIA YITTHIK Oacmace3miH Kaylal ecyi XalbIKTBIH Casch
CaHaCBIH JKOFaphl AeHrelre kotepe anapl. An 1916 k. ynT-a3aTTHIK KOTEPITIiCTiH OachII-KaHIIBUIYBI CasCh
KYpEecTi )KaHa camnajiblK JeHreiTre KOTEPil, OHBIH CTPATETHSUIBIK MAKCAaTTaphl MEH TaKTHUKAJIBIK TOCLIAEpiHe
Ty3erynep enrizmi. Ocwutaiimma, TypKicTaH YIT-a3aTTHIK KO3FAIBICHI CasCH YABIMAACKAHIBIK CHIAT aJIbIIl,
eJIJIET XKaHa e3repicTepre naibiHaana 0acTambl.

Oceramait Herizae Typkicran enkeciHme XX F. 0ac Ke3iHIE KEPTiTIKTI XaJdbIKTapIBIH TYPJi CasicCH,
arapTYIIBUTBIK YHBIMIAphl KypblUla OacTtaraH. AFapTyIIBUTBIK OarbITTarbl Oy YHBIMAApP KOFaMIBIK-CasiCH
naMy OapbIChIHIA KBI3MET ayKbIMBIH KCHEHTII, OTapIIbUTBIKKA KapChl KYpec Adieliepin Oarnap eTKeH casicy,
KyaTTbl KO3FaibicTapra ynactel. OHmalt y#ipMenepmiH KyaTThl KO3FalbICKa aiHAmyblH TYpKUSAAFbI
xacTypiktep, VpaHnarel skacmapcbuiap, bykapamarsl jkacOYKapibIKTap CHAKTBI CasiCH KO3FalIbICTap.IbIH
BIKIan acepi O6omasl. Cascu KO3FaIBICTaFbl OCHI LIBIFBICTHIK (DaKTOPABIH OachkiM OONYBI ©JKeIeri YITTHIK
YUBIMIAPBIH KOAUTIIUIK, MYCBUIMAHJIBIK JKOHE TYPKIMIULMIK JETeH YII OarbIThIH aWKbIHAaWsl. O
OarpITTapIbIH YCTaHFaH MO3UIFSUIAPBIHA Kapall CHIATTHIK, Ma3MYH[BIK €peKIemikTepi Oonapl. Mbicaib
BexOyau, MyHayap Kapbl OacTaraH >KOAMTIIUIEPIIH OiHW OutiM Oepymi pedopmanayra OarbITTajJraH ic-
opeKeTi KOFaMIBIK OMip/li IeMOKPaTHSUIIBIK >KOJIMEH JKaHapTy OarbIThIHA olibIca Oep/i.

AKnaH TeHKEpIiCiHEH KeHiHT1 che3feple OJKeHIH MEMIICKETTIK KYPBUIBIMBI Typajdbl epoOireH
mikipranmacra bexOynu Oomamak —¢eneparuBti  Pecedi  kypambiHgarbl  Typkictanabl  «TamikeHTTe
TypkicTanHbIH Oec yalasTHIHBIH op Kajachl MEH ye3iHeH OipHemie agaMHaH caiinanraH OpTaiblK >KoHE
Moxinic Oomazpl, onap 3aH IIbIFapy *OHE 3aHHBIH OpPBIHIANYBI, OaplblK cajblK TeJey yaepicTepiMeH
aftHanbIcanbel. by Mokimic opeIc YKIMETI MEH MYCBUIMAaHIap apachklHIa ToHEKep Oojaipl... OpHHE, OKIIep
MeH JAeMyTaTTapblH KOIIIiIiri MychUIManiap, a3lIbUIBIFEI OpPBICTap OONybI THIiC, ail ic OYHpBIK Hemece
KYIITEY TOCLIAEpiMEH eMeC, KeTiCIMMEH OPBIHAATYHI KaXXEeT» JETeH CasiCH KOPETeHAIK YCHIHBICTAP JKacaibl.
bexOymumin 0y uaesutapsl 1917 k. 12—14 minnene CxobeneB (kazipei Mapeenan kanacwt) Kanacsiaga « Typk
Anamu maprazuatn» (Typik denepanuctepi) mapTusichl KaObUTIaFaH «ABTOHOMHS K00achD» JIEM aTaJFaH
OarmapiaMaibIK KyKarTa ofaH opi epic anapl. by KykaTTeiH gaibiHAanysl xeHinae M.Iokaii: «¥ATTHIK
opransiky Illaxuciaam IllaxmerOekke TypkicTaH aBTOHOMMSICHIHA KaXKETTI MaTepuan MaHbIHIAI, YCHIHYIBI
TanceIpabl. by skyMmbeicTa oFaH MaxMmynkoka bexOymu Mbip3a, YOaigymia Koxka KOMEKTECT» eIl ararl
KepceTei.

BexOyan bBykinpeceinik MYCBUIMaHIBIK KO3FaJBICTBIH HIESUIApPbIHA CEHICHIIKTEH J>KOHE OHBIH
YCTaHBIMJIAPBIH JKaH cajla KOpFaraHABIKTaH Ja Oyl Kykarra Peceiinid Genepanysiuiblk MEMIICKETTIK
KYPBUIBIMBIHIA TYpKICTAaHHBIH aBTOHOMISUIBIK IepOecTiK amybplHa >kere KoHUT OemiHmi. COHIOBIKTaH Ja
BexOynn ocel Kyxat apkbuibl «Peceiinen Kon y30ei-aK peceitik MycbiManaap Qenepanusra KOJ KeTKizyl
THiC, acipece, 613re TYPKiCTaHIBIK MYCBUIMaHIapFa €H aJIIBIMEH «KaIuMIIbIIap» MEH «KaAUTTEPHiH» TeKe-
TipeciHeH 0ac TapThIN, OipTyTac OJaK KYPYBIM KaXeT» JCH OTapIIBUIABIKKA Kapchl YIT-a3aTTBIK KypecTe
casicu OipJiK KepeKTiriH HacuxaTTansl. bexOyau yiIT-a3aTThIK KO3FaIBICTBl AIHIIK, STHUKAIBIK HETi13/1e KiKKe
Oeny KypecTi oJcipeTeTiHIIrH jkakcel Oumin, Oykin TypkicraHael OipikTipy emIkaHAaidl KaHTericKe KO
OcepMelimi, >kep MEH MYIJIK OeJlicke TYCHEHmi, HOTIKECIHIE OJICYMETTIK-DKOHOMHUKAJBIK IIPOTPECKE
KETEICHTIH JIEyMETTIK CUIKIHICTEepre Kol OepMel i 1en CeH/I.

Kopeita aiitkanga, OTtapnsik OWIiKTiH enkexe Oinim Oepy iciH jkaHalayblHa Oalama peTiHAe OYHHUere
KeJIreH TYPKICTAHIBIK KOMUTINIICPIIH arapTyIIbUIBIK KbI3METI pedOpMaTOpIBIK CHIIAT ajblll, ©JIKEAET]
XaJIBIK aFapTy YAEpiCiHE TiKeJel BIKMal jkacaraH emi. Ojap opTarachIpJIBIK CXONACTHKAIAH apbUIMai Kele
KaTKaH AOCTYPIi OKBITY XYHECIH jKaHa OMNICICH OKBITAaThiH («YCYaH COBTHSA») MEKTENTep >KyieciMeH
ayeIcTBIpabl. O MEKTenTep JKaHa omic MekTenTepiHe («YCyiau DKaauT MakTtabimapw») aiHambImN, IiH
HETi31HeH 0acka XKapaTbUIBICTaHy ITOHIEPi, OphIC, apad, mapchl TUIAEP] OKBITHUIBIN, 3USUIBI OUTIM OepyIiH
OacTamacel KaJbIlITacThl. backlHIa >KaAWTTIK MEKTENTe Tarap >KoHE a3epOaikaH arapTyIIbUIAPHIHBIH
OKYJIBIKTaphIH Naigananca, keiin TypKicTaH >KQIOUTIIIEpi OHAAN OKYNBIKTap MEH OKYy KypaJJapblH e371epi
msiraprad. Meicansl, 1903—-1904 »xox. Maxmynkoka bexOyaunin «KurtaOyi-atdon» (bamanapra apHanran
kitam), «Myxracupu xyrpodust Pycus» (Kpickama Peceii reorpaduscel) kiTanTapbl, KeWiHTi >KbUIAAPHI
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AOponna ABnoHuziH «Myaanmumu aBBam» («AJFAIIKBl MyFaidimM»), «Myammmu connit» («EKiHIN MyFamiM»)
JKOHE TaFbl 0acKa KiTarrapsl xKapbelk kepce, 1905 k. enkemeri >koquT MEKTENTEPIHIH CaHbl 35-Ke )KETKCH.

Kazak susuisimapeiasie 0ip To661 (M.OK. Kenees, . Kapam, M.Kommanos, F.Mycaranu xoHe T.0) OCBI
XKOIUTTIK OKy opbiHAapbiH (Kazan, Yda kananapeiHaarsl Meapeceniep) ToMaman, KOFaMIbIK-CasiCH eMipre
Oencene apanacTel. JKomuam3m KYOBUIBICKI Ka3zaKk MOJCHHUETIHIH pyXaHH ToXipuOeciHme YiIKeH i31H
KaumeIpast [12, 12].

Kazak 3usnbLIapbIHBIH OTapIIBUIIBIKKA Kapchl CaHACHl JKapK €Till KOepiHIC TamkaH pedopMaribit
nnbepan-I1eMOKpaTThIK cunatTarsl 0ip ToOwl (O.bekeiixanos, A.baiitypceinoB, M. JlynaTos, XK. AlimaybITOB,
M. XKymabae, M. Oye3oB, JK.AkOaeB koHe T.0) Oacramkpima «Kazak» TaseTiHe TONTACHI, KeHiHHEH
«Ananmy YITTBIK KO3FAIBICBIH Oackapein, Ajyam Oppga ykiMeTiH Kypael [13, 9]. Omap xammbipeceiimik
denepanus KypambIHIa Ka3aKTapIblH TCH KYKBIKTBIFBIH TaJall €Till, epi Oachlll amyJasl TOKTATY[IbI,
OPBICTaHBIPY CasCaThIHA KAPCHI YITTBIK-MOICHN THECUTIKTI CaKTayabl YPaH KBUIBIT KOTEPII.

OnebueTTep TiziMi

1 Tanys3o II. 3a GonpiieBHCTCKYO KOHLENIH0 BoccTanust 1916 roga B Cpenneit Asun. (K 15-neruto Boccranus) / I1. Tamy3o.
/I TypkmeHoBenenue. — Ne 7-9. — 1931. — C. 26.

2 Ammmosa JI.A. Vctopus kak ucropus, ucropus kak Hayka / JI.A. AnmumoBa. — Tamkent: Y36ekucran, 2009. — 184 c.

3 De Lagerd, H.A. The revolt of the Basmachi according to Red Army Journals (1920-1922). Central Asian Survey. — 1987. —
P. 56.

4 Arvikan. — Anmartel: Kasak sanukiaonenuscer, 1995. — 26 6.

5 Boccranne 1916 roma B Cpenneit Asum u Kazaxcrane // C6. nok. pexa. komr. A.B. ITsckoBckuit (oTB. pen.). — M.:
AH CCCP, 1960. — 79 c.

6 TypcynoB X. Boccranune 1916 roma B Cpenneit Azun u Kazaxcrane / X. TypcyHoB. — Tarmukent: T'ocuzpar Y3CCP, 1962. —
428 c.

7 Yapue Y. YcuieHue KOJIOHHAIBLHOM MOJUTUKH U HAIMOHAIBHOT'O THETA U UX nociieicTBUs B TypkecTane B Hadajie XX Beka
(Ha mpuMepe MOOMIM3AIMU Ha THUIOBBIE paboThl): aBTOped. auC. ... 1-pa ucT. Hayk / Y. HapueB. — Tamkenr, 1999. — 60 c.

8 JlomonoB A. deBpanbckas pepomonys B Cpenneit Asum / A. Jlononos // CO. «PeBormonus riia3aMu COBPEMEHHHKOBY». —
Tamxkenrt, 1991. — 104 c.

9 Iokaii M. Tagmamansl [2 ToMaeik] 1-T. / M. lllokait. — Anmarsr: Kaitap, 1998. — 64 6.
10 «Typk cy3m» razeri. — 1918. — mamsbIp.
11 Kuran A.B. Inkilap tarihimiz ve Ittihat ve teraki. — Istanbul, 1948. — 375 s.

12 KpimsipmaeB A.K. A. BalTypCBIHYJIBIHBIH 9ICTEMENIK MYPAachl: IeA. FhUL KaHJ. ... auc. aBroped. / A.K. Kpinpipmraes. —
Aunmarsl, 1995. — 25 6.

13 Komenosa P. [Teparormueckue B3rusiael M. XKymabaeBa: aBToped. muc. ... kan. nen. Hayk / P. KomenoBa. — AnmMatsl.
1997. —246.

K.K. bazap6aes, K.3. CemOues, T.A. Jlanusipon

Oﬁpa30BaTeﬂLHaﬂ ACATCIILHOCTD TYPKECTAHCKHUX KAAN/10B

HannoHaneHble MPOTrpecCHUBUCTHI, NOSABUBIIKECS B OONBIIMHCTBE cTpaH Bocroka B koHume XIX — Hawane
XX BB., OICHUBAIN CPEAHEA3NATCKUH JDKATUIN3M KaK OTpakeHHE pe)OpPMaTOPCKOTO ABIDKEHUSI MECTHOM
uHTeIUIMreHInd. [loHATHE «DKagum», o0pa3oBaHHOE OT apaOCKOTo «yCyN-H-IDKAAUT» («HOBBIH METOMI»),
03HAYaeT HOBHIE CIIOCOOBI O0y4eHHs IO NpHUMepy eBpoIeiickoro obpazoBaHMs. Takoe MPOCBETUTENHCKOE
CoflepXKaHMe JUKAAUAU3Ma B IIPOIecce OOMIECTBEHHO-TIONUTHYSCKOTO PAa3BUTHS CTPAHBI M3MEHMIO CTaTYC
CTapoil COLMAIBHON U MOJUTUYECKON CUCTEMBI, IPEAOCTABUB €1 HOBBIN, OPUTMHAIBHBIN XapakTep. Bmecre
¢ TeM Iporecc GOpMUPOBAHHS U KAYECTBCHHBIX U3MCHEHUH JUKAIUM3MA B CTPAHE MOXKHO Pa3JeInTh Ha 1Ba
nepuoja: KyJdbTYypPHO-TIPOCBETUTENbCKUM M MEpHOJ MOIHTHYeCKOH OopnObl. IIpocBeTHTENnbCKHE HAEH
IDKauu3Ma MOPOJHIH HEOOX0IMMOCTh peOpMUPOBATH CHCTEMY OOpa3oBaHMS B CTPaHE B COOTBETCTBHU
C COBpEeMEHHBIMU MoJie/siMU. EcTecTBeHHO, Takue peOpMBI B3sUIM HA BOOPY)KCHUE U KOJIOHHAJIBHBIE BIACTH
B cTpaHe. B mponecce panmzarmu peopMBI CHCTEMBI 00pa30BaHMs IapCKOE NPABUTENIBCTBO, 3alIUINABIICe
KOJIOHHAJIbHBIE HMHTEPECHI, B CBOUX JCHCTBUAX ONUPATIOCh HA IPUHLUIBI BEIMKOPYCCKOTO LIOBUHM3MA.
B cratbe paccMoTpeHBl HOBbIE B3IUISABI  HAa JOKAJUICKOE JIBHDKEHHME, IIPOCBETUTEIbCKHUE UICH,
c(OpMUPOBABILIHE HAMOHAIBHO-OCBOOOANUTENbHYIO Heooruio B CpexHeil A3uM, a Takke MOJUTHYECKUE
MpPOrPaMMBbI U CTPATETHUECKUE HETH HAI[MOHAIbHO-OCBOOOAUTENBLHOTO IBUKEHHSI.

Kniouesvie cnosa: Cpennsisi Azus, Typkecran, Poccus, oOpa3zoBaHue, IIKOJBI, Ka3axCKas HMHTEJIUICHLMS,
L[APCKOE IPABUTEIBCTBO, IPOCBETUTENILCTBO, HALIMOHAIBHO-OCBOOOJUTEIFHOE IBHKEHHUE.
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K.K. Bazarbayev, K.Z. Sembyev, T.A. Daniyarov

Educational activity of Turkestan Jadids

The national progressives who have appeared in the majority of the countries of the East at the end of the
XIXth beginning of the XXth centuries estimated the Central Asian Jadidism as reflection of the reformatory
movement of the local intellectuals. The concept «jadid» formed from Arab «usul-and-jadid» («new meth-
od») designates new ways of learning in an example of the European education. Such educational mainte-
nance of Jadidism in the course of social and political development of the country has changed the status of
old social and political system, having provided her new, original character. Together with it, process of for-
mation and high-quality changes of Jadidism in the country can be divided into two periods: cultural and edu-
cational and period of political struggle. The educational ideas of Jadidism have generated need to reform an
education system in the country according to modern models. Naturally, such reforms have adopted also the
colonial authorities in the country. In the course of education system reform realization the imperial govern-
ment protecting colonial interests in the actions relied on the principles of Great Russian chauvinism. This ar-
ticle deals with the new views on jadid movement, educational ideas which created national liberation ideolo-
gy in Central Asia and also political programs and strategic objectives of national liberation movement.

Keywords: Central Asia, Turkestan, Russia, education, schools, Kazakh intellectuals, imperial government,
enlightenment, national liberation movement.
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Features of assessment of primary school students
in the context of updated educational content

The article discusses the issue of transition of Kazakhstan secondary education to the updated content, reveals
the main categories of the updated assessment system: assessment, criterial assessment, formative assessment.
One of the goals of assessment is the formation and maintenance of students' motivation for purposeful learn-
ing. The introduced criterion assessment system is aimed at developing a student, increasing his motivation to
learn. The role of formative assessment, evaluation criteria, feedback for each student and his parents be-
comes important. The authors formulate a number of features of the introduction of formative evaluation of
the learning outcomes of primary school students. The article presents the results of a survey to identify the
level of educational motivation of pupils in primary classes in the context of the implementation of criterion
assessment. Based on a theoretical analysis of the sources, the results of the survey, the authors draw conclu-
sions. The authors emphasize that the formative assessment conducted in primary school is aimed at working
with each student, identifying the achievements of younger students and determining the level of skills and
abilities, as well as systematically measuring the educational progress of students, which allows them to more
accurately and objectively evaluate the achievements of each child. promotes the growth of the child, taking
into account the interests and abilities of the student.

Keywords: assessment, criterion assessment, formative assessment, summative assessment, assessment crite-
ria, learning outcomes, feedback, content of education.

Introduction

The development of modern society is accompanied by significant transformations in all areas of activi-
ty. Modernization of the modern education system accordingly requires changes in the content and quality of
training of specialists of all levels, updating forms, methods and technologies of training.

In the Address of the President to the people of Kazakhstan N.A. Nazarbayev noted that the system and
teaching methods of Nazarbayev Intellectual Schools should become a unified standard for public schools.
This will be the final stage in the reform of school education. The knowledge assessment system should be
based on international standards [1].

To this end, in Kazakhstan over the past five years, programs have been developed based on an updated
standard for educational content. Since September 2015, the Program for updating the content of primary
education has been successfully tested in 30 pilot schools, which include urban, rural and small schools. The
approbation of educational programs brought positive learning results, and since September 2016, in all sec-
ondary schools of Kazakhstan in the first grades, a transition to an updated standard for the content of educa-
tion was made [2].

A distinctive feature of updating the content is not the amount of students' knowledge on individual top-
ics, but the real learning outcomes, as well as the skills and abilities of students to apply their knowledge in
real situations. At the same time, the main task of the teacher becomes the organization of such an educa-
tional space in which students switch to self-regulatory training.

In the framework of updating the content of education, an integrative approach is being implemented,
which ensures the continuity of the content of education in curricula in subjects on the principle of
«spirality», that is, each goal, topic of study after a certain academic period is reviewed repeatedly with a
gradual deepening or complication of the volume of knowledge and skills.

The classification of the expected results according to Bloom's taxonomy: «knowsy, «understandsy,
«applies», «analyzes», «synthesizes», «evaluates» ensures the unity of the research, cognitive, practical and
emotional and aesthetic ways of understanding the world. In addition, it promotes the development of critical
thinking skills (analysis, synthesis, evaluation). Interdisciplinary communication, a practical orientation, and
a direct relationship between the content of academic subjects and real life contribute to the development of a
holistic perception of environmental reality and functional literacy among students [3].
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An analysis of the state of the Kazakhstan system for assessing student learning in comparison with
other countries showed that the 5-point assessment system does not adequately reflect the real level of stu-
dents' knowledge, but it is not a generally accepted world system. In most countries of the world, there is a
wider grading scale: from 6 (Poland) to 100-point (Japan), which allows teachers to show the nuances in his
educational activities, encourages the student to try.

The main goal of the education system is to create conditions for the development of students. To
achieve academic independence, initiative and responsibility of a primary school student, the control and
evaluation independence of the child is of particular importance, that is, the ability to independently monitor
and evaluate their activities, the activities of classmates, to identify and eliminate the causes of educational
difficulties. The formation of this skill is ensured by the systematic use of formative assessment in everyday
practice.

Materials and Methods

In our opinion, in the context of the transition to an updated educational content, the approach to as-
sessing student achievement contributes to the positive overcoming of problems in learning, individualiza-
tion of the educational process, increasing educational motivation, and the formation of students' self-
regulation.

The main categories of the updated assessment system should be considered: assessment, criteria-based
assessment, formative assessment, etc. It would be advisable to consider the content of these categories, pre-
sented by normative documents of the education system.

Criteria assessment is the process of correlating the learning outcomes actually achieved by students
with the expected learning outcomes based on criteria developed.

Evaluation criteria are statements that allow teachers and students to recognize whether the learning ob-
jective has been achieved with formative assessment (success criteria), and statements that allow students to
evaluate student performance in internal summative assessment [4].

In elementary school conditions, the objectivity of the marks given to students is determined by the
evaluation criteria, which are conditionally divided into three groups:

1. A substantial group of assessment criteria implies completeness, generalization, systematicity, cor-
rectness, meaningfulness of knowledge, etc.

2. The activity group of criteria is aimed at assessing the strength, effectiveness of knowledge, mental
operations, special subject, intellectual, general educational, research and other skills.

3. The personal group of criteria includes the assessment of such personality traits as activity, independ-
ence, self-esteem, criticality, motivation for learning, etc. [5].

The above groups of assessment criteria are aimed at learning outcomes, which are a confirmed assess-
ment of the amount of knowledge, skills, acquired, demonstrated to the student in mastering the educational
program, and the formed values and attitudes.

In the framework of criteria-based assessment, summarized and formative (formative) assessment are
distinguished.

Summary assessment — a type of assessment that is carried out at the end of a certain academic period
(quarter, trimester, academic year), as well as the study of sections in accordance with the curriculum.

Summative assessment involves the collection of information to provide teachers, students and parents
about the progress of students at the completion of sections, cross-cutting topics of the curriculum, a specific
educational period with scoring and grades.

This type of assessment allows you to determine the level of assimilation of the content of the curricu-
lum for a certain period and use the information obtained from the results of summative assessment for plan-
ning, correction and analysis of the learning process. The total work of students and the portfolio are a means
of fixing, accumulating and evaluating the individual achievements of the student in a certain period of his
education, which can help in determining the direction of development of students, with advice from teachers
and other specialists.

Formative assessment — a type of assessment that determines the current level of knowledge and skills
formation of students in everyday work in the lesson, at home and provides an operational relationship be-
tween the student and the teacher during the training, allows students to understand the degree of correctness
of the assignment during the study of new material, to achieve goals training [6].

In the study of theoretical principles, we determined that the purpose of formative assessment is to ad-
just the activities of teachers and students in the learning process based on intermediate results. In one of the
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studies [7] in the field of teaching and learning, the original «black box» metaphor is used. Accordingly, the
use of assessment for training has become known as «work inside the black box». This study showed that
improving learning through assessment depends on key factors: goal setting, feedback, assessment, and pos-
ing questions.

The primary education phase is characterized by the main points:

— adoption and mastering by the child of the new social role of the student;

— the formation of the internal position of the student;

— the formation of the student’s basics of the ability to learn and the ability to organize their activities.

— the child’s self-esteem acquires the features of adequacy and reflexivity.

Children of primary school age should develop a focused and motivated activity of the student, aimed at
mastering the learning activity, the basis of which is the formation of a stable system of educational, cogni-
tive and social motives and the personal meaning of learning. Formation in the primary grades of motivation
gives the child further meaningful meaning, since his own educational activity becomes for him a vital goal,
and not just a means to achieve other goals. It is important to ensure that the formation of motivation that
would support the effective and fruitful academic work of each student has become the basis for self-
improvement in the future. In this regard, the requirements of the new education standards provide for the
distribution of social responsibility for learning outcomes between educational organizations, parents of stu-
dents and society as a whole.

In traditional assessment, there are no clear criteria for assessing the achievement of learning outcomes
that are understandable to students, parents and teachers. There is no operational connection between the stu-
dent and teacher in the learning process, which does not contribute to the motivation of students to learn.

This fact is confirmed by the results of our survey, aimed at identifying the educational motivation of
students in grade 3, in whose training criteria-based assessment is not used.

The survey results showed a different degree of severity of students' motivation to acquire knowledge.
Only 16 % of respondents are characterized by a high degree of severity of motivation to acquire knowledge.
They are dominated by intrinsic motivation — motivation associated not with external circumstances, but
with the content and process of activity. Most of the respondents surveyed are characterized by an average
degree of severity of educational motivation (52 %). In addition, the motivation of 32 % of the children sur-
veyed is more due to external motives, rather than the content or process of activity, that is, low.

In our opinion, this is due to the fact that, in the traditional assessment, teachers give marks based on
the average level of knowledge of the class. In addition, the grades presented do not provide a clear picture
of the assimilation of specific knowledge, skills in individual sections of the curriculum, and do not allow to
determine the individual learning path of each individual.

Criteria assessment, in turn, allows you to develop criteria that contribute to obtaining quality results,
thereby improving the quality of teaching and learning. In the context of criteria-based assessment, it is pos-
sible to build an individual learning path for each individual, taking into account his individual abilities and
characteristics, as well as use a variety of approaches and assessment tools.

Students have the opportunity to use a variety of learning styles, types of mental activity, to know and
understand the assessment criteria to predict their own learning outcomes. Pupils can participate in reflec-
tion, evaluating themselves and their peers. And most importantly — use knowledge to solve real problems,
express different points of view, think critically.

Tasks of the criteria-based assessment system:

1. To expand the capabilities and functions of assessment in the educational process.

2. Create conditions for continuous self-improvement of students through the establishment of regular
feedback.

3. Promote the formation of common standards, quality mechanisms and assessment tools.

4. Provide objective, continuous and reliable information.

We would like to dwell in more detail on the formative assessment of primary school students.

Formative assessment is also called assessment for learning, which is «the process of searching and in-
terpreting data used by students and their teachers to determine the stage at which students are in the process
of learning, the direction in which to develop, and establish how best to achieve the necessary level»[8].

Formative assessment, implemented in the elementary grades, is aimed at working with each student,
systematic measurement of students' educational progress, which allows more accurately and objectively
assess the achievements of each child, contributes to the growth of the child, taking into account the interests
and abilities of the student.
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In order to improve the results of their training, it is necessary to respond to the feedback received,
which, in turn, should determine the motivation and desire to act.

Feedback, in turn, is considered as a response, response, response of the teacher to any action of the
student. Effective feedback should answer the questions:

» What stage is the student in?

* How will he achieve the result?

* What does the student need to work on to fill in the gaps?

In other words, feedback is the exchange of comments about specific actions, situations, issues that ad-
just the path to the learning goal.

In this regard, the role of regular feedback becomes clear, which is understandable for the student and
his parents, which makes it possible to identify learning problems, timely adjust the learning process, and
help achieve the best results.

Results and Discussions

To compare the level of educational motivation, we conducted a survey of primary school students, in
the training of which various formative assessment techniques were applied:

1) techniques used by the teacher in the process of explaining the topic, performing group tasks by stu-
dents: «Signals with the hand», «20 seconds», «Gallery», etc.

2) techniques related to asking clarifying questions: «Why? How? What if...?».

3) techniques related to intermediate work: tests, assignments, short essays,.

4) techniques related to individual tasks: written feedback, «Two stars and one wish», «Traffic light»,
«Index of a card for generalization», «One-minute essay», «Speech samples», «Three-minute pause», «Ver-
bal assessment» quiz.

The results of the survey showed the following degree of severity of students' motivation to acquire
knowledge. 71 % of respondents are characterized by a high degree of severity of motivation to acquire
knowledge, that is, internal motivation dominates — motivation associated with the content and process of
educational activity, which indicates the willingness and ability to switch to self-education on the basis of
educational and cognitive motivation.

An average level of educational motivation was demonstrated by 23 % of students. The motivation
of only 6 % of the children surveyed is more due to external motives, rather than the content or process of
activity.

Comparative results are shown in Figure 1.
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30

20
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High Medium Low

Figure 1. Comparative survey results

During observations of the introduction of criteria-based assessment techniques, we identified a number
of features:

Verification work of primary school students should not cause alarm, but contribute to cognition. The
teacher’s task is to convey to the children the role of verification work as a means to determine what has
been achieved and where teacher assistance is needed. Preliminary scoring of the criteria for evaluating work
is required.

16 BecTHuk KaparaHauHckoro yHvusepcuTeTa



Features of assessment of primary school students...

Feedback with primary school students should be, above all, timely. Feedback should be provided to
students as soon as possible after the verification work, which will help establish a student's trusting relation-
ship with school.

In addition, the feedback must be correct. When providing feedback to students, positive aspects need
to be discussed first, and negative feedback should be directed to the weaknesses of the work, and not to the
student. It is also advisable to provide students with the opportunity to reflect on the cause of the mistakes
made.

When providing comments, students should use such wordings and phrases of a recommendatory nature
(«your story will be even more interesting if you...). Offensive comments are not allowed.

Conclusions

Thus, the theoretical analysis of the sources, the results of the questionnaire, allowed us to draw the fol-
lowing conclusions.

— criteria-based assessment does not imply a process of competition between students or comparison of
their educational achievements. As you know, in the traditional assessment, teachers are faced with a situa-
tion where parents do not agree with the assessment of the teacher, proving the discrepancy of the grade with
the knowledge of their children.

— the fact of evaluating the educational activities of students according to predetermined criteria ensures
transparency and accessibility for all participants in the educational process.

— each student has the opportunity to improve, reaching the level of their abilities according to specified
criteria, and achieve the expected result in the subject.

— Using assessment criteria, students learn to design a path to achieve their goals, and at the same time
learn to more objectively evaluate the quality of their work.

— it is important to systematically conduct a formative assessment with the provision of constructive
feedback, since the results of a summative assessment depend on the quality of a formative assessment.
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C. O6inauna, K. Konbammna, B. Mycuna, A. belicen6aeBa

Bisim 0epy Ma3MYHBIH 63€KTEHAipy KOHTEKCiHIe
0acTayblill CHIHBIN OKYIIBUIAPBIH 0arajiay epeKuiesikTepi

Makanaga Ka3akCTaHABIK opTa OuriM OepymiH JKaHApPTBUIFAaH Ma3MyHFa KeOIIyi Typamsl Mocele
KapacTBIPBULABI, OaramayAblH >KaHAPTBUIFAH JKYHECIHIH HETI3ri KaTeropusulapbl amlbUIFaH: Oaranay,
KpUTepHalibl  Oaranay, KaJbIITacTHIpyIIbl Oaranay. baramaygplH — Herisri  MakcaTTapblHbIH — Oipi
KaJIBIITACTBIPY JKOHE MaKCcaTKa OarbITTaiFaH OiliM alyra OKYLIBUIApABIH MOTHBALMSUIAPBIH KOJIAY.
Enrizinren kputepuanasl Oaranay jxydeci OKyLIbUIApAbIH OiTiM amyra AereH MOTHBTEpIH JKOFapiaTyFa
OarpiTTanraH. baranay KpuTepHIIEpiHiH IIIiHIE KaJbINTACTHIPYIIbI OaranayiblH PeJli MaHbI3/bl OOJIBII
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TabbuIa/ibl, SIFHU SpOip OKyLIBI MEH ara-aHajapbl YHIiH Kepi OainaHbic. ABTopiap OacTaybllll CHIHBIIT
OKYIIBUIAPBIHBIH OUTIM HOTHKEJIEpiHe KalIbINTacThIPYIIbI Oaranayzbl HIi3y epeKLIeTiKTepiH KypacThIp/bl.
Maxanaza KputepHanasl Oaranaylbl )Ky3ere acblpy jkarJaiblHAa 6acTayblll CHIHBII OKYIIBUIAPBIHBIH OKY
MOTHBAIMSUIAPBIHBIH  ACHTeHiH aHBIKTay OOWBIHINA >KYPTi3UIreH cayalHaMa HOTIDKeIepl KOpCeTUIreH.
XKyprizinren cayaqHama HOTIDKEJIEpiHE TEOPISUIBIK Talay KO3IEpiHIH Heri3iHAe KOPBITHIHABI JKacajFaH.
ABTOpJIapABIH ~ ecenTeyiepiHiie, OacTayblll ChIHBIITApFa JKYPri3UIreH KaJlbIITACTHIPYLIBl —Oarajay
HOTIDKECIHE opOip OKYIIBIMEH JKEKEe JKYMBIC >XacayFa OarbITTalFaH, Killi MEKTeN OKYyNIBUIAPBIHBIH
JKETICTIKTepl JKOHE [aF/ibl, ICKepIIKTEPiHIH KaJbIITACTBIPY JACHreiIepi aHBIKTalFaH, COHBIMEH Karap
OKyLIbUTAP/BIH OiTiM amybIHBIH UIreprieyid Kyiemni eseyre Heriszuenesi, oj opOip OKYIIBIHBIH KETiCTiriH
aiikpIH Oaranayra, OaJlaHbIH KbI3BIFYIIBUIBIFEl MEH KaOIIETiH eCKepe OTBIPHIIN JaMyblHa, MyMKIHAIK Oepei.

Kinm ce30ep: Garanay, xputepuanasl Oarajiay, KajJbIITaCThIPYIIbl Oarajay, CyMMaTHBTI Oaranay, Oaranay
KpHUTepHiiepi, O1IiM HoTIXKeNnepi, kepi Oaiinansic, OitiM 6epy Ma3MyHEL.

C. Abunpauna, K. Konbanuna, B. Mycuna, A. belicen6aeBa

OcobeHHOCTH OLICHUBAHUA YHAIIUXCHA HAYAJIBHBIX KJIACCOB
B KOHTCKCTC aKTyaAJIM3allUMA COACPKAHUA Oﬁpa3OBaHI/lﬂ

B craTbe paccMOTpeH BONPOC O HNepexoze Ka3axCTaHCKOTrO CPelHero o0pa3oBaHUs Ha OOHOBJICHHOE COnEp-
JKaHHE, PACKPBITHl OCHOBHBIE KATErOPUMH OOHOBJICHHOW CHCTEMBbl OLICHUBAHUS: OLIEHUBAHHE, KPUTEPUATIBHOE
u GpopmatuBHOE orjeHnBanne. OxHOM U3 Hereil oneHnBaHus IBIIeTCS (OPMHUPOBAHUE U MOJJICP>)KAHUE MOTH-
BallUM yJalIUXCs K IeJICHANpaBIeHHOMY yUeHUIo. BHenpsiemast cucreMa KpUTEpHaIbHOTO OIEHMBAHMS Ha-
TIpaBJICHAa HA Pa3BUTHE YYallerocs, IOBBHIIIEHHE €ro MOTHBAIMM K OOydeHUIo. BaxHOH cTaHOBHTCS pOJb
(hOpMaTHBHOTO OLICHUBAHUS, KPUTEPHEB OL[CHUBAHMS, OOPATHOM CBSA3U JUIS KQ)KIOTO YUCHUKA U €r0 POINTeE-
neil. ABTOpBl GOPMYITHPYIOT Psi 0COOCHHOCTEll BHeApeHUs] (OPMATHBHOTO OLICHUBAHUS PE3YJIbTaTOB 00Y-
YeHMS yHalluXcs Ha4daJbHBIX KJIACCOB. B craThe MpencTaBiieHbl Pe3yJsibTaThl aHKETHPOBAHMUS 110 BBISBICHHIO
YPOBHS yueOHOH MOTHBALIMH Y4YalLMXCS HAaYaJIbHbIX KJIACCOB B YCJIOBHAX Pean3allid KPUTEPHAIBHOTO Olie-
HMBaHMA. Ha ocHOBE TeopeTHueckoro aHajan3a HCTOYHHMKOB, PE3yJIbTaTOB IIPOBEICHHOIO aHKETUPOBAHMUS aB-
TOpaMH CHEJIaHEI ONIPEAENICHHBIC BEIBOABI. OHH CUUTAIOT, 4TO ()OPMATUBHOE OLICHUBAHNE, IPOBOANMOE B Ha-
YaJbHBIX KJIACCaX, HAIIPABJICHO Ha PaboTy ¢ KaKIbIM YUSHUKOM, BEISBICHHE JOCTIXEHUH MIIAIIINX ITKOJIb-
HUKOB H OIIPE/IeJICHNE YPOBHS COPMHUPOBAHHOCTH HaBBIKOB, YMEHHIL, a TaKKe CHCTEMaTHUCCKOE U3MEpEHHe
00pa30BaTeILHOTO MPOrpecca yJaluxcsi, KOTOpoe I03BOJISIET 0oJjiee TOYHO U OOBEKTHUBHO OIEHHBAThH J0C-
THOKEHHS KaXXJ0r0 peOeHKa, CIIOCOOCTBYET poCcTy peOeHKa, yUUThIBas HHTEPECHl U CIIOCOOHOCTH yYCHHUKA.

Kniouesvie cnosa: oneHMBaHHE, KPUTEPHAIBHOE OLICHHBAaHWE, (OPMATUBHOEC OLICHMBAaHHE, CYMMAaTHBHOE
OLICHUBAHHE, KPUTEPUH OLIEHUBAHUS, PE3ylbTaThl 0OydeHHUs, oOpaTHas CBs3b, COAEpKaHHE 00pa30OBaHMI.
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Benchmarking as an effective tool in managing the quality
of the educational process at a technical university

The article deals with the problems and prospects of using benchmarking as a tool for solving quality prob-
lems of a technical university educational process. This research is carried out during the implementation of
the project «Capacity building for the internationalization of a technical university by means of digital learn-
ing technologies» approved by the priority «Scientific foundations» Mangilik el «(education of the XXI cen-
tury, fundamental and applied research in the humanities)» and funded by the Science Committee of the Min-
istry of Education and Science of the Republic of Kazakhstan (Grant No. AP08052214). Within the frame-
work of the Project, benchmarking was selected as the main tool for the effective implementation of interna-
tionalization at Karaganda Technical University. The author discloses the main content of the «benchmark-
ing» concept, presents the goal, scientific methods and potential of the project, considers the main types,
principles and phases of benchmarking. Tyumen Industrial University was chosen as a competing institution,
due to the similarity of the higher education systems in post-Soviet countries. When comparing and analyzing
the possibilities of benchmarking, the following key aspects were considered: the content of educational
courses, the way of students’ and teachers’ thinking, the use of available resources and quality control of
training offered.

Keywords: benchmarking, internationalization, higher education, technical university, international experi-
ence, educational programs, academic mobility, partner university, quality control of the studying process.

Introduction

As the processes of economy’s globalization and internationalization advance, higher education faced
new goals — training of professional personnel who are qualified and able to work effectively in the changed
conditions of the global market. The internationalization of education have various goals, including: diversi-
fication and growth of financial revenues to attract foreign students for fee paying education, expanding cur-
ricula and teaching students of their university in foreign partner universities, improving the quality of edu-
cation and research by the participation of students and teachers in the international process exchange of
knowledge, etc. The development of international interuniversity cooperation makes it possible to organize
joint research projects, exchange programs for students and teachers, and special programs for foreign
students. These changes, characteristic of the education process itself, are taking place against the
background of broader processes of change, covering the economy of individual countries, regions and the
world as a whole.

This study is carried out within the framework of the project «Capacity building for the internationaliza-
tion of a technical university by means of digital learning technologies «, approved by the priority «Scientific
foundations» Mangilik el «(education of the XXI century, fundamental and applied research in the
humanities)» by grant funding for young scientists at 2020-2022.

The aim of the project is to develop and implement a model for developing the potential of a technical
university internationalization via digital learning technologies to implement sustainable and feasible strate-
gies for the educational process internationalization of training technical specialists, taking into account the
national and international context. Assessment of the potential needs for internationalization, the develop-
ment and implementation of measures to build the potential for the educational programs internationalization
in technical specialties based on the development of specialized competencies that allow strengthening the
qualifications and abilities of students and teachers at the international level.

Materials and research methods

In the course of this study, at the first stage of analyzing the internationalization process of a technical
university, it was decided to use benchmarking methods, which consists in identifying the methods of a suc-
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cessful organization of a company work with the identification of a «implementation tool» that allows the
company to achieve high efficiency in the field of production, business processes or use resources.

The internationalization of higher education at the national and institutional level in any country should
be understood as a process of integrating the international intercultural or global dimension into the main
functions of the education system. Very close to this concept is Knight's definition, who views the
internationalization of higher education as the integration of international, intercultural and global aspects in
the function of education. Internationalization in higher education includes intercultural and international
dimensions that directly affect both research and learning. This includes practices that require the use of new
technologies, knowledge, people, values and ideas from different international contexts. (Knight and de Wit
1997). International academic mobility contributes to equally well-developed educational systems and
institutions, exacerbating existing inequalities [1].

The internationalization process is supported through accreditation and assessment of the university's
performance. Hellmann et al. (20000, Qiang (2003) and Kreber (2009) offer a number of arguments in favor
of internationalization, such as attracting foreign students specializing in research or work in the labor
market. However, internationalization means cooperation with international universities, transparency and
recognition of qualifications in the educational process of students (Barnett et al. 2010) [1]

The most common form of higher education internationalization is academic mobility of students — the
departure of a certain number of students to study abroad. Most European countries have had a constant in-
flux of students from their former colonies for many years. A significant proportion of young people from
Latin America seek to obtain a degree in universities in the United States and Canada. According to
UNESCO, the level of international student mobility has grown by 300 % over the past 25 years. According
to experts, by 2010 the number of students studying abroad will be 2.8 million, and by 2025 — 4.9 million.
Student mobility is stimulated by various state and regional programs. Many countries conclude bilateral and
multilateral agreements in this area. The most famous European programs are «Erasmusy», and then (since
1995), «Socrates». The Erasmus program (started in 1987 to help create a common market in Europe) and
associated mobility schemes such as Comet, Lingua, and others have aimed to create a European model of
higher education. Student exchange is seen as a powerful tool for the development of a common European
market for specialists and skilled workers.

An equally important element of the internationalization process is the mobility of the teaching staff.
Although faculty mobility is not as well researched as the area of student mobility, it can be considered the
second most important form of internationalization in higher education. Traditionally, international faculty
mobility is driven by research and scientific work, but in a number of regions and in certain areas of educa-
tion, such as management and business administration, there are special schemes for regional and interna-
tional training for young researchers and teachers.

Often the processes of student and teaching mobility are so interconnected that it is very difficult to
separate them. An example is the mobility programs for undergraduates and doctoral students. Master's and
doctoral programs include a period of study, in addition, students of these programs are actively involved in
teaching at a bachelor's degree. Therefore, the mobility program for undergraduates and doctoral students
includes components of learning, research and teaching.

The internationalization process has been reflected in changes to the content of the curriculum. On the
one hand, realizing the need to comply with the complex process of continuous and rapid updating of
knowledge, universities are striving to improve their educational programs, to offer the most recent areas of
knowledge. On the other hand, traditions are still highly valued in education, and the invariability of some of
the attributes of higher education is a definite signal of the high quality of the programs offered.

It is not without reason that many universities strive to trace their history, linking their origins, whenev-
er possible, with the oldest educational institutions. In the service sector, the length of time a service provider
has been on the market, its prestige and name have always been the basis of trust in the quality of the ser-
vices it offers. In the field of educational services, i.e. services related to the transfer of knowledge, these
quality criteria are even more valuable [2].

Research findings

The issues of unification of the requirements for higher education programs are reflected in the so-
called «Bologna Process», a broad movement of higher educational institutions of transition to a three-level
(bachelor's-master's-doctoral degree) higher education system. Programs with an international theme or
strong international component have gained great popularity in many European countries in recent years.
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Moreover, this happens not only in the traditionally open ideas of international cooperation in Holland, but
also in France and Germany, countries that are known for a very cautious attitude towards international in-
novations in their education. However, in both France and Germany, a growing number of programs are
taught in English.

It should be noted that with all the support of mobility programs by regional organizations, with all the
commitment of universities themselves, the main goal of internationalization is not sending 100 % of stu-
dents abroad (although it would be foolish to deny the benefits of the experience they acquire), but the avail-
ability of internationalization results, which is called «at home» No wonder that one of the special groups of
the European Association for International Education (EAIE) is called «Internationalization at Home» (IAH).
It is this form of internationalization that makes the results of international interuniversity cooperation avail-
able to all students without exception [2].

Within the framework of the Project, benchmarking was selected as the main tool for the effective im-
plementation of this form of internationalization («internationalization at home») at the Karaganda Technical
University.

The term «benchmarking» comes from the word «benchmark», which means a mark on a fixed object,
for example, a mark on a pole indicating the height above sea level. In the most general sense, a benchmark
is something that has a certain quantity, quality and ability to be used as a standard or benchmark when com-
pared with other objects. Benchmarking is a systematic activity aimed at finding, evaluating and learning
from the best examples, regardless of their size, business area and geographic location. It is the art of discov-
ering what others are doing better than us, learning, improving and applying their methods of work.

The purpose of benchmarking is to reliably establish the likelihood of an organization's success
via research and ensure its revolutionary development. Benchmarking is a new direction for business devel-
opment. It is about finding and learning the best methods and ways of entrepreneurship to run your own
business even better and more productively. Such a procedure is carried out only with the mutual consent of
the participating companies and in the presence of reliable information on indicators determined by the com-
panies [3].

Benchmarking is used in various fields of social activity, including the field of educational services.
Benchmarking in higher education is an important measuring instrument for improving the education system,
making changes in order to embody the concept of «education throughout life», with the aim of providing
students with opportunities to successfully master knowledge [4]. The most applicable types of benchmark-
ing in the field of education are:

Internal benchmarking — the study of the activities of the internal departments of an educational insti-
tution in order to improve their performance;

Competitive benchmarking is the study of the experience of universities of the same orientation in order
to borrow the best practices of partner universities.

Functional Benchmarking — the process of comparing with any university with the best reputation.

Having defined the main content of the concept of «benchmarking», S.A. Lifanova [3] identifies the
following basic principles:

— Reciprocity. Benchmarking is an activity based on mutual relations, consent and exchange of data that
provides a «win-win» situation for both parties. But reciprocity does not happen blindly. First, it is necessary
to agree on the limits of the range of information, the order of data exchange, the logic of the study.

— Analogy. The partners' operational processes should be similar. Any process can be assessed as long
as the research team can translate it into the cultural, structural and entrepreneurial context of their enter-
prise.

— Measurement. Benchmarking is the comparison of performance measured across multiple facilities;
the aim is to establish why there are performance differences and how to achieve their best value.

Credibility. Benchmarking should be based on evidence, accurate analysis and process learning, not just
intuition.

As a model for the implementation of the goals of the project, a model of effective benchmarking de-
veloped by scientists from the Academy of Economic Research (Romania) was chosen. The model includes
5 phases of benchmarking:

—Phase 1 — the phase of planning — the goal is to identify external and internal factors (promoting
and inhibiting the development process) in the work that require changes. The instruments of this stage are:
regulations, personnel, questionnaires of students and stakeholders, recruitment programs, budget allocation.
Analysis of these factors will help identify gaps that need to be addressed.
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— Phase 2 — the phase of analysis. This phase involves the involvement of all participants in the pro-
cess (involving external organizations) in order to determine the vision of specific goals, concepts, language,
culture, obligations, obstacles and opportunities.

— Phase 3 — the phase of projection and correlation, which includes: improvement of methodology and
general recommendations in order to implement a quality system in accordance with European quality stand-
ards; external and internal assessment of universities; creation of a common database, including criteria,
standards and indicators in order to provide information on the status of the development of the program at
the university level.

— Phase 4 — the phase of management changes and implementation of solutions. This stage involves
the following steps: development of three types of questionnaires (students, teachers, administrative build-
ing).

— Phase 5 — the phase of progress monitoring. This stage is based on the need to provide support from
the higher education institution in the development and implementation of effective quality assurance sys-
tems. The aim of this phase is to introduce annual benchmarking indicators to compare universities at profes-
sional and institutional level [5].

In line with the objective of the Project and the analysis of the studied literature, the competitive
benchmarking method was chosen as the first stage, that definitely reflects the scientific novelty of the re-
search, since this stage is one of the systematization stages of the theoretical and methodological foundations
of benchmarking as a strategic tool for the development of management activities of universities based on
the adaptation of best management practices.

We studied the experience of benchmarking at the Tyumen Industrial University, due to the similarity
of higher education systems in post-Soviet countries [6].

For a benchmarking exercise, it is important to choose a partner university. Based on the experience of
the scientists of Tyumen Industrial University, choosing a partner university, it is necessary to take into ac-
count the following parameters: the direction of training specialists, communication with leading enterprises,
regional indicators and the number of students in an educational institution; entry of the partner university
into the top 200 universities in the world, the number of undergraduates and doctoral students at the universi-
ty is at least 25 %, the number of foreign students is at least 30 %, the level of university research is in line
with world quality standards, the presence of Nobel laureates among university employees.

When comparing and analyzing the possibilities of benchmarking, the following key aspects were con-
sidered: the content of educational courses not provided at the Russian University, the way of thinking of
students and teachers, the use of available resources, the teaching staff and control of the learning process.

In the process of analyzing the content of educational courses at the benchmarking university, a number
of advantages associated with the degree of informatization of the courses were identified. Thus, in a bench-
marking university, there is a high level of students' ability to have access to paid software required for
teaching and research the university spends a sufficient amount of material resources on informatization of
the learning process [6]. The availability of access to international databases creates an opportunity for stu-
dents in the benchmarking university to develop interdisciplinary relationships, while students of Tyumen
University have access only to the free elibrary.com system, which significantly complicates access to the
study of international experience in the field under study.

As for the way of thinking of students and teachers of the two studied universities, here the authors of
the article noted the following differences and features. Based on the requirements for an engineer of a mod-
ern formation, he must have the following qualities: flexible thinking, high motivation for self-development,
the ability to abandon views and beliefs that do not meet modern requirements, knowledge of foreign lan-
guages and programming languages, communication and teamwork skills. Benchmarking University spends
hundreds of thousands of dollars annually to update software available to students free of charge at any time,
which contributes to an increase in student self-employment [7]. Students at a benchmarking university are
full-fledged participants in the educational process (take an active part in lectures, discussions, find inde-
pendent solutions to the questions posed, create their own materials). The authors note that the students of a
Russian university have not developed a sufficient skill of independent work, due to the strict adherence to
the use of prescribed resources.

In addition, it should be noted that, one of the main benchmarking university tasks is the selection of
teaching staff for the efficient organization of the studying process.

The university practices the «invited guest» technology; classes at the university are conducted by spe-
cialists from large companies and organizations in order to familiarize students with real working conditions.
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Unlike Russian university, in which lectures and practical classes are conducted by one teacher, in a bench-
marking university lectures and practical spells are conducted by different teachers (course coordinator is a
lecturer and an assistant who works directly with students). The motto of benchmarking university is not
«good» education, but «excellent» education, and feedback is an effective tool here, allowing students to
regulate the learning process.

As a fourth aspect, for comparison, the authors identified an indicator of learning process quality con-
trol at a benchmarking university. All educational programs of the university are approved by specialized
bodies in accordance with the field of training engineers, which allows you to regularly update educational
programs in accordance with the requirements of modern production, while at a Russian university all bache-
lor's and master's programs are approved by the Ministry of Education and Science. In addition to this, dif-
ferences were noted in the control of students' knowledge, the analysis showed that the content of the exami-
nation material at a benchmarking university is double checked and approved (internal check — a lecturer of
this university, external check — a lecturer of another university), which significantly improves the quality
of the content the examination material, while at a Russian university the content of the examination material
is determined directly by the lecturer himself, which reduces the objectivity of assessing students'
knowledge.

Conclusion

The conducted analysis allowed us to define a number of criteria used for benchmarking, which cover
almost all areas of the educational process. In order to determine benchmarking as an effective tool to im-
prove the educational activities of the university, the following actions have been identified: increasing the
degree of participants' interest in the process of creating a list of criteria taking into account the main trends
in educational policy; selection of a system or methodology that collects primary data and determines the
level of their reliability; analysis and interpretation of data obtained based on the proposed indicators.

To undertake further comparisons of activities and detect what exactly and how is done to achieve cer-
tain values of the identified indicators in the universities participating in the analysis, it is impossible to limit
oneself to only one type of benchmarking. If necessary to obtain an accurate picture of the process and
choose the right method for describing and documenting it, you must additionally use the process mapping.
For instance, to stay focused on the main processes of internationalization, such as attracting foreign stu-
dents, attracting foreign scientists, concluding international treaties and agreements. We believe that the con-
struction of a process map deserves additional attention of researchers in international relations in higher ed-
ucational institutions, because this may be the key to uncovering the success or failure of the target institu-
tion in comparison with the partner institution.

The measuring of level of internationalization of universities can be addressed by using several types of
benchmarking tools such as process mapping, process performance measurement, project management, ques-
tionnaire preparation, interviewing, etiquette and legal issues. To cover all the key aspects of university in-
ternationalization, using one tool may not be enough. Therefore, within the framework of the research pro-
ject, there were carried out such procedures as: interviewing, process performance measurements, question-
ing among administrators of international education, performing a process mapping and studying the experi-
ence of internationalization of other universities via literature review.

The experience of benchmarking university internationalization conducted by a research team has
shown that the process of internationalization is very difficult to measure and compare due to the lack of ac-
curate benchmarks or indicators. Therefore, to measure the effectiveness of internationalization processes,
internationally recognized indicators were used, including the questionnaire that was compiled on the basis
of the international action results of universities in the Republic of Kazakhstan.

The scientific novelty of the research results is a detailed-developed action plan for the benchmarking
analysis of the internationalization process in a technical university, which includes 5 phases of benchmark-
ing (the phase of planning, the phase of analysis, the phase of projection and correlation, the phase of man-
agement changes and implementation of solutions, the phase of progress monitoring, aimed at sustainable
capacity building for the internationalization of the educational process) using such tools as performing a
mapping process, process performance measurement, interviewing and an internationalization questionnaire,
which formed the basis of the strategy for implementing the methodology of benchmarking the international-
ization process, taking into account the specifics of the development of higher technical education.
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J.J. JIxxantacoBa, D.A. XXnanosa

BeHuMapKHUHI TeXHMKAJIBIK YHHBEPCUTETTIH OKY YPAICiHiH
canachbIH 0acKapyabIH THIM/I KYpaJibl peTiHae

Makanana STaTOHIBIK OaKbUIayAbl TEXHHKAIBIK YHHBEPCHTCTTIH OKY YPAICIHIH camasblK MacelelepiH
HIEMIyqiH Kypajabl peTiHAe NalimanaHyIslH Maceleiepi MeH Ooyamarbl TankbUlaHran. bynm 3epTrey
«Momrinik En» feueiMu Herizgepi (XXI racwlp Oinmimi, I'yMaHWTapiBIK FBUIBIMAQPAAFBI ipreni JXoHE
KosmaHOansl  3epTTeysiep)» OachIMABIKIEH OekitiireH «CaHIBIK OKBITY TEXHOJOTHSUIAPHl  apKBUIBI
TEXHHUKAJIBIK YHUBEPCHTETTIH HHTEPHALIMOHAIAHABIPY QJICYETiH AaMBITY» jK00achlH icke achIpy OapbIChIH/A
Kysere acelpbuiabl. 2020-2022 xpuimapra apHainFaH cko0a aschlHIA 3TaNOHABIK Oaranay KaparaHmsl
TEXHUKAJIBIK yHMBEPCUTETIHAEC WHTCPHALMOHAINAHABIPYAbl TUIMAI JKy3ere achIpyIblH HErisri Kypajbl
peTiHie TaH#aABl. ABTOpIAp «ITAIOHIBIK OakblIay» TY)KbIPHIMAAMACHIHBIH HEri3ri Ma3MyHbIH allbll,
JKOOAHBIH MaKcaThbl, FBUIBIMH S/ICTEPi MCH JJIEYeTiH YCBHIHFAaH, HETi3ri TypJepiH, CalbICThIPY NPHHIUITEP]
MEH Ke3eHHepiH KapacTelpraH. JKoOaHBIH MaKcaThIHAa CoHKec 3epTTey YIIIH KOHKYPCTBIK JTATOHIBIK SMIC
TaHZAIIBL. BypBIHFBI KeHECTIK enjepaeri >korapbl OimiM Oepy >KyienepiHiH YKcacTBIFBIHA OaifIaHBICTHL,
TioMeHp MHIYCTPHANIB YHUBEPCHUTETI TaHJAIAbl. beHUMapKUHITIH MYMKIHIIKTEPIiH CANBICTHIPY JKOHE Tall-
Jlay Ke3iHJe KeJeci HeTi3Ti acleKTinep KapacThIpbUIIbL: OiTiM Oepy KypcTapBhIHBIH Ma3MYHBI, CTYICHTTEp MEH
OKBITYIIBIIAPAbIH OWJIAY TACIMI, KOa Oap pecypcTapasl naiiganany skoHe oKy MPOIECiH OaKbuiay.

Kinm ce30ep: sranoHaplk Oarajay, MHTEpHALMOHAJIAHABIPY, XOFapbl OUIIM, TEXHUKAJbIK YHHBEPCHTET,
XaJbIKapaiblK TOKipube, Oimim OGepy Oarmapiamanapbl, akaJeMHUSUIBIK YTKBIPJIBIK, CEPIKTEC YHHBEPCHTET,
6iiM Oepy ypaiciHiH canacklH OakpLIay.

J.J. JlxxantacoBa, D.A. XXnanosa

BenumapkuHr Kak 3¢ (peKTUBHbII HHCTPYMEHT B YNIPaBJIeHNH Ka4yeCTBOM
00pa30BaTeJBLHOIO NMPOLECcCa TEXHMYECKOT0 YHUBEPCUTETa

B cratbe paccMOTpeHBI MPOOIEMBI U NEPCIEKTHBBI HCTIOIb30BaHUSI OEHUMApKUHra Kak MHCTPYMEHTA pele-
HHS TpoOJIeM KadecTBa 00pa3oBaTeNbHOTO Mpollecca TEXHUYECKOro yHuBepcuteTa. Hacrosimee uccnenona-
HHUE OCYIIECTBJIECHO B XOJi¢ peajH3aluy IpoekTa «Pa3BHTHE MOTEHIHMAla MHTEPHANMOHATIN3AINN TeXHHIeE-
CKOTO By3a MOCPEICTBOM LH(POBBIX TEXHOJOTHII 00ydeHHS», yTBEPKAEHHOTO MO mpuoputery «Haydnsie
ocHOBBI «MoHrinik En» (o6pa3oBanne XXI Beka, GpyHaaMeHTaIbHBIC U IPUKIIAJHBIE NCCIEIOBAaHUS B 00JIac-
TH TYMaHHTApHBIX HAyK)» II0 TPAaHTOBOMY (HHAHCHPOBAHUIO UII MOJOIBIX ydeHBIX Ha 2020-2022 rr.
B pamkax [Ipoekra GeHUMapKHHT ObUT BHIOpaH B Ka4€CTBE OCHOBHOTO HHCTPYMEHTA C LIENbI0 3G (EKTUBHOTO
BHEJIPEHNUs] MHTEpHAllMOHANM3auyu B KaparaHInHCKOM TEXHHYECKOM yHHBEPCHTETE. ABTOPAMH PaCKPBITO
OCHOBHO€ COJIEpKaHUe MOHITHUS «OEHUMapKHHT», MPEICTaBIEHbI Leb, HAyYHbIe METO/bI U MoTeHIMan I1po-
€KTa, PACCMOTPEHBI OCHOBHbIE BUBI, MPUHIMIIBI U (a3bl OeHuMapkuHra. B coorBercTBuu ¢ nenbo IIpoexra
3a OCHOBY HCCIIE/IOBaHUS OBII BHIOpaH METO KOHKYPEHTHOTro OeHuMapkuHra. B xadecTBe By3a-KOHKypeHTa
BBIOpaH TIOMEHCKMH MHAYCTPUAIBHBIN YHHUBEPCUTET, 110 IPUYMHE CXOACTBA CUCTEM BBICHIETO 00pa30BaHMUS
nocTcoBeTckux crpad. IIpy cpaBHeHMH M aHaIHM3e BO3MOXKHOCTEH OeHUMapKHWHTa OBLIM PacCMOTPEHBI Cie-
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JyIOIHEe KIIIOUEBBIE aCTIEKThI: COAepkKaHNe 00pa30BaTeNbHBIX KypCOB, 00pa3 MbILIUIEHHS CTYJEHTOB M Ipe-
nofaBaTelei, HCTOIb30BaHUE JOCTYITHBIX PECYPCOB M KOHTPOJIB IIpoLecca 00ydeHHsI.

Kniouesvie crosa: GeHUMapKUHT, HHTEPHAIIMOHAIM3AIMS, BbICIIee 0Opa3oBaHue, TEXHUUECKUH YHUBEPCUTET,
MEXKIYyHApOIHBIN OIBIT, 00pa3oBaTeNbHbIE IPOTPaMMBI, aKageMHdyeckass MOOMIBHOCTB, YHHBEPCHUTET-
TapTHEP, KOHTPOJIb KadecTBa y4eOHOTO Iporecca.
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Implementation of pedagogical solutions to increase the efficiency
of the digitalization of learning at the university

The article discusses the implementation of digital technologies in the higher education system, which opens
up new opportunities for the design of new pedagogical solutions. The authors highlight the ways to create a
digital educational space and content application through digital technologies. The main directions of
implementation of pedagogical solutions to improve the results of the teaching and learning process in the
context of digitalization of education are described. The main areas of application of ICT tools in the
educational process of the University for improving the content of teacher education are considered,
formation of a high level of information culture. The means of using interactive innovative technologies,
automated systems are analyzed, allowing to equip with new information arrays of resource support of the
university, for the competent use by teachers of the potential of modern information technologies for solving
practice-oriented tasks of professional activity. All of these diverse methods and approaches, selected by the
authors contribute to the development of students ' creative abilities, mastering new technologies.

Keywords: digital technologies, pedagogical solutions, digital educational space, digitalization of education,
innovative technologies, Information Technology, digital pedagogy, information resource.

Introduction

The education system of the Republic of Kazakhstan is focused on entering the world educational envi-
ronment, so the quality of education is considered in the context of compliance of the level of educational
services received with international standards and norms. At the same time, the priority is to achieve a
quality of training that will enable them to compete in the international labor market. The quality education
is constitutional right of every citizen of the Republic of Kazakhstan.

Currently, the functions of education, school and the professional status of a teacher are complicated by
the changes taking place in society. The new conditions associated with changes in education and in school
put forward new requirements.

Everything is integrated in the world: economics, science, culture, approaches and concepts. In this
regard, there is an increasing need for the development of the individual personality, its qualitative changes,
responsibility and readiness for self-realization, the ability to socialize and adapt to rapidly changing world,
the ability to create will be required, the demand for knowledge will increase.

In the context of modern education, the most topical is the activity character and is the key to the
increasing efficiency of education, since «abilities are manifested and developed in activity».

The transition to digitalization requires the education system to solve a fundamentally new problem of
training specialists who are adapted to the rapidly changing realities of the environment, who are able not
only to perceive, store and reproduce information, but also to produce new, manage and efficiently process
big data. The change in training requirements for specialists is dictated by the emergence of new types of
theoretical and practical problems, which are distinguished by systemic and interdisciplinary nature, non-
standard, global possible consequences [1].

Such tasks do not have simple and unambiguous solutions, which requires a significant change in the
nature of all professional activities of specialists and makes it necessary to train specialists of a new type
who can see the situation as a whole, to approach the search for a solution creatively, able to predict its re-
sult, aware of their personal contribution and responsibility.

The wide use of information technologies is primarily associated with the dynamic trend in the devel-
opment of innovations in the field of education, which is gaining more and more turnover from year to year.
Today, the Internet, cloud computing, mobile and multimedia technologies, social technologies, big data,
intelligent systems and much more have become a mandatory attribute of countries with smart economies.
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A modern teacher should competently use the potential of modern information technologies to solve
practical-oriented tasks of professional activity. One of the most important elements of the teacher's profes-
sional activity is his information resource.

The activity of the teacher has successive and perspective character, based on the experience of the past,
designs the development of the person for the future. The teacher always needs to professionally master the
experience of the past, especially well navigate in modern life and predict the contours of the future, antici-
pate events that may be in upcoming life.

Experimental

A professional teacher not only teaches others, but also constantly learns, improving skills. If he does
not enrich his knowledge, then the time will come when he will give nothing to others. Thus, continuing
education is a characteristic feature of the teaching profession.

Implementation of comprehensive and qualitative training of the future teacher, corresponding to
qualification categories of teacher-moderator, teacher-expert, teacher-researcher, teacher-master, who is able
to effectively use modern digital technologies in educational practice, conduct scientific and pedagogical
research using ICT, effectively manage the educational process based on the use of digital tools.

The modern stage of the development of society is characterized by penetration into all spheres of
activity of information and communication technologies, including the system of education. This trend is
typical for educational institutions of any level of education: schools, colleges, universities, advanced
training courses, etc.

As an example, we consider the situation in higher education. Firstly, in higher educational institutions,
information and communication technologies (ICT) become the content of education — the work curriculum
of any university contains IT disciplines that form general cultural competencies among students, which
involve the possession of basic methods and technologies for managing information, as well as the ability to
use software to store, present, process information and transfer it with the help of communication
technologies [2].

Results and Discussion

At E.A. Buketov Karaganda University in the content of the preparation of bachelors of education
according to the educational program 6B01505 — Computer science, 6B01506- Computer science, ICT and
robotics in the module «Educational technologies» contains disciplines, forming competencies in the field of
teaching methods in educational sphere, such as «Educational robotics,» «Robotic programming systems,»
«Mobile robotics,» «Methodology for teaching computer science,» «Fundamentals of teaching computer sci-
ence within the framework of updated content of secondary education,» «Fundamentals of CLIL-
technology,» «Innovative technologies for organizing the school educational process,» «Digital educational
resources,» «Technology of criterion assessment,» «IT startups», «Information and communication
technologies in education». This module includes elective courses aimed at teaching students on the use of
CLIL, digital educational resources.

The innovative educational program «8D01100103 — Digital pedagogy» at the level of doctoral study
has been opened at E.A. Buketov Karaganda University.

The purpose of the educational program is to train competitive specialists who are proficient in digital
technologies and modern research methods in the field of digital pedagogy [3].

Content of professional activity:

— provides teaching of information and pedagogical cycle disciplines;

— creates universal values and the desire for professional and scientific growth among the participants
of the educational process;

—develops and implements methodological support in the educational process, taking into account the
achievements of digital pedagogy, psychology, ICT and computer science;

— organizes and conducts research on topical issues of ICT and psychological and pedagogical science;

— interacts with all interested professional communities in order to promote and implement innovations
in professional activities;

— carries out management activities taking into account the development of education and science.
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Functions of professional activity of the educational program are:

— training transmits educational information, teaches to independently obtain knowledge, designs
training sessions taking into account the linguistic needs and demands of students, uses new technologies for
teaching digital pedagogy, including digital technologies and ICTs, etc.;

— educating introduces students to the system of social values, observance of pedagogical tact, rules of
pedagogical ethics, shows respect for the personality of students, builds the educational process taking into
account the national priorities of Kazakhstan, etc.;

— methodological provides methodological support for the information and educational environment,
determines the content of the course (module); methods for developing and implementing educational
programs of higher education specialties, including taking into account the training of multilingual
personnel; designs educational programs of University specialties; manages scientific and methodological
support of educational programs of University specialties; implements author's programs; develops
educational materials, digital educational resources, etc.;

— research identifies problems, conducts psychological and pedagogical research in the field of digital
pedagogy, implements research results in professional activities; directs research of students, undergraduates,
doctoral students;

— social and communicative interacts with the professional community and with all interested sides, ini-
tiates innovative ideas that unite educational stakeholders, etc.;

— management manages processes in the context of General trends in the development of education and
science, the General strategic direction of the development of the organization of education.

Secondly, ICTs are becoming learning tools. It is already difficult to imagine a modern educational pro-
cess without using e-mail, software for creating presentations, videos and audio materials from the Internet.
Increasingly, universities are using LMS (Learning Management System) — learning management systems,
the interface of which allows you to place educational materials on the subject, homework, control activities,
organize access to them and feedback from the teacher. The explosion of interest in mass open online cours-
es (MOOC) based on such platforms as Coursera, Udacity, edX, FutureLearn, Iversity, Udemy led to the cre-
ation of a national platform «Open education», where Russian universities place online courses [4].

Smart education integrates new concepts of digital pedagogy:

* open educational resources (opr)

* mass open online courses (mooc)

* learning management system (Ims)

* electronic textbooks (smartbook/e-book)

* electronic libraries (e- library)

* open licenses (e.g. mop licenses)

* mobile training

* cloud education and internet services (web 3.0)

* digital video communications

* global media

* automated educational management systems (e.g. smart systems).

In this regard, there is a high demand for mass open online courses on new ICT competencies of
teachers. These courses are a new step towards the deployment of digital pedagogy, since this requires a
rethinking of the ICT competence of teachers — from user technological to project methodological. A digital
school is undoubtedly a school working in the digital pedagogy system.

Thirdly, there are webinars — online analogues of classical organizational forms of training — lectures
and seminars. Thanks to all the above technologies, new opportunities have been created to implement
training methods. Objectively, the current situation with the widespread use of ICTs required a new program
from the state.

At Buketov Karaganda University, teachers introduce innovative approaches in the training of teachers
with an emphasis on improving the content of teacher education, creating a high level of information culture,
and implementing training using distance technologies. Teaching staff of the Department during training
sessions necessarily use a variety of methods for developing electronic educational materials: multimedia
technologies, SMARTIearning technologies, an electronic textbook of the Cisco network Academy, case
study technology, the use of video materials in the study of disciplines, creating video lessons in the
CamStudio program, creating testing tasks in the iSpringQuizMaker program; preparing multimedia
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materials by means of: iSping, Prezzy, Powtoon, etc. The project-organized approach is implemented in the
implementation of independent work by students of educational programs, in the technology of developing
individual and group tasks for students.

Student-centered training requires continuous professional development of teachers, including the
ability to plan educational work on the subject, choose teaching methods and computer applications, taking
into account the features of these technologies and the profile of the specialty, and the use of appropriate
software. Teachers of the Department introduce innovative approaches in the preparation of bachelors of
education with an emphasis on improving the content of teacher education, the formation of a high level of
information culture.

The faculty of mathematics and information technology also hosts events in certain scientific areas:
online seminars, master classes, open lectures, student scientific conferences. To increase knowledge and
develop creative abilities, students are engaged in clubs. The purpose of the «Programming» group is to
develop students' algorithmic thinking. The purpose of the «Robotics» club is to master programming in the
LEGO Robolab computer simulation environment and prepare for competitions in educational robotics.
All these various methods and approaches contribute to the development of students' creative abilities.

The University has an electronic database of students by type of academic programs and level of
education. The Registrar's office can use the Credit technology module in electronic University system
(e.ksu.kz) of the Karaganda University to work with the electronic database of students. The policy and
marketing strategy of the University aimed at the attraction of the necessary number of students, as well as
requirements for admission and special conditions for admission to academic programs are posted on the
website of Karaganda University [5].

The Registrar's office and students of the program have the opportunity to track academic
achievements, final annual attestation results, transcripts by means of the «Electronic University» system.

The University operates a computer network with Internet access, covering all departments of the
University, as well as computer classes and library halls. The Internet connection bandwidth is 500 Mbit / s.
Wi-Fi access points are available in all buildings of the University. The University has a unified corporate
information system for teachers and students «Electronic University» (www.e.ksu.kz), which includes such
modules as «Curriculum», «Credit technology», «Bank of professional achievements of teaching staff»,
«student's personal accounty, «teacher's personal accounty, etc.

In Electronic University, the information and resource support subsystem is a single system
of information and library services. This provides support for students and teachers, academic accessibility
of information resources, library collections. The electronic catalog of library resources allows you to search
for the necessary literature and provides access to electronic versions of individual textbooks and teaching
materials.

The library of E.A. Buketov Karaganda University provides students and teachers with free access to
printed and electronic resources: educational, technical, reference specialized literature, periodicals-
professionally oriented journals; electronic lectures of teaching staff, multimedia educational presentations,
digitized educational publications and scientific articles.

Thanks to the development of the material and technical subsystem, students and teachers have free
access to the Internet, which allows teachers to actively use Internet resources (Web sites, educational
portals) in their educational activities, and students — to carry out independent work. The use of Web
resources and technologies plays an important role in the training of modern students.

The subsystem of information and resource support of E.A. Buketov University is closely connected
with the subsystem of methodological support.

The subsystem includes methodological support of educational-methodical complexes of subjects
(typical and working curriculm, model programs), educational-methodical complexes of disciplines,
educational and training manuals, e-lectures, multimedia learning presentations, electronic textbooks and
training programs, methodical recommendations to performance of practical and laboratory works, lists of
recommended literature and Internet sources and other methodical materials intended for different
participants in the educational process. Teachers place prepared electronic educational resources on the
website of the University library.

This subsystem operates on the basis of the network corporate information system of teachers and
students «electronic University of KU» (www.e.ksu.kz), which includes a number of modules. For example,
the module «Curriculum» allows you to create working curricula of educational programs, assign disciplines
to departments.
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The module «Credit technology» allows you to create individual plans for students, keep records of
academic performance, and make a transcript of the student.

The module «calculation and distribution of teaching load» allows you to calculate the annual load of
teachers of all departments on the basis of formed working curriculum, taking into account the approved
standards for calculating the academic load.

The module «scheduling classes» allows to create a schedule of classes taking into account the
employment of the classroom fund, the contingent of students, the formed pedagogical load of teachers.
Through the «Schedule» module, students and teachers track the current schedule, as well as the schedule of
boundary and final controls.

The «student's personal account» module provides the student with authorized access to personal results
of academic achievements throughout the entire period of study. The module «Student Department» allows
you to create a database of students in the context of personal data, educational programs, forms and lan-
guages of study.

The «teacher's personal account» module allows the teacher to use several sections: «Individual work
plan of the teacher», «Electronic log of pedagogical load fulfillment», section «Electronic log of class at-
tendance and students' tasks» — allows you to keep records of students 'attendance and record current aca-
demic performances, section «test loading» — is intended for uploading tests personally by the teacher to the
University database for conducting boundary and final controls.

The module «Bank of professional achievements of teaching staff» allows you to form academic ratings
of teachers based on the results of educational, methodological, and research work.

The University has an official website (www.ksu.kz) in Kazakh, Russian, and English. The site presents
Buketov University on Internet, contributes to the formation of the University's image, provides an infor-
mation environment for applicants, students, employers, graduates, and employees of the University, and
ensures openness and accessibility of information. The website provides access to educational and scientific
resources, as well as access to scientific electronic databases as part of a subscription, as well as open access
(Section «Scientific library»): Academic on-line journal of the American Association for the advancement of
science (AAAS) «Science», «Thomson Reutersy, Elsevier's Science Direct, Scopus reference and search da-
tabase, Springer.

Buketov Karaganda University uses various methods for posting information about the educational pro-
gram: through the University's website (the «Applicant» section), information stands, booklets, mass media
(Newspapers, television), and social networks.

Social networks have webpages of the University and faculty on various issues, for example, Instagram
has a page for applicants and first-year students, G-Global has created a communication platform for pub-
lishing articles and notes of scientific content for teachers, students and undergraduates [6].

Digital school is an objective transformation of the General education system in the conditions of digi-
talization of the Republic of Kazakhstan. We are on the threshold of change and are participating in the for-
mation of a new education system in the world — digital education.

Digital learning provides many new opportunities in the development of new teaching methods and
technologies. Their diversity makes it possible to meet the individual needs of students and implement digital
pedagogy in practice.

We should also mention new methods — the use of interactive technologies, computer and virtual la-
boratories, search engines, databases that allow you to equip the search and research work of students with
new information arrays, including the collection, analysis and processing of selected or independently pre-
pared information.

Conclusions

Thus, working on creating an information resource, teachers constantly improve their digital literacy,
master new technologies and master new services. And in order to constantly improve in the sphere of digital
information literacy, it is necessary to study and take distance courses on educational resources.
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7Korapbl 0Ky OpBIHAAPBIHAA OKBITY/bI HH(PIAHABIPY NPOLECiHIH THIMALIITIH
apTTBIPY MaKCATHIHAA MeIArOrMKAJIBIK HIeIIMAepai icke acbIpy

Makanaza xaHa IeJaroruKajiblK OIemiMaepail skodanayra kaHa MYMKIHIIKTEp aIlaThIH JKOFaphl Oi1iM Gepy
KyleciHe MUQPIBIK TEXHOJIOTHSUIAPABI SHTi3y Macelienepi KapacThIpbULIBL. ABTOpiIap CaHABIK OimiM Gepy
KEHICTITIH Kypy *oHE CaHIBIK TEXHOJOTHSUIAP apKbUIBI Ma3MYHJBI KOJJIaHY KOJIIAPHIH aHBIKTalsl. bimiM
Oepyni nuQpraHabIpy KaFfaibIHIA OKBITY JKOHE OKBITY INPOLECIHIH HOTIDKENEPIH jKaKcapTy MaKcaThIHIA
NeJaroruKaibIK HIeMIiMAepIl iCKe achIPYAbIH Herisri OarbITTapbl cumaTtainra. [legarorukansik OimiM Oepy
Ma3MYHBIH KETUIAIPY, aKmapaTThIK MOICHHETTIH JKOFaphl ACHIeHiH KaJlbINTACTHIPY YIIiH YHUBEPCHUTETTIH
6imim Oepy mpouecinge AKT KypangapblH KOJIaHYIbIH HETi3ri OaFbITTapbl KapacThIPbUIAbL. VHTEpaKTHUBTI
WUHHOBALMSJIBIK TEXHOJOTHSIAP/bl, YHUBEPCUTETTIH PECYPCTHIK KaMTaMachl3 €TYiHIH aHa aKnapaTrThIK
MacCHBTEpiMeH jkababIKTayFa MYMKIHIIK OepeTiH aBTOMaTTaHABIPBUTFaH XKylenep/l naiinanany Kypajigapsl,
TIelarorTepAiy KociOM KBI3METIHIH IPAaKTHKAIBIK-OAFBITTAIFaH MIHAETTEpIH IIeNly VINiH 3aMaHayn
aKIapaTTHIK TEXHOJIOTHSUIAPIBIH QJIEYETiH cayaTThl HaiilaylaHybl YIIiH TajaJaHabl. ABTOpiap GenreH Oochl ap
TYpJi omicTep MEH Tociamep CTYAEHTTepAiH NIBFapMAIlbUIBEIK KaOLIeTTepiH HaMbITyFa, JKaHa
TEXHOJIOTHUSUIAPbI UTEePYyTe bIKMAJ eTe/i.

Kinm ce30ep: undpiblk TeXHONOTHSIAP, MEAArOrHKaNIbIK MenriMaep, udpislk 0iniM 6epy KeHictiri, Oirim
Gepyni uubpraHablpy, HHHOBALMSUIBIK TEXHOIOTHSUIIAP, aKIAPATTHIK TEXHONOTHANAP, U(PIIBIK Mefaroruka,
aKIapaTThIK Pecype.

J.A. Kasumosa, A. Tycinxan, I'. Oninxan, A. Cyiinxan, E. Tuneyxa0but

Peanu3anusi negarornyecKux pelieHnii B esX NOBbIIEHUA
3ppexTHBHOCTH NTpoLecca HUPPOBU3ALUN 00yUeHHS B By3e

B crartbe paccMOTpEHbI BOIIPOCH! BHEAPEHUS M(POBBIX TEXHOJIOTHH B CUCTEMY BBICIIEr0 00pa30BaHus, KO-
TOpPBIE OTKPBIBAET HOBBIE BO3MOXKHOCTHU AT MIPOEKTUPOBAHUS HOBBIX MEJArOrMYeCKUX PeIIeHUH. ABTOpaMu
BBIZICJICHBI ITyTU CO3JaHHs NU(GPOBOro 00pa3oBaTEILHOIO NIPOCTPAHCTBA U NPUMEHEHHs] KOHTEHTOB MOCPe-
CTBOM HU(POBBIX TexHonorui. ONnucaHbl OCHOBHBIE HANPABICHHS pealn3aliy IEeAarOrHYecKHX pelIeHni
B IEJIIX YJIydIICHUS pe3yJbTaTOB IIpoIlecca IPENoJaBaHUs M OOYUCHHS B yCIOBHSX IHM(PPOBH3AINI
obpaszoBanus. PaccMoTpeHs! ocHOBHEIE 00acTH ucnons3oBanus cpencts KT B oOpaszoBaTensHOM mponecce
YHUBEPCUTETA JUISl COBEPILICHCTBOBAHMS COJIEPKAHUS MEIarOrMIecKoro o0pa3oBaHus, (OPMHPOBAHUS BBICO-
KOTO ypOBHA HMH(POPMALMOHHONW KynbTyphl. IIpoaHann3upoBaHbBl BO3MOXHOCTH  HWHTEPAKTUBHBIX
MHHOBAIIMOHHBIX TEXHOJIOTHi{, aBTOMaTH3UPOBAHHBIX CHCTEM, IO3BOJIIONIMX OCHACTUTH HOBBIMH MH(OpMa-
IIMOHHBIMH MAacCHBaMM PECYpPCHOTO OOECHedeHHs YHUBEPCUTETa, [JIsI TPAMOTHOTO MCIOJIb30BAHUS
TelaroraMi  MOTEHIMAJla COBPEMEHHBIX HH()OPMAIIMOHHBIX TEXHOJOTHH [UISI PEIIeHUs IpPaKTHKO-
OPHEHTHUPOBAHHBIX 3a]ad MpodeccHOHANEHOI HesTensHoCTH. Bee aTi pasHooOpa3Hble METOAB! M TOAXOJIH,
BEIJICTICHHBIE aBTOPAaMH, CIIOCOOCTBYIOT Pa3BUTHIO y OOYJAIOIIUXCSI TBOPUYECKHUX CIIOCOOHOCTEH, OBJIAJCHUIO
HOBBIMH TEXHOJIOTUSIMH.

Knroueevie crosa: nudpoBble TEXHOJIOIHH, IEAAroruyeckue peuieHus, nudpoBoe oOpazoBaTeNbHOE IMPO-
CTPaHCTBO, LU(POBU3ALKS 00Pa30BaHMs, NHHOBALMOHHBIC TEXHOJIOTHH, WH(MOPMALMOHHBIE TEXHOJOTHH,
udpoBast efaroruka, HHGpOPMaIMOHHBIH pecypc.
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Comprehensive support of children with autistic spectrum disorders

Today, autism is a significant social problem that is becoming more widespread, affecting children who have
the same type of developmental problems, but with different options for overcoming them. This is what caus-
es the idea of autism as a set of autism spectrum disorders. Children with ASD are a polymorphic group,
which manifests itself in psychological and pedagogical features, which complicates social adaptation.
In psychological and pedagogical terms, children with ASD are allocated to a special group, since interac-
tion is built differently due to qualitative communication disorders. In many cases, children with ASD who
come to school have unformed learning behaviors. For the successful development of the program material in
children with ASD, it is necessary to form a stereotype of educational behavior, on which all school education
is based. Deficits in the formation of these skills can lead to a longer period of adaptation of the child in
school and to difficulties in mastering the program. In this article, we consider the necessary skills, the for-
mation of which is aimed at psychological and pedagogical assistance to a child with ASD in preparation for
school.

Keywords: psychological and pedagogical support, affective pathology, emotional and intellectual experi-
ence, correctional impact, children with autism spectrum disorders, social and household adaptation.

Introduction

The current state of education is characterized by an intensive search for the most effective forms of ed-
ucational activity, the creation of such conditions of learning and development that would contribute to the
maximum disclosure of the child's personality.

Today, the requirements of society for the development of the personality of children, including chil-
dren with autism spectrum disorders, dictate the need for a more complete analysis, development and imple-
mentation of individual educational programs as differentiated assistance to children aimed at overcoming
difficulties in communication and social interaction, successful adaptation and integration into the children's
community. Autism in a broad sense is usually understood as a clear lack of communication, the desire to get
away from contacts, to live in their own world [1].

The book by E.R. Baenskaya examines the early stages and patterns of emotional development.
The most significant signs of affective trouble for early diagnosis are described, their combinations charac-
teristic of the distortion of emotional development are highlighted. The logic is traced formation of different
variants of early childhood autism, specific problems are determined [2].

Comprehensive support of school-age children with ASD is understood as a system of professional ac-
tivity of psychologists, focused on creating the most favorable psychological and pedagogical conditions for
adaptation in the school community, based on effective interaction. It starts in with the diagnosis of the
child's capabilities, further building remedial work with children with ASD as a technique of unobtrusive
assistance and create conditions for the manifestation of the potential of the pupil in the program of psycho-
logical and pedagogical support.

Literature review

The development of social relations depends on the socio-cultural characteristics of the environment.
In adolescents, difficulty thinking outside of formal operations turns into an inability to adequately analyze
their thoughts and feelings, which leads to inhibition of reflection. At the same time, the teenager's attitude to
the world and to himself changes significantly (A. Vallon, L.I. Bozhovich, A.M. Prikhozhan). Suicidal be-
havior is defined as intentional self-harm or actions of this kind that have negative consequences for a per-
son. Most often, this concept refers to auto-destructive and self-injurious behavior (Van der Kolk, Perry,
Herman, 1991), verbal auto-aggression (Cohen et al.,2020).
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In the analytical theory of C.G. Jung, this process has a positive meaning, aimed at development.
The extreme form of self — destructive behavior-suicide-is considered here as an attempt to rise to a new
level of development and spiritual rebirth [3]. From the point of view of A. Adler, such motives in the devel-
opment of personality suggest an «inferiority complex». It appears in early childhood, and a person spends
his whole life looking for ways to overcome it. If a teenager faces an insurmountable obstacle in this search,
it can lead to a crisis.

But teachers should understand that a crisis situation (or crisis «solution, turning point, outcome» from
Greek) can be defined in the most General way as «a transition period, revolution, turning point in a transi-
tion state».

In pedagogical psychology, this concept was introduced by L.S. Vygotsky. He identified the stable and
critical stages of ontogenesis that separate one stable period from another. A feature of the crisis period is the
manifestation of regression, difficulties in the child's learning, in relationships with others, and in such peri-
ods the development is significantly accelerated: «Development is taking rapid, sometimes catastrophic, it
reminds revolutionary course of events as the pace of change and meaning change» [4].

Main part (methods)

The program includes an individual route of the child's development, which contributes to the child's
entry into the educational process not only within the school system, but also outside it.

The organization of psychological and pedagogical support of a child with ASD in the program goes
through next stages:

— diagnostic (identification of the problem, diagnostic analysis, identification of participants in psycho-
logical and pedagogical assistance, establishing contact with the parents (legal representatives) of the child);

— search (collective search for possible solutions to the problem, informing all members of the group);

— consultative-projective (selection of the joint optimal direction of work, determination of the duties of
the psychologist for its implementation, forecasting of effectiveness);

— activity-based (implementation of the selected plan, achievement of the required result).

In our research, we have developed a program that consists of 2 modules. Module 1-Explanatory note.
Module 2-recommendations for children and teachers, parents.

The main goal of the program is to help a child with ASD adapt to the conditions of kindergarten. The
program consists of the following areas:

1. Overcoming affective pathology, establishing contact and gaining trust and developing rules for
working in the office.

1.1 During the first meetings of the child with the teacher-psychologist, it is necessary to give him the
opportunity to study the office.

1.2 If possible, soundproof the room. Communication with the child should be conducted in a low
voice, if possible, avoid looking directly at the child, so that he does not experience discomfort.

1.3 Clothing should be chosen in low-key tones, and there should be constancy in it, so that it is easier
for the child to get used to the specialist.

The basic educational program of primary general education of children with ASD consists of two
parts:

— a mandatory part;

— the part formed by the participants of educational relations.

The structure of the approximate variable educational program of children with ASD includes:

1. Explanatory note, which reveals: the goals and objectives of the special educational needs (SEN) ed-
ucational needs, the timing of the development of the educational program, psychological and pedagogical
characteristics of students (requirements for the development of students).

2. Principles and approaches to the formation of a program of correctional work carried out with stu-
dents with ASD in inclusive education (option A), as well as requirements for the results and conditions of
its implementation.

3. The planned results of the development of students ' options for the adapted basic educational pro-
gram of primary general education (B, C and D).

4. A system for evaluating the achievement of planned learning outcomes by students.

5. The content of education:

— Program for the formation of basic training activities;

— The program of correctional work;
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— Extracurricular activities program;

— The curriculum, including the calendar schedule of the organization of the educational process

Programs include the study of:

—to study the child in more detail, to involve them in joint activities through the enrichment of their
emotional and intellectual experience.

— identification of stimuli that can serve as a positive reinforcement in the child's learning: correctional
work should include art therapy, finger games, sand and water work. The main objectives of the program
when working with children with ASD are:

1. Creating an adequately organized environment, which becomes the main method of corrective action
when working with a child.

2. Developing the child's understanding of time. For children with ASD, «marking» time is very im-
portant.

3. Structuring of all types of activities.

4. Overcoming unevenness in the development.

5. The organization of the communicative mode of communication.

6. Support of the educational process.

7. Social and household adaptation.

ASD is a fairly common problem of childhood and is characterized by impaired development of com-
munication tools and social skills. Common are affective problems and difficulties in developing active rela-
tionships with a dynamically changing environment, the attitude to maintaining constancy in the environ-
ment and stereotypical behavior of children. ASD is associated with a special systemic disorder of the child's
mental development, which manifests itself in the formation of his affective-volitional sphere, in cognitive
and personal development. Autism will become an increasingly significant social problem affecting a wide
variety of children.

In this regard, now they are talking not only about childhood autism, but also about a wide range of au-
tism spectrum disorders. The origin of ASD affects the nature and dynamics of a child's mental development
disorder, determines the associated difficulties, and affects the prognosis of social development.

Discussion

Thus, due to the extreme heterogeneity of the composition of children with ASD, the range of differ-
ences in the required level and content of their primary school education should be as wide as possible, cor-
responding to the capabilities and needs of all such children: to include both an education comparable in lev-
el and time of mastering with the education of normally developing peers, and the possibility of special (cor-
rectional) education throughout primary school age. It is important to emphasize that in order to receive pri-
mary education in a mass program in an inclusive environment (option A), the most well-off children with
ASD need special support to ensure that their special educational needs are met [5,6].

A differentiated approach to the construction of the content of the thematic plan for students with ASD
involves taking into account their special educational needs, which are manifested in the heterogeneity of
opportunities for mastering the content of education.

The presented thematic plan provides conditions for general cultural and personal development based
on the formation of basic educational activities that ensure not only the successful assimilation of certain el-
ements of the system of scientific knowledge, skills and abilities (academic results), but also, above all, life
competence, which is the basis of social success (table 1).

Table 1
The thematic plan

Ne The theme Hours

1 2 3

1. |Makes an eye contact 1

2. |Simulates basic movements 1

3. |Simulates actions with objects 1

4. |Simulates small and precise movements 1

5. |The imitation of pronouncing movements 1

6. |The implementation of individual teams 1
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Body part

Items

9. |Pictures

10. |Recognition of familiar people

11. |Verbs (Commands and actions in pictures)
12.  |The surrounding objects

13. |Points to the pictures in the book
14. |Item assignments

15. |affiliation

16. |Finds out ambient sounds

17. |Indicates the desired items

18. |[Names the desired items verbally
19. |yes/no (preference and disrespect)
20. |Calls familiar people

21. |Makes a choice

22. |Social issues

|~

23. |Verbs
24. |Matches
25. |Colors

26. |[shapes and shapes

27. |The letters

28. |Numbers

29. |Simulates standing movements

30. |Simulates movements in a sequence
31. |Simulates actions paired with sound
32. |Repeats the construction with cubes
33. |Copies simple drawings

34. |Rooms

Subtotal

el Ll el el el e e el el el e el e e e el e el el e el el e e el el el Bl 19N

W
N

A significant part of children with ASD is available and shows a censored education, which is correlat-
ed by the level of the «academic» component with the education of healthy peers, received in a joint learning
environment with them in the same calendar terms.

Inclusion is most appropriate for children with ASD who have a formally comparable level of
psychoverbal development (we focus on groups 3 and 4, according to the Russian psychological classifica-
tion of autistic children), and is optimal if the child has experience of preparing for it in a group of children
before entering school [7].

An inclusive environment provides an opportunity for a child with an autism spectrum disorder to in-
crease the level of social interaction and therefore improve their skills, interaction with peers gives a child
with autism a chance to practice communication skills, make friends and observe how peers behave in eve-
ryday situations.

The basic principles of forming a program of correctional work with students with ASD are as follows
(table 2):

Table 2
Basic principles of formation of the program of correctional work
The principle of The situation The action
gradual, individually dosed in the classroom situation: starting with the |he feels most comfortable and
communication lessons of successful, until full inclusion;
development of social and everyday |problems related to, orientation in the ongo- |the dosed and temporary help of
skills and communication skills with |ing the tutor should be connected to
difficulties in the formation of educa- |development of forms of adequate educa- Adequately perceive praise and
tional behavior in an included child |tional behavior, the ability to enter into comments
with ASD communication and be regulated in interac-
tion with the teacher
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The main tasks of psychological and pedagogical support are: formation of readiness of a child
with ASD to join a group of peers; formation of mutual understanding of parents of children with
ASD and parents of normatively developing peers; formation of mutual adaptation of children in a group of
peers.

In this regard, the main tasks of psychological and pedagogical support and the introduction of a correc-
tional program with special modules and training topics contribute to the formation of ideas about the world
around us;

— the development of the ability to comprehend, organize and differentiate individual life experiences;

— the development of self-awareness based on the study of memories, ideas about the future;

— the development of the ability to plan, choose, compare, and comprehend cause-and-effect relation-

ships in what is happening.

The need for special assistance in learning and understanding children with ASD assimilated the lessons
is the mechanical accumulation of experience verbal communication, opportunities to engage in dialogue, to
share their thoughts, experiences, feelings.

Create a learning environment provides the setting, sensory and emotional comfort (no sharp mood
swings, smooth and warm tone of voice of the teacher in relation to any class), so consistency and predicta-
bility of what is happening. In these conditions, it is necessary to give a special instruction to teachers to de-
velop emotional contact with the child, maintain confidence in him that he is accepted, sympathized with,
that he is successful in the classroom; broadcast this instruction to fellow students of the child with ASD,
emphasizing his strengths [8].

The demonstration of sympathy for him through his attitude in real behavior in the learning process
should be supported by psychological support that optimizes the interaction of the child with teachers and
fellow students, the family and the school in the child's primary school. Step-by-step psychological and
pedagogical support of children is also carried out in classes that include elements of fairy-tale therapy and
game therapy. In the classroom, children are introduced to the characteristics of a child with ASD. An in-
dividual program of support for a child with ASD involves the selection of optimal methods and forms of
work with the child when preparing and including him in a group of peers. At the initial stages, the work
is aimed at mitigating the general background of sensory and emotional discomfort, stimulating mental
activity in interaction with adults and peers, forming purposeful behavior, overcoming negative forms of
behavior.

Result

The program describes possible methods of working with a child with ASD: the method
of sensory integration, educational kinesiology, art-therapeutic methods and methods of applied behavior
analysis.

The target group in our conditions of post-rehabilitation psychological and pedagogical support consist-
ed of: teachers who carry out the educational program of a child with ASD, children with autism spectrum
disorders of school age, parents or legal representatives of children with ASD, preschool children who are
participants in the inclusive space, parents of standard typical children. The conditions necessary to meet the
special educational needs of children with ASD include (table 3):

Table 3
Conditions for meeting the special educational needs of children with ASD
Conditions meet the SED Content there
Implementation of targeted correctional work in the pro- |is a development of the content of educational areas, there
cess of learning by children is an understanding of the environment

Organization of support of the educational process of stu- |ensures the mastery of students ' life competencies
dents
Organization of support for a family raising a child with  |is the basis of social success
autism spectrum disorde

The program of post-rehabilitation psychological and pedagogical support for a school-age child with
autism spectrum disorder provides training and support for school teachers and this process is carried out in
several stages:
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1. The primary information stage includes obtaining information about a child who has been admitted to
preschool: from parents, from the conclusions of specialists who interact with the child earlier.

2. Stage of diagnosis and definition of the zone of proximal development of the child include: the study
of peculiarities of emotional-volitional sphere, personality development, scope and nature of the knowledge
and skills correlated with the age and individual characteristics of the child. The diagnostic results allow us
to determine the content of education and the conditions for organizing training and build an individual edu-
cational route.

3. The activity stage (the stage of «professional support») includes the implementation of planned cor-
rective measures carried out by teachers.

4. The reflexive stage involves intermediate and final diagnostics and monitoring of the effectiveness of
the actions taken.

These stages allow you to successfully work with the parent of children and implement the tasks of
working with parents.

In the course of the work, a subject-based game environment is organized, which involves taking into
account the formation of mutual understanding between parents of children with ASD and parents of stand-
ard typical peers.

A full-fledged development environment for such children will be created by mutual and planned ef-
forts of parents and teachers. Specialists conduct a preparatory conversation. Sample questions for the con-
versation: does your child know that he has autism? etc. Together with the teacher, the parent draws up an
information note about the characteristics and preferences of their child. The parent needs to rely on specific
points, for example: in what does your child look like ordinary children? Parents are invited to watch the
video presentation «5 reasons why a child needs «another society»«. In parallel with the work with the parent
of a child with ASD, the program prescribes a number of measures of psychological and pedagogical support
for parents of ordinary children.

Conclusion

For maximum interest in the problem of autism and to understand the nature of a child with ASD, spe-
cialists include items of a comprehensive program: a test questionnaire on the topic of parents' awareness of
ASD; questions about autism, answers to which parents would like to receive; additional facts and resources
that will help to learn more about the characteristics of a child with ASD.

The joint work of the parent of a child with ASD and the parents of other children helps to create close
partnerships and achieve the main goal — to create conditions adapted for the child with ASD.

The implementation of a comprehensive correctional program for accompanying children with ASD
should take place in the unity of regular, extracurricular activities, in the joint pedagogical work of the edu-
cational organization, the family and other institutions of society.

The program of formation of ecological culture, healthy and safe lifestyle is an integral part of the
adapted educational program and should be designed in accordance with its other components: planned re-
sults, the program of formation of basic educational actions, programs of individual academic subjects, ex-
tracurricular activities, moral development.
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AYTHCTIK CIIEKTp aypyJiapbl 6ap 0aJjiajapabl KeleH/i cyiiemesaey

Byrinri Tapma aytusm — Oy Gip TumTeri mamy mpoOmemanapsl 6ap, Gipak onapibl SKEHYIIH op Typii
HYCKayapsl Oap Oananapra ocep CTeTiH YIKEH oJIeyMeTTiK IpoOieMa. By ayTu3M HOesChIH ayTH3M
CIEKTPiHIH OY3bUIYBIHBIH JKUBIHTBIFBI periHae anblkraiigpl. ACB Gap OGamamap — Oy aneyMmerTik
GeitiMaenyai KMbIHAATATBIH TICUXOJIOTHSUIBIK-TIEar0rHKAJIBIK ePEKIIeNiKTepie KOPIHEeTiH moaIuMopdThl TOII.
[TcuxoorusIIbIK-TIearoruKanblK Typroian anranna, ACh 6ap Gananap apnaiibl Tonka GesiHeni, eHTKeHi
KapbIM-KaTbIHAC camnajibl KOMMYHHKALUSHBIH Oy3bUTyblHa OailaHBICTBI Oackamia Kypbutaael. Kemnreren
xKarnainapaa mekrenke xenreH ACB Gap Oamamapma oKy MiHe3-KyIKel Kausmracraiasl. Ockl Oananapra
OarqapIaMalIblK MaTepHaAb COTTI UTepy YIIiH OapiIbIK MEKTEN OKYJaphl HETi3/eJIeTiH OKY MiHe3-KYJIKbIHBIH
CTEPEOTHIIIH KaJBINTACTHIPy KaKeT. Byl Jarmpiiapisl  KabIITACTHIPYAAFBl JKETICIICYIIUTIK  OalaHbIH
MEKTenKe OeHiMIenyiHiH y3aK Ke3eHiHe XoHe OarmapiaMaHbl MTepyHeri KUBIHABIKTapFa OKelyl MYMKIH.
Makanana MexTenke qanbiHabK Kesinge ACB 6ap 6anara ICHXOIOTHSUIBIK-TIEIarOT HKAJIBIK KOMEK KOpCceTyre
OaFBITTANFaH KQKETT1 JaFAbliap KapacThIPbUIFaH.

Kinm ce3dep: mCHXOIOTHANBIK-NIEAArOTHKAJIBIK cyiemeney, ah(eKTHBTI maTonorus, SMOLMOHANABIK JKOHE
3UATKEPIIK TOKIpHUOe, Ty3eTy acepi, ayTUCTIK CHEKTPIiH Oy3butyaapbl Oap Oananap, oeyMeTTiK-TYPMBICTHIK,
Geitimaey.

H.B. Yekanesa, 3.K. Kynsmapunosa, JI.C. CeippimberoBa, b.A. Maraes, /I.E. Omaposa

KoMmmiiekcHoe COIIPOBOKACHUE I[eTeﬁ C paCCTpOﬁCTBaMH AYTUCTHYECKOI'O CIICKTPa

CeropHs ayTu3M — 3TO LIMPOKO PACIPOCTPAaHEHHAsl M Ba)KHAs COLMAIbHAS POoOIeMa, KOTOpast 3aTparuBaet
JeTeil ¢ OMHAKOBBIMHU NPOOJIEMaMy Pa3BUTHS, HO C Pa3sHBIMH BapHaHTaMU UX IPEOJIOJICHUS B Ipoliecce
00y4eHusi. T0 TO, YTO OOBSICHAET KOHILEIIINIO ayTHU3Ma Kak Habopa paccTpoiCTB ayTUCTHYECKOTO CIEKTpa.
Heru ¢ paccrpoiictBamu ayructiueckoro cnekrpa (PAC) npencrapisior coboii moauMopdHyro Tpymiy, Ko-
TOpasl OTPaXKaeTCsl Ha WX IICHXOJIO-TIEAAarorMIecKol XapaKTepHCTHKE, YTO 3aTPyJHSET COLMAIBHYIO aJanTa-
muro. B meuxonoro-neparorndeckom otHomeHun netu ¢ PAC BbigeneHs! B 0COOYI0 TPYIITY, ITOCKOJBKY
B3aMMOJICHCTBUE CTPOUTCS MHAUE B CBS3U C HApYLIEHUSIMH KOMMYHHUKAIMX. Bo MHOTHUX ciydasx y mpuies-
mux B mxoiy nereidl ¢ PAC oka3siBaeTcs Hec(hOPMUPOBAHHBIM CTEPEOTHI ydeOHOro noBeneHus. s yc-
MENIHOT0 OCBOCHUS IpOrpaMMHOro MaTepuaia y aereit ¢ PAC Heo6xonumo ¢popmMupoBaTh yueOHBIE CTEpeO-
THIIBI, HA OCHOBaHWH KOTOPBIX CTPOUTCS IIKOJIbHOE oOyuenue. Jeduuur B popmMupoBaHun cambix HEOOXO-
JIMMBIX HABBIKOB MOXKET IIPUBECTH K 00JIee JUIMTEIBHOMY HEPUOAY aJlanTalnuy peOeHKa K IIKOJIE U K TPYIHO-
CTAM B YCBOGHMM IporpaMMm. B crarbe paccMoTpeHa mpoOiema pa3pabOTKM IpOrpaMM IHCHXOJIOTO-
nefarorneckoii nomomy pedeHky ¢ PAC npu BKIIIOUCHNH B IIPOIIECC IIKOIEHOTO 00y4eHHSI.

Knrouegwvie crnosa: TICUXOJIOTO-TIEAAaroru4eCKoe€ COIPOBOKIACHUE, a(i)(i)eKTI/IBHaSI maToJjiorus, 3MOL[HOHaIIbHLIﬁ
n HHTCHHeKTyaJILHBIﬁ OIIBIT, KOPPEKOUOHHOC BO3Z[eI71CTBI/Ie, JE€TH C paCCTpOﬁCTBaMH AYTUCTHYCCKOTO CIECK-
Tpa, COHI/IaIII)HO-6I)ITOBa$I ajanranus.
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JKOHOMMKAJIBIK HHTErPAUMSIIBIK YAepicTepaAiH 1aMybl sKaFaaiibIHAa
MHHOBALMSIBIK KAAPJIBIK dJ1eyeTTi KaJAbINTACTBIPY epeKIedikTepi

ONeMIiK SKOHOMHKAIBIK KOFaMAACTHIK VINIH 1€, KaJpiapAbl Oaspiay camacklH apTTeIpy, Oimim Oepyni
MHTEpPHALIMOHAM3ALHSIAY JKOHEe OKY OPBIHAAPBIHBIH KOOIEpAlMsIChl HerisiHae OuniM Oepy KbI3METTepiH
TYTHIHYIIBUIAPFa OAarbITTANIFAH THIMJ HOTHXKENEepre COMKec MHHOBALMSIIBIK OAarbITTalFaH KaJIpIIbIK QJICYeTTi
KaJBITACTEIPY NPOLECi OH MIETEeNIK TOKIPHOEHI ecKepe OTHIPHIN, YHUBEPCUTETTED MEH YITTHIK 3epTTey
YHUBEPCUTETTEPIHIH KOHCOPIHYMIAPHIH KYpy Ke3iHge MYMKiH Oomaxel. Makanmama aBTopiap OimiM Oepy
Kyiteciniy jxoHe kannbl KasakcTanmarel KaapiapIsl AaspiayIblH Ka3ipri jkal-KyiiH, OHBIH QJICyMETTiK-
9KOHOMHKAJIBIK KYHEHIH HaKThl KQKETTUIIKTEPiHEH [IaMalbl OKLIAYJIaHFAHbIH, FAUIBIMH KbI3MET CaJlaChIMEH
e3apa GalIaHBICTHIH KETKUIIKCI3Airin atan ereni. Capanay Heri3iHIe 5KOHOMUKAHBIH TYPAKThl JaMybl YIIiH
camajbl OuTiMre KOJDKETIMIUIKTI KaMTaMmachl3 €Ty JKOJIBIMEeH OimiM Oepymin Oocekere KaOileTTiTriH
apTTHIPyFa JKOHE aJaMy KaluTajgbl AambiTyra Oarbittanran Kaszakcran PecmyGmukaceinma Oimim Oepyni
JAMBITY/IbIH MEMJICKETTIK OariapiiaMaiapblH TaObICThI iCKEe achIPYIbIH MbICAAPbl YCHIHBLIbI, COHIA-aK
eJIIiH SKOHOMUKAJBIK XKoHE CasiCH eMipiHzeri xkahaHIbIK e3repicTep OiniM Gepy skyHeciHe xKaHa aIeyMeTTIK
MaHBbI3bI Oap OarmapiapibIH maiiia GoJTybIHA aubIl KeJETiHi aTan oTiii. Eypasusiblk 5KOHOMHKAJBIK 0JaK
GoiibIHIIA KOJIIaHBICTAFbI KeTiCiMIepAiH THIMALTIT TYPFBICEIHAH HHTETPALMsIHbI Maiianany HerisiHae aqaMu
KalUTaJ/IbIH CallachlH KaMTaMachl3 eTyje LISyl Tanan ereTiH Oipkarap npoOneManap ailKbIHIaIbl.
ABTOpIApAbIH HiKipiHIIe, Oy 63 Ke3eTriHae BIKTUMAI ToyeKeIaep i oJIey  iH MaHbI3(bUIBIFBIHA, COHIAal-aK
6iiiM Gepy >kyieci MEH KaJpiap/sl gasipiay >KYHeciH JaMBITYIBIH CalaibIK XKoHE CaHABIK (aKTopiIapbIMeH
0aliIaHBICTEL

Kinm ce30ep: WHTErpausuIbIK Y/AepiC, YITTBHIK WHHOBAlMSUIBIK JKyWe, OuTiM Kiactepi, »kahaHIIBIK
WHHOBAUMSUTBIK MHAEKC, Kajp oNeyeTi, FBUIBIM OJJUTAChl, KoCiOM [aFapl, MaMaHOapasl JAasplay,
WH]TyCTPUAIIBI-HHHOBAIUSUIBIK JTAMY, THHOBAIIMSUTBIK KaJpiiap.Isl Aaspiay.

Kipicne

Conrbl )bpiapbl Kazakctanja FeUTBIM MEH WHHOBAIMSHBI IAMBITYFa BIKIIAI €TETIH 9p TYPJII mapaap
’Kacay MEH iCKe achlpy OOHbIHIIA OEJICeHI yaepic xypynae. bipkarap crpaTerusiblK MEMIICKETTIK aKTiaep
MEH HOPMATHBTIK KYXKaTTap KaObUIaH b,

TeXHONOTUSIBIK KaHa SHTI3UTIMIEPAIH OMIpIiK LUK IpoliieMackl TeK TEXHHUKA MEH TEXHOJIOTHUSFa
aybICKaH FBUIBIMH aKIapaTKa FaHa KaThICTBl €MEC, COHBIMEH Oipre ajgaM KalHTalblHa aybICTHIPBUIFaH
aKMmapaTTeIK pecypcrapra na ToH. COHIBIKTAH J>KaHAa EHTI3UIIMACPIIH OMIpJiK MHKIIepiH Oackapy
KOCIMIOPBIHHAH 63 KaJAPIIBIK 9JIeyeTiH 0acKapy callaChlHIA CTPAaTEerHsUIbIK MIeHIMIep KaObuigayAbl KaskeT
eTeli. A KoFapbl OLTIKTI YKBIMABI TEXHOJOTHAJIBIK Perpeccus KarJaiblHaa CaKTal Kajly eTe KUbIH.

OcpiraH OailIaHBICThI KaIPJIBIK 9JieyeTTi 3epTTey KasakcTaH yiiliH ©3¢KTi MiHAST 0O0JIbI TaObLIaIbI.

Hezizei bonim

Kazakcran 3KOHOMUKACHIH KaJIPJIBIK KaMTaMachl3 €Tyl KaJbIITaCThIPY MEH JIaMBITy JKYHECIHIH Ka3ipri
XKarnaiibiHa, Oip JKarblHAH, 9JI€yMETTiK-DKOHOMUKAIIBIK JAAaMYABIH >KOCHApIbl, OYMPBIKTHIK-OKIMILIUIIK (GopMa
YaKbITBICBIHAH Oepl Kejie KaTKaH JKOHE OpPEKEeTI OChl KYHI€ JeHiH KOpiHIC OepeTiH epeKIICTIKTep MeH
TpPEHATEPIiH, OacKa JKarbIHaH, 63 Ke3eTiH/e, )kahaHabIK JKOHE 1IIIKi allMaKTHIK SKOHOMHKAJIBIK, MHTETPAIHSITBIK
yaepicrep (QakTopiIapbIHBIH OPEKET €Till OTHIPFaH JKaFJaiaa WHYCTPUAIIBI-UHHOBAIMSUIBIK 1aMy CasCaThlH
ICKe achIpy/arhl )kaHa TeHICHIIMSIAPAbIH 9CEePiHiH OUTIHETIHAIr Typasibl aliTyFa MyMKIHIIIK Oepei.

Ecki koHe kaHa TEHICHIMSUIAPIbIH OCBIHIAH KapaMma-KaWIIbLIBIFEl OLIiM Oepy Kyieci MeH Kaapiap
JARBIHIAYBIH WHHOBAIUSUTBIK OaFbITTAIFaH SKOHOMHKAHBIH KAKETTUTIKTEPIHEH «KAJIBIIT KOK» MOCEJCCIH
AHBIKTAWBI. 1-KecTelle KOpPCeTUIreH HEFYpJIbIM a3 Tajam eTUINeH MaMaHABIKTap (3aHrepiiep, NMepCOHAIIBI
OKBITY MEH JIaMbITy OOWBIHIIA MaMaHIap, KapXKbI'epiep, jKeKe MaMaHJbIK pEeTiHIETi aynapMarnibuiap,
XaJBIKApaIbIK KaThIHACTAp OOMBIHINIA MaMaHap) o1 KYHTe JACHIH IIBIFaphuIyaa.
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Kecte 1

KekeyereH MaMaHIbIKTap 0OMBIHIIA KAAPJAPAbIH TajJan eTLIyiHiH pedTHHITIK DaFajaHybl

2019 >KBbUTBI HEFYPIIBIM KOII TaJlall eTiIreH MaMaH IbIKTap 2019 XbUIBl HEFYPNBIM a3 Tajlamn
peiTHHrici €TUITiH MaMaHIBIKTap PEUTHHTICI
1 2 3 4
OpbIH MamMaHIBIKTap OpbIH MamMaHIBIKTap
1 Myranimaep 1 3aHrepnep
2 Tlopirepiep 2 [TepcoHanmbI OKBITY MEH AaMBITy OOMBIHINA
MaMaHJap
3 Wmxenepiep 3 Kapxsirepnep
4 IT-mamanmap 4 JKexe MaMaHBIK pETiHACTI ayIapMainibuiap
5 Omneparopiap 5 XanpIKapaablK KaTbIHACTap OOWBIHINIA MaMaHIap
6 buzHecti nampITy O0MBIHITIA MAMaHIAP
7 MenunuHaIBIK OKIIep
8 dapmarieBTep
9 ITpoBu3opiap
10 Barnapnamansl eHaeymIiaep
11 Jlorucrep
12 TTepconanmapMeH KyMBIC iICTEHTIH MaMaHap
13 Pexpyutepiep
14 MapxkeTosorrap

Eckxepmy: [1] nepexkesi Herizinae KypacTHIPBUFaH.

benrimi nenreiime Oyn OmneM baHKIHIH HWHIYCTpHAIAsl WHHOBAITMSUIBIK JaMYIbIH MEMIICKETTIK
Oarmapnamacein (MUAMB 2020-2025) Tangay skacayAblH HOTIDKECiHIH eceOi OoifbiHIIa OepiireH
YCBIHBICTAPBIHAA KOpiHiCc TanThl. OChI YCBIHBICTAPFA COHKEC «KAAPIBIK QJICYeT IMEH OUTIKTUTIKKE KATHICTHI,
keneci (akTopmapray: (1) *Keke CeKTOPIBIH KYMBIC KYIIiHE TeTeH KAKCSTTUIITH KaHAFaTTaHIbIpyFa KaKeTTi
OalinanpicTapra xoHe OiiM Oepy MeKeMelepiHiH KONJaHaThlH OarnapiaMaiapblH JKaKcapTyJarbl KeKe
CEKTOpABIH poitiHe; (ii) Keneci yprakka OepiieTiH TeXHUKAaJbIK, COHNIal-aK, KociOU OKBITYFa, koHe Je (iii)
KBI3METKEpJIEpTre €HOCK HAPBIFBIHBIH Op TYPIIi KYTIETeH TaJlallTaphlHA CE3IMTAIIBIK OlAipyre KOMEKTEeCETIH
OMIPITIIK KAKETTI OJIEYyMETTIK-DKOHOMHKAIBIK TOXIpHOeIep MEH IarabuIapra epekine KoHUT 0oy KaKeT
[2, 6 0; 3].

Kana OecKpIIBIK OarmapiaMachiHia KaJpiblK KaMTaMachl3 €Ty CYpakTapbl HEFYPJBIM TOJBIFBIPAK
KaMTBUIABL. ATan aiTKanma, OneM baHkiHiH capanmmbLIapbIiHBH MiKipiamre, «2020-2025 x.x. barmapiama,
oJlap iCKe achIPBUIFaH >Kardaia, >KYMBICTICH KaMTy asiCBIHIAFBI Y3aK MEep3iMIi MakcaTTapra KO JKeTKi3yre,
e€HOCK pecypCTapbIHBIH KUHAKBUIBIFBIH apTTHIPyFa, WHBECTHIUSIAPBIH KEIy aFbIMbIH BIHTAJIaHIBIPYFa
JKOHE KOoCciOM-TEeXHHMKAIBIK O11iM Oepy JkyHeciH opi Kapail pedopMalayra OHTAIIBI BIKIAT €TETiH Oipkarap
AIEMEHTTEP/II KAMTHIFaH.

Jerenmen capamnmsuiap, ocsitaid 6oma Typca 1a, )KOFapFbl OKY JKYHECiH Jie YMBITIIay KePEeKTiri, cConaan-
aK JKeKe CEKTOPJBbIH KOCIMOPBIHIAPHI JKaFbIHAH OOJIATHIH JKYMBIC KYIIIHE JIET€H CYPaHBICTHI J1a TOJNBIFBIPAK
€CEITKEe Ty IbIH KEPEKTITIH €CKePTEIi.

Kocibu marapuiapasl gaMeiTy Oocekere KaOiMeTTUTIKTI apTTBIPYIBIH OachIMIBIK OarbITTapbIHBIH Oipi
peTiHIe KepCeTireH, AereHMeH ochbliail 0oJa Typca /1a, YCIHBUIATHIH OUTIKTUTIKTEpiH HAKTHI callanapIblH
KOKETTUTIKTEpiHEe Colikec KelMeyl CHSIKTHI MaHBI3IbI JKarblHAa a3 KeHUT OemiHreH. HapblkTa aHarypipiM
JKOFapbl OUTIKTI MaMaHJapJbIH Makaa O0Nybl MEH €JJIiH WHHOBAIMSUIBIK SJICYETIH ©cipyre »KOFaprbl OiliM
Oepy KyHeciH TapTmaid KON KeTKizy MyMKiH emec. CoiikeciHiie, eHOEK pecypcTapbl HAPBIFBIH JKOFAapFhI
OimiM Oepy camachlH KeTepy ecebiHeH pedopmanay MEMIIEKETTIK OaraapiaMaiapasi 6ip Oeiri 6oja agambl
JKoHEe OOJTyHI THIC.

Macene ycbiHbIC (611iM Oepy MekeMmenepi KarblHaH) IIeH CYpaHbIC (SKOHOMHUKAHBIH TYPJIi cajalapblHaa
OpPEeKEeT eTETIH op TYPJi KYMBIC OepyIiiiep >kKaFblHaH) apachIHIAFBl ©3apa OaiaHpICTapabl HBIFANTYHA,
COHBIMEGH KaTap o3 OarmapiamMaiapblH iCKe achIpyFa XMl YMTBUIATHIH JKOHE 0Oacka BEIOMCTBOJIAPMEH
OipiKKeH JKYMBICKa OHIIIA KYJIKbI )KOK MUHUACTPIIKTEPIiH KbI3METiH OipiKTipy e OOJbIN TaObLIadbI.

JKakpiHaa eHaipiareH opraia apHaiibl 6itiM Oepy yirici xakcel Oactama Ooja anajsl, Oipak 6isimM Oepy
MeKeMeJIepiHiH KeH MYMKIHIIKTEP aaybl MEH CTYJCHTTEP Il TCOPHUSIIBIK KaHa eMecC, TOKIPHOETIK KaFrbIHAH J1a
TANBIHAAYABIH Op TYpPJi albTepHATHBAJIAPHIH alyblH KaMTaMachl3 €Ty VIIiH, COHKeC YHBIMIapFa KaXeTTi
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JeHrelIe Koiay KepceTy KaxkeT. OHBIH YCTiHEe, MUHUCTPIIKTED apachbIHAaFbl BIHTBIMAKTACTHIK TIEH TYPJIi
BEJIOMCTBOJIAP/IBIH OipiKKEeH OarapiaManapbiH )Ky3ere achlpybIH HEFYPIIBIM OCIICeH Il TYp/e BIHTATAHIBIPY
Kepek, ce0e01 Oy asimarbl KbI3MET YIIKSH KYIII Calyabl )KOHE YaKbIT MIBIFBIHAAPBIH KaxeT eremi [2, 35 0.].

Byn moceneHi FRUIBIMH-CApaIIbUIBIK KOFAMIACTHIK OYPHIHHAH TYCIHIN Kelle KATKAHIBIFBIH €PEKIIe
aiTeIm oTy Kepek. OnmapaplH JKaIIbUIBIK MIKIpiH, jkekelen anraHaa, 3.Y. Jbkybanuesa, KaIpiibK oJICyeTTi
KaJIBIITACTHIPY MOCEIeCi JKeACIETIUITeH WHIYCTPUAIIBLI-MHHOBAIIUSUTBIK MOJICPHU3AIINS CTPATETUSACHIH iCKe
acwIpy JKarJalbIHIA, «IIUKI3aTTHIK» 3KOHOMHUKAJAaH OHJCYII SKOHOMHKAFa OTYJE, KOFaphl TEXHOJOTHUSIIBI
OHEPKACIIT cajalapblH OACHIMBIKTHI aMBITy/la €PEKINe ©3CKTUIKKE We OONATHIHABIFBIH alTy apKbUIbI
Oinmipeni. Konmma OGap anmeyeTti Tajmay, KOWBUIFAH CTPAaTErHsUIBIK MIHICTTEPAi, COHAAH-aK oJIEMIIK
TOXIpUOCHIH OCBHI asmga KOJ JKETKI3TeH JKETICTIKTEpiH €cCemKe aiy HeriziHge OumiM Oepy JKyHleciH
MOJICpHU3AIMIIAY IBIH KOXKETTUTITT OCBIMEH TYCiHAipineni [4].

KazakcTanmarer 0iiM Oepy KyHeciHiH, KOFaM TaMYBIHBIH 9JI€YMETTIK-DKOHOMHUKAJIBIK *KaFIalaapbeIMeH
TYCIHIIPUIETIH HApPBIKTBIK MOIu(UKAIUSA MICHOCPIHAE IaMbIIl OTBHIPFAHIBIFBIH, JKOHE I€ OCHI JKaHa
HaKTBUIBIKTBIH OLTIM OepyliH NaMyblHa KapKbIHJIBI TYPIE 63 dCepiH TUTi3eTiHairi aTeurad. OckIMEH Oipre
capariubl >Kanmbl YITTHIK oHIMHIH 40 % >XybIFBIH aHaFypibIM JAaMbIFaH enaep THiMai Oimim Oepy xyiieci
eceOiHEeH alaThIHABIFBIH aran kepceremi. CapambuiapablH Oarachkl OoOHbIHINA, OLTiM Oepy JKyHeciHe
cansiaran 1 momutap 3-6 gosnap naiiga anbin kexeni [S].

OcuwinbiH Oapieirel Ka3zakcTaHHBIH, SKOHOMHUKAHBIH WHHOBAIMSUIBIK JAaMybl KaFJaiblHAA KaJpliapIibl
naibplHAay Ti3OeriHAeri Herisri »oHe OacThl OybIH peTiHaeri OuriM Oepy JKyHeciHaeri Kaapiapisl
TMaRBIHAAYABIH OICTEPiH KETUIIpyTe Ol TajanTap KOsIbl.

By MiHAETTIH KypAeniniri imki skeTingipy skyieciH ®eTinnipy MeH 0acka 9JIeyMeTTiK-DKOHOMHKAIIBIK
1K1 KYHEIePMEH CHIPTKBI ©3 OaiIaHbICTaphIH JKETUIAIPY/IIH ©3apa KeIiCUIreH TOPTiOiHIC eCerKe aayabliH
KaKETTUIITIMEH aHBIKTAJIA 5L,

Backamra aiiTkannma, KaApJBIK OJIEYeTTI KAJBINTACTHIPYFa, JaMyIbIH IIIKi Je, CBIPTKBI Ja
(akTOpIapBIHBIH TYTAaC YKUBIHTBIFBIH €CETIKE alyFa MYMKIHAIK OepeTiH Kyiemnik OarbIT xaHa TpeH[ OOIybI
Kepek.

Oran Koca, Keli0ip capanmibuiap, OITIMIIK KIacTepiHiH MaKcaThl OLTIMAIK KBI3MET KOPCETY HapbIFbIHBIH
KBI3MET €Ty THIMJITIH, OHBI JIAMBITYIIBIH IIIKi JKOHE CHIPTKBI (DaKTOpIApbIH €H >KOFapFhl JCHTEHIe
nalganany eceOiHeH apTTBIpy OOJBIN TaOBUIAABI JCH IMaWbIMIAil OTBIPHIN, KIACTEPIIiK OarbIT TYypasbl
afTazpl.

BiniMpaik knacTep i MiHIETI OHBIH FHUIBIM MEH OLTIMHIH WHTETPAIMSICHIHBIH MHHOBAIUSUTBIK (DOpMACh
pETIiHAEr1 OciIl KeJie )KaTKaH YPIaKThl OKBITY, TOpOHeIIey, 1aMbITy, KoCiOM MaMaHaap bl JalblHAaYy, MYIIET
TYTBIHYIIBIIAPFa OUTIMIIIK KBI3MET KOPCETy VAEpPICIHAETi KypHesi MeIarorHKalblK MIiHASTTEpIl IIeIryre
apHaJFaH MUCCHACBIMEH aHBIKTANAbl. biTiM KiacTepiHae MepcreKTHBABI MAMaHBIKTAD alllbLIaIbl, JKaHa
MIOH/IEP, OKBITYJBIH JKaHAa TEXHOJOTHSUIAPBl CHTI31Ie/, YKOFApFhl OKBITY JKYHENepiH TaHIayFa MYMKiHJIK
matiga 6onaapl. BuTiMIIK KiacTepiHiH apTHIKIIBUIBIKTAPEI FEUTBIMHBIH Carachl, Y3MIKCI3MIK, Kelecl ypIiakKa
OepuTyIIIIIK, KOJI JKEeTIMILTIK, Oi1iM OepyaiH Oacekere KaOiIeTTIIiri 00BN TaObLIA B

Kazakcranna na FBUIBIMHBIH, YHUBEPCHTETTEp MEH OW3HECTIH WH(PAKYPHUILIMBIH Kypy OOWBIHIIIA
HMHTETpalMsUIBIK YAepicTep OacTaiaabl. ATam aiTKaHga, MHHOBAIMSUIBIK OumiMaik kiactep «HaszapOaes
YHuBepcuTETI» 0a3achlHaa €Ki OaFBITTA XKY3€eTre achIphUIy/a, ojlap 1-CypeTTe KOpCeTiITeH.

O3  3epTTeysepiHiH HOTHXKENEpIH HapblKKa Tapary
JKOJILIMEH TEXHOJIOTHSUIAPABIH TpaHcepTi >KoHE KOM-
MepLHaTH3aLHACH

Bipinmi 6areIT |%

M HHOBAIUSIIBIK
OUTIMIIK KITacTep

5 I BusHecke, OHBIH IMIIHAC METEIIKTI JI¢, YHUBEPCUTCTTIH
WHIYCTPHAJIBI AIaHBIHAA FRUTBIMU OOJIMIICIEp, JKOFaphI
TOXIpUOEiK OHIIpicTe KOMITAaHMSIIAPBIH KYpyFa TapTy

Exinmn 6areIT

Eckepmy: [5] nepexkesi HeriziHae KypacThIPbUIFaH.
Cyper 1. «HazapbaeB YHuBepcureti» 6a3acsinia KypbUraH OUTIMIIK Ki1acTep

Conpaii-aKk €lIiH KCTEKIll YHHBEPCHTETTepi 0Oa3achlHIAa TOMEHIE KOPCETUIreHIAeH OuLTiMIIK
KJacTepiepAl KypyIblH THIMAI MYMKiHZIT1 O6ap (cyper 2).
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BIIIMJIK KJIACTEPJIEP

Sz <z Nz

DKOHOMMKAIIBIK, OLTIMIIK
KJIacrep

MenuipHanbIK OUTIMIIK KiacTep TexHuKaIbIK OLTIMIIK K1acTep

Nz Sz Nz

YHuBepcuterTep 0azacbHIa

= >

Kenecioeti maxcammapaa KonscemimOmnix:

— Oinim Oepy/iH THIMIUTIT MEH camnacsl;

— KYMbIC OepyILIiepAiH TarnchIpbIChl OOWBIHIIA JKOFApbl OUTIKTI Kaxpiap AaiblHAAY KHE onap/bl AaiibiHAay OarbIThl
OoiipIHIIA Mai1aTaHy;

— OimiMIIK, YKOHOMHKAIBIK, JICYMETTIK JKOHE TEXHOJIOTHSJIBIK CHIATTaFbl ipi Oaraapiamanap MeH jkobaiap jkacay,
FBUIBIMH 3€PTTEYJIEp MEH HHHOBALMSUIBIK KbISMETTI OCIICeHAIpy, COHBIMEH KaTap OJIapIbIH KY3€re achpbulybl YILiH
JKaFqainap MeH MYMKIHJIKTep jkacay;

— MaMaHJapsl AaiibiHAayaa, OimiMail, FRUTBIMABL, MOJCHHETTI, TEXHUKAHBI JKOHE dJICYMETTIK astHbl AaMbBITYIbIH 0achiM
GarbITTapbl OOMBIHIIA FBIIBIMH 3€PTTEYJIEp XKYPTi3yle 3UATKEPIIiK, MaTepPUAIbIK JKOHE aKMapaTThIK PecypcTapbl
naianany THIMALTITIH apTTHIPY;

— QNIEYMETTIK asiHbl JaMBITYAbIH OacbiM OarbITTapbl OOMBIHINA FBHUIBIMH 3€pTTEYJep JKYPridylde 3HATKEpIIiK,
MaTepuaIIbIK )KOHE aKIapaTThIK PecypcTapabl naianaHy THiIMAUIITH apTThIpY.

Eckepmy: [5] nepexkesi HeriziHae KypacTHIPBUFaH.
Cyper 2. Kazakcran PecriyOnmukackiaaa OLTIMIIK KilacTep chI30achl

Byn 6inimaik knactepid TYpiH 0acka yHUBEPCUTETTED HETi31He xKacayFa OOJaThIHIBIFBIH KOpCeTeIi.

BiniM, FBUTBIM JKOHE OHIIPICTIH TEPEHACTUITCH WHTETPAIMACHIH CJJIIH OJKETEKI alMaKThIK
VHHBEPCUTETTEPIHJC JI€ KY3ere achlpy Kepek, Oy alMakTapblH TYTac allFaHJarbl OlCyMETTiK-
SKOHOMUKAJIBIK TAMBITY MaKCaThIHa 09CEKETiK apTHIKIIBIIBIKTAP/IBI )KY3ETe aChIPYAbIH THIMITI (hOpMACHI.

KOO MeH kocimophIHAap apachlHIAFbl BIHTBIMAKTACTHIK ThIH KapKbIHABUIBIFBI OolibiHIIAa KazakcTan
82-m1i opbiHaa. bys1 kepcerkimn OolbIHIIA aAbIHFBI KaTapaarsl enaep Llpernapus, ¥Yasiopuranus, AKI,
Ounsaanst, Cunramyp, bensrus, lBenwst, M3pawnns, Katap, Humepmanmsr.

2-KkecTeqie 3ePTTEITEH eNJEP/IiH 0acThl FHUIBIMH KOPCETKIIITEpi YChIHBUTFaH., OCBI €IICPAiH Kb
KOpCETKIIMTEpi iIMiHeH, 0acKka KOpCeTKIITepre KaparaHIa, 3epTTey MEH jkobajayiapra >KYMCajaFaH iIMKi
MIBIFBICTAPABI,  KOCIKEpIik  ceKTOphIHBIH 130K  KapKpUIaHABIPYBIHBIH — YJISCiH, FajpIMaap MeH
3epTTEYIIICP IiH CAaHBIHBIH 6TE JKOFaphl JCHICHIH 0N KepceTyre 00abl.

Kecte 2
2019 xbLarb1 KOO MeH KICiNOPBIHAAP apACBIHAAFBI IPINTECTIK CAJTACBIHAAFBI
JIaMBIFaH KOIIOACHIbI eJIAepAiH 6acThl FHLIBIMH KOpceTKilTepi
3epTTey MeH xobanapra Kacinkepitik cekTopbl 1 MITH. TYpFBIHFa IIAKKAH/IAFbI
Ennep JKyMcasFaH iiki mweirbig, JKIO | kapxbeutangsipatsa F32K yieci, FaJIbLIMAp MEH
% % 3epTTEeYIIIEP/iH CaHbl, aJaM
IIseitapus 2,9 68,2 6,057
Y ne10puTanus 1,8 44,6 6,363
AKII 2,8 60
DuHIAHIUA 3,8 67 10,656
Cunranyp 2,1 53,1 7,188

3-KecTeHIH JAepeKTepl afaMu KaruTal HHIASKCI OOMBIHIIA KOIIOaCIbl eep KOPCETKIMTEPiHIH KOFaphl
IIeHrelin pacTanm oTeIp. by ekiHimKke opaii, Ka3zakCTaHHBIH HOTIKEIEPIHEH €Ki ece achIll TYp. ATaIMBIII
MaFriyMaT 3epTTey MEH AaMy KOPCETKIIiHiH MO3UIUICHIH aHBIKTayFa MyMKIHIIK Oepi.
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Kecte 3
TOII-10 memyekeTTepi 00iibIHIIA 2019 KBIIFBI aJaM KAMMTAIbI KepceTKinmi

Ne Enpep AJlaM KanuTassl Binim Korapsl Oistim 3epTrey MeH Jamy
1 |OIBeduapust 59,2 55,5 49,8 72,4
2 | ¥neiOpuTanus 57,5 56,2 53,0 63,2
3 |[IBeums 61,7 58,2 492 77,6
4 |Hunepnannabl 51,7 58,2 37,4 59,5
5 |AKII 54,0 52,1 39,0 71,1
6 |OuHIIHINA 64,9 63,7 54,1 76,9
7 |Cunramyp 60,9 39,8 81,7 61,2
8 |Upnanpus 50,1 57,5 45,0 47,7
9 |JTrokcemOypr 40,8 51,1 42,7 28,8
10 |Hanus 62,4 62,9 46,5 77,9

JHepekkesi: [6, 16 6.].

4-xecte nmeperiaae 2019 xputel EADO-ka mymie 3 enaiy imiage KazakCcTaHHBIH MO3HUIMSACHIHBIH ©TE
TOMEH JICHTele eKeHMIr Ke3re Tycemi. AxaM KamuTainbl kepceTkimi Ooibrama Kazakcran Pecetinen 1,7
MO3UIIVsIFA KAJIBIN KeJIe/Ii, SFHH €Ki ecere JKybIK TOMEH JeHrei i, an benopyce Pecrrybnukaceinan — 1,5 ece
TOMeH, sFHH 14,75 no3unmsara Kajibll KeJel.

Kecte 4

EADO-ka myme 3 eigin 2019 sKbLIFbI a1aM KANUTAJBI KOpceTKini

Ne Enpnep AnaM KanuTansl Binim XKoraps! 6itiMm  [3epTTey MeH amy
1 Peceii 47,5 57,0 47,1 38,5

2 benopychb 43,0 63,2 49,9 15,8

3 Kazakcran 29,6 50,9 21,8 16,1

Hepekkeosi: [7, 16-17 6.6.].

5-kecte pepekrepi OoiiprHma, 2019 xputel F3TK-Fa sxyMcanFad MIBIFBIHAAPBIH €H KEMi €Ki IMaibi3ra
XKYBIK eKeHJIIT1 KepiHei, ann ocel kepceTkimm 6oitpiamma F3TK-re sxymcanran merbab! 0,23 %-a61 Kypaiab.
Byn ere TemeH kepcerkimi, Oi3leri FHUIBIMHBIH KCTKUTIKTI JIEHTeHe KapKbUIaHBIPhUIMANTHIHIBIFBIH

oinmipeni.
Kecte 5
TOII-10 engepinin 2019 KpLaFbI kahaHABIK HHHOBAUMSIBIK HHIEKC KOpceTKilTepi
“Kahannsik F3TK 1 MIH. TYpFBIHFA 3epTrey MeH
No Enep WHHOBAIMSUIBIK HHICKC KYMCaJFaH IIAKKAH/AFBI FAIBIMIAP >1<o6anapf.a .
h JKamsr IIBIFBIHIAD, MEH 3epTTeYIIUICPAIH | JKYMCAaJFaH ilIKi
Panr o o
KOPBITHIH]TBI % CaHbI HIBIFBIHIAD, Y0
1 |OIBeduapust 1 68,3 2,99 4,49521 50,98
2 | ¥neiOpuTanus 2 62,42 1,76 4,10773 47,72
3 |llIBenus 3 62,4 34 6,50855 49,39
4 |Hunepnanabl 4 61,58 1,83 431551 46,44
5 |AKII 5 60,10 2,9 3,97873 38,01
6 |OuHIIHANA 6 59,97 3,88 7,22334 44,69
7 |Cunramyp 7 59,36 2,43 6,43773 52,67
8 |Upnanaus 8 59,13 1,79 3,43802 40,46
9 |JTrokcemOypr 9 59,02 1,63 4,93080 59,07
10 |danus 10 57,70 3,06 7,27128 45,50

Eckepmy: aBropMeH KypacTelpsurras [7, 327 6.; 6].

6-xkecte nepekrepiner 2019 xbutel F3TK-ra sxymcanran misiFeiHmap OoiipiHma KazakcTaHHBIH

MO3ULMACHl TOMEH €eKEHAIriH kepyre Oojagsl. 1 MuH.

TYprblHta MIaKKaHIAFbI

rajibiIMIap MCH

3epTTeyLIiNIEpiH caHbl MEH 3epTTEY MEH )obalapra )KyMcaliFaH ilIKi IBIFEHAap OobiHIIa Peceil onemuaeri
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10-Ton enaepiHiH KepceTKimTepiHe >kakbiH. An Ka3zakcTaHHBIH KOpCETKIIITepi ©H TOMEHII JCHIen[e
ekeHniri kepiHemi. KemTereH keTekmii WHIyCTpHaIabl xoHe mamymisl engep F3TKXK ascer men
WHHOBAIIASIIBIK 1C-OpEKETTI TYPAKTHI SKOHOMHKAJBIK OCYAI KaMTaMachl3 €TYIIH OacThl HETi3l peTiHme
KapacThIpa ibl. IHHOBANMSIIBIK SKOHOMUKara OarbIT ay *KarJaiblHaa OuTiM Oepy MEH FBhUIBIMU-3EPTTEYIIIK
xKacanpIMap JKyWenepiH OailaHpICTRIPy MEXaHW3MIiH Kypy MaHbI3/Ibl. IHHOBAIMSIIBIK JaMy JKOJIbIHA OTY
eNnyie KOoFaphl JACHTel/Ie MaMbIFaH FHUIBIMU Kanpiap MeH FT-mawIK OuUTiMIi KaKeT €TEeTiH FhUIBIMH-3EPTTEY
XoHe O11iM Oepy MeKkeMenepiHiH O0JIybIH KaXeT eTe/i.

Kecte 6

2019 xbLIFbI JkahaHABIK HHHOBAIMSIBIK HHIEKC KopceTKimTepi 0oiibinma EDO engepinin pelTuHrici

HKahanpix F3TK xxymcanran 1 MJTH. TYpFBIHFA 3eprrey men
WHHOBAIMSUTBIK WHACKC xobanmapra
No Ennep IIBIFBIHIAP, IIaKKaHJIAFbI FAIBIMIAp MCH .
JKanrer o . . JKYMCAJTFaH iIIKi
Panr % 3epTTeYLIIepPAiH CaHbl N
KODPBITBIH]IBI HIBIFBIHAAP, %0
1 |Poccus 48 39,32 1,16 3,08457 43,60
benopychb 53 38,23 0,64 35,89
3 |KasakcraH 82 31,25 0,23 76348 32,33

EckepTy aBTOpMEH KypacThlpblUIFaH [7, 325 0.; 6].

Byn capanmibiHbIH alTybl OOHMBIHINA, KJIACTEPIIK TYPHATTaFbl CTPATETHSUIBIK OPINTECTIK YHPEHICH
KOO meH kocinmopbsIHIapABIH BIHTHIMAKTACTHIFBIHAH ©3TEIIe KeIeCiIeH MPUHIAIITEPTe HEeTi3 eI KYPhUTYbhI
THIC!

— KCIIEHIIK — BIHTBIMAKTACTHIK OipHemie OarbIT OOMBIHIIA JKY3€re achlpbUIaAbl; KaTBICYLIEI
JKaKTapAblH CaJBIMOAPBIHBIH ~OanaHChl KEIMIeHAI TYpAE aHbIKTajdaubl; Oyl KeTiCIMIUTIKKEe KeTyml
JKEHITICTE Il )KOHE ©3apa CEeHIM MEH CEHIM/II CTPATETHSUIBIK OPINTECTIKTIH KOPCETKIII 00JIbII Ta0bLIaIbI;

— y3aK MEP3IMIUTIK — BIHTBIMAKTACTBIK CTPATETHUSIIBIK OPIMTECTIK Typabl Y3aK MEp3iMIi Kemicimaep
HETi31H/Ie *KY3eTe achIphLIaIb;

— MHCTUTYIIUOHAIIBIK, OJ HOPMATHBTI-9AiCTeMENiK Oa3aHbIH, OPINTECTIK KBI3METIHIH MEXaHU3MJIEepi
MeH (opMmanapsl JKOHE C.C. 3aHABUIBIK KYKaTTapMEH, CYOBeKTinepliH WHQpPaKypbUIBIMBIMEH, KBI3METTiH
y3aK Mep3iMai OarmapiiamaiapbIMeH; OpTak Oackapy OpraHAapbIHBIH OOJYBIMEH T.C.C. OeKiTiNeTiHIIriHeH
KepiHic Tabambl.

Knacrepnepaeri FeUIbIME KOHE OiTiM MeKeMelepl CallaHbIH OoceKkere KaOiNeTTiNIriH aHBIKTaHTHIH
OipkaTap MaHBI3/bI KbI3METTEP 1 OPHIH AT

— JKaHa TeXHOJIOTHSJIAP/IbI XKacay MEH SHJIIPY TypaJbl;

— XKYMBICKepJIEP/Ii OKBITY MEH KOCI0M OUTIKTUTITIH KOTEPYIi;

— TYpJIi KBI3MET cajiajiapbiHaa pupMajiap KOHCAJITHHIIH;

— MHHOBAIUSUIBIK HHOPAKYPBLIBIM 00beKTUIepiH Oipirin nmaimananyasl (EDA, TexHonapkrep, OusHec-
WHKyOaTopiap, KYpbUFBUIAP/IBI YoKBIM OOJBIN Maiiianany OpTalbIKTaphl, TEXHOIOTHSIIAPABIH TpaHChEpITiK
OpTaJBIKTaphI )KOHE Oackamap), Kiaactep (GupMaapbl apachIHAAFEI OLTIMII )KHHAKTAY MEH TPAHCIIAIMIIAY.

Ocbl KBI3BMETTEpIli JKY3€ere achlpa OTBHIPBIIN, OUTIM OHE FBUIBIM MEKEMeJNepiHiH Keke (upmanap
JKarblHaH 3epTTeYJIepAl Kap KbUIaHIbIpyFa KOJIaphbl JKETenmi, KiaacTepaeri ¢upMangap KbI3METKEpJepiHe
apHAJIFaH TETiH OKy OarmapiiaMajapblH iCKe achIpajpl, OiTiM OarmapiaMaiapblH OJapIbIH Ka3ipri yaKbIT
KaKETTUTIKTEpiHE CoHKeC >KETUIAIpin OTbIpajbl, CTyIEHTTEpre IpaKTUKa MEH TarbulbIMJaMa eTy.l
yiieIMaacTeIpaabl, 6iiM Oepy yaepicTepiHe KiacTepre KaThICYLIbl KOCIOPBIHAApAAH MaMaH-TIPaKTHKTEP.Ii
TapTaabl, COHBIMEH KaTap Kocirmopeiaaap 6azackiamaa KOO KeI3METKepIIepiHiH OUTIKTIIITIH KoTepe/i.

Binimaik kiactep MOAENIH KYpy apKbUIbl, 3€pTTey, FBUIBIMH, WHHOBAIMSIBIK JKoHE OiTiM Oepy
YAepicTepiHiH OipJiri NPUHIMITEPIHE HETi3ed OTBIPBINI, TOMEHJETiNEeH MakKcaTTapFa KOJ JKETKi3yre
Oomaer:

— OimiM OepyTiH THIMIIIITI MEH CaIlachl;

— KYMBIC OCpYIIUIepIiH TaICHIPHICH OOWBIHINA KOFaphl OUTIKTI Kampiap AalblHAAy >KOHE OJIapIbI
JMaibeIHIay OaFeITE OOWBIHINA Al daIaHy;

— OLTIMIIK, SKOHOMHUKAIBIK, QJIEYyMETTIK >KOHE TEXHOJOTHSUIBIK CHIIATTarbl ipi Oarmapiamanap MeH
xobamnap »acay, FeIIBIMHU 3€pTTEYJIep MEH MHHOBALMSUIBIK KBI3METTI OCJICEHIIpY, COHBIMEH KaTap OJapAblH
JKy3ere achIPBUIYHI YIITIH KaFgaiiap MeH MYMKIHIIKTEp jkacay;
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— MaMaHIapael NadblHAayda, OUTIMII, FBUIBIMIBI, MOJCHHETTI, TCXHUKAHBI JKOHE OJICYMETTIK asHBI
JAaMBITYIBIH OachiM OaFbITTaphl OOWBIHINA FRUIBIMU 3ePTTEYJICP JKYPri3ye 3UATKEPIIiK, MATCPUANIBIK KOHE
aKIMapaTTHIK pecypcTapAnl Maigaany THIMIUTITIH apTTRIPY.

Kazakctannprk ~ capammbeiiap — Y.C. baibkomaproB,  E.H. Carungukos,  JI.H. HypOocwiHoBa,
T.B. TabauHNKOBaHBIH MiKipiHIIE, VATTHIK WHXCHEPIIK-TEXHUKAJIBIK KaApJiapIbl JaspilaiiThiH OKY OPHBIHBIH
Y3IIKCi3 KemeH i 01riM 0epy Moaeni, KOHbUTFaH MIHACTTepAiH MpaKTHKAIBIK MenTiMi 001a anaas! (cypert 3).

Byn capammburap MocesneHi Tay-KeH OHIIpy MEH METALTYPrHsUIBIK OHEPKOCIN YIITiH Kaapiap JaibiHaay
TYPFBICBIHAH KOSJIBI.

Bizniy oifpIMbI3ImIA, OV CYpaKk WHHOBAIUSUIBIK SKOHOMHKAHBIH KYPBUIYBl JKarlalblHIA CaTaJIbIK
KaMTybl OOMBIHIIIA aHAFYPJIBIM KEHIPEK OOJIBII TaObLIa b

MyHnaii oKy OpHBI 0ip MaTepHaAIBIK-TEXHUKAJBIK 0a3ana mpodecCopIbIK-OKBITYIIBUIBIK KYpPaMbl Oap
JKOHE KapiapAbl THIMAL NasplalThiH OapibIK JEHTEeHACTI TEXHUKAIBIK MaMaHIBIKTAPIbIH JKOFaphl OLTIKTI
KaJpIIapblH Jaspiay OpTalbIFbl Oonap eii.

ATanMBIII OKY OpPHBI OKY YHEPICIHIH FBUIBIM JKOHE OHIIPICIICH WHTETPAIlUsACHl HETI3IHIE OJEMIIIK
JIEHTeWeri, enaiH SKOHOMHKACHIHBIH WHHOBAIWSUIBIK JaMyblHA KaMTaMachi3 €Tyre KaOuIeTTi, KOFapsbl
OLITIKTI MaMaHIapbl JalbIHIAayFa, COHBIMEH KaTap KaapiapAbl KalTa JalbIHIBIKTaH OTKI3Y MEH OLTIKTiLTIriH
KeTepyre, FEUTBIMH-TEXHUKAIBIK KYMBICTAPIBI OPBIHIAyFa MYMKIHIIIK Oepei.

Y3aikci3 KemeHai ipi OKy OpHBIH Kypy

S . T - - =X - - - - —-—_-._.

MatepuanablK-TeXHUKAIBIK [IpodeccopbIK-OKBITYIIBLIBIK,
ba3za KYpaMbI

- - =

-

-—-—-—-—-—-—-—U—-—-—-—-—-—-—-J

JKoraps! 6itim
v
Oprama TeXHUKANBIK 011iM

<>

KociOu-rexHukansIk O11iM

Cyper 3. Y3aikci3 kenienai 6i1iM 6epy 0Ky OpHBIHBIH KYPBUIBIMBI

baceIMBIK OaFbIThIHA, COHAM-aK, FRIIBIME JJIMTAHBI CAKTAY JKOHE YIIFAiMalbl OHIIPY JIe KaTa bl

Binim Oepy xylieciH xommepyusianovipy YAepicTepl CUSKTH TEHACHLUUSHBI 1a Ha3apAa ycray Kaxer.
Kexkenen avitkanma, .H. KpakoBckas yHUBEpCUTETTEp KOITETEH elepae TeK OiiM Oepy >KYHeciHiH FaHa
eMeC, COHfai-aK FRUIBIMH 3€pPTTEy KYWECIHIH ¢ IIENTyIi 3JIeMEHTI OOMBIN TaObUIATHIHABIFBIH alTaIbl.
Bipax 0iqiM SKOHOMHMKACBIHBIH KAJIBINITACYBl 3aMaHbIHIA IIEKTEYNi OIOKET pecypcTapbl «eMmip OoibIHa»
OKyIbl KallaUTBIHAAp MEH OCBIHAAW OKyFa KaOUIeTTUIepAiH OKYBIH TOJBIKKAHABI Kap>KbUIaHIBIPYFa
JKETKITKCI3 0ol [8, 52 6.].

Conpiven Oipre, Kazakcranma oKy OpbIHAApBIHBIH HAPBIKTBHIK OpTara CiHYre YMTBUIBICHI SKOHOMHKA
VIIIH MaMaHAap asChIHBIH IIaMaJaH ThIC KOMMEpPIUSJIAHYybIHA, SFHU OJapiblH CamajiblK JICHTeHiHIH
TOMEH/ICYl MCH MaMaHIap MCH KocinTep OOMBIHITIA ayBITKYJIapFa aJIbII KEI/Ii.

«KaHa >KOHOMHKAHBIHY» OCJICEH/II TYpAe KAIBINTACYbl MEH dJIEMIIK, dcipece, JKOFaphl TEXHOJIOTHUSITBIK
HapbIKTapaarbl OOCEKeHIH IIMeNeHiCyi jKarmaiiblHAa FhUIBIM MeH OuriMHIH OipTyTac KemieHre Oipiryi
(MHTErpaluAChl) MaHBI3IbI OOJIMAK.

FeuieiM MeH OUTIMHIH opi Kapall HMHCTHTYLHMOHAIJAHYbIHA KATBICTBI HEFYPJBIM THIMII OaFbIT,
JIM. T'ox6epr, I'.b. KuroBa, T.A.Ky3HenoBaHbIH IMiKipiHIIE, ON «...KOFapbl JCHIEHTre KOKETIMILTIKTI
JKOHE FBUIBIM MEH TEXHOJIOTHSUIAP/BIH MEPCIEKTUBTI OarbITTaphl OOHBIHIIA MaMaHAApAbl AalbIHAAY MEH
KalTa JAWBIHIBIKTAH OTKI3yMIH O3BIKTHI CHUTATBHIH KAMTAMAacChl3 €Tyre apHaJFaH TYPJi WHTErpalvsiaHFaH
KYPBUIBIMAAPABIH MOJICTBIIK KaTaphIHBIH Naia OoTyblHa XKaFaal xacay, OutriM Oepy camachl MEH FHUIBIMH
3epTTeyJepAiH THIMAUIITIH )XaKcapTy 0onbin Tadbiagsn [9].
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Byn aBTOpnapapIH miKipiHIIe, MYHAAFbl iC-OpeKeTTiH PeTTUIr Keiecigeld Oomysl kepek. binmim Oepy
camackl MEH FBUIBIMH 3€pTTEYJCPAiH THIMIUITIH >KaKCapTy YIIH FHUILIMH-OLTIMIIK KEIICHII TaMyMeH
0alIaHBICTHI YITTHIK MaKcaTTap bl KYPY; HHTETPAIUSHBIH THIMJII (hopMaliapbiH TaHAY; COJIaH COH OJIapIbIH
naiaa 0oMybl MEH JaMybl YIIIiH JKaFai jkacay HOpMaTHBTI-KYKBIKTHIK 0a3aHbI HAKTHUIAY bl KOKET STe/Ii.

bi3 OomamakThIH )KOFaphl TEXHOJIOTHSIIBIK KOHE FRIIBIMHA CHIMBIMIBIIBIKTEI OHIIPICTEP] YIIIH KaAPIIBIK
OacTamMa KYpybIMBI3 KepeK. MHHOBAIUsIIBIK OLTIM JKYHECIHCI3 JKOHE KPEaTHBTI KEH, ayKbIMIBI, >KaHaIaH
OWMJIANTBIH KaJpNapchl3, JKaHA DKOHOMHKAHBI Kypa aiMaiMbi3. MYHJAFbl OachIMIBIKTAPABIH KOWBLTYHI
KeJeciielt 00yl THiC:

Oipinwi — 6inim, eKinui — 2bLIbIM, YUIHUE — UHHOBAYUSLILIK, IKOHOMUKA [5].

Kopuvimuinosi

BachIMIBUTBIKTap JIOTHKANBIK TYPFBIIAH AYpPHIC KOWBUIFAHMEH, Ka3ipri yakpITTa oOJlap MbIHanmai
3aHABUIBIKIICH JKY3€Tre acaibl: UHHOBAYUSILIK IKOHOMUKA, Oinim dicone &eviibiM. THUTBIM MeH OiLTMHIH
MHTETPANMSICHIHBIH KaKETTITITIH TYBIHIATATBIH HET13Ti ce0em, €H alIbIMEH KOFaphl OKY OPBIHIApPBIHBIH
FalbIMAApPEl MEH FBUIBIMU-3€PTT€Y HMHCTUTYTTApbIHBIH KOOIepaluschl ece0iHeH (yHIaMeHTaIIbl
FBUIBIMIAPAB! TaMBITYABIH THIMII KYHECiH KYpyMeH, *KeTeKIIl MEKTenTepai cakTayMeH, OUTIMHIH camnachlH
apTTBIPYMEH OKY YJEpiCiH YHBIMIACTHIPYIBIH jkaHa (hopMasIapblH TaMBITYMEH OainaHbICTh. Ka3akcTanmarsl
FBUIBIM MEH >KOFapbl OimiMHIH Ka3ipri xarmaiiel KOO MeH FbUIBIMU-3epTTey MHCTUTYTTapbiHbH (F3U)
Oipmecin KbI3MeT eTyiHiH Typii ¢opMmanapbiMeH cunartananpl. by, eH angsiMeH, (yHAaMEHTaIIbl JKOHE
KOJIIaHOABl 3epTTEYJIep CallachIHAAFhl KENiciMaep, FRUIBIMU-3EPTTEY jKoOanmapbl MeH OarmapiamMaiiapabl
JKacay >KoHe opbIHzay, jabopatopusuiap F3U ToxipuOenik mapyalibUIbIKTapbIHIA ©TETIH MPAKTHKA, OKY
cabakrapeiH oTKi3y ymiH F3M xerekin rambIMAapblH TapTy, CTYAEHTTEpIiH TXKipuOe oTyiHe >KoHe
TUTUIOMIIBIK JKYMBICTaphIHA KETEKIIUIIK €Ty, MaruCTPaHTTap MEH IOKTOpPAHTTapIbl Oipiiecinm malbIHaay,
enmig xerekii KOO mopic 6epy.

Toxipube KepceTKeHIEH, OKBIMBICTBUIAD TEK KaHa FBHUIBIMH KBbI3METKEpJIEp MEH OKBITYIIbLIapFa
OeminOeiini. Operre, OipiHINI MEH eKIHIIIEp 1€ FBUIBIMU-3€pTT€Y WHCTUTYTTaphl kemici Oap
YHHBEPCUTETTEP OOJIBIN TaOBLIATHIH OPTaK FHUIBIM-OLTIMIIIK OpTabIKTap/a skyMbIc ictermai [10].

KOO FBUTBIMBIH Kap KbUIAHIBIPYFA KATBICTHI JKCTKIUIIKTI JCHTEHAEri *aHa »JIEeMEHT OYTiHrI KYHI
a3naraf, OipaK HEFypJbIM KaOULIeTTI YKbIMAAP MEH >KeKeJIereH FaIbIMIapAbl CEIEKTUBTI KOJAayAblH Herisi
peTiHaEe KapacTHIPBUIATHIH, TPAHTTAp XXykeci Ooibim Tabbuiansl. FeuteiMm sxoOamapasl KazakcTaHHBIH
FrueivM (hOHABICH apKBUTBI KapXKBUIAHBIPYIBIH CAHbICTHIK JKYHeci 1e KaKChl JKarbIHaH KOPIHI.

FoutbiM MeH 6iniM MHTErpanuschIHBIH MHHOBAUMSUIBIK (hopMallapblH €HAIPY, HIET eNepAiH TaKipuoeci
KOPCETKEH/IEH, FRUTBIMU 3epTTEYJICPAIH THIMIUIITIH apTTRIpyFa BIKMaN eremi. KazakcTaHmarsl FRIIBIM MEH
OiiM HMHTErpanusCHIHBIH COHFBI MaKCaThl TYTaC alFaHAa YITTHIK MHHOBAIMSIBIK JKYHECIH KaJpiapMeH
KaMTamachI3 €Ty 00iysl Thic. bys1 MakcaTka KoJl KEeTKi3yAiH Heri3ri OarbITTaphl MbIHAJIAP OOJIa anaibl:

— OlmiM Oepy camachelH KOTepy, FhUIBIM MEH TEXHOJIOTHSUIAPJBIH €H aHa KOJ JKETKEH JKETICTIKTepi
JeHreinaeri Kasipri OumiM MeH OKy yaepici OapbIChIHIA anfaH FBUIBIMH 3€pTTeyJiepre KaTbICYIbIH
TOXKIpHUOEIK JaFIBICHIH UTePIeH FRUIBIMU-TEXHUKAIIBIK KapJIap JaibIHAaY;

— IapbIHBI )KaCTapAbl FBUIBIM MEH O1T1iM Oepyre TapTy jKoHe OeKiTY;

— ¢yHAaMeHTaIBI )KOHE KOJIJaHOANIBI 3epTTeyIep KYPTi3reHie KkoHe FRUIBIMU KaApiaapasl JaibIHAay 18
OI0[KET KapaXKaTblH, KaJpJbIK, aKIapaTThIK JKOHE MaTepUalb-TEXHUKAIBIK pPecypcTapAsl NMaiinanaHyabiy
TUIMJIUTITIH apTTRIPY;

— OSKOHOMUKAHBIH KOCIITKEPIIIK CEKTOPHI MEH KOPIIOPATHBTIK FHUIBIMMEH e3apa OailaHBICHIH, FHIIBIMU
3epTTeyiiep MEH jKacalbIMIapAbl KOMMEPLISUIAHABIPY YACPICTEPiH jKOHE TEXHOIOTHIAPIbl SKOHOMHUKAHBIH
HaKTBI CEKTOPBIHA OEpy YIAEpiCTepiH OCICeHIIPY.

Opneduerrep Tizimi

1 Ab6unoBa A.IO.IIpobnembl uHTerpanuii cucTeMbl 00pa30BaHUs B HALMOHAIBHBI HHHOBAIL[MOHHBIH KOMIUIEKC /
A.JO. Abunoga // KazNU Bulletin. Economics series. — 2014. — Ne 2 (102). — C. 158-163.

2 Ounenka BecemupubeiM 6ankoM ['ocynapcTBEHHBIX IPOTrpaMM MHAYCTPHAIbHO-UHHOBALMOHHOTO pa3BuTus Ha 2015-2019 1T. B
Kazaxcrane. Ortuer mo mporpamme coBMecTHbIX uccinenoBanuit World Bank Group [Dsextponusiii pecypc]. — Pesxxum nocryma:
https://www.vsemirnyjbank.org/ru/country/kazakhstan.

3 O0630p wunHoBauuoHHoro paseutusi Kaszaxcrana. Otuer OOH // [Dnextponmsiii pecypc]. — Pexum pocryma:
https://unece.org/fileadmin/DAM/ceci/publications/icp5_r.pdf.

48 BecTHuk KaparaHgmHckoro yHusepcurteTa



OKOHOMMKanbIK MHTErpauuansIK yaepictepaiH. ..

4 Jbxybammesa 3.Y. Pois nH)OpMAaIMOHHO-KOMMYHHUKAIIMOHHBIX TEXHOJIOTHI B PAa3BUTHN 3KOHOMHYECKOH MHTETPAIUH U TTOBBIIIE-
HHH KOHKYypeHTocrocobHocTn skoHoMukH [ Teker] / 3.Y. hxy6anuesa / TpansutHas skoHomuka. — 2016. — Ne 3. — C. 4-10.

5 Ecmaes C.C. OGpa3oBaTenbHbIH KIacTep — 3aI0r KOHKypeHTocrmocobHocTH kanapoB B Kazaxcrane / C.C. Ecnaes / Mare-
puansl koH(}. «['ToOabHBIE BEI30BBI M COBPEMEHHBIC TPEHIBI Pa3BUTHS BEICIIEro odpazoBaHus». — 2013. [DnexkTpoHHEIH pecypc].
— Pexum nocryna: https://articlekz.com/article/9460.

6 Soumitra Dutta, Bruno Lanvin, and Sacha Wunsch-Vincent. The Global Innovation Index 2019. Effective Innovation Policies
for Development. Fontainebleau, Ithaca, and Geneva, 2019. — 453 c.

7 Peiitunr ctpan mupa 1o ypoBHIo pacxonoB Ha HOKP. PaccunrtsiBaercs kak oOmuii 006EM rocy1apCTBEHHBIX M YaCTHBIX
pacxonoB Ha HOKP, BbIpaskeHHBIH B IPOIIEHTaX OT BAIOBOro BHYTpeHHero npoxaykra (BBII) / [OmexTponHsrit pecypc]. — Pexum
nocrymna: https://gtmarket.ru/ratings/research-and-development-expenditure.

8 Kpakosckas W.H. MHBecTHIIMM B 4YeNOBEYSCKHMH KalWTall HHHOBAIIMOHHOTO BY3a: CHUCTEMHBIA TMOAXOJ] K YIPAaBJICHHIO /
W.H. Kpakosckast // KpearuBnas skonomuka. — 2011. — Ne 2 (50). — C. 52-60.

9 Tox6epr JL.M. Ctpareruss MHTETpallMOHHBIX IIpoIieccoB B chepe Haykn u obpasoanus / JL.M. I'ox6epr, I'.b. Kuroga,
T.A. Ky3nenosa // Borpocsr sxonomuxu. — 2008. — Ne 7. — C. 112-128.

10 Baizholova R.A. Peculiarities of innovative personal potential formation of Republic of Kazakhstan in the development of
integration processes / R.A. Baizholova, A.N. Ramashova / Bulletin of Karaganda University. — 2016. — Ne 1 (81). — C. 73-80.

I''H. AxbaeBa, H. Pamamos, A.H. Pamammosa, O.H. Pamamion

Oco0enHocTH (hOpMHUPOBAHUS HHHOBAIIHOHHOI0 KAIPOBOI0 MOTEHIIHAAJIA
B YCJIOBHUSIX Pa3BUTHS IKOHOMUYECKHX HHTErPAllMOHHBIX MPOLECCOB

IIponecc dpopmMupoBaHUsI THHOBAIIHOHHO-OPUEHTHPOBAHHOTO Ka{pOBOT0 MOTEHNHMANA B pycie 3G (eKTHBHBIX
pe3yabTaTOB Kak AJISI MUPOBOTO SKOHOMHYECKOTO COOOIIECTBA, TaK M JUIsl CHCTEMBI 00pa30BaHMsI HA OCHOBE
MOBBIIIICHUS] KayecTBa MOATOTOBKU KaIpOB, MHTEPHALMOHATM3AUK O0pa3oBaHUSA M KOONEpalud yuyeOHBIX
3aBeICHHUH, B CBOCH HAIIPaBICHHOCTH Ha MoTpeduTeneil 00pa3oBaTeIbHBIX YCIYT, BO3MOXKEH MPU CO3JaHUHU
KOHCOPIIMYMOB BY30B M HALIMOHAJIBHBIX MCCIICAOBATENbCKUX YHHBEPCUTETOB C YYETOM IOJOXXKHUTEIBHOTO
3apyOeXHOTO OIbITa. B cTaTbe OTMEYEHO COBPEMEHHOE COCTOSHHE CHCTEMBI OOpa3oBaHUs U, B ILIEJIOM,
TOATOTOBKM KanpoB B Kasaxcrane, ee He3HauMTeNbHas OTOPBAHHOCTb OT pEAIBbHBIX IOTpeOHOCTEH
COIMAIIBHO-)KOHOMUYECKOIl CHCTEMBI, a TaKXKe HeIOCTaTOYHas B3aMMOCBA3b C HaydHOH cdepoit
JeaTenbHOCTH. TeM He MeHee, Ha OCHOBe auddepeHIManyy OBUIM HPEICTABICHBI NPHMEPH! yCHENIHON
peanu3anun ['ocyapcTBEHHBIX IIporpaMM pa3BUTHs oOpa3oBanus B PecmyOike Kazaxcran, HanpaBieHHBIE
Ha IMOBBIIICHHE KOHKYPEHTOCHOCOOHOCTH OOpa30BaHUS M PA3BUTHE YEIOBEYECKOTO KamuTaja IyTeM
o0ecrieueHHs TOCTYITHOCTH KayeCTBEHHOTO0 00pa3oBaHMS Ul YCTOMYMBOTO Pa3BUTHSA SKOHOMHUKH, a TAKKe
MOJYEPKHYTO, YTO TITI00AIbHbIE W3MEHEHHS B SKOHOMHYECKOW UM MOJUTUYECKON JKU3HU CTPaHBI MPUBEAYT K
MOSIBJICHUIO HOBBIX COLIMAJIIFHO 3HAYMMBIX OPUEHTUPOB B cucTeMe oOpa3oBaHusi. Ha ocHOBe mcmonb30oBaHus
HHTETpalMi C TOYKHM 3peHus dddexkTuBHOCTH melcTBylOmMX corjameHud mno EBpasmiickomy
SKOHOMHYECKOMY COIO3y OIpENeNieH psii INpoOieM, TpeOylomuxX pemieHus B o0ecrnedeHHH KadecTBa
4eJI0BEYECKOro KamnuTana. 110 MHEHHIO aBTOpPOB, 3TO MPUBOIUT, B CBOK OYEpElb, K BaXXHOCTU U3MEPECHUS
TIOTCHIIUAIBHBIX PHUCKOB, a TAaKXK€ K CBSI3M C KAYECTBEHHBIMH M KOJIMYECTBEHHBIMH (D)aKTOpaMH Pa3BUTHS
CHCTEMbI 00pa30BaHMs U CUCTEMBI IOATOTOBKHU KaJIpOB.

Kniouesvie cnosa: MHTETpAllMOHHBINA MpoLecC, HAIIMOHANbHAS WHHOBAMOHHAs CHUCTEMa, 00pa3oBaTeIbHBINM
KJacTep, rJ100aabHbI MHHOBALMOHHBIN WHIEKC, KaAPOBBIA MOTEHIHAN, 3JMTAa HAyKH, MPOo(pecCHOHAIbHbIE
HaBbIKM, TOATOTOBKA  CIELHAJINCTOB,  HHIYCTPUAIPHO-MHHOBAIMOHHOE  DPAa3BUTHE,  IOATOTOBKA
MHHOBAIIMOHHBIX KaJpPOB.

G.N. Akbayeva, N. Ramashov, A.N. Ramashova, O.N. Ramashov

Features of formation of innovative human resources potential
in the context of the development of economic integration processes

The process of formation of innovation-oriented human resources in line with effective results like the world
economic community and to the education system by improving the quality of training, internationalisation
and cooperation of educational institutions, its focus on consumers of educational services possible in the
creation of consortia of universities and national research universities taking into account positive foreign
experience. In this article, the authors note the current state of the education system and, in general, personnel
training in Kazakhstan, its insignificant isolation from the real needs of the socio-economic system,
insufficient relationship with the scientific field of activity. However, on the basis of the differentiation
presented examples of successful implementation of state programs of education development in the Republic
of Kazakhstan aimed at improving the competitiveness of education and development of human capital
through ensuring access to quality education for sustainable economic development, and also noted that the
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global changes in economic and political life of the country will lead to the emergence of new socially
significant landmarks in the educational system. Based on the use of integration from the point of view of the
effectiveness of the existing agreements on the Eurasian Economic Union, a number of problems that need to
be solved in ensuring the quality of human capital are identified. According to the authors, this leads, in turn,
to the importance of measuring potential risks, as well as to the connection with qualitative and quantitative
factors of the development of the education system and the training system.

Keywords: integration process, national innovation system, education cluster, Global Innovation Index,
Human Resources Potential, science elite, professional skills, training of specialists, industrial and innovative
development, training of innovative personnel.
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«PyxaHHu KaHFBIPY» KYHABLIBIKTAPBIH iJrepiieryaeri KOO aaeyeri

«PyXaHH KaHFBIPY» OaFmapiaMachlH )Ky3ere acblpy OOMBIHIIA YKYMBICTBIH HETi3ri MakcaTbl — YJITTBIK
KYHJIBUIBIKTAp/Ibl CaKTay JoHe KeOelTy. «PyXaHHM KaHFbIpy» Oarmapiamackl — Kasipri KasakcraHHBIH
TapuXxH IaMyBIHIAFbl JKaHa Ke3eH. OpOip jKeke TYJIFaHbIH KOFaMJIbIK CAHACHIH JKAHFBIPTY KACiOM KpI3METTE
TabBICKa JKETy oHE ©3iHiH 0acekere KaOineTTimiriH OeKiTy MakKcaThlHIA jKacTap/blH Ke3KapachlH KaiiTa
Kapayabl ke3zeiai. byn perre racwipiap Ooifbl JKMHAKTanFaH OapiblK OH TIKIPHOCHI, XalbIK IEH eJIiH
epeKIIeTIKTepiH caKTay MaHBI3IbI JkoHE OyJ1 mporiecte OiaiM Oepy Kyite Kypaymisl pei atkapajibl. ByriHri
tapna KasakcTaHIa KyHIBUIBIKTapIbl CTYICHTTIK OpTara >KbUDKBITY, kactapia OraHHBIH OyriHi MeH
OTKEeHiHe KaTBICTBUIBIK, OHBIH OOJIalIaFbl YIIiH JKayalKepIIuliK ce3iMiH KaJbINTacTIPy Maceleci oTKip Typ,
Oipak Oyl mpolecTi JXy3ere achlpylarbl OuliM Oepy KeHICTITIHIH oNieyeTi TONBIK ambiiMaraH. Ocbl
MEMIIEKSTTep/liH ~e3repreH OuriM Oepy KeHICTIri JkarfaifiblHAa MeEMJIEKETTep YCHIHFaH O0apIibIK
KYH/IBUIBIKTapFa M€, Xac a3aMaTTapIblH PyXaHW KYHIbUIBIKTAPBIH JAMBITYFa JXKOHE CaKTayFa jKayarTbl
QneyMeTTiK OeJCeH Il XaHa YPIaKThl KAJIBINTACTRIPY MpoLeci 63eKTi 60obIn Tabbutafpl. «PyXxaHH KaHFBIPY»
OarmapyiaMachIHbIH KYH/IBUIBIK OaFiapiiapbIHbIH KaJIBINTaCybIHBIH 0AcTalKbl ACHICiiH aHBIKTay MaKCaThbIHAA
Ka3aKCTaHHbIH KOFapbl OKY OpPBIHAAPBIHBIH CTYIEHTTEPI MEH OKbITYIIbUIAphl apacbiHaa Google HbICaHBIH
naiijanaHy apKbUIbl OHJIAWH-CayallHaMa  YHBIMIACTBIPBUIABL. Bys  cayalHaMaHbIH — MaHBI3ABUIBIFbI
Ka3aKCTaHIBIK CTYICHTTEp apachlHia «PyxaHH >KaHFBIPY» KYHIBUIBIK OariapiiapblHbIH KaJbIITACYbIHBIH
GacrariKpl JKarJaiiblH aHBIKTay MYMKIHJIT{H/E sKaThIp. O3 Ke3erine, OyJ1 HOTHKENep Ka3aKCTaH/IbIK )KOFapbl
OKy OpbIHIapbIHa «PyXaHH )KaHFBIPY» GarqapiaMachbIHbIH KYHIBUIBIKTAPBIH LIrepiieTy KOHTEHTIH aHBIKTAy
yuriH Oacrankel ycraHbiM Oomajbl. CayajHama CTYOCHTTEPIiH OJICyMETTCHAIPY MNPOLECIH >KaHAAHABIPY
KQKETTUTITIH pacTaapl. Bi3miH uaesiMpl3 OKy TPOLECIHIH JKYHETTriH OHbl OKy MOHIACpiHIH Ma3MyHbIHA
UHTErpalusiiay apKbUIbl KamraMachi3 ery Oouibin Tabbutazbl. Ockl acnekrine «PyXaHH JKaHFBIPY»
KYHABUIBIKTAPBIH CTYJICHTTIK OpTaja inrepinery xoba meHOepiHae oJaH opi )KYMBIC icTeyaiH MoHi OOJbIIn
TaOBUIATHIH OiCHAMAIBIK IISIIIMICP MEH CTpaTerHsIapabl i3aecTipyai KaxeT eredi. KyTinetiH HoTm)enep
«PyXaHH )KaHFBIPY» KYHIBUIBIKTAPBIH CTYACHTTIK OpTaia Lirepieryre bIKIan eTeTiH 60apbl.

Kinm co30ep: Pyxamm xanrslpy, KyHmsuisikrap, JKOO, crymeHt xactap, >kahanmany, Oipereiiiik,
Ka3aKCTaHIbIK, YITTHIK, )Kac YpIIak.

Kipicne

byrinri Tagma KazakcranmeikTap KazakcTan TapuxbIHIA KaHa KE3CHHIH TMaiaa OOMybIHBIH Kyorepiepi
Oonbin otelp. OHBIH Oipereitniri — Ilpe3uneHT xapusiiaFaH >KaHFBIPTY MpoLeci 0ip Me3riiae yu OarbITTa
JKYy3ere achIpbUIabl: DKOHOMHUKAHBI YKAHFBIPTY, AYKBIMJBI CasCH >KaHFBIPTY MEH KOFaMJIBIK CaHAHBI
JKAHFBIPTYIBIH HETI31H KajdaFaH KOHCTUTYIMSUIBIK pedopma. ByriHri Tapma jkac ypriaKk apachlHOa jKaHa
CaHaHbl KaNBIMTACTBIpy, OTaHHBIH OyriHI MEH OTKEHIHe KaTBICTBUIBIK, OHBIH OOJaImarbl  VIIiH
KayanKepIIiTiK ce3iMIepiH JaMbITy MICeJeci OTKIp TYP.

«Pyxanu xaHrblpy» OarmapiaMachlHAa KepiHiC TamkaH jkahaHOaHy oHE oneMIik OimiMm Oepy
KEHICTITIHEe Kipiry mpoIlieci XarmalbIHaa oIeyMETTiK OCJICEHII, aKpUI-OM JCHTEHl MKOFaphl, YJITapalibiK
KapbhIM-KaThIHAC MOJICHUETI YKOFaphI, YITTHIK CaHA-CE3IMHIH CTEPEOTHIITEPIH eHCepyre KaOuIeTTi, ocim Kee
KATKaH KYJIIIBUIBIKTA jKaHA Ka3aKCTaHIBIK MMaTPUOTH3MII TopOmeneyre KaOiineTTi Oonamiak MaMaHIap.IbiH
JKaHa OYBIHBIH TOpOHeNey MPOIieci 63¢KTi OOIBIT TaOBIIaIb.

byn 6armapnama GipHere HETi3T1 OarpITTap bl KapacThIPaIb.

1. bacekere kaOineTTiIIK.

2. IlparmaTusm.

3. ¥ITTHIK OipereimiKTi cakray.

4. BiniMre TaObIHY.

5. CaHaHbIH alIBIKTHIFHI [1].

OmnapIbeiH OapibIFBl ©T€ CHIMBIMIBI KOHE MaHbBI3Ibl. bonamak MamMaHIapabl KYHIBUIBIKTApP, YJITTHIK
Tapux, CalNT-ASCTYpJiep HeTi3iHAe Aaspiay MiHIETi >KOFapbl MEKTENTiH OKYy-TopOue NMpOLECiHiH Heri3iHae
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Katelp. «Monrinik Em» Oarmapnamaceiana  «PyxaHu SKaHFBIpY» NPEPEKBH3UTI PETiHAE HETi3ri
MaKcaTTapAblH Oipi >KaNIBIYITTHIK KYHIBUIBIKTApPAbl HBIFANTYy/a JKETEKII KyIIKe aifHaJIyFa THIC YJITTHIK
3USUIBLIBIKTBIH POJIIH KOTepy OOJbIl TaObUIAThIHBI aram oTiareH. CaHaHbl ©3repTy YIiH, OLTIMII AiHH
YFbIMFa alHaANABIPY YIIiH OKY OpBIHAApBIH, COHBIH IIIIHAE XOFaphl MEKTENTi CTyOeHTTEp apachblHAa
«PyxaHu XKaHFBIPY» KYHABUIBIKTAPBIH UITEpUIETy YIEpiCIH ©3eKTCHOIpYre 63 Ha3apblH aymapyFra IIakbIpy
MaHBI3IHI [2].

Crynenr xactapia «PyxaHu >kaHFBIpY» KYHIBUIBIKTAPBIHBIH KaJbIITACY JEHIeiiH aHbIKTayaa Oi3diH
3epTTeYiMi3iH KaXXETTUIIr )KOFapbl OKY OPHBI JKaFIaiibIHIa KOHTEHTTI )KOHE OJIap/bl KBUDKBITY TETIKTEpiH
AHBIKTAy KQKCTTUTITIMEH IIapTTACKaH.

Makanana Opraibik KazakcTaHHBIH KOFapbl OKY OPbIHAAPBIHBIH OIpiHiH 0a3achbiHAa OTKI3IITECH 3€PTTEy
HOTHXeJepiH OassHaaiMbI3. 3epTTey 9Jici peTiHAe oHNaiH-cayaliHaMa 9JIici TaHaanasl, «PyxaHu >KaHFBIPY»
OarmapriamMachl asChIHIA Ka3aKCTaHABIK CTYACHTTEPAIH PYXaHH KYHIBUIBIKTApBIHBIH KaJbITacy AEHTreili
cayaJTHaMachlMEH YCBIHBUIFaH, KypaMmblHAa 9 ycranbiMbl O0ap ['yru typinzme opsiHpanran. CayamHama
JKaCBIPBIH TYPJIC Ka3aK JKOHE OPBIC TUICPIHAe OTKI3iIIL.

3epmmey namuoicenepi

Kateicympinapaery  ipiktemeci 241 agamuan typansl: 134 kazak Tinmi sxoHe 107 opeic Timmi
PECTIOHIICHTTED.

Bi3 Tangaran mo3umusiap Keneci OarbITTap bl YCHIH/IBL:

. TaObICTBI aHBIKTAYAAaFbI OLTIMHIH POJIi.

. O3iHIH eMipJeri aHBIKTaMacHI.

. XKexke TynraHbiH Oocekere KaOiNeTTUTIK (haKTOPIaphIHBIH MaHbI3IBUIBIFbL.

. JKeke TyJIFaHBIH YMTHUIBICHI.

. KP IIpe3unenTtiniy «bonariakka Oaraap: pyxaHu KaHFBIPY» OarapiaMaliblK MaKajJachbIMEH TaHbICY.
. «PyxaHu >xaHFBIpY» OaFgapiaMachIiHbIH OaFbITTapbIH Oiy.

. KoFaMIpIk caHaHBIH ©3repyiHe BIKIal eTeTiH (pakTopiap.

. Xacrap apachiHIa yiITapanblK KelliciM MEH TOJEPAHTTBUIBIKTHI KANBINITACTHIPYJAFbl MEMIICKETTIK
casiCaTThIH POJIi.

Baramay pecrnoHIeHTTEp jkayanTapblH KOWFaH KecTelepiAe AaHBIKTAFaH KpUTEpUijep OOWBIHIIA
JKYprizinai. Opoip eJjiieM OOHBIHIIA CaHBI MEH YJIECI €CeITEN .

«biniM ci3giH KETICTIrHI3MIH Herisri (akTopbl OONbIN TaObUIa Ma?» JIEreH Cypakka Kasak TiUIdi
cryaeHTTepain 93,3 %-bl koHE OpBIC TUIAI CTyAeHTTepHAiH 65,7 %-bl «uo» nem xayam Oepai, Oy
cayajHamara J>KOFapbl KypC CTyIEHTTepi nae, 1 Kypc CTyIEHTTEepi e KAThICKaHbIH €CKEpPCeK, OimiM
KYHIBUTBIFBIHBIH KETKUTIKTI TeHreie KaTBITaCKaHIBIFEIH KOPCETE/i.

031N DNk W —
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Cyper 1. Ci3aiH OfbIHBI3MIA, OITIM Ci3/1iH >KETICTITIHI3AIH HeTi3ri GakTopbl 6ok TabbLIaAE Ma?

ConbiMeH 0ipre, *eKe TYJIFaHBIH 0oceKere KaOUTeTTUTIK (haKTOpIaphIHBIH MAaHBI3IABUIBIFEI OOMBIHIIIA
capanay kesinzge (MyHAa 1 — Oy eH a3 MaHbBI3AB! GaKkTop, al 6 — €H MaHbI3Abl (PaKTop) PeclOHICHTTED
CTpECKe TO3IMIUIIK MEeH KUBIHIBIKTAPIbl JKeHY KaOineTiH OipiHINI OpBIHFA KOSABI, al IIET TUIAEpiH Oiry
CHSKTBI OUTIMre ocep eTeTiH KpuTepuiiiep O-mibl OpbIHAA, KOMIBIOTEPIK CayaTTBUIBIK S-II1 OpBIHIA.
Korapeiga KenTipinreH MamiMeTTep YHUBEPCUTETTE CTYIEHTTEPAiH OpTAaChIHAA OUTiM MOJICHUETI HACSIIaphIH
aJFa JKBUDKBITYJIa IIeT TUIl JKOHE aKMapaTTHIK-KOMMYHHUKAIMSUTBIK TEXHOJIOTHSIIAp TOHAEPIHIH oJIeyeTi
YKETKUTIKCI3 TTaliJaTaHbUTATEIHABIFBIH KOPCETY1 MYMKIH.
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«PyXaH XaHFbIPY» KYHOLINBIKTAPbIH. ..

«Ci3 e3iHi3ai OipiHII Ke3eKTe KiM JeTl CaHAMChI3» AETEH CYPaKThl KOS OTBIPHII, 013 TEK TOPT KayamlThl
Oennik — Kazakcran a3amaTbl, ©3 YJITBIHBIH OKilli, 63 JIIHM TOOBIHBIH OKiJi koHEe aneM a3aMaThl. Ockl
CYpaKKa *ayanrap/pl TalIay PecroHACHTTEP/IH JIe OChI CYpaKKa 03 JKayanTapbl 0ap eKeHIH KOpCeTTi )KoHe
€H KeIl TaparaHJapblH Oipi «MEH aJlaMMbIHY KayaObl OOJIbI, JETEHMEH OJI Ka3aK TUIII pECHOHACHTTEPIIH
5 %-bIH 5k9HE OPBIC TLNAI pecHOHACHTTEPIIH 7,9 Y%-bIH Kypansl. Kazak Tingi ctynentrepain 76, 3 %-bl xoHe
opbIc Tinai ctyaeHTTepdin 51, 9 %-b1 Ka3akcran a3amatsl 1€ TaHBUIABL; €KIHIII OPBIH/A «AJIEM a3aMaThD»
skayaOwl TuiciHme 8,1 sxoHe 24,1 %, YIIHIN OpBIHAA «63 YJITHIHBIH OKUIACpi» KayaObl Ka3ak TUTIHIC
cenedTIHACPIIH 5, 2 % oHEe OphIC TUTIHJE coluteTiHAepaiH 8, 3 % Kypaiibl.

76,3%

Cyper 2. Ci3 anapIMeH ©31Hi3/1 KiM Jel CaHalChI3?

Kenripinren nepexrep QyHHETaHBIMIBI KAJIBIITACTHIPY MPOILECiHE, CaHAHBI )KAHFBIPTYFa OailaHBICTHI
MOHJEpal TiKeJel HeMmece >KaHaMa TYpAe 3epHeiey HOTHXKECIHIEC YITTHIK OipereiiikTi cakray Haesiapbl
Ka3aK TUIAl CTYyACHTTEp apachlHIa Ja, Opbic TULI CTYJISHTTEp apachblHIa Ja THICTI Jdpexene
KaJIBIITaCaTHIHBIH KOPCeTe .

AaMHBIH caHa-Cce3IMiH JKaHFBIPTYFa TiKeJel ocep eTeTiH, ©3iH-031 Ky3ere acelpyfa JereH YMTBUIBIC
0acThl TYpTKi OonFaHabIKTaH, 013 «Ci3re KaHIail YMTBUIBICTAD TOH» JIETCH CYpaK KOWJBIK JKoHe 4 skayar
HYCKAChI OepiJiii: ©3 MYMKIHIIKTEPiHI3/lI eCKepe OTHIPHII, ajfa KOWFaH MaKcaTTapbIHbI3Fa KOJ JKETKi3y, ca-
JayaTThl ©Mip CalTBIH CaKTay, OKyAa TaOBICTBI OOJyFa THIPHICY, SKOJIOTHSIFa YKBINTH Kapay. Kaszak Timai
JOHE OpBIC T CTYJEHTTep TOOBIHAA 013 OipJeil skayanTap ayjblK. bipiHI opelHAa — «MEH alFa KOWFaH
MaKcaTTapbIMa KOJI JKEeTKi3yre ThIpbicaMbIE» (97 % — Kazak TimiHae ceinenTinaep, 96 % — opbic TimiHae
CoMNIeHTIHEp), CKIHIII OpbIHAa — «MEH DKOJIOTHSFa YKBINTH KapaiMmbeia» (94,7 % — Kazak TimiHzae
ceiineiitinnep, 97,2 % — opsic TUTiHAE COWNEHTIHIEP), YIIIHIII OPBIHAA — «MEH OKYyJa TaOBICTHI O0NyFa
ThIpBICAaMbIHY (94,7 — Ka3ak TiiHze ceineitinaep, 97,1 opbic TiniHIe colIeHTIHIED), TOPTIHII OpbIHIA —
«MeH camayaTTel eMip calThlH ycTaHaMbiH» (88,8 % — Kazak TumiHae ceinentinaep, 69,1 % — opsic
TUTIH/IE COMNCHTIHED).

120%

100%
80% -
60%
40% - B EKa3aK TOOH
20% - _
0% M OprIC TOOH
Men anFa Koitran MeH sromormsra MeH canayarTe MeHn oxyma
MaKcaTrTapbIMa YEBITITEI eMIp CAalITBIH  TaOBICTH OOTVEA
KOIL KeTKI3yTe KapaiiMbIH YCTaHAMBIH THIPEICAMBIH
TEIPEICAMEIH

Cyper 3. Xeke TyraHbIH 0acekere KaOUIeTTUIIK (JaKTOpIapbIHBIH MaHbI3IBUIBIFBI OOMBIHINA capanay
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Ochbl sxayanrapabl Tangay 3eprrenin oteipFaH KOO CTyAeHTTepiHIH MaMaHABIK TaHAaybl o3
MYMKIHJIKTepi MEH KaOlleTTepiHe CYHeHe OTBHIPBHIN, CaHalbl TYpJe Ky3ere achIpbUIAbI JCN aiTyra Heri3
Oepeni, OYIT xKacTap OPTACHIHAA PArMaTH3M KYHIBUTBIFBIHBIH KaJbIITACKAHBIH KOPCETE .

MewmrekeT nJamybIHBIH Ka3ipri Ke3eHiHIH MaHBI3/bl acleKTiiepi O6ap, onapapl Oildy jkoHE TYCiHy apOip
’Kac MaMaHFa ©31HiH KociOM KbI3METIH XKY3ere achlpy YIIiH KaXKeT.

Ocbiaait acriektutep iy Oipi *KacTapJpl >KaIMBIYJITTBIK, alaMi KYHIBUIBIKTApFa TapTy (akTopiapsl
Oonpin TaObiIagel. Byn caHaHbBIH e3repyi apKbUIBl MYMKiH, XacTap apachblHIA YITapanblK KeiciM MeH
TOJICPAHTTBUIBIK ~ KYHIBUIBIKTApPhIH  KaJBIITACTHIPY  apKbuibl «PyxaHu KaHFBIpY» Oargapiiamachl
OarpITTanral, oHbIMEH 100 % pecrioHieHTTep TaHbIC.

Aiira xety kepek, «PyxaHu >kaHFBIpY» OaFiapiaMachl asChIH/A KY3ere achIPbUIBII KaTKAH K00atapIsl
Oimy Oip MaFbIHAIIBI eMec. MaceleH, pecOHACHTTEP «Ka3ak TUTiHIH JaThIH dminouine xeuryi» (84,6 %) sxoHe
«Kazakcranasie 100 sxana ecimi» (75,5 %) xobacbiMeH kebipek TaHbIC. «Ka3akcTaHHBIH KaCHETTI pyXaHH
KYHIBUIBIKTapbD» HeMece «Ka3zakcTaHHBIH KHemi xkepiepiHiH reorpaduscen» (20,7 %) xobackIMeH acTtap a3
TaHEIC.

, I , I
Kazay, TUNHIH TaTEH KazaxcTapssiH 100 KaHa ecivil K a3zaKcTaHHEH KACHEeTTL
MO HIHE KOITY1 PVYXAHI KYHIBITEIKTAPEI

HeMmece KasakcTaHHBIH, KIeTl
FepIepiHiH reor padItAch

Cypert 4. "Pyxanu >xanrpIpy" O0armapiaMachl asChIHAA )KY3€re achIPBUIBII KaTKaH jko0anap Typansl Oineciz 6e»?

Kazaxk tingi crynenrrepain 87,4 %—b1 sxoHe opbIc Tl crynentTepaid 71,3 %—b1 «PyxaHu >kaHFBIPY»
uzesuIapblH OLTy Ka3aKCTaHABIKTApbIH KOFaMJIBIK CaHACBHIHBIH ©3TepyiHe BIKMAN eTedi aen caHaiabl. Ochl
OarmapiaMaHblH WACSIIAPBIH UITepiyieTy YIIIH €H MaHbBI3ABl jko0a «OHepKacil MeH HWHQPAKYPHUIIBIMIBL
nameITy» (81,7 %) men ataiinel, Oynan opi «FbUIbIM MeH TeXHONOTUSHBI TaMBITy (78 %) koHe «binim Oepy
MEH JeHCayJlblK CakKTay camacblH apTTeipy» (71,8 %) xoOaceiHBIH pexmi aran ertinemi. CrymeHTTep
«Hapa3bUIBIK KO3FaIbIcTapbiiy (5,4 %) eH eneyci3 )ko0a Jen caHai k.

L N4E
W KOK,

M byn wobanap Typansl ewrteHe Binmeidmin

Cyper 5. Ocs xo0anmapzs! 01y Ka3aKCTaHIBIKTaPIbIH KOFaMIBIK
CaHACBHIHBIH ©3TrepyiHe BIKIaJ eTefl fen oitnaiicei3 6a? (0ip Tanmay)

Kazakcran Pecniyonmukacet — KCPO narmapbichl Ke3eHIH/E JKOHE OJ1 bIAbIpaFaHHAH KeHiH yJITapaibik
KAKTBIFBICTAP MEH aJIaybI3/IBIKTBI OOJIBIPMaFaH MOCTKEHECTIK KEHICTIKTET1 a3/iaFaH MEMJICKETTepIiH Oipi.
Byrinri Tanaa GapibIK YATTap MEH YIIBICTAPABIH OKUIAEp] YIUiH S5KOHOMUKANBIK, 9JICYMETTIK, MOICHH, pyXa-
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«PyXaH XaHFbIPY» KYHOLINBIKTAPbIH. ..

HU JJaMy MYMKIHJIIKTePiHIH TCHJIT1 HAKThl KAMTaMachl3 €TiIITeH KOMYJITTHI, MOJCHU JKOHE KOMKOH(ECCHSITBI
KoraM Kypy iciHae KaszakcTaHHBIH JKETICTIKTEpl, YiITapanblK KejiciM, KazakcTaH XajaKbIHBIH Oipiiri, ryma-
HU3M, YIT KYKBIKTaphl MEH aJ1aM KYKBIKTapBIHBIH YHJICCIMII YINTaCybl KaFUAATTaphIH iC )KY3iHAE iCKe achIpy
aliKbIH KepiHeni [3].

Ocrunaiimra, «KazakcTaHaa Kypri3imiin skaTKaH MEMJICKETTIK casicaT YITapajiblK KelTiciM MEH >KacTapbIH
TOJIEPAHTTBUIBIFBIH  KAJBIITACTBIPYFa BIKOAT €Te Me» JereH cypakka pecrnoHaeHtrepain 40,6 %-b1
«Hd, 90ICHMACTT Kayar Oepii.

Cyper 6. Ci3ziH oiibrHbI311a, KazakcTaHaa )Kypri3iIin ;kaTKaH MEMJICKETTIK casicaT
YITapambIK KETiCiM MEH KacTap/IbIH TOJICPAHTTHUIBIFBIH KaJBINTACTHIPYFA BIKIIAT €TC ME

Kopvimuinowbt

Ocpbunaiiia, Oi3miH 3epTreyiMi3 «PyxaHu >KaHFBIpY» HOCsUIApbIH CTYACHTTIK >KacTap OpTachlHa
KBUDKBITYJIBIH TEJarOrKaJIBIK HMICOJOTHACHIHBIH OpBIH anaThlHbIH koHEe JKOO-HBIH KacTapIbsl YJITTHIK
’KOHE JKalMblaJJaM3aTThIK KYHIBUIBIKTapFa apajyacTelpy OOHBIHINA aHTapibIKTall pe3epBTepi Oap eKeHiH
kepceTTi. Jlerenmen, onapapl JKOO-ga oKy Ke3eHiHAe CTYACHTTIK opraja inrepineryaid Oenrimi Oip TeTiri
KaXeT.
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JI.C. CeipeimbeToBa, B.B. Cepreera, K.C. byrenosa, J.M. Myparosa

ITorenuuaa By3a B NIPOABHKEHNH LEHHOCTEH «PyXaHu KaHFBIPY»

CoxpaHeHHe U IPUYMHOKCHNE HAMOHAIBHBIX [IEHHOCTEH — TaKoBa OCHOBHAS LIeIb PA0OTHI M0 peaTn3anui
nporpaMmsl «PyxaHn xKaHFBIPY». «PyXaHU JKaHFBIPY» — HOBBIN 3Tall B ICTOPHYECKOM Pa3BUTUH COBPEMEH-
Horo Ka3zaxcrana. MonepHHU3alus OOIIECTBEHHOTO CO3HAHMS KaX[OH JMYHOCTH HPEIINONaraeT MnepecMoTp
MOJIOZIBIMH JIFOJIbMH OTHOILEHHS K ce0e C LeNbl0 JOCTHXCHUS YCIeX0B B PO(PECCHOHAIBHOI e TeIbHOCTH
U 3aKPEIUICHHS CBOCH KOHKYPEHTOCIOCOOHOCTH. [IpH 3TOM Ba)KHO COXPAHHUTb BECh MOJIOXKUTEIbHBIH OIIBIT,
KOTOPBIIl KOMUJICS BEeKaMU, OCOOCHHOCTH Haposa U CTPAHbI, U B 3TOM IIPOLECCE CHCTEMOOOPa3yIOILyI0 POIb
urpaet odpaszosanue. Ha cerogusmnuii neHs B Kazaxcrane ocTpo CTOUT BOIPOC NPOIBIKEHHMS IIEHHOCTEH B
CTYJICHUYECKYIO Cpely, BBIPAaOOTKH y MOJIOASKH OIIYIIEeHHH CONPUYACTHOCTH K HACTOSIIEMY U HMPOLUIOMY
Ponunel, oTBeTCTBEHHOCTH 32 €€ Oynymee, HO HE J0 KOHIIA PACKPHIT HOTEHIHAI 00pa30BaTEIBLHOTO IIPO-
CTpaHCTBa B peajM3alliy ATOT0 Ipolecca. B ycnoBusx n3MeHeHHOTo 00pa30BaTeIbHOIO MPOCTPAHCTBA STHX
TOCYIapCTB aKTyallbHBIM SBJISIETCA Tpouecc GOpMUPOBAHMSA HOBOTO NMOKOJEHHS COLMAIBHO aKTHBHBIX, OT-
BETCTBEHHBIX 33 Pa3BUTHE M COXPAHEHHE JYXOBHbBIX LIEHHOCTEH MOJOJBIX Ipax<JaH, 00NaJalolUX BCEMU
LIEHHOCTSIMH, BBIIBUTaeMbIMH rocynapcrBamu. C LIeNIbIO ONpeieseHHsI HCXOIHOTO YPOBHS ¢(OPMUPOBAHHO-
CTH LICHHOCTHBIX YCTaHOBOK «PyXaHM *KaHFBIPY» Y Ka3aXCTaHCKHX CTYICHTOB ObLI IIPOBEJICH OHJIAHH-0IIPOC
Cpexy CTyJEeHTOB U NperojaBaTeell Ka3aXCTaHCKUX BY30B MOCPEICTBOM HCIIONIb30BaHus ['yriadopmel. 3Ha-
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YUMOCTb JAHHOT'O MEPONPUATHS 3aKII0Yaach B BO3MOXHOCTH KOHCTATalluU HCXOAHOTO COCTOSHUS cHhOopMHU-
POBAaHHOCTHU LICHHOCTHBIX YCTaHOBOK IPOTpaMMBbl «PyxaHu KaHFBIPY» y Ka3aXCTaHCKUX CTYAEHTOB. B cBoio
ouepenb, 3TH pe3yabTaThl CTAaHYT UCXOAHOW MO3UIMEH IS ONpe/eneHHs KOHTCHTA MIPOABMKEHHUS [IEHHOCT-
HBIX YCTaHOBOK «PyXaHU >KaHFBIPY» B Ka3aXCTaHCKUX By3aX. AHKETHPOBAaHHE HOATBEPIIIO HEOOXOIUMOCTh
AKTHUBU3ALMH IPOLECcCa CONUAIM3AIUN CTYJCHTOB. 3aMBICET aBTOPCKON MK OIpPOca JIXKHUT B 00ECIIeUeHUN
CHCTEMHOCTH BOCIIUTATEIBHOTO Ipollecca Yepe3 ero MHTETPaIMIio B COJAep)KaHHe y4eOHBIX IUCHUIUIMH. B
9TOM acCIIeKTe MPOJBIDKEHHE IEHHOCTEH porpaMMel «PyxaHu jKaHFBIPY» B CTYJCHUECKOH cpene HyKIaeTcs
B IOMCKE METOJI0JOTHUCCKUX PEUICHUH U CTPATErnid, KOTOPBIC SBISIOTCS MPEIMETOM JalibHEHIIeH paboThl B
pamkax mnpoekra. Oxwupaembiii 3¢dexT Oyaer crmocoOCTBOBaTh MNPOJABIKEHHIO LeHHOcTel «Pyxanu
JKaHFBIPY» B CTYICHYECKOH cpeze.

Kniouesvie cnosa: neHHOCTH MpOrpamMMsl «PyxaHH XKaHFBIPY», BY3, CTyIeHUECKas MOJIOJEXKb, TTI00anu3anus,
WUJCHTUYHOCTb, Ka3aXCTaHCKas, HALIMOHAIbHAS, MOJIOIOE IIOKOJICHHUE.

L.S. Syrymbetova, V.V. Sergeeva, K.S. Butenova, L.M. Muratova

«The potential of the university in promoting values «by ruhani zhangyru»

Preservation and enhancement of national values — is the main goal of the work according to the implemen-
tation of the program «Rukhani Zhangyru». The program «Rukhani Zhangyru» is a new stage in the historical
development of modern Kazakhstan. The modernization of the public consciousness of each individual in-
volves a revision of the young people's attitude to themselves in order to achieve success in their professional
activities and consolidate their competitiveness. At the same time, it is important to preserve all the positive
experience that has accumulated over the centuries, the peculiarities of the people and the country, in this
process and education plays a system-forming role. Today in Kazakhstan, the issue of promoting values in the
student environment, developing young people's feelings of belonging to the present and past of the Mother-
land, responsibility for its future is acute, but the potential of the educational space in the implementation of
this process is not fully disclosed. In the conditions of the changed educational space of these states, the pro-
cess of forming a new generation of socially active, responsible for the development and preservation of spir-
itual values of young citizens with all the values put forward by the states is relevant. In order to determine
the initial level of formation of the values of «Rukhani Zhangyru» among Kazakhstani students, there was or-
ganized an online survey among students and teachers of Kazakhstani universities using the Google Form.
The significance of this survey lies in the possibility of stating the initial state of the formation of the values
of «Rukhani Zhangyru» among Kazakhstani students. In turn, these results will be the starting point for de-
termining the content of promoting the values of «Rukhani Zhangyru» in Kazakhstan's universities. the sur-
vey confirmed the need to activate the process of socialization of students. Our idea is to ensure the con-
sistency of the educational process through its integration into the content of educational disciplines. In this
aspect, the promotion of the values of «Rukhani Zhangyru» among students needs to find methodological so-
lutions and strategies that are the subject of further work within the project. The expected results will contrib-
ute to the promotion of the values of «Rukhani Zhangyru» among students.

Keywords: values of &quot; Rukhani Zhangyru&quot;, university, student youth, globalization, identity, Ka-
zakh, national, young generation.
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Rating as an indicator of the quality of a teacher’s professional activity

The article examines several aspects of the quality of educational services. The process of providing such ser-
vices is examined, the problems in the field of teaching physics and mathematics are identified and the ways
of problem resolution in the credit learning system are proposed. The introduction of credit learning technol-
ogy allows for stimulation of students’ learning activity and an increase in their motivation and the level of
academic mobility. The ways of increasing the motivational activity of the teacher as another key figure in
the educational process are identified. The current remuneration system for university teachers in Kazakhstan
accounts for work experience and the position held and includes additional payments for an academic degree
but does not stimulate teachers for continuous additional training. On the other hand, the salary volume does
not contribute to the high social prestige of this profession, which is complex and requires genuine pedagogi-
cal skills. The quality of teaching staff is associated with the quality of education acquired by students. In the
context of the credit rating system, it is not only students who earn credits, but also teachers who should sub-
stantiate and improve their qualifications measured by their rating.

Keywords: forms for determining a teacher’s rating, teaching quality assessment, credit rating system, quality
of education, Education, services, motivation activity, professional level.

Introduction

The international practice demonstrates that education and science are recognized as the priorities in na-
tional development strategies. Meanwhile, society normally does not allocate the amount of resources for
higher education sufficient for adequate resolution of the problems of society itself. Experts in the UNESCO
suggest that this situation refers to the tendency to perceive educational institutions as business enterprises
producing goods and services for sale [1]. This approach is determined by applying the principles of the
market to education. These principles are based on freedom of choice and competition, which are not directly
applicable to higher education since education is not a branch of the economy, its products are not identical
to similar financial categories and the education itself presents a key function of the existence and develop-
ment of society.

Commercialization in the educational and scientific spheres is caused by changes in the role of the gov-
ernment in these areas. Knowledge becomes a specific product, playing a mutually beneficial role in socie-
ty’s systems of expenditures and consumption. According to World Bank data, education costs relative to
GDP in Kazakhstan reach 2.8 %, which is lowerthan in Iran (2.9 %) and Russia (3.8 %), but higher than in
Afghanistan (2.5 %).

In the global rating of the level of education expenditures comprised of 153 countries, Kazakhstan takes
127th place. According to the official report of the Ministry of Education and Science of Kazakhstan, over
40 % of 15-year old students were unable to complete second-level tasks in the Programme for International
Student Assessment(PISA) tests, while in other countries of the Organisation for Economic Cooperation and
Development (OECD), this indicator fluctuated around 20 % [2]. Despite the overall high level of education
in the country, the results of 15-year-old PISA-2012 participants demonstrated the need for education quality
improvement. Students from Kazakhstan are on average two years behind children of the same age from the
OECD in math and around 45 % of students have not reached literacy threshold, which is a lot higher than
average in the OECD (23 %). Compared to the countries with a similar income level, the education sector in
Kazakhstan is underfinanced. The lack of resources is reflected on several levels, for example, in low pre-
school enrollment rates, insufficient payments to teachers, crowded city schools and poorly equipped un-
graded schools. At the same time, there are significant opportunities for more efficient resource management
in areas such as improving the school network and teaching staff. A gradual increase in government spending
is necessary to meet the goals set in the strategic documents for the sector. Additional resources should be
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directed to priority goals, where they can have the most impact — to the sphere of early childhood develop-
ment and support of weak and dysfunctional schools [3].
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Figure 1. Kazakhstan results according to the data of the PISA in 2009 — 2018 [4]

The results of the PISA and Trends in Mathematics and Science Study (TMSS)in 2009-2018 (Fig. 1)
demonstrate that the high school education system in Kazakhstan is effective in providing theoretical
knowledge and ensuring memorization, recognition and collection of information by students. However, this
education system is relatively ineffective in providing acquisition and practical implementation of higher-
order thinking skills, such as practical implementation and logical thinking in mathematics and analysis and
evaluation of text in the process of reading. The analysis of the results of Kazakhstan participating in interna-
tional programs for the assessment of students’ educational achievements allows to identify the following
major issues:

— Students were able to formulate the task, but could not interpret it correctly. Nine out of ten OECD

countries demonstrated the opposite tendency.

— Teachers of secondary schools of the republic provided strong subject knowledge but did not teach

students ways to apply it in real-life situations.

The identified issues require a reorientation towards the solution of the main objective of modern edu-
cation — training people who can adapt to difficult situations quickly and successfully and make right deci-
sions in any, even the most extraordinary situations.

According to the recent research conducted in Kazakhstan and other countries, the intellectual level of
students is decreasing above all else due to computer technologies leading to a certain kind of degradation of
mental activity while making the search for necessary information easier [5]. This effect is especially present
in studying physics and mathematics, as well as natural sciences [6-9].

To date, among all issues associated with changing socio-economic relations, the formation of the mar-
ket in Kazakhstan and the implementation of all the attributes necessary for a market economy, including
competition as the primary factor of self-sufficiency and a guarantee of prosperity, commercialization of ed-
ucation has become the most contentious issue. Until recently, education and commerce have been perceived
by society as antagonistic concepts and a strong conviction against market relations in the educational activi-
ty has been present in the public mind.

Problem statement and methods.

The implementation of market formations of the Kazakhstan economy has fundamentally changed the
priorities in the higher education system activities. The ultimate goal remains the same — to train highly
qualified specialists in demand in the labor market. However, the ways to achieve this goal have changed
significantly.

Previously, the attention of teaching staff were focused on the quality of the educational, methodologi-
cal and scientific organization of the educational process and staffing with highly qualified teachers. Now,
teaching staff needs to take care of filling the classrooms with students, i.e. the career guidance activity of
teachers intensifies.
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The economic situation affects the forming labor market greatly and reveals the inconsistency between
the existing labor structure and the needs of society. The growth of unemployment affects the younger gen-
eration, university graduates. Therefore, the goal of teaching staff is not only to provide necessary
knowledge but to train a competitive, capable of further training, modern specialist, while taking the demand
into account. The three-stage training system (bachelor — master—doctor of philosophy) introduced in Saken
Seifullin University in 2004 following the Bologna Agreement using the credit-rating system has provided
greater dynamism to the introduction of new educational technologies, the activation of teaching methods
and the introduction of elective academic disciplines that bring traditional academic fundamentality closer to
the realities of the labor market needs.

The introduction of credit learning technology allowed for stimulation of students’ learning activity, an
increase in their motivation and the level of academic mobility. What ways are there to increase the motiva-
tional activity of the teacher as another key figure of the educational process? After all, the quality of teach-
ing staff is associated with the quality of education acquired by students [10].

Changes in the education system are taking place all over the world in a way that requires wider and
more controlled results in relation to educational institutions’ objectives, which is also associated with the
assessment of student performance and teacher qualifications, as well as greater responsibility of school
management. A study [11] analyzed the current policy in the field of education in Brasil, which encourages
the measurement of performance of schools and teachers based on students’ results in global tests, such as
Dendice de Desenvolvimento da Educagdo Basica (Base Education Development Index, BEDI) and other
systems of staff evaluation. Based on the analysis of research on pedagogical work, another question arises:
what is teachers’ view on the present policy of accountability? It can be concluded that there is a possible
correlation between incentives and continuing education policies for basic education teachers, such as career
growth, restructuring and bonuses to the salary.

The assessment of the education level of teaching staff is also an important component of auditory
learning and professional growth in higher education institutions in China [12—14]. Nowadays, question-
naires are often administered among Chinese students with the goal of teaching quality assessment. At the
same time, due to the lack of powerful educational and psychological measures, as well as the theoretical
basis for such questionnaires, the question of its validity remains open.

The implementation of the student evaluation of teaching (SET) improved teachers’ attitude and trust in
students’ feedback, which is largely important for the improvement of learning as the main organizational
goal of the system [15]. The analysis of SET system monitoring conducted in over 20 educational institu-
tions, which included 2,241 teachers of all degrees, showed that most respondents trusted SET, believed that
it accurately reflected their teaching activities and found SET feedback useful. Most participants’ concerns
were related to students’ responsibility: revenge, lack of maturity and negative rating from students with a
low level of education. Nonetheless, the resulting index comparing teachers' self-assessments with the rating
from students showed that more than a third of the participants rated their quality of education higher than
the ratings usually received from their students. This «underrated» group of teachers believed in the negative
myths about SET more actively and did not trust it, which suggests a possible self-protective motivation un-
derlying the relationship at departments.

One research [16] examined the aspects of the influence of federal and state policymaking institutions
in the United States that seek better differentiation of teachers’ work using a more rigorous system of as-
sessment. The aim of the study was to identify the relationship of this policy to such stress factors as financ-
ing, enrollment and management. The authors reviewed teacher ratings from 687 areas in Michigan. The re-
sults showed that 97 % of the faculty members in Michigan were rated as effective or highly effective.
The findings indicate that district-specific stressors, presumably unrelated to the teacher’s work, can influ-
ence teacher ratings. Reforms of state pedagogical assessment that provide districts with significant freedom
of action in developing teacher assessment models might be insufficient for teachers’ work differentiation.
Researchers from European universities arrived at similar conclusions [17, 18].

The results of an expert survey allowed to determine the main objectives and problems of the develop-
ment of education in Russia: increasing teachers' salaries, raising their professional level, ensuring the corre-
spondence of the quality of professional educational programs to the requirements of Russian society and the
economy [19]. Experts identify the following base issues of the education system: reduced availability, inad-
equate funding, formalism and bureaucracy, staff quality decline, lack of demand for graduate students. Pub-
lic-private partnerships are noted as one of the promising areas of development that facilitate the establish-
ment of interaction between employers and universities. Experts emphasize the importance of improving as-
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sessment indicators and creating objective university ratings [20, 21]. Similar problems exist in the Kazakh
higher education system as well.

However, it is not to be forgotten that the profession of a teacher is associated with a high prevalence of
work-related stress. This aspect can lead to permanent problems in the physical and mental health of teach-
ers. It can also negatively affect the health, well-being and educational achievements of children, as well as
put a financial burden on the state budget in terms of teaching staff turnover and absence due to illness
[22, 23].

Results and Discussion.

Since 2007, the Saken Seifullin University has been approbating forms for determining teachers’ rating
aimed at evaluating all types of activities performed by a university teacher using a score. Indicators for de-
termining a teacher’s rating were developed for this purpose. The indicators included points for academic
work, educational and methodologicalal work, research work, research work with students, career guidance
and educational work, according to the sections of the individual plan of the teacher approved at the begin-
ning of the school year.

Since 2008, an additional payment for teaching has been introduced; according to the ratings. The pay-
ment is calculated ranging from 0 to 30 % of the base salary. Every year, the indicators are discussed by the
departments’ staff and improved. Proposals submitted by the teaching staff are considered accounting for the
activities that were previously not included in the form, but were carried out by teachers, for example, partic-
ipation in various commissions, publications in highly rated journals included in the Clarivate Analytics,
Scopus, Elsevier and Springer Link databases, having quartile, etc.

Further, an additional section is included in the form summing the points taken away from the teacher
for various violations that were recorded in the orders or protocols of the relevant commissions. Such forms
are submitted and filled in twice a year in accordance with the semester periods, but in the last few years,
they have been filled in only once, at the end of the academic year.

It is, therefore, not only students who earn credits, but also the teachers who should substantiate and im-
prove their qualifications, which are measured by the acquired rating verified by the commissions at the fac-
ulties and the special rating commission of the university. Table 1 presents the form for determining a teach-
er’s rating with points scored in sections of the teacher’s individual work plan.

Table 1
Form for determining a teacher’s rating
o Unit of Quantityo Rating score Number of
Ne Name of group/indicator . . . documents
measurement funits Per unitf maximum Total .
provided
1 2 3 4 5 6 7 8
1. Researchandinnovation 1,034.0
1.1. Participationinfundedresearch
1.1.1 Grant and program-targeted financing:
1.1.2 Financing from international scientific foundations, foreign organizations:
1.1.3 Financing through contracts with business entities:
1.2 Publicationofthemonograph:
1.3. Scientificstafftraining:
1.4. Scientificpublications:
1.4.1 in periodicals included in the Clarivate Analytics, Scopus, Elsevier and Springer Link databases, with Q1-
T Q4 quartile
1.4.4 in periodicals included in I|(azakh databases |and other da|tabases | |
1.5. Obtaining security documents for intellectual property:
1.6. Introduction of scientific results in production based on the research results
1.7. Additional training and testing of research results:
2. Teachingandeducationalwork | 362.0 |
Inclusion of video lectures consistent with the established requirements in the educational .
2.1. . topic
process as a substitute for classroom lectures
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1 2 | 3 | 4 | 5 | 6 7 8
2.2. Conducting online classes as part of distance education discipline
2.3. Results of the survey of students on the quality of teaching the discipline
2.4. Additional training via on-line courses based on Coursera, EdX and other platforms. course
2.5. Conducting open classes and seminars:
26 Implementation of laboratory work in the educational process using modern stands and stand/equip
o equipment with the development of methodological guidelines for them ment
2.7. Educationalliteraturepublishing:
|
3. Workwithstudents 151.0
3.1. Qualitycuratorialwork
33 Holding meetings, poetic evenings, competitions, conferences, sports games, subject Olympiads and oth-
o er educational events:
3.5. Group achievements in mass cultural and sports events
4 Supporting the development of the»SakenSeifullin Universi-
) ty» JSC 394.0
41 Examination of work of faculties, departments and other structural divisions, including the commissions
o for establishing bonus payments according to the rating results:
4.3. Participation of teaching staff in creative exhibitions:
4.16. Participation in the work of councils, commissions, committees and working groups:

OVER ALL RATING | 1,941.0 | |

The introduction of the rating system of teaching quality assessment has naturally affected the educa-
tional and methodological support of the educational process. The number of textbooks and teaching aids
developed by the teaching staff has increased. If previously following the plan for educational and methodo-
logical literature (EML) publishing was problematic, now the limitations for the number and types of EML
published had to be introduced. The bank of electronic textbooks and electronic educational complexes has
been significantly replenished.

The university teachers not only give lectures but perform other various types of work, for example,
conduct research in the field of education, scientific research, etc. [24]. The research work in the departments
has been revived. It is not only the teaching staff participation in funded research programs that is evaluated,
but also the grants of national and international levels that are won and all kinds of scientific research are
encouraged. Conducted research contributes greatly to the development of professional level of the employee
and their competency in the chosen scientific field since publication of monographs, articles in journals and
collections of international, republican and university conferences, as well as reports at conferences, sympo-
siums and other events of various levels, are now taken into account in the rating [25]. A significant contri-
bution to the rating is made by the implementation of research results at an industry or enterprise.

An important part of research work is involving students in it. Advising on research work of the univer-
sity and school students is taken into account. Training students for conference reports, publishing joint re-
ports and participation in student research competitions are evaluated, as well as receiving awards — diplo-
mas, medals and certificates for scientific contributions. The number of student scientific papers and reports
has largely increased since the introduction of teaching staff quality evaluation system.

With the introduction of market relations, career guidance activity began to play an important role in a
teacher’s work. The number of points scored by the teacher in this section depends on the number of students
and undergraduates who chose a university and specialty as a result of the teacher’s guidance activity. More-
over, in recent years, payment based on the rating system has become significantly dependent on how active-
ly the employee takes part in career guidance. This is understandable since if students do not choose the uni-
versity in question, there is no one to teach and the teaching staff is to be significantly reduced. However, the
more important reason for the formation of the student population is presented by the so-called educational
institution rating determined by the quality of the educational process, the quality of knowledge gained, the
competent management and the demand for specialties in the labor market.
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Under the influence of Western technologies, Kazakh universities transfer to the institute of tutors and
advisors in accordance with the rating educational technology. However, it is still combined with the curato-
rial system as the basis of the student’s education. This section accounts for the teacher’s work as the curator
of the group and in other aspects of the educational work of the mentor teacher. In addition, the same section
takes other forms of organizational and creative work with students into account.

The rating system of teaching quality assessment penalties following various types of violations record-
ed in the orders and protocols of the relevant commissions, including the penalties for the inaccuracy of the
information provided in the confirmation of a particular type of activity.

Conclusions.

Is not always possible to assess the quality of a teacher’s work by the level of knowledge displayed by
their alumni since this criterion integrates the results of multiple teachers’ efforts and the input of a specific
teacher is rather difficult to isolate. In this case, the teaching quality assessment system is the panacea that
allows to evaluate the contribution of a particular teacher and serves as one of the most important tools for
education quality management The development and implementation of the teaching quality assessment sys-
tem in the SakenSeifullin University has allowed for an increase in the quality of the educational services
provided, since the university takes the leading position among Kazakh universities, achieving high ratings,
and serves for the improvement of wages and management methods.
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K K. Abenbauna, XK.E. Mongymaposa, I'.111. A6unsauna, P.K. Abenpauna

PeliTHHI OKBITYIIBI KbI3METIHIH canachiH 0aFajiay KepceTKimi peTinae

Makanazma kepceTijierin 0itiM 6epy KbI3METTepi calachlHbIH Kei0ip acnekrinepi KapacTeipbligsl. [Iporecke
Tanjay JKyprisinai, (u3MKa-MaTeMaTHKANbIK ISHASPAlI OKBITY CallaChIHAAFbl MpoOJeMaiap aHBIKTaIbI,
CTyIeHTTepre OimiM OepymiH KpeAWTTIK >KYHEeCiHIH >KYMBIC icTeyl arqalblHma mpoOiemanapbl MIemry
JKONIAphl YCHIHBUFaH. KpemuTTiK OKBITY TEXHOJOTHSCHIH €HTI3y CTYISHTTEPIIH TaHBIMIBIK iC-dpEKeTiH
BIHTAJIAH/BIPYFa, MOTHBALMACHIH KYIICHTYre >KOHE OJapblH aKaJeMHSUIBIK YTKBIPIBIFBIH apTThIPyFa
MYMKiHIIK Gepxi. Bimim Oepy mpomeciHiH Tarbl 0ip HETIi3Ti TYJIFachl — OKBITYIIBIHBIH MOTHBAIMSIIBIK
OernceHiIirin Kanai KymenlTy KepekTiri anbikranasl. CoHbIMEH Kartap, Kasipri yakeitra Kazakcranma XKOO
OKBITYLIBIIAPBIHBIH JKYMbIC OTUIIH, aTKapaThlH J1aya3bIMbIH, FhUIBIMU JOPEKEC] YIIIH TOJCHETIH KOChIMILA
AKBIHBI ECEMKE allyFa Heri3aeireH eHOeK aKbl TeNey JKyheci OKBITYIIbIIAp/bl 63 OUTIKTINIMH YHEMI apTThIPBIN
OTBIpYFa bIHTAJIAHABIPMAibl. EKIHII JKarblHaH, >KaJaKbl MeJIIEpi OChl KypJedi »KOHE IIbIHAbI
MearOTUKAIBIK MICOCPITIKTI KOKET €TETIH KOCINTIH KOFaMIIaFbl )KOFaphl OeeliHe BIKMa eThneii. ONUTKeHi,
TIpoeCcCcopIIBIK-OKBITYIIBUIAp KYPAaMBIHBIH carackl — OyJ1 OUTIM alymibuIapslH aFaH OUTIMIHIH camachl.
KpeauTTik-peUTHHITIK KyHe IKaFiaiblHIa CTYACHTTEp FaHa KpEOUT >KUHAMAWIbl, COHBIMEH KaTap
Telarortap 1a ©3/epiHiH XHUHAaraH pPeHTHHTIMEH OarajlaHaThIH OIMIKTLTIKTEPIH JQJeNJer XKoHe JKeTUIHipyl
Kepex.

Kinm ce30ep: OKbBITYIIBIHBIH PEHTHHIIH aHBIKTayFa apHAJIFaH cayalHaMallap, OKbITYy CanachlH Oaranay,
KPEANTTIK-PEUTHHITIK JKYie, OKBITY camachl, 0i1iM Oepy, KbI3MeT KOpPCETY, MOTHBALIMSUIBIK, iC OpEKET, KaciOu
JICHIeH.

K.K. AGenbauna, XX.E. Monaymaposa, I'.I1l. AGunbauna, P.K. AGenbauna

PelTHHT KaK noKa3aTe/ib OLIEHKH KauecTBa ACATCIILHOCTH NIpenoaaBaTe st

B craTtbe paccMOTpeHBI HEKOTOPBIE acMEKThI KauecTBa MPEI0CTaBIAEMbIX 00pa3oBaTenbHbIX yciyr. IIpose-
JIeH aHaJu3 TpoLecca, BBIABICHBI NPOOIEMbl B 00JaCTH MpernojaBaHus (HU3MKO-MATEMAaTHYECKUX AUCLMII-
JIMH, TIPEATIOKEHBI TYyTH PEIIeHUs] MPOOJIEM B YCIOBHUIX (YHKIHOHMPOBAHHUS KPEJUTHOH CHCTEMBI 00YUEHHUS
CTYJEHTOB. BBeieHHE KpEIUTHON TEXHOJIOTUH OO0YUEHHs MO3BOJIMIO CTUMYIMPOBATH MO3HABATEIBHYIO JEsi-
TENBHOCTD CTYJCHTOB, YCHINTh MOTHBALMIO ¥ MOBBICHTh UX aKaJEeMHYECKYI0 MOOMIBFHOCTh. BBIsSBIICHO, Ka-
KHM 00pa3oM MOXHO YCHJINTh MOTHBAIL[OHHYIO JAESTEILHOCTh APYTOoH KIro4eBoH (hUrypbl 0Opa3oBaTeIbHO-
ro mnpouecca — npernogasaTens. Mexay TeM, cylllecTByromas B HacTosmuil MomeHT B Ka3axcrane cucrema
OIUIATHI TPYy/a MpernojaBaTesiei By30B, OCHOBaHHAs Ha y4€Te CTaxka paboThl, 3aHUMAaeMOH JIOJKHOCTH, C J0-
TUIaTaMH 32 y4eHYIO CTeleHb, HE CTUMYJHMPYET MpenoaBaTeneil kK HOCTOSHHOMY MOBBIIIEHHIO CBOEH KBalu-
¢ukauun. C Apyroil CTOPOHBI, BEIMYMHA OKJIAJa HE CHOCOOCTBYET BBICOKOMY IMPECTHXXY B OOIIECTBE TOH
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CIIOXKHOH ¥ TpeOyrolueil MOAIMHHOrO MeJarorn4eckoro Mactepersa npodeccuu. Beap kauecTBo npodeccop-
CKO-TIPENO/IaBaTENBCKOTO COCTaBa — 3TO M KAa4eCTBO IOJIYUEHHBIX yJYalIMMHCS 3HaHUHA. B ycrmoBusx kpe-
JUTHO-PEHTUHIOBON CHCTEMBI HE TOJIBKO CTYAEHTHI 3apabaThIBAIOT KPEIUTHI, HO M MEIarory JOJDKHBI JOKa-
3BIBaTh U MOBBIMIATH CBOIO KBAUTH(PHKAINIO, KOTOPAsl OIIEHUBACTCS HAOpaHHBIM PEHTHHTOM.

Kniouesvie crosa: aHKeTHI ISl ONpeNeleHHs PEeiTHHTra IperojaBaTens, OleHKa KadyecTBa IPEIoAaBaHUs,
KpEeIUTHO-PEHTHHIOBAsI CHCTEMa, KadecTBO 00ydeHHs, 00pa3oBaHKe, yCIyTH, MOTUBALMOHHAS eI TeIbHOCTb,
npodecCnoHaIbHBIA yPOBEHb.
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Article deals with the problem of interaction of the museum and school from the early ages. Authors give
thoroughly full images of joint work of museums and schools in developed countries and analyze their expe-
riences in conducting this way of cooperation. In the article there were listed the problems of interaction be-
tween the museum and the school and features of interaction at different historical stages. Authors describe
the promising models of cooperation and the answers to question ‘How the problem of “museum and school”
is solved abroad?” Work of museums with students have been discussed in details, i.e. work with preschoolers
and younger students, middle and high school students. Authors gave classification of museums of educa-
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gogical museums in the period of origin and prosperity, the evolution of pedagogical museums, museums of
the history of education and children's museums. Authors have analyzed the prospective of having museum-
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Introduction

People are used to think that the museum and the school are completely different but a little intercon-
nected. One or two collective attendance per year is enough for a report on extracurricular activities. The fact
that the museum can bring tangible benefits to the teacher and his lesson, many of the teachers do not even
realize. The museum is an invaluable educational resource, incomparable with anything in richness, which so
far, unfortunately, few people use.

At present, close relations between the museums and the schools and other kind of collaborations are
not reflected in the country. The museums function is separately apart from all educational institutions in-
cluding secondary comprehensive schools. Schoolchildren visit the museums once a year and since we have
only 3 museums in one city it is obvious that schoolchildren learnt by heart all exhibitions of every single
museum. There are historical museums or museums dedicated to famous person in our country. This situa-
tion takes place not only in the city but in the whole country.

The interaction of the museum and the school (the latter is widely understood as the connection of all
levels of education) is determined by the commonality of the tasks to be solved and, at the same time, the
specifics of their implementation by each of these social institutions. The ideas about the purpose and ways
of cooperation between the museum and the school has changed depending on the prevailing ideology and
educational concepts. However, the museum and the school have always influenced each other, although
sometimes their relationship was not without drama.

Literature review

The problems of the emergence, development and use in the educational process of school museums are
studied quite widely, starting from the turn of the 19th and 20th centuries. So in the works of J. Borin, and.
M. Graves, A.U. Zelenko, A. Likhtvarka, N. A. Khitkov, and others reveal the specifics of the museum’s
work with children’s audience. In the works of I. Tumanov, M. Yu. Yukhnevich there was generalized expe-
rience in school museums, devoted to the goals, objectives and forms of their activities. In the works of
K.D. Ushinsky, A.S.Makarenko, V.A.Sukhomlinsky the basic pedagogical principles and approaches sub-
stantiated that are used in the activity of school museums.

The historiographic review of scientific research in the field of museum pedagogy suggests that there is
no single point of view on the question of exactly where school museums first appeared. The school museum
of the turn of the 19th and 20th centuries, to a much lesser extent than any other, was a collection of rarities.
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N.A. Khitkov, the author of one of the first monographs on such museums, wrote that a school museum can-
not be used to mean such an institution, where certain rarities are collected, because they are only desirable
but not necessary in the school museum. A school museum is just a gathering of collections, devices, paint-
ings and in general everything that is used everyday in a school where visual teaching is introduced, so the
program of such a museum should be the most extensive and diverse.

Another researcher of this period noted that any object could be valuable for such a museum: "a stone
lying on the road .... a box of matches ... an old nest of birds, a bumblebee, a growth on a tree, a sink, a but-
ton", as long as he became an object of close observation and a means of cognition of the environment. Par-
ticular importance in the collection of materials was attached to the connection with local conditions, with
local history.

Y. Borin noted that in addition to the fact that the museum in the school was a condition for the devel-
opment of skills useful and necessary for life, for raising curiosity, for building correct ideas and concepts
about life around him, he was a way to establish contacts, inspire the teacher’s relationship with children,
also served as "an excellent impetus for further self-education and the teacher himself".

A.U. Zelenko was the author of an unrealized project of the Children's Museum-Palace, the concept of
which at that time had no analogues. Based on the fact that the child learns the world through all the senses,
and his joy "from the first seen, felt, smell, tried incomparably brighter than in adults, and the need for such
sensations is stronger," he believed that the children's museum "should come up to children, primarily
through sensory literacy. "Everything in it should be arranged so that the children have a burning desire to
see, hear, feel, try, and also make discoveries and do something with their eyes.

F.I.Schmit believed that the educational museum is a workshop where "originals can be replaced with
casts, copies, models, photographs of monuments." Simultaneously with the fact that the children's museum
as an educational option is a workshop, educational space, a place for the child’s activity to manifest, accord-
ing to the plan of F.I.Schmit it is of value as a center for studying the psychology of children's creativity.

Thus, the school museum was most directly involved in the educational process for the implementation
of a visual method of teaching, acquaintance with reality, with the requirements of the surrounding life. An-
other distinctive feature of it was that it was, as a rule, the fruit of joint efforts, joint creativity of students and
teachers, who together were engaged in the collection or production of manuals.

Firstly, we will have a look at the history of museums in the United States. Museums in England have
had a tremendous impact on museum building in the United States. The example of the South Kensington
Museum was the basis of the educational concept of museums in New York, Boston, Chicago and other cit-
ies, which clearly demonstrated the museum’s use of art exhibitions and social events such as “For a Beauti-
ful City”, “For Home Improvement”, etc. These actions fit well with the ideology of American pragmatism
and egalitarianism (equality). His eloquent illustration is the statement of B. Franklin: “The beauty of what is
useful should become the basis of the aesthetics of the young republic” and “... one school teacher is worth a
dozen poets, and the new machine is more important than Raphael’s masterpieces”. In the same spirit, the
philosopher and psychologist J. Dewey understood the purpose of aesthetics and the meaning of art classes.
Considering art in his concept of aesthetic education from a purely utilitarian perspective, he reduced his ac-
quaintance with it to the tasks of forming practical skills and abilities to do convenient things [1, p.56].

Main part (methods)

The idea of usefulness was the basis of the ideology and practical activities of art museums that opened
in New York, Boston, Philadelphia and Chicago. In this sense, the experience of the Toledo Museum of Art,
which involved citizens in city improvement work, organized didactic exhibitions of models of houses, inte-
riors, suburban areas and even disseminated recommendations on gardening with the sale of seeds, is very
remarkable. On his initiative, the “Bird Club” was created, in the framework of which schoolchildren raised
and cared for birds in city parks, which became a clear example of attracting children to a useful cause.

At the same time, each museum in one way or another pursued purely educational goals, and in some of
them the post of “museum teacher” (Boston Museum of Art) was specifically introduced. Thus, since 1890
the Detroit Museum of Art has carried out extensive educational work in the field of visual arts, archeology,
literature, and various branches of science. The indicated museum also created various kinds of societies and
associations - the “Society of Women Artists”, “the Association of Library Workers”, etc., which testified to
its direct pedagogy and to the transformation of the museum into a kind of educational institution.

The most convex educational goals were identified in the Charter of the largest art museum in the Unit-
ed States - the Metropolitan Museum of Art (New York). Founded in 1870 with the aim of developing and
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studying fine arts, applying them in production and practical life, as well as for the development of art educa-
tion, it is a unique alloy of influences, primarily from English and German museums. Today, the Metropoli-
tan became a model of the American Museum both in the vastness and quality of collections, and in the scale
and variety of forms of working with the audience (excursions, concerts, lectures, movie screenings, guide-
books) [2, 89 p.].

In 1893, an international congress on the teaching of art was held in Chicago in the framework of the
World Columbian Exhibition, which also exhibited works of art. The usefulness of numerous exhibitions of
industrial art was also considered here. In 1907, the Society for the Promotion of Industrial Education was
created in the USA, and in 1910 a conference was held in Boston on the development of industrial design.
A peculiar result of these actions was the holding, nine years later, by the Metropolitan Museum of Art
(in its department of education the industrial arts sector was allocated) a grand exhibition that demonstrated
achievements in this area.

However, the education of good taste was an equally important task for the art museum. At the same
time, a unique type of museum was formed in American culture, in which historical and technical monu-
ments are presented to the visitor in the context of various areas of human activity. This is the National Mu-
seum of History and Technology in Washington (founded in 1904) with truly boundless collections reflect-
ing the development in the United States over two hundred years of science (archeology, astronomy, histo-
ry), politics, industry, transport, visual arts, military affairs, etc.

Works of art became an indispensable component of American museums not by chance: this was con-
sistent with the ideology of the aesthetic movement, which proclaimed art and beauty as a counterbalance to
industrialist materialism. Already at the beginning of the XX century US museums were regarded not only as
symbols of national prestige, but also as a means of aesthetic education. “Greatness and glory come to the
nation when the cult of art becomes the highest authority,” proclaims R. Weier, director of the Huxley Gal-
lery of Art and publisher of Aesthetics magazine [3, 96 p.].

In the concern for the formation of artistic taste, museums begin to organize lecture concerts, free visits
to their expositions and travel to them by public transport. But what is especially important, the process of
conceptual understanding of this kind of activity begins.

One of the first theorists of the educational function of the American Museum was a follower of
D. Ruskin and South Kensington School D. Goodd, who saw the goal of museums in teaching ideas through
objects. Drawing a line between art and science museums, the researcher considered the study of the muse-
um collection to be an initial contribution to education, speaking out for providing the viewer with the neces-
sary written information - leaflets, guides and monographs about artists. He also advocated holding public
lectures. D. Goodd's initiatives were quickly implemented. Already in 1906, the first guidebook was intro-
duced in the Metropolitan Museum, introducing visitors to the exposition, and a manual for teachers.
On weekends, lectures were given to the public. A special “Metropolitan Bulletin” was devoted to museum
education, where they discussed the development of various programs for all categories of visitors, including
public lectures for the “general public”, students, teachers, designers, and even for the blind and deaf.
In 1919, the attention of the specialists of this museum was attracted to work in primary and secondary
schools and in other educational institutions.

Pedagogical museums were more characteristic of Russia, where they were organized on the initiative
of public education bodies, and various kinds of educational societies, which until 1917 were about a thou-
sand. Other departments interested in good professional training of their personnel did not stand aside from
this.

Further we consider the functions of the pedagogical museum on the example of the oldest pedagogical
museum of military schools not only in Russia but also in Europe. Founded in 1864 in St. Petersburg as an
educational institution of extra-departmental significance, it was conceived with the aim of developing ur-
gent problems of pedagogical science. Here is how the specifics of a museum of this profile was determined
by one of its directors, Maksheyev: “Pedagogical museums should not have the character of a Kunstkamera
at all - in front of them lies a different road. To follow the theoretical and practical movement in the field of
training and education, to concentrate, if possible, on everything worthy of attention in the field of visual
training and, systematizing this material, give the modern teacher the opportunity to get acquainted with the
technical means of his profession (devices , maps, models, paintings, etc.)

The museum's collections were divided into three groups: school manuals, manuals on the study of man
as a subject of upbringing, and manuals on out-of-school education. Initially, they were represented by one
permanent exhibition, but then, with the accumulation of a large number of exhibits in each of the class-
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rooms representing specialized disciplines (history, mathematics, drawing, natural sciences, physics, native
language, experimental psychology), only some samples of collections were shown.

The museum took an active part in the production of school visual aids, and it was engaged in publish-
ing, in conducting temporary courses for teachers of the native and foreign languages, geography, natural
sciences and drawing, training officers-educators for a year and teachers of cadet corps for two years, in par-
ticipating in the organization of pedagogical congresses. In concern for the aesthetic education of
Petersburgers, the museum organized a folk choir and generally accessible music classes. The first psycho-
logical laboratory in Russia worked here [4, 123 p.].

In this list of cases for the benefit of society it is necessary to highlight the participation of this museum
in Russian and foreign exhibitions of textbooks. Their geography extended from St. Petersburg to Paris,
Brussels to Philadelphia and Chicago. Of particular importance was the success at the 1875 World's Fair in
Paris. It was dedicated to the Geographical Congress, after which similar museums were opened in France
and Belgium. By the end of the XIX century only in European countries, the leaders among which were
Germany and England, there were about 70 such museums.

Along with pedagogical ones school museums were widespread as well. Having appeared in large num-
bers at the turn of the 19th — 20th centuries, they were brought to life by the need to teach children to extract
knowledge both from direct observation of the surrounding life, and from objects collected in the school mu-
seum, which was “a necessary gathering of collections, devices, paintings, and in general of all that is daily
used by a school where visual teaching is introduced ... ”Such museums were the property of lower-level
schools that oriented their pupils to work, and the main principle of their complement was the usefulness of
the subject for acquaintance with reality. It is not by chance that preference was given to local history sub-
jects in school museums, and the whole school took part in the collection of exhibits, which allowed not only
to acquaint students with the specifics of life of a particular locality in all its manifestations, but also to es-
tablish creative relationships between the teacher and students at school. In general, under the name "school
museum" most often meant visual, often completed or collected by students, material intended for demon-
stration in the classroom. Interest in school museums was shown not only by teachers, but also by prominent
scientists, public figures, who created manuals and guides for organizing such museums and advocated the
organization of methodological centers on the basis of the best museums. In order to better use visual materi-
al in the educational process, they recommended distributing the museum's collection into sections of hu-
manitarian and natural science knowledge [5, 75p.].

Discussion

Currently, the system of supplementary education for schoolchildren is going through a period of for-
mation. Lacking mandatory state requirements, it is endowed with the right to independently determine the
meanings and values of its activities, based on the interests of children and taking into account state stand-
ards of general education.

The main tasks of the supplementary education system is to create conditions for organizing and carry-
ing out cultural leisure of children outside school hours by introducing into the educational process: active
and activity technologies of teaching and upbringing, creating an emotionally attractive environment for en-
gaging in a particular type of activity, a psychologically comfortable atmosphere of interaction as well as the
availability of good material equipment of the educational process and professional creative teachers ”’[5,56
p.l-

Supplementary education organizations provide children with the opportunity to develop special crea-
tive abilities, such as scientific, cognitive, musical, artistic, acting skills.

But at present, there is a tendency to increase the number of learners, who are not enrolled anywhere
other than school. It should be noted that the chances of developing their creative abilities in children who
do not attend supplementary education organizations are even lower. There are quite a few reasons that con-
tributed to the creation of such a social situation, this is the financial situation of parents, a lack of parental
attention and disinterest of children, as well as the lack of interaction between educational organizations and
organizations of supplementary education.

Studying the scientific literature and articles on the problem of interaction between general and sup-
plementary education, it can be stated that this problem is relevant at the present time.

Self-realization of the personality of a learners occurs in a certain environment and interaction with dif-
ferent objects (things, etc.), people, that is, in a certain environment. The state of the external environment
can have both a stimulating and a depressing effect on the self-realization of a learner’s personality.

Cepus «lMeparormka». Ne 1(101)/2021 69



Jan Danek, B.K. Shaushekova, E.S. Ibrayeva

An environment that promotes self-expression, revealing the potential of a person increases the effectiveness
of self-realization and vice versa. This means that the creation of a creative environment in an institution of
additional education will contribute to the disclosure of the personal potential of a teenager.

Supplementary education is a special type of education, an environment that has great opportunities in
terms of personal development, meeting its needs, interests, creates conditions for creative self-realization in
a variety of activities: art, technology, physical education, choreography, ecology, music and so on.

Interest in researching the problems of supplementary education for children has grown significantly
in the last decade. Supplementary education of children is considered by scientists not only as the provision
of additional services that go beyond the limits of compulsory basic education, but also as an environment
for adolescents to solve personally significant goals and objectives, organize leisure time, choose a circle of
friends, choose life values and guidelines for self-development, creative self-realization and professional
self-determination.

The purpose of this interaction is to unite the efforts of the school and the organization of additional ed-
ucation in upbringing and education, expanding and developing the cognitive and scientific capabilities of
students, pedagogical education, organizing and directing the activities of public and extracurricular organi-
zations to actively participate in the educational process, and provide assistance to the family and school.
Considering the fact that modern children read little, spend a lot of time at computers, gadgets, they observe
limited interaction with the wide world of nature, it becomes necessary to take children out of school - to
organize a system of interaction between an educational institution and municipal scientific institutions.
Younger schoolchildren should actively visit science museums and science centers.

Result

Concluding a brief analysis of the educational activities of museums in different historical stages, we
note that in connection with the domination; ideology of pragmatism contributed to the transformation of the
museum into pedagogical institution. We impose 3 ways of joint work of museum as a supplementary educa-
tional institution and school:

1. Cultural (for the most prepared visitors).

2. Educational: a) to provide professional level in arts and crafts; b) to provide school education tasks
and related practical purposes.

3. Recreational - rest and entertainment in a museum environment.

Thus, on the basis of theoretical understanding in museums, the socio-cultural function of the museum
and the directions of its educational activities were determined.

Educational activities of museums have had a certain impact on the development of similar processes in
neighboring countries, with the difference that the museum business began to develop in developing coun-
tries several decades later and did not reach the same level as in developed countries.

The interest in the revival of the school museum that has been observed in recent years should give it a
new impetus for development, taking into account the potential possibilities of its pedagogical impact on
teachers and children.

The experience gained in the USA in working with visitors made it possible to concretize tasks that can
be considered typical, but with an emphasis on the specifics of the art museum: “The museum should create
conditions for the education of children, conditions for healthy recreation and the accumulation of adult
knowledge. It should be a repository from which the student draws knowledge, and a source of inspiration
for the artist. Its influence should be felt in the house and reflected in the life of all members of society.”

Having analyzed the work of museums in American society we can say that museums provided with
a powerful infrastructure for servicing visitors, they do not impose strict rules on them in leisure and famil-
iarization with art. For the first time, this function was designated by a student of D. Goodd A. Parker, who,
considered the museum as a social institution connected with life and modern values, came to the conclusion
that his visit is a certain type of organized vacation.

Conclusion

Thus, the educational activity of a modern museum should be considered in three aspects - cognitive,
creative and social. Each of them, being closely related to others, reflects a certain content of museum work
in this direction. The school museum, in many respects being a sphere of children's creative work, not only
raised students' interest in the world around them, but also useful skillswere formed. It was also a means
of maintaining that high professional level of a teacher who, according to Russian tradition, made him a con-
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noisseur and mentor in the eyes of those around him. In Soviet times, school museums, having lost the ma-
jority of their former purpose, turned into a formal reflection of the history of the school and the achieve-
ments of its leadership, although the school museum should be a reflection of the content and quality of life
of the stuff,- the center of museum-pedagogical and regional studies integrated into the educational process
work. The interest in the revival of the school museum that has been observed in recent years should give it a
new impetus for development, taking into account the potential possibilities of its pedagogical impact on
teachers and children.
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MekTenTiH KochIMIAa 0ijiiM Oepy yiibIMJAapbIMeH OipJiecTik
JKYMBICBIHBIH 9P TYPJIi TAPUXM Ke3eHAep/eri epeKkienaikrepi

Makamaga My3edl MeH MEKTENTiH eXeNri FacelpiapJaH Kasipri yakbITKa JediHri ezapa opekeri
KapacTBIPBULIBI. ABTOpJIAp JaMBIFaH eNIepieri Mypaxaiaap MeH MeKTEeNTepIiH OipiIecKeH >XYMBICHIH
erKeil-TerKelni CUmaTTaiabl JKOHE OJapIbIH OCHIHAANH BIHTBIMAKTACTBIKTBI JKYPridyderi TaxipubOenepiu
TalngaraH. Makanaja Mypaxkail MEH MEKTENTiH e3apa OopeKeTTeCy Macesesepi JKoHe op Typii Tapuxu
Ke3eHIEpAeri e3apa SPEKeTTeCTIKTIH epeKUICTiKTepi KedTIpiireH. ABTOpiap BIHTHIMAKTACTHIKTHIH
MEePCIEKTUBAJIBIK YIITIIEPiH CUIIATTAM/IBI )KOHE «MypaXkail MEH MEKTeID» Macelieci MIeTeNne Kauai meminei?
JIeTeH cypakka skayar Oepeni. MypaxaimapaslH CTyJSHTTEpPMEH JKYMBICHI eTKEi-TerKelli TalKpUIaHFaH,
SFHU MEKTEII JKachlHa JeHiHTi GaraJapMeH >KoHe Killli, OpTa >KOHE JKOFaphl CHIHBI OKYIIBUIAPBIMEH XKYMEIC.
Bacraysimr Mexrenm JkachIHIAFBI OKYNIBUIAPMEH KOCHIMIIA OimiM Oepyni YHBIMIACTHIPY ToXipHOECIHIH
epeKIIeNIKTepl Ae TOJBIK CHIATTadFaH. ABTOpiap OuriM Oepy YHBIMIApHIHBIH MypakalJlapbhlH JKIKTETeH:
YHHBEPCUTET Mypaxkailiapbl, MEKTeNl MypakailJlapbl jKOHE HeJarorukaiblk Mypaxaiinap. COHbIMEH KaTtap
HEJaroruKajiblK MypaxkailllapJblH JaMy XOHE OPKEHIEreH KEe3eHJIEPiH; IelarorHKaJIbIK MypaxaiiapabiH,
TapUXU-6JIKCTaHy MypaXkailllapblHbIH, Oajanap MypaxainapbiHbelH sBosonusackiH 3eprrereH. AKII nen
Peceiineri memarorukajiblk MypakalnapIblH apTHIKIIBUIBIKTAPBl 1a KAapacTBIPBUIFAH XOHE Mypaxkail MeH
MEKTEIl apachIHAAFbl CEPIKTECTIKTIH OONAIIAFbIH aTall @TKEH.

Kinm ce30ep: Mypaxaif, MeKTel, OKy MypakKaiiapbl, MEKTEll Mypakaillapbl, e3apa opeKeTTecy,
MEKEMEIIep/IiH 63apa OPEKeTi, OKY OPTaChl, OKY IIPOIIECi.

Sn Jlanexk, b.K. [llaymekosa, E.C. U6paeBa

Oco0eHHOCTH COBMECTHOI padoThl IIKOJIbI C OPraHU3ALUSIMH
JOTIOJTHUTEJILHOT0 00pa30BaHUs HA PAa3HbIX HCTOPHYECKHUX ITANAX

B crartbe paccMOTpeHO B3aMMOZEHCTBHE My3esl M IIKOJBI C PaHHHX BEKOB [0 HAIIMX IHEH. ABTOpaMu MOA-
pobHO ommcaHa coBMecTHast paboTa My3eeB U IIKOJI B Pa3BUTHIX CTPaHaX M MPOAHATN3UPOBAH UX OIBIT BeJe-
HUSI TAaKOTO COTpynHU4ecTBa. [lepeunciensl mpobiaeMsl B3aMMOJESHCTBUSL My3esl M IIKOJNBI B OCOOCHHOCTH
B3aMMOJICHCTBHS Ha Pa3HBIX HCTOPUYECKUX 3Tamnax. ABTODBI, Ipeylaras IepCleKTUBHBIE MOJICIH COTPYIHHU-
YecTBa, MBITAIOTCA HAalTH OTBETHI Ha Bompoc: «Kak pemraercs npobiema My3es M IIKOJIBI 3a pydexom?». Pa-
00Ta My3eeB O CTyIeHTaMH MOAPOOHO 00CyXkAanack, TO €CTh paboTa ¢ JOUIKOJIbHUKAMH, MIIAAIINMU, Cpel-
HMMHU M CTapLIMMHU LIKOJbHUKaMu. M3yueHbl 0COOEHHOCTH OIbITA pabOThl OPraHU3ALMU JOIOJIHUTEIEHOTO
00pa30BaHuUs C yJalIUMHCS MIIAJIIEro IIKOJFHOTO BO3PacTa. ABTOPHI JajH KIACCU(HKAIMIO My3eeB oOpa-
30BaTEIbHBIX YUPEXKICHUH: YHHBEPCHTCTCKHX, IIKOJNBHBIX M IIE€arormdeckux myseeB. Kpome Toro, pac-
CMOTpEHBI ITeIarOTHIECKIe My3€eH B IEPHO]] 3apOXKICHHS U IPOIBETAHS, SBOJIOLUH MeJarOrNIeCKUX My3e-

Cepus «lMeparormka». Ne 1(101)/2021 71



Jan Danek, B.K. Shaushekova, E.S. Ibrayeva

€B, My3€€B HCTOpUH 00pa30BaHUs U JIETCKUX MYy3€€B; OTMEUECHBI NPEUMYIIECTBA MEAArOTHUECKUX MY3€eB B
CILIA u Poccuu u nanpHelIye nepcneKTUBEl HapTHEPCTBA My3€s U IIKOJIBL.

Kniouesvie cnosa: My3seld, 1kona, o0pa3oBaTeNbHbIE My3€H, IIKOJIbHbIE MYy3€H, B3auMOJeHCTBUE
yUpeXAeHHH, yaeOHast cpesa, y4eOHBbIi mporecc.
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Bonpocel (popMupoBaHsE AKMEOJIOTMYECKO KOMIIETEHIMH Oy yIUX
y4uTe/ieid HHOCTPAHHBIX SA3bIKOB B YCJI0BHSIX BY3a

B craTbe paccMoTpeHa cTeneHb chOpMUPOBAHHOCTH aKMEOIOTHYECKON KOMIIETEHIIUH y OYAyLIUX MeJaroros
MHOCTPAHHBIX SI3BIKOB, TaK KaK OHA, KakK MMOKa3bIBAaIOT HCCIIEIOBAaHMS YUEHBIX B 3TOil 00/acTH, UrpaeT Bak-
HYI0 pOJIb B CTaHOBJICHHM JIHYHOCTHO-NPO(ECCHOHANBHBIX KauecTB OyAyIlero mneaarora, a Takxke
B €r0 CAMOPa3BUTHM B TeUeHHE Bcel mpodeccnoHanbHON ku3Hu. O6OCHOBaHA HEOOXOAMMOCTDH MOJIUTUKH
TPEXBSI3BIYHOTO 00Pa30BaHUS, U OCYIIECTBICHHS! KOTOPOH OYeHb BayKHBI TaKHE JINYHOCTHBIE KauecTBa, KaK
caMopa3BUTHE, caMopealu3alys U caMocoBepleHcTBoBaHue. [IpuBeneHo onpeneneHne NOHATUS «aKMEOJIO0-
rudeckas KOMIETSHIN» U IPOBEICHO HCCIEA0BAaHNE 0 BBIBICHUIO YPOBHS 3HAHHMS OyIyIIUX IEJaroro
00 sTOM mOHATHH. B pe3ynbprare HCcIenoBaHMS aBTOPAMH CAENAHBI BHIBOABI O TOM, YTO OOJbIIast 4acTh Oy-
JYLIMX MEAaroroB yMeeT caMOCTOSTEIbHO PEelIaTh 3a/1a4qt, Kacatoluecss UX NpodecCHOHaIbHON KU3HHU, YTO
MOJKET HPOJYKTHBHO OTPA3UThCS HA PA3BUTHU MX NPO(ECCHOHAIBHBIX KQUueCTB; O TOM, 4TO Oyayliue meja-
TOTW MHOCTPAHHBIX A3BIKOB 0c000€ 3HAaUeHHE MPUAAIOT Tepeaade 3HaHUH, yMEHUI 1 HaBBIKOB U NPUMEHe-
HMIO COBPEMEHHBIX METOJIOB OOYUYEHHsI, @ 3HAHUSA O JUYHOCTHO-NMPO(ECCHOHATFHOM POCTE U MOTHBALHUIO K
CaMOpPAa3BUTHIO OCTABIIIIOT Ha IMOCIEIHHH IIIaH; O TOM, YTO OOJBIIMHCTBO OYAYyIIMX IEIaroroB He MMEIOT
TIPE/ICTABICHAS] O CYIIHOCTH aKMEOJOTMYECKOH KOMIICTEHIMH W HE CTaparoTcs padoTaTh Haja pacKphITHEM
CBOMX JITYHOCTHBIX KadecTB. TakuM 00pa3oM, B 3aKIIOYEHHE CJIeTIaHbl BBIBOABI O TOM, YTO OyIyIIHe megaro-
T'Yl ’HOCTPAHHBIX SI3BIKOB HEOCTATOYHO NPONH()OPMUPOBAHEI O MOHITHH «aKMEIOTHYEeCKast KOMIIETCHIHS» 1
BaXHOCTH €ro M3y4eHus. BeneacTue 3Toro creneHs chopMUPOBAaHHOCTH aKMEOJIOTHYECKOH KOMIIETCHIINH Y
OyIymuX MeAaroroB MHOCTPAHHBIX S3bIKOB OCTABIISET JKENIATh JIYIIETo.

Kniouesvie cnosa: akMeonornyeckasi KOMIETCHLMS, TPEXbA3bIYHOE 00pa3oBaHue, Oyayliue Meaaroru, Jud-
HOCTHO-TIPO()ECCHOHAIBHBIN POCT, CaMOPa3BUTHE, CAMOPEAIN3ALMSA, CAMOCOBEPILICHCTBOBAHUE, PACKPHITHE
JIMYHOCTHBIX Ka4eCTB.

Beeoenue

B Hacrosimiee BpeMsi OCHOBHOM 3a1a4eii B CTPAaTErnuecKoOM pa3BUTHH CHCTEMBI 00pa3zoBaHus PecryOmuku
Kazaxcran siBnsiercst BHeApeHne MHOTos13pMHOTO 00paszoBanusa. C 2015 r. B PecniyOnuke Kazaxcran nHauanoch
MIO3TAIMHOE BHEJIPEHUE TPEXbA3BITHOTO 00pa30BaHMUs BO BCEX THUIAX CPENHUX OOIIE00pa30BATENbHBIX YUPEXK-
nenwii [1]. PaccmaTpuBas MOMUTHKY TPEXBI3BITHOTO 00pa30BaHMsI, HYXKHO YIIOMSHYTH O ToM, 9To Kazaxcran
— MHOTOSI3BIYHAS CTPaHa, M XapaKTepPHOE JAJIsl HAllero OOILIecTBa ABYSI3bIUME, T.€. OMIMHIBU3M, OCTEIEHHO
CMEHSIeTCS MHOTOSI3bIYMEM. B 3TOil B3auMOCBS3M peann3yemas IMOJIMTHKA TPEXBI3bIYHs BeChMa 000CHOBaHA U
HeoOXxouMa. 3HaHUE aHTIIMHACKOTO SI3bIKa B HACTOSIIEE BPEMS SIBIISIETCS HEOOXOIUMOCTBIO ISl KaXXI0To Tpa-
nannHa PecyOnuku Kasaxcran, Tak Kak gaeT BO3MOXKHOCTh POCTa Kak B IpoecCHOHaNIbHOM cdepe, Tak U B
JMYHOCTHOM pa3zBuTuu. Kpome Toro, Omaronapsi HONIMTHKE TPEXBA3BIYHOTO 0OpazoBanus, KazaxcTan cMoxer
YKPETUTh MEKITHHYECKHE OTHOIICHHUS Cpeny MpeacTaButeneii 135 HalmoHaIbHOCTEH, KOTOPBIE TPOKUBAIOT
Ha Tepputopnu Pecnyonuku Kazaxcras.

B HameM mOHMMaHUU TPEXbSI3BIYHOE 00Opa30BaHHE TPAKTYETCs Kak 00pa3oBaHME IyTEM HCIOJIb30Ba-
HUS TPEX S3BIKOB B IEJIIX 00YUCHHUS, B HAIIEM CIIydae Ka3aXxCKOTO, PYCCKOTO M aHTIUHCKOTO S3BIKOB [2].

CrpaTernyeckoi MeNbl0 TPEXbI3bIYHOT0 00pa30BaHUs SBISETCS HEOOXOJIMMOCTh OBIIAJICHUS TPaXKJaHa-
mu PecrryGiuku Kazaxcran Tpems i3pIkaMi B COOTBETCTBUH C MEKAYHAPOIHBIMH CTaHIAPTAMH, @ UMEHHO:

— Ka3aXCKUM TOCYAapCTBEHHBIM SI3bIKOM, 3HAHHWE KOTOPOTO JTAeT BO3MOKHOCTh OOBEAWHUTH TpakIaH
CTpaHbl;

— PYCCKHUM SI3BIKOM KaK O(HUIIHATBEHBIM;

— QHTJIMACKHUM SI3BIKOM, KOTOPBIA OTKPBIBACT ITyTh B MUPOBYIO SKOHOMUKY [1].

B Crparerndyeckom miane pa3sutusi Pecrybnukm Kazaxcran go 2025 roma, yTBEp)KICHHOM YKa3oM
[epBoro Ilpesunenta PecyOnuku Kazaxcran ot 15 despans 2018 1., B pedopme 1. «HoBrli uenoBedeckuit
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KalnuTam OTMEYACTCS, YTO «Pa3BHTHE YEIIOBEYECKOrO KamuTaia, 00Jalaloniero BRICOKOKAYeCTBEHHBIMU U
BOCTpPcOOBaHHBIMI HaBbIKaMHu XXI Beka, SBJISCTCSA MPHOPUTETHOMW 3a7adeid, OT KOTOpPOou OyaeT 3aBHCETH
JanbHENni pocT 3koHOoMUKH Ka3zaxcrana. KomneTeHIIMM HOBOTO BPEMEHHU BKJIIOYAIOT FOTOBHOCTH K HE-
MPEPHIBHOMY OOYYEHHUIO U OCBOCHHUIO HEOOXOIMUMBIX HABBIKOB. TEXHOIIOTHYECKOE OOHOBICHHE U LUPPOBH-
3arus HEBO3MOXKHBI 0€3 HaIM4YHs KOMIIETEHTHOTO IepcoHaa, 3QGhEeKTHBHO HCIIONB3YIOIIETO CBOE pabouce
BpeMsi, CITIOCOOHOTO MPUMEHATHh TEXHOJOTHH U 3HAHHS, COBEPIIEHCTBOBATh MPOLIECCHl U OCYIIECTBIIATh WH-
HoBarum» [3].

K 2025 r. oxunaercs pazsutre QyHKIHOHAIBHON IpaMOTHOCTH, (POPMUpPOBAHNE COBPEMEHHBIX HABbI-
KOB M KOMITETCHIINI, BOCTPEOOBAHHBIX PhIHKAMH TPYJa B KPaTKO-, CPEIHE- U JIOITOCPOUHOM MEPCIEKTHBE,
MTOCTOSTHHOE COBEPIIIEHCTBOBAHNE HABBIKOB M KOMITETEHIINI B TEUEHNE BCEHl JKU3HU.

B nHacrosmee Bpems Bce Oonbliie BHUMaHHSI B IIEAarOrMKe M METOIUKE yIeNseTcs NpodiieMe KauecTBa
oOpaszoBanus. B 3amauax pedopmsr 1. «HoBblii yenmoBeueckuii kamutai» CTpaTerndyeckoro miaHa Pecry0-
nuku Kazaxcran g0 2025 roga K KIIFOYEBBIM YCIOBHSAM Pa3BUTHS UEJIOBEUESCKOTO KalMTajaa OTHOCSIT 00yde-
HUe Oyaynux pabOTHHKOB BRICOKOKAYECTBEHHBIM U BOCTPEOOBAHHBIM HaBBIKaM U kKomneTreHnusM [3]. Uaer
MEPEecMOTP HEOOXOOMMBIX YCIOBHM M CHOCOOOB Ui yIyYIICHHs KadecTBa 0Opa3oBaHUs, TI€ OCHOBHYIO
POJb 3aHUMAET JIMYHOCTH TIe/Iarora.

3a mociegHee AECATHIETHE B MEKAYHAPOIAHOHM MpakTHKe ObUIM paszpaboTaHbl MpodeccHoHalbHBIE
CTaHJIaPThI, KOTOPBIE BKJIFOYAIOT B ce0sl TPEOOBAHUS K TOJKHOCTHBIM O0S3aHHOCTSIM, 3HAHUSM, YMCHUSAM U
HaBBIKaM, a TaK)Ke NMPOPECCHOHANBHBIM KOMIIETSHIIMSIM CIICIIUATUCTOB. B HacTosiiee BpeMsi B ipodeccro-
HaJIbHOM O0pa3oBaHUM TPEOYIOTCS CHEIHATUCTHI C TAKUM YPOBHEM Pa3BUTHS JTUYHOCTH, KOTOPBIH acT UM
BO3MOXHOCTB OBITH BOCTPEOOBAaHHBIM B T€UCHHE BCel MpodeccroHanbHOM Ku3Hu [4].

Bonpoc GpopMupoBanus U MOATOTOBKHU IEArora, yMEIIIero MoCTOSHHO paboTaTh HaJl CBOUM CaMoCO-
BEPIIICHCTBOBAHUEM, 00paIiaeT BHUMaHUE MHOTHUX OTedeCTBeHHBIX YueHBIX (A.A. Jlepkaud, H.B. Ky3smuHa,
A.K. Mapkoga) [5].

Takum oOpa3oM, cOBpeMeHHass MoJepHH3alMs oOpa3oBaHus TpeOyeT mpodeccHoHaTBHO-
KOMIIETEHTHOTO TPEINoaBaTelis, TOTOBOTO K JIMYHOCTHOMY M MPO(eCcCHOHATFHOMY pa3BUTHIO. M3 3TOTO
CIIEyeT, 4TO COBpeMEHHOe o0pa3oBaHue TpeOyeT OT TMeAaroroB MOCTOSHHOTO  JIMYHOCTHO-
Mpo¢eCcCHOHANBEHOTO POCTa M Pa3BUTHsI CBOMX MPO(ECCHOHATBHBIX HABBIKOB. J{JIs perieHus] JaHHOU 3a1auu
aKkTyanu3upyeTcst mpobieMa (GopMHUPOBaHUS aKMEOJIOTHYECKON KOMIIETEHINH, KOTOpas SBISIETCS TpeaMe-
TOM HaIlIeTO UCCIIETOBAHMUS.

Ocnosnas yvacmo

AkmMeonornyeckasi KOMIETESHIIUS SABIISIETCSl YPOBHEM BIIAZICHHS TpenoaBaTesieM METOJaMu M Crioco0a-
MH JTMYHOCTHO-TIPO()ECCHOHANBHOTO Pa3BUTHSA, KOTOPBIA IMO3BOJIUT €My IMOIHEHIIYI0 camMOpeaTu3aliio B
po(ecCUOHANBHON KHU3HeNeATeNbHOCTH. OHAKO CYIIHOCTh M COACPIKAHUE JAHHOTO MOHATHUS OCTAIOTCS HE
JIOCTATOYHO M3YYCHHBIMH, HE pa3paboTaHa TakKe MOJICIbh COBEPIICHCTBOBAHHS aKMEOJOTHYECKON KOoMIIe-
TEHIIMH B YCJIOBHUSX MOCTAUIZIOMHOTO 00pa3oBaHus nexarora [6].

AxmMeoornaeckas KOMIIETCHITUS B HccieAoBanmsax JI.B. AOmanmnHO# paccMmarpuBaeTcs Kak MPOMYK-
TUBHOE BJIAJICHUE IEJaroroM TEXHOJOTHSMH CaMOPa3BUTHS M OOECIICUCHHS JIUYHOCTHOTO U TPOQeCcCcHo-
HaJLHOTO pocTa [7].

Mo muuHOCTHO-TTPOGECCHOHATBHBIM POCTOM TIOHHMAIOTCS TIPOIIECC U PE3YJIbTAT Pa3BUTHSI JIMIHOCTH,
C TIOMOIIBI0 KOTOPBIX JTHUYHOCTh MOJTY4YaeT BHICOKYIO OLIEHKY B MPO()ECCHOHATBHOW W JTUYHOW KU3HEACS-
TEILHOCTH B IICJIOM.

B pesynbrate NHYHOCTHO-TIPO(GECCHOHAIBHOIO pocTa, Kak mojaraioT A.A. Jlepkau u B.I'. 3a3bikuH,
JIUYHOCTh HAYWHACT MPOSBIIATH HHTEPEC K OOIIEUYETIOBEUYSCKUM IIECHHOCTSIM, BBISIBIIICT CBOM CJIA0BIC W CHIIb-
HBIC CTOPOHBI, MOTHBHPYET ceOs Ha BBHIITOJHEHNE TPYAHBIX 3a1a4 [8].

AHanmu3 uccneaoBaHuil B o0nacTu akMeosorndeckor kommereninu (H.A. @unonosa, B.W. baiinenko,
H.B Kyspmuna, A.B. Xyrtopckas, JI.B. A6mamuna, K.I'. Tropun, H.A. Hmzosckux, JI.C. BeroTckwmid,
A.H. JleontseB, H.C. ToncToyxoBa u Apyrue) mokasbIBaeT, 4To (JOpMUPOBAHUE aKMEOJIOTHIECKOW KOMIIe-
TEHIIUH TIelarora CTUMYJIMPYET Pa3BUTHE TaKUX JIMYHOCTHBIX KadeCcTB, KaK caMopean3allis, CaMOpa3BUTHE
¥ CaMOCOBEPIICHCTBOBAHHE.

C touku 3penus H.A. Hu30BCKkUX caMOpa3BUTHE JIMYHOCTH 0a3UPyeTCsl HA TaKUX IMOHSITUSAX, KaK Tpe-
OoBaHUe, TOJOBBIC PA3IINYHUs, ICUXOJIOTHYECKOE BPEMs JTMYHOCTHU C €€ IEHHOCTHBIMU YCTAHOBKAMH U COIIH-
aNbHOI peambHOCTHI0. B paboTe yueHOro MOTHBaMH JTMYHOCTHOTO CAMOPA3BUTHS BBICTYIAIOT MOTHBALIUS K
MOJIpaKaHuI0, TOTPEOHOCTh B JIFOOBU W MPHU3HAHWUU, CTPEMJICHHE K HE3aBUCHUMOCTH M OOOTAIICHUIO CBOMX
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CYIIHOCTHBIX CHJI, CAMOYTBEPKJIEHUE, CaMOpEeaIn3alysl, CaMOBBIPAKEHNE, CAMOCOBEPILICHCTBOBAHUE, J0OC-
THKEHHE YyBCTBA TOJTHOTHI CYIIIECTBOBAHUSI.

ITox camopa3BuTHEM MOHUMAETCS MPOIECC CAMOM3MEHEHHS JINYHOCTH, KOTOPHIN peaTnu3yeTcs ¢ IOMO-
IIbIO €€ BHYTPEHHUX IICUXUYECKUX CBOWCTB. [l caMOpa3BUTHS IMYHOCTH HEOOXOIUMO BEIOpaTh METOJEI, C
TTOMOIIIBIO KOTOPBIX OHA CMOYKET U3MEHATHCS U Pa3BUBATHCS [9].

OpnHOM M3 OCHOBHBIX NMPOOJEM B HCCIIEIOBAaHWU AKMEOJIOTHYECKOW IMapaJurMbl SBISETCS H3y4YCHHE
BHYTPEHHUX TICUXOJIOTHYECKUX METOAOB caMopa3BuTus. 1o pe3ynpTaTaM aKkMeOJIOrH4eCKUX UCCIeI0BaHUN
BBISIBJICHO, YTO MOTEHIMAN Pa3BUTHs JIMYHOCTH 3aBUCUT OT €r0 CHUCTEMbl BHYTPEHHUX aKMECOJIOTUYECKUX
PECYPCOB, KOTOPBIE Pean3yloTcsa depe3 MPOABMKEHHE M0 JTUYHOCTHON M MPO(ecCHOHATBFHON JECTHUIIE, C
MPEOOJICHUEM PETYISIPHO YCIOXKHSIIOMUXCS 3amad. [Ipi 3TOM aKMeOJIOTHYECKUMHU pecypcamMu SIBISIOTCS
CaMOCTOSITEIIFHOE, IMTPOU3BOJIBHOE U OCO3HAHHOE UCTIOIB30BAHUE JIMYHOCTHIO CBOMX BHYTPEHHUX O0COOCHHO-
cTeil.

N3ydeHre HaydyHBIX paboOT, TOCBALIEHHBIX MPOOJIEMe CaMOPa3BUTHS, TIO3BOJIMT HAM CKa3aTh O TOM, YTO
HE JUIS BCEX JIFOJICH MPOIeCC CaMOPa3BUTHUS M CAMOM3MEHEHUS SBIISICTCS 0CO00 BakHOU 3amaueii. Camopas-
BUTHE CUYMUTAETCS BAXKHBIM, KOT/Ia CTOMT MPOOJIeMa PEUICHHS CIOKHBIX MPOPECCHOHANBHBIX U KH3HCHHBIX
3amad. B TakoM cirydyae TUYHOCTH MOMDKHA OyJeT ceOs pa3BUBaTh U IepeCTPanBaTh, ISl TOTO, YTOOBI TICHXO-
JIOTUYECKH OBITH TOTOBOH peIiaTh HOBEIC JUTsl ce0sl Mpo(eCcCHOHATBHBIC M KU3HCHHBIC 3a/1a4H.

ITo uccnegopanusim JI.C. Beirorckoro u A.H. JleontheBa, caMopa3BUTHE B3POCIOr0 YEIOBEKAa MOXKET
OCYIIECTBISATHCS TONBKO UM caMuM. OcoOyIo poiib B CaMOPa3BUTHH B3POCIIOTO YEI0BEKa UTPaeT MOCTAHOBKA
mepe;T HUM CIOKHBIX 33/1aY.

B cBs3u ¢ Tem, uTO c(hOPMUPOBAHHOCTH AKMEOJIOTHIECKON KOMIICTCHIIUU UTPacT BaXKHYIO pOJib B o0ec-
MEYCHNU JTUIHOCTHOTO U NMPO(hecCHOHaIBHOTO pocTa Oy yIIETo YUUTENA U NeIaroroB B 1IeJI0M, HaMHU OBLIO
MIPOBEJICHO MCCIIEI0OBAaHME 0 BBISBICHUIO 3HAHUI CTYJEHTOB 00 aKMEOJOTHYECKON KOMIIETEHIINH, OTpeie-
JICHUIO CTETICHU C(hOPMHUPOBAHHOCTH aKMEOJIOTHUECKOW KOMITCTEHITHH Y CTYJIEHTOB BBIITYCKHBIX KypCOB (ha-
KyJbTE€Ta MHOCTPAHHBIX S3bIKOB [10].

Jis 1OCTHXKEHUST el MCCIeJOBaHUsI HaMU ObLT TIPOBEJICH Ompoc B (opMare aHKETHPOBAHUS CPEIU
CTYJICHTOB BBIITYCKHBIX KypCcOB (haKyJIbTeTa HMHOCTPAHHBIX S3bIKOB KaparaHauHCKOTO YHUBEPCUTETAa HMEHU
akagemuika E.A. BykeroBa. CTyneHTaM ObUIH TPEJIOKEHBI BOIPOCH aHKETUPOBAHUS, KaCAIONIUECs CYITHO-
CTH aKMEOJIOTHYECKOW KOMIIETEHIINH, UX 3HAHUH B JAHHOM BOIIPOCE H JPYyTHE, a UMEHHO:

C kakoro Bo3pacTa BsI 3Ha)IM 0 CBOEH Oymyret mpodeccuun?

Kto momor Bam B BeIOOpE nanHOM nipodeccrn?

Kak Bw1 nymaere, kakumu KauecTBaMH JOJDKEH 00MagaTh Oy IyIIuil mearor MHOCTPAHHBIX S3BIKOB?
Uto BrI 3HAaETE ITPO aKMEOTOTUUECKYIO KOMITETEHITHIO?

Kak Bwr nymaete, noctaToyHo Jin Bl MOATOTOBIICHKI K cBOCH Oymymieli mpodeccun?

Kakue npodeccrnonanpable kauecTBa X0Tenu Okl Bol pa3Buth B cede?

Kakwue nmuHbIe U TpodeccHoHaNbHbIC KauecTBa Bl mprobpenu 3a BpeMs y4eObl B yHHBEpCUTETE?
Hackonbko Bbl MOTHBHpOBaHEI B CBOEH mpodeccrun?

PNAN RN =

PeS’yJmeal’l’Ibl uccied08anst

Ha mpuMepe HEKOTOPHIX OTBETOB AHKETUPOBAHHS TPHUBEIEM pPE3YJIbTaThl HAIETO HWCCIEIOBAHUS.
Ha Bompochr o BeIOOpe mpodeccuu, MoMOoIIH B BEIOOpe MPOGECCHU OTBETHI OYIYIINX YUUTEICH pacipee-
JIVTACH CIISTYIOIUM 00pa3oM (Tadm. 1).

Taonuma 1
Bomnpoc: «KTo momor Bam B BbIOOpe npodeccuu?»

Ne OtBer %
1 CaMOCTOSITENbHOE PELICHHE 70
2 Br10op poputeneit 30

BrIcoKuii MPOLIEHT CaMOCTOSATEIIEHOCTH BEIOOpa MPOPECCHH CTYJCHTAMU TO3BOJISICT HaM C/IeNaTh BbI-
BOJI O TOM, YTO, B OCHOBHOM, CTYJICHTHI YMEIOT CAMOCTOSTEIILHO PeIlaTh CBOW KU3HEHHBIE 33]]a4d U HMCIOT
npaBo BeiOopa. [To HamieMy MHEHHWIO, 3TO TO3WTHBHO BIHSIET B JallbHEWIIEM HAa UX MpodeccHoHaTbHYIO
KHU3HEACATEIHHOCTh, Ha MpodeccHoHaNbHBIN pocT u ycrnex. 30 % cTyaeHToB, B BeIOOpe Tpodeccrn KOTO-
PBIX OOJIBIITYIO POJIb CHITPAIM POJUTENHN, KaK MPaBIIO, B MPo(ecCHOHaTbHON ACATEIHHOCTH 3a4acTyH0 CO-
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MHEBAIOTCS B CBOUX PEIICHUSX, 3aTPYIHSAIOTCS B MPUHSATHH CAMOCTOSTENBHBIX PEIICHU MO0 MPUOEraroT K
ITOMOIIY TPETHUX JIKI] B PEIICHUHU TON MM MHOH 3a/1auM, KaK B JJUYHOM, TaK U MPO(PEeCCHOHATBLHON KU3HH.

Ha Bompoc: «Ilo BameMy MHEHHIO, KAaKUMH KadeCTBaMH JOJDKEH O0JIamaTh OymyIuil memaror WHO-
CTPaHHBIX S3BIKOB?)» OTBETHI CTYJICHTOB PACIIPEISITHINCH CACIYOIMUM 00pa3oM (Tadm. 2).

Tabnuma 2

Bomnpoc: «Ilo Banemy MHeHHI0, KAKUMHU KauyeCTBaMHU JI0JKEH
00JaaTh OyAYUINii MeJaror HHOCTPAHHBIX SI3bIKOB?»

Ne OrtBer %
1 IlepenaBath 3HAHWSI, yMEHUS M HABBIKU, IPUMEHSTH COBPEMEHHBIC METOJIb O0YICHUS 85
Bnagenue cnocobamu, 00eCeUYUBAIONIMMHU JTMYHOCTHO-TIPO(ECCHOHANBHBIA POCT, U MOTHBAIIUS 25

K CAaMOPa3BUTHUIO

AHanu3 OTBETOB MOKAa3al, YTO OyIyIIUe yYUTENss WHOCTPAHHBIX SI3BIKOB OOJIBIIIOE 3HAYEHHE B CBOCH
Oyayiei npodeccuoHaabHON ASSITEILHOCTH OyAyT NMPUAaBaTh epeaade 3HaHWM, yMEHUH U HaBBIKOB, T'OTO-
BBl K IPUMEHEHHUIO COBPEMEHHBIX METOJIOB OOYYCHUS, HEIKEIH BIAJICHUIO CIIOCO0aMHU, 00SCIICUUBAIOIIIMMH
JIUIHOCTHO-TIPO(PECCHOHABHBIA POCT M MOTHBAIIMIO K CAMOPAa3BUTHUIO JTHYHOCTH. DTO TOBOPUT O TOM, UTO
paboty Haj coOOH, HaJI CBOUM JIMIHOCTHO-NPO(ECCHOHATBHBIM POCTOM OHH CTaBAT HA MOCIIEHEE MECTO.

Ha Bonpoc: «4to Brl 3HaeTe mpo akMeoJIOTHUECKYI0 KOMIECTEHIIUIO?» OTBETHI CTYIACHTOB PACIpeICIH-
JIUCH clieayronmmM odpa3om (Tabm. 3).

Tabnuma 3
Bonpoc: «Uto Bbl 3HaeTe MPo aKMeOJTOrHYeCKYI0 KOMIETEeHIHIO ?»

Ne Otser %
1 3aTpyAHSAIOCh OTBETHUTH 45
2 He 3naro 25
3 3HaHMs 0 crioco0ax pa3BUTHUS IMYHOCTH 30

W3 mpoTIeHTHBIX COOTHOIIEHUH OTBETOB HA JAaHHBIA BOIIPOC MBI BHIIUM, KaKOBa OCBEIOMIICHHOCTH 0Y-
IYIIAX TIPEno1aBaTesici 0 MOHATHH «aKMEOJIOTHIEeCKass KOMIIETCHITHS», 1 MOKEM C YBEPEHHOCTBIO CKa3aTh,
YTO OOJBIIMHCTBO CTYACHTOB HA JTAalle CTAHOBJICHUS CBOETO NMPOGECCHOHAIBLHOTO IyTH HM Ha MHUHYTY HE
3aJlyMBIBAIOTCS HAJ[ PACKPBITHEM CBOUX JUYHOCTHBIX KauecTB. Hu3kas 0CBEIOMIIEHHOCTh 00 aKMEOJIOTHYe-
CKOM KOMITETEHITUH OYIyITUMH TIeJaroraMy aKTyalTu3upyeT MPeaMET HAIIeTo UCCIICTI0OBaHMUS.

Baxnouenue

Takum 00pa3oM, MbI TIPHUIIUTA BBIBOJY, YTO CTYACHTHI HEAOCTATOYHO BIIAJICIOT 3HAHUSIMHU 00 aKMEOJIO-
TUYECKON KOMIETeHIINH, YTO (JOPMHPOBAHHE aKMEOJOTHIECKONH KOMITETEHIIMH, KOTOpas HeoOxoauma it
o0ecrniedeHus TMYHOCTHO-NIPO(ECCHOHANBHOTO POCTa OyIyIIero y4uTelns, OCTaeTcs 3ajadei, pemieHne Ko-
TOPOI1 HE BCET/Ia BHITIONHSIETCS B MPOIIECCE BY30BCKOM MOATOTOBKH. CTeneHb c(hOpMUPOBAHHOCTH aKMEOJIO-
TUYECKON KOMIIETEHIINN OyIyIINX yYuTellel HHOCTPAHHBIX S3BIKOB MOTJIa ObI OBITH BEINIE, €CTIH OBI B MPO-
recce 00y4YeHHUs yAeIsUTH ObI OONBIIOE BHUIMAHHUE PA3BUTHIO U 3HAYUMOCTH TaKUX JINYHOCTHBIX Ka4eCTB, KaKk
caMOpa3BUTHE, CaMOpeaTU3aIisl U CAMOCOBEPIIICHCTBOBAHNE. JTH JIMYHOCTHEIC KaueCTBa HEOOXOAMMBI KaK
OyaylieMy Ieaarory, Tak W Mmejarory B TeUeHHe BCeil mpodeCcCHOHANBHON ku3HU. UTOOBI TOOUTHCS KaKuX-
0o 1eseld 100 PeluTh Kakyro-Tr0o 3a/1a4y B CBOCH JKU3HU KaXKJOMY YEJIOBEKY, KKIOH JINYHOCTH HYX-
HO BJIQJICTh Ha3BaHHBIMU BBIIIC JTUYHOCTHBIMU KadecTBaMu. TeM Ooiiee, KOria pedb UaeT 00 MHOCTPaHHOM
SI3BIKE, KOTOPBIN TPEOYET OT 00y4aeMOro HeMasblX 3HAHUN U CTapaHul.

B nenom, pestoMupys ckazaHHOE BBIIIE, aBTOPHI CTAaThH 3aKIIOYIIIN, YTO ISl OYAYIIMX CIICIIHAIVCTOB
WHOCTPAHHBIX SI3BIKOB BOMPOC (OPMHUPOBAHHS AKMEOJOTUYECKOW KOMIICTCHIIUM OCTAeTCs HEJIOCTATOYHO
M3YYCHHBIM, YTO 00YCIOBIHBACT HEOOXOAUMOCTh aHaIH3a, KOPPEKTUPOBKU U JIOTIOIHEHHUS COJICPIKaHUs 00-
pPa30BaTENbHBIX MPOrPAMM IO MOJATOTOBKE YUUTENIECH HHOCTPAHHBIX S3BIKOB.
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KOO xaraaiibiHaa 00JalIAK T TULIEP OKbITYIbLJIAPbIHBIH
AKMEeOJIOTHAJIBIK KY3bIPETTUIINH KAJBINTACTBIPY MJcesiesepi

Makanaga Oonamak IIeT TiIIep OKBITYIIBUIAPHIHIAFE aKMEOJIOTHSUIBIK KY3BIPETTUTIKTEP/iH KajbloTacy
JieHreli KapacTbIpblUIFaH, ce0e0i 0Chbl OarbITTaFbl FATBIMIAP/IBIH 3ePTTEYIePi KOPCETKEHIeH, aKMEOJIOT USIIBIK,
KY3BIPETTiTIK O0JaliaK OKbBITYIIBUIAP/bIH JKEKe-KaCiOn KacHeTTepiHiH KaJbINTAacybIHAA JKOHE A€ KOCIITIK
oMip OO¥bI ©3iH-031 JaMBITYBIHIA MaHBI3ABI PO aTKapaipl. YIUTinai OiriM Gepy cascaThlHBIH KaXKeTTiIiri
HETi3/Ie/ITeH, OHBI XKY3ere achIpy YLIIH ©3iH-631 AaMbITy, ©3iH-031 TAHBITY YKOHE ©3iH-031 KEeTIIAIPY CUSKTHI
TYJIFJIBIK KACHETTEP 6T€ MaHbI3/bl. «AKMEOJIOTHSIIBIK KY3bIPETTUTIK» YFbIMbIHA aHBIKTaMa Gepiiin, Ooarak
OKBITYMIBIIAPBIH OCHl YFBIM TypaJIbl OiTiM IEHTeHiH aHBIKTayFa apHaIFaH 3epTTey XKYpriziimi. 3eprrey
HOTIKECIH/Ie OOJaiak OKBITYIIBUIAPABIH KOMIILTIrT KociOu emipiHe OaillaHBICTHI Mocelenepai o3 OeTiHie
miemre anajael, OyJI oJlapAbIH KociOM KacHeTTepiH JaMbITyFa ©HIMII ocep €Tyl MYMKIiH 7en, Oojamrak mer
TINAEp OKBITYIIBIIApEl OiMiM, OUTIK JKoHE IarapuIapAabl Oepyre >KoHE OKBITYABIH 3aMaHayH omiCTepiH
KOJIIaHyFa epeKIlie MoH OepeTiHepi, al xKeke-KaciOu ecy MeH ©3iH-031 JaMbITyFa bIHTAJaHABIPY OimiMaepi
COHFBl JKOCIapFa KaJIbIpaabl Jem, OoJslallaK — OKBITYLIBUIAPABIH  KOIIIUNriHAE  aKMEOJOTHSIIBIK
KY3BIPETTUTIKTIH MOHI JKOHIHAE TYCIHIKTEpI KOK JKoHE ©3AepPiHIH TYIFAIBIK KACUSTTEPIiH alllyFa ThIPbICTIANIbI
Jen  KopeITbiHAbIFAa Kenui. COHBIMEH, KOPBITBIHIbIAA OONamiak LIeT TiNAEp OKBITYLIbUIAPJIbIH
«aKMEOJIOTHSUIBIK ~ KY3BIPETTINNIKY YFBIMBI JKOHE OHBI 3€PTTCYAIH MAaHBI3ABUIBIFBI TYpalbl JKETKUIIKTI
aKnapaTTaHAbIPbUIMAFaHIbIFGl  alThUIABL.  HoTwkeciHze, Oonamiak [IeT TUIAEP OKBITYLIBUIAPBIHIA
AKMEOJIOTHSIJIBIK KY3BIPETTUTIKTEp KaJIbINTACy ACHIeili oTi ie Tanail jaKkcapTy/bl Kepek eTei.

Kinm ce30ep: akMeonoTHsIIBIK KY3BIPETTLNIK, YINTIAL OiiM Oepy, 6oanak OKbITYIIBIIAP, KeKe-KaciOu ecy,
©31H-031 1aMBITY, ©31H-031 TaHBITY, 631H-031 KETUIAIPY, TYIFAIBIK KACHETTEP I aly.

E.A. Kostina, G.K. Tleuzhanova, D.K. Dzholdanova

The formation of acmeological competence among the future foreign
languages teachers in higher education institutions

The article examines the degree of acmeological competence formation among the future foreign languages
teachers, since, according to scientists’ research in this field, acmeological competence plays an important
role in the formation of a future teacher’s personal and professional attributes, as well as in his self-
development throughout his career. The need for the trilingual education policy, where such personal quali-
ties as self-development, self-realization, and self-improvement important for implementation, has been re-
vealed as well. Such concept definition as «acmeological competence» has been defined, and the level of fu-
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ture teachers’ knowledge concerning this concept has been studied. The study resulted in the following con-
clusions: most of the future teachers are able to independently solve problems related to their professional ac-
tivity, which can have a positive effect on their competencies; future foreign languages teachers attach partic-
ular importance to the transmission of knowledge, skills, as well as modern teaching methods, whereas the
knowledge concerning the personal and professional advancement and motivation for self-development are
relegated to the background; the majority of future teachers have no idea of the acmeological competence es-
sence and make no effort on bringing out the best in themselves. Thus, the conclusion says that the future for-
eign languages teachers are not sufficiently informed about the «acmelogical competence» concept and the
importance of its study. Hence, the degree of acmeological competence formation among future foreign lan-
guages teachers leaves much to be desired.

Keywords: acmeological competence, trilingual education, future teacher’s, personal and professional ad-
vancement, self-development, self-realization, self-improvement, bringing out the best in themselves.
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Social networks as a means of speech culture development of students
in foreign language teaching

We live in a progressive and creative fast-changing world where almost all processes are associated with the
use of advanced technologies. Nowadays it is hard to imagine traditional forms of education without integra-
tion with modern technologies. Every day the number of Internet resources and applications that are success-
fully used in the process of teaching a foreign language is growing. This diversity, in turn, creates the prob-
lem of the correct choice of Internet tools for teachers. The article proposes ways of working in social net-
works and applications, which make it possible to rationally use the possibilities of virtual communication for
educational purposes. The research shows that by the correct usage of modern tools and Internet resources in
the process of teaching a foreign language, it gives tremendous results in the development of skills such as
expansion of vocabulary, correct speech structure, pronunciation, development of speaking skills, creativity
in expressing thoughts and broadening person's horizons in general. The use of Internet technologies for edu-
cational purposes is also highly appreciated by the fact that it is not always possible to find a native speaker in
real life, while on the Internet this can be easily done at any convenient time.

Keywords: intercultural competence, virtual reality, social networking, language culture, information and
communication technologies, informatization of education, learning of a foreign language, virtual communi-
cation.

Introduction

Education was always considered as a non-stop process of development and history shows that humani-
ty achieved a huge progress on every epoch starting from ancient ages till modern times of advanced tech-
nologies and endless opportunities. Due to the challenges humanity faces today, society becomes creative in
learning and discovering. Everyday life proves the need for action and creativity in education because a pro-
gressive society starts from a highly-educated individual. In this regard, today there is a great demand for
educational institutions and teachers. Each teacher who develops his work should be able to use best practic-
es. In terms of globalization of modern life, a person is under the influence of a very intense flow of infor-
mation, including in a foreign language. A significant part of the information people receive through infor-
mation and communication technologies that permeate all spheres of human activity. Comprehensive student
development, quality education, good knowledge of the English language is important to achieve good re-
sults in becoming a competitive professional. That’s why teaching the interstate English language using new
social networks is becoming increasingly important in the Republic of Kazakhstan. Learning a foreign lan-
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guage is a difficult and interesting job. The goal of learning a foreign language is to learn how to speak a for-
eign language, communicate and strive to find a common language and strengthen relationships, while the
educational goal is to learn how to express and defend your opinion, based on the formation of a culture of
listening to others[1, p.405]. In the process of learning a foreign language, it is very important to correctly
teach the language, speak, write, and expressively learn. Teaching a foreign language, it is assumed that we
teach the speech culture of the language being studied, so the main goal of teaching English — is the for-
mation of the basics of communication of students in the learning language in real life. As you know, at pre-
sent the most important requirement for the content of educational programs is their reliance on teaching the
language as a communicative activity [2, p.30], on solving problems from real practical activity using the
language studied.

Experimental

In recent years, the use of the resources of the global computer network has contributed to the develop-
ment of intercultural communication, and has significantly helped in finding the necessary information for
students on scientific, professional and social topics of interest to them. One of the means of developing
this competency in the practice of teaching foreign languages is social networks. Social networks are spe-
cial online services with the possibility of virtual communication and contact through written or video mes-
sages. [3, p.44]. It is possible to study English with friends or alone, in English courses or on your own, with
or without a native speaker. There are many ways to plunge headlong into the world of the English language.
One of them is learning English using social media. Education in high schools with the help of social net-
works increases the quality and importance of learning a foreign language. Learning a language with the help
of information and social networks is an effective system that contributes to the development of a student's
language skills on their own. Social networks are very popular not only among young people, among users
you can find people of different age. In this regard, it is advisable to introduce the use of social networks in
the educational process. Teachers and educators often think that social networks only distract young people
from their studies, but their use can make the learning process very effective, increasing the interest and per-
sonal motivation of students to learn a foreign language.

The social network is a powerful tool that allows users to communicate with each other. In the last dec-
ade, social networks have become widespread and have evolved for many users into more than just a web-
site. The development of information and social networks in virtual reality is challenging teachers again. The
integrated use of new technologies and technical tools in teaching English in the classroom facilitates many
of the teacher's complex tasks and allows us to develop fundamentally new approaches to this matter. One of
these new ways is to teach the language using social networks. The correct usage of modern tools and Inter-
net resources in the process of teaching a foreign language, it gives tremendous results in the development of
skills such as expansion of vocabulary, correct speech structure, pronunciation, development of speaking
skills, creativity in expressing thoughts and broadening person's horizons in general. The use of Internet
technologies for educational purposes is also highly appreciated by the fact that it is not always possible to
find a native speaker in real life, while on the Internet this can be easily done at any convenient time. When
using social networks in learning English it helps you: [4, p.18].

— in teaching vocabulary;

— to keep speech rhythm;

— to maintain the dialogue, monologue;

— in writing letters;

— to explain grammatical structures and helps students remember, etc.

Instructively, university curricula can be adapted, with more or less efficiency, to the tasks of forming
user competencies, but in terms of providing orientation of students in the virtual space the university of
modern culture has neither the necessary conceptual apparatus, nor the methodological support, nor the pre-
pared teaching corps. In a sense, the starting positions of givers and students in the face of the ambiguity of a
virtual challenge are equal. One thing face-to-face interaction, oral-speech exchange, and other — written
print-mediated exchange, and finally, the third is electronic exchange with people whose birth coincided with
the beginning of the virtual era. Not the secret, for example, that their computer information is competence.
It often turns out to be higher than the corresponding competence of teachers. It is clear that our students
have radically changed. They do not match that educational system that is designed for their training. Stu-
dents changed in comparison with students of previous years and returning to the previous order is absolutely
impossible. This is so called the rapid spread of social networks in the last decades of the 20th century. It is
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not surprising when students note that often faced situations in which their computer knowledge exceeded
the knowledge of teachers. Of course we understand social networks as a means of mass communication and
knowledge transfer and analyzing modern trends in the socio-cultural development of society, in particular
globalization and intensive informatization of social and cultural processes, we can talk about the emergence
of a new social space, the so-called virtual reality. The popularity of various social networks varies from re-
gion to region in the whole world. For example, Facebook, Twitter, MySpace, Duolinguo, Tandem etc. [5].
There are a large number of social networks that can be combined into two groups based on the criterion of
access to them:

— publicly accessible social networks for which professional, age and gender are not important features
of the participants. Examples of such networks include: Facebook, VKontakte and many others;

— special networks that are created for participants united by a certain attribute. As a rule, participants
of such social networks become by invitation (they are closed).

In addition to general social networks, there are also specially designed for training language social
networks. They allow you to learn a foreign language on your own, without direct contact with the teacher.
In turn, language social networks can be classified by specialization, accessibility of information and geo-
graphical feature [6, p.35].

The use of social networks and language learning application allows you:

1) to organize work on the development of foreign language speech activities of students outside the
classroom due to such didactic properties as multimedia, interactivity, hypertext organization of educational
material;

2) social networks make it possible to diversify independent educational activities, use the language be-
ing studied as a means of communication already at the initial stage of training;

3) tasks and exercises based on the material of social networks suggest the development of various
communicative skills, for example: to participate in a discussion, write written messages, search and select
information.

Using social networks in English lessons allows you to study texts and information. Even students with
poor reading skills are interested in working with computers, because in some cases the computer shows
what they do not know and comes to the rescue.

In the field of modern education, the most widely used the following information technologies: elec-
tronic textbooks, interactive training resources (simulators), virtual environments (virtual laboratories, class-
rooms, museums and etc.), electronic databases, reference and information sources (online translators, elec-
tronic dictionaries, encyclopedias, etc.), electronic libraries, electronic collections (photo, sound, video files).
There are special groups for watching films, listening to audiobooks, reading magazines of any orientation,
and discussion and communication in them is conducted only in foreign language.

So, given the active use of modern technologies in our society, there is every reason to believe that as
an extracurricular activity, social networks, especially linguistic ones, are an effective method of learning
English.

There are three main ways how to use social media to learn English:

1. Follow English-related groups on social media. These are often pages of online language schools.

2. Follow other English-language channels of interest. It doesn't matter what they are about, let them be
groups with beautiful quotes, funny pictures, whatever. If they are in English, that's a big plus.

3. Chat with native speakers in the comments, discuss different topics on forums, find friends by inter-
est and communicate with them in correspondence.

There are many sites dedicated to learning English, which allows almost every educational organization
to have a social network page. A wide variety of information appears in it: useful links, new words, funny
phrases, contests for everyone, grammar comments, polls on various topics, and much more. Everyone can
join the weekly discussions and practice their writing skills in a friendly atmosphere. You will find a lot of
useful and interesting things: funny videos, slang, mini-tests, new vocabulary, grammar explanations, tips for
those who are going to take international exams, games, links to professional resources, and so on. Ask any
question regarding the English language, and get a detailed answer and valuable advice from specialists. In
addition, you can simply meet English-speaking people and correspond on any topic, thus practicing all the
communication skills in a real situation.
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Results and discussion

All of the above technologies can be included and placed in a social network, thus, reducing the time to
find the necessary information.

So, one social network has huge opportunities — it is enough to create a community or a conversation
with invited users, in a word, a platform where they will placed an electronic library with textbooks and ref-
erence material, media files, and, which is not unimportant, where each participant will have access to all
posted information. Various types of social media are used in education to different purposes: posting educa-
tional content, improving communication and interaction, to facilitate collaboration and group work to pro-
vide and receive feedback as asynchronously or synchronously, for sharing any documents or course materi-
als among participants of the educational process.

Information and educational environment create opportunities for integration the internet resources, ed-
ucational software, technical and communication means of informatization to the educational process of an
educational institution. In this case, the information and educational environment is considered as systemi-
cally organized set of transmission and storage means information resources, hardware-software and organi-
zational methodological support, focused on satisfaction educational needs of the population.

Model presented information and educational environment in the form of a two-level system, consisting
of physical and virtual environments.

The physical environment is a subsystem of the joint educational activities of the university leadership,
teachers and students.

In this subsystem, the active part of it is the teaching staff, not only interested, but also possessing an in-
formation culture, possessing information and communication technologies.

Virtual environment — a subsystem consisting of the following components:

— technical equipment of workplaces with means informatization;

— hypertext databases;

— virtual communication environment (corporate computer network).

As you know, a person for the active use of the studied language in various communication situations it
is necessary to overcome a certain psychological barrier. Also chatting with remote friends provides internal
comfort as it interferes the emergence of a feeling of loneliness, often mastering a foreign student. Remote
communication on a social network is capable of increase student confidence and stimulate successful mas-
tery of a foreign language. So firstly, these sites are responsible for convenient and easy communication,
secondly, provide the opportunity to create interest groups and, thirdly, erase age, territorial and social dif-
ferences communication participants. The experience showed that social networks can be very convenient
and effective tool that complements standard learning tools. There is an opportunity to increase the variety
and visibility of educational materials, while remaining within the framework of the familiar environment of
communication for students. As a result, students begin to be more interested in the subject and show higher
learning outcomes.

To support the process of learning a foreign language, it is necessary to use special educational materi-
als of social networks designed taking into account the goals and content of training. Teacher should take
into account that the main goals of promoting educational services in social networks are: attracting new stu-
dents; formation of communication ties with the target audience.

Despite the fact that the number of groups in created to ensure the availability of educational services is
increasing daily, there is still the problem of the lack of a methodology of using educational resources in the
Internet. Therefore, we will focus on methodologies, which are based on the active development by students
of foreign language intercultural communicative competence and which are based on the principles of their
personal inclusion in the learning process, interpersonal and intercultural interaction in the language being
studied.

In addition to being educational potential, they also help students to adapt to the life.

Language social networks have a number of advantages: they speed up the learning process, improve
the quality of assimilation of the material, contribute to the growth of students' interest in the English lan-
guage, help improve listening skills based on audio files and multimedia, allow you to expand your vocabu-
lary with the vocabulary of modern English and etc.

Most students agree that language social networks contribute to the enrichment of vocabulary and the
assimilation of oral speech of English. The rest believes that it depends on the kind of language social net-
work.
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Thus, the language social network is an assistant in teaching English. The teacher only needs to proper-
ly organize the independent or group work of students.

On social networks, students can find a large amount of useful information necessary to successfully
complete the assignment. The use of linguistic social networks in learning English makes the learning pro-
cess interesting and exciting. Moreover, they increase a person's motivation to learn English both in the
classroom, in the classroom and at home, which opens up new prospects for the development of students'
independent work. With the help of social networks, anyone can get additional useful information about an
issue of interest. At the disposal of students are information videos, forums for authors of printed publica-
tions, magazines, newspapers, educational audio and video recordings. Thus, we have every reason to be-
lieve that language social networks are an effective method of teaching English.

Our students are on a short foot with computers, which is why the main task of the teacher in education
now is to find ways to motivate, encourage and stimulate students using modern technologies.

We must begin to create and develop a specific learning environment so that our students can com-
municate using a variety of modern technologies. They must learn how to receive and exchange information
in different ways and how to compose, organize, analyze and synthesize this information so as to draw con-
clusions and generalizations.

In addition, we must encourage students to become self-directed learners and enable them to collaborate
with their leaders in common work.

While the internet can be a valuable teaching tool, it is important to know that its use is not appropriate
for all lessons. Instructors should find plans using one or more of the following:

— Researching a specific topic.

— Various or comparative information.

— Critical thinking and analysis.

— Use of graphics and drawings.

— Collection of information.

— Conducting reviews.

To help students, the teacher must correctly organize independent student work. As a preparatory work,
he can give students a list of sites that can help with the search for information, familiarize them with the
principle of operation of social networks. Such social networks should include [6, p.35]:

— an ongoing basis posting on the page relevant information that may be useful to the audience;

-links to other Internet resources such as: electronic library, class schedule, conditions for participation
in conferences and publications, etc.

— stimulating group discussions;

In teaching activities, social networks are actively used during various competitions, conferences,
Olympiads; participation in seminars and webinars, both independently and together with students; organiz-
ing design and research activities, publishing articles, developing lessons and events, communicating on fo-
rums and chats, exchanging experience with colleagues, taking distance courses, conducting lessons, online
testing. I find this type of work very convenient and effective in teaching a foreign language, since organized
types of work contribute to the development of communication skills and the formation of intellectual skills
of students; naturally form the skills and abilities of working with a foreign language text; make it possible to
obtain authentic information in the target language and the ability to communicate with its speakers; promote
individualization and differentiation of the learning process; provide access to open space and, therefore, car-
ry out socialization and actualization of the personality of students.

Conscious learning of English, which makes it a necessity at its own level, is not a question of the year,
therefore one of the questions that arises for professionals engaged in teaching English is: how to learn to
speak English fluently, both orally and in writing? What methods and techniques should be used to motivate
students? Teachers should pay a special attention to social networks which include communicative methods.
Communicative techniques are what help to quickly «switch» thinking to English, without thinking about
grammar or pronunciation, but simply «pulling» English out of memory as a whole.

Social the demand in relation to language education has changed throughout the whole a number of
decades, but its main meaning has always been to master foreign language.
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Conclusions

However, we must not forget that the negative qualities that users acquire in the virtual world can com-
plicate the real process of socialization in real life and destroy existing social rules. For example trolling, it
meant posting messages on the internet in order to provoke a reaction. In the end, it is too late to realize that
rules and regulations based on internal rules on social networks do not always comply with public standards
and will be prosecuted for violating them.

Other drawbacks of social media are also: oversupply entertainment information, lack of tight control,
ignoring ethical issues, as well as inaccurate content. Overall use social media in the educational context is
still controversial nature and should be considered, both the advantages and disadvantages in order to make it
more effective for both teachers and students. However, social media can be an additional tool teaching a
foreign language.

Thus, the competent use of social networks in teaching a foreign language allows us to conclude
that the projects and communities organized there contribute to the development of communication skills
and the formation of intellectual skills in students; naturally form the skills and abilities of working with
a foreign language text and make it possible to obtain authentic information in the target language
and the ability to communicate with its carriers; promote individualization and differentiation of the learning
process; provide access to open space and, therefore, carry out socialization and actualization of students'
personality.

All things considered, it seems reasonable to assume that the role of real communication with the teach-
er during training is great and it is difficult to replace it anything, but the potential of language social net-
works is great: they can be used not only for independent work, but also in English lessons. So the language
social network is an assistant in teaching English. Especially in remote learning mode. The teacher needs
only organize independent or group work of students.
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A.K. Kutubaena, C.M. XKankyarosa, /[.C. AcakaeBa

DJIeyMETTIK KeJIijiep CTyleHTTep/AiH eT TIIiH OKbITYAaFbl
coiuiey MJ/IEHUETIH IaMbITY KYpPaJjbl peTiHae

Bi3 KapKbIHIbI AaMbIll KeJie JKaTKaH JKOHE LIBIFAPMAIIBUIBIKTBI Talall €TETiH, Te3 ©3repeTiH dIeMIe eMip
cypemi3. ByriHri TaHma IoCTYpii OKbITY (OpManapblH 3aMaHayd TEXHOJOTHMSUIADMEH HHTETPAlUsICHI3
enectery KublH. JlyHHEXY31UTiK KOMIIBIOTEPIIIK JKEIiHIH peCypCTapblH cayaTThl aiilajlaHy MOACHUETAPAIbIK
KOMMYHHMKALUSHBIH JAYPbIC JaMyblHa BIKNAJI €Teli, CTYASHTTEpPre FbUIbIMHM, KOCiOM KOHE oJIeyMeTTiK
TaKbIPBIITApAa ©3[epiH KBI3BIKTHIPAThIH TAKBIPHINITAp OOWBIHIIA KAKETTI akKmaparThl Tabyra enoyip
KOMEKTeCe/li, COHbIMEH KaTap TaHJalFaH cajiaja e3iH-e3i xeTinaipyre bikman ereai. KyH caifbiH meren Tinin
OKBITY NPOLECIHAE COTTI KOJNAAHBUIATBIH MHTEPHET-PECYpCTap MEH KOCBHIMILAIAP CaHbl apThill Keneni. by
caH aJlyaHIBUIBIK 63 Ke3eTiH/e MyFaliMaepre OHIaiiH-Kypainaap/bl AYPhIC TaHAQY YIIIH KUBIH/BIK TYFbI3abl.
Maxkanazna Oinim Gepy MaKkcaThIHAA BUPTYaIabl OalimaHbIc MYMKIHIIKTEpiH YTHIMABI NalilaNaHyFa MyMKIHJIK
OepeTiH oleyMeTTIK KelijepAe >KOHe KOCHIMINANapAa >XYMBIC iCTey Tocliiepl YCHIHBUIFaH. 3epTrey
KOPCETKCH/ICH, IIET TiNIH OKBITY YAEpiCiHIEe 3aMaHayW Kypajgap MEH HHTEpHET-peCypCcTapibl Iyphic
KOJIJIaHy CO3JIK KOPBIH MOJIAHTY, Ceiliey MOICHHETIH AYPHIC KalbITACTBIPY, IYPHIC COWNICY AaFAbLIapbIH
JaMBITY, OWJIApbIH OUIAIpY MEH LIBIFApMAIlbUIBIK KaOlIeTTepiH apTThIPY XKOHE JKEKe TYJIFaHBIH OH-OpiciH
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KEHEWTY CHSAKTBI Jar[blUIapibl XKETUIAipyJe opacaH 30p HOTHkKenep Oepeni. MIHTEpHET-TEXHOJIOTHSNIAPIBI
6imiM Oepy MakcaThlHIA KOJJAHy IIbIHAWBI @MipAe LIET TiUTiH aHa TilmiHAeH Oinerin agaMabpl Taby apaaibiM
MYMKiH Ooya GepMeWTIHIIKTEeH >KOFapbl OaralaHajbl, OUTKEHI Til yHpeHyre apHanfaH oJICyMETTIK e
KOCBIMIIIAJIAPBIHBIH KOMETiMEH MYHBI KE3-KEJIICH bIHFAIlJIbl yaKbITTa OHAMIBIKIICH KacayFa 6oJaibl.

Kinm coe30ep: MoneHUeTapaiblK KY3BIPETTUIIK, BUPTYaJIAbl IIBIHIBIK, JICYMETTIK JKeIiiep, Til MOJCHHETI,
aKMapaTTHIK-KOMMYHUKAIMSIIBIK - TEXHOJIOTHsIIAp, OuTiM Oepyxi axmapaTTaHAbIpy, IIeT TUIH YipeHy,
BUPTYyaJ bl GaiaHbIC.

A K. Kutubaesa, C.M. Xankyarosa, JI.C. AcakaeBa

ConuanbHble ceTH KaK CPeACTBO Pa3BUTHS peueBOi KYJbTYpPbI CTYI€HTOB
B 00y4eHHN HHOCTPAHHOMY SI3BIKY

MBI JKHBEM B IIPOrPECCUBHOM U TBOPUECKOM, OBICTPO MEHSIOIIEMCS] MUpE, T/ie TIOUTH BCE IPOLIECCHI CBSI3aHbI
C WHCIIONB30BAaHUEM IIEPENOBEIX TeXHOJIOTHH. CeromHs CIOXHO IPEICTaBUTh TPAJUIUOHHEIE (OPMBI
oOyueHnst ©e3 HHTErpalul C COBPEMEHHBIMH TEXHOJIOTHSMH. ['paMOTHOE WCHONB30BaHHE PECypCOB
r7100abHOM KOMITBIOTEPHOM CETH CIOCOOCTBYET NpPaBMIBHOMY Pa3BUTHIO MEXKYJIBTYPHOrO OOLIEHHS,
CYLLECTBCHHO NIOMOTAeT CTyJEHTaM B IOMCKE HEOOXOAMMON MH(OpPMALMU 10 MHTEPECYIOIUM HX TeMaM B
Hay4HbIX, PO(ECCHOHATBHBIX M COLMAIBHBIX TEMAX, a TAKXKE CIIOCOOCTBYET CaMOCOBEPIICHCTBOBAHHIO B
BbIOpaHHOH cdepe. C KaXIbIM JHEM pacTeT KOJIUYECTBO HMHTEPHET-PECYPCOB M IMPHUIIOKEHHUH, KOTOpBIE
YCHENIHO NPHMEHSIOTCS B Ipoliecce 00ydeHHs HHOCTPAaHHOMY SI3bIKy. DTO pa3HooOpasne, B CBOIO Odepenp,
CO37aeT JUIsl y4uTeNlei MpobiaeMy NMpaBMIIBHOTO BHIOOpa MHTEPHET-WHCTPYMEHTOB. B craThe mpemioxkeHsb!
crocoOBbl pabOTHl B CONMAIBHBIX CETAX U TPHIOKCHUSX, ITO3BOJIIONINE DPAIMOHAIBHO HCIIOIH30BATh
BO3MOXKHOCTH BHPTYaJBHOTO OOIIEHHMS B 00pa3oBaTeNbHBIX LelsX. lccnemoBaHWe IOKas3bIBAaeT, dYTO
HPaBUIbHOE IPUMCHCHHE COBPEMEHHBIX MHCTPYMEHTOB M HHTEPHET-PECypcoB B Ipouecce OOydeHHs
HMHOCTPAaHHOMY $A3BIKY JaeT IOTpPSCAIONIME PE3yJbTaThl B PAa3BUTHHM TAaKUX HABBIKOB, KAaK pPacLIMPEHHUE
CIIOBAPHOI'O 3araca, 'PaMOTHOE IIOCTPOCHHME DPEeuH, NMPaBWIIBHOE INPOM3HOILIECHHE, Pa3BUTHE PasrOBOPHBIX
HABBIKOB, KPEaTHMBHOCTh B BBIPAKEHWM MbICICH M PACHIMPEHHH KpYyro3opa HHIMBHIYYMa B ILIEJIOM.
Hcnonp30Banne HMHTEPHET-TEXHOJOTUI B 0Opa30BaTENIBHBIX ILEJIAX TAKXKE BBICOKO IEHUTCS TEM, YTO B
peanbHOM KHU3HHU He BCETla MOXKHO HAlTH HOCUTEIIS SI3bIKa, a C IIOMOIIBIO IPHIIOKSHUH B CONMATIBHBIX ceTel
9TO JIETKO OCYILECTBUTS B JIt000€ yI0OHOE BpeMsl.

Kniouesvie crosa: MeXKyIIbTypHasi KOMIIETEHTHOCTD, BUPTyaJIbHAsI PEaIbHOCTD, COLMAIBHBIC CETH, SI3BIKOBAsI
KyJIbTypa, MH(OPMAIMOHHO-KOMMYHHUKAIIMOHHbIE TEXHOJIOTMH, MHpOpMaTH3aLus 00pa3oBaHHs, U3yUeHHE
MHOCTPAHHBIX SI3BIKOB, BUPTYaJbHOE OOIIEHHE.
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Effects of sequence and storytelling methods
on EFL development of an adult learner

This article presents the effects of sequence and storytelling methods on an adult beginner learner’s English
language development. Being a powerful and natural way to learn, convey, and retain information, these
methods offer a number of benefits, such as improving learners’ language proficiency, increasing learner par-
ticipation, providing learners with cultural experience and encouraging creativity. The following research
questions guided the study: 1) How do sequence and storytelling methods motivate an adult language learner
to improve English? 2) What linguistic aspects do sequence and storytelling methods develop in the learner’s
English? A qualitative research approach, specifically a case study, was used to investigate these questions.
The findings demonstrate that sequence and storytelling methods of teaching EFL positively contribute to
English speaking proficiency and empowerment by motivating the learner. The participant of this case study
appreciated the benefits of sequence and storytelling teaching techniques as they addressed her individual
needs and increased her learning enjoyment, cultural awareness, and language ability.

Keywords: EFL, sequence and storytelling methods, effects, an adult language learner, learner needs, motiva-
tion, empowerment, language proficiency.

Introduction

Sequence and storytelling methods offer a powerful and natural way to learn, convey, and retain infor-
mation. Research in neuroscience [1] shows that the brain receives and retrieves human experience sequen-
tially. Sequencing is the ability to comprehend an event’s components in a given format, such as the begin-
ning, middle, and end of a story or the steps that are followed in learning something in a given order. Se-
quencing in learning a foreign language calls for understanding the language from simple to complex and
from general to specific terms. To understand the information provided, learners need to make sense of it as
they read in order to remember it later. The ability to identify the beginning, middle, and end makes recalling
important events manageable. It is essential to analyze how the sequence of events works in language learn-
ing. During language lessons that implement sequence and storytelling methods, blocked or interleaved study
sequences can be used separately. Blocked and interleaved sequences differ in some aspects, such as the
amount of repetition and alternation in different categories and the number of repetitions of the parts of pro-
gressively presented stimuli [2]. This means that foreign language learners are likely to learn, understand,
and retrieve information when a sequential learning method is used [3].

In this study, we analyze the effects of sequence and storytelling methods on improving the English
language of an adult beginner learner. We also examine the linguistic aspects of her learning. The following
research questions guided this study: 1) How do sequence and storytelling methods motivate an adult lan-
guage learner to improve English? 2) What linguistic aspects do sequence and storytelling methods develop
in the learner’s English?

Literature Review

Storytelling and sequence telling work interchangeably because a story has to follow a sequence from
the beginning to the end in order to have a good flow. Using a sequence of events allows the learner to fol-
low the occurrence of events without any confusion. This specific language teaching and learning method is
also called TPRS (Teaching Proficiency through Reading and Storytelling). This TPRS method has several
benefits, such as improving learners’ language proficiency, increasing learner participation, providing learn-
ers with cultural experience and encouraging creativity.

Language Proficiency

Storytelling is one of the oldest forms of teaching, and it is still used in most societies as an informal
method of teaching children in their homes. Stories are a powerful tool for teaching a foreign language as
learners can naturally acquire the language in a meaningful environment. The language acquisition device
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(an innate ability to learn languages) is activated when exposed to a comprehensible input (language that can
be understood) such as storytelling and sequence telling.

Borich [2] claims that storytelling activities and the sequencing method’s application are significant in
improving learners’ speaking skills. Students who tell stories by themselves are independent as they are less
likely to be distracted by others and have a better opportunity for practice. The learners express a positive
attitude and perceptions towards the storytelling method as it is less strict and more fun. Through storytell-
ing, learners can recall new vocabulary more efficiently, practice speaking skills frequently, improve their
learning performance, and become competent English language speakers.

Storytelling emphasizes the student’s role in constructing knowledge, relying on the student’s prior ex-
perience instead of the instructor’s skill to transmit knowledge. It has a better outcome when used hand in
hand with the Total Physical Response approach, in which learners acquire a second language by making
sense out of actions or movements. It is a highly personalized, comprehensive, and contextualized approach
that does not impose stress or anxiety on the learners. This makes learning exciting and more manageable.
The learning environment created by the Total Physical Response approach is also conducive to learning a
foreign language [4].

The vast majority of the studies currently available conclude that the TPRS approach has many ad-
vantages over traditional teaching methods. In their meta-analysis of 13 studies, Lichtman and Krashen [5]
found that speaking skills are mastered fastest through storytelling, followed by writing, vocabulary, and
grammar competence. In addition, stories are an excellent tool for introducing, practicing, revising, and im-
proving pronunciation skills [6]. Kalantari and Hashemian [7] discovered that a foreign language vocabulary
develops significantly through storytelling.

The TPRS approach has three stages. In the first two stages, learners develop receptive skills. There are
several benefits of TPRS for both the learner and the teacher. First, it makes learning a foreign language less
complicated. Storytelling helps learners understand new words more easily and exposes them to the way sen-
tences are constructed in the foreign language. It also helps learners understand how to create a connection
between words and flow.

Participation and Enjoyment

Good stories capture the attention and interest of listeners. Wood [7; 18] conducted in-class action re-
search to determine whether storytelling offers any advantages to primary school students’ motivation and
participation when learning a foreign language. He reported that «the children enjoyed taking part in the ac-
tivities even if their level of English was very limited, the idea that they wanted to learn and were not afraid
to make a mistake was very pleasant to see». In other words, pupils would overcome their insecurities in a
foreign language when they were involved in a storytelling process and learning was enjoyable for them. The
results of Wood’s [7] study were confirmed by Martinez [6] and Gonzalez [8], who investigated the impact
of storytelling on primary school children’s interest in learning English.

Cultural Awareness

Along with the beneficial language learning outcomes of storytelling, students can develop a sense of
cultural and emotional diversity. Martinez [6] highlights the importance of using literature, such as authentic
picture or story books, to develop learners’ cultural competence in a target language. Through becoming fa-
miliar with cultural and social contexts different from their own, they start thinking critically about the world
and their place in it:

Stories are windows open to the world. They bring in views about different people, new countries and
diverse cultural values, can prepare learners for openness, awareness, tolerance, and acceptance towards oth-
er ways of understanding life and stories about different cultures can help integrate children from different
migrant backgrounds [[oannou-Georgiou & Verdugo, 2011 as cited in 7; 4].

Creativity in Learners and Teachers

Gonzalez [8] asserted that telling stories motivates learners to use a foreign language more creatively
than what is required by standardized textbook tasks because stories are interesting, engaging, and imagina-
tive. Storytelling gives more freedom to use spontaneously received knowledge. After introducing the story-
telling approach as a supplement to the primary curriculum of a Spanish class with elementary school pupils
and adults, an experienced second language teacher, consultant, and curriculum developer reflected:

Now, more than ever, I recognize the importance of working hard to be the creative, effective teacher
my students deserve. And I know from their positive feedback that storytelling is making a difference in how
they think about the experience of learning a foreign language [2].
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Overall, it is clear that in addition to its well-known benefits, such as amusement and socialization, sto-
rytelling can bring a lot of learning benefits as a part of the TPRS approach. This fact explains the tremen-
dous popularity of the TPRS approach.

Methods and Materials

This research aims to analyze the effects of sequence and storytelling methods on the English language
reading and speaking skills of an adult beginning learner. For the method of current study, we chose a quali-
tative research because it is characterized as well-defined explanations and interpretations of what a re-
searcher hears or observes by means of field notes, interviews, conversations, recordings and other relevant
data [9]. Specifically, this qualitative research is a case study that involves investigating a bounded case for a
designated length of time, with the resulting data collected through different methods such as interviews,
documents, and reading materials. Using Creswell and Poth’s [9] principles, we selected one case of EFL
learning methods as storytelling and sequence telling and decided to examine a case within a single context
of an adult beginning learner. In particular, we offer a case study of a Korean female’s English language
learning by examining descriptive data such as the findings from in-depth interviews and the participant’s
learning progress.

Participant

The participant of this case study is Kim, an English language learner. Kim is a Korean native and
speaks English as a foreign language; she majored in Korean dance and learned little English language in the
past. The participant relocated to Almaty, Kazakhstan, because of her husband’s profession. Kim has one
daughter and one son who both attend an international school. Although Kim was an absolute beginner of the
English language, she was highly motivated to learn English to support her children’s education and com-
municate with their teachers.

Data Collection and Procedures

For this case study, one of the researchers examined her progress and recorded her language develop-
ment. Data were collected through semi-structured interviews and teaching and learning reports over the
course of 5 months of English lessons. The interviews began with the main questions, which were written
ahead of time; follow-up questions were spontaneously formed depending on how the participant answered
or reacted. The interviews took place in the office of one of the researchers. Two formal interviews were
conducted, and the length of each was about 1 hour and 20 minutes. English lessons also took place at the
researcher’s office twice a week from October 2019 to February 2020.

During the first ten weeks of the lessons, ten different daily life episodes were overviewed and prac-
ticed, including: 1) how to make a bowl of cereal; 2) how to toast bread; 3) how to fry eggs; 4) how to cook
ramen; 5) how to wash your hands; 6) how to clean the table; 7) how to wash the dishes; 8) how to do laun-
dry; 9) how to take care of your dog; and 10) how to use an ATM. The topics are excerpted from English for
Everyday Activities [10], and each episode consists of 8 basic sentences. One topic was covered for each
week, and the researcher recorded all the sequences in English. The participant practiced reading the se-
quence every day at least three times and sent her voice recordings of the assigned sequence every day to the
researcher as an assignment. During the last eight weeks, the researcher read an English book series called
Little People, Big Dreams [11] to Kim. In addition, the researcher recorded her reading-aloud of the book
and sent the audio file to Kim. Then, Kim listened to the story, read-aloud, recorded her storytelling, and sent
her recording back to the researcher as a daily assignment.

Data Analysis

Interviews were conducted in Korean, primarily because the participant was more comfortable using
her first language when expressing her ideas and requested Korean language in the interview procedure. The
data were then transcribed in Korean. The necessary data were extracted from the original Korean tran-
scripts, and then all relevant parts of the interviews were translated into English. Finally, the acquired infor-
mation to reveal Kim’s language development was thoroughly analyzed from in-person lessons and audio
recordings. These were used to answer the research questions for this paper.

Results and Discussion

This section aims to present the qualitative data analysis results. It starts with the description of the par-
ticipant’s background and discusses the effects the sequence and storytelling methods had on the partici-
pant’s language skills.

88 BecTHuk KaparaHgmHckoro yHusepcurteTa



Effects of sequence and storytelling methods ...

Lack of Motivation in the Past

«No, I haven’t [learnt English]. Even when I had to, I didn’t. I wasn’t interested».

External factors had no positive influence on the participant’s motivation to learn English in the past.
Starting from grade 7 at a secondary school in South Korea, the participant was engaged in English language
classes that did not help her learn English. This happened for two reasons: first, she prioritized and dedicated
her time to dancing; second, English was not as popular then as it is now, so she was not motivated to learn
or do well in the class. In high school, in addition to the college preparatory curriculum, the participant en-
rolled in a private English Academy because her friend asked Kim to join. However, Kim felt very stressed
and frustrated as the English classes were conducted by English native speakers. The participant did not pur-
sue learning English during college either. Later, her parents suggested her to go abroad to study English, but
her plans changed. Regardless of the variety of opportunities to master English, the participant lacked moti-
vation and failed in learning.

Improved Motivation

Once the participant felt internally driven and had greater motivation, she started making progress:

«If I learnt English a bit, then I’d be able to recognize things that I didn’t know before, and I want to
travel abroad by myself, speaking English».

«... he [husband] tells me stuff, but as it gets repeated, and as he has his own things to do and he tells
me to do things on my own, [ feel frustrated. So I thought, if only I could speak English, then I could’ve tak-
en care of my kids’ school matters at their international school».

When she moved with her family to Almaty, Kazakhstan, Kim suddenly found herself in an internation-
al environment. Her children went to an international school where English was used as a medium of instruc-
tion. Her husband, a fluent English speaker, was not always nearby to translate things for her, and being rec-
ognized as a foreigner, she would be offered menus/service in English. She could not express herself in a
foreign country, and she lost her voice because of language barriers:

«As I came here [Almaty] I felt many things».

«There were many mothers who spoke English well».

«... they [foreign mothers living in Almaty] were sending their kids to international schools where kids
spoke English. I envied them because they spoke to the teachers. When I went to the school, I always had to
bring my husbandy.

«I want to learn [English] and it’s the first time I come to a place with so many foreignersy.

This is how the participant developed intrinsic integrative motivation (a drive to do something that
stems from internal rewards to become a member of a target language speaking community), which strength-
ened her stamina and persistence in the foreign language learning journey.

Transferring Extrinsic to Intrinsic Motivation

The continued use of the sequence and storytelling methods help the learner to become interested in the
English language. Kim says,

«I can’t say that I’'m confident yet, but I feel that I want to do it».

In the same line, these methods of learning gave the participant greater intrinsic motivation (a drive to
do something that stems from internal rewards) to learn the language:

«And I feel a sense of achievement, as I’'m learning something new before I sleep. Something I haven’t
done before».

Many people find it embarrassing to speak English when they are not competent yet. This is because
they do not have enough knowledge and confidence to speak in front of others; however, as they keep hear-
ing and practicing good English from others, they get more confidence and start speaking it themselves. The
recordings and discussions with learners help to build their oral skills. Kim says,

«Therefore, I should be able to speak English well enough to communicate. And the feeling that I can
communicate with other people empowers me, because language allows people to communicatey.

She noted her daily improvements and attributed them to the zeal she has developed in the process of
learning. She is confident that with time her speaking skills will be perfect, and she will be able to communi-
cate in English with other people. This is why she keeps recording (practicing English) even late at night.

Empowering Introverted Learners

Sequence and storytelling methods help empower learners through small achievements (recordings),
self-actualization, and psychological comfort. Once a learner has experienced the positive side of these learn-
ing methods, they can gain courage and comfort in learning the language without fear of failing to under-
stand.
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The data yielded by this study provide convincing evidence that one of the positive effects of the se-
quence and storytelling methods is learner empowerment. The participant highlighted that her emotional and
psychological state during the study was comfortable and secure:

«I can’t say that I’'m confident yet, but I feel that [ want to do it».

«I really want to study now, even if I’'m awful. [I want to do it] Every day, without skippingy.

«Therefore, I should be able to speak English well enough to communicate. And the feeling that I can
communicate with other people empowers me, because language allows people to communicate».

It seems fair to suggest that breaking a story into meaningful and manageable chunks takes away the
cognitive load of processing a complex assignment and reduces anxiety:

«l felt that I could do it [read in English]».

On top of that, every small achievement (i.e., recording) gave her a sense of accomplishment and boost-
ed her confidence in learning.

«As I’m continuing to do this, I’'m getting more determined. Even when I read it roughly, I feel grateful
to myself as I’ve done something that day. If I don’t do it, I feel uncomfortable before I sleep».

«When I look at it and I can see I’ve done a lot. And I think to myself that I maybe can be better at it, if
I try».

«And I feel a sense of achievement, as I’'m learning something new before I sleep. Something I haven’t
done before».

«Sending emails every day is also encouraging me, the feeling that I should send it (the recording) to
youy.

«When [ feel tired, I could feel like skipping it and do it tomorrow instead, but the fact that I have to
send the email to you has helped me a lot».

Sending a recording before going to bed became a new addition to her boring routine in a foreign coun-
try. This studying routine really empowered her because Kim gained confidence out of these small achieve-
ments:

«Something I can do every day...»

«... studying a language and making a routine out of it».

English Language Proficiency

The participant was eventually able to capture concepts systematically through this sequential method
of learning. Since Kim could not read in English, oral instructions were a large part of learning; hence se-
quence and storytelling methods were very effective. For instance, it was easy for Kim, a beginner, to grasp
the meaning of simple English words as they were gradually presented in order from the simplest to the most
complex words. Storytelling and speaking combined with the sequential method helped her perfect her pro-
nunciation of words and reading as well. It also helped her to gradually gain the ability to construct short
sentences logically and comprehensively. In this way, she could learn more vocabulary as her interest in
reading in English grew.

Thus, the observational data from this study suggest that sequence telling helps the foreign language
learner understand how words are arranged in the new language as well as the sentence and phrase structure.
It is one way of helping learners master their use of the new language. Specifically, sequence telling helps
them understand the beginning, middle, and end of a story and ensures that they can create a plot while creat-
ing their own story. It also helps eliminate misunderstandings that are likely to occur when the learner does
not understand how words are arranged in a language.

Furthermore, storytelling motivated the participant to continue learning by internalizing ideas more
quickly through the plot. This finding suggests that narrating incidents in the story helps learners remember
the specific vocabulary that they came across in their reading; they can also relate to what is going on in the
story and imagine it in real life. This also boosts their ability to vividly remember specific terms and their
respective meanings. Storytelling motivates them to do more beyond their readings. They are therefore in-
spired to learn on their own, fostering their understanding of the language. They grow to love English lan-
guage sounds, pronunciation, and contents of sequence-telling and many other significant components.

The art of storytelling also creates a sense of connection for a language learner. Kim developed more
interest in learning English when she continuously progressed through story recording and sharing the re-
cordings with her tutor. Every time she felt like she made a slight improvement, she was more inspired to
keep doing the same every day to improve her English. Storytelling connects the learner to what is happen-
ing at that moment, fostering open-mindedness and the ability to capture a new idea.
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Conclusions

Using the sequence and storytelling methods of learning is one of the most effective language-learning
techniques. They involve training learners by exposing them to the simplest concepts of language and mov-
ing gradually to the most complex while ensuring that they understand every step. Storytelling involves the
extensive reading of stories in the language, then sequencing them by telling the story captured in the read-
ing. These learning methods increase learners’ motivation to learn and become more proficient in the lan-
guage. The more motivated the learners are, the more they are willing to explore on their own, which helps
acquire their English skills. It is also evident that using sequential and storytelling methods of language
learning helps to transfer extrinsic motivation into intrinsic inspiration. The more the listener gets excited
about what they are engaging with, the more they are motivated to read more on the subject.

Storytelling also creates a sense of connection to real-life events. The use of stories builds trust and fa-
miliarity, allowing the learners to engage with the story where they are and making them open to more ideas,
hence, more receptive to the basics of the language. It also helps the reader make connections between the
story and reality. Considering all these benefits of the sequence and storytelling methods, we suggest that
language teachers and material developers implement this technique for effective teaching and creative lan-
guage learning activities.
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C.A. JIu, 1. ITak

Epecexk OKymIbIHBIH aFbLINIBIH TTIH HIET TLII peTiHae JaMbITYbIHA
Ti30eKTik ’k9He OasiHAAay dicTepiHiH dcepi

Makanazna jxaHafgaH OactaraH epecek OKYLIBIHBIH aFbUIIIBIH TiNIH AaMBITybIHA Ti30€KTiK jkoHe OasHaay
SMICTEpiHIH THIi3TeH acepi cUmaTTainraH. AKOApaTThl alylblH, OepyadiH JKOHE CaKTayAblH KyaTThl JKOHE
TaOUFK Tocimi periHie Oyl oAicTep CTYISHTTEpAiH TUINIK AaF[bUIapblH JKaKcapTy, cabakka IereH
KBI3BIFYIIBUIBIFBIH aPTTHIPY, MOAEHU TOXKipHOe HKOHE IIbIFAPMAIIIBIIBIK CUSAKTBI GipKaTap apThIKIIBUIBIKTAPbI
YCHIHAIBL. 3epTTey MBbIHA cypakrapra HeriznmenreH: 1) Tiz0ekTik jkoHe OasHIay oficTepi epecek OKYIIBIHBI
aFBUIIIBIH TUTIH KETUTIIpyre Kamail biHTaNaHablpaabl? 2) Ti30ekTik jxkoHe OasHIay OmicTepiH KoJiaHa
OTBHIPBIN, KaHIal JIMHIBUCTHKAIBIK acleKTinepAi AambiTyra Gomansi? Ockl Mocenesiepii 3epTTey YIIiH
camaibl 3epTTey dJicCi, aTar alTKaH/a, TaKbIPHINTHIK 36PTTEY KOJIAHBUIFAH. 3epPTTEY HOTHKECIHAE aFbUILIBIH
TINIH OKBITYZA Ti30CKTIK jkoHE OasHOay SAICTEepiH KOJJaHy arbUIMIBIH TUTIHIE Ceiiieyre OH BIKMNAJIbIH
THTi3TeH/ITIH JKOHE OJIap/IblH MYMKIHAIrH KEHEHTE OTBIPBIN, bIHTAJIAHIBIPATHIHBIH KepceTTi. KaTbicymibliap
Oyt amicTepaiH apTHIKUIBUIGIKTAPbIH Oaranajibl, OHTKEHI aTanfaH SAICTEp OJapblH JKeKe KaKEeTTUTIKTepiH
KaHAFaTTAHABIPIbl JKOHE OKyFa [IEreH KbI3bIFYLIBUIBIFBIH apTTBIPBII, MOIECHH TaHBIMBI MEH TUIAIK
JaFIbLIIapbIH KeHEHTTI.
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Kinm ce30ep: aFbullIBIH TiNi IIeT TUT peTiHAe, Ti30EKTIK jxoHe OasHmay oIicTepi, BIKIAN, epeceK Til
y#peHyli, Ti yipeHyIi Ka)XeTTiJIiri, bBIHTachl, MyMKIHAIKTepIi KeHEUTY, TiAi MEHrepy.

C.A. JIu, 1. ITak

BiusiHue MeTO0B MOCJI€I0BATEIbHOCTH M ITIOBECTBOBAHHUS HA Pa3BUTHUEC
AHIJINIICKOI0 KaK HHOCTPAHHOI'O SI3bIKA Y B3POCJIOT0 yHalmerocst

B crathe ommcaHO BIHMSHHE METOJOB IOCIEAOBATEIBHOCTH U TOBECTBOBAHMS HAa Pa3BUTHE AHTIHMHCKOTO
A3bIKa y B3POCJOT0 HAYMHAIOUIETO y4allerocs. byaydd MOIIHBIM U €CTECTBEHHBIM CIIOCOOOM 0OydeHws,
nepesayy U coOXpaHeHus: nH(OpMaIyu, 3TH METOABI MPEIAraloT PsiJi MPEUMYILECTB, TAKUE KaK yIydIleHUE
S3BIKOBBIX HABBIKOB Y4YalllUXCs, YBEIMYCHUEC BOBJICYCHHOCTH, KyJIBTYPHOIO OIBITA U TBOPUYECKOIO
MOTEHIMANIA. ABTOPHI CTAaTbH B XOJE HCCIICIOBAHMS IBITAINCH HAUTH OTBETH Ha CIIEIYIOIINe BONPOCHL: 1)
Kak merons! mociaenoBaTeIbHOCTU U HOBECTBOBAHMS MOTHUBUPYIOT B3POCIOIO CTYAEHTA YIIY4YIIUTh CBOM
anrmuiickuii? 2) Kakuwe JIMHTBHCTHYECKHE aCIEeKTHI MOTYT OBITH Pa3BHTHI IPH HCIOJIB30BAaHHH METOIOB
MIOCJIEIOBATENFHOCTH M moBecTBoBaHMA? C3TOH IHenpl0 MMM ObUI  TIPUMEHEH KadeCTBEHHBII
UCCIIeI0BAaTEeNbCKUH TOJIX0J, B YaCTHOCTH, TeMaTHueckoe ucciuenoBanue. IlomydeHHbIE pe3ylbTaThl
TO3BOJIMJIM aBTOPAMH 3aKIIOYHMTh, YTO JAHHBIE METOJBI MOJIOKHUTEIBHO BIMSAIOT Ha BIAJCHHE aHTIMHCKUM
S3BIKOM M PACIIHPSIIOT BO3MOKHOCTH y4aIllerocsi, MOTHBUPYS €ro.

Kniouesvie cnosa: aHTTIUHCKHAN Kak I/IHOCTpaHHLII\;I SA3BIK, METOABI IOCICAOBATCIBHOCTH W ITOBCCTBOBAHMA,
BJIMSAHUC, B3p00J’IBIﬁ CTYACHT, HOTpe6HOCTI/I ydamierocsi, MOTUBaIus, paCliipeHUue BOSMO)KHOCTeﬁ, BJIaZICHHUEC
SI3BIKOM.
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Hcnonb3oBaHne MHEMOTEXHMYECKUX MPUEMOB
JJISl 3ATIOMUHAHUS TOHA KUTAUCKUX Heporaugos

CraThsl TIOCBSIIEHA HCIONB30BAHHI0O MHEMOTEXHHUECKUX IIPUEMOB JUIS 3aIIOMUHAHHS TOHA KUTaWCKUX He-
poriugoB. B HacTosmee BpeMst yKpeIUITIOTCs CBSI3M ¢ BocTokoM, 1 Bce GourbIe U GOJIbINE JIIOEH MpOsIBIIs-
IOT MHTEpEC K KuTaiickoMy s3bIKy. OH CIIOKEH JUISl H3y9IeHHs, IIPEX/Ie BCET0, N3-3a TOHOB, HEBEPHOE HCIIONb-
30BaHHE KOTOPBIX MOXKET MCKa3MThb CMBICI CJIOBA M JaXe Ienoro mpemnoxenus. [loatomy ¢ mepBoro nHs
00y4eHHs] BaKHO OOpaTUTh HAa HUX JOJDKHOE BHUMaHUE, HEOOXOAUMO NMPAKTUKOBATh 3TOT aclekT. M3ydvaro-
M€ KUTaHCKUH A3BIK MOTYT CTOJIKHYThCS C NMPOOJIEMaMHu, TAKUMU KaK HEBO3MOXKHOCTb Pa3jiMyaTh TOH Ha
CIIyX, BOCIIPOM3BOJUTH 0a30BbIe TOHA, 3aTIOMHUTh IPABHJIBHBINA TOH, BOCIIPOM3BOJUTH TOHA B KOHTEKCTE, He-
3HaHHE (POHOJIOTMYECKHX IIPABHJI, CMEIIMBAaHUE TOHOB U MHTOHAIMH. PemmTh UX, BBIyYHTh KHTalCKHE TOHA,
MOXHO HCIIONB3YS Pa3HBIEe pecypchl U mpueMbl. OOBEKTOM HCCIENOBAHMS SIBIISIOTCS MHEMOTEXHHYECKHE
TIpUEeMBI, IPUMEHsIeMbIe IIPU M3YYSHNH KUTalcKoi meporimuuku. B xone ncciaenoBanus Oblia MOCTaBlICHA
clleyIommast 3a/1ada; ONpefeNuTh G QEKTHUBHBII CII0c00 3aTIOMUHAHHS KHTAHCKUX UEPOTIH(OB C HCIONIB30-
BaHHEM IPHEMOB MHEMOTEXHHKH. DPPEeKTHBHOCTh METOAMKH OblIa IPOBEpPEHa IKCIIEPUMEHTAIBHO. ABTOPBI
paccMOTpeIH PUMEPHI JIeTeH 1 (PacCKa3oB), CO3AaHHbIE I 3aOMUHAHUS HAIpPABJICHHA TOHA. BaxxHo mpo-
TOBAapUBATh 5TH MCTOPUU-JIETEH/bI BCIIyX, NMPEACTaBIAs B TOJI0BE KapTUHKY, CO3/1aBasi aCCOLMATUBHBIA PsI.
MHeMOTeXHUYECKHE NTPUEMBI, YIIOTpeOnsieMble Ul 3alIOMHHAHHA TOHA KUTaHCKUX Heporiandos, cnocodct-
BYIOT MaKCHMAJIbHOMY Pa3BHTHIO 00pa3HOTO MBIIUIEHHMS, CO3/IaHUI0 YCTOWYMBBIX acCOIMAIN, a TaKKe yBe-
JMYEHHUIO BPEMEHN KOHIICHTPAIINY BHIMAHUSL.

Kniouesvie cnosa: KUTaucKui SA3BIK, Hepornmb, TOH, MEI0AusA, NUHbUHb, MHCMOTEXHUYCCKUEC IIPUECMBI, CO3-
HaTCJIbHOC 3alIOMUHAHUE, ITaMATh.

Bseoenue

B mHacrosmiee Bpemsi KUTAMCKUH SI36IK HAOMpaeT MOIMYJIIPHOCTh BO BCEM MHUpe. YUeOHBIC 3aBEICHUS
MHOTHX CTpaH BKIIOYAIOT B CBOM y4eOHbBIE U (DaKyIbTaTUBHBIE IIPOTPaMMBbl KypChl KHTAHCKOTO s3bIka. Ha-
PAIY C aHTJIMICKUM, HEMEUKUM, (DPAHITY3CKHM W UCITAHCKUM SI3BIKAMU, KUTAMCKHIA S3BIK CTaJ TSATBIM J0C-
TYIHBIM IS BEIOOpa WHOCTPAHHBIM SI3BIKOM. BBITYCKHUKH POCCHUCKHX IIKOJ ¢ 2019 T. MMEIOT BO3MOX-
HOCTh chaTh Equnbii rocymapcTBeHHBIN dKk3aMeH (EI'D) mo kuTaiickoMy S3bIKy. DTO TOBOPUT O TOM, YTO
TOJIBKO Ceiiuac KWUTAMCKUI S3bIK HAYMHAET BXOIWTH B Mpollecc oOpazoBanus B Poccuu. CremoBaTenbHO,
BO3HUKAET MHOTO BOIIPOCOB, CBSI3aHHBIX C METOIVMKOMN €ro MPEToAaBaHus PYCCKUM y4aluMmcs o01ieoopa3o-
BaTEJIBbHBIX IIKOJ M CTY/I€HTaM BBICIINX YIEOHBIX 3aBE/ICHHI.

KonmuecTBo nromel, HOCUTENECH KHUTAWCKOTO SI3bIKA, TOCTOSTHHO YBEJIWYHBACTCA. DTO CBS3aHO, BO-
MIEPBBIX, C IOCTOSIHHBIM POCTOM YUCIICHHOCTH HaceneHus B Kurtae, BO-BTOPHIX, C YBEIMYCHHEM KOJINYECTBA
JI0AeH, N3yvarolnuxX KUTAaHCKUM 361K BO BCEM MUPE.

Kuralickuii S3bIK CUMTAETCA CaMbIM JIPDEBHUM B MUpE. B XoJie 10iroro nepuoga pa3BUTUS OH MpeETep-
TeNT CHJIbHBIC M3MEHEHUS, UTO JISJIaeT MPOIECC ero U3yueHus CIoKHBIM. Kpome Toro, oH BkitouaeT 10 qua-
JIEKTOB, KOTOPBIE UMEIOT OTIINYMS B (JOHETHUKE, JCKCUKE U rpaMMmaruke. Kak ofuH U3 TPYIHBIX S3BIKOB IS
n3ydeHusi, oH Obul BKITtoueH B Kuury pexopaos ' nHHeca.

TpyAHOCTH 3aKIIIOYAETCS B TOM, YTO JIAYKEe W3YYCHUE HOBBIX CIIOB, MOMOJIHEHUE JICKCHUYECKOTO 3araca,
TpeOyeT OONBIINX YCHIUH B MPOIECCE 3HAKOMCTBA C KHTANCKUM SI3BIKOM, TaK KaK M3YyYarolIuM ero Heo0Xo-
MO 3aIIOMHUTH CaMO CJIOBO, TOH, C KOTOPBIM OHO TIPOM3HOCHUTCS, ¥ €ro HamucaHue. be3 4eTkoi cuctemsl
3aIMIOMUHAHNSA HEBO3MOYKHO BBIYUHTD Ja’K€ COTHIO CIIOB.

OOBEKTOM HCCIICIOBAHUS SBISIOTCS MHEMOTEXHUYECKUE MPHUEMBI, UCTIONB3yeMbIe TP M3YYCHHUU KH-
Talickoll mepormuduku. B xoxe uccnenoanus Obla MocTaBlieHa CIlEAYIONIAs 3ajada: onpeaeinutsh 3ddek-
THBHBIH CITOCO0 3aIIOMUHAHNS KUTAHCKUX HEPOTTU(OB C NCTIOIH30BAHIEM MHEMOTEXHHUKH.
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Memoow u mamepuaist

Jlis nocTHXKeHUsl IOCTaBJICHHOM 1€ HaMU OBl UCIIOJIb30BaH KOMILIEKC CIEIYIOIINX METOJI0B UCCIle-
JIOBaHMS: N3yUCHHE HAyYHO-METOANYECKOI JIUTepaTyphl 10 pobiieMe Ucciael0BaHus, Ha0nroeHue, Oece s,
9KCIEPUMEHTHI, aHAJIN3 IIOJIy4YEHHBIX PE3yJIbTaTOB.

O heKTUBHOCTh METOAMKH ObUIa TPOBEPEHa IKCIIEPUMEHTANBHO cO ciymartensmu LlenTpa momoiHu-
TENFHOTO 00pa3oBaHus UyBalCKOro rocy1apCcTBEHHOr0 IeJarornieckoro yausepeurera uM. W.4. SIxosnesa B
TeueHue Tpex mecsueB (OKTA0ps — nexadbprs 2020 r.). Ha HayanmbHOM 3Talie W3y4eHHs KHTAHCKOTO SI3BbIKA
obyuaemsie (19 gen.) ObUH pa3feNeHbl HAa ABE MOATPYIIEL: dKcriepuMeHTabHas (10 den.), B oOydeHnn Ko-
TOPBIX HMCHOJB30BAJTHCH MHEMOTEXHHYECKUE MPUEMBI ISl 3alIOMMHAHUS TOHA KUTAWCKUX HEpOrNIU(OB, U
KOHTpoJbHas (9 den.).

Peszynomamul u ux obcyscoenue

Kuraiickuii sS3bIK CIOXKEH U U3yUYCHUS, MIPEXkKAE BCETO U3-3a TOHOB, HEBEPHOE HCIOJIH30BaHUE KOTO-
PBIX MOKET UCKA3UTh CMBICII CJIOBA U IaXKe 1eJIoro npeanoxenus. [103ToMy ¢ mepBoro aAHs 00y4eHUs BaKHO
00paTHTh HAa HHUX JOJDKHOE BHUMAHHUE, TPAKTHKOBATh ATOT acleKT. BEIydnTh KHTalickie TOHa MOXHO C HC-
MOJIb30BAHUEM PA3HBIX PECYPCOB H TIPUEMOB.

«Hcnonp3oBaHre MHEMOTEXHUKU JUUIsI 3alIOMUHaHUsT 0e3 3yOpeKKH, WHIWBHYAITBHBIA MMOJ00p acco-
OUaluid — Xopollee MOACIOpbe ISl U3YYCHHsI eBPONEHCKUX SI3BIKOB M mustdo B cliydyae ¢ KHUTaHCKHUM»
[1; 10, 11].

CrnoBa «MHEMOTEXHUKa» U «MHEMOHHKa» 0003HAYaroT OJHO M TO K€ — TEXHUKa 3anoMUHaHus. OHH
MPOUCXOJIAT OT rpedeckoro «mnemonikony» — uckycemego 3anomunanus. CAUTACTCS, YTO ITO CIOBO MPHIY-
Mmai [Iudarop Camocckmii (IV B. 10 H.3.). MCKyCCTBO 3allOMHMHAHHWS Ha3BaHO CJIOBOM «mnemonikon» mo
MMEHH JpEeBHETPEUCCKOI OOTHHM IMaMITH MHEMO3HHBI — MaTepH IeBATH My3 [2].

MHeMOTeXHHKa — HCKYCCTBO 3allOMHUHAHHUS, COBOKYITHOCTb PUEMOB U CIIOCOOOB, 00JIEryaromumx 3a-
MOMUHAHUE U YBEIMYNBAIOIIUX 00bEM MaMsTH MyTeM 00pa30BaHMs UCKYCCTBEHHBIX accoluanuii [2].

MOHO UCTIONB30BATh JIBA METO/Ia MHEMOTEXHUKH JIJISI 3aIIOMHHAHMS CIIOB: METOJ[ paccKaza M METOJ
nyremecTBus. [Ipy UCTIONL30BAaHUN METOJIa PACcCcKa3a HAJI0 COCIUHATH CIIOBA JPYT ¢ ApyroM. JIro0oit MoxeT
0e3 0COOBIX yCHIIHI BCTIOMHHTH CIIOBA, CBSI3aHHBIC OJTHUM paccka3oM. OJIHAKO €CIIH MOMbITAThCS 3alIOMHUTh
UX CIIHCKOM, TO MOXHO 3allOMHHUTH TOpa3Z0 MEHbIIe cioB. [Ipu mpuMeHeHnu BTOPOrO METOa YENOBEK OT-
MPaBJSIETCsl B MyTELIECTBUE U BCTPEYAETCsI C MpeAMETaMu, JI0IbMH, TOHITUAMH, KOTOPbIE HEOOXOIUMO 3a-
noMHUTH. OH UCIOJB3YET NPOCTPAHCTBEHHYIO MaMsITh, YTOOBI CBA3ATh IPYT € APYIOM CllydaiHble parmeH-
ThI HH(OPMALIKH.

CuIIbHBIC DMOIIMH W 9yBCTBA (aOCypa, OTBpaIleHHE, CMYIICHHE, CMEX, CTPax) MOTYT CIIOCOOCTBOBATh
CO3JIAaHHIO SIPKHUX accolruanuii. [l UCroIb30BaHMs MPUEMOB MHEMOTEXHUKH YCIIETHO MOKHO PUMECHHUTD
3araxu, 3ByKd 1 BOOOpakeHHe.

Wzyuatomye KUTaHCKUI S3BIK MOTYT CTOJKHYTBCS C PSIOM MPOOJEM, CBSI3aHHBIX C BBIOOPOM TOHA.
PaccmoTpum nx noapoGHee.

1. HeB03MOXHOCTH pa3yaTh TOH HA CITyX.

CryneHT Ha HadalbHOM OJTare oOydueHus He auddepeHIUpyeT H3MEHEHHWE TOHA, HE IOHUMAs,
YTO CJIOTH UMEIOT Pa3HbIe OTTCHKH.

Hanpumep, ma, md, md, ma. Bce cnoBa 3By4aT oamHakoBo. OZHAKO OHU MEHSIOT CBOE 3HA4YEHHUE
B 3aBUCHMOCTH OT ToHa:§5-ma (Mama); fk — md (konomns); & — md (nomanp); = — ma (pyrats).

2. HeB03MOXXHOCTH BOCIIPOM3BOIUTEL OA30BBIC TOHA.

CTyIeHTHI CIBIIUT pa3Hble TOHA, HO TOYHO HE MOTYT BOCIIPOM3BECTH UX. B JaHHOM cilyyae OHM JOJK-
HBl HAYYUTHCSI UMHUTHUPOBATh HOCUTENEH s3blKa. Takke MOXKHO 3amucaTh ceOsl, IpOCIyliaTh, CPaBHUTH C
MPaBUWIBHBIM IPOU3HOIICHHEM.

3. HeB03MOXXHOCTB 3aIIOMHUTE TTPABMIIHHBINA TOH.

CTyJeHThI CNBIIAT TOHBI, IPOU3HOCAT HX, C MCHOJIh30BAHHEM NMHMHBUHbB, OJJHAKO 0€3 NMMHBUHS OHH HE
MOTYT BCIIOMHHTH TOH. JlaHHast mpo0JieMa 4acTo BCTPEUaeTcs, U OHA CBsI3aHa ¢ HEOPE)KHBIM 3allOMUHAHUEM
6o cinoBa, 1100 ToHa. HeoOX0auMo yuuTh Ka)10€ CIIOBO M CBOWCTBEHHBIN €MY TOH.

4. HeB0O3MOKHOCTb BOCIIPOM3BOIUTH TOHA B KOHTEKCTE.

CrnoBa He CyIIECTBYIOT BHE KOHTEKCTa, BHE MPEJIOKCHHUS. 3Has!, KaK TPOU3HOCUTCS CIOBO H30JIUPO-
BaHHO, CTY/ICHTHl HEBEPHO MPOHM3HOCST €T0 B CEPEIMHE MpeUIoKeHus. [IoMoub pemuTh 3Ty podieMy Mo-
KET TOJBKO IMPAKTHKA PEUH.

5. Hesnanue (pOHONOTHYECKHUX TIPABUIL.
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®DOHOJIOTHS N3yYaeT OPraHU3AIINIO 3BYKOB B S3bIKE M TO, KAK OHU B3aWMOJICHCTBYIOT JIpYyT ¢ IpyromM. B
KHTaHCKOM sI3bIKe HEOOXOMIMO 3HATh, KaK TOHA BIUAIOT APYT HA APYyTa.

Heobxomumo oOpatuTs BHUMaHHE Ha CIEAYIONIIE MOMEHTHI:

— B 3aBUCUMOCTH OT KOHTEKCTa TPETHI TOH MEHSETCS,

— /"— Tax e B 3aBUCUMOCTH OT KOHTEKCTA MEHAETCS;

— U3MEHEHUE HEUTPAIBLHOIO TOHA.

UrHopupoBaHue 3TUX JeTanell MOXKeT MpUBECTH K mpobiemaM. Ecnu mrony roBopat OBICTPO, TO TOH
Toke Oyner menartbea. Hanpumep, HL/R4f- wo yé hén hio (S Toke %UBY XOPOIIO) MOKET IIPOU3HOCUTHCS
kak wo yé hén hdo, HO B eCTeCTBEHHOM peun 00BIYHO HpeBpainaeTcs B wo yé hén hao.

6. CwmemmBaH¥e TOHOB M HHTOHAIIWH.

Yacro sroii HE BUAST Pa3HUIBI MEKy TOHOM W WHTOHAIMeH. TOH MPUCYI] TOHOBBIM SI3bIKaM, K KOTO-
PBIM OTHOCUTCSL U KUTaCKUI. BpicoTa TOHa ciora B HEM ONpENEsIeT JIEKCUUECKOe 3HaUeHue ciora. B to
BpeMs KaK WHTOHAIUS HE MCTIONB3YETCS ISl Pa3IndeHHs CIIOB, @ IPUMEHSETCS I TOTO, YTOOHI 3a1aTh BO-
poc, mepeaaTh AMOIUU ToBopAmero. Cienyer MOMHUTh, YTO MHTOHAIIMS B KUTAWCKOM SI3BIKE HE MCHSICT
TOHA CJIOBA.

YUtoObI M30ekaTh MEPEUNCICHHBIX BEHINIEC TPOOIeM, HEOOXOMUMO CO3HATEIHHO 3amoMuHaTh ToHA. Cy-
IIECTBYET OOJBIIIOE KOJTUIESCTBO METOAMK, CIIOCOOOB M COBETOB IO U3yUCHUIO KATAHCKOTO S3bIKa U 3aITOMH-
HaHUs uepormudos [3].

B manHO# cTaThe MBI OCTAHOBHMCS Ha IIOCTPOSHUH ATOPUTMA CO3HATEIFHOTO 3aIIOMHHAHUS TOHA.

I'maBHas MBICAUTENBHAS OMEpaIisi B MHEMOTEXHHUKE — 3TO MBICIUTENbHAS OINEepanus «COoeInHEeHNe
00pa3oBy, T.¢. 3aIOMUHAHNE OCYIICCTBISICTCS HE MaMSThIO, a C IIOMOIIbI0 MbIIUTeHUs. Kax b pas, coenu-
Hsis 1Ba 00pa3a B CBOEM BOOOPaKEHUH, MBI 3aCTaBJISIEM CBOW MO3T 3alIOMHHUTH 3Ty CBS3b, MBI CO3HATEIHHO
KOHTPOJIUPYEM TIPOIIECC 3aTIOMUHAHMS, YIIPABIISS UM [2].

Pesynbrarel ampoOamnuyu METOAVKYU 3allOMUHAHHS TOHA C HCIOJB30BAHUEM IMPHEMOB MHEMOTEXHUKH,
MOKA3bIBAIOT, YTO CTYACHTHI KCICPUMEHTAILHON T'PYIMIIBI C MEPBOTO pasza 3allOMUHAIOT TOH. MHOTIa OHHU
MOTYT 3a0BITh CaMO CJIOBO, HO IOMHHTH TOH.

Paccmotpum mpuMeps! stereHn (paccka3oB), CO3IaHHBIX aBTOPAaMH CTAaThU JUIA 3alIOMHUHAHMS HAIpaB-
JieHUs] TOHa. BaskHO MpOroBapuBaTh 3TH UCTOPUU-JIETCHIBI BCIYX, MPEACTABIAS B TOJIOBE KAPTUHKY, CO3/1a-
Basi aCCOIMATUBHBIN PsiJl.

Kaxk yxe OBUTO OTMEYEHO paHbIlle, KHTAWCKUHN S3BIK — SI3BIK TOHAJIBHBIA. ONMH U TOT XK€ Heporiaud,
MPOYUTAHHBIA PAa3HBIM TOHOM T0JIOCA, MOXET O3HAYaTh COBEPIICHHO pa3HbIC Bellu. B kuTaiickoMm s3bIke
CyILECTBYET 4 TOHA.

[-i1 TOH UMeeT BBICOKYIO POBHYIO MEJIOJIUIO.

CrnoBa, umetromue [-if TOH, HaIEISIOTCS YEPTaMU MOCTOSIHCTBA, YCTOHYMBOCTH, BBICOKOTO, HEOECHOTO
TMOJIO’KEHUST; TTOBCEMECTHOCTH HJIH BE3/ICCYIIHOCTH.

Jii — mao (xomxka). OHa Bceraa ryiser 1o cebe, Beera JIacKoBasi, BCEria JIOOUT CHIETh BBICOKO, Ha-
Bepxy. [Ipencrasisiem cebe KoMKy Ha mkady.

MNE — kafei (xode). Jlromu Beerma u Besae mbeT Kode. Hauan muth Koe — BTAHYIICS, 5TO HAMONITO U
MTOCTOSTHHO.

F — shii (kuura). OHa HOCTOSHHBIN CITyTHHK YelIOBEKa 00pa30BaHHOro. KHUIY BCeraa yuTaror.

CrnoBa, nmerommue 11-# TOH, HaieIeHBI KPaTKO#, OBICTPOM, BOCXOIAIIEH Meoauel. 31ech YMECTHEI HC-
TOPUHU O POCTE, IBUKCHUU BBEPX, CTPEMIICHUU K CBETY. MOXXHO COYMHHUTH UCTOPUU O TOpaX, BO3BBIIIICHHO-
CTSX, YCTPEMJICHHH B30pa K HeOecaM.

N~ rén (denosek). YenoBek, My>KUnHA, KaK aHIJIMACKUN «many». MOKHO BCIIOMHUTH HCTOPUIO AaMma,
JKeNaromero ObTh moo0HEIM bory. JIto0oMy My>kunHE CBOHCTBEHHO CTPEMIICHUE K POCTY H Pa3BUTHIO.

[F]%¥ — téngxué (0aHOKIACCHUK). DTO YENOBEK, C KOTOPHIM Bbl BMECTE POCIH, CTPEMMIIUCH BBEPX K
3HAHUSIM.

/& — chd (4aii). TlpencrasinseM, Kak B BBICOKOTOPBE JIIOJU TSHYTCS BBEPX 3a JIMCTOUKAMH, COOMPAIOT
yaii. BcnomuHaeM 0 TOM, 4TO XOpOIIUi Yaif — 3TO caMble BEpXHUE JTUCTUKHU.

[Tpu 3anomunanuu IlI-ro ToHa, IMEFOIETO HUCXOASIIE-BOCXOISIIYIO MEIOAMIO TOJIOCA, MBI 00pamaeM
BHUMaHUE Ha HEMPOYHOCTh, HEMOCTOSTHCTBO, MEPEMEHYMBOCTh, HECTAOWIHLHOCTh, KAIPU3HOCTH, CIIOCOO-
HOCTbH K THOKOCTH 1 OBICTpO amantannu. Takke BO3SMOKHO HCIIONIB30BAHNE UIEH YIIBIOKH.

7L~ nii (KeHIMHA). Y IbI6ar0masncs KeHIMHA YacTO KOKETHUYAET, KAPH3HUYAET U MEHSET CBOE MHE-
HUE.
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¥i) — gou (cobaka). OHA YaCTO MPBITAET: TO BHU3, TO BBEPX. XBOCTHK Y HEE TOXKE 3aKOPIOUKOM.

IV-it ToH, UMeIOLTNIT KPaTKyIO0 HUCXOSIIYI0 MEIOAMIO TIPHUKa3a, MOKHO OOBSICHATh Yepe3 KOHLIENT aB-
TOPUTAPHOCTH, TUKTATOPCTBA, TMOO Yepe3 cpaBHEHHE OOBEKTA C IPYTUM OOBEKTOM, MPUTSKEHHSI K 3eMIIe.

B — baba (nana). Tlpu 03HAKOMJIEHUH C 3TUM CIIOBOM MOJIOJOH ayJUTOPUH MOKHO CO3/aTh B I'O-
JI0BE 00pa3 TOJCTOTO Marbl ¢ My30M, KOTOPOE TSHET ero BHU3. /| B3pOCHBIX YYaCTHHKOB MOKHO MPHIY-
MaTh 0oJiee HHTEPECHBIE UCTOPUH.

BB BB — didi (Mnammmit 6pat). Mnagmmuii 6paT Beerjia HUKe POCTOM, 4eM CTapIInii, OH OIIIKe K 3eMIIe.

8 — dan (a#ino). B maHHOM cilydae yMeCTHO BCIIOMHHTH CKa3Ky 1po Kypouky Ps0y, siiio kotopoit
«yTIaJIo U Pa30oMIIOCh.

Hcnons30BaHne MHEMOTEXHUKH IS 3aTIOMUHAHMS TOHA TJIAr0JIOB TAKXKE 0Ka3aJI0Ch 3PPEKTUBHBIM.

[-i1 ToH.

W7, — chi (ectb). ECTh ¥ IUTh 4eN0OBEKY, KAK U BCEMY )KHBOMY, HY’KHO BCET/IA.

&) — hé (muth). BaXkHO MUTH BOMY MOCTOSHHO.

' — sheng (poxnarees). PoxmaroTcs Bee v Beerna.

II-# ToH.

¥ >] — xuéxi (yuutncs). Yueba — 3TO pocT, pa3BUTHE, IPOrpecc U NoabeM. Yueba — 3TO JBUKEHUE
BBEpX, Uepe3 TEPHHU K 3Be31aM. B ciydae 0co00 MHTENIEKTYaIbHON ayIMTOPUU: per aspera ad astra.

152 — dii (amTate Benyx). UTeHUe, Kak ¥ yUE€HHE, STO Pa3BUTHE.

[II-# ToH.

S — mai (mokynats). [TokynaTenbckast criocoOHOCTh — TepEeMEHHast BEJIMYMHA, Mbl HE YacTo JIeTIaeM
0COOEHHO JTOPOTHE IMOKYITKH.

15 — ging (npurnamate). Ecay Bac MpUIIacHiid B TOCTH CETOMHS, TO 9TO HE 3HAYMT, YTO Bac MPUIJIa-
CSIT 3aBTpA.

IV-ii ToR.

A% — zuo (camutbes, cuaeTh). [IpUcakuBasch, YENOBEK MPUHUMAET HU3KOE TMOJOKEHHE, OMYCKAETCS
HUKE.

S& — mai (npogaBath). MOXKHO IPEICTaBUTh, KaK IPH IPOAAXKe Yero-HuOyab ICHBIM IafaloT B Kap-
MaH. Taxke yMecTeH TEpMHUH «yHajiil JeHbIH», KaK [IPU TEPEBOJIE CPEACTB IEKTPOHHBIM CIIOCOOOM.

T — shuijido (cmatw). UenoBek cOMT Jexka. ECIM CPaBHUTH CIIIIErO YETOBEKA ¢ CHAAIIMM WM
CTOSIIIUM, TO €T0 TOJIOKEHHE HIDKe, Ormke K 3emiie. 110 cpaBHEHHIO ¢ CUASILINM WIH CTOSIIMM, TOJO0KEHUE
Tena 0oJiee HU3KOe, OJIMKE K 3eMIIE.

B kadecTBe ycmnutenst [IA 3allOMHHAHMSA TOHA KHUTAHCKUX CIOB MOXKHO TakXe PEKOMEHIOBATh WC-
MOJIb30BaHue IBeTa. Kak MBI y)Ke Mucalv BBINIE, JyYIlle BCETO B MPOIECCE 3allOMUHAHUS MPUMEHSITHh Kak
MOKHO OoJibllie OpraHoB 4yBcTB. HeoOXoamMo He MpOCTO MPOUYUTATh CIOBO, HO M TIPOU3HECTH €r0 YETKO,
Hamucarb, IpocIymaTs. Mo3r npoie 3allOMHUT TOH, €CITU €CTh BO3MOXKHOCTh HCIIONB30BaTh CUCTEMY IIBE-
TOBOT'O KOJMPOBAHUSL.

B kauecTBe cloBaps-TpUIIOKCHHS B HACTOAIICE BPeMs HAHOOJBIICH MOMYJSIPHOCTHIO O0JIagacT mpH-
JIOKeHUe frainchinese, MO3TOMY MBI OyJieM TNPUAEPKUBATHCSA IIBETOBOM PACKIAIKK ITOTO MPHUIIOKEHHS.
CroBa I-ro ToHa pa3pabOTYMKH OKPAaCHIIM KPAacHBIM LIBETOM, cioBa II-ro Tona — xentbim, 1II-ro — 3ene-
HbIM, [V-ro — cunuM. HeoOxonuMo BRIOpATh TOT IBET, KOTOPBIA HCIIONB3YETCS B CIOBape MPUIOKCHHUS,
KOTOPBIM TUTAHHUPYET MOJIb30BATHCS CTYACHT.

Jns Tex, YbMM TOMHHAHTHBIM THIIOM BOCIIPHSITHSA SIBISIETCS BU3yaJbHOE BOCTIPHUSITHE, MOXKHO MPOCTO
3aKpalIuBaTh CI0OBa TEM WM UHBIM IBETOM [4]. JIJI OCTAIBbHBIX MOYKHO MOAKPEIUISTh IIBETOBOE COITPOBOXK-
JICHHE UCTOPHEH-TIeTeHIOM.

PaccMoTpuM B KadecTBe WILTIOCTPALMK HEKOTOPHIE MPHUMEPHI, MPEACTABICHHBIE B CTaThbe BBIIIE, WC-
MOJIL3YS B KAYE€CTBE JAOMOIHUTEIHLHOTO (DacHiIMTaTOpa 3allOMUHAHMSI TOHA I[BET.

M — mdo (komka). OHa Bceryia TyJIsIeT 10 cebe, BCeryia JacKoBasl, BCET/Ia JIIOOUT CUIETh BBICOKO, Ha-
Bepxy. [Ipencrapisem cebe KOMKY Ha mkady.

Mo>kHO HapHCOBaTh KOIIKY KPaCHOTO IBeTa. Takke MOXKHO MPEJICTABUTh KOIIKY KPacHOTO I[BETa, KO-
TOpas BCerja IyJiseT o KpacHOMY KOBpY, BCETa JacKOBast, BCET A JIIOOUT CUIETh BEICOKO, HABEPXY.

WNE — kafei (xode). Jlromu Beerma u Besae mbeT Kode. Hauan muth Koe — BTIHYIICS, 5TO HAIO0JITO U
nmoctosHHO. [IbeM Ko(he U3 KpacHOH Yaliky, HAUBAs €ro U3 KpacHOH Ko(de-MalluHBI.
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N — rén (4enoBek). YenoBek, My>KUnHa, KaK aHTIMHCKUN «many. MOKHO BCIIOMHHUTL MCTOPHIO AJia-
Ma, JKeJIaroIero ObITh MogoOHEIM bory. JItobomMy MyX4nHE CBOWCTBEHHO CTPEMIJIEHHE K POCTY M Pa3BUTHIO.

YenoBeka, MyK4iHY, AJlamMa TPEJCTABIIIEM B XKeJITOH (yTOOJKE, HIIYIIEro BBEPX IO KEJITOH JIECTHU-
Ie.

MO03KHO HCITONIF30BaTh IPYTHE MPUEMBI JIJIsl aCCOIMATUBHOTO Psi/ia «IIBET—TOH.

Kpachwiil 1BET: KpOBb, OTOHB, KpacHast KOBPOBas IOPOXKKa, KpacHbr deppapi. ..

Kenmuui: conHIle, 30J10TO, MECOK, MYCTHIHA. ..

3enenviil: TpaBa, PaCTUTEIHLHOCTD, JIEC, YT, IPKYHTIIH. . .

Cunuii: 5e00, BOJIa, pydei, BOAOIAL. . .

Kak npenonaBaTens, Tak U CTyJIEHT, MOKET H3MEHHUTh TOAOOPKY IIBETA JJISI COOTBETCTBYIOIIETO TOHA.
HekoTopsie m0111 MHTYUTHBHO CKJIAIBIBAIOT APYToil HAaOOp, TOITOMY I[BETOBAsI aCCOLMAINS — CYT'y0O HH-
TUBUIYaIbHOE JIEINO.

Takum 00pa3oM, MBI PaCCMOTPETH Psii IPUMEPOB UCTOPHM, KOTOPBIE MBI HUCIIOJIB3YeM ISl 3alIOMUHA-
HUS TOHA KuTaiickux uepornudos. MHorma Mbl mpeanaraeM CTyJeHTaM OOBSICHUTH, MMOYEMY TO WM WHOE
CJIOBO MMEET OMpEIEIICHHBIA TOH, U OHM JIy4YIlle 3alIOMUHAIOT CBOM MCTOPWH, YAaCTO CPAaBHUBAIOT UX C BEp-
CUSIMH APYT Apyra. MBI IPOCUM HX MPEICTABUTh, KAKUE OIIYIIESHUS BBI3bIBACT TO WK HHOE CIIOBO, KAK OHO
3BYYHT, KAKHE SYMOIIUHU BBI3BIBAET. DTO CIIOCOOCTBYET 3aKPEIUICHUIO MaTepHalia B CTPYKType MO3Ta.

Raxnouenue

D¢ heKTHBHOCTD 3aKPEIUICHHS B JOJITOBPEMEHHOM MaMsATH TOHA HEPOrir(da y UCIBITYEMBIX KCIIEpH-
MEHTAJILHOM TPYMIIBl OKa3anach BBILIE, YEM Y MCIBITYEMBIX KOHTPOJIBHOM Ipymnibl Ha 13 %. DT0 roBopur o
TOM, YTO JaHHas MeTozuKa d(h(QeKTHBHA.

Wrak, ucnonap3oBaHue MHEMOTEXHUUECKUX IPUEMOB I 3aIIOMUHAHUS TOHA KUTAHCKUX HMEporyngoB
CHOCOOCTBYET MaKCHMAJIILHOMY Pa3BUTHIO OOpa3sHOrO MBIIUICHHS, CO3JaHUIO YCTOMUMBBIX accOMaluii, a
TaKXKe YBEIMUCHHUIO BPEMEHH KOHIIEHTPAL[H BHUMAHHUSL.

Mgl cornacHsl ¢ A. 3elbIUHBIM, YTO JIF00OE€ MBIIIJIEHUE, Ja)Ke HAa CAMOM IIPUMUTHUBHOM YPOBHE, MOX-
HO paccMaTpuBaTh KaK CEMaHTHYECKHH aHATN3 — BOCHIPHITHE U NepepadOTKy WHPOPMALIUH, OCTYNAIOIEeH
W3 BHEUIHETO MHpa WM, B YaCTHOM Clly4yae, U3 COOCTBEHHOT'O BHYTPEHHEIO COCTOSHUS [5], MOITOMY Npea-
CTaBJICHHBIE BBIIIIE ACCOLUATUBHBIC MCTOPUH-JIECTEHIBl HE MMEIOT YHMBEPCAJIBHOIO XapakTepa: B KaXKAoH
BO3PACTHOI rpymie, Ui KaXI0W penpe3eHTaTUBHON CUCTEMbl BOCIIPUATHS, I KOKJOr0 ICUXOTHUIA JIM4-
HOCTH KOHTEHT OyJIeT UMETh CBOI BEKTOp pa3BUTHAL.

Taxum 00pa3oM, C IEPBBIX 3aHATHH ciexyeT o0palaTh JOKHOE BHUMaHUE Ha 3allOMUHAHKUE TOHA KH-
Taiickoro ueporiuda, a UCIOJIb30BaHUE MHEMOTEXHUYECKUX IIPHUEMOB 3HAUUTEIBHO OOJETYUT U pa3HooOpa-
3UT mpouecc 00yUYeHHUsI.
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H.A. Pynrm, JI. A Cunoposa

KbiTaii neporiudrepinid YHiH cakTay YUIiH KaTTay
TeXHUKACBIHBIH JAiCTePiH KOJIaHY

Maxkana Kpitaii nepornudTepiniy YHIH ecTe cakray YIIiH )KaTTay TEXHHKACBIHBIH OICTEPiH KOJIaHyFa
apHasraH. Kazipri yakerrta LIbiFpicieH OaiiinaHbIc HBIFAMBIN, aqaMaap KbiTail TiTliHe Ko0ipeK KbI3bIFYIIBLIBIK
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apHasraH. by, eH angsIMeH, co3/iH, TINTi COMIEMHIH TOJBIK MaFbIHACKIH OypMalaii anaTblH oyeHaepre Oaii-
JaHBICTBI YipeHy KublH. COHIBIKTaH OKYyIbIH OipiHIIN KyHiHeH 0acTam onapra THICTi Ha3ap ayaapblll, OCHI
ACIIeKTiHI )KaTTBIKTHIPY MaHbI3abl. KpITall TiniH yitpenyinep Gipkarap npobiemanapra tamn 60Iybl MyMKiH,
MBICAIIBL: €CTY apKbUIbl IBIOBICTHI aXKbIpaTa ajMay, HEri3ri eKIiHAI IIblFapa anMmay, JAYpbIC ABIOBICTBI €cTe
caKTay MYMKIH €MEeCTiri, KOHTEKCTe eKIIH/I IIbFapa aiMay, (JOHOJIOTHSUIBIK epexernep i Oinmey, IBIObIcTap
MEH MHTOHALMSIIAp/bl apajacTeipy. Op TYpJI pecypcrap MeH d9AiCTepAi KOJJaHa OTBIPHII, OyJI Moceneepai
miemnryre, KbITail peHKTepiH yipeHyre Oomambl. 3epTTeyAiH HBICAHBI KbITal HEepOrIUQTEpiHIH 3epTTeyne
KOJIJIaHBIIAThIH JKaTTay TEXHUKACBIHBIH dJicTepi. 3epTrey GapbIChIHIa MbIHA MIHAETTEDP KOWBULABL JKaTTay
TEXHUKACHIHBIH 9MIICTEpPiH KOJIaHA OTBIPHII, KbITall KeHiNKepsepiH ecTe cakTayAblH THIMAI 9[iCiH aHBIKTAy.
OMICTIH THIMALTIr ToXipubenik Typae Tekcepinai. Makanaaa aBTopiap AbIOBICTHIH OAaFbITBIH €CTE CaKTay
YLIIH jKacaraH aHbI3JapAblH (SHriMerepiiH) MbIcanfapblH KapacThIpFaH. Bysl aHbI3 oHriMenepiae CyperTi
eJIECTETill, aCCOLMATUBTI KaTap jkacay apKbUIbl JaybICTall aiiTy MaHbI3/bl. KpiTail neporiudTepiHiy yHIH ecTe
CaKTay YILIH jKaTTay TeXHUKACBIHBIH dJiCTEepAi KOJIaHy OeiHeni oiiayablH MaKCUMAaNIbl JaMybIHa, TYPAKThI
GipJecTiKTep/iH KYpbUTybIHa, COH/Iail-aK IOFbIPJIaHy YaKbIThIH apTTHIPYFa BIKIAI eTe/i.

Kinm ces3oep: KpITaii Tini, nepornud, OpI0bIC, 9yeH, MMHBHHB, KaTTay TeXHUKACHIHBIH o[iCTEpi, CAaHAIEI ecTe
caKray, eCTe CaKray.

N.A. Rungsh, L.A. Sidorova

Using mnemonic techniques to memorize the tone of Chinese characters

This article is devoted to the use of mnemonic techniques for memorizing the tone of Chinese characters. At
present, the ties with the East are strengthening, and more and more people becomeinterested in Chinese. It is
difficult to study primarily because of the tones, the incorrect use of which can distort the meaning of a word
and even a whole sentence. Therefore, from the first day of training, it is important to pay due attention to
them, to practice this aspect. Students who study Chinese may face a number of problems, such as: the inabil-
ity to distinguish the tone by hearing, the inability to reproduce the basic tones, the inability to remember the
correct tone, the inability to reproduce the tones in context, ignorance of phonological rules, mixing tones and
intonations. To solve these problems, one can learn the Chinese tones using different resources and tech-
niques. The object of the study is the mnemonic techniques used in the study of Chinese characters. In the
course of the study, the following task was set: to determine an effective way of memorizing Chinese charac-
ters using mnemonics. The effectiveness of the method was tested experimentally. We have considered ex-
amples of legends (stories) created by the authors of the article to remember the direction of the tone. It is im-
portant to say these stories-legends aloud, presenting a picture in your head, creating an associative series.
The use of mnemonic techniques for memorizing the tone of Chinese characters contributes to the maximum
development of imaginative thinking, the creation of stable associations, as well as increasing the time of
concentration.

Keywords: Chinese, character, tone, melody, pinyin, mnemonic techniques, conscious memorization,
memory.
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The use of multilingualism in excursion classes in biology
(on the example of the greenhouse of the children's
and youth center for ecology and tourism)

Education is an area of social and cultural human’s life, which is made becoming spiritually mature, highly
moral person, able to defend the universal, common cultural values. Education is impossible without accom-
plishment, and accomplishment should be targeted. Multicultural component in the educational system of any
educational institution at the moment is vital, especially in our multinational country. A special place in the
education of children and adolescents take humanities, and in particular the study of foreign languages by
children. At the present stage in the conditions of intercultural communication is becoming increasingly
common model of multilingual education. In this regard, the fundamental purpose of education should be
training people in the new model of development of the international community based on universal, global
values, the formation skills in children and teens to communicate and interact with representatives of neigh-
boring cultures and in space. Educational institutions not only provide the necessary general and professional
knowledge, but also to translate socio-cultural values form the patterns of behavior and skills of intercultural
communication, contribute to the formation of an international, multi-cultural identity of the individual.

Keywords: multilingualism, excursion classes, biology lessons, greenhouse, children's and youth center,
communication and activity operations, regional component, intersubject relations.

Introduction

In the conditions of innovative development of education the main goal is to build a model of learning,
which would create the conditions for the adoption by teachers of new ideas, approaches, new features and
ways of pedagogical activity, one of which is the introduction of multilingual education in subjects of natural
— mathematical cycle [1;3].

The first President of the country, N.A. Nazarbayev, set a fairly high bar for national education. Educa-
tion should become competitive, high-quality, so that graduates of the Kazakh school can easily continue
their studies in foreign universities. The introduction of three-language education in the educational process
of a comprehensive school is, of course, a significant step forward in the implementation of the Concept of
Education Development of the Republic of Kazakhstan, one of the basic competencies of which is
trilingualism.

Trilingualism is a necessity that the head of our state spoke about in his Address. The widespread trans-
lation of office work into the state language requires deep knowledge of it, for the integration of Kazakhstan
into the world space, you need to know English, and Russian is necessary as a language of interethnic com-
munication [2; 25].

The main goal facing teachers and students of schools is the development of a multicultural personality
who knows the customs and traditions of his people, speaks several languages, is able to carry out communi-
cative and activity operations in three languages, and strives for self-development and self-improvement.

Knowledge of Kazakh, Russian and foreign languages is becoming an integral component of the per-
sonal and professional activities of mankind in modern society. All this in general causes the need for a large
number of citizens, practically and professionally, who speak several languages and receive, in this regard,
real chances to take a more prestigious position in society, both socially and professionally.

In the annual Address of the President of the Republic, the need for multilingual education, active in-
troduction of foreign languages into the Kazakh reality is noted, since trilingualism should be encouraged at
the state level. In addition, training in three languages, and, as a result, their knowledge is almost perfect,
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will contribute to familiarizing with the culture and traditions of different peoples. And this is the formation
of a multilingual personality [3—5].

Materials and methods

The question here is: what can each subject teacher really do in their school? Any discipline, including
natural science, can be made a means of learning a language, and at the same time, the assimilation of termi-
nology provides excellent opportunities for not mechanical, but conscious learning of foreign and other non-
native languages. A significant role in the development of words and phrases of a non-native language can
be played by various communicative moments of lessons or group work with students [6; 343].

During the lesson, various forms of inclusion of material in three languages are used, for example, to
create a psychological mood. During the lesson — this is working with text information, reading, translating,
retelling. Such types of work best allow you to increase your vocabulary in biology.

Multilingualism for me is not only a high goal set by our first president, and to which everyone should
strive. The concept of «multilingualism» for me as a teacher is also filled with some aspects of the profes-
sional plan. Namely:

— Implementation of interdisciplinary connections in the classroom, integration;

— Expanding students ' horizons and cultural enrichment by mastering three languages;

— Education of tolerance and internationalism.

The main task at the initial stage of work on the development of multilingualism is to show children
that languages, although limited by the time of the lesson, can be a means of communication and transmis-
sion of information. Students have a very strong motive of curiosity about languages, a great desire to com-
municate with each other. And I am convinced that it is possible and necessary to use this psychological fea-
ture when teaching languages [7; 23].

In the classroom, I post the topic and goal on the board in three languages, so that students can see what
we will learn and what the teacher and students need to achieve by the end of the lesson.

At the organizational stage of the lesson, the children and I greet each other in three languages, then
when conducting a psychological mood, I conduct various trainings with the introduction of a multilingual
component, for example: «Greeting», «Acquaintance», « Wishes for today»:

Kaitbipss! Tan!

Kaiitsipsr Tay caran!

KyanbimreiMeI3 caras!

Good morning!

Good morning to you.

We are glad to see you!

Children are offered a communicative situation; a meeting at an international conference of citizens of
Kazakhstan, Russia and the UK, leaving the children the freedom to choose phrases for building communica-
tion.

Thus, several variants of polylogues are obtained.

While learning new material, I use various active learning methods:

— associative series;

— reference synopsis;

— INSERT (interactive writing system for effective reading and reflection);

— brainstorming;

— group discussion;

— clusters;

— cinquain;

— key terms;

— didactic game;

— working with tests;

— non-traditional forms of homework.

As for physical education minutes, now there are a variety of thematic electronic physical minutes,
which can also include elements of multilingualism.

At the stage of mastering new knowledge, students are offered a glossary of terms in three languages
(English, Russian, Kazakh) with transcription, which they should know. A glossary is a dictionary of highly
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specialized terms in any branch of knowledge with interpretation, sometimes translations into another lan-
guage, comments and examples. If you need to check the pronunciation of a word in English, you can listen
to it online [8; 1]

The selection of multilingual text material for the middle and older age groups can be carried out ac-
cording to such criteria as:

— Accessibility from the point of view of language means,

— Relevance of the problem from the standpoint of universal values and from the point of view of mod-

ern problems,

— Compliance with the speech and life experience of students.

Ecological school (Children and Youth Center of Ecology and Tourism) provides special opportunities
for creative learning of foreign languages (especially English). And this possibility, in our opinion, lies in the
rational organization of excursions to nature and the greenhouse — so that these excursions are filled not
only with natural science, but also with linguistic content. Of course, this will require special erudition and
reading skills from the biology teacher, as well as consultations with philologists (teachers of Russian, Ka-
zakh, and foreign languages). But properly prepared summaries of such excursions, built taking into account
the age and outlook of students, will be of methodological value and used by many teachers for the real im-
plementation of interdisciplinary connections [9; 60].

We have compiled several notes of such excursions-on herbaceous and woody-shrubby plants, on the
names of invertebrates and vertebrates available for observation. But the most interesting was our methodo-
logical work on the organization of linguistic excursions to the greenhouse and arboretum on the territory of
Children's and Youth Center for Ecology and Tourism [10; 362].

Results and discussion

The greenhouse is a subject of special pride for teachers and students involved in environmental circles.
The names of exotic plants are remembered by students of teenage and high school is not so easy and simple.
Most often, they are well known to those students who create something in the greenhouse with their own
hands and take a constant part in the care of plants. But it is the names of exotic flowers that can reveal not
only natural science, but also language talents in our students. By teaching students to think about words, we
will give them not only an interesting and meaningful hobby, expand their horizons, but, perhaps, give
someone a start in life as a future scholar-philologist.

Here are just some fragments of our linguistic tours of the greenhouse, which are of the greatest interest
to the circle members and visitors. And it turns out that some of the inhabitants of the greenhouse are quite
ordinary houseplants and have students at home. But not everyone thought about why these plants are called
that way.

Jade tree (Crassula arborescens). This plant is known to many, often lovingly called the money tree.
Compare the English crass (coarse, large, also translated as ignorant) and the Russian word beautiful (which
can also be ascribed not only to the word red: in ancient times, it was a full person who was considered beau-
tiful, especially a woman). Thick this plant, like other representatives of this family, did not become from a
good life: the supply of moisture and dissolved nutrients in the leaves is important when living in arid condi-
tions. The species definition of arborescens has many single-root words in Russian and English. Compare
arbor-wood, forest, bor-northern type of forests, boreas-north wind.

Cordyline fruticosa (Cordyline fruticosa). This exotic plant has the same Russian, Latin and English
names. The reason for this is a straight hard stem: the word cord means wire. Compare also the term chord
(in zoology and mathematics. The species definition of fruticosa is similar to the English fruit and the Rus-
sian word fruit (literally — fruits that grow on branches).

Prickly pear (Opuntia monacantha). This cactus with prickly broad leaves is found in many homes and
institutions, but not everywhere it reaches such a huge size as in our greenhouse eco-school. The name of
this cactus, which is decorative in our country and has become an ecological disaster for Australia, is the
same in all languages. The generic Latin definition of monacantha is easy to decipher: mono-one (compare:
monopod, monologue, monk); The name of the type of Acanthocephala is skrebni (literally «spiny-headedy),
acanthella (larva of Acanthocephala), acantharia (order of radiolarians with mineral needles), acanthodes
(extinct spiny-toothed fish), acantholimon (plant of the family Plumbaginaceae).

Eucharis (Eucharis). Not everyone knows that this plant with beautiful white flowers is called that. The
beautiful Latin generic name of the plant goes back to ancient Greek: eu — good, real (remember cukary-
otes, eustela, eutrophication); charis-love (compare-charisma, the Latin name of Hydrocharis).
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Asparagus Sprenger thick-flowered (Asparagus densiflorus «Sprengeri»). This is a common asparagus,
which is known to everyone, not only as a houseplant, but also as a wild plant, as well as a well-known
kitchen seasoning. From the generic Latin name asparagus comes the Russian name asparagus and the family
asparagus. The Latin root itself (meaning spreading, as well as spreading) is included in the name of another
plant from the cattail family-sparganum (hedgehog). Compare also the English words sparge-sprinkle, sparg-
er-sprinkler). The Latin generic definition also has roots in many well — known words: English dense —
dense, dense, density-density; compare also the words flora, floristics. And the Russian name Frol was origi-
nally written as Flor and meant «flower».

Gloxinia (Gloxinia). Gloxinia will not surprise even an ordinary housewife. This plant of the
Gesneriaceae family is widespread in culture all over the world. The Latin generic (and quite similar Rus-
sian) name means bell, bell (due to the corresponding shape of the flower). Compare the German Glocke-
bell, bell, bell, English clock-alarm, alarm; also English glossal (related to the language), glossary (diction-
ary), and also compare the Russian words voice, voice, vowel.

Nephrolepis. The name of this famous fern, which is the same in Russian and Latin, can be deciphered
without difficulty if you remember the famous words with similar roots: nephron, nephrite (not only kidney
disease, but also mineral), as well as the Old Russian word «lepota» (meaning beauty), the modern word ri-
diculous (with the original meaning of clumsy, ugly).

Epipremnum Golden (Epipremnum aureum). From the generic name of this plant, everyone knows the
element epi -: epilogue, epicrisis, epistolary. Let's also compare the words premium, premium. The species
name needs no special interpretation: everyone knows that aurum is the chemical name for gold. The name
of the jellyfish aurelia means golden. Let's try to find more words of the same root: aura, aurora-with the
meaning of shine, radiance.

Found in our greenhouse and such a popular middle-class flower as ficus-ficus rubber (Ficus elastica).
Ficus is the same name in all languages of the world: as an indoor decorative and as a rubber-bearing plant, it
has been known for a long time. However, similar words-phycomycetes (water fungi), phycobionts,
phycocyanins go back to another Greek root Phycos — algae. Although it is possible that these names are
related: ficuses live in humid conditions and liberally secrete a liquid-milky juice. But the specific definition
of elastica, hinting at its rubber-bearing properties, is heard in such well-known words as elastic, elastic.
Compare also the school name of the eraser eraser.

The most common aloe (Aloé vera), which is difficult to surprise anyone, in our greenhouse was in the
place of honor. And it can not only surprise, but also make you think, especially future philologists. The Lat-
in generic name of this plant, the same in all languages (and came from scientific Latin, and there-from Ara-
bic), is known to everyone. Let's compare the Kazakh word al, meaning power, strength, abilities (as well as
alem-world and the word element). The plant was indeed attributed not only medicinal properties, but also
miraculous, supernatural power. But as for the Latin specific definition of vera with the meaning true, real, it
makes us doubt that the word faith (and the name Faith) is purely Russian. It is a Latin root that has left its
mark in many words of European languages. Compare words such as version, verification, verdict (literally-
the true word). And even the English word very with the meaning very, strongly, extremely has to do with
this root (strongly, excessively — means really).

Fuchsia magellanica (Fuchsia magellanica). This plant then goes out of fashion, then again finds itself
on the crest of popularity. But it is difficult to remain indifferent to its bright flowers. With the specific name
of the plant, everything is clear: it indicates a geographical point — the Magellanic Islands (named after the
famous circumnavigator). And the generic name of the flower itself-fuchsia, fuchsia-can be compared with
the name of the famous dye — fuchsin, as well as the brown algae fucus.

Coleus Blum (Coleus Blumeli). Who does not know this completely harmless «nettle» with colored
leaves! This plant is called the same in Russian and English (in fact, it copies the scientific Latin name). It is
also interesting to compare the English words: cole — cabbage garden, cole-rape-kohlrabi (the Russian name
of this vegetable crop comes from English), cole-seed-surepka, cruciferous weed, cole-slaw-salad of shred-
ded cabbage. By the way, coleus is bred not only and not so much as an ornamental, but as an edible plant
(especially the variety that is called — coleus edible). It is used for food leaves, but especially-nutritious and
rich in starch underground parts.

Aspidistra high (Aspidistra eliator) it is also available in many homes and institutions. The English
word aspidistra translates as Asian lily of the valley (and, quite likely, means this particular genus of mono-
cotyledonous plants of the amaryllis family, which originates from Central Asia). The Latin species defini-
tion is comparable to the word elevator, as well as the English words elevator, elevate — to lift up.
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Hydrangea macrophylla (Hydrangea macrophylla) is familiar to many. We can easily translate the spe-
cies name into Russian: macro-means everything big (compare: macroeconomics, macroscopic), phyllum
means leaf (compare: bryophyllum, phylloids, phyllocladia). But the words hydrangea and hydrangea (equal
synonyms) are in Russian and English, as well as in Latin. Compare the English words horticulture-
gardening, horticulture, ortolan-garden bunting (with the loss of the first letter; the Latin name of this bird is
Emberiza hortulans).

Lemon (Citrus limon) grows not only in our greenhouse, but also in many lovers of indoor plants. Eve-
ryone is familiar with the words citrus and lemon. There are also Russian and English words lime (meaning
also cultivated citrus fruit). But let's remember that the lemon root (which is both in Latin and in European
languages) is part of the names of plants in the family of lead: Goniolomon, Limonium (kermek). Apparent-
ly, it means a tart taste, and also goes back to the word lime — lime. Only here in English this word is writ-
ten as lemon — when mastering the word, a vowel was replaced.

Zantedeschia Ethiopian (Zantedeschia). About this well-known plant is worth saying especially. In eve-
ryday life, it is called calla, but in fact calla is a white-winged marsh and bears the Latin name Calla
palustris. This plant also belongs to the family Araceae, but to a different genus. In the same way as under
the name of asters, we have everywhere bred callistephus Chinese. So these two flowers can go down in the
history of gardening with their incorrect, but well-established names. And the name callistephus in transla-
tion from ancient languages literally means a beautiful wreath (compare: calligraphy and the name Stefan,
Stepan with the meaning of a crown).

Alocasia macrorrhizos (Alocasia macrorrhizos). The plant has an exotic name, but in appearance is fa-
miliar to many. The specific Latin name is easily deciphered: macro-means large, large (as opposed to micro
-); thizome — rhizome. Compare the English word rhizome with the meaning of root, rhizome, underground
part; also the terms rhizoids (analogs of roots in mosses), rhizomoids. We also compare the Kazakh word
riza — prostration, riza — long clothes of priests, the saying «to drink up to the position of riz» (that is, to lie
on the ground).

Kalanchoe (Kalanchoe). This is an extensive group of species in the family tolstyankovyh, of which
many are bred as ornamental and used as medicinal (the juice of these plants has an antimicrobial effect).
The generic name is probably a word of Arabic origin. With kalanchoe, the genus bryophyllum is often com-
bined, which forms brood buds on leaves (bryophyllum literally translates as moss on a leaf; compare: bryol-
ogy — the science of mosses, the word shave-to deprive outgrowths).

Abutilon (indoor maple) (Callianthe picta), (Abutilon picta). The word abutilon itself sounds the same
in many languages: this culture is known all over the world not only and not so much as decorative, but as
fibrous. Its other generic name Callianthe can be deciphered based on the well-known words: it literally
means «beautiful flower». Let's remember the word «calligraphy» — the art of writing beautifully, the name
Anton with the meaning of flower, Anfisa (Antisa) — blooming, the term anthodium — an inflorescence
resembling a single flower. And now it is enough to compare the generic name picta and the English word
picture-picture, then you can understand that in all the names we are talking about a beautiful flower.

Austrocylindropuntia subulata. The word prickly pear as the name of the cactus that gave rise to an en-
vironmental disaster in Australia is known to everyone. But this is not just a prickly pear, and judging by the
complex name, it is also cylindrical (the word cylinder is the same in all languages), and also southern (com-
pare the toponyms Austria, Australia). The specific Latin name subulata is very similar to the English word
subulate and means awl-shaped (it is in the botanical description of plants, and not in the name of the instru-
ment).

Acanthocereus (Acanthocereus). Cereus — a group of cacti with ribbed spiny stems. Compare also the
words: ceramides, ceramics, keratin-with the general meaning of hard, hard, and also the Latin generic name
of cherries Cerasus, English cherry. Russian words cherries and cherries (fruits with a hard stone). Acanto
means prickly, and we are already familiar with this word from some previous names — there are many
prickly plants in the plant world.

Some cacti have beautiful and exotic names, for example, Astrophytum asterias. Apparently, this cactus
is so starry or starry that this root is repeated in the generic and specific name, in Russian and Latin versions.
The roots of Astron, Aster means «star». Compare the words astronomy, astral, the name of the plant aster,
the name Esther, as well as the English word star and the German Stern. The root «fitumy is also quite easy
to decipher — it means a plant: compare-herbal tea, herbal medicine.

And here is another cactus of the same kind, Astrophytum decorated (Astrophytum capricorne). This
cactus has the same «star» generic scientific name as the previous one. But the species definition means, on
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closer examination, goat horns. Compare the Latin name of the nightjar Caprimulgus, the goat willow Salix
caprea, the rye affected by ergot horns Secale cornutum («horned rye»), the English corn with the meaning
of kernel, grain, popcorn, German Kern. Compare Latin cornutum and Russian roots (horns and roots have a
common meaning — as outgrowths).

Ferocactus (Ferocactus). The word cactus (prickly ball) is known to all, and with the word fero-it will
mean «bearing cactus». Compare the words: pheromones, transferases, interferon.

Spotted petal or graptopetalum (Graptopetalum). Compare the first root of the generic name and the
Russian words krap, speckled. Compare also the Latin name of the group of orders Rosaceae
razdelnolepestnye Melophyta choripetalac. And then everything with the name of the plant will become
clear.

Ochitok (Sédum). Sedum acris (Sedum acris) in the wild flora grows in the mountains and foothills; this
species, and a number of other tropical species are used as decorative. The generic name of the plant can be
etymologically reduced to the words sedentary, meeting (meaning-attached), as well as sedative. The species
name of the wild stonecrop acris literally means caustic. Compare the name of the right-winged insect acrid
(it, unlike other locusts, does not eat greens, but insects), the English word acrid with the meaning of caustic.

Pachypodium Lamerei (Pachypodium lamerei). The generic name of this plant in Russian should be
translated literally as «thick-legged». Compare the word podium, the name of the plant podophyll, the spe-
cies name of Sophora pachycarpa, the Russian words pakhi, plow, smell (clothes — that is, put one part of
the clothes on another).

Euphorbia triangular (Euphorbia trigona). The generic name Euphorbia can be traced in the name of a
poisonous alkaloid characteristic of all euphorbiaceae-euphorbin. Compare the Greek element eu — (mean-
ing good, real-for example, eukaryotes) and the English word forbid-prohibition, refusal (that is, the general
meaning-a truly forbidden, poisonous plant). And the specific Latin definition of trigona is translated as tri-
angular; compare-trigonal, hexagonal, Pentagon (a well-known administrative building of a pentagonal
shape).

The Chinese hibiscus (Hibiscus rosa-sinensis). This houseplant of the malvaceae family is familiar to
everyone. In English, this plant is also called hibiscus. The Russian name Chinese rose was given to the plant
because of its Eastern origin and some external similarity of the double flower with a rose. It should be noted
that the word rose (of Latin origin) sounds about the same in all languages of the world (remember the Eng-
lish rose).

Begonia (Begonia), of course, is familiar to everyone. And this is an extensive group of plants, many of
which are bred in culture as ornamental. They quickly multiply by shoots and even parts of the leaf. Com-
pare the Russian words run, escape.

Hippeastrum reddish (Hippeastrum). In this case, the ancient (Greek) element hippus means a horse, a
horse: remember the hippodrome, hippocampus, the name Philip-with the meaning of a lover of horses, fos-
sil horses merigippus and hipparion, hip-hop dance, the English word hip-hip (in horses, the most active part
of the body is the hip). And the word aster means star; this root is also evident in the words astronomy, as-
trology.

Hymenocallis (Hymenocallis). The generic name of this plant can be deciphered as «the owner of a
beautiful veily. The word hymen means the hymen, Hymen — the deity of the marriage bond. Well, the
well-known word calligraphy means penmanship. Yes, we also recall that the correct botanical name of the
garden aster is callistephus, literally-the owner of a beautiful wreath (the name Stepan, Stefan means a
wreath, a crown).

Lime (Citrus aurantiifolia) — this source of refreshing drink also settled in our greenhouse. Compare
the word lime (of English origin) and the Russian lemon: they mean citrus fruit. And the species name
aurantiifolia can be deciphered as the owner of shiny or golden leaves. Remember aurum-the chemical sym-
bol of gold, aura-the golden glow, aurora-the dawn. The Latin root «folium» with the meaning of leaf is also
familiar to everyone; it is easily listened to in words such as folio (thick volume), defoliants (means for re-
moving leaves).

Lemon callistemon (Callistemon citrinus). The ancient basis of «calli», as you know, means beautiful
(remember calligraphy — the art of beautiful writing). Compare the English word stem — stem, trunk. The
Latin species name citrinus is similar to the Russian «lemon»: after all, lemon refers to citrus fruits and bears
the Latin generic name citrus.

Podlesna butcher's broom (Ruscus hypophyllum). The generic name of this plant can easily be deci-
phered by any sufficiently well-read person: hypo-means under, below a certain level, phylum-leaf. It is
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enough to recall the words hypothermia (low temperature), hyposomy (low body weight), phyllocladia (nee-
dle-like leaves), phyllocactus.

Clivia cinnabar (Clivia miniata). Clivia is a genus of evergreen plants in the Amaryllis family. Compare
the English words clive, cleave — split, stick or stay true. Compare the English word miniate-paint with cin-
nabar, decorate with colored drawings, as well as the word miniature (a small color picture). Cinnabar is a
sulfide of mercury — bright red or orange paint.

Pentas lanceolate (Pentas lanceolata). The name of the surgical instrument lancet is the same in both
Russian and Latin. Think also of the lanceolates — simply arranged chordal creatures that resemble this in-
strument in appearance. And the generic name Pentas literally means five, five-fold: indeed, the flower has
five large, well-defined petals. Think also of pentane, the Pentagon.

Nematanthus (Nematanthus). The name in translation into Russian can be deciphered as a thread-like
flower. Compare the name of the class of roundworms — nematodes (literally — filamentous), the name of
the stages of prophase of the first division of meiosis-leptonema, pachinema, zygonema. And now compare
the names Anton (flower), Anfisa (blooming), the term anthodium (inflorescence resembling a separate
flower).

Pedilanthus tithymaloides (Euphorbia tithymaloides). Euphorbia is a common name for the genus eu-
phorbia. It can be traced in the name of a poisonous alkaloid peculiar to all euphorbiaceae-euphorbin. Com-
pare the Greek element eu — (meaning good, real-for example, eukaryotes) and the English word forbid-
prohibition, refusal (that is, the general meaning-a truly forbidden, poisonous plant). But the second generic
synonym — Pedilanthus-can mean flowers on the stem. Compare the English words (scientific terms of Lat-
in origin) pedicel — stem, pedicel, pedicellate-stem. Let us also compare the pedestal (pedestal), and in gen-
eral words with the Greek basis of ped-, meaning both foot, stand, and heir. Recall the names Anton, Anfisa,
the term anthodium (type of inflorescence). The specific definition of titimaloid can go back to the words
titillate-tickle, pleasantly arouse, titivate — preen, and mean gentle, pleasant.

Eupatorium (Eupatérium). A very interesting generic name, which is immediately associated with the
name of the famous resort town of Yevpatoria (which literally translates as a health resort). Let's decipher
this word with the ancient basics: eu-good, real; and also compare the words pathology, pathogenesis,
pathetics. In general, it turns out recovery. And we can also add that this word means the generic Latin name
of the hemp seedling from the family of compound flowers-Eupatorium cannabinum, and is found in the
species name of the medicinal turnip Agrimonia eupatoria.

Syngonium podophyllum (Syngonium podophyllum). It seems like a simple flower, but with an exotic
name. This plant can easily decipher both species and generic names, having at least a minimal vocabulary in
the field of scientific terms. Sin-together (compare: synchronous), gonium — angle (compare: hexagonal —
hexagonal). And who does not know the word podium! Everybody knows the words Triphyllios (trefoil),
Ferocactus (leaf cactus), phylloclades (the leaves transformed into spines).

Naked bougainvillea (Bougainvillea glabra). In the generic name of Bougainvillea, you can see the
English word village(village, village), also compare with the word villa (country cottage) and villans (the
word meaning peasants is known from historical literature, for example, the novels of M. Druon). And this is
a really beautiful arbor plant. The specific definition of glabra with the meaning smooth, naked appears in
the Latin names of other plants. For example, licorice naked Glycyrrgiza glabra, smooth Herniaria glabra.
The English word glabrous means smooth, bald, hairless.

Jacaranda (Jacaranda). This genus of plants belongs to the family of the figwort order bignonieae. These
trees and shrubs (and their 3040 species) are common in the tropics of Latin America. Let's think about
where the name jacaranda (or yakaranda) comes from. Obviously, from the proper name — Jacquard,
Jacques. And this is nothing but the French version of the Russian name Yakov (Polish name Yakub, Turkic
Zhakup or Yakup). This name, which has traveled all over the world, originates in Semitic (or other Eastern)
languages and means heel (that is, the second twin that appeared on the heels of the first). Let us also com-
pare the Kazakh word ayak-leg and the original version of the reading of this name (which is also found in
the Synodal translation of the Bible) — Jacob.

The whip-like aporocactus (Aporocactus flagelliformis). The word cactus does not need to be deci-
phered: everyone knows these rounded prickly plants. But the specific Latin definition is worth thinking
about, remembering similar words: the Latin name of flagellates Flagellata, flagellants (sect of self-
flagellators), also flag (fluttering, waving). And the word form is familiar to all, and it is the same in all lan-
guages (coming to us from Latin).
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Pilea (Pilea). The generic name of this plant literally means hairy. Compare: depilation (a cosmetic pro-
cedure for removing hairs from the body), the term pili, meaning sexual hairs, copulatory fimbriae in bacte-
ria, pilidium-free-floating larvae of nemertinus from the order heteronemertinus (and in translation from an-
cient Greek, the word pilidium literally means felt hat).

There is also such an exotic plant in our greenhouse as Arabian coffee (Coffea arabica), although eve-
ryone knows and loves the products from it. The name of this plant and drink sounds the same in all lan-
guages and countries of the world. The culture itself (a tree of the madder family) came from Ethiopia and
was successfully naturalized in Latin America. The name of the Arabian Peninsula and the word Arab come
from the same root.

And here is another guest from the usual kitchen-the noble laurel, which in our greenhouse is humor-
ously called the «sausage tree». In Latin, it is called Laurus nobilis. The Russian and Latin names are quite
similar. And add the romantic name Laura — it means nothing more than a laurel tree. The species definition
is associated with the Nobel Prize and the name of Alfred Nobel-by coincidence, a truly noble wealthy man
who founded the foundation for the support of scientists and artists. Compare also this species definition in
the Latin names of other plants: for example, Hepatica nobilis.

Conclusion

Thus, specially selected linguistic material and its skillful presentation on excursions arouse increased
interest among visitors to the greenhouse, and also open up further opportunities for cooperation between
teachers of different specialties — linguists and teachers of the natural and mathematical cycle. And Chil-
dren's and Youth Center for Ecology and Tourism as an extracurricular educational institution can become an
excellent base for organizing such ecological and linguistic excursions.
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Buosorusian 3kcKypcHsiIbIK cadaKrapaa KenTIATIKTI KOJgaHy
(basianiap MeH kacecnipiMaepaiH IKOJIOTHs JKIHE TYPHU3M
OpPTAJILIFBIHBIH OPAHIKepesiChbl MbICAJIbIH/AA)

BimiM — Oy agaMHBIH QJICYMETTIK-MOAEHH OMIpIHIH caylachl, OHAA >KAIBIAJaM3aTThIK, JKaIlbl MOJICHU
KYHIBUIBIKTapIsl KOpFayFa KaOLTeTTI pyXaHM OKETUITeH, JXOFaphl agaMIepIIUliK TYIFa KaJbIITacabl.
XKericriktepcis 6iiM almy MYMKiH eMec, ajl )KEeTiCTIKTep MakcaTThl 0onybl Kepek. Kasipri yakpiTTa Ke3-KenreH
OKY OPHBIHBIH Oi1iM Oepy jKyleciHieri Kom MOCHHETTI KOMIOHEHT 6Te MaHBI3/Ibl, dcipece Oi3/iH KOIYITTHI
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enimizae. bananap meH jkacecmipimzepre 6iiM Oepyae ryMaHUTapIIbIK )KOHE JKapaThUIBICTAHY FHUIBIMIAPHI,
aTan aiTKaHaa GajaiapplH LIET TUIAEPiH YHpeHyl epekiie opbiH anaasl. Kasipri ke3eHue MaJeHHeTapabiK
KOMMYHHKAIMS KaFJaiblHIa KenTiini OitiM Gepy Mozeni keHiHeH Tapamnyna. Ocbiran GaigaHbICTBI OiTiM
Oepy/iH HETI3ri MaKcaThl aJaMIap/Ibl JKaIbBIaTaM3aTThIK, KahaHIBIK KYHIBUTBIKTApFa HETI3[CITeH QIEM/IIK
KOFaMJIIaCTHIK JaMYBIHBIH JKaHa MOJeNiHe yiipery, Oanmanap MeH jxacecmipimMieple Kepiui MoJCHHETTEp
OKUIZCPIMEH JKOHE KCHICTIKTE KapbIM-KaThIHAC jKacay »JKOHE e3apa iC-KUMbUI JKacay JaF/JbUlapblH
KanbmTacTelpy. bimiM Oepy Mekemernepi KaKeTTi JKalIlbl JKOHE KociOm OLTIMMEH KamTaMachi3 €Till KaHa
KOHMaW/Ibl, COHBIMEH KaTap QJICYMETTIK-MOACHH KYH/BUIBIKTApABl TapaTajbl, MOJCHHAPAJBIK KapbiM-
KaThlHAC MiHE3-KYJIKbl MEH JaF/ibUlapblH KaJIBIITACTBIPA/bl, TYJIFaHBIH XalbIKapajlblK, KON MOICHUETTI
©31HiK CaHACBHIH KAIBIIITACTHIPYFa BIKMA €TE/Ii.

Kinm ce30ep: KeNTINALIK, SKCKYpCHSUIBIK cabakrap, Ouosorus cabakrapbl, Opamxepes, Oamamap-
JKaceCHipiMaep OpTalbIFbl, KOMMYHHKATHUBTI-OPEKETTIK ONepauusiiap, aiMakThIK KOMIIOHCHT, MOHApAaJbIK
OaiimaHpICTap.

A.M. Mopom, H.E. Tapacosckas, I'.K. Kabmonoga, I1L.I1I. Kam3una, C.A. ConoBbeB

IpuMeHeHne MOMUSI3BIYUS HA IKCKYPCHOHHBIX 3aHATHSX M0 OMOJIOTUI
(Ha mpumepe opan:kepen /[eTCKO-IOHOMIECKOT0 IEHTPA IKOJOTHH U TYPU3Ma)

O6pazoBanne — 3T0 00JIaCTh COLMOKYIBTYPHOH XKHU3HH YEJIOBEKa, B KOTOPOH OCYIIECTBISIETCS CTAHOBIICHUE
JyXOBHO 3peNoi, BEICOKOHPABCTBEHHOH JIMYHOCTH, CHOCOOHOH OTCTaMBaTh OOIIeUesIoBeUECKUE, 00IIEKyIb-
TypHBIe neHHOCcTH. O0pa3oBaHNEe HEBO3MOXKHO 0€3 JOCTHKEHHH, a yCIIeX! JOJDKHEI OBITH IeJIeHanpaBlIeH-
HBIMH. [loNMKyIBTYypHAs! COCTABIAIOMAs B CHCTEMe 00pa30BaHUs JI000T0 y4eOHOTO 3aBEIEHHS Ha JaHHBIN
MOMEHT SIBJISIE€TCS )KU3HEHHO Ba)YKHOM, 0COOEHHO B Halllell MHOTOHAILIMOHAJIBHOM cTpane. Ocoboe MecTo B 00-
Pa30BaHUM JIETeH M MOJPOCTKOB 3aHUMAIOT T'yMaHUTAPHBIE M €CTECTBEHHbBIE HAYKH U, B YACTHOCTH, U3y4CHUE
JIeTbMH MHOCTPAHHBIX s3bIKOB. Ha COBpeMEHHOM 3Tare B yCIOBHAX MEKKYJIBTYPHOI KOMMYHHKalUK Bce 60-
Jee pacnpoCTPaHEHHOW CTAaHOBUTCS MOJIEINb IOJMA3BIYHOTO 00pa30BaHus. B CBs3M ¢ 3THM OCHOBOMOJIAral0-
mieit nesbio 00pa3oBaHus JOJDKHO CTaTh OOYyUCHHE JIIO/IeH HOBOM MOJIENH Pa3BHTHS MHUPOBOTO COOOIIECTBA,
OCHOBAaHHOI Ha 00IIEUeNIOBEUECKUX, ITI00AIBHEIX IIEHHOCTIX, ()OPMHUPOBAHUE Y JeTel U MOJAPOCTKOB HABBI-
KOB OOILIEHMS M B3aNMOJCHCTBHS C NIPEACTABUTEISIMHA COCEJHHUX KYJIBTYp U B IIpocTpaHcTBe. OOpa3zoBaTeib-
HBIE YUPEKACHHS HE TOJIBKO 00ECIIeYNBAIOT HEOOXOANMBIMU OOIINMH U NTPO(eCCHOHATBHBIMY 3HAHUSIMU, HO
U TPAHCIMPYIOT COLMOKYJIBTYPHBIE LIEHHOCTH, (OPMUPYIOT 0Opa3Libl IOBEACHHUS U HABBIKH MEXKYJIbTYPHOTO
o0u1eHus, crnocoOCTBYIOT (GOPMHUPOBAHUIO MHTCPHALMOHAIBHOTO, TIOJMKYJIBTYPHOIO CaMOCO3HAHUS JINYHO-
CTH.

Knioueswie cnosa: monussprane, SKCKypCHOHHbIE 3aHATHS, YPOKU OHOJIOTHHU, OpaHXKepes, AeTCKO-IOHOLIECKHUHA
LIEHTP, KOMMYHUKaTUBHO-EATCIIbHOCTHBIE OLIEpallii, PpETUOHAIBHBIA KOMIIOHEHT, MEXKIIPEIMETHBIC CBA3H.
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