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Quality of teaching: teaching standards ...

TOPBUEJIEY XXOHE OKbITY TEXHONOIMM'MANAP MEH TEOPUACHI
TEOPUA U TEXHOJTOT'MN OBYYEHUA U BOCINUTAHUA
THEORY AND TECHNOLOGIES OF EDUCATION AND TRAINING
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Quiality of teaching: teaching standards and assessment

The provision of high-quality teaching is one of the primary aims of the university. The character of the
teaching is determined by its connection with the level of qualification and experience: students pursue their
chosen programmes under the guidance of academic staff who are active scholars, teachers with teaching ex-
perience in the areas which they teach, and who can present the intellectual challenge of studying a subject in
depth. This article does not attempt to cover all aspects of teaching. It does not seek to prescribe for the essen-
tial element of intellectual inspiration and challenge in the best university teaching, which depends on the tal-
ents of the academic staff. What it provides is the establishment of a framework, based on good practice,
within which the vital activity of teachers stimulates, and attracts learners to go through the study pro-
grammes successfully. The other issue is to discuss teaching assessment criteria to help teachers to be guided
in teaching quality requirements.

Keywords: quality of teaching, teaching standards, performance, teaching quality, effectiveness, teaching as-
sessment, teaching outcomes, teaching requirements.

Introduction

All members of the teaching staff are jointly responsible for maintaining high quality of university
courses, together with other colleagues in academic support services.

Close collaboration between academic staff is essential to ensure that syllabuses and teaching methods
are properly coordinated, and that students are presented with modern and challenging programmes of study.
It is recognized that university teaching should make students aware of their own abilities and give them the
confidence to take charge of their intellectual development and their needs for learning in the future.

Students are given the opportunity and support to achieve their full potential in academic work and are
encouraged to develop independent study skills, so that they can take an increasing share of responsibility for
their own learning. In this respect, the role of a teacher is guiding, facilitating, and directing. Also, the teach-
er needs to expose himself in a researcher’s role to connect teaching with research which makes university
teaching be different from other levels. This approach is discussed in many requirements, but still, it is a crit-
ical issue for discussion. The best way and solution to this problem is the focus on effective methods of
teaching through developing thinking, to help students to learn to think.

The effectiveness of teaching can be assessed in many ways, by conventional examinations, by apprais-
al of the acquired skills, and by regular review and external assessment of syllabuses. An important part of
the monitoring process is the feed-back from students, in the form of opinions on courses, general views on
the organization of programmes, and specific comments on the quality of teaching. All departments should
have effective procedures for gathering students’ opinions with regular meetings between teaching staff and

Cepus «lMeparorvka». Ne 4(104)/2021 7
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student representatives for each programme (usually one representative for each year) to exchange views and
discuss problems. Student representatives should be supported at a higher level, by Academic Council or
similar body, to coordinate opinions and suggestions which cross departmental boundaries, and to assist rep-
resentatives in their work. It is usually appropriate to have a separate committee for undergraduate and grad-
uate students [1].

The aim of the article is to discuss the development of a framework for teaching standards with perfor-
mance requirements and assessment. While teaching is the core activity of any educational institution, from
guality perspectives we must be able to measure it and monitor its dynamics through teaching assessment.
Therefore, first, we need to specify standards and respond to these standards by guidelines and procedures.

The object of the research is to develop a framework for teaching quality. At each university, it is rec-
ommended that academic requirements include Teaching Standards, as well as establishing and implement-
ing guidelines for ensuring good teaching practice. These guidelines provide monitoring and supporting pro-
cedures, to ensure that the university's aims in teaching are met. Quality assurance requirements’ major role
is coordinating the procedures for maintaining the quality of teaching.

It is recommended to each department to have a Teaching Standards Committee for undergraduate and
graduate teaching with responsibility for ensuring that the aims of the teaching standards are met. The details
of implementation may differ from Faculty to Faculty, because of their different organization and styles of
teaching [2]. This research study will refer to the "Teaching Standards Committee” to indicate whichever
Committee has the appropriate remit in each of these areas of the university. For graduate teaching, it is rec-
ommended to have a separate Committee which is responsible for teaching standards and the implementation
of the teaching standards.

Experimental

The research was mainly done through surveys, questionnaires, and face-to-face interviews. Survey in-
cluded large groups of teachers. By means of questionnaires and interviews, we obtained information and
analysed them, accordingly.

Several countries have been developing teaching standards for the purpose of providing recognition and
more attractive career pathways to teachers who attain these standards. These initiatives aim to lift the status
of teaching as a profession and to provide stronger incentives for professional learning. This article describes
the work of a project at the Australian Council for Educational Research, the ACER Portfolio Project, de-
signed to develop methods whereby teachers can demonstrate how their practice meets the Australian Pro-
fessional Standards for Teachers (www.aitsl.edu.au/teach/standards) at the ‘Highly Accomplished’ level and
test them in schools for their validity and feasibility. The article describes how the Project developed an as-
sessment framework that provided a representative sample of evidence about teacher's practice covering the
standards, trialed portfolio tasks in schools with volunteer teachers and tested whether it was possible to train
other teachers to assess their portfolio entries reliably and set standards for highly-accomplished teaching.

In Quality Assurance, it is important that we measure every activity of teachers as it is in accordance
with quality procedures that we have to monitor the developments in defining, assuring and improving quali-
ty, including in teaching [3]. Therefore, many researchers study these issues to make the teaching staff know
how they teach and what has to be improved, and also, create teachers rating and teaching excellence units to
assist teachers to have professional development programme courses. Teachers have to dynamically grow in
parallel with the growth of demands from students in quality of study programmes, in developing certain
competences and professional skills.

However, there are some difficulties as well in establishing and implementing teaching standards as we
have to face with a dynamically changing educational paradigms, new technologies, digitalization of educa-
tion and the change of the role of a teacher to a counsellor, advisor, facilitator, etc.

Results and Discussion

Teaching standards and requirements

The effectiveness of teaching can be assessed in many ways:
— by conventional examinations;

— by appraisal of the skills acquired;

— by regular review;

— by external assessment of syllabuses.

8 BecTHuK KaparaHguHckoro yHuBepcuTeTa
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An important part of the monitoring process is the following:

o feed-back from students, in the form of opinions on particular courses;

o general views on the organization of programmes;

« specific comments on the quality of teaching.

A university should have the effective procedures for gathering students’ opinions with regular meet-
ings between teaching staff and student representatives for each programme (usually one representative for
each year) to exchange views and discuss problems.

Student representatives should be provided with a support at a higher level in order to coordinate pro-
posals and to assist representatives in their work.

The Teaching Standards Committees and the Graduate Committees may include student membership.

Student feedback

An essential element, in the maintenance of high standards of teaching, is the systematic gathering of
the views and perceptions of students on the course structures and teaching provision. Each Faculty and De-
partment should have well-defined procedures for obtaining student opinions and bringing them into the pro-
cess of programme development and review. These procedures should cover the following points:

Departments should provide a regular forum for the expression of students' views on the programme, as
well as on individual course units: this may be an open meeting for staff and students; it should consider such
matters as the options structure, syllabuses and appropriateness of the core and aims of the programme, the
workload, and the balance between different teaching methods and different forms of assessment; when there
is a major review of the programme it will be useful to have a special meeting in scheduled programme: it
may be at lecture times, to encourage student participation.

Comments from recent graduates are also valuable if they can be obtained. Faculty should provide the
opportunity for discussing general issues such as library facilities, project work, assessment, and course flex-
ibility. Recommendations from such discussions can be sent to the Teaching Standards Committee or the
Graduate Committee.

For the review of individual course units, the use of questionnaires is recommended, though there may
be cases where they are inappropriate (for example, in practical classes and project-based units). Depart-
ments should draw up questionnaires which are appropriate for their own course units, bearing in mind that
they should be relatively short and straightforward in order to encourage a high response rate, and to simplify
the subsequent analysis. The covered aspects will include organization of the material, clarity, and pace of
the presentation, use of teaching aids where appropriate, handling of seminars or practical classes, availabil-
ity of books and equipment. It is generally helpful to quantify responses by means of a five-point rating
scale, as indicated in the examples given in Appendix 1. Student questionnaires should be used to help in as-
sessing the teaching of individual course units. In these conditions, the questionnaires tend to draw attention
to the mechanics of teaching rather than the content of a course, so they provide only limited evidence for
assessing the effectiveness of a course. The exact form of the questionnaires will vary between disciplines
because of differences in the style of teaching, but some general comments and examples may be useful.

Response rate

It is essential to aim for a high response rate (at least 80 %) in order to get a good picture of the stu-
dents' reactions to a course. One way, which has been found effective in achieving this, is to give out the
guestionnaires during a lecture or class, and to stop teaching 10 or 15 minutes early, so that they can be com-
pleted and handed in by the students as they leave. Alternatively, they can be given in to the Departmental
office, or collected by the course representative. Whatever the procedure, anonymity of responses should be
ensured.

Small groups

Questionnaires may be less appropriate for the smaller teaching groups (less than 15 students). For ex-
ample, students in graduate classes or clinical teaching groups might be expected to discuss their problems
and reactions directly with the lecturer, with a little encouragement. Alternatively, the Programme Director
could arrange meetings for them from time to time. Departments should consider this matter in the light of
their own circumstances and issue questionnaires where they are likely to be useful, considering it is im-
portant to review the effectiveness of small-group teaching.

Form of questionnaire

As noted above, the form of the questionnaire will depend on the discipline and style of teaching, and
each Department should design a standard form to suit its needs. In general, the questionnaires should be
brief, straightforward, and simple, to ensure a good response which can be easily analysed and interpreted.
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There may be special occasions when a more elaborate survey is justified, for example, when a course is be-
ing considered for major revision. It would be desirable to adopt a five-point rating scale as standard, the
high figures indicating the best performance (This is partly to give consistency in teaching assessments, e.g.
for promotion cases).

Analysis of replies

The analysis will not be an excessive burden if the questionnaires are simple. A standard analysis would
be a one-page report giving class size, response rate, summary of comments, averages of numerical ratings.
This could be produced by the lecturer, the course organizer, the office staff, or the student representative,
etc. In all cases, it ought to be available to the lecturer, the Programme Director, and the Head of Depart-
ment. General comments on the courses should be available for discussions with student representatives.

Departments will devise their own procedures for issuing questionnaires and collating the responses,
but a summary of the results should be available to the Head of Department, the Programme leader, and to
staff and students. Teaching Standards Committees need to encourage good practice in this area, perhaps by
reviewing questionnaires and recommending guidelines for assessing the results.

Students must have clearly defined channels of complaint if there are problems over course arrange-
ments or the standard of teaching, so that prompt action can be taken where necessary. The programme
Handbook should give the name of the Head of Department (or Departments in the case of joint degrees).
The names of course representatives should also be well-publicized, for example, through a student notice-
board. Minor problems can be examined by the lecturer or to the personal tutor, but more serious complaints
will normally be reported through the student representative to the lecturer; if no action is taken, the Head of
Department should be approached. The nature and outcome of any complaint should be recorded and made
available for the annual programme review.

Peer review of teaching

The other essential element in promoting and sustaining good teaching is the review of teaching per-
formance by members of the academic staff. The detailed arrangements will vary between Departments, but
the following points must be covered.

(a) New lecturers will be given guidance in their early years by an experienced lecturer appointed as a
mentor. Their teaching performance should be subjected to regular discussion and review, and any difficul-
ties should be identified and addressed. The mentor, or another member of staff, should observe lectures and
classes, and ensure that advice is given on such matters as course-work, examining, and projects. The Head
of Department will be expected to report on teaching ability when a lecturer's appointment comes up for re-
newal or confirmation (see Appendix 1 on the Assessment of Teaching).

(b) After the initial period, the teaching performances of staff members should be reviewed at least eve-
ry three years, and Departments need establish an appropriate procedure for these reviews (for example, by
means of an advisory panel). The activities reviewed should include the followings:

e lecturing, classes, and seminars (by arrangement with the lecturer);
production of teaching materials;
course organization;
innovation in content or in teaching methods;
work as a tutor or adviser.

The results should be discussed with the lecturer concerned and made available to the Head of Depart-
ment, who will be free to use such evidence, together with student feedback, in preparing cases for promo-
tion.

Training and development

All new lecturers are required to attend a training course on teaching methods during their probationary
period. However, all academic staff should consider the benefit of attending courses on aspects of teaching
from time to time. The university should provide a range of seminars and short courses which are widely
advertised. Staff appraisal should take account of the results of student questionnaires and peer review, and
definite plans should be made to meet any needs for training.

In the educational workplaces where graduate students are employed as teaching assistants or demon-
strators, they must be given suitable training according to the circumstances. For instance, if they provide
tutorial support for a lecture course, or help to mark the associated coursework, they will need guidance from
the lecturer on the scope of the syllabus and the likely points of difficulty. The university will provide gen-
eral training in this area [4].
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Members of the teaching staff should be encouraged to think about new methods of teaching, and to in-
troduce pilot schemes for developments such as new uses of information technology, active learning based
on group work, different forms of assessment, and self-evaluation by students. This type of activity should be
recorded in the lecturer's resume as an important aspect of teaching performance, and as supporting evidence
in making a case for salary review or promotion.

Assessment of teaching

All members of the teaching staff are jointly responsible for the quality of teaching, and the assessment
of individual teaching ability and performance is an important aspect of maintaining good standards.

This note brings together some recommendations in order to give a practical guide to assessment. This
can be helpful in staff development, as well as in the presentation of cases for confirmation of appointment,
salary review or promotion.

Scope of assessment

The teaching activity of a staff member has a number of different aspects, and assessment should not be
limited to those that are easily measured (such as contact hours, or the average score on course question-
naires). Points relevant to assessment may be summarized under the five following headings, such as:

(a) Amount and type of teaching;

(b) Class-room effectiveness;

(c) Overall planning of teaching;

(d) Innovation and special activities;

(e) Teaching outcomes.

Objective evidence can be collected regarding the first four of these; the fifth is more open to individual
judgement. The following sections consider the information which is relevant to each heading, and how it
can be obtained.

Amount and type of teaching.

Each Department should be able to state the actual contribution of individual staff members to its orga-
nized teaching (The detailed arrangements for keeping records are a matter for the Department). It is easy to
give the number of contact hours, but this is insufficient without some information about the type of teaching
involved, and how the individual's workload compares with the general pattern in the Department. The usual
types of teaching activity are as follows:

Undergraduate:

e lectures marking load;

e tutorials, practicals, field-work, etc.;

® project supervision;

e lectures;

o classes/seminars M.A./M.Sc./Ph.D. supervision.

The amount of teaching undertaken by an individual must be considered in relation to other commit-
ments such as research activity or major administrative jobs. Most Departments have a system of allowances
to enable workloads to be compared between staff with different patterns of activity. The information re-
quired for a teaching profile needs to be given over several years, and not only for the current year.

Graduate:

Overall planning of teaching

This heading covers all the activity, other than direct classroom teaching which is needed to run suc-
cessful courses. The main points will include the following planning of the syllabus (usually a group activi-
ty):

* revision and updating of course material;

« effective arrangements for practical and written work;

* efficiency in setting and marking examinations,

* provision of good tutorial support, accessibility to students.

The evidence for a person's standard of achievement in these areas will come from four sources, peer
review of teaching reviews and discussions with students comments from external examiners information at
departmental level.

Class-room effectiveness

This is concerned with personal teaching ability, as shown in lectures, seminars, tutorials and practical
classes, points to be looked for, are well-prepared and structured lectures presentation of material clearly and
audibly use of teaching aids where appropriate ability to promote and guide class discussions.
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Evidence about lecturing ability is obtained from two sources, peer review including attendance at lec-
tures and student questionnaires. It is difficult to assess small-group teaching, because the presence of an ob-
server may disturb the dynamics of a group, and questionnaires are not entirely satisfactory for small num-
bers. However, this form of teaching often occupies a lot of staff and student time, and it is important to re-
view its effectiveness [5]. Departments should consider whether to use questionnaires or to elicit information
by general discussion with students self-assessment may also be useful.

Innovation and special activities

For lecturers in their first three or four years of appointment, the above headings will usually cover the
main teaching activities. However, established academic staff of several years' standing may be expected to
have made further contributions to teaching in one or more of the following areas, particularly, where a case
for promotion is based largely on teaching design of new courses or major re-structuring innovation in meth-
ods of teaching or assessment substantial academic counselling (eg, as departmental tutor) development of
special courses such as publication of text-books, or papers on teaching topics. These activities should be
recorded by members of staff in their resumes, and the Department should also have records of them. The
method of assessment will depend on the nature of the work. The first three areas above will be covered by
peer review and departmental information. For special courses, class feed-back should be obtained as for
undergraduate teaching. In the case of text-books or published papers, it may be useful to obtain the opinion
of an outside referee.

Teaching outcomes

It is possible to lose sight of the ultimate aims of teaching in dealing with procedures and question-
naires. Good teaching at university level will have elements of depth and intellectual challenge which cannot
be quantified, and which will influence students in different ways. Some pointers to the outstanding teacher
are large take-up of any optional courses given ability to attract research students effective help to junior
members of staff obtaining external funding for teaching projects subsequent careers of his/her students.

The assessment of this area is largely a matter of judgement, based on peer review and discussion in the
departmental committee on promotions [6].

Conclusions

Teaching profile

An analysis of teaching activity under the five headings above should give a comprehensive picture of
ability and performance, indicating areas of strength and helping to identify any needs for development. In
guantifying responses to questionnaires, the teaching profile recommends a five-point rating scale (with 5
indicating the best performance). This scale may be appropriate for some of the other elements of assess-
ment, taking 2 to represent the level of adequate performance, However, for certain activities a single num-
ber is inadequate, and a descriptive account is to be preferred (Table 1).

Table 1
Questionnaire 1

This questionnaire is designed to help the lecturer evaluate and, where possible, improve the presentation of the course.
Please fill it in constructively. Please indicate, by circling the appropriate number, your agreement or disagreement with
the following statements:

Ne Questions Strongly Disagree Agree Agree Strongly
agree somewhat agree
2 3 4 5 6 7

1

1 | I could hear the lecturer clearly
2 | The visual and multimedia materials were clear and
easy to read

The learning outcomes of the subject were emphasized
4 | The lecturer explained the subject clearly (even though
I may have found the material difficult)

5 | The handouts (if used) were helpful

6 | The lecture used the time allocation effectively

w
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Continuation of table 1

Questionnaire 2

Course Evaluation Questionnaire
Course:

Lecturer:

Advisor: (where appropriate)

1 2 3 4 5 6 7
7 | The lecturer is approachable and is prepared to go
points over again (either within or after the lecture)
8 | The lecturer is understandable and enthusiastic about
the subject
9 | The lecturer put the lecture course in the context of the
whole syllabus
10 | Recommended books were available in the library and
online
Table 2

Please circle the ranking on the scale that most accurately reflects your judgement. DO NOT answer questions on which

you have no opinion.

1. What overall rating do you give this course

1 bad | 2 | 3 | 4 | 5 excellent

2. Did you find the subject matter?

1 uninteresting | 2 | 3 | 4 | 5 very interesting
3. In comparison with other courses, how did you find this course?

1 difficult | 2 | 3 | 4 | 5easy to follow
4. Were any notes handed out?

1 unsatisfactory | 2 | 3 | 4 | 5 very satisfactory
5. Did you find the classes/tutorials?

1 unhelpful | 2 | 3 | 4 | 5 helpful

6. Did the lecturer communicate the material?

1 poorly | 2 | 3 | 4 | 5very well

7. Was the lecturer’s overall classroom style (e.g. use of black/whiteboard, handwriting, teaching aids)
1 poor | 2 | 3 | 4 | 5excellent

8. The lecturer seemed conscientious and well prepared

1 disagree | 2 | 3 | 4 | 5agree

9. Recommended books were available in the library

1 disagree | 2 | 3 | 4 | 5agree

10. Approximately what proportion of the following did you attend?

1 | 2 3 | 4 | 5

a. Lectures b. classes/tutorials

The remaining space is available for any further comments you may wish to make.
Explanations of some of your responses, especially extremes, could be of help.
What do you consider the strong and weak points of the course?

What changes would you suggest?

What do you consider the lecturer’s strong and weak points?

Do you have any constructive suggestions about teaching techniques?

Questionnaire 3

Lecture course: Lecturer’s name:

Your degree course: Year of course:

For each question circle the number which represents your opinion on the scale shown.
What is your overall assessment of the course?
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| Excellent 5 Good 4 Satisfactory 3 Poor 2 Bad 1
1 2 3 4 5 6

How good was the design and the structure of the | Excellent5 4 |3 |2 |Badl
course?
How informative was the reading list? 5 extremely 4 |3 |2 |1not

informative informative
How well did the lecturer appear to know the subject? 5 extremely well 4 |3 [2 |1badly
How well were the lectures and classes organised? 5 extremely well 4 |3 |2 |1badly
How useful were the handouts and other visual aids? 5extremely useful |4 |3 |2 | 1notuseful
How well were the lectures presented? 5 extremely well 4 |3 |2 | 1badly
How much did you enjoy the course? 5 Very much 4 |3 |2 | Notatalll
To what extend do you feel you profited from the course? 5 A great deal 4 |3 |2 | Notatalll
Did the course encourage you to read about the subject? 5 quite a lot 4 |3 |2 |1none
Were the recommended books available in the library? 5 all 4 |3 |2 | Notatalll
How many of the lectures and tutorials did you attend? 5 all of them 4 |3 |2 | 1veryfew
Did the content of the course fit in well with the rest of | 5 totally 4 |3 |2 |Notatalll
your degree?
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I''M. Copcenbaena, E.A. YteyOaeBa, T.A. KoxaHosep

OKbITY canachl: OKbITY CTAHAAPTTAPbI MeH 0aFrasay

JKorapsl camaiibl OKBITYAbI KAMTaMAachl3 €Ty — YHUBEPCHUTETTIH €H Heri3ri MakcaTTapbIHbIH 0ipi. OKBITYABIH
camachl OKBITYIIBLIAPABIH OUTIKTIMIK TEeH ToKipuOe IeHreliMeH OaiIaHbICTBUIBIFBIMEH aHBIKTATAIbI.
CryneHTTepre TaHmaraH OarmapiaManap OOWbIHINA O€JCEHMI FalbIMIap, OKBITATHIH MOHIAEpi OOMBIHIIA
MeTarOTUKAIBIK TOXKipHUOeci 0ap OKBITYIIBUIAPABIH KETEKIIUTIMIMEH Iopic Kypriziyeni. OKbTyIIpuIap ToHIL
TEPEeHETINT OKBITYMEH KOCa, OKYIIbUIAP/IbIH HHTEIIEKTYalIbl JAMYBIH KaMTaMackl3 eTyre ae MiHjaerTi. Oce
canazia OKBITYIIbUIApFa THIMAL JOpic Oepy camachblH aHBIKTAy YIIIH FBUIBIMH 3€PTTEY JKYPTi3ijireH, 3epTTey
HOTW)KECIMEH Oelricim, Tankpuiay ockl Makanana OepinreH. JKypri3iireH 3epTTey OKBITY CarachlHBIH OapIibiK
aCTIeKTINepiH KaMTH aiMaiasl. 3epTreyne Y3[iK YHHBEPCHTETTEpAiH TIKIpHOECIH CHIIaTTay MIHAET eTiln
KOWBUIMaraH, OMTKEeHI OKBITY camachl aKaJeMHSUIBIK KbI3METKepiepliH KeOiHe TajaHTblHA OailaHBICTBI
Gonapl. MakanaHbIH MaKCaThl — OKBITYIIBIIAPbIH KCiOM OCNCeHAITIrH apTThIPAThIH KOHE OKYIIBLIAP/IbIH
OKy OarapraManapblH CSTTi ©Tyre BIHTAJAHIBIPATHIH, KOJJIAHBICTAFbl TOXipHOEre HEri3[eireH OKBITY
CTaHIapTTapbliH aHbIKTay. KochIMIlla Macene — OKBITYLIBUIAPFA OKBITY CalachlHa KOWBUIATHIH TajlanTapabl
GaclIBLIBIKKA AJIyFa KOMEKTECY YIIiH OKBITYIbIH OaFaiay KpUTEpUIIepiH TalKbLUIay.

Kinm ce30ep: OKBITY camachl, OKBITY CTaHAApPTTapbl, KOPCETKIIITEPi, OKBITY Carachl, THIMILUIIT], OKBITYIbI
Oaranay, KYTUIETiH HOTIDKEIEp, TalanTap.
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I''M. CapcenbaeBa, E.A. YTeybaeBa, T.A. Koxanosep

KauecTBo npenogaBaHusi: CTAaHAAPTHI M Oll€HKA

ObecnieyeHne Ka4eCTBEHHOTO NPENOAaBaHus — OJHA M3 OCHOBHBIX 3aJad yHuUBepcuTeTa. KadecTBo mpero-
JTaBaHMSI OTIPEIENSIETCS] €ro CBS3bI0 C YPOBHEM KBAJIH(HKAIIMK U OIBITOM Ipernoxasatenell. CTyneHTH 00y-
4aloTcs Ha BRIOPAaHHBIX MU 00pa30BaTebHBIX IPOTrpaMMax 0] PyKOBOACTBOM aKaJeMHIECKOTO IIepCoHala,
KOTOPBIH NpefacTaBieH aKTHBHBIMU yIEeHBIMH, TIPETOAaBaTeNIIMU C OIIBITOM IIPEIOAaBaHus B TeX 00JacTsX,
B KOTOPBIX OHH CHELHATN3UPYIOTCA. DTO, B CBOIO O4epe/ib, IPENoaraeT, 4YTo MeJaroru JoHKHBI HECTH OT-
BETCTBEHHOCTh 3a MHTEIUIEKTYalIbHOE pa3BUTHE 00Yy4YaroOLIErocs uepes yrioyOleHHOe U KaueCTBEHHOe 0o0yue-
HHE IpeaMeTy. B cTaTbe He OXBadeHBI BCE aCNEKThl 0OyueHUs. ABTOPHI HE CTAaBHIM 3a7ady — IOKa3aTh
JydIIue MPaKTUKU BEAYIIHNX YHUBEPCUTETOB M Ka4eCTBO UX 00YUEHHUs, KOTOPOE 3aBUCHUT OT TANAaHTOB aKaje-
MHYECKOTO IIepcoHala, a MPEICTaBIIN Pe3yJIbTaThl HCCIECHOBAHMS 10 OOECIICUYeHUI0 KadecTBa Ipero/aBa-
HUsSI, OCHOBHBIE B CYILECTBYIOIICH IIPAKTUKE, B paMKaxX KOTOPOil JeATeIbHOCTh IEIaroroB HalpasJleHa Ha CO-
JEHCTBUE YCHEIIHOMY BBIIOJHEHHIO O0YyYarONIMMHUCS TPpeOOBaHHI y4eOHBIX IPOrpaMM, TA€ POJb Mperoja-
BaHWS JOCTaTOYHO BeJIMKa M 3Ha4MMa. [[pyroif BasKHBIA BOIIPOC — 3TO 0OCYXICHUE KPUTEPHEB OLIEHKH ITpe-
MOaBaHUsI, YTOOBI COAEHCTBOBATh MPETIOJABATENSAM PYKOBOACTBOBATHCS TPEOOBAHMSIMHU K KaueCTBY IIPEMO-
JIaBaHMUSI.

Kniouesvie cnoga: xadecTBO MPEMONABAHMSA, CTAHAAPTHI IIPETOfaBaHN, IIOKa3aTeNH, 3 GEeKTUBHOCTD, OLIEHKA
MpeToIaBaHus, O’KHJaeMbIe Pe3yIbTaThl, TPeOOBaHNS.
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Boaamaxk 6acTraybii CbIHBIN MYFAJiMIEPiHiH
K3Ci0M KY3bIpeTiHiH KYPbLIbIMBbI

JKanapteutran OimiM Oepy Ma3MyHBI JKaFAaiiblHa KeIIyle Ka3aKCTaHABIK >KOFapbl OUTIMHIH Kasipri xamy
Ke3eHiHIe Oomamrak 0acTaybllll CHIHBII MyFaliMIepiH KociObu maspiay mocerneci ezekTi Oomyama. Tymekrep
urepyre THICTI KY3bIpETTep[i aTall eTy YIIiH OacTayslm OiniM Oepy canlachlHAAFbsl OojamiaKk MaMaHAAp.Ibl
JaspiayaslH MpoOieMalapblH aHBIKTAy JKeTKiNiKci3. Bomkampmanran HoTKe MOZENiH e3apa OalIaHBICTHI
KOMIIOHEHTTEep JKyHeci peTiHAe KapacTBIpyIbIH ©3iHIIK MoHI Oap. 3epTTeyniH Makcatel — Oolamak
0acTaybllll CBHIHBIT MYFaTIMAEPIiHIH KoCiOM Ky3BIPETiHIH KYpBUIBIMIBIK KOMIIOHEHTTEPIH aHBIKTAy JKOHE
Heri3zey. ATaJFaH MaceleHI 3epTTeyAiH Herisri oictepi MyFamiMAepIiH KociOM Ky3BIPETiHiH KYPBUIBIMBIH
TYCIHY YIIiH 9pTYpJIi 3epTTEy TOCUIAEPiH KapacThIpyFa MYMKIHAIK OEpETiH CaJBICTHIPMAIIBI XKOHE MOJEIBIIK
omictep Oombim TalOpuIamel. Tanmmay KepceTKeHIEH, Ka3aKCTaHABIK >KOFapbl OLTIMAI AaMBITYABIH Kasipri
Ke3CHIH/C OKBITYIBIH JKaHAPTBUIFAaH Ma3MyHBIHA KeIly >KaFjaidblHAa Oojamak OacTayblll MeEKTell
MyFaliMIepiH KociOu maspriay moceseci ©3eKTi TaKbIphIITapAslH Oipi. CanbIcTBIpManbl JKOHE MOICTbIIK
ozicTep MyFaliMAEpIIH KociOM Ky3BIPETiHIH KYPBUIBIMBIH TYCIHY YILIIH QpTYpJ 3epTTIey TacuiaepiH
KapacThlpyFa MYMKIHIOIK Oepmi. 3epTTey HOTWXKENepi OacTaybllll MEKTEN MYFANIMIHIH  KoCciOH
KY3BIPETTUITHIH KYPBUIBIMBIH KYPAHTBHIH aHAIUTUKAIBIK, IMArHOCTUKAJBIK JXoHE OoJpKamIbl KaciOu ic-
OpEKETTEpli JaMBITy TMPOIECIHAC MYFAIMHIH KOCiOM NaMybIHBIH Oacka Ja MaHbBI3Ibl CHUNATTAMAalapbliH,
MBICAJIbl, KOMMYHHKATUBTI CHITATTAMACHI COTTI KETUIMIPITICTIHIH KOPCETKEH, SIFHU Oy o3ipJIeHreH KociOu
KY3BIPETTLIIK KYPBUIBIMBIHBIH HHTETPATUBTI HETi31H pacTaiiibL.

Kinm co30ep: MyfraliMHIH KOCiOM KY3BIPETTiNIri, KY3bIpeT, OacTayblll MEKTEN, KYpBUIBIM, OoJamak
GacrayblllI CBIHBII MYFaIIiM, KYPBUIBIM/IBIK KOMIIOHCHTTED, aHBIKTay, HETi3ey.

Kipicne

Kazipri yakbITTarbl Ka3aKCTaHIBIK KOFAMHBIH QJICYMETTIK JKOHE 3KOHOMHMKAJIBIK OPTAChIHIA OOJIBII
JKaTKaH JMHAMUKAJIBIK ©3repicTep MEMJICKET IIeH KOFaMHBIH ©3€KTi KaKETTUIIKTepiHe jkayam Oepyi Tuic
Oisim Oepy casicaThlHa aHa Tanantap Korwoja. OKbITYAbIH KY3bIPETTUIIK MOJENiHE Koy 0acTaybllll MEKTE
MYFaIliMJIEPIHIH OUTIKTUTINHE OHE ONapAbIH JKOFaphl MEKTENTeri KaciOM IaspibIFBIHBIH Ma3MyHbIHA
KOWBLIATHIH TaJIANTapIbl aUTapJIbIKTal ©3repTTi.

Bomamak myramimuepni KociOM maspiay YpAICIH YHBIMIACTBIpY KociOm OiTiM MeH IaFIbLIap.Ibl
MEHTepTY/li FaHa eMeC, COHBIMEH KaTap IMeAaroruKaiblK KbI3METTIH THIMII 9AICTEPiH OJaH api JaMBITY YIIiH
KKETTI JKarJaiiapMeH KaMTaMachi3 eTyi tuic [1].

Bonamak Oacrayplll MeKTen MyFaliMAEpiH Jaspiay YpAICiH Ky3ere acblpy OJIapAblH aJljblHa
KOWBUTFAaH KociOM MiHAETTEp MeH OKy MIHAETTepiH Imiemy YpIiciH OackapyFa JaWbIHIBIFBIH
KaJIBIITACTBIPYIbI OOIDKa b [2; 3; 4].

Bonaniak MyramiMaepaiH OKBITY Ma3MYHBIH Kallail OHTalIaH/bIpy KEPEKTIriH TYCIHY YIIiH OOKaMIIbI
HOTHXEHIH TYTac MOJEJiH KapacTeIpy KaxkeT. by Gactaysi ChIHBINT MyFaliMIEpiHiH KociOM KY3bIPETTLIIrH
e3apa ToyenIi KOMIOHEHTTEPAIH KYPhUIBIMBI PETiH/E YCHIHYABIH OPBIHABI eKeHAIrH Olngipeni [5].

Ocbl TYpFBIJA TIeJArOTMKA FRUTBIMBIH/IA MYFAIIIMHIH KY3bIPET] TYpaIbl KaNITbl KAOBUIIAHFAH KYPBUIBIM,
ocipece OacTayblll CHIHBIIT MYFaiMAEPIHIH KY3bIPETi Kaiabl KYpbUIbIM OK €KEHiH aiiTa KeTKEH OpPBIHABI
[6; 7; 8].

Ochl yakpITKa JEWiH KociOM JaMbIHIBIKTA MOHIIK-9ICTEMENIIK MapagurmMa OachiM OOJIBIT KEJIi.
KraccukanblKk yHUBEPCUTETTE ajifaH OLTIMJII TYJIEKTEPIiH KOIIIIIIIr KaciOn oHe MmeAarorukajiblK OLTiM e
KaObuigamaiapl. Onapra MaMaHABIK €MeC, TI9H FaHa OKBITBULABI JereH WiKipal ycTaHy MyFamiMaep
apachlHIarbl oeTTeri »kai. [learorukanblk TICHXOJIOTHS MYFalliM/li OKYIIBUIAPABIH OKY iC-OpeKeTiH
KaJBIITACTHIPY MEH JIMarHOCTHKANAYBIH, OJApAbIH eKe OachblHbIH JaMy OapbhiChl MEH HOTHXKeNepiH
3epTTEeY/iH, XKeKe MeAarorukaiblK iC-9peKeTiH Tannay MeH OaranayblH oiCTEMENIK KypalaapbIMeH TiKesen
KaMTaMmachl3 eTnerai. byl KypcThIH Ma3MyHBI MEIarOTMKaMeH XOHE JKEKE oliCTeMelIepMeH OalIaHBICTHI
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emec. J{unakTuka oKy ic-opeKeTiHiH KYPbUIBIMBI MEH OKY IPOLEC] Typajbl Ka3ipri 3aMaHFbl ICUXOJOTHSUTBIK
IEpPEeKTepre CYHeHOeHTi; ICUXOIOTHSIIBIK 3aHIBIIBIKTAp SIICTEMENIK d3ipiaeMelepac KaMThbIMaraH.

bi3min OWBIMBI3IIA, TEJArOTHKANBIK >KOFAPBl OKY OpBIHIApBIHAA OacTaybllll MEKTEN MYFaliMiH
JasipiayIblH KOJJIAHBICTaFbl TOKIpHOeCci Keke TyiFara OaFbITTalFaH OKBITYIBI JKy3€re achlpa alaThlH
KOCIMKOW B KAJBIITACTHIPY MIHAETIH Imerne anMaiapl. bi3miH OakpuiaynapbIMbI3, JKOFAphl OKY OPHBIH
OiTipreHHeH KeWiH ajFaH apTYpJIl HOTWKenepi Oap OacTayblll MEKTEN MyFadiMAEpiHiH KbI3METiH, JKOFaphl
OKY OpHBIHaH KeHiHT1 opTYypJii KyMbIC ©TiiH 3epTTey. OnapnasiH Tek 18—20 %-bI Fana (ipikrey 117 agamabt
KypaZbl) HMHHOBAaLMSUIBIK II€JaroTHKAIBIK KBI3METTI MarblHalbl TYpAE, SFHH ©3 MakcaTrTapbl MeEH
MYMKIHTIKTEpiHE COWKEC »XOHE ©3 ChIHBIOBIHIAFBI OaltajapIblH IICHXOJOTHIBIK CPEKIICTIKTepiH ecKepe
OTBIPBII XKY3€Te achlpa alaThIHIALIFRIH KopceTeai (madoH OOHbIHINIA eMec, KeHe TIMTi JKaHAITBUIABIKICH! )

Kazipri 3amanrer Oinim Oepy craHmapTTapbl KociOM (YHKUMSUIApIBl KY3€Te achlpy >KOHE >KOFaphl
camansl JeHreiaeri kocibn MiHAeTTepai OphIHAAY VIIH KaKeTTi KociOW MaWbIHABIKTap MEH KaOimerrepmi
KaJIBIITACTBIpyFa OarbITTanFaH. MyHbBIH Oopi OlmiM Oepy MakcaTTapbiH, JKaumbl OiTiM Oepy MmporeciH jKoHe
aTam aiiTKaHza, KociOM menarorukanblK OuTiM Oepyni Kypy TocinaepiH esrepreni. MekTenke NEHiHT1 KoHE
Oacrayplll OUTiIM Oepy MaMaHIApbIH camaibl JaspiayblH HETri3l KociOM MIHIASTTEPAIH KOIl acIeKTili
CHEKTPiH MIeNTy MYMKIHAIKTePiH KEHENTyTe OarbITTaFaH KociOn Ky3sIpeTTep OO TaObLIa b

3eprreyain makcarbl — Oonmamak 0OacTaybllll CBHIHBII MYFaliMAEPiHIH KociOM KY3BIPETiHIH
KYpPBUTBIMABIK KOMIIOHEHTTEPIH aHBIKTAY KOHE HET13/1ey.

MarepuaJjigap MeH daicrep

ATanFaH MoceleHiI 3epTTEyHiH HEeTi3Tl oicTepi MyFaliMIEpHiH KociOM KY3BIPETiHIH KYPBUIBIMBIH
TYCIHY YILiH 9pPTYPJIi 3epTTey TICUIACPIH KapacThIpyFa MYMKIH/IIK OCPETiH CaIbICTRIPMAIIBI )KOHE MOJICIIBIIK
omictep OOIBIN TaObLIAIBI.

Hezizei bonim

«Hotmwkere Oarpapmanran OimiM Oepy xkyheci» yFeIMbIHBIH Kazakcran PecmyOnukackiHmarsl OiimiM
caJlachblHa €HYiHE OalJIaHBICTBI «OLTIM», «OLTIKY, «IaFably, «OUTIMILTIKY, «TaHbIHIBIK» CHSIKTBHI YFBIMIIAPhI
aBTOMATTBl TYPAE «KY3BIPET», «KY3BIPETTUTIK» YFBIMIAPBIMEH aJMacTBIPBUIBIN, Ka3ipri yakbITTa
MPaKTUKTEPiH KEHIHEH KOJJIAHBUIBIN XYPreH YHPEHIIIKTI co3iHe aiHanmbll KeTTi. COHIBIKTaH «KY3bIpET»
MeH «KACiOM KY3bIpeT» TYCIHIKTEPIH aHBIKTAayla CalbICTRIPMalbl TYpJAE Tajjay >Kacarl, OJIapJbIH MOHIH
aIIbIN KOPeHiK.

«Ky3pIpeT» TEpMHHIHIH TYCIHINiH TeK KaHa YJTTHIK I€JarorHKajblK  SHIUKIONEANsIaH
(https://didacts.ru/) i3ney OapbichiHa 32 aHbIKTaMa TaObLLJIbI.

Ochbl OepiireH yreIMaappl Tajanayaa 0i3 ochl YFBIMAAPIBIH KOCapiIaHybl MEH COHKECTITiH aHBIKTAIbIK.
JleMek, «Ky3bIpeT» YFBIMBIHBIH KEH TapajyblHa KapamacTaH, OyJl YFBIMHBIH MOHI TEPEH FBUIBIMH
TaNaynapasl )KoHE OHbI Heri3aey i Tanamn ereqi [9, 10].

Bi3miH KYMBICBIMBI3JIaFbl MIEKTEYJIK OCHI YFBIMAAPABIH OapiiblK JIEPEKTEpiH Ti3iMIeyre MYMKIHIIK
Oepmeiini, Oipak «kaciOM Ky3bIpET» YFBIMBIHA KOKETTI Ko3KapacTapsl kepceTy KaxeT (1-cyper).

Dy HKIHOHANAHK-3pEKETTIK TACUIALH oKiNgept AXCHONOT HATEIK, TACLIALH OKiAEpt
(H.B. Kysemuna, B.A. Crnacrerusn, B.II. CumoHoB, X A, Abynpranosa-Crnasckas,
H.©. Tanusuna xaHe T.6.) K¥SHPETTI Nefaror KKK, E.C. Tepmyncknit, H.C. Pozor xane 1.6.) kygsuperti 6imim
KEI3METKE Jail BIHAHEK, PETIHAE KapacTHpPagH. 6epy KYHIBUIEIF B TYPF EICHHAH KapacTEPag L.
KCiOH KY3bID eT J
Smbeban TactAiy eKiAept TynF anbIK-apEKETTIK TACLT
(@.T 3uaraunosa, H.C. Posor, H. H. Ilaxomos, (M.A Konecruxoea, MU Mutura, H A Mopesa,
IO.B. Tynrtanos xaHe T.6.) KZ3HpPeT Xalns bULIMMER He, I'H. IIposymenrora, I.C. Cyxobcekas, IO. M. Typyanunosa
xacibu bunimMen fe 6ainaHECTE eMec Jell CaHauAH. xane T.6.). Byn Tacinge MyraniMHIE XYMECH MEH TRIFAcH
Fanumpapa ey mikipisie, KE3HpeT 6imi MEIK Herisri axupaMaige. Myunai cabakTacTHK, eH angeMeH,
JAeHredimer 6aiaHbIcTH, 61 COHEIMEH 6ipre KenTeres Nefar or HKANHK, 1C-apeKeTTIH EPEKINENITiHAE, afamMiapMeH
MaceJeNepi WEMYre MyMKiHAIK bepei. e3apa IPEKeTTECYAe KIHEe ajaMIapra acep eTyAe KopiHenl. |
N\

Cyper 1. «KociOu Ky3bIpeT» YFhIMBIHA OEpiITeH FRUTBIMHA KO3KapacTapIblH CYI0achl
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Ocputaiiia, «kociOM KY3BIPETTUTIKY» TYCIHITIHIH Ma3MYHBIH TOJIBIKTBIPY @ ©3repill OThIpaibl, cededi
OJI KemTereH (akTopiapra OalIaHBICTHI: TIearOTHKAHBIH KoHe Oip-OipiMeH MIeKTeC FRUIBIMAAPABIH JaMYBl,
KOFaM/Iarbl MOJICHUETTIH JKaFJaibl XKoHeE T.0.

OTaHABIK KOHE IIETENIIK FhUIBIM MEH ToXipuOeae KY3bIpeTTep: TaOBICTBI IEYMETTIK KOHE KociOu
KBI3MET YIIIiH KaKETTI Ky3bIpeTTep; HaKThl KACiOM KpI3MET TYpIepiH (Hemece (yHKIHAIAPIBI) OpbIHIAyFa
apHaJIFaH Ky3bIpeTTep OOJBIT €Ki TOmKa OeiHe .

Konpanbictarbl Ke3KapacTapipl, €3 Ke3eriHie, YII Tonka Oexyre 0omazpl, OHAA KOCiOM KY3BIpETTep
ObL1ail cunaTTanFaH:

— MaMaHHBIH MOTHBAIMSUIBIK CAaChIH OENTUICHTIH Kajmmbl TaWBIHABIK MEeH KYHABUIBIKTapIaH
TYBIHIANTHIH J)KEKe KaCHETTeD;

— KOCINTIK KbI3METTi OHBIH KaHAal aa Oip acnekTicinae TaObICTHI Ky3ere acklpyFa MYMKIHIIK OepeTiH
OltiM OepyIiH WMHTerpalnusiaHFaH HoTWXkeci (OiimiMm, OUTiK, JaFabpl, BIKHAT €Ty OOBeKTiNepiHiH Oenrim Oip
KUBIHTBIFBIHA YKOHE JKaFIaiap THITiHE KONJaHbUIATHIH KBI3METTIH OepiireH TeXHOJIOTHsIaphl);

— MaMaHHBIH KociOW MiHIETTep.i, OHBIH IIIH/E CTAHIAPTTHI eMec (SFHH, OJap.bl MIEHIyTe Tikenei
XKOHE TiKelel JaiblHaanIMaraH) IIemyeri TaObICTBUIBIFBIHAH KOPIHETIH, e3iHae Oap Ky3bIpeTTepi

IIBIFAPMAIIBUTBIK TYPFBIIAH HHTEPIIPETANMSATIAY KaOineTiHeH KOpIHETIH JailbIHABIFHI.

«Kocibu KY3BIpETTiIIK» YFBIMBI aHBIKTaMaNapbIHBIH OipiHII TOOBI HOTHKENEP/Ii KaJIbIITACTBIPY JKOHE
Oaranay MpoIecTepiH TYCIHy CTaHAapThIHA HETi3eNTeH.

Exiami Tom Oinmim Oepy HOTHXKeci peTiHAe KociOW KY3BIPETTUTIKTIH OeJICeH/i CHITaThIH KOpCeTe/l,
COHBIMEH 0ipre OChl KbI3METTIH IIapTTapbl MEH OOBEKTUICPiHIH KaTaH MeHOepiH Oenrinei.

CoHFBl OHXXBULABIKTap/a 3epTTEYIIiIep MEH MPAKTUKTEPAiIH Ha3apbl KY3BIPETTUTIKTI KociOn (QyHKIUsS
petinge tycinyre OarbrTTanael. OcbiHmail OimiM Oepy HOTIDKECiH OacKamapiablH TizOeciHeH Oermin Kepcery
YIIiH Tarbl Oip TEPMUH — «apHalbl KY3BIPETTUTIKY» YFBIMBI eHri3inai. [Jon oceiHaai Oinim Oepy HoTHXKeci
Oipkarap eHipiepAe >KYMbIC OepyIIUIEP/IiH KATBICYBIMEH KOCIOM OUTIKTUIIKTEpHAlI CepTU(HUKATTAY MOHIHE
alHaIabl.

AHBIKTaMaNIapIbIH YIIiHII TOOBI KBI3METKEPIIEPAiH KICIITe KOTEPLTy JKoHE MHTErpaIus MpPOIEeCiH e
Ke3JIeCeTiH MaceleNepli Imemyre KaOumeTTimirin aran eteni. Ockl MIHAETTEp OHBIH KociOiHEe Hemece
MaMaH/IpIFbIHa OalaHbICTEI O0MyBI J1a, OalIaHBICTEI OONMMaybl a MYMKiH. ByJl mereHimi3, kociOn KbI3MeT
KbICKa Mep3iM imIiHae e3repeli, al KbhI3METKEepAiH KY3bIpeTi OfaH OapiblK ©3repTilreH Kociou
(GYHKIUSUIAPIIBIH AaMybl MEH OpPBIHJANYbIH KaMTaMachl3 €Te anajbl. SIFHU, Oy Heri3ri Ky3bIpeTTUTiKTep/ai
KOJIJAaHYMEH CaJIbICTBIPFaH/a epici TapbUTFaH ic-opeKeTTiH omMOeban oicTepin urepy i Oiaaipei.

Ilenarortin kociOM KY3BIpETI MOCEJECiHIH TEOPUSIIBIK TOCUIEpl MEH SMIHUPUKAIBIK 3epTTeyIep
NepeKTepiH Tanjay OacTaybllll CBHIHBII MYFAIMAEPIHIH KoCiOM KY3BIPETiHIH KYpPBUIBIMBIH JKacayFra
MYMKIHIK Oepai (2-cyper).

Kacibu ky3sbipeTi

TeopuAnbIK gaibiHAbIFbI .
MpaKkTHuKanbiK gaibiHAbIFbI

MNpoekTusTi

icKepaikTep: Pedn ekcusTi KomMMYyHUKaTHBTIK
bomkamaeiy OKBITY MeH ickepnikTep: ¥ibIN A acThIpyLLbI ickepnikTep:
IckepalkTep: TopGueneyqin @3iHIH KbI3MeTiH Nblk, iCKepAikTep: nepuenTUsT,
TG U ES TS HaKTbI Tangay AKNapaTTbIK, nenarorikanbik Kapbin-
GafnapnaHy P EDE IR A3MBITYLUBLBIK, KaTbIHAC JafabLAapbl,
KypY Gafnapnbik, nenarorvKanbig,

TeXHHWKa

Cyper 2. bacTaybIi ChIHBIIT MyFaJliMJICPiHIH KOCI0M KY3bIPETiHIH KYPBUIBIMBI
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Bacraypimn  ceIHBIT  MyFamiMAEpiHIH KoCiOM  KY3BIPJIBIFBIHBIH — KYPBUIBIMIBIK ~KOMIIOHEHTTEPIH
TaJIKbUIANBIK.

TeopHsbIK TalBIHABIK, OACTAYBIII CHIHBIIT MYFAIIMIHIH KOCiOW KY3BIPJIBIFBIHBIH OipiHII KOMITOHEHTI
Oonbin TabbUIAABI, Oy OOMKAMIBIK iICKEpNIKTEpi, TPOCKTUBTI iCKepIiKTepi, pedIeKCUBTI iCKepIiKTepAl
Tajam eTei.

IIpakTuKanbIK JaWbIHABIK OACTAYBIII CHIHBIIT MYFATIMIHIH KoCiOM KY3BIPJIBIFBIHBIH €KiHIII KOMIIOHEHTI
Oonbin TabbUTaAbl. By yHABIMAACTBIPYIIBIIBIK iICKEPIIKTEPAl KOHE KOMMYHUKATHBTIK iCKEpIIKTEp/i Tajiamn
eTeqi.

MyFaniMHIH CBHIHH OWay >XOHE Mocelleliep/l IIenry AardpUIaphbl; MOJEHHETApalbIK TYCIHICTIK;
IIBIFAPMAIIBUTBIK, JKOHE KaHAIIBUIABIK KaOiTeTTepi; KOFapbl TYPTKi, OH CEHIM, MPaKTHKAJIBIK OUTIM XKOHE
AKT narapiiapbl CUSKTBI MAHBI3/IBI KACHETTEPI Typalibl J1a ATy KaXKeT.

Anaiina, KociOM KY3BIPETTUTIKTIH MYHIAW KIKTeyl OHBIH AasKTaJFaHbIH OUIIIpMEHTIHIH aTam eTy
KepeK, OMWTKEeHI KONTereH KY3BIPeTTep JKEeKEe TYJIFa oJIeyeTiHe, OJIEYMETTIK-MOJIEeHH KaMThUIybIHA
OaliaHbICTBI ©3repMelti OOJIBIN Kenei.

Ocbutaiitia, OacTaybllll  CHIHBINT ~ MYFATIMIACPIHIH ~ KOCIOM  KY3BIPETTUNTiHIH  KYPBUIBIMIBIK
KOMITOHEHTTEPIH, KOFaphlJla aTalFaHIal, opTypii Ke3Kapac OOMBIHIIA KapacThIPy, OHBIH KOIKBIPIEI )KOHE
e3repMelli  TYCIHIK eKEHMIriH aHbIKTaiinbl. OHBIH MOHI KOoramua, OumiM Oepy »yleciHae, FhUIBIMIA,
MOJICHUETTE OOJIBIN >KaTKaH e3repicTepre ColKec aybICTHIPBIIAABI KOHE IPTYpJl Ke3KapacTtap OoibIHIIA
KapacThIPBLIAIBL.

biznin 3epTreyimizae Ooramak OacTayblll CHIHBIT MYFaNIMIHIH «KociOM KY3ipeTTiTiri» YFIMBI OHBIH
KoCiOM JafbIHABIFBIHBIH JUHAMUKAIBIK, MPOLECCYANbIbIK KaFbl, 1C-OPEKETTIH J¢, MOTHBAIUSIHBIH Ja,
COHJaii-aK KociOM JaMyBIHBIH CHUIIATTaMachl peTiHae 3eprreiimis. bi3 muHamukanarsl KociOW KY3BIPETTIIIKTI
Ooamak MyFagiMHIH OipTiHIEN KociOmIeHy KYOBUTBICH peTiHAe KapacThipambl3. COHBIMEH Katap, Ooamrak
OacTayblll CHIHBIN MYFAIIMIHIH KOCIOM KY3BIPETTUIIT TYKbIpbIMAaMachiHa Oenrii Oip epeKIIelnik eHri3cek,
SFHYA OyJ1 OoNalaK MyFalliMHIH HHTETPaIIbl KBI3METiI MEH JKEeKe CHUIaTTaMachl, COHbBIMEH Oipre OHBIH KociOn
MYMKIHIIKTEPiH KOJIJaHy calachl HEMeCe asChl OOJIBIT TaOBLIA b

By GacTayslll CBIHBIT MyFaiiMi OipHEIIE TMOHJI OKBITATHIHABIFBIHA JKOHE OHBIH KOCIOM KbI3METiIHIH
caslachl epeKIle HHTETPaTUBTI OONATHIHABIFbIHA OalmaHbicThl. COHBIMEH KaTap, Ooamiak 6acTaybIll ChIHBIT
MYFaJTIMiHIH K9CiOM KY3BIPETTLIITiHIH KaJIbINTaCybl MEH JJaMybIHa BIKMAN €T€TiH MaHBI3Ibl TICUXOJIOTUSIIBIK
Kargaili — Oy1 TICHUXOJNIOTHSIIBIK OUTIMHIH pelli MEH Ma3MYHBIH TYOerein e3repTyleH TYpPaThiH, OHBIH
CTYJICHT YILIH KOCiOM MaHbI3bl Oap OipbIHFal JaMy KEHICTITIHAE OKBITYIbIH OapiblK Oacka acleKTiiepiMeH
KIpIKTIpiTyl KaKeT IMCUXOJOTHSUTBIK, TaUBIHABIKTEL KaciOmmeHaipy. CTyIeHTTepIiH HHTETPaTUBTI Ma3MYH/IbI
urepy TPOIECIHIE epeKine OeNCeHITIK — OKy-kociOu OerceHimiri maima Oomagsl, MYHAA HETi3Ti
0achIMJIBIKTAp, €H aJJIbIMEH, aKMapaTThIK Ma3MyHJbl FaHa eMeC, IOHJIK Ma3MYHHBIH (OKyJIarbl Oaanap
TICUXUKACBIHBIH JIaMybl) JaMy MYMKIHJIKTEpiH 3epTTeyre KaThICThl. bonamax MyraniMHiH MyHJIail KbI3METI,
0131 3epTTeyiMi3 KOpCEeTKEeH Iel, OKy MpOoIeciHAe OananapablH ICUXUKAIBIK JaMybIHBIH MaKcaTTapbl MeH
MIHJETTepiH OOJrKay, oNapbl MICHTY YIIH HOTIIKEN MCUXOJOTHSIIBIK-TIEAaroTuKaIbIK JKaFaaimap xacay,
JUArHOCTUKAJIBIK Oarjapiamanap (COHBIH INIHIE MOHMIK MaTepualap) jkacay >KOHE Caiblll KelreHze,
OKBITYIIBIH SPTYPJi JKaFmaiiapblHAa Killli KAcTarbl MEKTEN OKYIIBUIAPBIHBIH TICUXWUKAJBIK JaMYbIHBIH
EPEeKIIeNKTepiH 3epTTeyY MYMKIHAITiHEH KOPIHETIH KoCiOM KY3BIPETTUTIKTIH ©3€KTi NEHIeWiH JaMBITYIbI
KaMTaMachI3 €Tei.

Koo-na oxy ke3eHiHe Ooaniak 6actaybllll MEKTEN MYFaTIMiHIH KoCiOM KY3bIPETTUTITIHIH KaJbIITACYhI
JKOHE OHBIH THIMJI JaMmybl YIIiH OHBIH MOTHBAIIMIIBIK, Ma3MYHJIBIK-IC-OPEKETTIK JKOHE JUarHOCTHUKAJIBIK-
perTeymn KOMIOHEHTTepi OipilikTe JaMHUTBIH epeKIle JKaraainap skacay kaxer. COHBIMEH KaTap, OoJjamak
0acTaybllll CHIHBII MYFaJlIMiHIH TepeH, OeHIMIENTriil, KociOu OarmapiaHFaH NMCUXOJIOTHUSIIBIK JaibIHIBIFBI
KoCiOM KY3BIPETTUTIKTIH JKOFaphl JEHreliHe Heri3NeNreHAiKTeH, Oi3[iH OWBIMBI3IIA, OHBI JAMBITYABIH €H
THIMJII IAPTTapbl — MHTETPATHUBTI OKY Ma3MYHBIHBIH apHalbl )KacaJiFaH >kyiesepi 00JbIn TaObLIaib.

Kacibu xy3bIperTep Ke3 KenreH AeHrenjeri OiiM Oepy OarmapiiaMachlHBIH HETi3ri AJIEMEHTI peTiHJe
Oipkatap apTHIKIIBUIBIKTapFa We, aTan aWTKaHAa: eHOEK HapBIFBIHIIA CYpaHBICKAa He JKoHe Oacekere
KaOiIeTTi; KociOM YTKBIPIBIKKA, KOCHIMINA OOCEKENECTIK apTHIKIIBUIBIKTAPFA, HOTIKEIUTiKKe xoHe [1OK
JKOFapbl JIEHreliHe, COHJal-aK OHBIH IeJaroTUKajblK Japajblfbl MEH KY3BIPETTUIIrH JaMbITyFa BIKIAI
€TETIH KoCIOM MaHBI3bl KACHETTEPre He MaMaH Ibl aspiiayra MyMKIH/IIK Oepei.

Kacibu ky3bIpeTTep Typaibl alTaThlH 00JICAK, OJIAPJIBIH MaMaHAap/Aa JaMy CHUTIAThl MEH BEKTOPBIH aTarl
OoTKeH MaHb3ABL. KociOn Ky3bIPETTUTIKTI KATBITITACTRIPY OipHEIIe Ke3eHHEH OTE/I.

1-xe3eH — «TpaHCISNEs HeMece AaFaplIap IeHreii (KociOn KOMIIOHEHT);
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2-K€3€H — «MIHJETTeP/Ii IICITy» HeMece KbI3MET JIeHTreli (MOTHUBAIMSIIBLIK KOMITOHEHT);

3 Ke3eH — «KaHaJIaH maima 6oaraHmap» HeEMece MOICHHET MeHreHi (KOPIOPATUBTIK KOMIIOHEHT).

MyHnait KypbUIBIM KoCiOM KY3BIPETTUTIKTI KAJBIITACTHIPY MPOIECiH OacKapyIblH OWIACTHIPBUIFaH
KOHE cayaTThl JKYHWECiH KypyFa JXOHE CTYIEHTTEpIiH OpTYpJi ic-opeKeTTepiH XKocmapiay NpoLeciHue
OJIapJIbl UTEPYTe MYMKIHIIK Oepei.

bi3min ofpIMBI3IIA, KOCIOM KY3BIPETTUTIKTI KAJIBIITACTHIPYABI OacKapy »KOJIIAphIHBIH Oipi — onapaan
KociOM OUTIMHIH KaXKeTTI camachlH ally XOHE OpTYpJi JeHreimeri kociOm Ky3bIpeTTUTIKTEpAl Urepy YIIiH
©31H-631 YUBIMAACTHIPY, OKY iC-OpEKETiHJe ©31H-031 peTTey KaOlJIeTiH Tajam eTeTiH CTYJACHTTEPHiH O3IiK
KYMBICBIH YibIMAAacThIpy. CTymeHTTEepAiH ©3MiK KYMBICH ONapIblH OOWBIHAA OKy KOHE OKy-Kociom
MIHJETTEPiH KOO, OJIapbl IIenty OOMBIHIIA iC-KHMBLT JIOTUKACHIH KOCTapiay, HOTIKeTe KOJ JKeTKi3y, OHBI
Oaranay, KociOM JasipiIbIK KYHEeCciH/Ie o3iHIH OKY KbI3METIiH TY3€TYy/i )Ky3ere achlpy OUTIKTEpiH 1aMBbITa bl

Bomamak OGacraypimn OimiM Oepy memarorTepiHiH KociOM KY3BIPETTUTNTIH KaJIBINITACTBHIPY YIAEPiCiH
OacKapyIbIH THIMIUTITIH apTTRIPy MaKcaTbIHIA «O3iK KYMBICTHl YHBIMIACTHIPY HETi3Iepi» aTThl apHAaWbI
Kypc 93ipiaeHi. ApHaiibl KypCThIH MaKcaThl — OFapbl OKY OpPHBIHA OKY MPOLIECIHIIE SPTYPIIl TUITET1 KOHE
TYPAETI ©3IK >KYMBICTBI YTBIMJIBI YHBIMIACTHIPYFa, YaKBITTHI JKOCHapiayra, cadakka NaibIHABIK Ke3iHIe
OpTYpJi aKmapar Ke3[epiH MaijalaHyFa, OKY iC-OpeKeTIHIH HOTIDKENEpiH AYPBIC pacimiaeyre, apTypii
TanceIpMaliap/bl OpBIHIAYFa >JKOHE ONapAbl cayaTThl pociMeyre, KociOM KOKXKHEKTI KeHeHTyre
CTYACHTTEP/IiH NaHBIHIBIFBIH KaJIBIITACTHIPY.

KypcTeiH Ma3MyHBI CTYACHTTEPII SPTYPIi MOHAEPAl OKy Ke3iHIe ©3MiK KYMBICTHI YHBIMAACTBHIPY
epeXeNepiMeH TaHBICTBIPYIBI, ©3/IK KYMBICTHI HTepy JKOIIAphIH allyAbl, COHIal-aK KyHi OOWBI e3iH-031
pETTeY JKOHE JKYMBIC KaOICTTLNIriH Oackapy TociamepiH KapacThipanbl. OCbhl apHabl KypCTBI OKY
HOTIXKECIHJE CTYISHT:

— nepbec OKy KBI3METIH JKY3€re achIpyAblH MaHBI3IbUIBIFBIH, OHBIH KAXKETTI OUTIKTUTIKTI aXyJarbl
TUIMJIUTITIH TYCiHeN];

—K00-J1a OKY TIPOIECIHAE O3/liK KYMBICTBI YHBIMIACTHIPYIBIH €PEKIICTIKTEP] Typaibl HaKThl TYCIiHIK
anajpl;

—KocinTik OimiM  Oepy KyHeciHeri ©3[iK JKYMBICTBIH MaKcaTTapblH, OeNrijiepiH, THIITEpiH,
JieHreisepid, QyHKIUSUTapbIH Oinei;

— ©3J1iK JKYMBICTHI J)KY3€Te achIPY/IbIH HET13T1 TOCUIIEpiH Urepe/ii;

— opTypai Gopmajia e31IiK HKYMBIC TYpIEPiH KY3ere achlpyFa JIaibIH;

— ©3JIiK OKY MPaKTUKAJBIK iC-opeKeT MPOIIECiH/Ie 631H-031 0aKpUIay TOCIIIEPIH KOJIIaHa allaIbl;

— ©31HIH OKy cabaKTapblHaH 0OC YaKbITBIH YHBIMIACTHIPY JKOHE THIMJII 06Ty TaFabUIaphlH MEHTepe/li.

Kacibu Ky3bIpeTTepi KaIbIITacThIpy MPOIIeciH 0acKapy MaMaHIaHABIPBUTFAH MTOHEP/Il OKY Ke3iHe 1e
Kypeni. Meicaibl, CTyISHTTEpre, OacTaybllll MEKTENTiH Oosarrak wmyrainiMaepine «llemaroruka» mnmoHIH
OKBITY OaphIChIHAA TMPOOJEMAaNbIK CHUIATTAFbl TallChipManap KOJJIaHBUIFAaH. Byl Tocin cryneHTTepaiH
TaHBIMJIBIK OEJICEH[UTITIH apTTBHIPYFa, ONAPIbIH TOYeJCI3IITiH BIHTATAHIBIPYFa, YCHIHBUIFAH MaTepHalFa
KEeKe KO3KapachlH KepceTyre bIKman eTTi. [IpobiieManblk cypakrap KOO JKoHE MpOOJIeMAallbIK CUMATTAFhI
TaKbIPBINITAP/Ibl TYKBIPbIM/IAY KaOlIeTiH 1aMbITa OTBIPHII, CTYACHTTEP Ka3ipri OacTayblll MEKTeNnTe KeHiHeH
KOJIIaHBLIATHIH MPOOIEMAaNIbIK OKBITYIBIH ITearOTMKaJIbIK TEXHOJIOTHICHIH HIeP/Ii.

CeMuHap cabaKTapbIHIAFbl KXYMbBIC OapbhIChIHAA 0a3ajiblK YITTHIK KYHIBUIBIKTAp HETi3iHAe OimiM
aJIyIIBUIAPAbIH PYXaHU-aaMIePIIUIK TOPOHECIH Ky3ere achblpyMeH OalIaHbICTBI KACiOM KY3BIPETTLIIKTI
Urepyre YMThUIA OTBHIPBIN, MEJarOrMKaHbIH TYMaHUCTIK MOHIHE, Kaszipri oJeMzeri oJeyMeTTiK TopOue
KYHJIBUIBIKTApbIHA HA3ap ayaapbIK.

Ickeputik, aneymeTTik OaraapiiaHFaH, peJIiK OUBIHAAP/BI, MU IA0YBUIIAPBIH, )K00ATap Ikl 93ipiiey MeH
KOpFaybl KOJJIaHa OTBHIPBII, KYMBIC 9/licTepi MEH ()OpMallapbIHBIH JKUBIHTBHIFBI CTYJEHTTEPI KOciOH ic-
OpeKeTTepIi OpPBIHAAY IAFAbUIApPBIH JAMBITYFa BIKIAJ €TETiH KociOM OarbITTanraH ic-opekeTke Oedimueyre
MYMKIHIK Oepi.

Ocpunaiinia, 6onanrak 6acTaypli OiTiM Oepy MYFaNIMIHIH KoCiOM Ky3BIPETTUIINH KABINTACTRIPY OLTiM
Ma3MYHBI apKbUIBI JKY3€re achIpbliajbl JKOHE IEJaroruka, MCHXOJIOTHUS, OKBITY 9icTepi, olapisl jKaHa
CTaHAAPTTHl €MEeC JKar[ailapAa KOJJaHy OaFribulapbl OOMBIHIIA TYpPaKThl, WHTErpalMsIaHfaH, >XyHeuni
OutiMal urepy mporieci OOJbI TaOBLIAIbI, KEKE KACHETTEP MEH KACHETTEePIiH JaMybIH OOJDKAHIbl JKoHE
TYJIFaHBIH HOTHXKEJTI KOCIOM KbI3METKE KaOlIeTTIIINH KaMTaMachl3 €TeIl.
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Kopvimuinowi

bizmin 3eprTeyimiz OacTayblll CHIHBIIT MYFANIMACPIHIH KOCIOM KY3BIPETiHIH KYPBUIBIMIBIK
KOMITOHEHTTEPIH aHBIKTayFa JKOHE HeTi3/ieyre apHaFaH.

Tannay kepceTKeH/eH, Ka3aKCTaHIBIK YOFapbl OUTIMII JaMBITYJBIH Ka3ipri KE3CHIHJE OKBITYIbIH
YKaHAPTBUIFAaH Ma3MYHBIHA KOIIy JKaFdaiblHAa OoJamak OacTaybllll MEKTEN MYFaliMIEpiH KociOu maspriay
MoceJieci ©3eKTi TaKBIpHIITApALIH Oipi. CaabICTRIPMAalBl JKOHE MOJICNBIIK OMICTep MYFAIIMICPIiIH KOCiOn
KY3bIPETiHIH KYPBUIBIMBIH TYCiHY YIIIH 9pTYPJIi 3epTTey TOCUIAEPiH KapacThIpyFa MYMKIHAIK Oepai.

CoHBIMEH KaTap, OCBl 3€pTTEyIdiH aBTOPBI 3€pTTEYA€ OCHl MOCEJEHIH KYPACIUIri MeH
KOMKBIPIBUIBIFBIHA OaiIaHBICTBI 0acTayhIIl CHIHBII MYFaTiMAEPIHIH KoCiOM KY3BIPETiHIH KYPBUIBIMIBIK
KOMITOHEHTTEPIH KaIBITITACTHIPY/IBIH XKEKE acTIeKTUIEPIH aTam KepceTei.

KopeIThIHABUIAH Kene, KOciOM KY3BIPETTUTIKTEpAl KaJbITACTBIPY OOMBIHIIA OKY >KYMBICHIHBIH
THIMIUTITT OKBITY TapagurMachblHa HETI3JeNTeH OKBITYIIBl MEH CTYACHTTIH YHbIMAAacKaH OipiieckeH
KBI3METIHE TiKeNell OaimaHbICTH (KY3BIPETTIIIK — QJIEYeTTi ic-opekeTke Oepy) MereH TY)KBIPBIM >KacayFra
Oomanpl.

OneduerTep Ti3iMi

1 Zakirova R. The Structure of Primary School Teachers’ Professional Competence / R. Zakirova. International Journal of En-
vironmental & Science Education, 2016. — Vol. 11. — No. 6. — 1167-1173.

2 Xamraeva A.F. Development of professional competence of the future pedagogical teacher / A.F. Xamraeva. European Jour-
nal of Molecular & Clinical Medicine, 2021. — Vol. 8. — Is. 1. — 619-627.

3 Tilavova M.M. The system of development of professional competence in future primary school teachers / M.M. Tilavova,
A.Sh. Husenova, N.S. Hakimova. Journal of Critical Reviews, 2020. — Vol. 7. — Is. 13. — 4184-4189.

4 Tang S.Y.F. Re-conceptualising professional competence development of student teachers in initial teacher education /
S.Y.F. Tang, A.K.Y. Wong, D.D.Y. Li, M.M.H. Cheng. Research Papers in Education, 2021. — Vol. 36. — Is. 2, — 152-175.

5 Vpakoa E.A. ®opmupoBanne NpoQecCHOHATBHBIX KOMIETCHIMI I1earoroB mpo()eCCHOHAILHONW IMOATOTOBKH /[
E.A. Ypakosa, E.H. I'yceB, A.B. I'ne3aun // [IpoGieMbl COBPEMEHHOTO TeAarornueckoro oopasosanus. — 2020. — Ne 69 (3). —
C. 236-238.

6 3axaposa .M. Ctpykrypa npodeccnoHaAIFHONH KOMIETEHIINN YIUTENs HAadalbHBIX KiaccoB ¢ Touku 3peHus GI'OC Broporo
nokoneHus / 1.M. 3axaposa, U.H. ®dexexnn // [Icuxonoro-nexarorndeckue uccienopanus. — 2010. — Ne 4, — C. 1-11.

7 Vasileva E.N. Professional competence of a teacher as the basis of quality Education / E.N. Vasileva, E.A. Popova,
O.T. Sartene. Standards and Monitoring in Education, 2020, 1, 41-45.

8 bBaibkymanosa H.C. Ocobennoctu popmuposanus npodeccnonansHoii kommerenTnocty / H.C. Baibxymanosa / BectH. Ka-
parana. yua-ta. Cep. [lemaroruka. — 2009. — Ne 2 (54). — C. 77-83.

9 Hatton N. Reflection in teacher education: Towards definition and implementation / N. Hatton, D. Smith. Il Teaching and
teacher education, 1995. — Vol. 11. — Is. 1, — 33-49.

10 Muslimov N.A. The development of professional competence of future professional teachers / N.A. Muslimov,
K.S. Kadyrov. Lifelong learning: continuing education for sustainable development, 2015. — Vol. 1. — No. 13. — 348, 349.

A.C. TaypbOekoBa

CrpykTypa npogecCHOHAJIBLHOM KOMIIETEHIIMH
OyAylIMX y4yuTeseil HA4YaJbHON IIKOJIbI

B ycioBusx nepexoja Ka3axCTaHCKOTO BBICIIEro 00pa3oBaHUs K OOHOBICHHOMY COZICP)KaHHIO O0y4YEHHS aK-
Tyanusupyercs npodiaema npodecCHOHAIBHON MOArOTOBKU OyIyIIMX yduTeneil HadanbHOU mkoinsl. Hemoc-
TaTOYHO 00O3HAYNTH BONPOCHI B MOJArOTOBKE OYIYIIMX CIHELHANINCTOB B cepe HadyalbHOTO oOpa3oBaHMS,
YTOOBI MEPEYUCITUTh KOMIIETCHIIUH, KOTOPBIMH JIOJDKEH OBJIAJETh BBIMTYCKHHK. [IMeEeT CMBICT M3Yy4HThb MO-
JIeNTb IPOTHO3MPYEMOTO pe3yJibTaTa Kak CHCTEMY B3aHMMOCBS3aHHBIX KOMIIOHEHTOB. B CBSI3M ¢ 3THM HacTosi-
IIee HMCCICJ0BaHHE HAIPABICHO Ha BBIABICHHE U OOOCHOBAHHE CTPYKTYPHBIX KOMIIOHEHTOB IMpodeccro-
HaJbHON KOMIIETCHIIMN YYUTENIeH HadalbHBIX KiIaccoB. OCHOBHBIMH METOIAMH HCCIIEIOBAHUS JAHHOH Mpo-
0JIEMBI SIBIISIFOTCS CPABHHUTENBHBIA H MOJCIBHBIA METOIBI, TIO3BOJISIOIINE PACCMOTPETh Pa3inyHbIe HCCICH0-
BATENILCKUE MOJXOABI ISl MOHUMaHMsSI CTPYKTYPHI MPO(ECCHOHATBHON KOMIIETCHIIMH YUUTeNeH HadaabHON
IIKOJIbI. Pe3ynpTaThl HCCICAOBAHUS CBHICTENBCTBYIOT, YTO B MPOLIECCE PA3BUTHS aHATUTHYECKUX, AUATHO-
CTUYECKHX M MPOTHOCTHYECKUX MPO(ECCHOHATBHBIX ICHCTBHI, COCTABISIONMX CTPYKTYPY HpodecCHOHAb-
HOM KOMITETCHIIUY Y4NTEes s HavyalbHOH IIKOJIbI, YCHEIIHO COBEPIICHCTBYIOTCS TAKKe U JPYrue BaKHbBIC Xa-
PaKTepUCTHKU MPO(ECCHOHAIBHOTO Pa3BUTHS IeAarora, Takue Kak KOMMYHHKATHBHBIE, YTO TaKkKe ITOJTBEP-
JKJTaeT MHTETPAaTHBHYIO OCHOBY pa3pabOTaHHOI HAMH CTPYKTYPHI IPO(eCCHOHATBHON KOMISTECHIIUH.
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A.S. Taurbekova
Structure of professional competence of future primary school teachers

At the present stage of the development of Kazakhstani higher education in the context of the transition to the
updated content of education, the problem of future primary school teachers’ professional training is relevant.
It is not enough to identify the problems in the training of future specialists in the field of primary education
in order to list the competencies that a graduate should master. It is reasonable to consider the model of the
predicted result as a system of interrelated components. In this regard, this study aims to identify and substan-
tiate the structural components of the professional competence of primary school teachers. The main methods
of studying this problem are comparative and model methods, which allow to to take account of various re-
search approaches for understanding the structure of teachers’ professional competence. The results of the
study indicate the process of developing analytical, diagnostic, and prognostic professional actions make up
the structure of the professional competence of an elementary school teacher, other important characteristics
of the teachers’ professional development, such as communicative, are also being successfully improved,
which also confirms the integrative basis of the structure of professional competence.

Keywords: professional competence of the teacher, primary school, structural components, future teacher,
primary school, definition, justification.

References

1 Zakirova, R. (2016). The Structure of Primary School Teachers’ Professional Competence. International Journal of Envi-
ronmental & Science Education, 11(6), 1167-1173.

2 Xamraeva, A.F. (2021). Development of professional competence of the future pedagogical teacher. European Journal of
Molecular & Clinical Medicine, 8 (1), 619-627.

3 Tilavova, M.M., Husenova, A.Sh., & Hakimova, N.S. (2020).The system of development of professional competence in fu-
ture primary school teachers. Journal of Critical Reviews, 7(13), 4184-4189.

4 Tang, S.Y.F., Wong, AK.Y., Li, D.D.Y., & Cheng, M.M.H. (2021). Re-conceptualising professional competence develop-
ment of student teachers in initial teacher education. Research Papers in Education, 36 (2), 152-175.

5 Urakova, E.A., Gusev, ENN.,, & Gnezdin, AV. (2020). Formirovanie professionalnykh kompetentsii pedagogov
professionalnoi podgotovki [Formation of professional competencies of teachers of vocational training]. Problemy sovremennogo
pedagogicheskogo obrazovaniia — Problems of modern pedagogical Education 69 (3), 236-238 [in Russian].

6 Zakharova, I.M., & Fedekin, I.N. (2010). Struktura professionalnoi kompetentsii uchitelia nachalnykh klassov s tochki
zreniia FGOS vtorogo pokoleniia [The structure of the professional competence of a primary school teacher from the point of view of
the FSES of the second generation]. Psikhologo-pedagogicheskie issledovaniia — Psychological and pedagogical research. 4, 1-11
[in Russian].

7 Vasileva, E.N., Popova, E.A., & Sartene, O.T. (2020). Professional competence of a teacher as the basis of quality Education.
Standards and Monitoring in Education, 1, 41-45.

8 Baizhumanova, N.S. (2009). Osobennosti formirovaniia professionalnoi kompetentnosti [Features of the formation of profes-
sional competence]. Vestnik Karagandinskogo universiteta — Bulletin of the Karaganda University, 2 (54), 77-83 [in Russian].

9 Hatton, N., & Smith, D. (1995). Reflection in teacher education: Towards definition and implementation. Il Teaching and
teacher education, 11 (1), 33-49.

10 Muslimov, N.A., & Kadyrov, K.S. (2015). The development of professional competence of future professional teachers. Life-
long learning: continuing education for sustainable development, 1 (13), 348-349.

22 BecTHuk KaparaHgmMHCKoro yHmBepcuteTa



Barpnapnamanay Tingepi 6ombiHWA. ..

DOI 10.31489/2021Ped4/23-29
O0X 378.147

A.A. XacenoBa*, M.C. CerizbaeBa, C.A. Kaynanosa

Axaodemux E.A. Boxemog amvinoagvl Kapasanowl ynusepcumemi, Kazaxcman
(Xam-xabapnapza apnarzan asmop. E-mail aigera_0089@mail.ru)
ORCID: 0000-0003-1241-8319

Barnapaamanay tinjgepi 00MbIHIIA 3JIEKTPOHBIK
OKY PeCYPChIH Kacay »JHe THIMALTIrH 3epTTey

Toyenciz en Tiperi OimiMai yprak AeceK, jkaHa IOYipHiH KYH TopTiOiHAe TypraH Macene OimiMm Oepy,
FBUIBIM/BI 1aMBITY OOJIBIN TaObLTaAbl. byriHri TaHma O011iM adyAblH LIrepi AaMy MYMKIHAIT 30p TOCUIAEPiHIH
6ipi — FamamMTOp >KeJiCiH KOJZaHa OTHIPHIN, KallbIKTHIKTaH OKbITy. OHNaiiH OimiM Oepyai KaMTamachI3 eTy
YIIIH KaXXeTTi JKoHEe THIMJI OKY PecypCTapblH »Kacay OKBITYIIBUIAPBIH OacThl MiHIETi OOJIBII TaObLIAJBL.
Ocbl Mocenere opaif, Makanana aBTOpJIapAbIH Oarjapiamainay OOHMBIHINA CTYICHTTEpre apHal >KacaraH
JNEKTPOHIBIK OKY PECypChl KQHE OHBIH THIMIUIIIH aHBIKTAy MaKcaTbIHAA CTYASHTTEpre >KYPTi3iireH
cayaJlHaMa 3epTTeIreH. ABTOpiap Makaia 0aphICBIHAA OKY PECYPCHIHBIH WHTEP(EUCIH KOpCeTil, Ma3MyHbBIH
OasgHmAalABl JKOHE CTYAEHTTEpre >KYPTi3UIleH cayalHaMaHBIH HOTIDKeNepiH Tangaigsl. OKy pecypchbl
OarmapiaManay Tiigepi OOHMBIHIIA TEOPHSUIBIK MaTepHalIJaH, TeCcT TalChlpMachlHaH koHe CH++
OarmapiaManay TUTI HeTi3iHOe KYpBUIFaH J>KaTTBIFy TallCBIpMalapblHaH Typansl. JKacaiaFaH OKYy pecypchl
6B06103 — «AKnapaTThIK KyHenep» MaMaHABIFbI OOHMbIHIIA OipiHIN Kype CTyJIEHTTepiHe ChIHAY MaKCaThIHIA
Oepinzi JKoHE CTYACHTTEpre cayalHama >KYPTi3ijiil, HOTHXKE alblHIbL Makanaga KapacThIPBUIFAaH MOcese
OHJIaWiH OKBITY OapbIChIHJA OarmapiaMaliay cajachl OOMBIHIIA camanbl OiTiM Gepyre, CTyACHTTEPAIH aAepbec
O1TiM aJy *oHe MIBFapMalIbUIBIK KaOlIeTTepiH JaMbITyFa, XKaHa TeXHOJIOTHSIIapIbl HI'epyTe BIKIA eTel.

Kinm ce30ep: >neKTpOHABIK OKYy pecypchl, BeO-cailT, Oarmapiamainay Tinaepi, cayaliHama, OHJIAWH OKBITY,
OHJIAWH Kypc, OiniM Oepyni mudpaaHaplpy, KAIBIKTHIKTaH OKBITY.

Kipicne

Bbyrinzge TexHonoruMsmap ajgaM eMipiHiH akpipaMac 0eiri 60JbIn Tabbuianbel. TeXHOTOTHUsIIAp AaMbIFaH
caiibIH, amaMIap/IbpIH KYHAETIKTI eMipi JIe e3repin KaTelp. byTiHTi TaHIa OpBIH aFaH OHJIAWH OKBITY XKyHeci
OCBIFaH JIoJIed.

KammbIKThIKTaH OKBITY OapbICBIHAA MYFaliM YIIIH OKy TMPOIECiH 3aMaHayd akK[napaTThIK-
KOMMYHHKAIMSUTBIK TEXHOJIOTHSUIAP HETi31HIe YHBIMIACTRIPY KaXKeTTUTIr TybIH a6l [1].

JKyMBICTBIH MaKkcaThsl — Oarmapriamariay Tiiepi OOMBIHINA CTYJICHTTEPre apHaIFaH WHTEPAKTHBTI OKY
Be0-CalThIH Kacay JKOHE OHBIH THIMJILIITIH aHBIKTAY.

JKyMBICTBIH MiHJIETI — BeO TEXHOJIOTHSIIAP MYMKIHIIKTEPIH KOJIJIaHY apKbUIbl HHTCPAKTUBTI OKY BeO-
CaWTBIH jKacay KoHE OHBIH THIMJIUIITIH aHBIKTAay MaKCaThIH/Ia cayaiHama popMachkiH Kypy.

3epTTeyaiH ©3eKTLIr KoHe KaHAIIBUIABIFBL OiliM Oepy KyHeciHiH OHJaiiH (opMaThiHA aybICYMEH
JKOHE Ka3akK TUIIHJETI OHJIAH PeCypCTapIblH TAIIbUIBIFBIMEH OalIaHBICTHIPBLIA B

3eprrey 00BEKTiCI — MHTEPAKTHBTI OKY BeO-CalThl, 3epTTey IMoHI — Oarapiamanay Tingepi OoiblHIIA
TOKIPUOEIIK KYMBICTAp JKOHE TECT TAIIChIpMaaphl.

3eprTey mpoOieMachl — JJIEKTPOHIBIK OKY PECYPChIH JKacay YIIiH BeO-OarmapiiaManay TiIAepiH
KaKChl OLTyMEH KaTap, NelaroruKaiblK 9icTep i e TyphIC KojiaHa Oy Kaxer.

Makanaga OarmapnaManay Tijngepi OoifblHIIA KacalnfaH HMHTEPAKTUBTI OKY BeO-CaHTHIHBIH
CHUIATTaMaChl, CAWTTBIH CTYJCHTTEp YVIIIH KAHIIAIBIKTHI THIMJI OOJATBIHBIH AaHBIKTAy MAaKCATBIHIA
XKYPri3iireH cayarHama HOTHXeJepi )KoHEe MaKaIaHbIH KOPBITHIHIIBICHI OastHIaTa bl

3epmmey a0icmepi

3epTTey KYPri3ydiH cayajgHama oJiCi HeETi3JeMecCiHAe aBTopjap 3aMaHayd BeO-TEXHOJIOTHUSHBIH
KETICTIKTEpIH JKOHE TMEJaroTHKaliblK 3epTTEYJEepAiH Iprefii  TYKBIPBIMIAPbIH OaclIbUIBIKKA —aJiFaH.
CayanHama ofici — TICHUXOJIOTHSUIBIK BepOaIbl-KOMMYHHMKATUBTI 9iC, OH/AA PECIOHIEHTTEH akKmiapaT
KHUHAY Kypanbl peTiHAe apHailbl acalraH Cypakrap Ti3imi KoimaHsuiaapl. CayanHama oficiH KojjaHa
OTBIPHIT, €H a3 MIBIFEIHMEH Kalllail 3epTTey/IiH *KOFaphl JIeHrelin anyra Oonaabl. PecrioHIeHTTepIiH CaHbI
OOMBIHIIIA JKeKe cayajHaMma, TONTHIK CayalHama, ayJUTOPHSIBIK cayalHaMa, jKallai cayalHama JeTeH
Typiepre Oemnineni. 3epTrey OapbIChIHAA ayIUTOPUSUIBIK cayallHama TYpl KOJNAAHBUIABI JKOHE cayalHaMara
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6B06103 — «AkmapatTThIK Xyhenep» MaMaHAbIFbl OOWBIHIIA OipiHINI KypC CTYAEHTTEPi KaTBICTHL. 3epTTey
HOTWDKECI HaKTHI OONYBI YIIIH PECTIOHIACHTTEP CaHBI KOIl OONTybl KaXKeT, COHIBIKTAH, aTajFaH MaMaH/bIKTa
OLTiM aJIbIIT XKaTKaH OapJIbIK CTYACHTTEp cayaiHamasaH oTTi [2].

Homuoicenep srcane onapowt manxwiaay

bepinren makanma GapbIChiHAA OHJNANH OiniM Oepy MakcaThlHA HETI3ZeNTeH BeO-CalT KYPBUIABI JKoHE
THIMILIITI 3epTTEIIi.

Be0O-caiit Oarmapinamanay Tiiaepi OOHBIHIIA TEOPUSUIBIK MaTepHalAapiaH, )KaTThIFyJIapJaH ®KoHE TECT
TalchIpMachlHAH TYpajbl. bacTel OeTTe Ma3ip koHe Oardapiamanay TUIIEpl Typaibl Kallbl Marymar
opnaiackas (1-cyper).

BrainsCloud

BAFOAPINIAMATNAY T

BacTbl Ber
EH 6ipiHwi nporpammanay Tini Gonbin Short Code (1349) cananabl. XX facwipasly 50-wi ®bingapeiiia nania
Python GonfaH ofapsl AeHredgeri nporpamManay Tingepi Gonsin ®OPTPAH, KOBOJT xeHe ANIOJ cananags!
dev C++ DopTpaH Mex KoBrnow ani kyHre Aefid naijanassinansl, an Anron bonca OipTanai TiNAepAiH (onapobiy, iWwikae
nackant Tini Ae 6ap) Heriari Gonbin Tabkinaaul. Kesipri yakuiTTa nporpammanay TINAEPIHIH caHbl SipHELE Xy3
JavaScript fypanae!
1970 . nporpammanay snemiiie kemisae exi MaHbi3abl okura Gonasl, onap: UNIX- onepaumansik #yfeciig
HTML ®oHe [lackans aTTel ®aHa nporpamMmanay TiniHiH - naiga Oonysl. Byn Tingi anfawksiga xannsi
nporpaMmManayasl OKBITY MaKCaTbiMeH KYpacTelpiaH LUBEiUapHANarsl Koraprbl NOMHTEXHUKANKIK MEKTEDIHIN
Pascal WHpmaTUKa MHCTUTYTbIHBIH OMPEKTOPLI, Npodeccop Huknaye Bupt (1968-1971x0k). 2KaHa nporpammanay

TiniHe (paHUy3 MaTemaruri, Quanri xaHe Unocodbl, KBpHEeKTI fanbiM Bnes Mackanb (1623-16624k) ecimi
Gepinai. KefiHHEH OCkl TINAIK BipTanan Typnepl aHe ToNnkIKTamanape! Nainaa oonael. ONapAbiH iWiHeH KeHiHeH
TapanfaH BORLAND KOMNaHMACHIHbIH TUTDO Pascal — NakeTi. MporpaMma KypacTwiDyAbly CanacsiMeH
HblNAaMAbIFbIH apTThipy YWiH 80-Wi *bingapabK opTacbiHga TypGo Mackans aTTel nporpamMmanay wyieci
MEELATEIT LA P nyHwere kenni. TypOo pered ces Borland Internationalinc. (AKLW) (upMackiHbiK caTy TaHGACbIHBIH
GelieneHyl. COHEIMEH kaTap Turbe Pascal Tini kOMALKTERNIK rpadikaHsl naiidanadyra, AbGLICTEH KYMbIC
icTeyre, KyAENiK nporpaMmanayra ynkeH MymKiHgikTep Gepeqi

TecT TanchipManapb

Cyper 1. bacte! 6et

Be6-caiit mazipinin Python, dev C++, JavaScript, HTML, Pascal OemimuepiHme TaKbIpbIIKa
OaiIaHbICTHI TEOPUSUIBIK MaTepuasiap oepinren (2-cyper).

BrainsCloud BrainsCloud

PYTHON BAFAPTAMATAY TIfI == DEV C++ BAFOAPINIAMATAY TINI
C Gay;

ini 1972 awinsi Bell Laboralories Gupsaceinbi Keowerrepi fewnc Purswain

Python - ¥Ofapel A2PEXEni KOATIH OKBIMYEIH Xake S3IpNEyWIHIK SHIMAINITH aPTTLIYFa MAKCATTaNFaH Kannbi Python Gacwkn 2 X303 WHFAPKNIS! Oypbn A XaHe B Carnapnawanay Tinepl naiia

Python aKcarTans Garapnamanay Tini. PYINON TiNi 33 CHNTAKCHCTI Tanan eTeqi. BIpaK con yakbiTTa CTauaapTTL Gonranu HONZaNEC Ta0a AN
KITANXaHaCk YIIKEH Kenew nalians QyHKUMANGPaS! KaMTHIs dev G+

BacTh Ger

o C Tl sypenbive TTackans TIIHE YKCAC XoFapsl Aeseini KyaTTbi Tn. OHsi TeMeHr AeHreini Acceutnep
- Python — xofaps Dopexeder Garnapnawannay Tini Python Tini Kasipri keile e Ken TapanaM JavaScrpt TGS, e AECTICE o). CORITEN, ikl BFCUETIEPRS OFTAIA sy ENLIIA JENTE HTBNP,
Garapnauannay Tini GoNGN caWanajs. Byn TINAE KACANFAH eH ATaKThi GAAAPNAMa on Gepiliy Gineri T ko ERRHASE

Instagram aneymeTTiK xenici HTML HabinFa

JavaScript ¢ OMEDALMANSIK XA CHAKTS! KyReni arRapnamanap xasnasi, Byn Tinae
e

el BAAPNAMANEE #AGT5IK- UNX OPEpALMANEK

HTML

python

TecT Tanceipwanape!

il AMEDHKIHEH YNTTHK CTAHAGDTTAP WHCTHTY TEMAA BEKTingl Xeme ANSI C aen
BIHAA CON QHPUA KHISMETKED! BbepH CTPOYCTRYN C TINiHIH HBICaHAsI- CaFnapny)
1983 auunei C++ gen aranasl

Pascal

weHeTinyw
Tect Tancupuanape!

s .
Programming IpAKTHKANX KYMBICTAD

MpaKTHKALK XyMEICTaP

|

Cyper 2. TeopusuiblK MaTepuaiap

Magzip xanmbl 8 MyHKTTEH TYpajbl, dp MyHKTTIH (QOH Tyci Kypcop >KakbpIHAaraHIa e3repeni. Mazip
xkacay ymid html sxone CSS konnansuis! (3-cyper).

bacTwl GET bacTwbl GeT

Python

dev C++ dev C++

Cyper 3. Mazip
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Tect Tancepmanapsl OelliMiHIE CTyICHT Oarapiiamanay OolbIHIIA ©3 OLTIMIH Tekcepe anmansl (4-
cyper).

BrainsCloud

TECT TAMNCBIPMANAPHI

1.ANropuTMHIH Hewe Typi 6ap:?

BacThl GeT

Python

®@a)2
dev C++ B)3
JavaScript )C) 4
EVERT M5

HTML 2.OpekeTTepaiH TisBekTen opbiHAaNybIH CUNATTalTeIH aNrOPUTM Typi:?

Pascal @ A) ChizbIKTHIK
0 B) TapMakTanfa
JC) Umnknaik
) Brok-cxema

TecT TancsipManapsl

TpaKTHKANbIK KYMBICTApP
3.ANropuTM YFbIMbIH KiM OHNan TanTbl:?

Cypert 4. TecT Tarnceipmanapsl

Tect Tamceipmackl 9p TakbIpbin OoibiHIIA 20 cypakTaH Typaabl kKoHe jkacay yumriH JavaScript
OarmapiaManay Tilli KOJJaHBUIIBL.

IIpakTukaneik xyMmeicTap OeniMiHIe Oarmapiamanay OOWBIHINA KAaTThIFynap OepinreH. JKarterymap
C++ Garmapnamanay TidiHe HETi3Aemin xacanrad (5-cyper).

MpaKkTHKANBIK XYMBIC 2. LUAPTThI XaHe TaHOAY onepaTopnapel

1. AcaHbl 6EpU‘II'eH CaHHbIH #yn EKeHIH aHblKTay VLLIiH HasblnaTbiH WapT:
O if(al2==0)
MpakTUKANBIK ®YMBIC 1. ANropuTMaep O (a%2==0)
O ifa2==0)
1.OKYLWLIHBIH YAZEH MeKTeNke gefinr xon ANMOpPHTMIH #a3blHbI3.
HY R Y A A pry p H 2. Y1l HAKTBI CaH 5epIﬂFEH. COI'Iap,D.b\H apacblHaH [2‘5] apanbifblHaa KataTelH CaH4apabl Tan.

Mporpamma:
#include
1. YiOeH Wweiy: 1 Kagam anfa xypy using namespace std
2. OHra Oypbiny int main()
3. 2 kamam anfa sypy
4 Kan Yy ab.c
) ES e S v
. if cout<<"a [2,5] apanbifeiiaa Katagsl”;
6. OHFa Gyphiny else
7. cout<< "a [2,5] apanbifbiHga #atnangbl”
if cout=<"b [2,5] apankifeiiaa KaTagsl”;
8. else
9_| | cout=<"b [2,5] apanbifbiHaa *atnanabl”
it cout<<"c [2,5] apanbifblHAa KaTage!";
° 10. OHFa Gypeiny r eloe
11. 1 kanam anfa xypy cout<< "¢ [2,5] apans/felHaa kaTnaigel”
| Texcepy | (Terceny]

Cyper 5. XKatteirynap

KarTeiFynap anroputMm, IIApTTHl JKOHE TaHAay OIepaTopiiapbl, LUK ONEpaToOpbl TaKbIPHIITAPHI
OolibIHIIa TonTacThIpbiIFad. CaiiTTa op TakbIpbin OoiibiHIIa 10 KaTTHIFy OepireH.

Makaiia OapbIcbIHIa KYPBUTFaH BeO-CalTThIH KYPBUIBIMBIH jkacay yuriH html Genriney timi, 6e3eHaipy
yiin CSS cTuibaepi )KoHe HHTEPAKTUBTI XKaTTHIFYJIapabl xKacay yiiH JavaScript Tini kongansuiasl. CaiTTsl
Oarapramanay 1oHi OOMbIHINA KoJiaHyFa Oomansl [3].

barmapnamanay TinnepiH yHpery YIIiH KYPBUIFaH BeO-CAWTTBIH THIMJIIITIH aHBIKTAY MakcaTbIHJA
OHJIAMH cayaJlHama OTKi3inai. AJbIHFaH HOTWKenep OoiplHIIA Tangay skacanslHAbl. CayanmHama Kepi
OaiinaHpIC HBICAHAAPBIH KYPYyFa, OHJIAMH TeCTUIey jKoHe cayanHamanap a3ipieyre apHairad Google ®opma
— OHJIAH-CepBHC KOMETIMEeH o3ipiieH/i >koHe WhatsApp jkemici apKbUIBI CTYACHTTEpPre TapaTbULIbL.
Cayamnama 6 cypakTaH Typaabl kKoHe | Kypc cTyaeHTTepiHe >kypriziami. CayanHaMmara KaThICKaH
cTyneHtTep caubl 61 (6-cyper).
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bafgapnamanay 6olbIHLWAa UHTEPaKTUBTI BE6-
calT Typanbl cayanHama

Onwcamme

B reomposawe 0w

BepinireH 8e6-CaMTTLIM £I32 yWiH NaRnack Gongsi Ma? 0 6an
Ws

wox,

O]

£

BaiHiare KAXETT] OKY NakiH TOMLIK MEHTEPAIM Aen ORNaiiCy:2 637 o eamn

]

Tonsik MERFEPAIM

opTawWE MeKrERAIM

1IG

MeHrepmeain -

Cypert 6. CayamHamaHBIH 6acTHI O€Ti

CayannamaHblq OipiHII cyparbl BeO-calTTBIH OargapiaManay OOWBIHIIA OUTiM aiy/a KaHIIAIBIKTHI
naianel eKeHiH aHbIKTay YIIiH OepinreH. CtyneHTTepAiH xayan Oepy HoTmxkeciHae 61 ctyaentTin 83,6%
BeO-calTThIH Mmaigacel Oap gem Oenrinmenmi, 9,8 % maigace3 men kepcerti, an 6,4% kenecinmeil esreme
xKayanrtap Oepfi: MPaKTHKAaJbIK KATTHIFYJIapIbl OPBIHAAN OTBIPHIN, TKIPpHOEMIl apTTHIPABIM;, MEH YIIiH
naiaackl IUKJIMEH, IIAPTThI ONEPATOPMEH KYMBIC JKacayJbl YHPEHIM; KalIbIKTHIKTAH OKY KE31HJIErl ¢H
nmaimanel cailT OoJpl, ajnFaH OUTIMIHAL /e TeKcepyre MYMKIHJIK OepiireH, KaTTHIFYIaphl Ja 6Te¢ KBI3BIKTHI
Oonapl; MeH OarnmapiaManay OoWBIHINA Heri3ri OimiMiM Oongel, OipaK KalTajnay MakcaThblHAa KOJJaHYyFa
Oonanpl. TOMEHIET] CypeTTe aTaliFaH cypakka OepijireH jkayanrap HoTHxkecl kepeetiireH (7-cyper).

bepinrex seG-CanTToiH Ci3 ywiH nanaacs 6onasvt ma?

Ma 51

K3 WbBIKTHIKTaH O
©3 anfau Giniminy
Meu Gargapnam

Cypert 7. BipiHiIi cypaKTbIH HOTIDKEIEPi

CayanHaMaHbIH EKiHINI CYparbl CaWTTarbl OKYy MaTepHalapbl CTYOEHTTep YVIIIH MEHrepyre
KaHIIAIBIKTHI KOJIAMIBI eKEHIH aHBIKTAy YIIiH Oepiiii jKkoHe HOTHKEeCI TOMEHJEri cyperre kepcetiaren (8-

cyper).

O3iHi3re KameTTi 0Ky NaHIH TOALIK MeHrepaim aen olnance!s ba?

MeHTepMenim
HopTalwa MeHrepaim

H TonbIK MeHrepaiv

Cyper 8. ExiHmi cypakTbIH HOTIKENEpi
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Keneci cypak BeO-caliTThiH nHTep(elicine OaimanpIicThl 00mabl. Hotnxke OolibiHima 86,9% CTyIaeHTKE
uHTepdeic TyciHikti 6ommpl, 9,69% cryneHt TyciHikciz nen Oenrimeni, an 3,2% e3reme sxayar Oepai (9-
cyper).

1 64% Beb-cantrein MHTepdeici cisre biHfanabl bongbl ma?
' 0

9,34% 1,64% s

N

H KoK
BapIsIFs! TYCIHIKTI BIHFAHTEI §01IBI

m [IpaKTHKATLIK TallchIpManapasl OPEIHIAYIA
ImaMaiel TYCiHICIEVIITK §0IIbI

Cyper 9. Y= CypakThIH HOTHXKENEpi

CayayiHaMaHBIH TOPTIHIII CYparbl BeO-CAMTTHI KOJAAHY apKbUIbl OLTIM amyna THIMAlI OosiFaH OemiMiH
aHbIKTayMeH OainaHblcTel Oonapl. CTyINeHTTepAiH >KayalTapblHbIH HOTH)KECI TOMEHHErl CyperTe
kepceTtinren (10-cyper).

Owy BapbicbiHaa Beb-calTTbiH KaHaalk benimid Kongauy cizre Tuinmai

bonabl?
TeopHAnbIK Genivi
P K 33
npakTMKanbIK Benim 47
TecTiney Genimi
34
0] 10 20 30 40 50

Cyper 10. TepTiHLIi CypakThIH HITHXKEIEP1

Becinmi cypak Oarnmapiamanaynsl >KaHaJaH YHpeHin OacTaraHaap YIIiH BeO-CAMTTBIH KaHILAIBIKTHI
KOJIaHJIbI €KEHIH aHBIKTaY YIIiH Oepisifi ®oHe HoTHkecl Tomene kenripinreH (11-cyper).

BeO-caiit Oarnapiamanayqsl JKaHalaH YHPEHIN OacTaraHaap VIIH KaHIIAIBIKTBI KOJAMIbl JICI
oinaicoIz?

@ ofapbl geHreige
@ oprawa geHreige
) Konawuchbl3

Cyper 11. Becini cypakTbIH HOTHXKEC]

CayanHaMaHBIH COHFBI CYparbl CTYIEHTTEPIiH KaHAald HOTHXKEre KOJ JKETKI3TeHIH aHBIKTay
MakcaTbiHaa Oepinred. HoTwxkecinae cTyqeHTTep KpIcKala o3 oiapsiH Oinaipai (12-cyper).
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MpakTHKaNLIK, XYMLICTap 06 KOMOaHy Ke3iHOe KaHO2M HaTUXEre KOIKeTKI3aiHi3

61 oTeeT

Mporpammanapgbl YApeHgim

MporpaMManapabl MeHrepgiM

Barnapnamanaygbl yApesaim, 6arAapnaManayra AereH KbiSbiFyLbINGIFEIM ORHAb
GipHewe nangep GofsiHWE aKNapaT anyFa Gonagel

KentereH

Hakcel

Bargapnamanayge yHpexgin!

Cypet 12. ANTBIHIIBI CYpaKTBHIH HOTHKECI

Kopvimuinowi

CayamHamMaHBIH HOTIDKECIH capanTtail kene OarmapraManayAbl YHpeTy VIIH KYpPBUIFaH BeO-CailT
CTYICHTTEp YUIIH THIMII €KeHiH aiTyra Oonanmbl. Anaiima, Keilip cTyAeHTTepiH jkayaOblHaH BeO-CalTTHI
©3repTy JKOHE opi Kapail JambITy Maceneci Oap ekeHiH Oalikayra Oosianbl. MoceneH, OipiHIN cypakka
OepiireH >kayanTap apachlHIa BeO-calT Oarapriamanayipl KaiTagay MakcaThIHIA KOJJAHBUIFAHBI TYpPajibl
alThUTFaH JkoHE MHTep(ENCTIH KeHOip CTyneHTTepre TYCIHIKCI3 OOJFaHBI Typajbl Xayarl Ta O0oinubl. SFHU,
BeO-caliTTarbl OKYy MaTepHajjapbl OaraapiiaManay OOMBIHIIA KypJeli Iporpammaiapibl KaMThIMaraHbIH
KOHE MHTEP(EHCTIH KeHOip CTyACHTTepre TYCiHIKCi3 OONFaHbIH aiTyra Oomnambl. OchIHAAN KayanTapbl
€CKepe OTBIPHIN, OoJamrakra caiiTka esrepictep eHrizineni. JKanmmel anraHma, caT Oargapiamanay MoHIH
OKBITY TIpOIIECiH/Ie OipiHII Kypc CTYAEHTTEP1 YIIH KoIIaHyFa Oomaibl.

KanrbikTeikTan camansl OutiM Oepy YIIiH aKMapaTThIK-KOMMYHUKAIMSUIBIK HHQPAKYPBUIBIM JKETKITIKTI
JaMbIFaH OOITyBl KaXKET, OKBITY MPOIECi KAXKETTI SiCTeMEeNiK MaTepruallapMeH TOJBIK KaMTaMachl3 €TiTyi
kepek. JKa3burraH MakallaHbIH TOKIPUOETIK KYHABUIBIFGI OChl aTAJIFAH MACENICIepPMEH OaIaHbICThIPHLIAIBI.
Barnapnamanay TiIIepiH OHJIAHH OKBITY OapbIChIHIA aIFaIlKbl OKY MaTepHalibl PETiHIE KOJaHyFa 00JIaThIH
SIIEKTPOH/IBIK OKY PECYPCHI MaKaJTaHbIH HOTHKEC 00JbIT Tabb1aast [4].

Cananel OimiM Oepy — HMHHOBAIUSUTBIK OKOHOMHKAHBI KAJBIITACTHIPYIBIH KAKETTI IMIApThI, TeE3
e3repeTiH rxahaHJBIK oJeM JKaraaiiblHAa €JJIIH OPKEHICYIHIH Kemiai. OjeMaik OimiM Oepy HapbIFbIHJA
OocekerekabineTTi 0oy YIIIH YHHBEPCHTETTED OKBITYIBIH J>KaHa (opMallapblH JaMBITBIN, THICTI
pecypcTapMeH KaMTaMachi3 eTityi kepek [5].
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Pa3pa0oTka 3JIeKTPOHHOT0 Y4eOHOr0 pecypca 1o si3bIKkam
NMPOrpaMMHUPOBAHMS U McCae0BaHue ero 3G PeKTUBHOCTH

Bompoc, crosmmii Ha TOBecTKe MAHS HOBOW SIOXHM, KOTJAa OIOpPOH HE3aBUCHMOM CTpaHBI SIBISETCS
00pa30BaHHOE TTOKOJICHUE, 3aKTI0YaeTCsl B Pa3BUTHH 00pa3oBaHus, Hayku. Ha ceromHsIIHui 1eHb OJHUM U3
HanOosee MEepPCIEeKTUBHBIX CHOCOOOB MOJIydeHHs oOpa3oBaHMs SBISETCS AWUCTAHIMOHHOE oOydenue. [Ipu
OHJalH 0Opa3oBaHMM OCHOBHOW 3ajadeil mpemomaBaTeNeld sBISETCS CO3AaHHE HEOOXOMUMBIX U
3¢ (QeKTUBHBIX Y4eOHBIX pecypcoB. B cTaTbe paccMOTpeHBI 3JEKTPOHHBIM Y4eOHBIH pecypc 1o
HpOrPaMMHPOBAHMIO, CO3JAHHBI aBTOpPaMH IJISI CTYAEHTOB By3a, W aHKETHPOBAHHE CTYJCHTOB C LEIBIO
omnpeneneHus ero 3G(GeKTUBHOCTH. ABTOPHI B XOJIe CTaTbU JEMOHCTPUPYIOT HHTepdeiic yaeOHOTrO pecypcea,
W3JIaraloT €ro COJAep)KaHHe W aHAJIHM3UPYIOT Pe3ysbTaThl OIpPOCca CTYICHTOB. YUEOHBIH pecypc COCTOUT W3
TEOPETHYECKOT0 MaTepHaja Mo S3bIKaM HPOrpaMMHPOBAHHS, TECTOBOTO 3aIaHMS U YIPaXHEHHH 110 S3BIKY
nporpamMmupoBanus C++ I 3aKperyieHus IPOHIeHHOTO TeopeTHIeckoro Mareprana. Co3qaHHEIN yaeOHbIH
pecypc ObUT MpEIOCTaBIEH CTYAEHTaM IepBOro Kypca cneunuansHocTH 6B06103 — «UudopmanmonHsie
CHCTEMBD) C LENBI0 ampolaluy, IOCIe Yero ¢ MOMOINBI0 AHKETHPOBAHUS CTYAEHTOB OBUIO OIPEAEIICHO,
HACKOJBKO 3((EeKTHBHO HCHOIB30BaTh JaHHBIN ydeOHBIH pecypc 1o mporpaMMHpoBaHuIo. PaccmarpruBaemoe
aBTOpaMH HCCIIEZ0BAaHHE CIOCOOCTBYeT KaueCTBEHHOMY OOpa30OBaHMIO B OOJIACTH NPOTPaMMHUpPOBAHHS B
npolecce OHJIAHH-OOyYeHMs, Pa3BUTHIO CIIOCOOHOCTEH CTYIEHTOB K CAaMOCTOSTEIBHOMY OOYYeHHIO,
OCBOGHHIO HOBBIX TEXHOJIOTHH.

Knroueevie cnosa: 3meKTpOHHBIN y4eOHBINH pecypc, Web-caiiT, S3bIKH MpOrpaMMHPOBAHHMs, OIPOC, OHJIANH
o0yueHune, OHJIalH Kypc, nnudpoBu3anys 00pa3oBaHus, IUCTAaHIIMOHHOE 00pa3oBaHue.

A.A. Khassenova, M.S. Segizbaeva, S.A. Kaulanova

Development of an electronic learning resource on programming
languages and research of its effectiveness

The issue on the agenda of the new era, when the mainstay of an independent country is the educated genera-
tion, is the development of education and science. Today, one of the most promising ways to get an education
is distance learning. In online education, the main task of teachers is to create the necessary and effective
learning resources. In this article, an electronic educational resource on programming, created by the authors
for university students and a survey of students in order to determine its effectiveness is described. In the
course of the article, the authors demonstrate the interface of the educational resource, describe the content
and analyze the results of the survey of students. The training resource consists of theoretical material on pro-
gramming languages, a test task and training tasks based on the C++ programming language. The created ed-
ucational resource was given for testing first — year students in the specialty 6B06103 — "Information Sys-
tems". A survey of students was conducted and the results were obtained. The research considered by the au-
thors contributes to the provision of high-quality education in the field of programming in the online learning,
the development of students' independent learning abilities and the development of new technologies.

Keywords: e-learning resource, website, programming languages, questionnaire, online learning, online
course, digitalization of education, distance education.
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AxMet BaliTypChIHYJIBIHBIH 0acTayblll MeKTenTeri
Oly1iM TypaJibl yCTaHBIMIAPBI

Makanaga ynt ycrassl AxmerT BalTypchIHYIBIHBIH OacTayblll MeKTenTe OiniM Oepyaeri ycTaHbIMAAphI
Typaibl TaiauFaH. AXMeT bailTypchiHYIbIHBIH «bacTayblll MEKTEem» aTThl MaKaJlaChIHAAFb! TY)KbIPBIMIAPHI
MEH KaFHuIajaphl, OacTaybllTa OKBITBUIATHIH MIOHAEP MEH OJINIICHIH TYXKBIPIMAaMachl OassHOabIN, OYTiHT1
GactaybITarsl XKaHAPTHUIFaH OaraapiaMaMeH OepineTiH OiniMm xkyifeciMeH caibicThpbliFad. OHIarsl «AHa
TiN» MEH «OJINIEeHIH» MOHAIK epeKIIeNiKTepi MeH KaWIIBUIBIKTaphl CapalaHbll, alTburraH. OTBI3BIHIIBI
JKBUTIApFa JCHIH IMIBIKKAH OKYJBIKTApIbIH Tijd TaOWFAaThIHA COHKEeC O3ipJICHTeHIIrT KepceTinmi. AXMET
BalTypchIHYIIBI ©31 MEKTENTE OH TOPT JKbUI cabak OepreHiri, coyi TIXipUOCCiHiH HEri3iHae OacTayblll
OimimMHIH OacTaysl OJiNIle OKYJBIFBIH >Ka3FaHABIFBI, TEK XaJBIKTHl arapTyMEH FaHa eMecC, OKyFa He Kepek
eKeHJITiH Oimim >kacam Ta GepreH yibl pedopMaTop eKeHMIr alTeitagpl. OChl yaKbITKA IICHIH KBIPBIK TYPIi
«Ominme» WHIKTHL. bipak, Kazip A. BaliTYpCHIHYIBIHBIH «OMIIECiHe)» KaliTa OpaJIBII, COHBIH 131MEH OKBITyFa
Kipicim xateipMbi3. Kazak mexte0i Gipa3 amachim, TilTi, «OIiNne» MEH «AHa TUTIH» TacTal, KaHAPThUIFaH
Garmapnama meHOepinge «CayaT amry» JgereH IoH (OKYJBIK) LIbIFapraH OonaThiH. «AHa Timi» OipiHmi
CBHIHBINITaH-aK, OIpiHIIN KBIPKYHEKTeH OacTamn OKBITBLTYBI Kepek. Kasipri «AHa Tijmi» Jie eKiHII CHIHBIITa
«Onedbuertik oky» MeH «Kaszak Tim» MoHiHe OeJIiHIN KeTeTiH Harbl3 KipikTipinreH moH. OHbI OipiHmm
CBHIHBINTHIH EKIiHIII JKapThl XKbUABFbIHAA «Ka3zak TiliMeH» KIpiKTipinm oKbITy aypbic emec. byrinri GipiHmm
CBIHBINTA KEPEri *KOK MoHIep Kol (e3iH-631 TaHy, AYHHETaHY, KapaTbUIBICTaHy, aFbUIIIBIH TiMli, OPBIC Tili).
An OGanara Harbl3 (QYHKUMOHAIBIK OimiM Oeperin moHmepai («Omimme» + «Ama Tim» + «Kaszak Timi»)
KipiKTipill OTBIPFaHBIMBI3 JOJIENICHTEH. bacTayslTarsl MOHASPAIH TEK Ka3ak TUTIHIE KYPTi3UTyiHIH MaHBI3BI
aiiteurrad. Kaszipri TaHmarbl MeKTenTepzeri OacTaybplll IoHAepne OepileTiH (YHKIHOHANABIK OLTIMHIH
camachl TalJaHAbl. O3 3aMaHIACTAPBIHBIH JKOHE €3re Jie FalbIMAApAbIH AXMeT BalTypChIHYIBI Typasl
aiiTKaH Oifylapbl Heri3re ajbIHBIN, FYJaMaHbIH LIBIFApFaH OKYJIBIKTAphl MEH 9JiCTEMEIK KypalapbIHBIH
Oyrinri OumimM OKyleciHe >apaMIBUIBIFBI, ©MIPIICHMIrl cuUmaTTaiFad. AXMeT balTypCBIHYJIBIHBIH Ka3ak
JaJachIHIArbl COJI Ke3/eri JKarJal/bl, OHJAFbl OKBITYIBIH €Ki XYHeCiH, oJapplH Maiaackl MEH 3USHBIH
KepeMeT Taigarn OepreHmiri kepcerinred. Opbic MEKTENTEPiHiH 3UAHBIH ObUIail KOiFaHIa, OHBIH TYPMBICKA
KOJIAMCHI3IBIFBl MEH Ka3ipri TiIMEH alTKaHOa OoJaH ajFaH OUTIMHIH (pYHKIHOHANIBI eMeC eKEeHMIriH, COJ
Ke3Jle-aK alThII KEeTKEH/IT1 OYTiHT1 )KaFIaiiMeH CcalbICTHIPhLUIA 3ePTTEITeH.

Kinm ce30ep.: Gactaywim mextern, AXMeT balTypchHYIBI, MOH, (GYHKIMOHAIABIK OLTIM, aHa Tiji, QJimIe,
Ka3ak TiJTi, TY)KBIPbIMIaMa.

Kipicne

Axwmert Baiitypceiayiel 1914 xputel €31 mbiFapein oTbipraH «Kazak» razerine «bactayblll MEKTeI
JIereH Makaia dkaszaisl. OHga yiaT ycTa3sl «ByriHri Koc Oacraybllill MEKTENTIH €Keyi Je KOHUIAeri
MEKTEeNTepiH KaTapblHaH TaObUIMAaWTBIH MeKTenTep. bipeyiHme okyra Kepek Kypad >KOK, TOpTill >KOK,
MeJIIIIEp KOK, JKOCTap KOK. XaJbIK OKYAbl KaKeT KbUIFaHIBIKTaH jkaMaH Jia 0oJica, )KOFbIHAH Oaphbl apThIK
JICYMEH >Kacallblll OThIpFaH ic. ExiHImiciHme, SFHA OpbIC TUIII NMIKOJJApJa TOPTIN Te 0ap, Kypamiap Jia cai,
MeJiep, xocmnap 09pi fie 6ap. bipak ececine oHbIH nainace! a3. Onap/bIH MaliIacklH a3aiThII OTHIPFaH Oip-
aK Hopce — Ka3aKThl OpbICTaHIBIPaMBbI3 A€TeH MiKip 0apiH Oynaipin oTeiprad. Cou mKoIAap apKbeUIbl Ka3ak
TLTIH KOFANITHII, OPBIC TUTIHE TYCipeMi3 JIeii, Ka3aK TYTHIHBIN OTBIPFaH apad dpIliH TACTATHIN OPbIC OpITiH
anaeipambiz Aekai. CoHAbIKTaH dyesi Oanagap aHa TUIIMEH OKbIMai, OpBIC TIIIMEH OKBICHIH, aHa TUIIMEH
OKbICa J1a OphIC apmiMeH OKbICHIH Aelai. Con ymiiH Gipeynepi aHa TUTiHAE OKBIFaH aThl 0Oy YIIiH Ka3ak
TUTIHIE OpBIC 9pIIi OachbUIFaH KiTanTapAaH OacTal OKBII, 9pipek OapraH COH KiJIeH OpbICIIaFa TYCHEK Kepek
neiini. byn enmen kalblpManayibuiapAbIH Kol bipeyepi ern-centi KOHbIT, OipJieH OpbICIa OKBITY Kepek
neiai. OTKeH OH TOpTiHIII MIOHBJE MAaTIIA >KapibiFbl OOWBIHIIA HIBIKKAH NpaBuiana Poccusinarbl GeTeH
TEKTI JKYPTTapAblH MeKTeOiHAe OacTamkpl €Ki JKbUI aHa TUTiHAEe OKBUICKIH jereH» [1]. Baiikam
OTBIPFaHBIMBI3TAll AXMET balTypChIHVIIBI Ka3aK JaTachIHAAFBI COJI KEe3ZeTi JKaFaaiabl, OHIAFl OKBITYIBIH
€Ki JKyHeciH, olapIblH Maiackl MEH 3USHBIH KepeMeT CYHFBUTATIBIFRIMEH TaJigan Oepei.
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Bisre ke3inne keHec ke3iHmeri ka3akThlH 02 mailbI3bl FaHa cayaTThl OOJFaH Jien auTThl. [lanara xapbik
coyJie OKeNreH KEeHEC YKIMETI JereH XalFaH TYKBIpBIMAapabl CcCiHipai. Anm Axmer baitypceiHYIBI
eHOeKTepiHiH KaiTa opanybl apKbUIBI Ka3aKThIH CAyaTTBUIBIFBI OPBICTApAaH Ja >KOFapbl OOJIFaHJIBIFbIH
Oinemi3: «byJl KYHT1 aybul MEKTENTepiH MeKTen Jen aiTyra kenMec. OKyFa KaKeTTi Kypal OK, OKbITa
Oinerin myraniMaep a3. CoHia /a Ka3akia XaT TaHyIIbUIapbIH MaibI3bl MYKBIKTapAaH Korapel. byt kyHe
TEK XaT jka3a OUIeTiH Ka3zaKkrapaaH OacTall ra3eTa, KypHaJl, KiTall HIBIFaphIl KaTKaHIAPBIMBI3IBIH 0api 1e
COHAall MEKTeNTepleH OKBIN, XaT TaHbIN, Ka3y YHWPEHIN IIbIKKaHAapMmbl3. byaan: OyriHri mekrentep
MYHIIIaMa KaiChI3, KYHCI3 KaJlmbIHIa XalbIK apacklHa OKY, *a3yAbl MYKBIKTap apachlHa KaparaHja keOipek
JKaWbIT JKaTKaHBI, OCBI MEKTENTIH XalbIKKa *KaKBIHABIFBI, Oamamap OUTIMII aHa TUTIMEH YHpeHTeHmiri» [1].
Con ke3zmeri marma ykKiMeTi Kapamaca Ja, KamMKop OoiMaca Ja aybpul MEKTEOIHIH apTHIKIIBUIBIFBI MEH
naiinacelHa OyitapThactail goien kedtipim Typ. Opblc MeKTenTepiHiH 3WUsAHBIH ObUIall KOWFaHAa, OHBIH
TYPMBICKA KOJIAMCHI3ABIFBI MEH Ka3ipri TUIMEH aliTKaHaa ofjaH ajFaH OUTiMHIH (YHKIIMOHATIBI €MeC eKEeHIIT1
alTeUTFaH: OCHI MakKanacbiHna «Ka3ak imiHaeri ophIC MKOJIaphl aybUTHAH, BOJIOCHOH, €Ki KJIACTHI IITKOJIAAP.
Byn mkonmapaer OiTipreHaep iarepi okbIMaca, OHJa JKOK OOJIBIN Iana OKyMeH FaHa Kajanabl. Enne Oip-exi
KBUT TYpca, OKbIFAHHBIH KOOIHEH alpbUIbIN, OKbIMaraHAapMeH Oipaeil OOJbIl, OKbIFaH €HOEK 00C KeTKeH
eceOiHme Kamanmel. by KyHAe eKi KJIacThl MIKON OiTipreHAepleH aybUTHAl, ydWTellb, MUcapb OOJBII
XKyprenepi 0ap ekeHi pac, Oipak OacTaybllll MEKTeNTe YHPEHETIH OiIiM >KYPTTHIH OopiHe TeTic Kepek Oimim
FOU. Anamra TiI, KyJIaK, KOJ KaHJaal Kepek 0oJjica, OacTaybllll MEKTENTe YHPEHETIH OLTIMIEp A€ A2 coan
Kepek. ByTiHTi 3amaHma xar TaHbIMaraH aJaMHBIH Ky#i, TUTI S KyIarbl, S KOJBI JKOK aJaMHBIH KYHiMeH
Oipaeit, MyHaH Oyiai xaT OUTy/IiH KEpeKTiri OHAH Jla acMaKIIbl. bacTaysIll MEKTENTEH OKBIFaHIAp MHCApPh,
WHXXCHEp, arpOHOM 0oJjiap JAeMEH, eH oyeli, Ka3akiia TOJBIK XaT OUICTIH Iopexene OOMybIH KO3/Iey Kepek.
Exinmri, G6acrayplln MeKTeNTeH YHpeHTeH OiTiM opi Kapald OKMMBIH JeTeHIepre Heri3 OONapibIK JKarblH
Ke3zey kepek» [1].

Ocbl KyHI Keil rampiMaap AxmeT balTypcelHYJIBIHA aFapTymibl jaereH Oara Oepemi. Axmer
BalTypchiHYIBI OKy Kepek, cayaTTaHy KepeK Jem 6JieH »)a3yMeH, HACHXaTIeH FaHa IIEKTENTeH TeK
arapTyIIbl eMec ekeHairi anblK. O0im Kekinbaes: «Ma, Axmer balTypchIHYIIBI — YIITTHIK TaMY/IBIH Tallait
KBLT 90/ICH TOT 0achIll Kapaychl3 KaJiFaH, TIlTiI KapaH KaJia jka3/laraH TErepliirid Oip e31 aifHaAbIPhIN Kepirl,
MIripci3 KO3FajbICKa KOCBIIT OEpreH, epTeriHiH epiiepiHfaed epeH TyiFa. TyFaH XalKbIHBIH pPyXaHU
YKaHFBIPYBIHBIH CHIPBIH Tall OHJIAN OLTIN, COJX KOJ/Ia KAITKBICKI3 €HOEK eTil, MOHT1 eCKipMENTIH aFbLI-Teril
MOJI yJIec KOoca ajFaH KaiipaTkep Ka3ak TONBIPAaFrbIHa OFaH JICHiH Jie, OHAH KeiiH ae OonraH emecy» [2; 24].
AxMeT BalTypchIHYIIBI ©31 MEKTENTe OH TOPT Kbl cabak Oeprer. Coi TokipuOeciHiH Heri3iHae OacTaybIil
OiiMHIH OacTaybl IIiITe OKYJIBIFBIH JKa3FaH. Tek XalbIKThl aFapTyMeH FaHa eMec, OKyFa He KepeK eKeHIIriH
Oiutimt skacar Ta OepreH yIibl pedopmarop.

3epmmey adicmepi

bi3 OyriH e3re kypTTaH YIIT1 allyFa HeMece Ko3ci3 Kelnipyre aJi KyHre Jeiin ayecmis. bipak Oyaan 6ip
Facelp OYPBIH O3BIK TINOU Je, 03bIK diinme fe 0i37e OorFaHIbIFbIHAH Ko0iMi3 Xxabapchi30bi3. o, 6i3ae yitbt
pedopmaTop, YT ycra3sl AxmeT balTypchIHYIIbIHAH OacTay alaThlH SJINIEHiH 63 Tapuxbl Oap. Axay 1926
KbUTFbI Bakyneri »kublHHaH KeiiH: «bi3giH 10-bIHIIBI KBUIIAPHI IIBIFAPBINT €CKi KOHMara TacTaraH
HopcenepiMizi Kelbipeynep 26-HIIbl KbUTAapFa JeiiH TYTHIHBII Keil OTBIPHII, COHBI 63repTy HUETKE KaHa
FaHa KipreHiH e3JepiHiue Oip apThIKIIA KaHAIBUIIBIK AeM OLTiM, e31epiH aleKaHIal e3repiciiy Kepil XKyp
exeH. Tapuk kyieni apa® eMIIECiHIH Tac-TaJKaHBIH HIBIFApPbINT OY3bIN-KaphIl, apad KapIbIMEH-aK JbIOBIC
JKYHesl Ka3ak eMJICCIH jKacall aJifaHbIMbI3/IaH Ka0apchi3 eken» [3; 572], — nereH eni *oHe ©31 alTKaHa,
Ka3aKTbIH JBIOBIC JKYHeciH TopTinTereH anFamiksl KitaObiH OpbiHOOpaa 1912 sxputel mbFapein eni. by
oJIiMmeNiep TONBIKTHIPBUIBII, TY3€TUIIN, 031 aliaansin ketkeH 30-xkpuraapra meitin OpeiHOOpaa, TamkeHTTe,
Kenemopaama 10 makTel peT KaiTa-KaiTa 0achUTbIN TYPIbI [4].

Ocpbl yakpITKa IIEHiH KBIPBIK TYPJIi «OJimmne» MWHIKTHL. bipak 613 09pi0ip AXMETTiH «Oinmnecine) KanTa
OpaJIbIll, COHBIH 13IMEH OKBITYFa Kipicil >kaTbpMbI3. Kasak MexrenTepi «Ominme» MeH «AHa TiTiH» TacTarl,
JKaHApThUIFaH Oarmapiama meHOepinae «Cayat arry» JIereH MmoH (OKYJIbIK) HibirapraH 0oyiaTeiH [S]. «AHa
TiT» MEH «OININMeHin» 31 Ae eKi IoH, Oipak KeHec noyipiHeH Oepi KipikTipinim, Oipi («Ominmey») OipiHmi
KAPTHDKBUIABIKTA, EKIiHIIICI («AHA Tidi») EKiHII )KapThDKBUIABIKTa OKBITBUIBIN KeJai. byn monmepai »Kbut
OachlHaH KeKe-)KeKke o3 aljibiHa Oelnek-0eleK OKBITY Kepek. bi3nmiH oifbIMbI3IIa, «AHaA Tini» OipiHmm
CBHIHBITNITAH-aK, OIpiHINI KhIPKYHEKTeH Oacram OKBITBUTYBI Kepek. Kazipri «AHa Tilmi» Jie¢ eKiHII CHIHBINTa
«Onebuertik oky» MeH «Kaszak Timi» moHiHe OeiHiN KEeTeTiH Harbl3 KipikTipiireH moH. OHbI OipiHImi
CBHIHBITITHIH EKIHII KapThl JKBUIIBIFBIHAA Ka3aK TITIMEH KipiKTIpINl OKBITY OYphIC eMec. byriHri OipiHmmi
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CBIHBINITA KEPEri *KOK MoHIEp Kol (631H-031 TaHy, TYHHUETaHy, JKapaTbUIBICTaHy, aFbUILIBIH TiJi, OPBIC TiMi).
An 6i3 Ganara Harbl3 QYHKIHOHAIIBIK OiiM Oeperin mouaepdi («Ominne» + «Ana Timi» + «Kasak Timi»)
KipIiKTipill OTBIPMEI3.

Homuoicenepi men onapowr manxvinay

Axwmet balTypchIHYIIB OacTaybITa KaHAal MOHIEP OKBITBLUTYBI KepeK eKeHIIITIH COJ Ke3/IiH e31He-aK
KepceTim OepreH exni. «bacTaysIn MeKTeNTe KiIeH Ka3ak TiiHAE YHPETIIeTIH Hopcemep: oKy, a3y, AiH, YT
TiJi, YIT TApUXBI, €Cell, )KaFpanus, Mapya-Kacill, )KapaTbuiblc Xaibl» [1]. ByHbI OYTiHIT OKBITBUIBIN KaTKaH
MOHJIEPMEH CANBICTHIPCAK MBbIHA/IAal KecTe mbIFazbl (kecte 1).

Kecte 1

BaCTayLIHITaFI)I neﬂuepniu CAJBICTBIPBLJIBIMBI

Ne 0 chIHBIN 1 cpIHBIN A. BanT¥pCMH¥ﬂmﬂ.bm
YCBHIHFaH MIHAepi
1 KapanaiiplMm MaTeMaTHKaIbIK Sl Oky
YFBIMAAP/II KAJIBINTACTHIPY
2 | Kypactreipy MaremaTnka Kazy
3 | AFpUTIIBIH TiMi JyHuerany Hdin
4 | My3bika “KapatsuipicTany Yot Timi
5 | Anmukanms KepkeMm eHOeK ¥t Tapuxsl
6 | Opsic Timi AFBUIIIBIH T Ecen
7 | Cyper cary OpeIc T Karpanus
8 | Kopuraran oprameH TaHbIcy O3iH 031 TaHy [lapya-kacin
9 | Cayar amy Herizaepi JIeHe HIBIHBIKTBIPY JKapaTbuibIC yKaiIbl
10 | Mycinzgey Mys3bIKa
11 | Kayinci3 MiHe3-KYJIBIK Heriznepi
12 | Dkosorus Herizaepi
13 | JKapaTbuibicTany
14 | Ceiineyai nambITy
15 | JIpama
16 | Kepkem onebuer

JKorapriza kenTipiareH kecreae AxmMer balTypChIHYIBI HaFbI3 KEPEK JKOHE TEK Ka3aKila OKbITHIIATHIH
moHAepAl aHbIKTanm Oepni. bi3 OyriHri oKy KyleciHae OCBIHBI KaiTa KapaybIMbI3 Kepek. OiTkeHi Axmer
BalTypChIHYJIBIHBIH €HOCKTEPIH OTBI3BIHIIBI JKbUIIAPJaH KeiiH KOMJIaHyFa THIMBIM CalFaH Ke3ZieH Oactar
FBUIBIMFA casicaT apajiacThl. ©31 )oHE TycTacTapbl Ka3ak Oanachl OacraysliTa OLTIMII TEK Ka3ak TiLTiHJE
FaHa allybl KepeK JIereH VCTaHbiMiaa OonraH: «bacTaypllll MeKTem, oyelli, MHUCCHOHEPJIK MiKip/eH,
MOJIMTUKAJAH abIc OoJapFa KepeK, SFHU Ka3aKThIH JiHi, TiJ, )Ka3ybl CYMIBIK MIKip, CYBIK KOJIaH THIHBIII
Oostapra Kepek», — Jewi yiIT ycrassl [1].

¥aT ycrasel «Ominme» 0ajaHbl 0Ky MEH jKa3yra yHpeTenml Jem, «OIIMMeHIH» MaKCaThlH aiKbIHAI
OepreH. OHBIH MaKCaThl XaT TAHBITY, )Ka3yFa YUPETY )KOHE Ka3blIFaH CO3/1 OKyFa YUpeTy OOJBIN TaObLIAbL.
CoHBIKTaH «OIIIIEHIH» CO3/MiK KOpbl oTe IeKTeysi Oonansl. bama celinen TyYpraHBIMEH OKy MEH a3y
JaFabIChl ©Te 0asty KaJbllTacalbl, MOHEPJCH OKBII, JKYTIPTIN Ka3blll KETy VIIH 07 90JCH JarAbUIaHybl
kepek. bisre oraH e3re enjerifeil ken yakpIT Kepek emec, MaHuecTep Jien *xa3biil, JIMBepITyb 1l OKUTHIH
arBUIIIBIHIIAPFA HEMECE Op CYPETi keKe-)KeKe MoHi 0ap ce3 OOJbIN TaObLIATHIH KbITallapFa XaT TaHy YIIiH
KOeIl yaKbIT KepeK. MbIHa ipre/ieri OpbICThIH ©31H/1e MIapTThUIBIK KoIl. MacesieH, aaThl AaybICThI IbIOBICHI KAk
NaybICCHI3bIH KaCchlHAa TYpybIHA Kapaii 48 Typre eHemi [6]. Aun, kasak TimiHzgeri 9+19=28 nwiObic Kaiina
Typca J1a coi AbIObICcTany KyiiH cakran typaabsl. Con cebenteH Oi3iH OanaHbIH cayar alrysl Te3, OHaidl. XaT
TaHyra AKaHHBIH «OJIiNIeciMen» TopT-aK anrta kepek Oosrad [7]. Kasipri 42 TanbazaH TypaThiH OPbIC-Ka3aK
omnbuiMeH oraH KeOipeK yakbIT Kepek Oosap. BypbiH jkaHa KbLIFa JIEHIH «OJIINICHI» asKTaWThIH. AJl
Ka3ipri «Cayar amryga» TyOiH TeKCepMeH, apilmeH TaHbICYAbl HayphI3Fa IeHiH CO3BIN OTHIPMBI3.

«OJinmeHiHy imiHaeri MOTiHAEp oTe KapanaibiM, («ATa aT Taranay, «Algoc rom am» xoHe T.0.), 5—6
KacTarbl OallaHBIH ©31HIH TaOUFW CO3JIIK KOphI OyJaH aije Kaiaa O0ail. 3eprreyurijep MOHOTLIA (Tidi Oip
TUIIe, aHa TUTIHJE IIBIKKaH) OalaHbIH ce3lik Kopbl mamamen 5000 cesi KYpalTHIHABIFBIH adTanbl. by
JIOJICTICHTeH TYKBIPhIM. COHJIBIKTaH OIpIHIII KAPTHDKBUIIBIKTA TCK XaT TAHBITAMBI3 JICT, OANaHbIH COMey
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JIAFJBICHIH €Ki TOKCaH OOWBI TEXKEI KOFa 0onMaii/pl. BipiHIi TOKcaHa o1 OKU aJIMalThIH 0ana ca0aKThl
«OminneMen» KaTap, THIHAAJIBIM, aliTBUIBIM SPEKeTTepl apKbUIBI KYPTi3ill OTBIPYBI KepeK. «AHa TLTIHIH»
MakcaTbl OKYIIBIHBIH COWIey JaFJbIChIH IKETUINIPY, JYHUCTAHBIMBIH KAJBINTACTBIPBIN,  VITTHIK
KYHIBUIBIKTapbl OOHBbIHA CiHiIpY. SFHH, «Ominme» OajaHbl OKy MEH jKazyra JaFAbUlaHabIpca, «AHa Timi»
OHBIH CeMJey JNaraplIapblH 9pi Kapail KeTinaipin, mbHaai Tyceni. Makcarsl 0esek eki moH Oenek-0emex
OKBITBUTYBI KEpPEK.

Kazak MekteOinme «Ouminme» OipiHII CHIHBINTHIH OIpiHII XKapThl KBUIIBIFBIHIA aSKTAIbBIN, OipJcH
eKiHIII >KapThl XKBUIABIKTA TIAIK YFBIMAAP Typalibl KapamaibiM TyciHik OepeTin «Kaszak TijgiHe» Xalracybl
THIC Te, «AHa TLT» THIHAAIBIM apKBUTBI 0AaCTAIIBIN, OKBIIBIM JAaFABICHIHA YIIACKHIT, KbIT OOMHI KYpYl THIC.

Tyorcoipbim

¥AT ycTa3bIHBIH IIBIFApFaH OKY KypajJapbl MEH OKYJBIKTAapbIHBIH Oopi KemeHni, Oip OipimMeH
OaifmaHpICTBl JKOHE KyHem. bi3, KeiiHrinmep, OChbl yakbITKa [eiiH OipHeme «OJinme» MIBIFapIbIK,
omicTeMeNiK HYCKAyJBIKTap JKacaiblK. bipak 0i3 Tenm AeIObICTApFa HETi3ZelNill KachlHa MYFaliMIepre
apHanFaH «basHIIBICEDY 0ap, 01 a3 JACCEHI3 Coley, 0Ky, Xa3ybl YInTacThipran «T1i xKyMcapb» Tarbl 0ap,
KEIlIeH Ti JYHUE JKacail aiMaibIK.

Axwmet balTypCBIHYITBI 031 JKacaraH KypalgapMeH cabak OepyaiH *KOJbBIH J1a aHBIK KOpPCETKeH. byTiHri
OiiM Oepy KeHICTiriHze IeTeNiK >KoHe OTaHABIK daickepiiep «ChIH TYPFBICBIHAH OMIIay» TEXHOJOTHSICHI,
«MHCepT» CTpaTeruschl CHSIKTBI TaFbl 0Oacka OKBITYIBIH TYpPJi OJICTEPIHIH epEeKIIeIKTepi MeH
YCTaHBIMAAPBIH JKaHAIIa OaFbplT pEeTiHAe aTaiapl. ANl TapuxKa YHUIETiH Ooscak, OYTiHTI JKaHAIIbUT el
TaOBUIFaH OKBITY TEXHOJIOTHUSIIAPHIHBIH K001 AXMeT ballTypCchIHYIIBIHBIH eHOeKTepiHeH Ta0blIa el MoceneH,
AxMeT balTypchIHYIBIHBIH OacTaybllll MEKTENTEpiHe apHallFaH «Ominoui» (JKaHa Kypan) OKyJIbIFBIH Ka3yaa
KOPHEKLUTIK, TYCIHIKTIIK, XYHEIUTK, eMipMeH OalIaHBICTBUIBIK, T.0. JAMJAKTUKAIBIK YCTaHBIMIAPIIBI,
JaMBITa OKBITY HAEACHIH OacIIbUIBIKKA alFaHBIH aHBIK aHrapyra Oomamgel. Cebebi, on Oyn eHOekTe Oinim
Oexnrii Oip JKyleMeH, peTiieH OepiilyiH eckepill, Oanara o KeJIeTiH OUTiMl FaHa YChIHY KePEKTITiH alTabl.
MyHna OanaHbIH OWjay KaOlJeTiH NaMbITYMEH KaTap, ajbIHFaH OUTIMJI KYHACTIKTI KOJJIaHbICKa TYCIpY
MaHBI3IBUIBIFBIH KaTThl eckepreH [8]. «Tipaik mapyaceiHa yiipereTin OiniM Tipi Oimim 6omysl kepek. OHpait
OLTiMAII alaM MaHIC O11iMI MeH 9J1ic OLTIMIH KaTap YHpPEHIreHIe OlIMeK», — el ycTas.

Kazip eTe ken alThuIbII )XypreH biiyM TakCOHOMMSICHIHIAFBI TAHBIMIBIK YICPICIHIH €H KapanaibIMHaH
Oacrarm Kypzeire OipTiHaen oTy 0apbIchl Typanbl A. balTYpCBIHYITBI OKYJBIKTapBIHA 112 Oap:

1) Keit omicTepain Herisi Kocy, ®uHAY 0onaapl, OapIia o HeTi3/i 9icTep JKajmnpuiay (CHHTE3) HeMece
JKUBUIBIHKEI 9JIIC TEIl aTajlajibl.

2) Keit omicrepmin Heri3i Tammay, aiieipy Oomampl. On Heri3mi omictepiiH Oipi kajkpUiay (aHaW3)
HEMece albIPBIHKBI 9J1IC JICT aTaJIaIbl.

3) Keii omicTiH Heri3iHae Kocy Ja, Tanaay na oonaabl. OHmal oficTep KalKbUIayJIbl-)KaIIbUIaYyJIbl He-
Mece albIPBIHKBI-KUBUTBIHKBI JIET aTalajbl.

SIFHU, FaJIBIM YHPEHYIIITe NaibIH aKMapaTThl OEPreHHEH Topi, allJibiHa KOWBUIFAH MACENIeH] 3epTTeyiHe,
TaNJayblHa OHE CANbICTBIPYbIHA, O TOJIFaybIHA JKOHE OaranayblHa MYMKIHIIK Oepy aca MaHBI3JbI opi
THIMJII JeTT caHaiipl ga 6ama OimiMal ToKiprOe apKBUTHI ©3ITHEH amybl Kepek, — Aemi [9; 295].

Kazipri Tagma MekrenTep/e Ka3ak Tilli IOHIH OKBITY 9/IicTeMeCiH/Ie OLTiM aTyIIbIHBIH (YHKITHOHAIIBIK
CayaTTBUIBIFBIH KAJBIITACTHIPY, JAMBITy MaKCaThIHIA COUJICY OpPEKETTEePiHIH 4 TYpi (HCA3bLIbIM, OKbLIbIM,
AumMbLIbLIM, MLIHOAILIM) JKEKe-KeKe OOTIHIIIL, )KaHa KYHeMeH OKbIThUIaAbl. byl oicTi KeOici aFbUIIIBIH TLTIH
okerTy yiricinen (listening, reading, writing, speaking) amsiaran men oimaimpl. Anaima TUTAI OKBITYIBIH
OyJ1 omicTepi xkalibiHa AxMeT baiiTypchiHy b eHOEKTEpiHeH e Ke3aecTipyre 0oabl.

Fanbim «yiiperyai» Korapbl Oaraiar, «oHEp» Jel araijbl. «YHpeTy eHep OOJFaH COH, aHa TLTIH
yiipery — Oy na enep. Onait Gonca eHepiepae OoiFaH ChIHIAAp MyHZIA OoNMaKy, — Jeii. AXMeT Til
yiipeTyai MbIHagail TonTapra aXblpaTaigbl: 1) OKbUIBIM — OKYy YHpeTy; 2) *a3bUIbIM — jKa3zy yHpery; 3)
alTBUIBIM — ceiliiey yipeTy. MoceneH, OKbUIBIM dpEeKeTi OYBIHIAN OKY, TYTaC OKY apKbUIbI, >Ka3bLIBIM
opekeTi ce3depAl OybIHAAy, TachIMaiay, KeIlipy, KypacThIpy, CO3MI€H CO3 TYIbIPY apKbLIbl; aHTBLIBIM
OpeKeTi cypakTapFa ayarl 6epy apKbLIbl; THIHIAJIBIM OpEKeTi KaHBUITHAIITAP/ bl €CTE CaKTall, XKaTKa yKa3y
apKBLUIBI )KY3€Te aChIPbLIaJIbL.

Kazipri ke3ne Kazak TiiH OKBITY/a jkaz0allla >KoHe aybl3lla TLIIIH apa-Kiri axelparbuia OepMei.
Binim amymbutap opin meH JbIOBICTHI alibipa anMaii, Oip ceiiey OapbICBIHIA Ce3Jepil kazba TypiHjeri
KaJIbl OOWBIHINA aNTATHIH JTOPEKETe KETKeH. AybI3IIa TiT MEH jka30a Tijjeri HOPMaHbBIH apaKaThIHACKI
JKalbIHIa FAIBIMHBIH €Ki OejliMHEH TypathiH «Tin skymcapey MeH «OKy KypanblHIa» OasHmanraf. Famem

Cepus «lMeparorvka». Ne 4(104)/2021 33



B.C.Kanan6ek, A.M. Kenxxekoxxaea

OTUITCH MaFJlyMaTTap/bl aybI3eKi TUTIHE KCHUT J¢ KbICKa aybI3lla cayalJapMeH OEKiTill Te OTBIPFaH.
Meicaisl, 1) opim neH ApIOBIC 6ip Me? 2) KaHCBICH KOpiHel, KaiCBICH ecTiieni? 3) ykcac ABIOBICTapIbIH
opimnTepi ykcac 6051a ma? [4].

Fanbim «0Kaza Oy ymrin tingeri qeiosictapasl Tanu 0iny kepek. O AbIObICTapFa apHaFaH dpilTepiH
TaHu Olmy kepek. TaHprFaH opinTepiH ka3a Oimy kepek. JKasraH opimTepiH ABIOBICBIMEH aTtail OLTy Kepek»
JIETT OPIIT TIeH OBIOBICTHI alBIPYIBIH 9iC-TOCIIAEPIH caThIIAl KOPCETKEH.

CoHBIMEH KaTap Kasipri TaHga JOoCTYpJi OKBITYIAH KaHAPThUIFaH OiNiM Ma3MyHBIHAa aybICKaH OiiiM
Oepy KxyieciHae «Teopus )KOHE MPAKTHKa» KaFUIachl OacIIbUIBIKKA albIHBI KYP. OKBITYIBIH Oy Kyiieci ae
Axmet baitTypceHYIBIHEIH «bayiry MekTe0i» aTThl MaKallaChIHIa» OasHAaNansl: «Oni oKyoamny Kepi «meme
OKYObIH» Oepemin Oinimi dicanovipak. «Tome oKyOamn» 2epi «kepHeKi OKyObiy» Oepemin OLNiMi JHcanobipax,
«baynyy bepemin Oinim Oapinen Oe dcanovipak. «baynyy acvlivlHOa 0agdvLIbl WAbIHOAZLL Minmi «oana
oKbImMY» emec, mipwinix icine micinei mycipyy [10].

KopriTa kenrenme adTapbpIMbI3, OacTayplTa Oana TILIIH JaMBITHI, KETUIAIPYIIH OpHBIHA Kepi KETil
OTBIPMBI3. «OJIIITe) OOWBIHINA YIT YCTa3bl AXMeT BalTYpCHIHYIIBIHBIH JKOJBIHA TYCTIK, TYCil Kenemi3. A
Oacka OacTayslITarbl 6i1iM Maceneci OOMBIHIIA J]a YCTa3 JKOJIbIHA KalTa OpalnybIMbI3 Kepek. Onaii 6onmaran
KaFrJaiina MeIHAIAH )KYHECI3AIKTEp IIBIFBII OTHIP:

1) 1 chIHBINTBIH OipiHINI YKAapTHICHIHIA TEK XaT TAHBITATHIH IMOH[I, SFHU «OJINIEHI» FaHa OKBITHIIM,
OanaHbIH TAOUFU KOMMYHUKAIHMSIIBIK JaFIBICHIH €Ki TOKCAHFa TEXKEM OTBIPMBI3.

2) ExiHimi sKapThDKBULIBIKTA KapamaibiM TULIIK YFBIMIAp KOHiHAE TYCIHIK Oepim, Typhic OKY MEH
cayaTThl )Ka3y JaFAbICBIH KaJBITACTHIpaThIH MOHMI («Kasak TinmiH») eKiHII CHIHBINTAa «OIEONETTIK OKY»
MOHIHE alfHANAThIH «AHA TUTIMEHY» KipiKTIpil KOHIBIK.

3) Kazak OanacelHBIH ©OMipiHE Harbl3 Kepek OuriMai OepeTiH OKy MEH jKa3yFa, YJITTBHIK
IYHAETAaHBIMBIMEH TYJIFa OOJBIN KANBITACybIHA HETI3 OOJATBIH VII TOHAI KIpPIKTIpiM OKBITHII, €ceciHe
OIpIHII CHIHBIIKA HaKIaChl )KOK MOHAEP/Il KAlTaThII Kipri3iK.

OcbIHbIH Here OyJiail eKeHiriHe xayan OepeTiH eHe 0oca, alapIMbI3Fa MbIKca Oomap efi.

Maxkana 2020-2022 xcviioapea apHaiean uliblMu JHcoHe (Hemece) bLIbLMU-MEXHUKALLIK Hco0anap OoublHua
CPAHMMBIK,  KAPIICHLIAHObIPY asAChIHOA dca3uliovl. 3epmmeyoi Kazaxcman Pecnyonuxacvt Binim icone  &biibim
Munucmpieiniy foinvim xomumemi Kapacolianovipowvt (AP08956367 epanmeo).
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Bb.C. Kananbek, A.M. Kemxekoxxaena

O npuHuMnax o6pa3oBaHus B HaYaAIbHOM MIKOJIe AxMeTa BaiitypcbiHoBa

B craTthe NpOaHATIU3UPOBAHBI MO3ULIUU YUUTEJIA HAllUU AxmeTta BaﬁTprblHOBa B Ha4dYaJIbHOM IIIKOJBbHOM
oOpazoBanuu. B pabore Axmera BaiitypceiHoBa «bacTayplll MEKTem» H3JI0KEHBI BBIBOJBI M IPUHLIMUIIGL,
KOHIIETIINST a30yKH ¥ HPEeIMETOB, N3y4aeMbIX Ha HadalbHOM JTale, KOTOPHIC CPAaBHUBAIOTCS C CHCTEMOIt
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3HAHWH, NPeNOCTaBIseMbIX OOHOBIEHHOM MpOrpaMMoil Ha COBPEMEHHOM HayalbHOM »3Tame. B Hel
BBISBJICHBI IIPEAMETHBIE OCOOCHHOCTH M IIPOTUBOPEYHS POJHOTO S3bIKa U andaBuTa. YKa3aHo, 4TO y4eOHHUKH,
U3aHHBIE JIO TPUILATHIX TOJOB, OBUTH pa3pabOTaHBI B COOTBETCTBHU C MPHUPOAOH s3bika. ['oBoOpsAT, 4TO
Axmer BalTypchIHYIBI caM IperogaBai B IIKOJIE YeTHIPHAAIATH JIET, HA OCHOBE HTOTO OIBITa OH Hamucal
yueOHHK a30ykn. Benukuii pehopmaTop, KOTOPHIiT HE TOJIBKO IPOCBEIIA Hapo.l, HO U HEYCTAHHO TOBOPHII O
TOM, YTO HY)XHO y4uThcs. K HacrosimeMmy BpeMeHH (DYyHKIIMOHHPYET COPOK BapHaHTOB ay(paBUTa, OJHAKO
HEM3MEHHO BO3BpamiaeMcsi K «Ouminme» AxMera W IpopoipkaeM oOydeHwe. Kasaxckas mIKona HEMHOTO
cOmnace ¢ MyTH, 3a0pOCHB «OJimme» U «AHa Tili», U B paMKax OOHOBJIEHHOH MpOrpaMMbl BBIIYCTHIA
npeamer «Cayar amy» (y4eOHHK). PomHON s3bIK HEOOXOAMMO Y4WUThH ¢ mepBoro kinacca. CoBpeMeHHBIH
POIHOM fA3BIK — 3TO HACTOSIILUN MHTEIPUPOBAHHBIN MPEAMET, KOTOPBIH BO BTOPOM KJIACCE pa3leiseTcsl Ha
JUTEpPaTypHOE YTEHHE U Ka3aXCKuil s3bIK. HempaBuiIbHO €ro y4uTh BO BTOPOM MOTYTOAMH NEPBOTO Kilacca B
KJaccaX C Ka3aXCKHM S3bIKOM oOydeHus. CeromHs B IHEepBOM KiIacce MHOTO HEHYXXHBIX JUCIUIUINH
«Camono3sHanuey, «IlosHanue mupay, «EcrecrBo3Hanue», «AHIIUACKUN A3bIKY», «PycCKUH A3bIK». ABTOPBI
CTaTbl OTMEYAalOT, 4YTO JOJDKHBl HMHTETPHPOBAThCS IMPEAMETH, Jarome peOeHKy HacTosuee
¢byHkmoHanpHoe obOpasoBanue («AHa Timi» + «PomHoil s3pik» + «Kaszaxckuil s3bik»). Kpome TorO,
000CHOBaHa Ba)XKHOCTb BEACHHS IUCIMIUIMH B Hadale OOYYeHHMS TOJBKO Ha Ka3aXCKOM S3BIKE.
IIpoananu3upoBaHO KadecTBO IepefaBaeMbIX (DYHKIIMOHAIBHBIX 3HAHHH IO TpeaMeTaM B COBPEMEHHBIX
Ha4yaJbHBIX IIKOJAX. 32 OCHOBY B3STHI MBICIIM COBPEMEHHHUKOB M APYTHX Y4eHbIX 00 Axmete baiTypcsiHOBe,
JI0Ka3aHa KU3HECHOCOOHOCTh, MPUTOAHOCTh YU€OHHKOB M METOJWIECKHX MOCOOMH, M3IaHHBIX y9YEHBIM, B
COBpEeMEHHOM cructeme oOpazoBanus. [lokazaHo, uTo AxmeT BalTypChIHYIBI OIIeCTAIIEe U3YYHI TOTJAITHIOIO
curyanuio B Ka3axckoil creny u JBe cUCTeMbl 00ydeHHUs B HEil, UX MOJIB3Yy M Bpel. B oTiamume ot pyccknx
IIKOJI, €r0 OBITOBOE HEONAronoiy4ue W TO, YTO 3HAHMS, IOJYYCHHBIE OT HETO COBPEMEHHBIM S3BIKOM, HE
SIBIAIOTCS (DYHKI[MOHAIBHBIMH, MOKHO CPaBHHUTBH C CETOJHSIIHMM HEOJIarornoiydHbIM IIOJIOKEHHEM Jel B
Ka3aXCKUX IIKOJax.

Kniouesvie cnosa: HauampHasg 1mKkona, AxMeT bBaWTypchHOB, mpeaMer, (QyHKIHOHAIbHOE OOpa3oBaHUE,
POIHOM A3BIK, «OIIey», Ka3aXCKUil A3bIK, KOHIETIIHS.

B.S. Kapalbek, A.M. Kenzhekozhaeva
Akhmet Baitursynov's principles of primary school education

The article analyzes the position of the teacher of the nation, Akhmet Baitursynov, in primary school
education. In the article «Elementary school» by Akhmet Baitursynov the conclusions and principles were
outlined, the concept of the alphabet and the subjects were studied at the initial stage, and were compared
with the system of knowledge, provided by the updated program at the modern initial stage. The features and
contradictions of the native language and the alphabet were analyzed in Baitursynov’s work. It was indicated
that textbooks published before the thirties were developed in accordance with the nature of the language.
Akhmet Baitursynov himself taught at the school for fourteen years, on the basis of this experience he wrote a
textbook of the alphabet. He was a great reformer who not only enlightened the people, but also created
knowledge about what needs to be learned. By this time, forty different alphabets had been published. The
«Alphabety» of Akhmet is being used these days. The Kazakh school lost its way a little, dropped the
«Alippe» («Alphabet») and «Ana tili» («Mother tonguey), and released the subject «Sauat ashu» (Literacy)
(textbook) as part of the updated program. In the first year of school, one needs to learn his native language.
The modern native language is a real integrated subject, which in the second grade is divided into literary
reading and the Kazakh language. It is wrong to teach it in the second half of the first grade with the Kazakh
language of instruction. Today, there are many unnecessary subjects in the first class (self-knowledge,
knowledge of the world, natural science, English, Russian). We prove that we integrate the subjects that give
the child a real functional education (ABC + native language + Kazakh). The importance of conducting
disciplines at the origins only in the Kazakh language is proved. The quality of transmitted functional
knowledge in primary subjects in modern schools is analyzed. The ideas of his contemporaries and other
scientists about Akhmet Baitursynov are taken as a basis, the viability and suitability of textbooks and
methodological manuals published by scientists to the modern education system is proved. It is shown that
Akhmet Baitursynov brilliantly analyzed the then situation in the Kazakh steppe, the two systems of
education in it, their benefits and harms. Unlike Russian schools, its everyday problems and the fact that the
knowledge gained from it in modern language is not functional can be compared with today's.

Keywords: primary school, Akhmet Baitursynov, subject, functional education, native language, ABC, ka-
zakh language, concept.
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ICT in primary school students’ activities as a component
of the methodological system for the formation of knowledge about nature

The problem of the effective use of ICT tools in the formation of the nature knowledge among primary school
students is a current task of modern education, as it helps to form the concept of natural science knowledge
and modern technology in an inextricable connection. The acquisition of information and communication
technologies by primary school students in natural science education and using them in everyday learning ac-
tivities, project and research practices, the presentation of their results becomes a necessity. The systematic
ICT application in teaching a subject makes it possible to develop the creative activities of students, to dis-
cover new properties of the subject-matter situation, and to expand the zone of students’ independence. How-
ever, today the methodology for the use of ICT in the natural science education of schoolchildren covers to a
greater extent the middle, rather than primary school, and most of the work is devoted to the use of ICT by
the teacher. The article discusses the system of using ICT in teaching natural science, oriented to project and
research activities and based on the competency approach which will promote the competence of primary
school students in solving the problems with the use of natural science knowledge, ICT competence, commu-
nicative competence.

Keywords: ICT competence, tools of information and communication technology, competencies in the com-
munication, information technology competence, competence-based approach, research activities, infor-
mation culture, natural science thinking.

Introduction

Information technology progress has a significant impact on all human activities, including the expan-
sion of traditional methods in scientific research and the scientific knowledge transmission. The expansion of
traditional methods of scientific research helps to the formation of an innovative, creative approach to solv-
ing problems. It leads to a redefinition of the natural science education values and requires changes in the
educational process, technology, content, and criteria for assessing its impact.

At the present time, the strategic objective of school development is to update its content and achieve a
new quality of its results. Human activities are becoming innovative, the range of reproductive activities is
narrowing, and innovation is increasing. The modern education system is oriented towards new educational
outcomes. The State Program for the Development of Education and Science in the Republic of Kazakhstan
for the period 2020-2025 aims to bring up and educate the individual on the basis of universal human values
and to increase the global competitiveness of Kazakhstani education and science [1]. The tasks based on the
objective are to equip educational organizations with digital infrastructure, modernize and digitize scientific
infrastructure, etc. Taking into account these objectives in the State Compulsory Primary Education Standard
the student should have a wide range of knowledge including the use of information and communication
technologies [2].

One of the fundamental changes in natural science education in modern schools is its methodological
orientation. At the same time, the acquisition of information and communication technologies by primary
schoolchildren and their use in everyday educational activities, project activities, research, presentation of
the results of such activities become a necessity.

A systematic approach to the use of information and communication technologies is advisable in the
context of the reorientation of the educational process from a knowledge system provided to students in a
ready-made form to the development of the student’s personality by the means of the academic subject. With
this approach, to form nature knowledge among primary schoolchildren, it is necessary to use the situations
that encourage schoolchildren to pursue their self-study, project, research activities using ICT, which will
expand the boundaries of students’ creativity.
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The State Compulsory Primary Education Standard in the educational field «Natural Science» states:
«A student must synthesize information material in the form of schemes, graphs, diagrams, tables, simulation
and graphic models of objects, micro- and macroworld phenomena and processes». However, an analysis of
existing practices in the «Natural Science» educational field has shown that insufficient attention is paid to
the use of information technologies by students.

Experimental

The research methodology includes theoretical methods: analysis and synthesis of scientific research on
the use of ICT in natural science education; empirical methods: questionnaires. The current methodology for
using ICT in natural science education for schoolchildren is more focused on basic school level than on pri-
mary school one. In addition, most of the work is devoted to the ICT use by teachers rather than students.
Thus, there is a contradiction between the objective of learning information and communication technologies
for students to apply in natural science educational activities and the present methodology for natural science
education in primary schools. It makes the research topic relevant and raises the question of how to teach
natural science in the primary school grades in a modern school taking into account the need for students to
learn and use information and communication technologies in their subject-related activities.

The main goals of studying school subjects in the «Natural Science» educational field in primary school
are the development of students’ natural curiosity, research skills, the formation of scientific understanding
and the surrounding world vision. These goals are being achieved gradually. The course «Natural Science»
in primary school precedes the systematic study of such academic subjects as «Biology», «Physics», «Geog-
raphy», «Chemistry». It is the study of this course that lays the foundation for the value concept of the world
and the methods of natural science knowledge.

A holistic approach to the study of nature in relation to human activities forms the students’ environ-
mental education and upbringing. However, it is necessary to remember about the role of information and
communication technology in modern education. The development of knowledge about nature in close con-
nection with ICT allows students to form an idea of natural science and modern technology inextricably.

The State Compulsory Educational Standard defining the main strategic directions in education, is
founded on a competency-based approach according to which the entire educational system is aimed at form-
ing the students’ readiness to use knowledge, real-life skills and abilities to solve practical tasks [2].

Consequently, a project-oriented and research-oriented natural science education system, including an
ICT component, forms the primary schoolchildren’s competence to solve problems using natural science
knowledge, ICT competence and communication competence.

A competency-based approach to learning requires the creation of a special educational environment
that influences all areas of student’s personality. In this regard, the development of ICT-enabled knowledge
about the nature among primary school students should be based on the research and practice of students. It
emphasizes the relevance of the ICT use as a component of the methodological system for the formation of
natural science knowledge among primary schoolchildren in accordance with the requirements of the educa-
tional modernization.

The formation of an individual’s information culture including information technology competence is a
basic socio-cultural and pedagogical task in the information society. In the education system, it should be
solved in the direction of a systematic ICT application in subject-based teaching which allows the students’
creative activities. The use of computer technology makes it possible to reveal new properties of a subject
situation and to expand the independence zone.

The analysis of primary school textbooks on the «Natural Science» subject illustrates that they do not
pay enough attention to the integration of informatics elements to prepare students to work with specific ICT
tools and to use them in the study of natural science. At the same time, the problem of informatization of
natural science education among primary schoolchildren is an urgent one.

Informatization of education is defined as the purposeful ICT development and introduction: to the
learning process; to the management of the educational system; to the methodical and scientific-pedagogical
activities [3; 89].

Information technology education for primary schoolchildren is possible through integration at the
intersubject level. Natural science subjects have a great potential in this direction. A particular type of think-
ing is being developed, information skills are being acquired, and a modern integral scientific picture of the
world is being created through such integration.
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The goals of ICT education for primary schoolchildren are compared with «Natural Science» ones (Ta-
ble 1).

Table 1

Comparison of goals of «Mathematics and Informatics» and «Natural Science»
educational fields on the basis of the State Compulsory Primary Education Standard

«Mathematics and Informatics» educational area | «Natural Science» educational area

«Digital Literacy» academic subject «Natural Sciencey» academic subject

Development of skills in using elementary ICT | Comprehension of causes and understanding of the
tools, the ability to search, select, transmit in- | relationship between living and non-living nature phe-
formation, design objects and processes. nomena and processes, awareness of the surrounding
world diversity and complexity, broadening students’
horizons.

It shows that the objectives of the «Digital Literacy» and «Natural Science» academic subjects create
favourable conditions for both the process of subject integration and solving the issues of using ICT in the
formation of knowledge about nature.

Due to the intersection of Natural Science and Informatics, the goals can be seen in the following ways:

— the unity of scientific cognition methods, new general scientific and particular scientific methods
which can be introduced studying the «Natural Science» subject appear through the development of infor-
mation technologies;

— the study of the «Natural Science» course in the primary school gives students a scientific picture of
the world including an information component;

— modern primary school students are actively interested in technological innovations, i.e. their research
behaviour is being intensified.

Thus, at the present stage of the educational modernization, the formation of knowledge about nature
using ICT occurs through:

1) the initial knowledge about the natural science picture of the world including information process-
es;

2) mastering the initial natural science skills (observations, experiments, measurements, using ICT
tools);

3) mastering the ability to work with different types of information using a computer and other ICT
tools and to organize their own information activities;

4) development of natural scientific thinking;

5) development of cognitive interests and communicative skills;

6) development of ecological thinking;

7) formation of skills to be selective in the received information;

8) development of skills for practical tasks in everyday and educational activities.

The students” mastery of ICT for use in educational subject activity influences all educational goals in
the system of nature knowledge formation revealing its systemic importance.

The creation of a methodological system and the organization of the learning process among primary
schoolchildren and their use of information technologies are impossible without studying the psychological
and pedagogical characteristics of primary school students. The research of psychologists (J.Piaget [4; 89],
V.V. Davydov [5; 147]) confirms that the development of the child’s thinking is from visual-efficient to vis-
ual-figurative, and from figurative to logical one, the formation of each type of thinking at a certain age de-
pends on the child’s living conditions, activities and forms of communication.

Primary schoolchildren are actively developing cognitive processes and are forming the ability of mak-
ing conclusions and hypothesizing. The child’s reflection and self-awareness are developed through the for-
mation of thinking.

Individual differences related to the independence of thinking, creativity, and mental activity are begin-
ning to develop in the intellectual activity of primary schoolchildren. At this time, primary school students
express an emotional attitude to the educational process. Students are interested in the world around them, in
natural processes and phenomena, and in the achievements of science and technology, i.e. there is a period of
activation of research behaviour.
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Research behaviour is is aimed at finding and acquiring new information; it is an integral part of human
activity. Research behaviour contributes to the acquisition of social experience and personal development [3;
147].

The main factors of research behaviour are: novelty of the object; complexity; uncertainty of infor-
mation; information conflict related to contradiction or inconsistency of the available information.

Research behaviour is most clearly manifested and formed in different activities and subject areas. En-
riching and broadening the experience, the connection with the surrounding world among some primary
schoolchildren leads to a tendency toward mental activity, independence; and among others to decrease in-
terest in learning. Therefore, the young school age is important for all subsequent schooling. The interest in
the study of the environment among primary schoolchildren can be achieved through the inclusion of a large
number of experiments and observations including ones carried out by children themselves into the «Natural
Science» subject. Children’s interest in modeling, drawing and games should be actively exploited.

An analysis of the priorities in teaching natural science leads to the conclusion that the most effective
system of ICT-enabled natural science education in the primary school grades can become a research activi-
ty.

The practical activity of a nature researcher is the basis for transforming educational information into
practical skills used in everyday life. The personal experiences of students play an important role in forming
knowledge about nature. Successful achievement of the goal is possible only when students act as research-
ers who are in close contact with the environment.

A modern schoolchild has to live and work in the world of information technology, so it is paramount
for the school to teach them how to work in a rapidly changing information environment and how to use their
own information space effectively.

Students’ mastering of methods of working with information can be divided into two parts: mastering
the process of searching, understanding, transferring information; acquisition of ICT skills.

The modern child lives in an information world, where ICT tools are being rapidly upgraded. The num-
ber of primary school children with computer skills which they mostly use for leisure activities is constantly
increasing. Children, at this age, have a special interest in the study of the environment and in the develop-
ment of technological innovations. This interest should be used productively and should encourage primary
schoolchildren to self-study new ICT tools for educational purposes. The level of students’ computer skills
can vary greatly, so it is necessary to take an individual approach to teaching.

The self-study and use of ICT in forming individual students’ knowledge about nature can encourage
others to successfully learn computer technologies.

A lesson for primary schoolchildren is not only learning but also communicating with teachers and
classmates. Therefore, the teacher should actively use group and collective forms of educational activities
such as student conferences, travel games.

For example, during the 4th grade lesson under the section «Environmental Protection», primary
schoolchildren were members of a scientific research expedition consisting of groups of specialists-
scientists: geographers, botanists, ecologists. The expedition included such employees as an artist, photogra-
pher, driver, etc. The teacher coordinated the activities of all participants of the expedition, helped to solve
problems during the journey thus maintaining the game interest throughout the lesson. Such lessons contrib-
ute to the development of basic skills among primary schoolchildren to monitor and evaluate their own activ-
ities while working together creatively. At the same time, the teacher should act as an explorer of nature, the
same as students, only more experienced. Both the teacher and student should have ICT skills and use them
for productive work in learning the world around them.

Psychological and pedagogical research by scientists such as M.S. Tsvetkova [6; 69], T.V. Drozdova [7;
257] shows that the use of ICT in subject teaching is an effective way of developing creative abilities of
schoolchildren. The pedagogical objective of using ICT should be aimed at developing the personal aspects
that children need in a modern information society.

The social impact of the ICT introduction to the formation of nature knowledge among primary school-
children consists of various aspects: the development of digital and computer literacy; the formation of skills
and abilities of using ICT in teaching tasks; the development of skills and abilities, competences intended for
application and use in the professional field.

Modern researchers such as Y.D. Babayeva examines that information technologies allow the imple-
mentation of an individual approach to gifted children, that is an important component for realizing their po-
tential [8; 11].
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An analysis of human interaction and ICT research reveals the impact on the development of the child’s
personality. The main factors in this influence are: personality type, gender, age of the child, as well as peda-
gogical and ICT technology.

The main task of the teacher is to create the conditions in which students need for independent activity
so that the teacher should create the situations that stimulate: the independent formulation of cognitive tasks;
development of ICT-enabled cognitive problem-solving methods; problem solving and validation.

The creation of problem research situations makes it possible to use the research method as one of the
most effective for achieving educational results.

The use of the research method allows to organize research and creative activities, where primary
school students solve new problems for them and participate in pedagogically adapted scientific creativity.
As a result, students learn how to conduct scientific research.

The main stages of the research, problem-solving tasks can be: observation of facts and phenomena;
problem-setting, hypothesis; elaboration of the research plan; implementation of the plan, formulation of the
solution; verification of the solution, conclusions.

The student can perform research and problem tasks either independently or in a group. Comparing the
results of their activities is the foundation of reflection, and reveals the capabilities of the individual. The
motivation of the activity is more clearly expressed in group work, the activity is more emotional, meaning-
ful, productive. The teacher plays the role of project and research leader for the students, where: the teacher
prepares tasks taking into account the possibilities and tendencies of the students; he organizes and supervis-
es the students” work.

The use of project and research methods requires the application of innovative teaching technologies
including ICT. The formation of nature knowledge in the «Natural Science» educational field ensures the
functioning of the system of natural science education for primary schoolchildren including the application
of information teaching technologies.

The use of ICT as a modern means of obtaining and processing information is an indispensable tool for
the study of environmental phenomena. Moreover, the cognitive aspect of the activity is basic and the tech-
nical competence is subsidiary.

The use of ICT in the formation of nature knowledge for primary schoolchildren provides: a creative
approach; mastering the methods of self-study; a demand for self-learning.

Thus, ICT as an important teaching means contributes to increase its quality and efficiency and on the
other hand the formation of an information culture is an important target of modern natural science educa-
tion.

The formation of nature knowledge among primary schoolchildren lays the foundation for the develop-
ment of a value-based view of the world, the unity of methods of scientific nature knowledge which is a step
towards the fundamentalization of education.

Information technologies expand the methods of scientific knowledge. Therefore, it is appropriate to
build a methodological system for ICT applications which is closely related to the natural science education
for primary school children.

The development of the primary schoolchildren’s competence in the natural science field should include
research, computer (ICT) and communication skills.

Research skills: formulating the problem, analyzing the research results; knowledge of the basic meas-
urement methods and how to present the results in the form of tables, graphs, diagrams; skills in systematiz-
ing the obtained data; skills in working with additional literature.

Computer (ICT) skills: working with a text editor; skills in working with a photo and video camera;
skills in working with a browser; skills of searching and storing information on Internet.

Communicative skills: ability to select and analyse information from different sources; ability to present
information; ability to apply natural and scientific terminology in oral communication; ability to participate
in discussions; ability to speak to an audience.

Implementing the goals of formating ICT-enabled knowledge about nature, it is necessary to form pri-
mary schoolchildren to be prepared for information and educational activities expressed in their desire to use
ICT in Natural Science and other subjects for educational and self-development purposes.

A competency-based approach to the organization of the educational process involves the use of differ-
ent methods and forms of working with students which can be classified on different bases: number of partic-
ipants in the interaction; leading pedagogical goal; level of students’ productivity; way of perception; struc-
ture of activities [3; 123].
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On the basis of these aspects, the following leading methods and forms of work can be identified: indi-
vidual, group, collective; information, organizational, developmental; productive, reproductive; verbal, illus-
trative, practical; motivational, educational, providing reflection.

According to variety of teaching methods and forms, they should satisfy certain requirements: adequacy
of the goals and objectives; variety of methods; adequacy of the student population; adequacy of the teach-
er’s pedagogical and methodological attitudes; the predominance of productive methods and group forms of
work; the combination of learning individualization with the development of communicative skills.

All of the above define the main objectives of the lesson: the study of new objects and phenomena; the
formation of research skills; the acquisition of experience in creative activity; the formation of communica-
tive skills; the systematization and generalization of material; reflection of the activity results.

The elements of natural science knowledge acquired by primary schoolchildren in the process of form-
ing nature knowledge are aimed at developing a holistic perception of the world around them.

The following types of tasks should be used to achieve the objectives: research tasks; design tasks;
training conference tasks; computer tasks.

All of these types of tasks are interconnected, have a complex structure and contribute to the achieve-
ment of ICT-enabled goals in the natural science education system of primary school students.

Thus, the ICT system for natural science education which is project-oriented and research-oriented will
help to develop the primary schoolchildren’s competence to solve problems using natural science
knowledge, ICT competence, communicative competence.

The implementation of a competency-based approach in the learning process requires the creation of
educational situations that can be realized in special learning environments which allow the teacher to model
and control the students’ activities. This solution can be done with the help of including students in various
activities. Constantly and rapidly evolving, ICT tools need to be applied quickly and flexibly to the learning
process.

A system of teaching natural science, including an ICT application system, will provide an understand-
ing of scientific methods of learning for primary schoolchildren and will contribute to the development of
their natural scientific thinking, will form competence in solving problems using natural science knowledge,
computer technology and scientific communication. Accordingly, the learning process should be oriented
towards the acquisition of cognitive skills through involving the student in active, independent, successful
activities and creating the necessary conditions for the development of all spheres of his personality, devel-
oping general educational skills and preparing primary schoolchildren for systematic mastery of natural sci-
ence subjects.

Results and Discussion

The author conducted a study in three schools of Karaganda, to verify the proposed conclusions in prac-
tice, and to find an answer to the question of how to teach natural science education in primary schools tak-
ing into account the requirements of informatization (MPI «Gymnasium named after K.Satpayev», MPI «GS
82», MPI «GS 74»).

It was established through a survey of primary school students and parents, monitoring of school tasks
and analysis of homework results: 75 % of students use computer tools with parental support for their fourth-
grade natural science homework. Only 25 % of students do it by themselves. All students with basic comput-
er skills have received it at home.

A survey of fourth-grade students and their parents showed that computer games were the predominant
type of computer activity for fourth-grade students (90 %). The time spent by fourth graders at the computer
is controlled by parents.

To clarify the teachers’ attitude to the problem of using ICT technologies in natural science education,
the author conducted a questionnaire for 23 teachers in Karaganda primary schools. To determine the level of
teacher’s ICT knowledge, teachers’ attitudes towards students’ ICT-enabled natural science tasks, a ques-
tionnaire was offered to the teachers.

An analysis of the questionnaires revealed that 96 % of the teachers surveyed consider themselves to be
skilled users and actively use computer tools and technologies in the preparation and implementation of natu-
ral science lessons. 81 % of teachers responded positively, 2 % replied negatively and 17 % found it difficult
to answer when they were asked about the appropriateness of using the computer technology in Natural Sci-
ence in fourth grade. A teacher interview revealed that difficulties were caused by the lack of fourth-graders’
ICT knowledge. All the teachers who responded to the questionnaire indicated that it is necessary to have a
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coordinated approach with a computer science teacher to solve this problem. They also considered the moti-
vation and level of computer literacy of primary school teachers are important.

A survey of 38 fourth-grader students and 42 students’ parent was conducted to identify the preferences
of primary schoolchildren for home computer activities and the interest of students in ICT for use in educa-
tion. 93 % of students said that they could play, draw, write on a computer, 75 % of fourth graders could
search on the Internet, 25 % of primary schoolchildren reported that they could create documents and fold-
ers.

The study showed that the school science and practice conferences and students’ project activities have
a significant influence on the motivation of primary schoolchildren to use ICT in natural science education.
95 % of fourth graders enjoyed attending school conferences, competitions of which 68 % of students would
like to speak at the conference.

Conclusions

The study confirmed that the use of ICT in the natural science education of primary schoolchildren
based on a task system has a positive impact on the development of motivational and reflexive areas of stu-
dents’ personality.

The use of a computer as a research tool by primary school students, encouragement of students to
study and use ICT independently, the application of tasks motivating students’ scientific, research and pro-
ject activities contribute to the formation of natural scientific thinking among primary schoolchildren and the
development of competence in solving natural science problems, ICT competence.
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E.C. bannanerona, JK.E. CapcekeeBa

Taburar Typasnsl OLTIMII KaJBINITACTHIPYABIH dAicTeMeJIiK KyleciHiH Kypamaac
0eJriri peTinae 0acTayblll CHIHBIN OKYIIBLIAPBIHBIH ic-opekeTinaeri AKT

Bacrayplm MeKTen OKyLIbUIAphl apachblHAa TaOWFaT Typanbl OUTIMII KajubIITacThIpyJa aKlapaTThIK-
KOMMYHUKaUsUTBIK TexHonorusuiap (AKT) kypammapeiH THiMai maiiganany mpoOiemachl Kasipri Gimim
OepymiH ©3eKTi MiHIETi OOJBIN TaObLIa bl OUTKEHI OYIT aKpIpaMac OaiiaHbIcTa KapaThUIBICTAHY MEH Ka3ipri
3aMaHFBl TEXHOJOTHSUIAP Typallbl TYCIHIKTEPIiH KaJbITacyblHa bIKNan eremi. Kasipri Gacraysiln MekTenTe
JKapaTBUTBICTaHy OimiMiHAeri TyOereiini e3repicrepiH 0ipi — OHBIH omicTeMelNiK OarbiTel. Taburu Oinim Oe-
pyZe GacTaysbllll ChIHBIN OKYIIBUIAPBIHBIH aKMapaTThIK-KOMMYHHKAIUSJIBIK TEXHOIOTHSIApAbl MEHIepPYi JKOHE
onapIabsl KYHZIGNIKTI OKy ic-opeKeTiHie, jxobamay MeH 3epTTey IpaKTHUKAachlHIA KOJJIAHYbI, OJIapAbIH
HOTIIKENEPiH YChIHYbl KaKETTUTiKKe aiHanapl. [ToHAI OKBITY/a aKmapaTThIK-KOMMYHHKAIMSUIBIK TEXHOJIO-
TUsUIapabl JKYHedl Typae maiiganaHy GacTaybllll MEKTENTe OKYLIBUIAPABIH HIBIFAPMAIIbUIBIK OCNCeHITIriH
JAMBITYFa, TIOHJIIK JKaFlaliIbIH )KaHa KACUETTEPIiH alllyFa )KoHe 0acTaybllll ChIHBIN OKYIIBUIAPBIHBIH AepOecTik
aiiMaFbIH KEHEWTyre MyMKIHAIK Oepeni. Anaiina, OYTriHTi KyHre JeiiH MeKTell OKyIIblIapblHa >KapaThUIbICTa-
Hy OutiMm Gepyne AKT-HBI KonmaHy omicTemMeci Kem Jopexene OacTayblll MEKTEN eMec, HETisri 0a3aHbl
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KaMTH/IbI JKOHE )KYMBICTHIH Ko Oemiri myraniMuin AKT-Hbl KonanybiHa apHanrad. Makanazia skaparbuUibl-
CTaHy FBUIBIMIAphIH OKbITyna AKT-HblI KonnmaHy jKyieci YCHIHBUIFaH, Oy KY3BIPETTUIIKKE HeETi3[enreH
JKOOANBIK-3epTTey KbI3MeTiHe OarbiTTanFad, AKT-Ky3bIpeTTiniri xoHe KOMMYHUKATHBTI KY3bIPETTLTIKTI, XKa-
paTBUIBICTAHy FBUIBIMIApPBIHAAFBl OUTIMII KOJZIaHy apKbUIBI IpoOieMaiapisl HIelly cajachlHaa Killi
JKaCTaFbl OKYIIBUTAPABIH KY3BIPETTLUIINH KaIbIITACTHIPYFa BIKIIAN €T/,

Kinm ces3oep: AKT-Ky3bIpeTTiliri, akmapaTrThlK KOMMYHHUKAIMSIIBIK TEXHOJIOTHSIIAD KYpalaapbl, KOMMYHH-
KaIysl CaJachIHIArbl KY3bIPETTep, aKMapaTTHIK TEXHOJIOTHIApP KY3BIPETTUIIr, KY3BIPETTUIIK TOCUI, 3epTTey
KBI3METI, aKIapaTThIK MOJICHUET, TAOMFUFBUIBIMHU Oifap.

E.C. bannanerona, JK.E. CapcekeeBa

NudopmManmioHHO-KOMMYHUKANMOHHbIEC TEXHOJIOT U
B JIEATEJbHOCTH MJIAJAIINX HIKOJbHHUKOB KaK KOMIIOHEHT
MeTOAMYECKOH CUCTeMbl (P)OPMUPOBAHMS 3HAHUI O IPUPOIE

IIpobnema 3¢ (eKTHBHOTO HCIOIB30BAHUA CPEACTB HHPOPMANHMOHHO-KOMMYHUKAIIHOHHBIX TEXHOJOTHH
(VIKT) B popMHpPOBAHMHU 3HAHHIA O MPUPOJIEC y MIIAIIIAX IIKOJILHUKOB SBJISCTCS AKTyaIbHOM 3a/1aueii CoBpe-
MEHHOTO 00pa30BaHMs, TaK KaKk CIIOCOOCTBYET ()OPMHPOBAHHUIO NPEACTABICHUI O €CTECTBEHHOHAYYHBIX 3HA-
HUSIX M COBPEMEHHOH TEXHUKE B HEpa3pbIBHOM cBA3U. OJTHUM U3 KapJMHAJIBHBIX U3MCHEHUH eCTeCTBCHHOHA-
Y4YHOro 00pa3oBaHUS B COBPEMEHHOM IIKOJIE CTAHOBHUTCS €r0 METOMOJOTHYECKas HampaBieHHOCTh. OcBoe-
HHE NH()OPMAIIMOHHBIX ¥ KOMMYHHKAIIMOHHBIX TEXHOJIOTHH yJallMMHCSI Ha4aJ bHOH IIKOJBI B €CTECTBEHHO-
Hay4YHOM 00pa30BaHMY, UCIIOJIH30BAHME UX B IIOBCEAHEBHON y4eOHON AEATENEHOCTH, IPOSKTHOH U HCCIeno-
BaTENIbCKOM NPaKTHKE NPEICTaBICHHE UX PE3YJIbTaTOB CTAHOBSTCS HEOOXOIUMOCTBIO. CHCTEMaTHYecKoe
npumenenne KT B mpenomaBaHum mpeaMeTa MO3BOJSIET pa3BHBATh TBOPUECKYIO AaKTHBHOCTH YYAIIUXCS B
Ha4yaJIbHOH IIKOJIE, OTKPHIBATh HOBBIE CBOWCTBA MPEIMETHON CHTYallUH U PACHIUPATH 30Hy CaMOCTOSTEIBHO-
CTH Yy4E€HHKOB MIAAMUX Ki1accoB. OfHAKO HA CETOMHINIHUN eHb MeToauka mpumeHenus KT B ectecTen-
HOHAyYHOM 00pa30BaHHUM IIKOJIFHUKOB OXBATHIBAET B OOJBIIEH CTENIEHN OCHOBHYIO, @ HE HAYaIbHYIO IIKOIY,
n OoJbIas yacTe pabot mocsmmena ucnons3osannio KT yuntenem. B cratse mpesicraiena cuctema mnpu-
meHeHust UKT npu oOydeHHH e€CTeCTBO3HAHHIO, OPHEHTHPOBAHHAs Ha IPOCKTHYIO M HCCIEHOBATEIbCKYIO
JIeATeNIbHOCTh, OCHOBaHHAsi Ha KOMIIETEHTHOCTHOM IIO/IXOJe, KOTopas OyieT cnocoOCTBoBaTh (opMHpOBa-
HHIO KOMITETEHTHOCTH yYaIlluXCsl MIa IINX KIacCOB B OOJIACTH PEIICHUs 3a/1ad ¢ NPUMEHEHHEM eCTECTBEH-
HOHay4HBIX 3HaHUH, UK T-KoMIeTeHTHOCTH, KOMMYHUKAaTUBHON KOMIIETEHTHOCTH.

Kniouesvie crnosa: NKT-KOMIETEHTHOCTD, CpeAcTBa MHGYOPMAIUOHHBIX KOMMYHHKAIIMOHHBIX TEXHOJIOTHIA,
KOMIIETEHIIMN B Chepe KOMMYHHKATHBHOH HEATENbHOCTH, MH(OPMAINOHHO-TEXHOJIOTHYECKass KOMIICTEHT-
HOCTb, KOMITETEHTHOCTHBIH MOJXOJ, UCCIIENOBATeNbCKas JAeTeIbHOCTh, HH)OPMAIIMOHHAS KYyJIbTypa, ecTe-
CTBEHHOHAY4HOE MBIIIITIEHHUE.
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NHHOBanMOHHASA MOATOTOBKA MHKEHEPOB MOCPEICTBOM HHTErPaluu
Art-komnonenTa B STEM yHuBepcurer

WHTerpamus pa3InyHbIX AUCUUILIMH U HaBBIKOB B 00pa30BaTeNIbHON Cpefie CEroAHs CIIOCOOCTBYET HHTEHCH-
¢ukanuM npouecca oOydeHHs B By3€ M PACHIMPEHHIO KBAJIU(UKALMOHHBIX XapaKTEPUCTUK OYIyIIEero cre-
nuanucra. VIHBeCTHIINY B MEXIUCIMIUIMHAPHBIE HWHUIIMATHBEL B 00pPa30BaHUM BO3POCIH, HO MEPOIIPUSITHS
4acTo He IUIAaHUPYIOTCS TOJDKHBIM 00pa3oM, He XBaTaeT MHCTPYMEHTOB JUIsl OPTaHU3aI[MN HWHTETPUPOBAHHON
MOATOTOBKH CIICLIMAIMCTOB B ITOJIYYEHHH JIOCTYIIA K COJEP)KAaHNIO 00ydeHUs ¢ 0oJiee IMPOKUX, MEKANCIIHUII-
JIMHAPHEIX TOYeK 3peHus. HeoOxoanma peanusanus yJOBICTBOPEHUS OTPEOHOCTH B MEXIUCIUIUTNHAPHON
y4ueOHOM nesTenbHOCTH W mpuoOpereHnn HaBbikoB XXI| Beka, a umeHHo myteM BHeapenust STEAM-
00pa30BaHus, CTUMYIHPYIONIET0 YaeOHYIO eITeIbHOCTh, B KOTOPOi HayKa, TEXHUKA, HHXKEHEPHs 1 MaTeMa-
tiKa (ocHOBHBIC KOMIOHEHTH STEAM-00pa3oBanus) cBsi3aHbl ¢ HcKycctBoM (Arts) B Gosiee MIMPOKOM
cMeIciie. B crathe paccMOTpeH BONPOC pa3BUTHS MOTEHIHATa MHHOBAIIMOHHOM MOATOTOBKH CIIEIUAINCTOB
TEXHUYECKOT0 MpoduiIs mocpeactsoM Meronoiorun STEAM-o6pazoBanus. Hacrosiee nccnenoBanue ocy-
IIIECTBIICHO B XOJE€ peajn3alyy npoekTa «Pa3BuTHE MOTEHIMAla WHHOBAIIMOHHOH ITOJrOTOBKH MH)XEHEPOB
yepes STEAM-o6pa3oBanuney», yTBepkIEHHOTO Mo npuopurery «lMccinenoBanust B obnact oOpa3oBaHus U
Haykm» Ha 2021-2023 rr., npu ¢uHancoBol nmoxnepxkke Kommrera Hayknm MuHncTepcTBa 00pa3oBaHus M
Hayku PecnyOmukxu Kazaxcran (rpant Ne AP09260338). ABTopamu Npeayio)KEHO ONpEIeNICHUE MOHATHUS
«STEAM-o00pa3oBaHne» B yCIOBHSIX NMOATOTOBKM TEXHUYECKHX KaJpOB, IPEJCTaBICHBI LIeJb, HAyYHBIE Me-
TOJBI U MOTEHIHAN MPOEKTa, PACCMOTPEHBI OCHOBHBIC HAIIPABJICHUS Pa3BUTHS JAaHHOTO MPOIECCAa B PAMKax
JUYHOTO M 3apyOeXHOTO OMBITA HCCIEAOBAHUK MO IOCTPOCHHIO MPOTpaMM OOYYeHHUS C HPHMEHEHHEM
STEAM-noxxona.

Kniouegvie cnosa: BrIclIee TeXHHYeCKoe oOpa3oBaHHWe, MOATOTOBKAa HHKeHepoB, STEAM-o6pa3oBaHue,
monenu STEAM, HHHOBAIIMOHHAS TEXHOJIOTHS, Art-KOMIOHEHT, TBOPUYESCKHUN TOIXOI.

Beeoenue

3apyOekHble CIIeUaINCThl 00pa3oBaHMs B TOCIeAHee Bpemsi mpuOeraioT k mnpaktuke STEAM-
00pa3oBaHUs, B OCHOBE KOTOPOTO JIEKAT MEKIAUCIUILIIMHAPHOCTh M MHTETPalusl TISITH HAYy4YHBIX objactei
(Science — nayka, Technology — texHonorusi, Engineering — umxenepus, Art — uckyccrso u Mathemat-
iCS — Hayka) B €IHHYIO CUCTEMY OOYYEHHs [UIs PENICHHs KOHKPETHBIX 3a/1ay, B3AThIX U3 PEATbHOMN JKU3HH.
Tema MHTETpaluy HAYYHO-TEXHUYECKOH cepbl U UCKYCCTBA SIBISICTCS OJJHOM M3 aKTyallbHBIX JJIs TIpodec-
CHOHAJIbHO-TEXHIUUYECKOr0 OOIIECTBA CETOAHS, a KpeaTUBHbIE NHAYCTPHUH, OCHOBaHHBIE HA TBOPYECTBE U UH-
TEJUIEKTyalIbHOM KamuTalle, J00aBUIn K 00CYKICHHIO HOBBIE aKIeHThl. OUeBUIHBIN aKI[eHT Ha KPeaTHBHOE
HarpaBJIeHUE MHHOBALMOHHONW SKOHOMHMKH CETOAHS TPOSBISIETCS, B 4aCTHOCTH, B TOM, uyTOo B STEAM-
00pa3oBaHHE aKTHBHO BKIFOYAIOTCSI TBOPYECKHUE, XY/IOKECTBEHHBIE TUCIHUIUIMHBI, OOBEINHEHHBIE OOIIUM
TepMuHOM Art. Heo0X0auMOCTh €IMHCTBA HAYYHO-TEXHHYECKOro M Art-HampaBjieHHUs B 00pa30BaHUM pac-
CMAaTpHBAETCS B POEKTE KaK BO3MOXKHOCTh MOBBIIIEHHUS Ka4€CTBa MOATOTOBKH CHEIUAINCTOB TEXHHYECKOTO
npoduIls 32 CYET Pa3BUTHS MOTEHIMAaa HHHOBAIIMOHHOCTH M KPEaTUBHOCTH MPOTPAMM ITOJATOTOBKH TEXHH-
YEeCKUX CIEIHaINCTOB.

Hacrosimee uccnenoBaHue mpoBOAMTCS B paMKax Npoekta «Pa3BuTHe MOTEHIHMaja MHHOBALIMOHHOMN
MOJATrOTOBKU MHKeHepoB uepe3 STEAM-oOpasoBanue». B mpoekre mcciemyrorcss Mpoulecchl MOJIrOTOBKU
CTY/ICHTOB TeXHHUYECKOTo npoduiist, TexHonoruu ooyuenus STEAM, yueGHO-MeTouuecKie JOKYMEHTHI U
pe3yibpTaThl 00y4YeHus], BIUAIOMINE Ha MOKA3aTeNN aKaJeMHUYECKON YCIIeBaeéMOCTH M KadecTBa OOy4YEHHUs C
y4eToM (OpPMUPOBaHMS CHELUAINCTA, 00JaJA0MIer0 HHHOBALMOHHBIM MBIIIIIICHUEM, HABBIKAMH KOMMYHH-
KaTUBHOTO COTPYJHHYECTBA, a TAK)KE CIIOCOOHOTO MPUHUMATH TBOPYECKHE pelleHHs B TPOoQecCHOHATEHON
JEeSITeNTbHOCTH.

OCHOBHOH LIETIBIO MPOEKTa ABISIOTCS pa3paboTKa W BHEIPEHUE MOJAEIHM MOATOTOBKH CIICLHATIHCTOB
TexHuueckoro npoduist nocpeactsom STEAM-TexHOMOTHI IS peali3alliid YCTOWYUBBIX MPOrpaMM 00y-
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YCHHST MEXKYJITYPHOW KOMMYHHUKAIIUU, KPEATUBHOW WHAYCTPUU M KPEATUBHOTO COTPYTHHUYECTBA, OCHO-
BaHHBIX HAa TBOPYECTBE M WHTEIUICKTYAILHOM Kamurtane. A TakkKe OIleHKa MoTpeOHOCTeH MOoTeHIHMaIa
STEAM-o6pa3oBanus, pa3paboTka W OCYIIECTBICHHE MEp MO Pa3BUTHIO MOTEHIMANIA MPOrpaMM IOJrO-
TOBKH 110 TEXHUYECKHM CICIHAIBLHOCTSIM Ha OCHOBE Pa3BHUTHS CIICIHAIU3UPOBAHHBIX KOMIICTCHIIHM, 1O~
3BOJISIFOIINX YCHJIMTh KBaTM(UKAIIMA U COCOOHOCTH CTYJCHTOB W TpernojaBaTelicii Ha MeXIyHAPOTHOM
YpOBHE.

Memoowt u mamepuanst

[TpobnemMa MEXKYJIBTYpHOH KOMMYHUKAIMH, CIOCOOHOCTH K KOJUTa0OpalUK, B TOM YHCIE MEXIyHa-
POIHOM, KPUTHYECKOTO MBILUIEHHSI U TBOPUECKOI'0 MOAX0Aa K PEIIeHHIO NMPO(ecCHOHAIbHbIX 3a1ad, OCTACT-
Csl aKTyaJbHOM B cHCTEME MOATOTOBKM TEXHHUUYECKUX KaIpOB, YTO MOATBEPKIAECTCS HAJIMYMEM IeJaroruye-
CKMX HCCJIEOBaHUI U pe3ylbTaTaMu O0Oy4eHHs] HHXEHEPOB B paMKax INPUHIWIA KpeaTUBHOCTH. Pesynbra-
TOM y4acTusi B MeXIyHapoJHOM rpoekte «Researcher Connecty naptHepckoii mporpammsl « HproToH—AJTb-
®apabu» B KauecTBe TpeHepa bpurtanckoro coera, pyKOBOOUTENEM IPOEKTA CTAN MEXIYHAPOIHBIN OIBIT
00yJaronMx TPEHUHIOB yUEHBIX JIOOBIX o0acTeli 3HaHui KazaxcraHa 1mo Bompocam akaJIeMHUYSCKON U Ha-
YYHOH KOMMYHHUKAIIMU C YI€TOM KPOCC-KYJIbTYPHBIX OCOOCHHOCTEH U CTICU(HUKH AUATOTA COTPYTHUYECTBA,
mpencTaBisiromue coboit anementel STEAM-o0pa3oBanus. JlaHHBIN aceKT OYEBUAHBIM OOpa3oOM SIBHIICS
npo0aeMoii st OONBIIMHCTBA YUEHBIX, 3a/IICTBOBAHHBIX B MTPOEKTE, B CBSI3H C YeM OBUIM MPOBEIEHBI Tpe-
HUHTOBBIE MOaynu mporpammbl «Researcher Connect» B mstu ropomax Kasaxcrana, 4To, HECOMHEHHO,
BBICTYIIACT OJHUM U3 KPATKOCPOUHBIX MEPONPHUSTHUH, HALICIEHHBIX Ha ONPEAEICHHYI0 KATETOPHIO YUEHBIX, U
HE OTpaXkaeT JOITOCPOYHYIO U MEPCIEKTUBHYIO CTPATErHIO MOATOTOBKU OYAYIIMX M IEHCTBYIOIINX YYEHBIX
TEXHUYECKOTO MPOQUIIS AJISl pa3BUTHs KPEATHBHBIX MHAYCTpUH. JlaHHBIA OMBIT CTad OTHPAaBHOW TOYKOH B
HCCIIEI0BAaHNHU NP00IeM KOMMYHHMKALUH, COTPYJHUYECTBA U KPEaTUBHOIO MOAX0A IJIsl CHEHUAINCTOB TeX-
HHYECKOTO TIPODHIIA.

B coBpemMeHHOM MuUpe MpU MOATOTOBKE OYAYIIMX CHEHUAIUCTOB IJIsi MPO(ECCHOHATFHOTO 00IIEecTBa
CTOSIT HETMPOCTHIE 3a/1a4u, KOTOPBIE TPEOYIOT Pa3BUTHUS COLMATIbHBIX HABBIKOB, TAKUX KaK CIIOCOOHOCTH pa-
00TaTh C APYT'MMH, HPAaBUIBHO OOLIATHCS, MBICIUTh TBOPUECKH M KPUTHYECKH, AaKTUBHO CIyIIAaTh U 00Y-
yatbcsd. B ocHoBe STEM-oOpa3oBaHus JiexaT pa3BUTHE YMEHHUW B MOJIy4YCHHH, MepepaboTka u
MPaKTUYEeCKOE MCIOJb30BaHKue MmoaydeHHol nHpopmamun. STEAM-o0pa3oBaHiie — 3TO HOBOE HampasJie-
HHUE B HayKe, CBA3aHHOE C BHEJPEHHEM IEPCIEKTUBHBIX MHHOBALIMOHHBIX 00pa30BaTEIbHBIX TEXHOJIOTHH U
MeTonoB [1].

SApkum npumepom peanuzanuu STEAM-o6pazoBanus cran Kuraii, rie ctyqeHTaMm mocpeacTBoM MpH-
MEPOB pa3padOTKH YUEOHBIX MPOrPaMM U NPAKTHUECKOT0 OOYUEHUS IPEIOCTaBIAETCS BO3SMOKHOCTD PELIaTh
MIPOM3BOJCTBEHHBIE 3a/1a41, IPUMEHATH CBOM HHHOBAIIMOHHbIE CIIOCOOHOCTH, MHKEHEPHOE NMPOEKTUPOBAHUE
U MPOOJIEMHO-OPUECHTUPOBAHHBIE CUTYAIMH, YTOObI aKTHBHO y4acTBOBATh B PEATbHOW MPAKTHKE MPOU3BOJI-
crBa. OiHaKo He Bcerya ObUIO Tak, B IPOIIECCE YCTOMUMBOTO pa3BUTHSI KnTail CTONKHYJICS C PSAIOM Kiroue-
BBIX NMPOOJIEM, TAKUX KaK HEXBaTKa CIEIMAIKNCTOB BBICOKOTO YPOBHS, JaBJIEHHME 3KOHOMUYECKUX Mpeolpa-
30BaHMH U CIOXKHOCTH pedopMbl 0Opa3oBaHust. COOTBETCTBEHHO CTpaHe ObUTH HEOOXOANMBI CHEHUAIUCTHI C
BBICOKMM YPOBHEM IMPOQPECCHOHANBHBIX 3HAHWH M HaBBIKOB [2]. XOTs B MOCJIEIHHE TO/bl CTPaHA aKTHBHO
npojBuTana pepopmy o0Opa3oBaHUS U CTPEMHIIACH CO3/IaTh OJArONMPUATHYIO cpeny ais passutus STEAM-
00pa3oBaHus, T€ COUYETAIOTCS TEXHOJOTHH, UHKEHEPHOE 00pa30BaHUE M XyI0KECTBEHHO-TYMaHUTApPHOTO
oOpa3oBaHue, HANPaBICHHOE HA MPOJBIKCHHE WHHOBAIMK B O0YYEHUH Ha OCHOBE TEXHOJIOTHH, JJaHHAas pe-
(opMa uaeT MEeNJIeHHO B CBSI3M C HEXBATKOM IMperoaaBaTenell ¢ HOBaTOPCKUMH, MHHOBAITMOHHBIMH 00pa3o-
BaTeJLHBIMU HABBIKaMU M 3aTpyaHsieT BHenpenue STEAM B oOpasoBaTenbHblil mporece [3].

Ecnu roBoputh 00 ncnosnp3oBanmnu onbita STEAM-o6pazoBanus B CIIA, To eme B Hauane XXI Beka,
OJTHMM M3 YHHUBEPCHTETOB OBLIO MPOBENEHO IICUXOJIOTHYECKOE HCCIeJOBaHUE, B KOTOPOM TOBOPHIIOCH, YTO
XYA0KECTBEHHOE 00pa30BaHUE PAa3BUBACT HABBIKM MaMSTH M BHUMAHUS HA 3aHATHSIX, yIydIlaeT KOTHUTHB-
HBIE HABBIKH CTYJICHTOB, & TAK)KE YBEJIMYMBAET COLMAIBHBIC U aKaJeMHUYECKUE HABBIKU M Pa3BUBACT JAUBEP-
reHTHoe MbluieHne. Kpome toro, mccnemoBatenu oOHApYKHIIH, YTO 3aHATHA, TPEOYIOIIHE TBOPYECKOTO
MBILUICHHS, TPUBOJAT K YCUIICHUIO caMOpe(IIeKCHH, pa3BUTHIO HABBIKOB MBIIUICHHUSI U COBMECTHON pabOTHI.
PykoBonuTens UIET COTPYIHUKOB, KOTOPBIE «3HAIOT, KAK COTPYAHUYATh B KOMaHJAE, BBIPAXKaTh CBOU MBICIIN
MOCJIEe/IOBATENLHO, YBIEKATENLHO U YOSAUTENHLHO, IOHUMAIOT, KaK MIPUHUMATh H PUMEHSATh KOHCTPYKTHB-
HbIi KpuTHI3M» [4]. B psine mtaroB CILIA ObUI0 MPUHSATO PEHICHUE MPUMEHSTH «MHICKC KPEATUBHOCTHY,
KOTOPBII onpeaensul Obl YpOBEHb KPEaTUBHOCTH CTYACHTOB HAapaBHE C BBHIMOJIHEHHEM CTaHJApTHBIX TECTOB.
ITpu npuHsTHN Ha pabOTy KOMIIAHUU HPEANOYUTAIOT IPETCHACHTOB, CIOCOOHBIX IPUHUMATh YIacTHE B pa3-
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HOOOpa3HBIX MO3IOBBIX HITypMax, pellaTh aKTyalbHble MPOOJIEeMbl, KPEaTUBHO COTPYIHUYATh, BHOCHTH H
OJHOBPEMEHHO I'€HEPHPOBaTh U IepelaaBaTbh HOBble uieu. CHennalnCThbl, 3aHUMAIOIINECS] PELICHUEM Kak
TEXHOJIOTHYECKHX, TaK U KPEaTHUBHBIX 33134, YTBEP)KAAIOT, YTO HEOOXOIUMOCTD B TAKHUX PAOOTHHUKAX PaCTET
C KaXJIBIM JTHEM.

[onmusTas npoGieMa BakHa He Tonbko ais CIIA, HO u 11 poccuiickoro oopaszoBanusi, rae STEAM-
ITOAXO0M TPaKTHYECKH He MCHoib3yeTcsa. B Poccuu 310l Momenm oOpa3oBaHUS TOJIBKO Ceiidac HAYMHAIOT
YAENsTh MPUOpUTETHOe BHUMaHue. [lemarorn BeIcIieil mkombl Bee yaime mpuderator kK mpaktuke STEAM-
00pa3oBaHus, B OCHOBE KOTOPOTO JIeXKaT MEKAUCHUIUIMHAPHOCTS U MHTETPalysl ISITH HayYHBIX oOnacTel B
eIMHYIO CUCTeMY 0OyueHHS [T PEeIeHNs] KOHKPETHBIX 3ajiad, B3SThIX U3 peajbHoil xu3Hu. [lo MHeHuIo pa-
Ooroxareneii, OyayIue BRITYCKHUKH BBICIINX YUCOHBIX 3aBeneHUi cuntarot, 9to «STEAM — a3to cuHep-
TUsl TEOPUU W MPakTUKU. CHUIBHYIO TEOPETHUECKYI0 0a3y HeNb3sl CUMTATh rapaHTOM YCIEIIHOW Kapbephl,
BeAb paboTONATeNI0 BaKHO HE MPOCTO HAJM4YUE 3HAHWH B MPEAMETHON 00JacTH, HO U yMEHHE MPaBUIBHO
npuMeHuTs ux. Jliogu, momyunBmme obpazoBanue mo STEAM-meromonoruu, 0ojee caMOCTOSTEIBHBI U
HMEIOT OoJee BHICOKUIN MOTEHIMAN B Kapbepe, YTO TAKXKE CKa3bIBaeTCs U HAa YpOBHE Joxoxay [5].

Hns ¥OxuHo# Kopen maTerpupoBannoe STEAM-o0pa3zoBanne — 3TO MOJIXO/A K MOJATOTOBKE KayecT-
BEHHOM paboueil Cujbl M TPaMOTHBIX TPa)KAaH Ul BBICOKOTEXHOJIOTMYHOro obmiectBa. IlpaButenscTBo
OxHoi# Kopen Beeniio 3HaUnTEIHHBIN OIO/KeT HAa oOpa3oBanue 1y npoasmkenns STEAM mo paznny-
HBIM HampaBieHUsM. B pamkax o030pa nuTeparypsl H3ydanuch obpasoBaTenbHas umHulmatuBa STEAM B
HOxHo#t Kopee 1 ee Bnusinue Ha o0yuyenue u npenogaBanue. Mccnenosanus B FOxHoii Kopee mokazanu, 4to
KypChl HOBBIIICHNS KBATU(UKALMK [IPENoJaBaTesiel CliocOOCTBOBANIN YBEIMYEHHUIO YBEPEHHOCTH B IIPEIIO-
nasanuu STEAM. Takxxe umu ObLT BBEIEH TEPMUH «KOHBEPTEHTHOE 00pa30BaHME», YTO O3HAYAET CO3/aHUE
HOBBIX HJIeH WM IPOIYKTOB, CHOPMHUPOBAHHBIX HA OCHOBE MEKIUCIUILTUHAPHOTO MBILIICHHS.

Kopeiickuii hona coneiicTBus passutuio Hayku u TBopuectsa (Korea Foundation for the Advancement
of Science and Creativity), ocnoBaHHbIi B 1957 T., OCHOBHOW MHCCHEH KOTOPOTO SIBJISETCS MPOIBIKCHUC
HAYYHOU KYJIBTYpBl U BOCTIUTAHHE TBOPUECKUX TAIAHTOB, 1 MUHUCTEPCTBO 00pa30BaHUs, HAYKH U TEXHUKU
IOsxnO0#M Kopen conutucs BO MHEHUH, YTO HHTETPATUBHBIN moaxo 1 K quciuiuinaaM STEAM sBiseTcst ocHO-
BOIIOJIATAIOLIMM 3JIEMEHTOM JUI PeCTpyKTypH3aLuu oOpa3zoBaHus. bojee Toro, ObUI0 OTMEUYEHO, YTO BHE-
npenne STEAM-o0pa3zoBanus B HOxuol Kopee MoxkeT criocoOCTBOBaTh Pa3BUTHIO HAYKH, TEXHUKH, HHKE-
HEPHOTO Jiela, UCKyCCTBA M MaTeMaTUKH [6].

ITockounbky roxHOKOpeiickoe STEAM-o0pa3oBanue ocHoBbIBaeTcsl Ha nHHUnKaTBax STEAM B npyrux
cTpaHax u cornacyercst ¢ HumH, 0030p STEAM-00pa3oBaHusi B MEXIyHAPOAHOW JIMTeparype oOecrneuuT
KOHTEKCT J7isi moHuManusi oopazoBanuss STEAM B HOxnoit Kopee. YuuTeiBas orpaHM4eHHOCTh UCCIIEIOBA-
HUH, yueOHbIi au3aiin uis uHTerpupoBanHelx STEAM MoskeT ObITh OCHOBAaH Ha JIMTEpaType 1o npodiem-
Homy o0yuenuto (PBL). PBL — 3T0 X0OpoII10 U3y4YeHHbIH U IIHPOKO MPU3HAHHBIN yUeOHBIH 1OIX0/1, OPUCH-
THPOBAHHBIA HAa CTYAEHTOB, IPU KOTOPOM UM IPEAOCTABIAETCS IJIOXO CTPYKTYpUPOBaHHAs peasibHas Mpo-
Onema JJisl TIOUCKa KU3HECTIOCOOHBIX PElICHUH MyTeM NMPUMEHEHHs 3HAHWK U HABBIKOB W3 Pa3IMYHBIX HC-
TouHHKOB. PBL momoraer ctyneHTam pa3BUBaTh 3HaHUS, CBSI3aHHBIE C PELIEHUEM ITPOOJIeM, U KOTHUTUBHBIE
HaBBbIKH, TaKHEe KaK KPUTUYECKOE U aHAJUTH4YeCKoe MbIieHue [7, 8]. JlomomHuTenbHbIe XapaKTepUCTUKH
PBL — kak paboTa B COBMECTHBIX IPYIIaX U y4acTUE B CAMOCTOSTEILHOM O0YYEeHUN — MPHUBOJAAT K TaKHUM
pesyibTaTaM oO0ydeHHs], Kak KOMMYHUKaTHBHAsI KOMIIETEHTHOCTh M MOTHBaLUs K o0y4yenunto. Ha Hux Ttakxke
BIIMSET XyJI0KECTBEHHOE 00pa30BaHue, KOTOPOE KacaeTcs MpOLEeCCOB MPOSKTHPOBAHMS, OTPAKAIOLINX IpaK-
THKH apXUTEKTOPOB, TpapUUECKUX JH3alHEPOB, MPOMBIIIJICHHBIX JU3alHEPOB, JTaHAMAPTHBIX apPXHTEKTO-
poB [9]. MHorue nnTerpupoBannsie nporpaMmel STEAM BKITIOUArOT 3a1a4u, TPEOYIOLINE MPOSKTUPOBAHMS,
B KOTOPBIX CTYAEHTBHI CO3JAI0T MIPOTOTHII MIIK MOJEIb B KAUeCTBE PELIeHUsI JaHHOK IpolieMsl. B aTux mpo-
rpaMMax CTyJeHTaM Ipejyiaraetcs Habop MpakTHK Ju3aiiHa. ITOT 0030p MPOAEMOHCTPUPOBAI, YTO MHTET-
pupoBanHas nanmaTHBa STEAM B FOxHOI Kopee B HEKOTOPOI cTeNeH: JOCTUTIIA CBOUX IIEJIEH, TPH STOM
BBISIBUB HEJIOCTAaTKH KaK B UCCIIEIOBAHUAX, TaK U Ha npakTuke. [lockoneky STEAM wucnons3osan PBL, no-
JIOKUTEIbHBIC PE3YJIbTAThl COOTBETCTBOBAIM OkuaaemMbiM oT PBL [10, 11].

B Kasaxcrane B mocjenHue rojisl akTuBHO pa3BuBaceTcs STEAM-o0pa3oBaHue Ha YPOBHE HIKOJIBHOTO
00yd4eHus1, IPH AKTUBHOM YYaCTUH Ka3aXCTAaHCKOW MOJIOIEKH B €XKETOAHbIX PecryOnnKaHCKMX OMUMITHAaxX
o0 poOOTOTEXHHUKE CpeIn ydamuxcsi oomeodpazoarenbHbix 1 HazapOaeB MHTEIEKTyaIbHBIX IIKOJ, KOTO-
peie mpoBomsTes ¢ 2014 1., a Takke ydactue BO Bcemuproi ommmmmane mo pobororexnuke (WRO). C
2015 r. B r. Kaparanze npooautcs MexayHapoansiit ¢pectuanb RoboLand. CortacHo uH(pOpMaIIMOHHBIM
JaHHBIM (hecTHBaIsI, KOJIMYECTBO YYACTBYIOIIMX KOMaHJ PacTeT ¢ KaXAbIM TOJIOM, YTO €IIe pa3 IOATBEp-
JKIaeT TOBBITIICHHBIA WHTEPEC Ka3aXCTAaHCKHUX IIKOJIFHUKOB K JaHHOMY Hampasienuro [12]. Hamudue mHO-
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TOYMCIICHHBIX HAYYHBIX PaldoOT MO BompocaM pa3BUTUs u BHeapeHus STEAM-o0yuenus, a Taxxe co3gaHue
IEHTPOB POOOTOTEXHUKH U KOMITBIOTEPHOTO JH3aifHa, B TOM YHCJIE C y4acTHEM 3apyOexHBIX I1eJaroros,
NpUMEpoOM KOTOphIX siBisiercsi Maker Space. OnHako B HaydHOH W y4eOHO-METOIUUYCSCKOM JTUTepaType OT-
CYTCTBYIOT paboThl 110 Bonpocam STEAM-00y4eHus, 0coOOEHHO Ha YpOBHE BHICIIETO 00pa30BaHUs, MPOCIIC-
KHUBAIOTCS TOJNLKO pabOThI MO PA3BUTHIO KPEATHBHOTO MBIIUICHHS B TIpoliecce 00yUYeHHUsT pa3HBIM JUCITHII-
JIMHAM, HECMOTPS Ha BBICOKYIO aKTYaJIbHOCTh Pa3BUTHS KPEATHBHBIX HHIYCTPUI.

Peszynomamut u ux obcyscoenue

PesynbTathl Hamero uccienoBanus OyAyT cliocOOCTBOBATH Pa3BUTHIO COLMATILHO-00Pa30BaTeILHOTO U
HayYHO-TEXHUYECKOTo Tporpecca. Tak, B pa3paboTKe MOJENW pa3BUTHS TOTEHIMAJIa WHHOBAIIMOHHON
MMOATOTOBKY TEXHUYECKHUX KaapOB, YETKO BUICH MOTEHIIHAI JJISI IOCTPOCHUS YCTOMYNBOM M TIEPCIEKTUBHON
y4eOHON MPOrpaMMbl MOATOTOBKH TEXHUYSCKUX KaJpOB Ha OCHOBE CTHMMYJIMPOBAHUS W Pa3BUTHUS KpPCaTHB-
HOW KyJbTYpbl HHKEHEPOB.

B pamkax mpoekTa OyAyT co3maHbl YCIOBUS I GOPMHUPOBaHMS 0a3nca HaydHBIX 3HAHUH U TpaKkTHde-
CKMX HaBBIKOB Y IIE€JICBOH ayJAUTOPUH MOCPEACTBOM TEXHOJIOTHH WHHOBAIIMOHHOM MOATOTOBKH, a TaKKe JUIs
pa3BUTHS MOTCHIIMATAa UHHOBAIMOHHOCTH U KPEATUBHOCTH MPOrPaMM MOATOTOBKY TEXHUUECKUX CIICIHAIIU-
ctoB. [Ipumenenne metomonorun STEAM-00pa3oBaHus B TEXHOJIOTHH MOATOTOBKH OyJEeT CITOCOOCTBOBAThH
Pa3BUTHUIO KJIIOYECBBIX KOMIICTCHIIUN KPEaTUBHON MHIYCTPUHU, 2 UMEHHO 3TO KPEaTHMBHOCTh, COTPYIHUYECT-
BO, TBOPUYECKOE OOIIEHHE U KPUTHIECKOE MBIIILICHHE.

JlaHHOE TIpOEKTHOE HCCIEIOBAaHUE MMEET MEXIUCITUILUTHHAPHBIA XapaKTep, a OCHOBOW HCCIIEIOBAHUS
SIBIISIETCSl CUCTEMa BBICIIET0 00pa30oBaHusl, €e MOBBIIIeHHE d(Hh(HEKTUBHOCTH OCYIIECTBISIETCS TTOCPEACTBOM
WHTETpallil HAyYHO-TEXHUYECKOro u Art-HampaBieHHi B 00pa3oBaTeNbHBIX MPOrpaMMax 3a cYeT TBOpYE-
CKOTO KOMITOHEHTa B 00JIACTH MOAIEPKaHUS KPEaTUBHOCTH M HHHOBAITMOHHBIX HABBIKOB.

B xome maHHOTO WCCIIEOBaHUS WCIOIB3YIOTCS CIIEAYIONINE METOABI: METOJBI KIACCU(UKAIIH, CpaB-
HUTEIBHOTO aHaIN3a, IpUYMHHOro aHanu3a (casual analysis), uarennekTyansHoro anaausa gaHaex (educa-
tional data mining), metoasr npoektupoBanus, SWOT-aHanm3, TEXHOJOTHS MOACTUPOBAHUS U METOIBI MO-
HUTOPHUHTA.

®dopmupoBaHue 0a3bl UCCIICOBAHUS, & UMEHHO aHajIM3 pa3BuTHs noteHnuada STEAM-nonxona kak
HOBOTO HarpaslieHHsI B 00pa30BaTeNIbHON HayKe MPOBelleH TIOCPEACTBOM MOJIEN NPUYUHHOTO aHAIN3a, HH-
TEeJUIEKTyalIbHOTO aHanu3a AanHbix (educational data mining), 8 Tom umcie ¢ nposeneanem SWOT-ananusza
MOTPEOHOCTEH.

Mojens NpUYMHHOTO aHaNKu3a (WKW CTPYKTYypHAs IPHYUHHAS MOJIEIb) TMPEICTABIseT cO00M KOHIICTITY-
ANBHYIO MOJIEITb, KOTOpas ONHCHIBAET MPUYNHHBIE MEXaHU3MBI B cUCTeMe. [[puirHHO-CIIeICTBEHHBIE MOJIE-
JIU MOTYT YJIyYIIUTh JU3aiH UCCIIEOBAHNS, MIPEIOCTABIIASA YeTKIE TIPpaBUJia IS IPUHSTUS PEIISHUS O TOM,
KaKHe He3aBHCHUMBIC NIEpEMEHHBIE HEOOXOMMO BKIIOYMTH / KOHTPOIMPOBaTh. Llenb mpuMeHeHus: JaHHOTO
aHaJIM3a 3aKJI0YaeTCs B BBIBICHUM METOJOB ycremHoi peanusanuu STEAM-nonxoaa B BeiciiieM 00pa3o-
BaHUU C BBISBICHHUEM «IIEAarOTHYECKHX MHCTPYMEHTOB pEaM3aliny, TTO3BOJISIONINE JOOUBATHCS BBICOKON
3¢ (hEeKTUBHOCTH B TIPEJIOCTABICHUN KAaYECTBEHHOTO O0yUEHHUS U Pa3BUTH WHHOBAIIMOHHOTO U KPEATHBHOTO
MBILJICHHS 33 CUET COYETaHHS HAYKH M UCKYCCTBA.

Ha BTOpoMm 3Tane uccienoBaHusi — OIEHKA Y4EOHBIX ITPOrpaMM TOATOTOBKH U PE3YyIbTaTOB O0OyUYEHUS,
OTpe/IeTICHHEe Mep 1O Pa3BUTHIO MOTEHIMAlla WHHOBAIMOHHON TOJIOTOBKH CIICIIUAIMCTOB TEXHUYECKOTO
npoduist mocpenctoM Art-komnoneHta B STEAM OyzeT oCylIeCTBISTHCS TTOCPEACTBOM HCIIONB30BAHHUS
METOJIOB KIacCU(UKAIINU U CPABHUTEIBHOTO aHAIN3a C ENBI0 ONpPe/eNIeHHsI ClTOCOO0B MHTErPALMU TEOPUH
Y IPaKTUKW UCKYCCTBA B JIPyTUe HAYKU.

Pa3paboTka Mojieni U TEXHOJIOTHH OYAyT pealn30BaHbl MOCPEJCTBOM TEOPUH MOJIEITUPOBAHHUS, METO-
JIOB MHJIMBUYaJbHOT'O U TUIIOBOI'O MPOCKTHPOBAHMS, UCIIOJIb30BAHUSA METOIOB U MTPUEMOB ITOMCKA KOHIICTI-
TyalIbHBIX PEIICHUH, BADUAHTHOTO TIOUCKA WJIEH, MPUMEHSIEMBIX B apXUTEKTYPHO-TU3aHHEPCKOM MPOEKTH-
POBaHUM JJISl PEUICHUS TEXHUUECKUX 3a/1a4, B TOM YHCJIE C YYETOM MEXAyHapoaHoro cranmapra Quality
Matters (QM).

Raxnrouenue

Jli1st moBKINIEHUs KayecTBa 00pa30BaTENLHBIX MTPOrPaMM I10 TEXHUYECKOMY 00pa30BaHUI0 HEOOX0IUMO
YMETh BHOCHTH KOPPEKTHBBI M JIOTIOJHEHHS B MPOTPAMMYy KYpPCOB C LIENBIO aJanTaluyd 0O0pa30BaTEIbHOMN
MIPOTPaMMBI B COOTBETCTBHH C H3MEHSIOMIEHCS SKOHOMUIECKOW Cpesioi 1 Mpou3BoACTBOM. MHTerparus Art-
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KOMITOHEHTa B 0Opa3oBarenbHyto jaesteabHocTh STEAM By3a sBIsieTCS MHHOBAIlMOHHBIM PEIICHUEM I10-
BBIINICHHS KAYEeCTBA TEXHUUECKOTO BBICIIIETO 00Pa30BaHHS.

Pa3paboTka U MOHHTOPHHI BHEIPEHHS MOJEIU Pa3BUTHS MOTCHIMATIA WHHOBAIMOHHOW TOATOTOBKH
CTHELUAIMCTOB TEXHUYECKOTO MPOQMIs U Meaarormdeckod TexHosioruu cornacio STEAM-mertomonoruu
OyIyT OCYIIECTBIATHCS MOCPEICTBOM COBPEMEHHBIX METOJI0B MOHUTOPHHTA, TAKMX KaK METOJl CPABHUTEIb-
HBIX OIEHOK, METOJ| KCIIEPTOB, COOP M aHAJIN3 CTATUCTHYCCKHUX JAHHBIX. BakHbIM (haKTOPOM MOJETH IO
s dpexktuBHOMY STEAM-00pa3oBaHmio SBISICTCS HATAKUBAHUE M COXPAHCHHE CBA3CH TaK Ha3bIBAGMOM CeTH
YeJIOBEYECKUX PECypCcoB sl BHeApeHHs! Art-koMImoHeHTa B paMKaxX KoJIa0OpaTWBHOW KOMMYHHMKALUH TI0
peanu3aiyy IPUHIUIIOB KPeaTHBHON WHTYCTPHU.

OnHOM M3 KPUTUIECKUX TOYEK JIISl PeaTM3alliy JJAHHOTO MPOEKTA SIBJISETCS CIIOKHOCTh BO BHEJPECHUH
MeIarornyeckoil TEXHOIOTHH W3-32 YCTOWYMBBIX YCTAHOBOK MBIIUICHUS M TEXHUUECKOW OPHEHTHPOBAHHO-
CTH TIEJaroroB-CIEIHAaINCTOB TEXHUYECKOro Mpouiis. AINBTEPHATUBHBIM IyTEM pealii3aliid MPOCKTa B
JAHHOM CIly4ae JOJDKHA CTaTh WHTEHCHBHAS MPOTrpaMMa Kypca TPEHHHIOB C YYacTHEM 3apyOe:KHBIX cCIie-
[UATUCTOB B 00J1aCTH HHTETPALIH TEOPUU HCKYCCTBA C APYTHMMHU HayKaMH.

Pe3ynbTaThl HAYyYHOT'O MCCIIEAOBAHKS MOTYT OBITH HCIIOJIB30BaHBI B MPAKTUKE TEXHUUECKUX By30B Ka-
3axCcTaHa KaK METOJMYCCKHE PEKOMEHIANNH M0 Pa3BUTHIO TIOTCHIIMANA MTOATOTOBKH WHXKEHEPOB, Pa3BUTHS
STEAM-00pa3oBanus Kak KIHOUEBOro (pakTopa KpeaTHBHON WHIYCTPHU.
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J.J. Hxanracosa, II.P. AxMetoBa

STEM yHuBepcurterine Art KOMIIOHEHTIH
HHTErpanus/jiay apKbLIbl HHKeHepJepAi HHHOBAIUSUIBIK Jasipjay

Binim Gepy opTachiHIa opTYpIi NMOHAECP MEH JarAblIapAbl MHTErpanusuiay OYTiHTT KYHI JKOO-JaFbl OKY
MPOIIECiH KAapKBIHIATYFa JKOHE OOJaliak MaMaHHBIH OUTIKTUIIK CHIATTaMallapblH KEeHEHTYTe BIKIAN eTei.
Binim Gepyneri moHapanblk OacTamanapra apHaJFaH HWHBECTUIMSUIAp KeJeMi ecTi, ajaifja ic-mapanap
ke0iHece Iyphic JKOCTapiaHOai/Ibl, OKBITYIbIH Ma3MyHBbIHAa HEFYPJbIM KEH, MOHAPANBIK TYPFbIIAH KOJI
JKETKI3y MaKcaThlHIa MaMaHIap[bl HHTErpalMsUIbK OKBITYIbl YHBIMAACTBIPYFa apHalIFaH Kypajiaap
xericneiini. [loHapanblK OKy iC-9peKeTiHiH KaKeTTUNriH KaHaraTTaHaelpy skoHe XXI| Facelpaarsl
JIaFIblTap/bl UIepy MaKCaThIH/A FBUIBIM, TEXHHKa, HHXXEHEpHs koHe Maremarukara (STEM-Gimim Gepynin
Heri3ri KOMIoOHeHTTepi) eHepMeH (Arts) OaiiaHbicThl OonaThiH OiiM Oepy KbI3METIH BIHTAJIaHIBIPATHIH
STEAM 6inimin eHrizy xaxer. Makanaga STEAM 06inim 6epy oxicHaMachl apKbUIbl TEXHUKAIBIK OeHiHaer]
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MaMaHJapJbl MHHOBAUMJIBIK Jaspiay oJIEYeTiH JaMBITy Moceneci Kapajuabsl. ABTOPJIAp TEXHUKAIBIK
Kazprnapasl gaspiay xarmaiisiaa «STEAM 6imiM O6epy» YFBIMBIHBIH aHBIKTaMAacChIH, jKOOAHBIH MaKCaTbIH,
FBUIBIMU 9f1icTepi MeH aneyeTiH ycbiHFaH, STEAM TociiH KoigaHy apKbUIBl OKBITY OafnapiaManapblH KYpy
OoMbIHIIA 3epTTEYAIH JKeKe >KoHe MIeTeNIiK Taipubeci meHOepiHIe OCHI IPOIECTi JaMBITYABIH HETI3Ti
OarbITTapbIH KaparaH.

Kinm ce30ep: »oFfapbl TEXHUKAIBIK OUITIM, HHKeHepiepal masprnay, Art-komnoneHt, STEAM 6inim Gepy,
STEAM wmopeni, nHHOBanusUIBIK TexHosorust, STEM 6inim Gepy, IIbFapMambUIbIK ToCLIIeMe.

D.D. Jantassova, D.R. Akhmetova

Innovative training of engineers through the integration
of the Art component into the STEM University

The integration of various disciplines and skills in the educational environment today contributes to the en-
hancement of the learning process at the university and the expansion of the qualification characteristics of
the future specialist. Investments in interdisciplinary initiatives in education have increased, but events are of-
ten not planned properly, there are not enough tools for organizing integrated training of specialists in access-
ing the content of training from broader, interdisciplinary points of view. It is necessary to realize the satisfac-
tion of the need for interdisciplinary educational activities and the acquisition of skills of the 21st century by
introducing STEAM education that stimulates educational activities in which science, technology, engineer-
ing and mathematics (the main components of STEM education) are connected with the arts in a broader
sense. The article considers the issue of developing the potential of innovative training of technical specialists
through the methodology of STEAM education. The authors proposed a definition of the concept of
«STEAM education» in the conditions of training technical personnel, presented the purpose, scientific meth-
ods and potential of the project, considered the main directions of development of this process within the
framework of personal and foreign research experience on the construction of training programs using the
STEAM approach.

Keywords: higher technical education, training of engineers, STEAM education, STEAM models, innovative
technology, Art component, STEM education, creative approach.
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Graduate students’ perceptions about EMI in HEIs of Kazakhstan

Since the English language is the lingua franca of academia and research, English Medium Instruction (EMI)
implementation has become a necessary requirement at secondary and tertiary education levels in many coun-
tries. Kazakhstan is no exception. The number of higher education institutions (HEIs) that have adopted EMI
in their undergraduate and graduate programs has increased significantly since Kazakhstan gained its inde-
pendence. However, despite an increasing emphasis on EMI, the vast majority of faculty and students in Ka-
zakhstani HEIs face numerous challenges in academic reading and writing in English. Using an online survey
of graduate students in 10 Kazakhstani universities, this study investigates the students’ perceptions about
EMI and how these perceptions may correlate—if at all—with their gender, age, and previous academic de-
grees. This study found that participants’ perceptions of EMI and usage of local languages during EMI ses-
sions differed based on their gender, age and degree. For example, the graduate students in the 18-26 age
group considered the English language more important for their academic and future professional career than
other age groups. Similarly, a statistically significant difference is found in the perceptions of Master and
PhD degree holders. These results offer valuable insights into graduate students' learning process in an EMI
context.

Keywords: English medium instruction, perceptions, graduate students, Kazakhstani universities, academic
writing, academic reading, trilingual policy, teaching in English language.

Introduction

At the First President Nursultan Nazarbayev’s direction, the government of Kazakhstan began to estab-
lish universities and schools with English Medium Instruction (EMI). Among the first institutions which em-
braced EMI were the Kazakhstan Institute of Management, Economics and Strategic Research (KIMEP),
Suleiman Demirel University (SDU), Nazarbayev University (NU), and Nazarbayev Intellectual Schools
(NIS). The delivery of subjects in English was aligned with a cultural project, «Trinity of Languages», pro-
posed by the President of Kazakhstan in his 2007 address to the nation, where he outlined the strategy for
«Kazakhstan-2050» [1; 2], including a trilingual education policy that aims to integrate intercultural commu-
nication in Kazakhstani society and promote competitiveness of Kazakhstani youth in the international arena.

The emphasis on the English language has further increased as the government of Kazakhstan has de-
cided to adopt the European Higher Education Area (EHEA) and the State Program of Education Develop-
ment for 2011-2020, that aim at incorporating the national educational system with European standards as
well as inserting particular amendments into a compulsory curriculum in terms of teaching subjects through
the English language. Therefore, English Medium Instruction (EMI) has become popular in Kazakhstani
secondary and higher education systems since the break-up of the Soviet Union.

Universities in Kazakhstan have been actively introducing EMI in their academic programs, some of
them using English as their sole medium of instruction. The higher educational institutions, where academic
programs are delivered entirely in English, include NU, KIMEP, SDU, Kazakh University of International
Relations and World Languages (KUIRW), University of International Business (UIB), International Acad-
emy of Business (IAB), Kazakh-American University, and Kazakhstan-British Technical University (KBTU)

[3].

Some research aimed to identify how university students perceived the delivery of subjects in English
language based on their gender, previous education experience, types of university, and majors [4-9]. A
quick review of international and local literature identified both positive and negative perceptions and atti-
tudes towards EMI implementation. The theoretical review results reveal that greater attention was drawn to
undergraduate students’ perceptions and experiences, and few studies can be found on graduate students’
perceptions of EMI. Similarly, not much is known about the correlations between graduate students’ percep-
tions and attitudes towards EMI and their education backgrounds. Thus, this study aims to identify the grad-

Cepus «lMeparorvka». Ne 4(104)/2021 51


mailto:lyudmila.fillipova@nu.edu.kz

M.A. Tajik, D. Shamatov et al.

uate students’ perceptions of the importance of the English language, the impact of their previous experience
on their perceptions, and the challenges they face in academic reading and writing in English. In addition, the
study focuses on filling the gap in research on graduate students’ perceptions of EMI and the correlation be-
tween students’ perceptions and their background characteristics, such as gender, age, and academic degrees.

Experimental

As a part of a collaborative research funded by the Nazarbayev University, this study was conducted by
researchers from NU, KIMEP, and SDU. All three institutions have EMI. The study was approved by the
NU’s Institutional Research Ethics Committee (IREC).

Overall, ten universities voluntarily participated in this research project. These universities have gradu-
ate programs in EMI and represent both the public and private sectors, and different regions in Kazakhstan.
Detailed information about the study, its purpose, ethical considerations, and expected results were shared
with the universities before they agreed to participate in the study.

Research participants. The participants in this study are Master’s and PhD students studying in EMI
programs. These students were invited to voluntarily participate in the study and fill in an anonymous online
survey. As many as 320 students from 10 universities responded to the survey, which had both closed- and
open-ended questions aligned with the following main research questions:

o What are graduate students’ perceptions about EMI?

e How do graduate students’ perceptions of EMI vary with gender?

e How do graduate students’ attitudes towards EMI vary with age?

e To what extent do prior or present educational degrees influence graduate students’ attitudes towards
EMI?

e What are graduate students’ expectations about the level and type of support they need in their EMI
program?

Data collection and analysis. The study applied a mixed-methods design, which includes a quantitative
survey and qualitative interviews. However, the data used in this paper came from the anonymous online
survey only. The online survey had both closed-ended and open-ended questions to capture the participants’
perceptions and attitudes towards EMI [10; 11]. The survey questionnaire contained 44 closed-ended and six
open-ended questions. The survey questionnaire was sent to 50 % of Master’s and 75 % of PhD students in
the 10 selected universities. The students represented both science and humanities subjects. As many as 320
students participated in the online survey, however, in the process of data cleaning, we could retrieve about
269 responses. Due to voluntary participation in the survey, some closed-ended and open-ended questions
were not answered by some respondents. As the study mainly focuses on the correlation of graduate stu-
dents’ perceptions and their backgrounds, the following perceptions variables emerged: the importance of the
English language, the experience of learning the English language (students’ overall perceptions about learn-
ing English language), the impact of previous academic experience on their reading and writing skills, in-
struction in English and local languages, and confidence during oral presentations in English.

The closed-ended questions were processed using a Statistical Package for the Social Sciences (SPSS)
software. One-way between-groups ANOVA and independent samples t-test analyses were run to compare
groups of participants. In addition, descriptive statistics was applied to examine participants' percentages and
mean scores. The open-ended questions were analyzed via the grounded theory method. In particular, open,
axial, and selective coding were used to identify specific categories, commonalities, and subcategories
among participants' responses.

Ethical considerations. Before administering the anonymous online survey, invitation letters and in-
formed consent forms were sent universities. After the gatekeepers of the universities agreed to take part in
the study, graduate students enrolled at the participating universities were sent an invitation along with an
anonymous link to the online survey. The invitation letters and consent forms provided the participants with
detailed information about the research project, its purpose, and the measures used to ensure their anonymity
and confidentiality. The first page of the online survey contained the informed consent form. Students had
the choice to agree or decline to participate. By pressing the button «I agree to take the survey», they con-
firmed their participation. They also had the right to withdraw from the survey at any time.

Literature review

The theoretical overview of the literature revealed the following themes related to students” EMI per-
ceptions: the importance of the English language, the experience of learning the English language, the impact

52 BecTHuK KaparaHguHckoro yHuBepcuTeTa



Graduate students’ ...

of previous academic experience on their academic reading and writing skills, instruction in English and L1,
and confidence during oral presentations in English.

Importance of English language. The studies conducted among undergraduate and graduate students re-
vealed overall positive reactions about EMI teaching and the importance of the English language for various
aspects. Students reported various benefits from teaching subjects through the English language, including
better career opportunities, prestigious and well-paid jobs, higher positions, further education abroad, and
broader access to world scientific databases. The research studies on Kazakhstani students reported students'
conviction that EMI practice extends their chances of getting further education overseas and working in big
cities in Kazakhstan or abroad [12—14]. Students’ perception of the English language as a global language of
science and academia coincides with the opinion of faculty members and other educational representatives.
In general, students of EMI consider English language proficiency as access to wider scientific resources,
ability to publish in world-class journals since the English language is a predominant language for science
and terminology [12-14].

EMI and the English language learning experience. Some studies claim that students' EMI experience
may impact their everyday life communication and their performance in studies and other social contexts.
For instance, researchers define such notions as code-switching and «translanguaging» [4; 15]. Moreover,
since the teaching and learning process in the EMI context differs in some ways from such processes in other
languages, including ways of presenting materials, writing styles, and text structures, some students borrow
EMI strategies for their real-life situations. For instance, the research study conducted by researchers at the
Nazarbayev University Graduate School of Education identified that the students’ successful transitions of
their academic skills into their work settings, such as using concise writing styles, oral presentations, clear
structure for texts in Kazakh and Russian languages [15].

The impact of previous academic experience. Both undergraduate and graduate students perceive aca-
demic reading and writing in EMI sessions differently from reading and writing in their L1 medium. The
main reasons were cultural differences and peculiarities in medium instructions in different countries. For
instance, international studies have reported that even if a student is excellent at the English language accord-
ing to the standards of their country, the writing standards and styles of EMI may differ substantially from
what students are used to [16]. In addition, students' previous experience in academic writing in secondary
school is different from the one necessary for EMI sessions [17]. Similarly, students’ previous expectations
about academic reading might not relate to academic reading in EMI classes. Some studies showed that stu-
dents lack computer skills, including searching online suitable sources while reviewing literature [18].

EMI challenges. In terms of EMI instruction, the main impediments along the process are a lack of hu-
man resources and a low level of English language proficiency for both faculty members and students [19—
21]. The major hindrance in teaching through EMI is low English language proficiency, which causes such
issues as switching into the first language (L1) and lower quality of content delivery. In the context of Ka-
zakhstani higher education, some faculty and other academic staff are from Soviet times and are not profi-
cient in foreign languages, especially English [21]. As a result, there was a controversial view of the usage of
L1 during EMI sessions. Chinese and Kazakhstani students had negative perceptions of the usage of L1 dur-
ing EMI sessions, such as code-switching technique, and believed that EMI sessions should be delivered ful-
ly in English [22; 8; 23]. However, there was an alternative view on English as a medium of instruction. For
instance, Korean undergraduate students preferred to use the L1 in some complicated disciplines during EMI
sessions, as they considered their L1 as a medium of instruction that might facilitate content comprehension
[16]. The research study conducted by Batyrkhanova [5] identified that some graduate students reported that
the quality of English language teaching in rural area was not high, and they had to develop their own strate-
gies and learnt English on their own. On the contrary, students who studied in NIS schools were able to im-
prove their English language skills, and that experience helped them a lot in the future.

Students’ background characteristics and EMI perceptions. There are not many research studies on
graduate students’ EMI perceptions in correlation with their backgrounds. Some international studies identi-
fied the impact of gender on English language skills development. Overall, male students were more confi-
dent in presenting oral materials and oral communication with peers and in front of the class [24; 25]. The
age factor also impacts students’ perception of the importance of the English language. Some studies indicat-
ed that senior undergraduate students and Master’s students were inclined to believe in the greater im-
portance of the English language for their career and study compared to their junior counterparts [25]. In the
current study, we emphasize gender, age, and degrees of students in correlation with their EMI perceptions.
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Results

The current study aimed to identify graduate students’ perceptions about EMI, the influence of back-
ground factors such as gender, age and degree (Master or PhD) on these students’ perceptions and attitudes
towards EMI, and the kind of support they expect from university services. The online survey included the
following items in order to indicate the graduate students’ perceptions about EMI: experience; importance of
English language; influence of previous experience on academic reading and writing skills; confidence dur-
ing oral presentations; instruction in English language, and instruction in L1. Based on the analysis of the
survey data, a number of findings emerged. These findings answer the main research questions that guided
this study. In this paper, we discuss some of the key findings including, the correlations between the partici-
pants’ EMI perceptions and such backgrounds as gender, age, academic degrees, and participants’ expected
support from universities.

The correlation between students’ EMI perceptions and their gender. An independent sample t-test was
run to analyze the participants' means across gender factors. The analysis revealed statistically significant
difference for such items as Instructions in English language t(257)= -2.417, p=0.016 and Instructions in L1
t(257)=-3.526, p=0.000, where the p-value was p<.05 (Table 1).

Table 1
Independent samples t-test for Perceptions of EMI differentiated by gender
Variable Male M (SD) Female M (SD) T (stat) df p (two tailed)
Experience 3.54 (0.50) 3.62 (0.51) -1.009 256 0.314
Importance 3.86 (0.47) 3.84 (0.38) 0.421 256 0.674
Confidence 2.18 (0.75) 2.07 (0.68) 1.048 90.228 0.298
Instruction in English 3.57 (0.70) 3.28 (0.83) 2.417 257 0.016
Instruction in L1 1.65 (0.92) 2.16 (0.99) -3.526 257 0.000
Previous Experience 2.60 (0.69) 2.74 (0.61) -1.278 74.038 0.205

M =Mean score; SD= Standard Deviation. Instruction in English p<.05; Instruction in L1 p<.05.

These results represent that the participants’ perceptions and views about EMI varied based on gender.
For instance, male students (M=3.57) agreed that instruction in the English language was always used during
their EMI classes, or most of the time, the score for female students (M=3.28) was a bit lower. In the same
fashion, male participants (M=1.65) asserted that their instructors almost never used L1 in EMI sessions,
whereas their female counterparts (M=2.16) confessed that L1 was sometimes used during their classes.

The independent samples t-test revealed that overall gender does not impact such perceptions of EMI as
Experience, Importance, and Confidence. It has been identified that generally, female participants considered
English language experience more enjoyable compared to male ones. Similarly, women were convinced that
their previous experience helped them in improving academic reading and writing skills. That finding is
aligned with the previous study among Turkish university students, where female students felt more confi-
dent about their progress in English language [7].

Both genders agreed that the English language was necessary for their academic and professional life
with the moderate difference that the mean scores for male participants were slightly higher than that of fe-
males (Male M=3.86; Female M=3.84). Remarkably, the mean scores indicated that male participants
(M=2.18) felt slightly more confident when presenting in English than their female counterparts (M=2.07).
The previous studies also support the conviction that men might feel more confident during speaking ses-
sions and in oral presentation as compared to women [24; 25].

The correlation between students’ EMI perceptions and their age. One one-way between-groups
ANOVA was employed to examine the impact of age on graduate students' EMI perceptions. In general, the
participants of four age groups were compared: 18-25; 26-35; 36-45; 46-55. According to ANOVA analy-
sis, there were statistically significant differences in the items Importance F (3.255) = 4.720, p=0.003 and
Instruction in L1 F (3.256) = 3.025, p = 0.030 (Table 2). Therefore, graduate students might differ from each
other in their EMI perceptions (Importance and Instruction in L1) according to their age. The descriptive
analysis shows that the participants in the age group 26-35 (M=3.95) considered the importance of the Eng-
lish language for their academic and professional life greater compared to participants of other age groups.
Regarding the EMI sessions, students in the age group 18-26 (M=2.26) confessed that they were exposed to
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instructions in L1 more often than other groups. There were no statistically significant differences for such
items as Experience; Confidence; Instruction in English; and Previous Experience.

Table 2
One-way between groups ANOVA for Perceptions of EMI differentiated by Age.

Variable F df P (Sig.)
Experience 1,017 3,255 .386
Importance 4,720 3,255 .003
Confidence 1,035 3,256 377
Instruction in English 0,996 3,256 .395
Instruction in L1 3,025 3,256 .030
Previous Experience 0,760 3,233 518

Importance p<.05; Instruction in L1 p<.05.

The correlation between students’ EMI perceptions and their degrees. The independent samples t-test
showed the statistical significance for Importance (t (117.920) = -2.901, p=0.004) and Previous experience (t
(83.831) = -2.427, p=0.017) items, p-value is less than.05. For instance, participants' mean scores indicated
that the PhD students (M=3.95) perceived the importance of the English language much higher than the Mas-
ter’s students (3.82). The same result was for the previous experience item, where the PhD students
(M=2.87) believed that their previous academic experience improved their reading and writing skills more
than the Master’s students’ experience did (M=2.68).

Students’ support expectations. Although closed-ended questions show that graduates are satisfied with
their learning in English, the responses from open-ended questions revealed that students hold expectations
of their universities to provide more effective and timely English language support. Since the survey was on
a voluntary basis, some open-ended questions were not answered by participants. Therefore, survey question
related to the English support was answered by 66 % (178 out of 269) of participants only, while 34 % (91)
left the questions unanswered. Out of this 66 %, 40 % of respondents expect help from their university and
school, 36 % expect help from English language instructors, 15 % from thesis supervisors, and 9 % from
faculty teaching content-based courses (see Figure 1).

Support Expectations

100

University/School Faculty Thesis Bupervisor  English language
Instructaor

ENumber ™0

Figure 1. Graduate students’ Support Expectations at the University Level

In Figure 1, graduate students expect more English language support from their universities. Further-
more, these students’ responses to the open-ended questions in the survey revealed that they expect more
comprehensive, constructive, and timely feedback related to the content of their work and academic lan-
guage. Some students’ responses reveal dissatisfaction with the quality of feedback they receive. A signifi-
cant proportion of students in each subcategory referred to having additional courses on academic reading
and writing in English. In addition, students wanted some support in developing their critical reading and
writing skills throughout their studies. Finally, providing individual consultation and guiding tasks were also
requested.
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Discussion

Experience of English language learning. The results of the present study showed that almost all gradu-
ate students perceived their experience in learning English language as positive (99,2 %: Somewhat enjoya-
ble — 38,2 %; Very enjoyable — 61,0 %), and merely 0,8 % of participants had negative perceptions about
such experience. Similarly, most students (73,1 %) considered that their previous academic experience
helped them to improve their academic writing and reading skills in English. However, some previous stud-
ies emphasized such aspects in students’ experience as low quality at secondary schools [5; 6]. Some gradu-
ate students confessed that the quality of English language teaching in rural area was not high, and they had
to develop their own strategies and learnt English on their own. Desides, students who studied in NIS schools
were able to improve their English language skills and that experience helped them a lot in their further stud-
ies [5].

Languages of instructions. The current study identified that 84,5 % of all graduate students confirmed
that the course instructors, professors almost always used English language during their sessions in EMI uni-
versities (Most of the time 32,4 %; Always 52,1 %). Only 25,2 % of participants admitted that their profes-
sors used Kazakh or Russian language during their classes. The previous qualitative study conducted among
Kazakhstani EMI undergraduate STEM students also showed that most students confirmed that although the
medium of instruction was English, their teachers sometimes used Kazakh and Russian in the classes mainly
for better explaining the concepts and meanings, effective communication, during informal discussions with
peers, and for better comprehension of the content [4; 8]. However, often students as well as university
teachers had negative perceptions about the use of Kazakh or Russian language-during EMI sessions, the so-
called code-switching technique, only in rare cases [22; 8; 23].

Students’ background. The present research study also examined such backgrounds of graduate students
as gender, age and academic degree. In general, there was no statistical significance in the gender factor.
However, it has been identified that generally, female participants considered English language experience
more enjoyable compared to male ones. Similarly, women were convinced that their previous experience
helped them in improving academic reading and writing skills. That finding is aligned with the previous
study among Turkish university students, where female students felt more confident about their progress in
English language [7]. On the other hand, men were more confident at oral presentations and overall, more
satisfied with their academic English language proficiency. Previous study conducted among students in
Hong Kong universities also revealed that male students might feel more confident during the oral material
presentations compared to female students [24].

The one way between groups ANOVA showed that graduate students might perceive the importance of
English language and instructions in local languages differently according to their age. For instance, people
in the age group 26-35 considered English language for their career and study as much more important than
older people. In the same fashion, younger participants (age group 18-25) felt more concerned about the us-
age of Kazakh and Russian languages during the EMI sessions compared to older groups. The recent re-
search study conducted by Yuksel [26] revealed that self-efficacy in the second academic language (English)
can be elaborated over time. For instance, he discovered in his research that graduate students were more
satisfied with their study in EMI sessions compared to undergraduate students in their first or second years.
Most studies revealed that the age factor in itself does not impact the EMI perceptions of students. However,
some factors such as year of study, students’ previous experience which also depend on the age may corre-
late with students’ proficiency at EMI classes [25; 27].

Degree and EMI. The survey data in this study revealed that the students’ academic degree (Master or
Ph.D.) does have some impact on the way they perceived the importance of English language for their aca-
demic and professional life. The data shows a quite significant difference between Master’s and PhD stu-
dents’ perceptions about how their previous experience as learners helped them improve their academic read-
ing and writing skills in the English language. As a result, the PhD students’ scores on the items in the sur-
vey questionnaire such as the ‘importance of English language’ and ‘previous experience’ were higher than
the scores given by the Master’s students to the same items. Regarding other items, PhD students indicated
more confidence in presentations in the English language as compared to Master’s students. On the other
hand, Master’s students were more certain that their instructors always used English language during EMI
sessions. Kym and Kym [28] found that additional background such as students’ years spent in English
speaking countries and English language courses might influence their English language ability more than
other factors such as major or previous degrees. Also, the previous research identified that generally under-
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graduate senior students and Master’s students were more supportive of the importance of English language
for their current and future career compared to their junior counterparts [25].

English Language Support. Analysis of the open-ended questions in the survey revealed that the partic-
ipants suggested having more courses on the development of academic reading and writing skills in English,
as well as more substantial, timely, and effective feedback and guidelines from faculty and English language
instructors. This finding is supported by Myrzakulova [14] who has recommended that universities should
organize preparatory courses on English for academic purposes. She also proposes that EMI universities may
launch a zero-year study program for Master’s and PhD students to help them improve their academic read-
ing and writing in English before they start their regular semesters. Another research study conducted among
Korean graduate students of EMI underlined such aspects as organization of preparatory courses adjusted for
the requirements of the particular field of study, and improvement of support services from university de-
partments and advisors [29].

Conclusion

Overall, the graduate students, who participated in this study, have positive views about the implemen-
tation of English medium instruction in Kazakhstani universities. They see more benefits in learning English
and are aware of the opportunities English language can offer for their future careers. However, the study
also found that gender might impact how students perceived code-switching into L1 during EMI sessions.
Female participants were more sensitive towards the use of other languages during the EMI classes than their
male counterparts. On the other hand, men were more confident during oral presentations in the English lan-
guage than women.

Similarly, the study found that students' perceptions might differ based on their age and academic de-
grees. An interesting finding is that, as compared to other age groups, the graduate students in the age group
of 18-26 perceived learning English language as more important and useful. Similarly, the PhD students at-
tached more importance to the English language than the Master’s students did. Despite the overall positive
attitude towards EMI, graduate students felt dissatisfied with the quality of English language support and
feedback they receive at their universities. The participants suggested that the universities may offer more
courses in EMI programs, and more comprehensive, timely and effective support to develop their academic
reading and writing skills.
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M.A. Taxuk, JI. lllamaTos, FO. [llamunormnel, JI. @unnunosa, T. XKycinbex

Ka3zakcTanHbIH KoFrapbl 0Ky opbiHaapbiHaarsl EMI ¢eHoMeHiHIH TYCIHITL.
CryaeHTTEpaiH K63Kapachl

AFBUINIBIH Tidi JieMJie KeHIHeH TaHbIMaJl OOJbIN Kele[dl JKOHEe FhUIBIMUA KOFaMIACTHIKTBIH JKOHE
XaITBIKAPAIIBIK KATBHIHACTBIH TiJIi GOJBIN CaHana/bl, COHABIKTAH MOHAEPAI arbUIbH TimiHAe oKbIiTY (English
Medium Instruction — EMI) kenreren enmepmeri opra sxoHe OFapbl OLIIMHIH aKblpamac 0eutiri GoJbi
tabbutanpl. Byn xamme!r ypricren Kasakcran na Thic KanMmanbl. KazakcraH Toyenci3fik aFaHHaH KeidiH,
OakanaBpHaT, MarucTparypa >KOHE JOKTOpaHTypa Oarmapramainapsl OoifbiHma EMI apKpUTBl OKBITYAB
OeliiMyiereH >KOFapel OKY OpBIHAAPHIHBIH CaHbl aitapiueikraii ecti. EMI  apkeuiel cabak  Oepymeri
JKeTicTiKTepre KapamacraH, KasakcTaHaarbl OKBITYIIBUIAD MEH CTYACHTTEP OKY YIEpiCiHAe OChl caiaia oii
Jie KUBIHABIKTAap Kepim keneni. Bys 3epTTeyie MarucTparypa jKoHe JOKTOpaHTypaja OuTiM anyIibuiapIbiH
aFBUIIIBIH TiTIH OKBITY TiMI peTiH/e KaObU1iaybl MEH KO3KapachlH, COHIal-aK OJIap IbIH KBIHBICHI, KAaChl JKOHE
FRUIBIMH  Jopexeci EMI-ni kaObuigaybiHa Kanmaii acep eTyi MYMKIH eKEHJIr 3epTTelreH. 3epTrey
HOTIIKECIH/Ie KaThICYIIBUIAP/bIH aFbUIIIBIH TiTIHIE OKBITY/BI, COHAAI-aK OJIap/IblH KBIHBICBIHA HEri3[eJreH
EMI-ne okeprimikti Tingepai KONAaHyAbl OPTYPIi  KaOBUITAWTHIHIBIFBl aHBIKTANAbl. 18-26 kac
apaJIbIFbIHIAFbl CTYACHTTEp aFBUIIBIH TUIIH 0acka jKacTaFbl KAaThICYIIBUIAPMEH CaIBICTBIPFAH/a, OJIap.bIH
aKaJeMUsUIBIK yarepiMi MeH MaHcaObl YIIH MaHBI3ABI jen caHaiinpl. CoHIaii-aK, KaThICYIIbUIAPIbIH
aKaJeMIsUIBIK JIopexeci (MaructpantTap MeH jpokropantrap) EMI konrtekcriniy keiibip simemeHTTEpiHe
CTaTHCTUKAIIBIK oCep €Tyl MYMKIH ekeHi aHbIKTaysFraH. OCbl 3epTTey HoTIXenepi cryaeHTrepaiy EMI
KOHTEKCTIH/IeTi OKY MPOILECiH TYCIHYTe BIKIAaN €Tyi MyMKiH.
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Graduate students’ ...

Kinm ce30ep: aFbulIBIH TiTIHAE OKBITY, KaObLIgay, CTYISHTTEp, Ka3aKCTAaH[BIK )KOFapbl OKY OPBIHIAPBI,
aKaJIEMUSIIBIK aFbUILIBIH TIJIi.

M.A. Taxuk, JI. [llamaTos, }0. llamunsorny, JI. ®uwmumnosa, T. XKycumnbdek

IHonnmanune ¢penomena EMI B Bbiciux yueOHbIX 3aBeennsix Kazaxcrana.
B3rasig cryneHToB

AHTIMHACKUI S3BIK HAOMpaeT paclpoCTPaHEHHOCTh B MUPE U, 110 IPaBy, CUUTAETCS S3BIKOM HAY4IHOTO CO00-
IIECTBA W MEXHALUUOHAJIBHOTO OOLICHHUS, MO3TOMY IPENOAaBaHUE IUCLUUILUIMH Ha AHTJHHCKOM S3bIKE
(English Medium Instruction — EMI) siBisieTcst HEOThEMJIEMOW YacThIO B CPEHEM U BBICIIEM 00pa30BaHHU
BO MHOTHX CcTpaHaX. KazaxcTaH He sIBISE€TCS MCKIIOUCHHEM B 3TOW BceoOmIel TeHAeHIMA. YHCino BBICITUX
YUeOHBIX 3aBElICHHUHN, KOTOPBIC aIaNTHPOBaIN mpenoaaBanue yepe3 EMI Ha mporpamMmax GakanaBpuara, Ma-
TUCTPATYPHI U JOKTOPAHTYPHI, CYIIECTBEHHO BBIPOCIIO Tociie oOpeTeHus ctpaHoit HesaBucumoctu. Hecmot-
ps Ha mporpecc B npenogaBanuu yepe3 EMI, nmpenogaBaTeny 1 CTyJEHTHI BCE €IIe HCIBITHIBAIOT CI0KHOCTH
B y4eOHOM Tporecce B 3Toi cepe. [JaHHOE HCCIenoBaHIE H3y9aeT BOCIPUATHE M OTHOIIECHHE K BBEACHHUIO
AQHIVIMACKOTO S3bIKa KaK sI3BIKA MPENOJaBaHUsl CO CTOPOHBI CTYACHTOB MAaruCTPaTyphl M JOKTOPaHTYPHI, a
TaKkKe KaKk UX TeHJEp, BO3pACT U yUeHas CTENeHb MOT'YT BIUATH Ha uX Bocmpusatue EMI. PesynpraTs! uccne-
JIOBaHMS IOKAa3aM, YTO YYaCTHHUKU IMO-Pa3HOMY BOCIHPHHUMAIOT MpEIoJiaBaHHe Ha aHTJIMHCKOM S3bIKE, a
TaKXKe HCIOJIb30BaHUE MECTHBIX s13bIKOB B EMI, Gazupysch Ha ux renaepe. CTyICHTHI B BO3PACTHON KaTero-
pun OT 18—26 JIeT CUNTAIOT aHTIIMHCKHUIN S3BIK 0OJIee BAXKHBIM JUTA UX YUCOHOM NESTEIBHOCTH U Kapbephl 10
CPaBHEHUIO C YYaCTHUKAaMH JPYTUX Bo3pacToB. KpoMe TOro, aBTopaMu BBISIBJICHO, YTO yu€Hasl CTEIECHb y4a-
CTHUKOB (MarucTpbl U TOKTOPAHTHI) MOXKET CTATUCTHYECKU BIUATH HA OTIENbHBIE 31eMeHTsl EMI KoHTeKkcTa.
PesynpraTel maHHOTO WCCIEIOBAaHHMA MOTYT BHECTH BKJIAJ B NMOHHUMAaHHUE Ipolecca oOydeHHs CTYICHTOB B
EMI xoHTekcTe.

Kniouesvie cnosa: o0ydeHne Ha aHTIIMICKOM SI3bIKE, BOCIIPHATHE, CTYACHTHI, Ka3aXCTAaHCKHE YHUBEPCHTETEHI,
aKaJeMUYECKUI aHTVTHHCKUI A3BIK.
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Ilegarornyeckue 0CHOBBI (POPMUPOBAHUS
npodeccuoHAIbHON KOMIIETEHTHOCTH OyAyIIMX NeJIaroron

B cratee mpexncTaBieHBl OCOOCHHOCTM  IENAarorMYeCKMX OCHOB  (OPMHPOBAHHS W Pa3BHTHS
npodeccHOHaNBHOM KOMIIETEHTHOCTH Oynymux  mperojaBaTeeil. OmpeneneHa  CyIIHOCTb
npo(ecCHOHANBHOM ~ KOMIIETCHTHOCTH.  [IpomeMoHCTpHpoBaHa  3()(EKTUBHOCTH  OCHOB,  KOTOpBIE
obecrieunBaroT HOpMHUPOBAHKE U Pa3BUTHE MPOPECCHOHATIBHON KOMIIETEHTHOCTH OyIyIIMX MPEenoaBaTeNe.
CraThd HamucaHa C LENBI0 JETANBHOTO M3ydeHHs myTell (opmupoBaHus HanOonee 3PPEKTUBHBIX
npoQecCHOHATBHBIX KOMIICTCHIMA OyIymIuX yduTedaed B mporecce oOydeHus. OmnpeneneHsl OCHOBHBIC
3a71aull MCCIEA0BAHUs, TaKUE KaK PACKPBITHE CYIIHOCTH MOHATHA «IIpodeccHOHaIbHas KOMIETEHTHOCTbY
YUYHTEIs; BBISABICHHE KOMIOHEHT NpO(ecCHOHANBEHON KOMIIETEHTHOCTH OyIyIIEero y4YHTeNs; BBISBICHHE
COCTOSIHUSI IpoOJieMBl (popMHpoBaHHs Oynylleld NpoecCHOHAIBHOW KOMIIETEHTHOCTH Y4duTeneil oOmei
NEeJaroTuKH; COBEPIICHCTBOBAaHHE TEOPETHYECKHX OCHOB IIEarOTHKM KaK HAyKd Uil (OpMHpOBaHHS H
pasBUTHSA TMPOPECCHOHATBHBIX KayecTB OYIOyIIMX YYMTENleil; WCCleoBaHHE M aHaIW3 Hauboliee
3G }eKTUBHBIX TyTell pa3BUTUS NPO(ECCHOHATPHOW KOMIICTCHTHOCTH M TPAMOTHOCTH CTYICHTOB
HEJarorunueckoro By3a IpH IOATOTOBKE Oyaymux y4uTeneid. PaccMoTpeHsl srambl  (OpPMHPOBaHUS
KOMIICTCHIMII JMYHOCTHBIX Ka4yecTB OYyAyIIMX Y4yHTeseil, KOTOpPBIE COCTOSAT M3 HYEThIPEX KOMIIOHEHTOB,
CTPYKTYPHBIX KOMIIOHCHTOB JINYHOCTHBIX KauecTB. B CBOIO ouepesb, OHH MOBBILIAIOT JUYHOCTHBIC KauecTBa
u GopMHpPYIOT MpodeccHoHaIbHYI0 KOMIIETEHTHOCTh OyIyIIUX yduTedeil. ABTOpaMH INpOaHAaIM3UPOBAHEBI
OCHOBHbIE KOHLENIMH (GOPMHPOBAHUS NPOPECCHOHAIBHBIX  KOMIETEHIMH OyAymMX IeJaroros
00pa3oBaTeNIbHOrO Ipoliecca, M3y4eHbl M OOCYKAEHBI Hay4HbIe pAabOTHl Ka3aXCTAHCKHX H POCCHUICKHX
uccnefoBateneil.  BpIiBIEHO, 4YTO  NEJArorMuecKUMH  OCHOBaMHM  (OPMHUpPOBAaHMS M Pa3BUTHUS
npoeCCHOHAIBHON ~ KOMIETEHTHOCTH M TPAaMOTHOCTH  OyAyIIMX —y4HTENeH SBISIFOTCS — YMCHHE
CaMOCTOSITEIEHO pelIaTh MpoOIeMbl W 3aadud B OONACTH OWOJOTHH, CIOCOOHOCTH K CaMOpPAa3BUTHIO Ha
OCHOBE 3HAHHWH, HABBIKOB M YMEHHH. TeopHsi CTaThbu NPUBOAKUT K MOHMMAHHIO TOTO, YTO YYUTENb JOJDKEH
00a1aTh HOBBIMU 3HAHHUSAMH, THYHOCTHBIMU KaueCTBAMH MPO(ECCHOHANBHON 3HAYUMOCTH.

Kniouesvie cnoséa: KOMIIETEHTHOCTh, Npo(deccCHOHaNbHAs KOMIETEHTHOCTh, CHCTEMa 0Opa30BaHMUA,
crielMagbHasi KOMIIETEHTHOCTh, COIUANIbHAS KOMIIETEHTHOCTh, KOMIIETEHTHOCTh JIMYHOCTH, MHIUBUAYaJIbHAS
KOMITETEHTHOCTh, OY/IYIIUI Mearor.

Beeoenue

Ha ceropnsmnuuii nenp B cdepe obOpasoBanus Kazaxcrana mnpennprHHUMAIOTCS CEpbe3HBIC IIary,
HampaBlieHHbIE Ha pelIeHHe BAKHBIX 33/Jad MO0 BOCMUTAHUIO KOHKYPEHTOCHOCOOHOTO TOKOJICHHS.
ITpodeccuonanbHble CIIOCOOHOCTU YYMTEINs HAlpsIMyHO CBsI3aHbl C €r0 TIOTOBHOCTBIO K CaMOPa3BUTHIO.
UtoOBl HOAONTH K 3TOMY BOIIPOCY C COLUAILHO-TIEArOTHUECKON TOUKM 3pEHUs], He0OX0ANMO yOennuThes B
YPOBHE TOTOBHOCTH YUHUTEJS BBIIOJIHATH 3aJa4H, IOCTaBJICHHBIE MIepe HUM, KaK CyOBEKTOM.

MonepHuusanus o0pa3zoBaHusi — TpeOOBaHHE COBPEMEHHOCTH. B MOATr0OTOBKE OYAyIIUX CIIEIATIICTOB
(dopmupoBane podecCHOHaTbHBIX KOMIETEHIUH SIBIISIETCS BaKHBIM aCIIEKTOM, B CBS3M C 3TUM OOyueHHE
MOCTOSIHHO MPOBOJUTCSA MO HOBEUIIMM TEXHOJOTUAM. UTOOBI NOCTHYBL KEIaeMOro pe3yibTaTa, HY>KHO
pa3BUTh KaK TEOPETHUYECKH, TaK W MPaKTUYECKH TNpodecCHOHATbHbIE KOMIETCHIMH OO0YYaroNIHXCs,
MOBBIIIIEHHE KBAMU(UKAIMNA KaJpOB, paboTaloNMX B 00pa3oBaTeNbHBIX yupexaeHusx. [loatoMmy cucrema
BhIciIero oOpasoBanus B KazaxcraHe HyxaaeTcsi B MOIEPHU3ALMH, OCOOCHHO 110 HAIIPABICHUIO MTOJTOTOBKU
yunteneir. B Kazaxcrane wmopepHu3anusi cHCTEMBI OOpa30BaHHA MPOBOIWTCS 110 TPEM OCHOBHBIM
HaTpaBJICHUSIM:

1) onTuMuzanus yueOHBIX 3aBEACHUI U BHEJPEHHE COBPEMEHHBIX METOJOB M TEXHOJOTHH B YUeOHBIH
IIPOIIECC;
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2) MojAepHU3aIUs HE TOJHKO y4YeOHOro Ipollecca, HO W BOCHHUTATENIBHOTO, a TaKXKe IOCTOSIHHOS
MOBBIIIIEHHE KBaNH(PHUKAIUK TPOo(EeccopCcKo-MPenoiaBaTe]Ibckoro coctaBa kak B Kazaxcrane, Tak W 3a
pyOesxoM. Hy>KHO TIOBBICUTH Ka4eCTBO CTAHAAPTOB CHEINMAILHOTO MEJarornieckoro o0pa3oBaHusl, a TAKKe
YCHJIUTh TPEOOBAaHUS K TMOBBINICHUIO KBaJIM(PUKAIMKM yYUTENEH IIKOJ W BBICHIMX YYeOHBIX 3aBeicHHMU. B
KaXJIOW O0JIaCTH M PErHOHE JIOJDKHBI pa0oTaTh MHTETPUPOBAHHBIC IICHTPHI TMOBBINICHUS KBATU(QUKAINN
TMEe/IaroroB;

3) moBBIIIICHHUE Ka4eCTBAa, 3PPEKTUBHOCTHU M JOCTYITHOCTH yCIYT B chpepe oOpa3oBaHusl.

®dopmupoBaHUEe KOMIIETCHTHOCTH — aKTyalibHas mpoOiema B cepe oOpaszoBanus. ClenoBaTeNIBHO,
BO3HHMKAET HEOOXOJAMMOCTh OPTaHU30BBIBATh PA3BUTHE METOJMUYECKOTO TBOPUYECTBA IIKOJIBHBIX YUHTENICH B
cUCTeMe TIOBBINICHUS KBATU(HUKANWK yuuTenei. Pa3BuBas TBOpYEeCKHE CIMOCOOHOCTH — OymyIIUX
Mpo(eCCHOHATIOB —  CETOAHSAIIHUX CTYIACHTOB, 00ydYass WX JIOCTHXKEHHIO BBICOKOTO  YpPOBHS
WHTEJUIEKTYaIbHOW aKTUBHOCTH, MOHMMAHHIO HOBOTO, BBISBICHHIO HEIOCTATKOB B 3HAHHH, OXKUIAEMbIM
pe3ynbTaToM CTaHeT GOpMHUpPOBAHIE HAMTPABICHHOCTH K COUCKAHMIO [1].

OcHosnas yacmo

[Mpobnema mnpodeccHOHANBHOW KOMIIETEHTHOCTH OyIylmIMX y4YuTeNed OTpaXkeHa B TpyHax
Ka3aXCTaHCKUX M 3apyOeKHBIX YYEHBIX, TIENaroroB, IICHXOJOTOB, 3aHUMAIOIIUXCS BOIPOCAMHU
npo¢ecCHOHANBEHON TOATOTOBKH CIIEUANNCTOB. [IOHATHE «KOMIETEHTHOCTH» B 00JacTH 0Opa3oBaHUs
BcTpeuaeTcs B 3apyoOexHoi mutepatype 1960-1970-x rr., B Ka3axcTaHCKoO# juteparype B koHie 1980-x rr.
Heo0xoaumocTs BHEAPEHUS TIOHATHI «KOMITETEHIHS, «IIpodeccrnoHambHasi KOMIIETEHTHOCTEY 000CHOBaHA
WX MHTETPAaTUBHOCTHIO, MIMPOTON WX COJCPKAHHSA, COSIUHSIONIETO TaAKUE MOHATHS, KaK «KBaTU(DUKAIIUMD),
«MacTepCTBOY, «IPO(ECCHOHAIBHBIC BO3MOKHOCTHY, «ITPO(ecCHOHaNN3M» 1 Jp. [2].

HecMotpss Ha mMpoKoe pacmpoCTpaHEHHE TOHATHS «KOMIIETEHTHOCTB», CYTh JAaHHOTO TepMHHA
TpeOyeT TIyOOKOrO HAayyHOro aHanmm3a M oO0ocHOBaHWA. [lo3ToMy aHanmM3 HauymHaeTcs, MPEXKIe BCEro, C
MoucKka OTBeTa Ha Bompoc. «UTo o3HavyaeT naHHOe MOHATHE?». IIpoBeleH CpaBHUTENBHBIN aHAINU3 MpPH
OTIpENeNICHUN TOHITUH «KOMIETCHIHS» U «KOMIIETEHTHOCTE» BO MHOTHX OTEUECTBEHHBIX U 3apyOC:KHBIX
nuccnenopannsax (B.U. baiinenko, H.A. ['pummanoBa JI.A. Maxortun, O.E. Jlebenes, C. Anam, Y. KnemenT u
apyrue) [3].

Co3pman 60bII0N QOH/ TUTEPATYPHI IO BOIIPOCAM IICUXOJIOTHUECKON, TEOPETHIECKOM U MPAKTUIECKOM
MMOATOTOBKM JIMYHOCTH, (hopMHpOBaHWS TNPO(EeCcCHOHATBHBIX KadecTB M CHOCOOHOCTEW Iemarora, ero
penyramuu ¥ TMpodeccHOHaNn3Ma, NeIarorHiyecKOr0 MBIINUICHUS, OpraHu3ali HaydHOH paboThl H
nopelieHns  kBanudukamun. K HUM MOXHO oOTHecTH HaywHble pabotsl C.M. ApxaHrembckoro,
®.H. I'onobammmuna, H.B. Kymorkuna, W.T. OropomuukoBa,  A.W. [luckyHoBa, B.A. CnactenuHa,
AN. lllepbakoa, H.B. Ky3smunoit, H.B. Tansiunoii, B.B. Kpaesckoro, H./l. Xmens, C.T.Kapruna,
A K. Mapxkosoii, K.C. OcnanoBa u npyrux [3].

B uccnenoBanusx oreuectBeHHbIX yueHbIXx H.B. Ky3pmunoii, A.K. Mapkosoii, M.A. 3umueit u apyrux
B 70-90-e rr. XX Beka KOMIIETEHTHOCTb pPacCMaTpWBaiach Kak HOBas IeNb, Ba)KHAS COCTABIISIOIIAS
00pa30BaHMUs, BKIIIOYAIOMIAS YIIPABICHHUE MEJarOrHYeCKUM TPOIIECCOM U PO ECCHOHAIBHYO IeITeIHbHOCTh
neparora. [IpodeccnonanbHO-TIearornyeckass KOMIIETEHTHOCTh W €€ OTHeNbHbIe (OpPMbI H3YYEHBI B
HaydyHbIX TpyAax B.A. Agonsda, E.B. bommapeBckoit, napyrume acnekTsl  mpodeccroHaIbHON
KOMIIETEHTHOCTH II€larora paccMOTpeHbl B HayuyHbIX Tpynax K.A. AGyinbxanoBoit, JI.M. MutuHOi,
JLU. Mumenko, M.B. Ilpoxopogoii, E.W. Porora, JI.C. CaBenseBa, B.A. Cnactenmna, H.®D. Tamb3uHoi,
A.N. Ulep6akora u npyrux [4].

st BHEApEeHUs B NMeAarorn4eckuil mporece MOHATHH «KOMIETEHIHA» U «KOMIIETEHTHOCTBY YYEHBIE
MOCBATHIIA HUCCIIEIOBATENbCKUE PabOThI, PAcKpbIBas METOJOJIOTMYECKYIO CYINIHOCTh M OIUCHIBas WX B
pa3IMuYHBIX UHTEepHpeTausx. ABTopsl ToskoBOro cioBaps mox penakuuedd .M. Yinakosa, 4ToObl MOHATH
CMBICT MEXJy «KOMIIETEHTHOCTBIO» W «KOMIIETEHLMEH», TMBITAIUCh [OKa3aTb, YTO JTH TOHATHS
pasnuyarores [S].

«KoMIeTeHTHOCTh» — OCBEIOMIICHHOCTh, JOCTOMHCTBO; «KOMIIETEHIHS» — OIpPEJeICHHBI Ha0bop
npoeCcCHOHANBHBIX KauecTB M (PYHKIMOHANBHBIX XapakTepucTuk JjuyHoctd. K.B. llanouraukos
pasbsicHsier, urto: «KaTteropus npodeccHOHANTFHOH KOMIETEHTHOCTH, B LEJIOM, XapaKTepH3yercs
COBOKYIHOCTBIO WHTETPHUPOBAHHBIX 3HAHWHA, YMEHMH W OIBITA, a TaKKe JIMYHOCTHBIX KadecTs,
MO3BOJISFONINX YeIOBEKY 3P PEeKTUBHO MPOEKTUPOBATH M OCYIIECTBISTh MPOPECCUOHATLHYIO JESTEIEHOCTD
BO B3aUMOJICHCTBHUH C OKpYyKaromuM Mupom». B To Bpems kak U.H. AnmazoBa numier, 410 KOMIETEHIUST —
9TO TOJyYSHHBIC 3HAHUS U YMEHHS YeJOBEKa B ONpEIETICHHON cdepe, a KOMIETEHTHOCTh — CIIOCOOHOCTh
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CIEIMATNCTa KaueCTBEHHO UCNOIb30BaTh KoMreTeHIMU. [lo cioBam H.B. Ky3pMuHOMN, «KOMIETEHTHOCTH)»
— 3HAHUA U JIOCTOMHCTBO YUHUTENS, KOTOPbIe MOTYT OBITH OCHOBOM TSI Pa3BUTHS JPYTOTO YeIoBeka [6].

Kazaxcranckuit yuensit K.C. KynaiibeprenoBa ompenenser, 4TO «KOMIIETEHTHOCTB» B 00JacTh
MeIarOTUKY, B TIEPEBOJIE C JATHHCKOTO «competens», B pe3yibTaTe 0co00r0 BHUMaHUS K CyObEKTHBHOMY
OTIBITY YEJIOBEKa, O3HAYaeT XOPOIIO OCBEAOMJICHHBIN, 3KCIEPT B ompeaeneHHoN obmactu. OHa momaraer,
YTO TIOHATHUS KKOMIIETEHTHOCTE» U «KOMITETEHITHSD Pa3INIar0TCs CIEeIyIOIIIM 00pa3oM:

— OTJIMYKE OT 3HaHUI — (OopMa NPOJYKTUBHON AEATENBHOCTH, a HE HHPOPMALIMOHHOH;

— OTJMYHME OT HaBBIKOB — OCO3HAHHAS JESITENbHOCTh, KOTOpash CIHOCOOHA MEHSATH SIBICHUS U
3aKOHOMEPHOCTH IyTEM H3YUSHHS MaTepraia U UCTIOIb30BaHUS TBOPUECTBA;

— OTJIMYHE OT YMEHHS — COYETaHWE YMEHHUH 110 HECKOJIBKUM JAHUCIUIUIHHAM, 001Iee TOHIMaHnEe OCHOB
JeSITENbHOCTH, 8 He aBTOMAaTH4ECKOE MPUOOPETEHUE WM CMEHa YMeHHH [ 7].

III.T. TaybaeBa cuuTaer, 9T0 «KOMIETEHTHOCTh — 3TO YepTa JIMYHOCTH, B OCHOBE KOTOPOH Jiexat
3HAHUS U OIBIT, IPUOOPETEHHBIC YETOBEKOM B TIpoIiecce 00yUeHuUs 1 COIMATU3aINH, OTpeeliieMble Kak ero
00111as1 CIIOCOOHOCTh M TOTOBHOCTh K ACHCTBHION [8].

Bugpl npodeccrnonanbHOM KOMIIETEHTHOCTH, KOoTopble BeiaensieT b.T. KemkebekoB, mpeacTaBieHs Ha
pUCYHKE.

CrieLpianbHasA
KOMITETEHTHO CTh

KomrieTeHTHO CTh
JIHYHO CTH

CoLpianbHasa
KOMIIETEHTHO CTh

ITHay By anbHaA
KOMITETEHTHO CTh

Pucynok. IIpodeccronasnbhas kommnereHTHOCTH (110 b.T. Kemxebekoy)

CrenuaiibHasi KOMIIETEHTHOCTh — BHJI KOMIIETEHTHOCTH B OIPEICICHHONW Y3KOW oOmactu, Te
BEIP2YKEHO YMEHHUE TIPOEKTHPOBATh, TUIAHUPOBATH CBOE MPO(ECCHOHAIIEHOE Pa3BUTHE.
CommanbHasi KOMIIETEHTHOCTh — 3TO HallA)XMBAaHHE COTPYIHWYECTBa B IpodeccuoHanbHOU cdepe,

YMEHHE OCYIIECTBIATh COBMECTHYIO paboTy ¢ JPYyTrUMH, YMEHUE OpaTh OTBETCTBEHHOCTDH 32 MOJTYy4YCHHBIE
pe3ynbTathl B cepe mpodeccHoHANBHOM A TeTbHOCTH Nepe]] O0IIECTBOM.

KoMneTeHTHOCTh TMYHOCTH — 3TO MHIMBUAYAJIBHOCTH B MPO(MECCHOHATIBHON AeATeIbHOCTH, BEICOKHI
YPOBEHb BIIAJICHUSI METOJIAMU M CPEJICTBAMH Pa3BUTHS U CAMOBBIPAKEHHUSI.

WunuBuayanbHas KOMIETEHTHOCTh — YMEHHE Pealn30BBIBaTh CBOM IOTEHIMAJ, pa3BUBaTh CBOIO
WHIWBUAYATBHOCTh B MPO(ECccHu, TOTOBHOCTh K MPO(ECCHOHAIBHOMY POCTY, YMEHHE COXPaHATH CBOIO
WHIMBUIYaIbHOCTh, TUOKOCTh B PAllMOHANBHOW OpraHM3alue padoThl, J0OWMBAThCS pE3yNbTaToOB 0e3
3aTpyqHEHHNA, yToMIeHus [9].

T.II. TepenrseBa B CBOEHl HCCIENOBATENBCKONW padOTe pasfenuia KOMIETEHTHOCTb, BXOSIIYIO B
cocTaB NPOPECCHOHAIPHOW KOMIETEHTHOCTH TMEAArOTMYECKHX CHEIHMAINCTOB, HA JBE TPYIIIBL:
«UHJIUBUIYAIBHYIO» B «0O0IIyro». VHIUBHyanbHAas KOMIIETEHTHOCTh — CIII[HalibHass KOMIIETEHTHOCTB,
cucreMa TpeOOBaHUM K KOHKPETHBIM CIIELMAUCTaM M MX CIELHUaJbHBIM 3HAaHUSIM W OIBITY, KOTOpPBIC
HEOOXOIUMBI 10 mpenojaBaeMoMy npeamery. OOm@as KOMIETEHTHOCTh — 3TO pedIeKCHBHA,
KOMMYHHKATHBHAsI, OOIIEIejarorunueckas, TEeXHOJIOTHIECKass KOMIIETEHTHOCTh, KOTOpPbIE JIOJKHBI OBITh
OCBOCHBI KaXJBIM YIaCTHHKOM 00pa3oBaTenbHOro mporiecca [10].

[lo MHEHMIO MHOTMX YYeHBIX, K THNaM HNpo(ecCHOHATBHBIX KOMIETEHIMH CHEeIHANINCTa OOLIETO
npoduIIst OTHOCSTCS:

— TpaKTHYECKasi KOMIIETEHIINS — 3HaHUE W IPUMEHEHHE MIPUEMOB U TEXHOJIOTHH B TIpodeccHoHabHON
JeSITeTIbHOCTH, BO3MOXHOCTb POCTa CIIEHUANNCTa B MPO(QECCHOHATBHOM IUIaHEe, a TaKXe pPe3yJbTaThl
TBOPYECKOH JeATEIbHOCTH;
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— conuajibHagd KOMIICTCHTHOCTb — OTBCTCTBCHHOCTL IICPCO 06H_ICCTBOM, YMCHUC MNPUHUMATH Kak
WHAUBUAYAJIIBHOC, TaK U TPYNIIOBOC PEHICHUE, paspeilaTb CIIOPbI MUPHBIM ITYTEM, B3aMMO/ICHCTBOBATh C
APYI'UMHU KYyJIbTypaMu U pEINTHUAMU,

— TICHXOJIOTUYECKasi KOMIICTCHTHOCTh — TIPU OTCYTCTBUU HABBIKOB M YMEHHU pediiekcuu, ombiTa
B3aUMOJICUCTBHS ¢ 00IIIECTBOM, IIPO(HECCHOHATBHOCTD — OCTACTCS IMIHOM, HETOTHOM;

— wmH(pOpPMAIOHHAS KOMIIETEHTHOCTh — 3HAHHE W yMEHHE MPUMEHATh HOBBIE HH(OPMAIMOHHBIE
TEXHOJIOTHH B TPO(ECCUOHAIBHON NIEATEIIbHOCTH;

— KOMMYHHMKATHUBHAs KOMIIETEHTHOCTb — BIIaJICHUE HMHOCTPAHHBIMU SI3bIKAMHU, a TaKXKe€ BBICOKUMN
YPOBEHB KyJIbTYPHI PEUH;

— DJKOJIOTMYECKass KOMIETEHTHOCTh — DKOJOTHYECKas OTBETCTBEHHOCTh, IIPEICTaBICHHAS
COBOKYITHOCTBIO 3HAHUH, HABBIKOB U YMEHWH, HEOOXOIUMBIX ISl SKOJIOTMUYECKOM ACSITeTLHOCTH;

— BaJICOJIOTHMYECKAs KOMIIETEHTHOCTh — 3JO0POBEI 00pa3 XU3HHW, O3HA4YaeT HAWYWe 3HAHUH U

HAaBBIKOB B 00J1acTH 30poBbs [11].

K.X. CanxanoBa paccMaTpuBaeT KOMIETEHTHOCTh KaK KPHTEpUN 3HAHHWH 4YellOBEeKa B CHCTEME
00pa3oBaHusl, OPHEHTHPOBAHHOTO Ha pe3ysbTaT. B cBoell paboTe aBTOp ompeaenseT «IpodecCHOHATBHYIO
KOMIIETEHTHOCTb» KakK TPYIIY, XapaKTepU3yeMyl0 YPOBHEM COOCTBEHHBIX MpPO(ECCHOHANbHBIX 3HAHUM,
HaBBIKOB, JINYHOCTHBIX CIIOCOOHOCTEH, CTPEMJICHHEM IIOCTOSHHO TOBBIIIATH YPOBEHb MPO(ECCHOHATH3MA,
KpEaTUBHBIM U OTBETCTBEHHBIM MOAXO0JIOM K gey [12].

[Ipodeccuonanpayto kommereHTHOCTh JK.M. AxmapoBa paccMaTpuBaeT KaK KOMMYHHUKAaTHBHYIO,
PETYISITUBHYIO U MHTEIIEKTYaJIbHO-TIEAarOrHUeCKy0 KOMIIETEHTHOCTD:

— KOMMYHHMKAaTHBHas KOMIIETEHTHOCTb — MPO(ECCHOHANbHOE HHTErPaTUBHOE KadeCTBO, OCHOBY
KOTOPOTO COCTAaBJISIIOT 3MOLMOHAJbHAS yCTOWYHMBOCTb, S3BIKOBBIC HABBIKM, YMEHHE CIyIIaTh, YMEHHUE
BO3HATPaX1aTh, BEXKIMBOCTH, OOIIHE CIIOCOOHOCTH;

— perynsaTHBHAs KOMIIETEHTHOCTh O3Ha4YaeT CHOCOOHOCTh YYHTENs KOHTPOJIHPOBATH COOCTBEHHBIE
neiictus. Brimowaer B ce0s  IeNEyCTPEMIICHHOCTh, IUIAHMPOBAaHHE, TIOCTOSHHYIO aKTHBHOCTB,
caMOBEIpaXeHHe, pe(IEeKCHI0, OIEHKY NeHCTBHIA, TTIaBHBIN (haKTop AEUCTBUS — M0OpOTa, IEHHOCTE;

— MHTEJUICKTYaJbHO-TIeIarOrnYecKasi KOMIIETEHTHOCTh — 3TO COBOKYITHOCTh aHAJIMTHYECKUX YMCHHH,
KOTOpbIE MpUMEHSIOTC s 3(Q(EeKTUBHOro oOydeHHs, a TakkKe CIO0COOHOCTh K HHHOBaIlMOHHON
nesrensrocTH [13].

b.C. Tl'epuyHckuil cunTaer, 4Tro «IpodecCHOHANbHAsT KOMIIETEHTHOCTH» — BBICIIMM YPOBEHb
obpazoBanus. «I[IpodeccroHanbHas KOMIIETEHTHOCTBY BKIIIOYAET JBa PA3UYHBIX AacleKTa: BO-TIEPBBIX,
3HAaHHE HAYKH WM HayK, KOTOPBIE COCTaBJISIIOT OCHOBY KOHKPETHOW mnpodeccuu. Bo-BTOpBIX, HaBBIKU U
YMEHUS B NPUMCHEHHM IIOJIyYEHHbIX 3HAHUU Ha npaktuke. JpyruMu cioBamu, npodeccroHanbHas
KOMIIETEHTHOCTh COCTOMT W3 3HaHMA B 00JaCTH CBOEH MpPOQPECcCCHOHANBLHOW JNESTEIbHOCTH M yMEHUS
MPUMEHSAThH U MCII0JIb30BaTh 3HaHUs B padoTe [14].

AHanu3upysi UCCIEeOBaHUs BCEX IEPEUYMCICHHBIX BBIIIE YYEHBIX, ABTOPHI MPUIUIM K BBIBOIY, YTO
MOHATHE «(POPMUPOBAHKE U Pa3BUTHE MPOPECCUOHANBHON KOMIIETEHTHOCTH Oy IyIINX YUUTeNeH-010I0oroBy»
OTIpeIeNIsieTC CIOCOOHOCTBIO O00YYArOIIUXCsl CAMOCTOSTENBHO pelarh 3afadyd W 3ajaddl 1Mo OHOJIOTHH,
CaMOpPa3BUTHIO HAa OCHOBE 3HAaHWM, YMEHMH M HaBbIKOB. MTak, OCHOBHBIMH KOMIIOHEHTaMH
npoeCCUOHANBHOW KOMIIETEHTHOCTH YUMTENeH SBISIOTCS KOMMYHHMKATUBHAas M HHTEIUICKTYaJIbHO-
nejarornyeckas KOMIETEHIIMA. B pesyibTare OBIajeHHs KOMMYHUKATHBHOW KOMIICTCHIIUCH MHOTHE
MpoOJIeMbl, 3aJa4ll ONTUMAIBFHO PENIAIOTCS IMyTEM MPAaBHIBLHOTO OOIIEHHS W 3aHUMAIOT 0c000e MECTO B
YCIIEIIHOCTU JINYHOCTU. MHTeIIeKTya bHO-TIe1arornieckas KOMIIETEHTHOCTh (POPMUpPYET aHaTUTHIECKUE
HaBBIKH, TAKWE KaK aHAJIN3, CPABHEHUE, 0000IIEHHE, YTOYHEHHE, THOKOCTh U KPUTHUYECKOE MBIIIICHUE.

®dopmupoBaHre TPOPECCHOHATFHON KOMIIETEHTHOCTH OYAYIIUX TENaroroB — 3TO BBICOKHUE
JMYHOCTHBIE KauecTBa. B mpuBeneHHOW HuKe TabiMie yueHble BBIIECNSAIOT (OPMUPOBaHHE KOMIETEHIIMIA
JIMYHOCTHBIX Ka4eCTB OyIyIIMX ME1aroros:

Tabnumoa

®opMupoOBaHHe KOMIIETEHIUIT JIMYHOCTHBIX Ka4yecTB OyAyIIUX YUUTeJIeil-0H010roB

CTpyKTYpHBIE KOMIIOHEHTBI XapaKTepucTUKU
JIMYHBIX KA4eCTB
1 2
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[Iponomxenne Ta0IHIIBI

1 2
MoTHBaMOHHBIN — HJINYNE CEPHE3HOTO OTHOIIECHHS K CIICIIHAILHOCTH,
— MO3UTUBHOE, TTOJIOKHUTEIFHOE PACHIONOKEHNE K PabOTe M0 y4eOHO-BOCITUTATEIHHON
JaCTH;

— MHTEPEC K BOCTINTATEIILHBIM MEPOIIPUATHSM,

— MpEeJICTaBJICHUE BaKHOCTH PaOOTHI 110 BOCIIUTATEIbHON YacTH,

— KeJaHHe OBJAJIeTh 00pa30BaHHeEM (XyI0KECTBEHHO-TEXHOIOTHUCCKUM);
— MOTPEeOHOCTh B CAMOpeaIM3alliH

WudopmannoHHbIi — BOCTIPHSITHE TIOHSATHSI IEIOCTHOCTH 00pa30BaTeNIbHOTO MpoLecca;

— BOCIIpHATHE CIOCO00B U (pOopM pabOTHI IT0 BOCIIUTATEIIHLHOM JacTH;

— MIOHUMAaHUE CYIIHOCTH 00pa30BaHMS;

— MO3HaHKUE NPO(ECCHOHANBHBIX M JINYHBIX CBOHCTB IIPOrPECCUBHOTO MPETIONABATEINS;
— opram3anys y4eOHO-BOCIIUTATEIbHOM pabOoTHI

[IpouenypHslit — CIIOCOOHOCTB MPENO0BaTENS KOHTPOIUPOBATH;

— MHXXCHECPHBIC HaBBIKU,

— 'HOCTUYECCKHEC HAaBbIKH

O11eHOYHBIH — BJIAJICHUE CAMOOLICHKOM, INYHOCTHAS pedieKCHs TOBECHUS;

— ymeH#ue (HopMyIHPOBATH 00pa30BaTEIBHBIC 33]aUH;

— YMEHUE IPUHUMATh IPABUJIBHOE PELICHUE B TPYAHOU CUTYyalul

Ilcuxomnoru u3y4yanu 4epThl JIMYHOCTU M CAEJAIN BBIBOJ OTHOCHTEJIBHO TOTO, YTO CTPYKTypa Jr000ro
KauecTBa OJJMHAKOBAsI, 1 COCTOUT OHA U3 4-X KOMIIOHEHTOB: YyBCTBa, IOBE/IEHUS, CO3HAHUS U HABBIKOB (CM.
Tabn.). OTH KOMIIOHEHTHl TOBBINIAIOT JIMYHOCTHBIE KadecTBa W (QopMupyoT mnpodeccHoHaTbHYIO
KOMIIETEHTHOCTh yuuTenei [15].

Bce anementsl ¢opmupoBaHUs NpOQecCHOHATPHON KOMIIETEHTHOCTH HAalleJCHbl Ha AEATENbHOCTD
OyayIuX MeIaroros, a MMEHHO Ha YMEHHE IPUHUMATh NIPABUIIBLHOE PEIICHHUE B IEAArOTMYSCKUX CUTYAIHSX.
KomnerenTHasi moaroroBka mpogecCHOHAIOB OINpenesieTcs 00pa3oBaTENbHBIM ONBITOM, IOJIyYCHHBIM B
X0e 00pa3oBaTeIbHOW NESTEIBHOCTH, CHOCOOHOCTHIO MOOMIIM30BaTh JHMYHBIE, COLMAJbHBIE KauecTBa U
LEHHOCTH, (popMUpyOIIHe ero NpodecCHOHANBHYI0 KOMIIETEHTHOCTh W TPO(ECCHOHATbHOE Pa3BHUTHE,
cnocoOHOCThI0  3ddekTnBHO ucmonb30BaTh ero Ha mnpaktuke. H.B. Ky3smuna xnaccudumuposana
npodecCHOHANBHYI0 KOMIIETEHTHOCTD YUUTES! CICIYIOLIMM 00pa3oM:

— CHeNMaIN3upOBaHHas U MpeIMeTHas;

— nuddepeHHaTbHO-TICHX0JI0THYecKas (CTUMYJISILIUS CO3HAHUS K BO3MOKHOCTH K JIUCIHILIHHE);

— MeToan4deckas (popMupoBaHHUe IO3HAHUN U YMEHHH );

— COLMAJIBHO-TICUXOJIOTHYECKast (KOMMYHHUKATHBHAS);

— ayTOICHXOJIOTHYECKast (110 IMYHOMY TOCTHXKEHH0) [16].

Bce nepeunciieHHbIe BhIIIE COCTaBISIOLINE KOMIIETEHTHOCTH MOT'YT CTaTh OCHOBOH U1 (P OPMHUPOBaHUS
npodecCHOHANBHOW KOMIIETEHTHOCTH OyIylIero mneaarora. OTO CBA3aHO C TEM, YTO y YYalluxcs II0
CHeNUabHOW KOMIIETEHTHOCTH ()OPMHUPYIOTCS 3HAHHUS M YMEHUS IO MPEJMETY; B MPOILECCe METOAMYECKON
KOMIIETEHTHOCTH  OCBaMBAalOT JWJAKTHYECKHE TMPHEMBbl; Ha OCHOBE IICHUXOJIOTO-TIEarOrMYeCcKOM
KOMIIETEHTHOCTH Pa3BHBAIOT KYJIBTYpY OOIIEHHMS M MOBBILAIOT HHTEpeC K npodeccun. JuddepenunansHo-
TICUXOJIOTMYECKAs] KOMIIETEHTHOCTh IIOKa3bIBa€T HWHIWBUAYalbHbIE JHYHOCTHBIE KadecTBa CTYACHTOB U
BIUSET HAa WX OPHEHTUPOBAaHUE, ayTOICHXOJOTHYECKAas KOMIIETEHTHOCTh IIO3BOJISIET CTYyJAEHTaM
npodecCHOHANBHO Pa3BUBATHLCS B Pe3ysibTare camooOpazoBanust [17].

Raxnrouenue

B 3akmoveHune, aHanmu3upys OTMeYeHHbIe BbIIe WH(opMalmu, 6a30i pa3BUTHs TpodeccHoHaTbHON
KOMIIETEHTHOCTH OyIyLIMX IeJaroroB-OMOJIOTOB SBISIIOTCS YMEHHE CaMOCTOSTENFHO pelaTs IpoOieMbl 1
3a7auy B 001aCcTH OMOJIOTHH, CHOCOOHOCTH K CAMOPa3BUTHIO HA OCHOBE 3HAHWH, HAaBBIKOB M yMeHHUH. Teopus
CTaThM MPUBOJAUT K MOHHUMAHHUIO TOTO, YTO YUHUTEIh JOJDKEH 00JIafaTh JMYHOCTHBIMU Ka4eCTBAMH, a TaKKe
HOBBIMH 3HAHMSIMM B 00JacTd OWOJIOTHH, OHOTEXHOJOTMH M HayK O Ku3HH. (OCOOEHHOCTBIO
MEeIarornyeckoro 00pa3oBaTeNIbHOTO Ipolecca B YHHBEPCHUTETAaX SBISETCA Kak JIMYHOCTHOE, TaKk M
npodeccuoHanbHOE Pa3BUTHE OYAYIINX MEIaroroB.

Bce asnementsr hopmupoBaHusi npodecCHOHAIbHON KOMIIETEHTHOCTH HAIIPaBIICHBI HA JIESATEILHOCTD
Oyaymux TMeAaroroB B IIKOJaX W YHHUBEPCUTETaX, OCOOCHHO Ha yMEHHE pa3peuiatb KOHKPETHBIE
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MeJarornieckue CUTyaluu MUPHBIM myTeM. [IpodeccroHanbHas MOArOTOBKA CICIUATINCTOB OMPEACIsIeTCs
COCOOHOCTHIO 3(D(PEKTHBHO MPUMEHATH Ha MPAKTUKE TOMYUCHHbIE 3HAHS, HABBIKH, OIBIT, MOOMIN30BaTh
JUYHBIC U CONMANBHBIC KaYeCTBa, IICHHOCTH, GOPMHUPYIOIIUE ero MpodecCHoHaTbHY KOMIIETEHTHOCTh U
pa3BUTHE.
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K.T. Teprenbaena, JI.H. Kapamomnakosa

Bosamak myrajiMaepaiH K3CciOn KY3bIPeTTiJIirin
KAJBINTACTHIPYAbIH MeJArOTMKAJBIK Herizaepi

Makanaga Oonamax MyFaTiMACPAiH KOCIOM KY3BIPETTUNIH KaJBIITACTHIPYIBIH JKOHE JaMBITYIIBIH
MeTarOTUKANBIK HETI3ZEPiHiH epeKIIeNikTepi YChHBUFaH. KociOM Ky3BIPETTUTIKTIH MOHI aHBIKTallFaH.
Bonamax MyFamimMaepaiH KociOu Ky3BIPETTUNINH KaJbIITACTBHIPYIbl XKOHE JaMBITYIbl KaMTaMachl3 €TETiH
Heri3fepiHiH Tuimainiri kepceringi. CoHBIMEH KaTap Makajia OKy Yylepicinae Oojamaxk Owuomnor
MyFaIliMICPIiH THIMII KSCiOM KY3BIPETTUNNH KAJIBIITACTHIPY JKOJIAPBIH 3ePTTEY MaKCATHIHIA JKa3bUIFaH.
3epTTey/iH Heri3ri MiHIETTepi: MyFaliMHIH «K3CiOM Ky3BIPETTUIIr» YFBIMBIHBIH MOHIH arly; Oonariak
MYFaJIIMHIH KoCiOM Ky3BIPETTUIINiHIH KOMIOHEHTTEpiH KOpCeTy; JKallbl MeJaroruka MyFaliMAepiHiH
Ooyamrak  KociOM  KY3BIPETTUIIH KaJBINTacTHIPy TNPOOIEMACHIHBIH JKarJalblH aHBIKTAy; OoJamak
MyFaliMJep/iiH Oojlamak KociOM KY3BIPETTUNNIH KANBINTACTHIPY KOHE JaMbBITy VINIH MeJaroruka
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FBUIBIMBIHBIH TEOPHSUIBIK HETI3/IepiH JKeTuIAipy; Ooialiak MyramiMaepAi Jaspiayaa MelarorHKajblK K00
CTYACHTTEPiHIH KOCiOM KY3BIPETTUIINl MEH CayaTTBUIBIFBIH NaMBITYABIH THIMII KOJAAphIH 3€pPTTEY KOHE
tangay. TepT KOMIOHEHTTEH, XKEKe KAaCHETTepAiH KYPBUIBIMJABIK KOMIOHEHTTEPIHEH TYpaThiH OoJjallak,
MyFaliMIep/iH KeKe KacHeTTepiHIH KY3BIPeTTUIIri KapacThIpsurraH. ABTopiap OuriM Oepy »kyieciHmeri
OoJamak MyFraiMIep/iH KociOM Ky3BIPETTLNINH KalbINTACTHIPYABIH HETI3Ti TYKbIphIMIaMalapblH TaJal,
KA3aKCTaHIBIK JKOHE PECeHiIiK 3epTTeyNIUIepAiH FBUIBIMH JKYMBICTAPBIH 3€PTTEreH JKOHE TalIKbUIaraH.
Bonamak MyramiMaepain KociOM KY3BIPETTUIN MEH cayaTTBUIBIFBIH KaJBIITACTHIPYABIH JKOHE TaMBITYIBIH
MeIarOTUKAIBIK HEri3li OMOJIOTHs cajachlHAArbl MpobjeManap MEH MiHAeTTepli o3 OeTiHine memnie Oify,
Oinim, garaplIap MeH OUTIKTEp HeTi3iHAe ©31H-631 JaMBITy KabijeTi 00 TaObUIaThIHBI aHBIKTaNABL. Makaa
TEOPHACHl MYFATIMHIH aHa OiiMre, KociOM MaHBI3JBUIBIKTHIH JKEeKe KacHeTTepiHe ue O0Mybl KepeK eKeHiH
TYCIHyT€ OKeJe/i.

Kinm ce3dep.: KY3BIPETTUIIK, KaciOM Ky3BIPeTTLNIK, OiLmiM Oepy sKyiHeci, KY3bIPETTLTIKTI KaJbIITacTHIPY,
apHalBl KY3BIPETTIUIIK, QIEYMETTIK KY3BIPETTLTIK, KeKe TYJIFa KY3BIPeTTUIIr, Aapa Ky3bIpeTTiIK, Oonamax
Hearor.

Zh.T. Tergenbayeva, L.N. Karasholakova

Pedagogical bases of formation of professional competence
of future teachers

This article presents the features of the pedagogical foundations of the formation and development of
vocational competence of future teachers. Essence of vocational competence is defined. The efficiency of the
basis that ensures the formation and development of vocational competence of future teachers is
demonstrated. The main objectives of the study are: to reveal the essence of the principle of «professional
competence» of a teacher; to define the components of professional competence of a future teacher; to
determine the state of the problem of formation of future professional competence of teachers of general
pedagogy; improvement of the theoretical principles of pedagogy as a science for the formation and
development of professional qualities of future teachers; research and analysis of the most effective ways to
develop professional competence and literacy of students of a pedagogical university in the preparation of
future teachers. The formation of competencies of personal qualities of future teachers, which consists of four
components, structural components of personal qualities is determined. These components increase the
personal qualities and form the professional competence of future teachers. The article analyzes the basic
concepts of the formation of professional competencies of future teachers of the educational process, studies
and discusses the scientific works of Kazakh and Russian researchers. It is revealed that the pedagogical
foundations of the formation and development of vocational competence and literacy of future teachers are
the ability to independently solve problems and tasks in the field of biology, the ability to self-development
based on knowledge, skills and abilities. The theory of the article leads to the understanding that the teacher
must have new knowledge, personal qualities of professional significance.

Keywords: competence, vocational competence, educational system, special competence, social competence,
personal competence, individual competence, future teacher.
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Comparative analysis of the rules and conditions
for teachers’ performance appraisal in Kazakhstan

The present article contains the comparative analysis of the official documents framing the terms and condi-
tions for teachers’ performance appraisal in Kazakhstani schools. The process of searching for appropriate
and valid official documents regulating the performance appraisal process is scrutinized. The changes and
amendments in the process of obtaining or confirming the teachers’ categories are considered. All the appen-
dices are thoroughly analyzed through the prism of full-time secondary school teachers. The minor and major
amendments are presented in the form of a list with respective points and clauses to visually support the
teachers and those who are interested in. The historical and comparative methods are applied and justified in
the article. The findings support the point that the performance appraisal process is underestimated and is be-
ing evaluated and changed. Moreover, there are significant changes that regulate the number of attempts
which highlights the teachers’ fail rate and their unpreparedness to the performance appraisal.

Keywords: teachers’ performance appraisal, teacher certification, qualification categories, education, attesta-
tion, school teachers, national qualification test, teacher training.

Introduction

According to our research on Mangystau region, full-time secondary school teachers’ perception and
identification of the key elements of the teachers’ performance appraisal system in Kazakhstan, the problem
of misconception, disinformation and wrong consideration takes place [1].

This, consequently, leads to inadequate and inappropriate preparation process where teachers do not ap-
ply necessary skills and knowledge, do not attach their teaching results and achievements to their portfolios,
do not pass the National Qualification Test (NQT) which is a necessary stage in the teachers performance
appraisal process [2].

The result is a high teachers’ fail rate that discourages teachers and makes them avoid any further at-
tempts to obtain the higher category or even to confirm the current one [1]. Pre-service teachers and recent
graduates feel frustrated and demotivated to take the National Qualification Test and other stages of the per-
formance appraisal process.

In the present article, we have chosen the ‘Rules and conditions for performance appraisal of the teach-
ers holding positions in educational organizations that implement general educational curricula of preschool
education and training, primary, basic secondary and general secondary education, educational programs of
technical and vocational, post-secondary, additional education and special educational programs, and other
civil servants in education and science’, (hereinafter referred to as Rules), as an official document that regu-
lates the process of performance appraisal.

The present article studies the stages of the teachers’ performance appraisal as the process in official
obsolete and active decrees that have been approved by the Ministry of Education and Science in the Repub-
lic of Kazakhstan.

In addition, a comparative analysis of the changes and amendments is conducted and the results are pre-
sented in the form of the table in the Conclusion part of the present article.

Literature review

For conducting the comparative and historical analysis, the following works have been executed. First,
the notion of the teacher performance appraisal has been studied. According to the Cambridge dictionary,
performance appraisal is equal to performance assessment. Thus, we can say that, on the whole, the perfor-
mance appraisal is the act of examining someone or something in order to judge their qualities, success,
or needs [3]. Then we can define teacher performance assessment as the act of examining teachers with the
aim of judging their professional qualities and success.
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Comparative analysis ...

According to the documents, regulating the process of teacher performance appraisal, in the current,
acting Rules, there is no any definition of the performance appraisal. However, during the comparative anal-
ysis of the obsolete versions of the Rules, we found the following definition: performance appraisal is a pro-
cedure carried out in order to determine the conformity of the qualification level of a teaching staff with
gualification requirements [2]. Therefore, we could suggest defining the concept of the teacher performance
appraisal as a procedure of examining teachers to confirm their qualification requirements.

In addition, we have analyzed the works of prominent scientists in research methodology to be objec-
tive and have a transparent and fair research process. Researchers compare cases to each other; they use sta-
tistical methods to construct (and adjust) quantitative comparisons; they compare cases to theoretically de-
rived pure cases; and they compare cases' values on relevant variables to average values in order to assess
covariation. Comparison provides a basis for making statements about empirical regularities and for evaluat-
ing and interpreting cases relative to substantive and theoretical criteria. In this broad sense, comparison is
central to empirical social science as it is practiced today [5]. Social research is inherently comparative [6].
Researchers compare the relative effects of variables across cases; they compare cases directly with one an-
other.

Therefore, we have chosen the two methods to conduct this study.

Experimental

Our major goal is to conduct a mixed method research on teachers’ performance appraisal in Kazakh-
stani school using:

— Qualitative method of Case Study — we are going to conduct interviews with the four teachers from
Mangystau region. To formulate, use and apply interviewing questions that are relevant and appropriate, we
have scrutinized the documents to elicit the main concepts and definitions regulating the teachers’ perfor-
mance appraisal process. During our research, the documents have been amended, which proves that our re-
search topic is relevant and the process is being modernized;

— Mixed method of survey with questioning teachers, holders of various categories or those without any
category, and further interviewing them.

To make sure that the two documents regulating the process of obtaining and confirming the qualifica-
tion category are considered appropriately, we applied the historical method and the method of comparison.
The both methods reveal the essence of the qualitative methodology.

The historical method is used by the means of examining past version of the document, analyzing the
acting rules, and drawing conclusions and making predictions about the future. We have gathered data, ana-
lyzed data, and analyzed the sources of data [6].

The method of comparison in Humanities and Social sciences is one of the frequently used methods. In
our own time, due to certain historical developments like the enormous increase in communications, techno-
logical advances and the immanent intensification of internationalisation tendencies, comparative research,
especially cross-national comparison, has increasingly being receiving much attention and, as a result, the
bulk of contemporary human and social sciences abounds with examples of comparative approaches [7].

Thus, to compare the two processes indicated in the obsolete and acting Rules, we have chosen the his-
torical and comparative methods of the qualitative methodology to ensure the transparent process of further
interviewing Mangystau region secondary school teachers about teachers’ performance appraisal.

The content analysis was conducted to analyze the Rules and previous versions of the documents: the
words «qualification», «category», «requirements» were detected and examined through the prism of sec-
ondary school teachers answering the following research questions:

RQ1 — Who is responsible for the teacher performance appraisal process at schools?

RQ2 — What are the stages to confirm/obtain a category?

RQ3 — Who and how often needs to take the performance appraisal?

To find the necessary document or documents regulating the process of teachers’ performance apprais-
al, we searched the Adilet database (https://adilet.zan.kz/) as this is the trustworthy source of any legal doc-
uments in Kazakhstan.

In the ‘search’ field we have typed the word «attestatsiia» in Cyrillic which means «performance ap-
praisal» in the Russian language. The search showed 1643 documents with the phrase «performance apprais-
al». The option of choosing the acting document shortened the number of items to 775. The two first pages
do not relate to teachers. The third page starts with the Decree on making amendments into ‘Rules and condi-
tions for performance appraisal of the teachers holding positions in educational organizations that implement
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general educational curricula of preschool education and training, primary, basic secondary and general sec-
ondary education, educational programs of technical and vocational, post-secondary, additional education
and special educational programs, and other civil servants in education and science’. The decree leads us to
the link where the Rules are placed.

The Adilet system has tabs that allow us to view all the editions and their dates. The initial version of
the Rules was approved by the Order of the Minister of Education and Science of the Republic of Kazakh-
stan dated January 27, 2016 No. 83. Registered with the Ministry of Justice of the Republic of Kazakhstan on
February 29, 2016 No. 13317.

Then we had eight Orders on making changes and amendments into the Rules. In 2020, there have been
implemented two changing processes — on April 7, 2020 and on May 14, 2020. We will compare these two
documents regarding the process of teachers’ performance appraisal.

The following significant changes and amendments have been implemented.

Clause 3 defines the performance appraisal commissions at each appropriate levels: «in educational or-
ganizations, education departments of districts (cities), education departments of regions, Nur-Sultan, Al-
maty and Shymkent cities, in an authorized body in the field of education (for republican subordinate organi-
zations), in the authorized bodies of the relevant industry» [2].

Clauses 7 and 8 are amended and regulate the process at the field sate bodies:

«Performance appraisal of teachers at educational organizations of field state bodies is carried out by at-
testation commissions of educational organizations and field state bodies» [2].

In addition, the Rules regulate the situations when there is a lack of certified and qualified specialists at
these field state bodies.

In the absence of qualified specialists in the field bodies, the head of the educational organization shall
apply for the certification of teachers to the educational administration [2].

As for teachers’ qualification categories, they remain the same: pedagogue, pedagogue-moderator, ped-
agogue-expert, pedagogue-researcher, and pedagogue-master. However, the requirements for obtaining or
approving the categories have been amended.

According to the latest version of the Rules, the percentage of the correct answers in the test defining
the subject content becomes lower for teachers applying for «researcher» and «master» qualification catego-
ries — 65 % and 70 % instead of 70 % and 80 %, respectively. At the same time, the requirements for taking
the test module on Pedagogical and Methods of teaching have become more demanding with an increase by
5 % at each qualification category instead of stable 30 % in the obsolete version of the Rules [2].

One more significant change into the Rules indicates the graduate students taking the NQT. Starting
from 2021 calendar year, graduate students of pedagogical majors have to take the NQT to be hired to educa-
tional organizations. These changes refer to Bachelor, Master and Doctorate students having completed their
education.

The process of the performance appraisal of teachers is carried out at least once every five years, for top
managers — persons who are head of educational organizations — once every three years.

To obtain or approve the qualification category after the process of the performance appraisal, a teacher
takes the national qualification test.

National qualification test is carried out on time, according to the statement of the teacher.

Reception of applications from teachers is carried out at least 15 calendar days before the test starts. As
for heads of educational organizations, they should send the statement at least 30 calendar days before test-
ing.

When applying for qualification testing, teachers choose the language of delivery. The following lan-
guages are available: Kazakh, Russian, Uyghur, Uzbek and Tajik. This ensures diversity for teachers from
different places depending on the language of instructions. Then the teacher chooses a date, time and gets
acquainted with the instructions for conducting national qualification testing, which is prepared by an organ-
ization determined by the authorized body in the field of education.

After a teacher’s application is embedded into the database, a teacher receives a test pass. The total time
of the national qualification testing is 210 minutes, for Mathematices, Chemistry, Physics and ICT teachers
the time for being tested is prolonged. These STEM teachers will have 240 minutes due to more time neces-
sary for calculations.

To ensure transparency and objectivity during the national qualification testing, the audience and the
place of each teacher at the sites are provided with a video surveillance system. This proctoring system is
also a change into the acting Rules. If there are the facts of violation of the rules during the national qualifi-
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cation testing, as well as those found during the viewing of the video, regardless of the deadline, an act is
drawn up and the results are cancelled [2].

When the teacher enters the building of the testing point, his identity is identified on the basis of an
identity document and a pass. When conducting national proficiency testing, it is not allowed to leave the
classroom without the permission and accompaniment of the attendant, talk to each other, change from place
to place, exchange materials, take materials out of the classroom, bring them into the classroom and use ob-
jects (textbooks and methodological literature, digital smart equipment) [2].

When teachers sit at their places, before the test starts, an audio recording is started according to the
rules of conduct during testing. Representatives of the authorized body in the field of education participate in
the national qualification testing as observers.

Results and Discussion

The previous obsolete version of the Rules and the current one have much in common. The key defini-
tions, concepts and procedures remain not changed. However, in the new edition of the Rules, a detailed ex-
planation of certain points when passing certification has been worked out, which previously caused many
guestions and a difference in interpretation. The significant changes are presented below.

A person who can take the national qualification test is a teacher. Moreover, a teacher can take the test:

o 1 (one) time per calendar year — free of charge;

o and repeatedly 1 (one) time during a calendar year — on a paid basis in the amount of not more than
1 (one) monthly calculation index (hereinafter — MCI) of the corresponding calendar year;

o teachers applying for early certification 1 (one) time during a calendar year — free of charge;

o trial test (at the request of the teacher) — on a paid basis during the calendar year in the amount of
not more than 0.5 MCI,

¢ students of institutions of higher and / or postgraduate education in pedagogical areas who have mas-
tered at least 200 academic credits:

e 1 (one) time per calendar year — free of charge;

e graduates who graduated from the organization of technical and professional, higher and/or post-
graduate education in pedagogical (specialties) areas:

o 1 (one) time per calendar year — free of charge;

e heads of educational organizations, methodological offices (centers) in a calendar year 1 (one) time
— free of charge;

e repeatedly 1 (one) time during a calendar year — on a paid basis in the amount of not more than 1
(one) MCI of the corresponding calendar year;

o trial (at the request of the head of the educational organization) — on a paid basis during the calen-
dar year in the amount of not more than 0.5 MCI.

If the teacher (the head of the educational organization (methodological office (center)) for the next cer-
tification for the assignment (confirmation) of qualification categories, did not score points for the declared
category during the certification period January-May (August-December), the qualification category remains
until the expiration its term, then the qualification category is reduced by one level lower. This qualification
category remains until the next certification period August-December (January-May).

In the next certification period, August-December (January-May), the teacher (the head of the educa-
tional organization (methodological office (center)) submits an application to the certification commission of
the corresponding level for the assignment (confirmation) of the originally declared qualification category.

If the teacher (the head of the educational organization (methodological office (center)) has not submit-
ted an application in time for the next certification for the assignment (confirmation) of qualification catego-
ries during the certification period August-December (January-May), the qualification category is reduced to
the qualification category «teacher». This qualification category remains until the next certification period
August-December (January-May).

In the next certification period, August-December (January-May), the teacher (the head of the educa-
tional organization (methodological office (center)) submits an application to the certification commission of
the appropriate level for the assignment (confirmation) of the category corresponding to the qualification
requirements.

In the event that a teacher who has a «secondy, «first», «highest» category did not score points for the
declared category during the certification period January-May (August-December), the qualification category
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remains until the expiration of its term, then it decreases to the category «teachery». This qualification catego-
ry remains until the next certification period August-December (January-May).

In the next certification period, August-December (January-May), the teacher submits an application to
the certification commission of the appropriate level for the assignment (confirmation) of the category corre-
sponding to the qualification requirements.

In case of violation of the Rules for conducting testing or detection of a prohibited subject during the
NQT, the teacher (the head of the educational organization (methodological office (center) is deprived of the
right to undergo certification for a period of five years (the heads of the educational organization — for three
years)) decreases to the qualification category «teacher» (head — to the qualification category «head of the
educational organizationy) [2].

Conclusion

RQ1 — Who is responsible for the teacher performance appraisal process at schools?

RQ2 — What are the stages to confirm/obtain a category?

RQ3 — Who and how often needs to take the performance appraisal?

The first research question reveals the audience who are able and required to take the performance ap-
praisal process at schools: currently, the phrase «performance appraisal of pedagogical staff» has been
changed to «performance appraisal of pedagogues». «Pedagogues» are defined in the Decree «Ob
utverzhdenii Perechnia dolzhnostei pedagogov» by the Minister of Education and Science as of 15 April,
2020. The list of persons qualified for this concept is extended and comprises the head of school depart-
ments, military service teachers and principals. The responsible person is not officially determined, however.

The RQ2 reveals that there are two main stages in the performance appraisal:

Taking the National Qualification Test;

Taking the procedure of performance appraisal itself, including but not limited to submitting a portfolio
with teachers’ results, learners’ achievements, professional development certificates, identification docu-
ments.

Both stages can differ a little depending on the qualification category.

The third research question reveals that there are significant changes in taking the performance apprais-
al procedure. One of these changes is that graduates who graduated from the organization of technical and
professional, postgraduate or higher education in pedagogical specialties, including those who graduated
with excellent marks, are hired after successful completion of the NQT. For these graduates, the qualification
category «teachery is assigned by the attestation commission of the educational organization after passing
the stage of complex analytical generalization of the results of activities after three or four months in the cor-
responding attestation period.

The findings prove that the issues of teachers’ performance appraisal are of high relevance: the amend-
ments are being implemented from year to year. The teachers’ concerns are taken into account and the audi-
ence to take the performance appraisal is being extended.

The findings show that the further mixed method research on perception of teachers’ performance ap-
praisal is needed and can result in the methodology-related recommendations for teachers, school administra-
tion and university/college teachers dealing with pre-service teachers.
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C.A. Ilenkuna, 3.T. Kekmreena, A.K. Kurubaesa

Ka3zakcranaarsl myrajgimMaepaiH KbI3MeTIH 0aFajiay epexesiepi
MeH MAPTTAPbIHA CAJBICTHIPMAJIBI TAJIAAY

Makanaza Ka3aKCTaHABIK MEKTENTepleri MyFaliMIepAl aTTecTalusiay epexenepi MEH MapTTapblH
PETTEHTIH pecMH KYKaTTapAblH CalbICTRIPMAaibl Tajmaybl OepiireH. ATTecTalisiayAbl pETTEHTiH
KOJIIAHBICTAFBI )KOHE Mep3iMi 6TKEH PECMH KY)KaTTap MYKHUST 3epTTeNi. BUTIKTiIK caHAaTTapblH aly HeMece
pacray epexeiepi MEH LIAPTTApBIHBIH ©3repicTepi JXKOHE TOJBIKTBIPYJIAapbl TanaHibl. Kyxarrap MeH
OJIapIbIH KOCKIMIITATIaphIH Taaay OapbichiHaa KazakcTaHaarbl Kbl OiTiM OepeTiH MEKTEeN MYFalliMICpPiHIH
KO3Kapachl Heri3re ainbiHabl. Ke3 KenreH KilniripiM jkKoHe MaHBI3IBI ©3repicTep, MyFaliMaep MeH Oacka na
MYZAJETi TapanTtapabl KOPHEKUTK KojIay MaKcaThIHAA THICTI Tapayiap MEH TapMaKTapbl KOpceTe OTHIPHII,
Ti3iM TypiHZe YCHIHBUIABL Makana jxa3y OapbIChIHAA TapHXH JKOHE CAJIBICTBIPMANIBI 3€pPTTEY SAicTepi
KOJIAAHBUIIBL. AJIBIHFaH MOJIMETTEp MeNarorHKablK KaJpiapAbl aTTeCcTaTTaylaH oTy YACPICiHiH KEeTKUTIKTL
OaranmaHOaraHblH pacTtaiigpl. OHBIH YCTiHE, MYFaNiMICpIiH YITEPMEYIIUNK MAaibI3Bl MEH OJap.IblH
aTTeCTaTTayFa JallblH €MECTIriH KOPCETETIH aTTecTaTTay dpPEeKeTiH PETTEHTIH KyKaTTapra eleyii e3repictep
CHII31I .

Kinm ce3oep: myranmiMaepai aTTecTanysiiay, OUTIKTUIIK caHATBl, MeJarorTepli arrecramysiiay, O6imiM Gepy,
aTTecTaTTay, MEKTel MyFaJiMAepi, YWITTHIK OUTIKTUIIK TeCTi, MyFalimMIepai faibHaay.

C.A. Ilenkuna, 3.T. Kokmreesa, A.K. Kurnbaesa

CpaBHHTE/IbHBII AaHAJIU3 JOKYMEHTOB, PerJaMeHTHPYOIIUX
arrecTanuio negaroros B Pecnyosiuke Kazaxcran

CraThst COIEepKUT CPABHUTEIBHBIN aHAN3 OQUINATBHBIX JOKYMEHTOB, PETyIHPYIOIINX MPaBHIa U YCIOBHS
aTTeCTalUM Y4YMTeNeH Ka3aXCTaHCKUX HIKOJ. TIaTeIbHO NMPOBEIEH NMOUCK aKTyalbHBIX ACHCTBYIOIUX U YT-
paTHBLIMX CHIY OQHUIHAIBHBIX JOKYMEHTOB, PETYIHPYIOMIMX IPOIECC aTTecTalud. PaccMOTpeHsl U3MeHe-
HUS ¥ JONOJHEHMS K MPaBWIaM U YCIOBHSAM MONYYESHUs WIH MOATBEPKICHUS KBATH(DHUKAIMOHHBIX KaTero-
puii. [IpousBenieH aHaNIN3 MPUIOKEHHH K JOKYMEHTaM C TOYKU 3pPEHHs Y4UTeNed o001ieo0pa3oBaTesIbHBIX
mkon Kazaxcrana. JIroOble He3HAUNTENBHBIE U CYIIECTBEHHBIC H3MEHEHHMS NPEACTABICHBI B BUJIE CITHCKA C
YKa3aHHEM COOTBETCTBYIOIINX MYHKTOB W CTaTeH JUI BU3yaIbHOM MOJASPKKN yIUTeNIeH U MHBIX 3aHHTepe-
COBAaHHBIX JIMI. ABTOpaMy IPHMEHEHBI 1 000CHOBAHBI HCTOPUIECKHI M CPAaBHUTENbHBIN MeTonbl. [Tomyden-
HBIE JaHHBIC MOJATBEPANIHN, YTO MPOIECC MPOXOKICHUS ATTECTAIMH TTeAarOTHIECKHX PabOTHIKOB HEIOCTa-
TOYHO OlLleHeH. bosiee Toro, B JOKyMEHTbI BHECEHBI CYI[ECTBEHHbIE U3MEHEHNUS, KOTOPBIC PEryIUpYyIOT KOJIU-
YECTBO MOIBITOK MPOXOXKAEHUs aTTECTALUH, YTO MOAYEPKUBAET MPOLEHT HEyAad y4uTelaed U MX HEmOoAro-
TOBJICHHOCTh K aTTECTALIUH.

Kniouesovie crnosa: artectanus y'-lPlTe.]'leFl, KBaJ'II/I(bI/lKaLU/lOHHaﬂ KaTeropus, arrecraiuus neaaroros, 06pa303a—
HHUE, aTTeCTalus, IIKOJbHBIC YUUTEIIA, HaIlHOHAILHEIN KBaJ'H/I(bI/IKaIII/IOHHHﬁ TECT, IOATIOTOBKaA y‘{HTeHeﬁ.
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IMangemus kaFnaibIHAA JKOFAPbI MeKTenTe (PU3NKa MIHIH
OKBITY/JIbIH Keli0ip Macesesiepi k9He OHBbI LIelly K0JAapbl

Kaszipri yakpiTTa cryneHtrepre (GH3MKaHbl OKBITYAa KAIIBIKTHIKTAH OKBITYABIH JKaHa oicTepi MeH
TEXHOJIOTHUSUIAPBIH €HTi3y OOMbIHIIA Menaror-3epTITeyIIiIepIiH FhUIBIMH KBI3METIH KaHIAHABIPYBIH Tasar
eTijeni. AKIapaTTHIK i3/ley *KoHe Ka3ipri FRUIBIMH-OiCTEMEIIK 9AeOueTTepIi Tajgay HOTIKeIepl sKOFaphl
OKy OpBIHIApbIHAA (U3WKAHBI MaHIEMHS S>KaFfaibIHAA OKBITYIBIH OJICTEMENiK JXyHeci »KacaaMaraHbIH
KepceTeni. Makanmanarbl 9JiCTEMENIK Kyiie Makcartap MEH MiHICTTEPMiH, TOCUIICPMAiH, HOTHXKEICPIiH,
Ma3MYHHBIH, KbI3MET NPUHIUIITEPiHIH, SAICTep MEH TACUIAEPiHiH, OKBITY HBICAHAAPHl MEH KypalJapbIHBIH
e3apa OailTaHBICBIH Olnmipeni. 3epTTeyae KOFaphl OUTIM calachlHAAFEl FEUIBIMHU 9eOHeTTepal, Ky KaTTapIbl
Tangay, MEeJaroTHKAIBIK TOKIpHOEHI 3epTTey, Ooipkay, Kyheney, Oaiikay, cayaidHama, NeIarOTHKAJIBIK
SKCHEPUMEHT, CcapanTaMalblK Oaranay ofici MmalmaimaHBUIABL 3epTTey HOTIKeNepi OOWBIHINA, «SIApObIK
peakusnap» TaKbIPHIOBIH JKOFaphl MEKTEN CTyICHTTepiHe (HM3MKAa IIOHIH KAIIBIKTHIKTAH OKBITYBIH
ozicTeMeNiK JKyHeciHiH Oemiri peTiHge IocTYpii SmICTeH Tepi, 3epTTeyIiH aBTOPJBIK diCTeMEeCiMEeH
KAIUBIKTBIKTAH OKBITY JKaFJalblHIa KYTUIETiH OLTIM HOTIKENEpiH ajyFa BIKNaJ eTelli JereH KOPBITHIHABI
JKacalIbl. OiCTEMEIiK KYHEHIH 3JIeMEeHTTepl COTTI ChIHAABL. [ectie MaTepuanigap maKkeTi acasibl, CAaHIbIK
yJiecTipMe MaTepHuai JalbIHAANIbI, TPOOICMAITBIK JKaFaiiap MeH KeifcTep JKoHe T.0. TaHIaIbl. AWTBUIFaH
MocesenepaiH ©3eKTUIr TyracTtail anranfga OumiM Oepy KyieciH JKaHFBIPTY KaxkerTimirimen, Kazakcraxn
PecnyOnukachlHBIH AaMybIHA JKOHE O3BIK OQJIEMIIK ToKipuOere coiikec MaMaHAap Haspiiay camachlH
JKETUIIpY TanaObIMEH TYCIHAIpiIeai.

Kinm cesdep: omicremenik jxyie, (GU3UKAHBI OKBITY, KALIBIKTHIKTAH OKBITY, JKOFApFBl MEKTEIl, d/icHaMa,
MOHAPAJIBIK OaiiaHbIc, MPOOJIeMaJIbIK JKaFaanap, OuiM 6epy yiieci.

Kipicne

Bykin anempae Ounim any skarmaiibl TyOereini e3rep/i xoHe Je Oyl TeHICHIMSIAp y3aK Mep3iMIi opi
Oenriciz. 2020 kbUIFBl HaypbI3aH OacTam Kas3ipri yakKbITKa JIEHIH OKY IPOLECi, OHBIH IIIHIAE >KOFaphbl
MEKTeN CTyIeHTTepiHe (U3MKAaHBI OKBITY NpOLECi KapaHTHHAIK IIeKTeyJep >KarJalblHIa IKy3ere
achIpbUTyia. KaIIBIKTBIKTaH OKBITY PEXUMiHE KeIly Te3 jkoHe Oamamachki3 Oomnmbl. ToxipuOeni memaror-
¢u3uKTep MyHIAll OKBITYABIH FHUIBIMU-9JICHAMANIBIK HeTi3/iepiHe yiuperinmereH eni. COHIBIKTaH op
OKBITYIIBI ca0aFrblH MYMKIHAIrHIIE YHBIMAACTHIPBIN, ©TKi3ai. CypaHbICTapFa jkayan OepeTiH, OKBITYAbIH
OHJIAH peXXUMiHJIE KOJIJaHyFa *KapaMJbl dficTeMeNiK xkyienepi 6onmmansl. Jopic OKy, 3epTXaHAIBIK JKOHE
MPaKTUKANBIK cabakTapipl OTKi3y Ke3iHAe JAJCTYPJl TEXHUKAHBI KOJJaHy OpeKeTTepl coTci3 OOoIbL.
MaceneH, nekropnap 0Ooc aymuTopusaa JOpicTep OKbIFaHAa KHBIHIBIKTapra Ttam Oonnel. CoHpaii-ak,
CTYACHTTEPIIiH HAaKThl (PU3MKAJBIK SKCHEPUMEHTTEPIi, ©JIIeyIep MEH ecenTeyiepli Kajdal XKypri3eTiHiH
Oakpulay >koHe Oaranay MYMKIHZIr >koranapl. Bykin onmempueri Oapiblk MyraimimMzaep MEH NpPakTHKTep Oip
YaKbITTa OCHIHJAW JKarjaiira Tan OOJFaHIBIKTaH, MEeNaroruka FeUIBIMBI MEH TOKIpHOECiHIe aHTapIibIKTal
QJIIIAKTHIK naiina OoJabl.

AYKBIM/ZIBI SKCIIEPUMEHT XKaJFacy/a, Ielarorrep MeH CTyJIeHTTep Oip yakbITTa jKoHE KbICKa Mep3iMje
OHJIalH, KAIIBIKTHIKTAH, TUQPIIBIK OKBITY TEXHOJIOTHSIIAPBIH MEHTepEe XKoHE KOJIJaHa 0acTalbl. 3epTXaHaIbIK
JKOHE JIe¢ NPAaKTHKAJIbIK BUPTyal[bl >KYMBICTap THaina Oona Oacrambl. Jlopickepiep MOOMIIbII
KOCBIMILIAJIAPIBI UTEPill, 63 BUACOJIEKIMIIApbIH TYcipyni yiperai. Kasipri yakpirta 0inimM Oepy mporeciHe
KaThICYIIBLIAPABIH KO KAIIBIKTHIKTAH OKBITY KEe31HJC ©31H CEeHIMJI ce3iHelml Jen aiTyra OoJiasl, ai
MeJaroruKajiblK KOFaMIacThIK, OMIpre Kayill TOHTeHIe, HU(PJbIK OuUTiM Oepyai >KaafFbl3 MYMKIHIIK eI
TaHBIN KaHa KoWMail, ochl xahaHABIK TPOIECTIH MACeNeciH OipTiHAen 3epTTeil OacTar, FRUIBIMU-9IiICTEMEHI]
KOHE NPaKTHKAJIBIK-IUIAKTUKAHBI )KapHsayaa.

bipte-6ipre COVID-19 asicbinia OKbITY MacelieliepiHe apHaIFaH FhUIBIMUA OachUTBIMJIAp Takaa OOkl
xatplp. Kazipri yakpiTta OOJNBIN KaTKaH, COHOA-aK jKaHa MYMKIH Ky#3eJicTep aschlHIa OOJDKaHBII
OTBIpFaH aJaM MEH TyTacTaili KoraMm JAaMybIHbIH >kahaHnblk esrepictepi Oenrinenai [1]. I[losutusTi
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QJIEYMETTIK KOHUI-KYH MEH KayillCi3[MiK KAIIBIKTBIKTaH OimiM Oepy karmaiipiHma OumiM — aiy
KOKETTUTIKTEPIHIH ecyiHe BIKMaJl eTeTiH MOTHBAIMSUIBIK (DaKTopiiap apacklHAa OachkIM pejl aTKapaThIHBI
nonennenai. CaHABIK KEHICTIKTETl CTyIeHTTepAiH OuTiM Oepy ic-opeKeTiHiH allyaH Typili MYMKIHIIKTepi
YCHIHBUIFAH, OCBIHIAW 1iC-OpeKeTTiH KayiNTUIriHiH Tajijaybl OpBIHAANFaH, OHBIH THIMAUII MeH
Kayilci3MiriH KamTamachl3 ery >koujapsl ycbiHbUiFan [2]. COVID-19 skarnmaiiplHia oKy MporieciH
YUBIMIACTHIPY THIMAUTITIHIH HET13T1 KpUTEpHidl peTiHae OiTiM amynIsapIslH JeHCAYIBIFBIH HBIFANTY XKoHe
KOpFay JieHrei YehiHbpuIaas! [3]. Mekren neH MeKTenke NeiiHri OuTiM Oepy/eri KallbIKTBIKTaH OKBITYIbIH
3aMaHayl TeXHOJIOTHsIIAaphl O151iM Oepy MEKEeMECiHiH KYMBICBHIH KaMTaMachl3 €TeTiH KaXKETTi Kypal peTiHae
FaHa €MeC, COHBIMEH KaTap MaHJeMHs KarJaiiblHla OKBITYIBIH KYIITI MOTHUBAIMSIBIK MEXaHU3MIEpPi
petinme TyciHaipine Oacraiiasl [4]. Canaplk OimiM Oepyni eHrizy Ke3iHAe CTYASHTTEPHAl MCHXOJIOTHSIIBIK-
MeIaroTUKalbIK KONJay >KOHE Olapibl MaHAEMHUs KaFAalblHAa KOciOM KbI3METKe NaiblHaay Macenenepi
3epTTeNy/le, CANBICTRIPMAlbl TajJnay KYPri3UlAl )KOHE TyTacTaid alFaHia CTYINEHTTEPIiH IEHCAYIBIFBl MEH
MiHe3-KyJIKbIHA ocepi 3eprreni [5]. KambIKTBIKTaH OKBITYIBIH €HTi3y Ke3eHIepi HaKThl MbICalgapMeH
cunarrairal [6]. Ocwl xkoHe Oacka &a KYMBICTap aifHaJaMbI3la HE OOJBIN KAaTKAHBIH TYCIHY XOHE 1€,
KapaHTHMHHEH KeHiHT1 0oJalakTa OKbITY 9/1iCTEMECIHIH O/IaH opi JaMbITY KOJIbIH 00JIKay YIIIiH MaHbBI3IbI.

Anaiina, maHAeMHs OSKarmalbIHIA JKOFapbl MeKTenTe (M3WKAHBI OKBITY OMICTEMECiHIH HaKThI
Mocenenepine apHalFaH FhUIBIMU JKapUsUIaHBIMIAP aHBIKTAJFaH JKOK. KallbIKTaH OKBITYIbl YHBIMIACTHIPY,
CTYACHTTEpIiH OiniMiH OakpLiay, HAKTHl yaKbIT PEeXHMiHAE Kepi OaliaHbIC, 3epTXaHANBIK TIHKiprOenep
KYPTi3y, Tarbl Jla COJ CHSIKTHI 0acKa Nla KemNTereH Macenenep memryni KaxeT ereni. CoHpaii-ak, Kas3ipri
yaKbITKa JeWiH FBUIBIMU oneOHeTTeple KaHa >Karjailiapna ToKipuOemiK-dKCIIEPUMEHTTIK KYMBICTapIbl
KYPri3yIiH CHIaTTamMajiapbl jKOK. Mpicanbl, Oenrim Oip OeniMal HeMece TaKbIPBINTHI 3epTTEyae IPTYpIi
OHJIAWH TaKTaNapabl KOJNJAHYIBIH THIMJIUTICIH CANBICTBIPY YIIIH OKBITYIIBI «HOIJICH», «CHIHAKTAP MCEH
KaTeJiKTep» ofiCiMEH JKoHE TOKIPHOETK >KYMBICTBIH Ma3MYHBIH, Kypainap MEH JIHarHOCTHUKAJBIK
KypaJiZiapbl jkacaybl Kepek. backamia aiiTkaHna, »KOFapbl MEKTEN MYFalliMIepi (DU3MKaHbI KAlIbIKTHIKTAH
OKBITY JKaFrJlalbIH/a YaKbIT CYPaHbICTApPbIHA COMKEC dICTEMEINIK KYHEeHI KYpy/a, COHIali-aK OHBIH THIMIITIK
JIOPEIKECIH aHBIKTAY/Ia Al TapIBbIKTall KHBIHBIKTApFa T OO IbI.

Makana aBTOpiaphl KONTEIeH XKbULIAP OOWbl FHUIBIMH-JJICHAMAJIBIK JKOHE FBUIBIMHU-9JIICTEMEIIIK
JeHreiae OuTiM OepyaiH opTYypil camanapbl YIIH (U3UKAHBI OKBITYIBIH 9JICTEMEINIK XKyHenepiH a3ipiey
JKOHE CBIHAKTaH OTKi3y, COHAal-aK OJIapAbIH THIMILIINT MEH MOJEpHHU3AIMsACHIH Oarajay MacelelepiH
3epTTen Kenemi. Toxipube MEH >KYMBIC €peKIIENiriHe opai, FBUIBIMHU JKOHE KOJIaHOANbl 3epTTeyiep/i
OpBIHJIAY, OPTYPJi JMArHOCTUKAJIBIK OJICTEp MEH MpoueAypalapibl KOJNJIaHYy IaHJIEMUS JKOHE KEHiHTI
KapaHTUH]IIK MICKTeyJep KaraaiblHaa )KOFapbl MEKTEI CTYACHTTEpiHE (QU3UKAHBI OKBITYAAFbl O/IICTEMENIK
JKOCTAP/BIH MOCEIENICPiH Kallbl aHBIKTAyFa MYMKIiHIIK Oepai. ATam alTKaHIa, KalIbIKTBIKTAH OKBITY
XKarjalblHAa (U3UKAHBI OKBITYIBIH YaKBIT CYpaHbICHIHA jKayan OepeTiH oJicHaManbIK Oarjapiapbl MeH
FBUIBIMHU-9/IICTEMEJIIK HEeT13/1epl HaKThLTaHOaFaH.

bi3 eTKi3UIreH 3epTTey/AiH TOJBIKTBIFBIH JKOHE asSKTANFaHBIH Talal eTHecTeH, Ma3MYHbl MCEH
HOoTIKeNepiH Oepemi3. KapaHTHHAIK mIeKTeynep jKarmalblHIAa MYMKIH OOJIATBIH JKOFaphl MEKTEITe
(u3MKaHBI OKBITYABIH OapIbIK TYPJIEPiH (CaHIBIK, apaiac, OHJIalH, oIaiiH KoHe T.0.) BIHFAHIIBI OOy YIIiH
«KAIIBIKTBIKTAH OKBITY» JICT aTAaThIH KaJIIbI KAJITbl TSPMHUH/I KOJIIAHAMBI3.

3epmmey adicnamacul

JKyMbicTa MBIHa 3epTTey 9JicTepl KOJNJAHBULABI: FHUIBIMH OJICOMETTEpHl Tajjiay, IeJarorHKalbiK
ToxipuOeHi 3epTTey, Ooikay, Kyieney, Oalikay, cayaaHama, IeIarorMKajblK SKCIIEPUMEHT, capanTaMalibiK
Oaranay aJici.

DKCIEpUMEHT KAIIBIKTBIKTAH OKBITY JKaFIaibIHIa JKYPTi3UITeHIIKTEH JKOHE IMeIarOrvKajblK FhUTbIMIA
TajjayablH OyJI TYPIHIH 9IiCHAMAaNbIK Heri3gepi ic Jky3iHie OoJIMaraHIBIKTaH, aBTOPJIAP SKCIEPUMEHT
KYPri3ylliH *oHE OHBIH HOTIDKENEpiH OaralayAblH ©31HIIK jKyHeciH X acaipl. DKCIEPUMEHTTIK 3epTTey
TEXHUKANBIK OarbITTarbl OIpiHIII Kypc CTYICHTTEpIHIH apachblHOa >XYprisingi. Meican peTiHe, *KaJibl
¢du3nKa KypchiHaH «SIaponblk GU3NKa» TaKBIPHIOB! KOJIaHBIIJIBL.

ABTOPIIBIK 9licTeMe THIMIUTITIHIH KPUTEPUIAIEPI MEH KOpCeTKiIuTepi Kenecineil 00bL:

1) oKy ic-opeKeTiHiH HaKThl HOTHXKEIIEpi, aTall alTKaH/a, SAPOIBIK (DM3MKAHBIH HET13Ti 3aHAapbIH 01Ty
JKOHE TYCiIHY, COHAai-aK, (pU3MKANBIK >Karaalapl Tajifay >KOHE SAPOJBIK (PU3MKAHBIH HETI3rl 3aHJaapbiH
KOJIJaHy, HAaKTHl YaKbIT PEeXHMIHJC OTKI3UIETIH CTaHAapTThI jkazdamia 0akpuiay >KYMBICHI MEH OHIIAIH-
TECTiJIeY apKbUIbl OaraiaH/bl;
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MaHaemus xxafFganbiHOA XKOFapbl MeKTenTe. ..

2) capanTamaislK Oaranay 9[iCiHIH KOMETIMEH JILEHIeH SIIPOJIBIK (PH3HMKa CalachlHAAFbl aKIapaTThl
1371y JKOHE JKMHAY YIIiH aKIMapaTThIK TEXHOIOTHSIIAPABI, MepP3iM/Ii OaChEUTBIMIAPIBEI JKoHE O0acka /1a Ke3aepai
naiganany JAeHrei;

3) HaKTHI yaKbIT pexuMiHze OiniM Oepy 9IiCiMEH CTYACHTTIH ydKIeMeci MeH KaHaraTTaHy JJpeKeci,
@3/IiriHeH OUTIM ayFa jXKoHE ©3 JKYMBICHIH OJJaH dpi TY3eTyre JereH BIKbUIACHI OHJIaH-CayaTHaMaCHIHBIH
KeMeriMeH OaraiaHa/Ipl.

CoHbBIMEH, 3aMaHay! FBUIBIMU-9IICTEMEITIK 9JIcOMeTTep i aKmapaTThIK 371y JKOHE Tajay HOTHKECIHIe
(20202021 »xok.) maHAEMHS JKargaibIHIa JKOFApbl MEKTENTe (PM3MKAaHBI OKBITYIBIH OMiCTEMENiK XKykeci
o3ipieHOereHiH KopceTeni. Makamamarsl 9ICTEMENIK KYHe — MakKcaTTap MEH MIHACTTEePAiH, TOCUIACPIiH,
HOTIDKETIepiH, Ma3MYHHBIH, KBI3MET MPUHIMIITEPIHIH, 9iCTEP/IiH, OKBITY HBICAHIAPhl MEH KYpaIapbIHBIH
e3apa OaiytaHbICHl Jen TyciHaipiieni. KaHa omicTeMenik XyHeHi a3ipiey anablHIa FhUIBIMHU-9/1iCHAMAIIBIK
YKOHE FBRUIBIMHU-9ICTEMENIIK HeTi3/epl aabH-aja d3ipieHyi Tiic. MyHBI op MyFajiM acail amManapl, Oipak
op (hM3WK FBEUIBIMH TOCUIAI COTTI KoJimaHa anaapl. Gu3nKazga OChIHIAN FRUTBIMH TOCiIAepAiH OipkaTapsl Oap.
Mpicabl, CHHEPIeTHKANBIK, JKYHCNK JKOHE JUAJCKTHKAIBIK OICTep OJapAblH  Oipiiri MeH
KaWIIBUTBIKTAPBIH/A YIIKEH MEepPCIIeKTUBATIAP allaIbl.

®u3nKaHbI MPOIIECC PETIHAE OKBITY KoNTereH (PakTopIap/IbIH SCEPiHEeH OONATHIH alllbIK, CHI3BIKTHI €MeC
JKOHE JNMHAMUKAIBIK JKYHe OOJIBIN TaObUIaabl. MbICAsbl, OKBITY 9JIICTEMECI JUIAKTUKAHBIH KIACCHUKAIIBIK
3aHJapbiHA HETi3eNnreH. byl KepHEKiIK, KOJDKETIMALIIK, CBI3BIKTHIK, MYFaJIIMHIH YCTaHBIMBIHBIH O€IIENi,
OimiM, OLMIK JKOHE MJaFdpl, COHIAN-aK KY3BIPETTUIIK TYPIHAE OKBITY HOTIDKEIEpiH OOCTYPl YCHIHY
npuHImnTepi. KallbKTaH OKBITY >KarmalblHAa OyJl MPHUHIUMNTED MaHBI3bUIBIFBIH KOFAITHAIbl. bipak
Oacka na xe3kapactap 6ap. Ou3uKaHbI OKBITY dicTeMeci Ka3ipri 3aMaHHBIH ChIH-KaTepliepiHe jkayar Oepirl,
YHEMI e3repiIr, )KaHapbIT, TYPJCHIN OTHIPYHI KepeK. MyHaai xarainapa CblHH Oiay, CTaHAApTTHl eMec
TOCLI, MIBIFAPMAIIBIIBIK, UKEMIUTIK KATbINTAca(bl. BYJl KACHETTep KAIIBIKTHIKTAH OKBITY JKarJaibIlHIa eTe
MaHBI3/Ibl, MBICAJIbI, CAHJBIK TMTHCHAHBIH MAaHBI3IBLUIBIFBIH TYCiHYyl. COHBIMEH, (U3MKAHBI OKBITY/IbIH
JaMBIFaH OJIICTEMENIK JKyHeci OChl X oHE 0acka TajanTapbsl KaHAFaTTaHIBIPYBl KepeK. AJrOpUTMIED,
CTaHIapTTap, )Kocmapiaap MeH 0akplIay OKBITYIBIH Ke3 KEITeH TYPIHAE ©3€KTUIIriH KOFaITIalbl, OUTKEH]
oJIap OKBITYJIbIH 9/IiCTEMEITIK KYHECIH KYphUIBIMAAIFaH Kyire kenripeni. [leqarorukainbik SKCIIEpUMEHTTED
JIe KaxeT, OipaK OKBITYIBIH JKaHa dJiCTepl MEH TACUIZEpi, COHBIH IIIH/E OHJIAHH OHIMICP MEH HUMPIIBIK
TEXHOJIOTHSIIAPbI OCTICeH/Il JKOHE JKETEe OWIACTBIPBIIFAH, TEJarorHKaliblK TYPFBIIAH HETI3[EeNTeH EHIi3y
KYWEHI opIaiibIM TYpPaKCHI3IBIK MEeH Aamyfa okenMeiini. COHABIKTAH KAIIBIKTHIKTaH OKBITY JKaFaaibIHIa
(M3MKaHBI OKBITYJIBIH JKaHA JMICTEMENIIK JKYHECIH a3ipiieyre *KyHWemK-CHHEPTeTUKAIBIK TICUII KOJIJIaHy
Ka)KeT, OUTKEHI OJl ©3i1H-631 YHWBIMIACTBIPY TYPFBICBIHAH JKYHelepai Tanmay omici Ooybim TaObuIambl [7].
WHTepakTHBTI OKBITYJBIH ONiCHAMANBIK HETI3iH KYpPaWHThIH HANTEKTHKAIBIK TOCLTI OCHl KOPCETiNTreH
TOCUIZICP/IiH ©3apa 9cepiH KyuieiTeai. ATanFaH FeUIBIMHU Tocuigep omOeban OosFaHbIMEH, OJlap ajFaiml peT
(M3MKaHBl KAIIBIKTBIKTAH OKBITYIBIH OJICTEMENIK KYHWECIH »acay YIINiH KOJJaHbUIadsl. by Kazipri
3epTTEY/IiH FHUIBIMU JKAHAITBIFBIH KOPCETE .

OpicTeMeNiK KYHeHIH JaMybl KilIiripiM acepiieplieH KYyHeHl YHBIMIAacThIPY/IbIH KaHa JCHTeHIIepiHiH
naiina OonybIHA 9KeNeTiH OMpypKalMAIbIK KYHiIep apKbpUibl xKypendi. MasmyHbl OoiibiHIna OudypKaius
JeTeHiMI3 OyJ1 €H MaHBI3[bl aKMapaTThIH JaMybl MEH KOJIJaHBUTYbIHA HETI3JIeNTeH TaHuay. bimim Oepy,
TopOMeNiK, aKmapaTThIK XoHE 0acKa Jla KypaylibliapblH HapaMeTpiepiHiH e3repyl ce3ci3 KYHeHiH e3iHe
carajbl esrepicrepre akeneni. JKyiiere eH Tuimi acep Oudypkarms HYKTeciHie OONaThIHIBIKTaH, OHBI KYPY,
OenceHaipy oHe OipblHFall >KOHE YHEMi e3repill OTHIPaThIH «CTYIEHT-OKBITYIIBI-ITUPPIBIK OpTay»
XKYHeciHe pe30HaHCKa KOJ JKETKi3y KakeT. byl peTre oceprecy Ke3 KelreH skarfaiima Ourim Oepy
MPOLIECIHEe KATBICYIIBUTAPABIH KYHiHE COMKeC Keyi KepeK eKeHiH Olly jkoHe eckepy MaHbI3abl. backaiia
alTKaH/Aa, CTYJICHTTIH THICTI JalbIHIBIFBI, a1 OKBITYIIBIHBIH OIICHAMAIIBIK JKOHE HUQPIIBIK CayaTThLIBIFH,
UUQPABIK KY3bIPETTLNIr, KAIBIKTaH >KYMBIC icTey narapuiapbl 0oiybl kepek [8]. TwuiciHiie, a3ipiieHreH
ozicTeMeNiK KyHene ochlHAal OMpYypKaUMsIIBbIK KYHIepAiH KYpbUIyblHA BIKIAI €TETiH 3JeMEHTTEp OO0Iybl
kepek. Ojiap HEeFypJIbIM Ker 00Jica, COFYPJIbIM HAKThI JKOHE SPTYPJIi 00J1a/ibl, TanchpMaiapabiH Oerici3mir
MEH ©3repriluTiri COFYpibIM KeH Oosaapl. O3IMI3AIH >KYMBIC TXKipuOeMi3 MeH opinTecTepiMizaig
ToxipuOeci OmdyprauMsIIbIK >Karnaiapapl jkacayFa apHalraH Kypajjzap OeriMiHe MblHanmail omicrepmi
JKATKpI3yFa MYMKIHJIIK Oepi: 63 OeTiHIlIe Macesie KO JKOHE OHBI IICHTy apKblLIbl alllblIaThIH MTPOOIEMAITBIK
JKaraaiiap 9/ici, OHbIH IIIIHAE CTAHIAPTTHI €MEC, IIOHAPAIIBIK, SKCIIEPUMEHTTIK JKoHE T.0.: MapagoKCTapibl
alTyna, opTYpial TUNOTETi Mocesenepli IISNIyAiH €H OHTAWIbl HYCKaJapblH TaHJAyla iCKE achIphLIATHIH
aKIMapaTTHIK 13/I€Y 9JIiCl; «CTYACHT-OKBITYIIEI JKOHE T.0. COTTI TYpICHOIpYJIep YIIiH *XKaFaai KacalThIH OKY
AT TAPBIH KYPYAaFbl HHTEPAKTHBTHI 9ic [9].
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3epmmey namuoicenepi
Ilikipmanac

JKocmapapl mpakTHUKadbIK iCKe achlpyda XoHE HSKCHEPHMEHTTIK Tekcepyne Oenrim Oip Kamammap
*acannpl. EH anabIMeH, OKBITYJbIH Ke3-KelTeH TypiHaeri (u3nMKaHbl 3epTTeyAe MIEIIiTyl KepeK Macenenep
TangaHanpsl. JlaibIHABIK OaFbpIThIHA KapaMacTaH, HETi3rl MiHAEeTTepre MbIHAIAP XKaTaibl: FHUIBIMHU Oiaybl
KaJIBIITACTBIPY KOHE (PU3MKANBIK YFBIMAAPIBIH, 3aHAAPIBIH, TEOPHUIAPAbIH KOJIJAHbUTY IEKAPAChIH OYPbIC
TYCiHy; 3epTTey/iH OSKCIEPUMEHTTIK OJICTEPiHIH KOMETIMEH aJbIHFaH HOTWXKEICP/iH IIbIHANBIIBIK
Jopekecin Oaramail Oinmy; kociOM MiHAETTEpHi HICHIYAiH Heri3i peTiHAe (PU3MKANBIK ecenTepiAi MIelIyaiH
omicTepi MEH AaFApUIapBIH MEHTEPY JKaHE T.0.

Mpicainbl, xannbl (U3MKa KypCBIHBIH <«SIIpONBIK peakuusuiap» TakbIpblObl CTYIACHTTEPAE Kelecinel
OUTIMHIH KaJBINTaCybIH OOJDKAaWABI: SAPONBIK PEeakUHsuiap; aToM SAPOJIapbIHBIH PaJuOaKTHUBTI TYpIEHY;
SITPOJIBIK, BIABIPAY peaKUMsuIaphl; OONiHY/IIH Ti30eKTi peaKIHACH, SIPOJBIK PEaKTOp; CHHTE3 PEeaKIUsChI;
aTOM DJHEPTUACH Ke3[epiHiH mpobnemacbl. TakpIpeIITHI 3epaeney MiHmeTTepi Oimim  Oepyzeri
HOTHXKeJepiHe KopiHic Tabaapl: GU3UKAIBIK JKaFIaiael OlTy, TYCiHy, Tangay *oHE SAPOJIBIK (U3NKAHBIH
HET13r1 3aHJapblH KOJIJaHy; aKMapaTThl i3/Iey JKOHE JKUHAY VIINIH aKIapaTThIK TEXHOJOTHSIAPABI, MEP3iMIi
OachUTBIMIAP BT JKoHE 0acka Ja JepeKKe3nepli maiinaiany; o3 OeTiHIIe OUTiM airy JKoHE 63 KYMBICHIH TY3€Ty
xoue T.0. [10].

Con keszmeri (2019-2020 oKy >KbUIBIHBIH KOKTEMI1 CEMECTpiHIH OpTachl) (HU3MKAaHBI OKBITYABIH
omicTeMenik Kyheci ockl OimiM Oepy HOTHXKeNepiHe KOJ JKETKi3ylli KamMTaMachkl3 €Tyl Kepek emi. by
KaFJaiibl TEeKCcepy YIIIH aHBIKTAyIIbl JKCIIEPUMEHT >KYPTi3imi, ofaH OipiHII KypCTHIH 57 CTyHmeHTI
KATBICTBI, OJ1ap «SAponbIK GU3NKa» TaKBIPHIOBIH HETi3iHEH JOCTYPIIi OKBITY 9/IiCTEpiH — MOHOJIOT, KOPCETY,
JEMOHCTpAIHS JKoHE T.0. maijanana OTHIPHII, 3€PTTENI.

3epTTey Keneci omicTepli KOJMJaHa OTHIPHIN XKYPTi3iiai: OHIAalH cayalHaMa, HaKThl YaKbIT PEXUMIH/IE
OakplIay, CTYISHTTEPAIH >ka30alia KYMBICTApPbIH Taljay, OHJIAMH TECTiley, capanTaMallblK Oarasay.
Tectiiey xoHe jazbamia OakKbpUIdy >KYMBICHI YIIiH, NAWBIHIBIK OaFbIThIHA COHWKEC, >KOFaphl MEKTEIKE
apHanFaH (M3WKaHBIH JKaNIbl Kypchl OOWBIHINA AOCTYPJl akmaparT Ke3lepiHeH ajblHFaH MOTIHAEP,
OKYJBIKTap MEH TaliChlpMallap >XKMHAKTaphl NaiganaHeuiabpl. HoTmkeciHie MblHanail JepeKTep allbIHABL:
SIPOJIBIK (PM3MKAHBIH HETI3T1 3aHJapbiH OUTY OHE TYCIHY: )KOFaphl JIeHrel aHbIKTanMaraH, 33 % — opraia
neHred, TeMeH neHred — 67 %; QU3MKaiIbIK JKaFgaiabl Tajnay d>XoHE sIIPOJbIK (DU3WKaHBIH HETi3Ti
3aHJApbIH KOJJaHy — YKOFaphl JICHre aHblKTanMaraH, 19 % — oprama nexreid, 81 % — TemeH neHrei;
SIpONBIK (hr3MKa canachlHAAFbl aKMmapaTThl 13]ley JKOHE JKMHAY YIIIH aKNapaTThIK TEXHOJOTHUSIIAp/Ib,
Mep3iMi OachUTBIMIApAbI XKoHe 0acka Ja Ke3Jep/i MaimanaHy: jKOFaphl JIeHred aHpIkranMaras, 47 % —

oprama jaeHrei, 53 % — TeMeH JeHrel; CTYIEHTTIH OKy O/iCTEMECiHE YKAeMeci MEeH KaHaraTTaHy
JIOPEKEC], 63 KYMBICBIH OJ]aH 9pi ©3/iriHEH OLTIM alxyFa oHE TY3eTyre JIeTeH BIKBUIACHL: JKOFaphl JIeHre
aHbIKTanMaraH, 23 % — oprama aeHrei, 77 % — Temen geHredl. Ocbuiaiiliia, KaIIBIKTBIKTaH OKBITY

KarJaiiblHAa TOMEH «SIAponblK ¢u3nKa» TaKbIPHIOBIH 3EPTTEYMIH JOCTYpPJi oMicTeMeci IOHHIH OKY
OarmapiaMacelHa colikec OiLTiM Oepy HOTIXKeNepiH amy[bl KaMTaMachl3 €Te aJMaiiibl JereH KOPBITHIHIBI
anbiHAbl. TUICiHIE, KAIIBIKTHIKTAH OKBITY JKaFdalblHIa KaKETTI OuTiM Oepy HOTHXKEIEPIH alnyibl
KaMTaMachl3 €TETiH KaHa SJICTeMeNiK KYHeH] FhUIBIMU HETI3JIey, 93ipiiey *KoHE ChIHAKTaH OTKi3y MaKCaThl
KOUBLIIBI.

OjIicTeMeiK )KYHeHiH HeTi31H OKBITY/IbIH HHTEPAKTHUBTI 9JIiCTepl KYpaJlbl, OHBIH MOHI THAJIOTTHIK 63apa
ic-opeKeTTi YHUBIMAACTBIpYFa Kelin Tipeneai [S5]. Omicrepain OipiHi TOOBI OLTIM KWHAKTayAaH KOCIMTIK
KbI3METKe OarjapiaHyra Kellyai OekiTyre jkoHe MbICBIKTayFa OarbiTTaiFaH. OnapAblH apTHIKIIBUIBIKTAPHL:
CTYAICHTTEPIIIH ©3apa OpEeKeTTeCY HaFJbUIapblH JaMbITy, KY3BIPETTUIIK JEHTreliH apTTepy, Tajijay,
»ocrapiiay, ieniM Kaobuinay, Tanay, Oaranay, 6akpuiay, OUTIMII TepeH UTepy KoHE alTOPUTMIIEPIl KYpPY.
OpicrepiH eKiHIi TOObIHA CTYIEHTTEPIiH TaHBIMIBIK KaOieTiH AaMbITyFa, npoOieManapasl Talnjay sKoHe
nIenry ToXipuOeciH KeHeWTyre, mpoOseMaHbl HIenTyAiH Oacka HyCKalapblH OipyKakTbl eMec KaOblizayra
BIKIAJ €TETIH >KaFdaijapipl Tajmay oici Kipeal. OMICTepAiH VINHIN TOObBI — OYJI 3MOIMOHANIBI
KBICBUTYIBI aJIbIll TacTay[bl, CEHIM aTMoc(epachlH KYpyIbl, 3€HiHAl aybICTBIPYIbl, MaTepHaIIbl MYKHUSIT
UTepy.li, OKyAarbl SMOIMOHAIIBI JKOHE YTHIMABI TOCUIAI OipiKTipyAl KaMTamMachl3 €TETiH IUIJAKTHKAIBIK
OWBIH. OJICTEP/iH TOPTIHII TOOBI — HAKTHI YaKbITTaFbl MiKipTanac, OHBIH aWKbIH apTHIKIIBUIBIKTAPHI
CTYAICHTTEPIIIH TOKIpHOECiH, Kepi OalIaHBICTBI, TIKIPUOEHI, MOTUBAIMSHBI JXKOHE OLTIMII aybICTHIPYIHI,
COHBIMEH KaTap AUATEKTUKAIBIK OiIay/bl TaMBITYAbl KAMTH/IBI.
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Ocpunaiiiia, 9aicTeMeNiK KyheHiH OipiHII oHe 0acThl epeKUIENiri TUaTOIThIK, HHTEPAKTHBTI OKBITY
(hopManapsiH KOIIaHy, COHai-aK COHFBUTAPABIH POIIiH AOMEKTI Typ/ie apTThIPY OarbIThIHAA Maiiaa 0oIaThIH
BH3YQJIBl KOHE NEepeKci3 MOJAENBbAEpAl CHHTE3/ley JNenm arayra Oomansl. MyHmail KOpPBITBIHABI Keleci
(dakTiMEeH Herizaeneni: CTYACHT ©3iHiH Oijlay KYII-KIrepiHiH KOMETIMEH CypeTTep MEH MOJETbAepIi o3
Oerinme jxacaysl kepek. CoHmaii-ax, >KoFapblaa aTajiFaH HHTEPAKTHUBTI 9IICTePAiH KEMIITIKTepl 6ap eKeHiH
MOUBIHIAY KEPEeK, MBICAJbI, CTYACHTTEp CAHbIH HIEKTEY, MYFAIIMHIH JHAIOTTHl OacKapyFa NalbIHIBIFHI,
CTYACHTTEPIiH WMHTEJUIEKT JeHreii, TeXHUKaJIbIK Macenenep xoHe T.0. OCBIHBI €cKepe OTBIPHIN, OKBITY
oflicTEepiHIH OHTAWNbl YiHIeciMi MEH KypaMAacThIFbIH Ta0y MYMKIHZAITT KapacThIpbUIFaH. OJicTeMeNiK
KYWEHIH eKIHII epeKIIelNiri CTyACHTTIH TaHBIMABIK iC-0peKeTiH OacKapyAblH aBTOPHUTAPIBIK CTHIIIHEH Oac
TapTy, OKyFa JIeT€H BIHTaHBI apTTBIPATHIH SJicTepre (CEHAIPY >KOHE TYCIHAIpY oicTepi, OeNCcCeHmai TICi,
COHJIali-aK «JIepey 9peKeT eTy apKbUIbI TOXKIpuOe» omicTep TOOBI) Oaca Ha3ap ayaapysbl.

OKCHEPUMEHT HOTWKENIepi MEH TEOPHSUIBIK TaJAay[bl €CKepe OTHIPHIN, (DU3MKAHBI KAlIBIKTBHIKTAH
OKBITyFa apHAJIFaH >KaHa XYMBIC OKy OaFmapiamachl acauabl. «aporbIK (U3MKa» TaKbIPBIOB! OOMBIHIIA
FBUIBIMH O1TiIM KYPBUIBIMBIHBIH MHTEPAKTHBTI MOAENi, OelceHni yliectipme marepuan (KyHeneHIipijareH
TEOPHSUTBIK MAJIIMETTEP, aHBIKTaMaIbIK KeCTEeNep, TAKBIPHIIT OOHBIHIIA TTPOOJIEMATIBIK XKOHE IIBIFAPMAIIBLIBIK
TarceIpManap JKyieci xoHe T.0.), OelHedparmeHTTEp, Ti30EKTi SAPONBIK PEAKIHUSIHBIH KOMITHIOTEPIIK
MOJIECTIbICP] KoHE T.0. 93ipyieHAl koHE MananaHbUibl. CTYyIEHTTEPIH IIAaFbIH TONTAPAArbl JKYMBICHIHA
OaceIMBIK Oepimmi. OKBITYIbl YHBIMIACTHIPYABIH OYJI Typi CTYACHTTEpJi JMAJOTKAa KaThICyFa, KyHemi
OMIayabl JaMBITYFa, SAPOJIBIK (PU3MKA calachIHAAFbl AKMApaTThl i37€y JKOHE JKMHAY YIIH IHQPIBIK
TEXHOJIOTHSIIAPIBI, MEp3iMai OackIIBIMIApIb! XKoHE OacKa Aa Ke3nepli maiaanaHyFa bIHTanaHabpas! [10].
CTyIeHTTIH OKBITYIIBIMEH ©3IHJIK JKYMBICHI KE3IHAE CTYISHTTIH JYMBICBIH BIHTAJIAHABIPY JKOHE
KaHMAHABIPY, COHBIMEH KaTap TaKBIPHINITHIH HrepidyiH Oakpiay MYMKIHAIrTT maiima Oonmel. bakeiiay
MaTrepuaiapsl peTinae xazbama 0aKpUIay KYMBICH! KOHE AJIBIHFBI AKCIIEPUMEHTTE KOJIaHBUTIFaHFa YKCac
TECT TallChpMaliapbl d3ipJICHIM, KOIAaHBUIIBL. «SIapoIblK (r3KKa» TaKbIPHIOBIH 3ePTTEY/IiH XKaHa o/licTeMect
2020-2021 oKy >KbUIBIHBIH Ky3ri ceMecTpi, OipiHIN Kypc CTYOEHTTEpiHIH OKy TNpOILEciHe eHTi3ii.
OKCIEPUMEHTTIH KaJIBINTACTRIPYIIBl Ke3eHiHEe 53 CTyIOeHT KaThICThL. TepT amblK cabak eTKi3iimi.
DKCIEpUMEHT HOTHIKENEPiH Oaranay Ke3iHjae capamnibuIapabiH MiKipi ecKepii.

Hopic Oojamak MamaHAAPIbIH KY3bIPETTEPIH KaJbINTACTBIPYAbI, SIPONBIK (U3UKAHBIH HEri3ri
3aHJApbIH OlTy MEH TYCIHYiI €CKePEe OTBIPBII, TAKBIPHINTHI KYHEeT UTrepyli MakcaTr eTTi, al TIXipuOemik
cabaK (pU3MKAIBIK JKaFmalIpl Tanjgay >KOHE SAPONBIK (PM3MKAHBIH HETI3ri 3aHJapblH KOJJIaHy apKbUIBI
ToKipubere OarapiaHFaH KY3bIPEeTTEpl KalbINTACTBIPY ACHEKTiCiHAE TaKbIPBINTHI UTEpPyre OarbITTalIbl.
OKBITYBIH KOHE O3IHMIIK KYMBICTHIH OapiblK Ke3eHAEpiHAE aBTOPIBIK OimiM Oepy TEeXHOIOTHUSIapbIHBIH
aNeMeHTTepi (TaHBIMIBIK KeIeprijiep TEXHOJOTHSCHI, calayaTThl eMip CalThl TEXHOJOTHUSCHI, MOHAPAIIBIK
WHTETpalsi TEXHOJOTHSACHl XoHE T.0.) KOMAaHbUIABL [laTprOTH3MII, SKONOTHSUIBIK MOACHUETTI JKOHE
SKOJIOTHSUTBIK JKayaInKepIIUTKTI TopOueneyre epeKiie MoH Oepiii.

bi3niH oifpIMBI3IIA, SIICTEMEHIH €H MaHBI3/IBl Ke3eHI — OoJamak MaMaHHBIH JKYHell oiiay CTHIIiH
KaJIBINTaCTHIPY. MaMaHHBIH Oiyaysl Kyieni 0omysl kepek. O Ke3 KelareH MaceneHi 6acka Oi1iMMeH Kelice
OTBIPBITI IENTyi KepeK. byl MoceneHi miemyre moHapajiblK HHTETPaldsl TEXHOJIOTHSICHI KOMEKTECTi, OHBIH
MIHJETTI DIIEMEHTTepiHiH Oipi OimiMai >kyieney OombIn TaObUTAMBL. <«SIMPONBIK (H3UKA» TaKBIPHIOBI
OOMBIHIIA FRUTBIMH OLTIM KYPBUIBIMBI A9pic OapbICHIHAA YIII KE3€HHEH TYp.Ibl. bipiHini ke3eHae 3epTTeneTiH
TaKbIPBINTHIH 0acKa TaKbIPBINITAPMEH XoHE (U3UKa OenimMepiMeH MOHINIIIK OalnaHbIChl, eKIHII Ke3eH Ie
— TakbIPBINTHIH 0acka FhUIBIMAAPMEH OalIaHBICHI, YIIIHIII Ke3€HJEe — TaKbIPBIITHIH €HJl 3epTTeleTiH
apHaiibl moHAepMeH Oaitnanbicsl Oonabl. CTydeHTTepre aKnapar YChIHBULIbI, OHBI OKBII, TAJIAAI, COHKECIHIIe
3epPTTEJICTIH TaKbIPhINKA OalIaHbICTh (pHU3HMKa, FHUIBIM HEMece MoH OejIiMiH aTay kepek Oosubl. TemeHme
TEXHUKAIBIK MaMaHJABIKTap CTYACHTTEpIHEe apHajFaH Qu3nKa cabakTapblHAa KOJJAHBUIFaH MbICAIIAp
KEJTipiireH.

[oniwinix 6atinanvicmapobl Kaieinmacmulpy2a MyMKIHOIK bepeen mvlcanroap

SIMpoNbIK peaknusuiap/ia Macca, UMIYJBC, OYPBIINITHIK UMITYIBC (KIACCHKAIBIK MEXaHWKa) CaKTaly
3aHbpl OpBIHAANANbl. BONBIIMaHHBIH TYpPaKTBICKI MEH KOpIIaFaH OpTaHbIH TeMIepaTypachiH Oile OTBHIPHIM,
KBUTYy HEHTPOHBIHBIH KMHETHKAJIBIK SHEPrUsACHIH (MOJEKyJalblK (u3uka) taOyra Oomaiasl. DHEPrusHbIH
CaKTally 3aHblHa COMKEC SIPOJIBIK PEaKIMs HOTHXKECIHIE KaHIa >KbUTy OejiHeTiHiH TaOyra OoJaibl
(TepmonnHamuka). HelTpoHJapma diekTp 3apsabl JKOK, COHJABIKTaH SApOFa KYJOHHBIH CepIuTyiH
(anexkTpocTatuka) ce3iHOecTeH oHall eHeai. KBaHTTBIK ¢u3MKa SAPOHBI OeIIIeKTep »XyHeci peTiHae
KapacThIpaJIbl, OJapabIH SHEPTHICH TEK OCHI SAPOFa TOH OipKaTap KaTaH aHBIKTAIFAaH MOHAEPII KaObuimai
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anazapl (KBaHTTBIK (U3MKa). DJISKTPOHAApP, MO3UTPOHIADP, TaMMa-KBaHTTap, MPOTOHAAp, anb(da OemmexTepi
YHEMI FaphIIITaH xepre Tyceni (0emmexTep (pu3nuKkachl) xKoHe T.0.

Ionapanvix baiinanvicmaposl KaIblnmacmulpyea MyMKIHOIK b6epeeH mbicanoap

BackapbliMaiTBIH SAPOJIBIK PeakIusuiap KOpIaraH OpTaFa YIKEH 3USH KENTIpyl MyMKiH (PKOJIOTHS).
Beii0iT atom aypyablH KelOip TypiepiH eMaey >KoHe AWarHo3 KO0 YIIIiH KOJJaHBUIAAbl (MeTuIuHa).
XUMUSITBIK TalAayablH KeWoip TypliepiH paguoakTHBTI MpenapaTTapAblH (XUMHs) KOMETIMEH JXyprizyre
0onambl. ApXCONOTHSUIBIK Ka30a JKYMBICTaphl Ke3iHJEe TaObUFaH KaJIbIKTapblH JKachl pPaHOaKTHUBTI
BIIBIpAy 3aHBIH aHBIKTayFa KOMEKTeceli (apxeosiorus). DKOHOMHUKAJBIK €CENTeylep, CTaTUCTHUKAIIBIK
JEpeKTep/Ii ecernKke ay, OIOPKETTIK JKOCTapiiay aToM CTaHIHAJIAPBIH CATyIbIH OPBIHABUIBIFEIH aHBIKTayFa
KoMeKTecemi (AKOHOMHKA) JKOHE T.0.

Ibuapanvix baiinanvicmapovl KAIblNmacmulpyea MyMKiHOIK Oepemin Mblcanoap

Mammmna xacay TEXHOJIOTHSICHI — OYIT @HAIpicTIK OaFrmapiaMaza OenrijeHreH MoejIepae xKoHe Oenrimi
0ip Mep3iMae eH TOMEHTI KYHBI 0ap KaKeTTI camaibl MalldHAlapAbl OHIIPY Typaibl FBUIBIM. SIIpONBIK
(M3KKa aTOMJIBIK MallliHA JKacay TEXHOJIOTHSCHIH (MAlllMHA jKacay TeXHOJOTHSICHI) NaMBITYy HETI31 PeTiHJe
kaObuIAaHa bl JedopMalius, KeI3IbIpy, KYHAIPY, (DU3UKAIIBIK 3ePTTEY 9iCTEPi, METAIAP/IbIH, OHBIH iIIiH]IE
PaAMOAKTUBTI MeTaNIapIbIH (GUHNKAIBIK KacHeTTepl (MaTepruaNTaHy KoHEe METaAapAbl TEPMILUIBIK OHJIEY )
JKoHE T.0.

Ocpbunaiiina, IoHApaablK WHTETPALMSHBIH OSKYHENl Talnjaybl MEH TEXHOJIOTHUSACHI FBUIBIMH OLTIM
KYPBUIBIMBIHAA «SIOponbIK (M3HKa» TaKbIPBIOBIHBIH OpPHBIH aHBIKTayFa MYyMKiHAIK Oepmi. CoHpaii-ak,
TaKBIPHII OOMBIHIIIA OApIIBIK AYAUTOPHSIBIK cabaKTap MaHbI3Ibl Ke3eH — pedIIeKCHSIMEH asKTaJFaHbIH aTam
OTKCH JXOH. ABTOPJIBIK SICTEeMEHI KOJIJIaHy OaphIChIHIA CTYSHTTEp cabaKThIH MaKCaThIHA KOJI JKETKI3II Me,
cabak omap ymIiH maimanmsl Oongel Ma, OUTIMAEpIH €3 NeHCAyJIBIFBIH JKaKcapTy YIIIH MaijaiaHa Ma,
TaKBIPBIITHI 63 OETiHIIE opi Kapai 3epTTeyre KbI3BIFYIIBUIBIK IIeH BIKBUIAC Taima Oonasl Ma, OiTiM xKyiieci
OBITBIpAaHKB! OiTIMHEH TOpi JKaKChl JEreH TYCiHIK Makia Ooyipl Ma, KaHAal esrepictep OOJIbl KoHE T.0.
TypaJibl TiKipJepiMeH 0eicTi.

OKBITY Ke3€HI asKTalFaHHaH KEeWiH >KOFaphla CUIIATTAIFAaH MaTepuaiap MEH JIICTep Il Mai alaHbIIT
Oakpiiay xyprizurmi. Kemeci MomiMerTep aiblHABL: SAPOJBIK (M3MKAHBIH HETI3rl 3aHaapblH OUTy JKoHE
tyciny: 22 % — >xorapbl neHred, 78 % — opramia JeHred, TOMEH JICHI€H aHBIKTAIMAJIbl, (hU3UKAJIBIK
KaFJaiIbl Tannay JKoHe sIPOJIbIK (PH3MKaHBIH HETi3ri 3aHAapbhiH Konnany: 21 % — sxorapel neHredt, 79 %
— opTama JeHred, ToMeH JeHrell aHBIKTaaMalbl, SAPOIBIK (DM3MKA CallaChIHIAFBl aKMapaTThl i3/1ey KOHE
KMHAY YIIiH aKIapaTThIK TEXHOJOTHSIIAPBI, MeP3iM/Ii OachUTBIMAAP/bI JKoHE Oacka Jia Ke3lep/i naiaanany
neHreii: 65 % — sxorapsl AeHred, 35 % — oprama jgeHred, TOMEH JCHTeH aHBIKTaMaFaH; CTYJEHTTIiH
OKBITY SJ[ICTEMECIHE JIETeH yo)KJeMeci MEH KaHaFaTTaHy JI9peKeci, 03 KYMBICHIH OJaH opi 37iriHeH Oiyim
aJlyFa JKoHE Ty3eTyre JETeH BIKbUIACKL: JKOFapbl AcHreir — 23 %, opramia aeHreid — 77 %, TeMeH neHrei
aHBIKTaJIMaraH.

Kopvimuinowi

[Tangemust KarmaiblHAA ASCTYPIl OKBITY OJICTEMECIH KOJJIAHYABIH HAaKThl HOTWDKENIEpIH Taaay
OipiHIII Kypc CTyJEHTTepiHiH OiliMiHJe, iICKepIiriHe jKoHe KY3BIPETTUITIHC alTapibIKTai KeMIIUTiKTep
aHBIKTa/Ibl. KalIbIKTaH OKBITY peXXHMIHE KeIly KOFapbhl MEKTel (pHU3nKa MyFagiMIepi YIIiH Jie, CTyJeHTTEp
YILiH /e YIKEeH chiHaK Oospl. XKaHa xaraainap Gpu3nkaHbl OKBITYABIH KaHa 9/1iCTEMEIIK XKYHeciH a3ipieyi
Tanan erTi. AJIBIHFAH JKCHEPUMEHTTIK MOJIIMETTEepi CAaNBICTHIPMANbBI TaNJay 93IpJIeHTeH OMICTEMENiK
JKYHEHIH J9CTYpIIl 9[IICTEMEMEH CalbICThIpFaH/Ia THIMIIPEK €KEHIH J9JIeIe/Il oHe Oipkarap mMacesenepii
azaiityra MyMKiHAIK Oepeni. By axmicreme cTyneHTTEpre yiarepiM KepceTKiIuTepiH KaKcapTyFa, OKyFa JAereH
BIHTAChl MEH KaHAFATTAHYIIBUIBIFBIH aPTTHIPYFa MYMKIHJIK Oep/ii. OJicTeMelik )KyHeHiH 0acka dJieMeHTTepi
Jle — Kipic, aFbIMJIaFbl XOHE KOPBITHIHABI OaKbliay TarchlpMajapblHAH JYXOHE OHBI JKY3ere achIpYbIH
¢dopmanapel MEH KypajjapblHaH Oactam, ¢u3uKaHel Oenrimi  OGlp CTyOeHTTIH MyJaelepiMeH
OaliIaHBICTBIPATHIH KOJaHOAIBI CUIIATTAFbl HesUIapFa JeiiH COTTi ChIHaNABL. lnecne mMaTepuanaap makeri
KacaJpl, CaHJIBIK YJecTipMe MaTephall JalbIHIAIIbI, POOJIEMAIIBIK JKaFIaiinap MeH KelcTep TaHIlaIIbl,
TaKbIPBINTHIK XKOHE HMHTETpallMsUIaHFaH TalChlpManap JKyiesepi »Kacanisl, aBTOPJBIK KYKBIKTap aJIBIHIBI
KOHE DIICKTPOHIBI KiTanTap MEH BUPTYaJAbl MPaKTHKAJIBIK KYMBICTAp OKY NPOLECiHE eHTi3inai. OpHHE,
KAKChI HOTHXKeJIep aJIbIHbI, OipaK o3ipJIeHreH 9{ICTEMEIIK KYHEeH1 )KeTUIIipy OOMBIHINA )KYMBICTHI TOKTATy
Typalibl alTIIaliMbI3. AUTBIUTFaH MAceNeNep i 63eKTiIIr, TYyTacTall aFanja, OuTiM Oepy KyHeciH KaHFBIPTY
KaxerTinirimeH, Kazakcran PecrryOnnkachIHBIH JaMybIHA jKOHE O3BIK QJIEMJIK TaXipuOere coiikec MamMaHaap
JaspIiay camachlH KETUIIIPY TamaObIMEH TYCIHIIpiIe .
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HexoTopble Bonpochbl 00y4eHus (pu3uke B BbICHIEH HIKOJI€E
B YCJIOBHUSIX AHAEMHHU U IIyTH ee peleHust

B macrosmee Bpemsi TpeOyeTcss aKTHBH3ALUs HAYIHOW NEATEIHHOCTH IearoroB-HCCIEAOBaTeNe MO BHe-
JpeHuio B o0ydeHne (H3HUKe CTyACHTOB HOBBIX METOMOB M T€XHOJIOTHI yIalneHHOTo o0ydeHus. Pe3ymbTars
MH()OPMAIIMOHHOTO TTOMCKAa M aHAJIHW3 COBPEMEHHOI HayYHO-METOIMYECKOH JIMTepaTypsl MOKa3bIBAIOT, UTO
METOJMIecKasi CcTeMa oOydeHHs (u3uke B BBHICIICH IMIKOJE B YCIOBHAX MaHAEMHM He pa3pabotaHa. Ilox
METOJMIECKOH CHCTEeMOH B TaHHOH CTaThe MOHMMAETCS B3aMMOCBSA3b 1€ U 3aJad, OAXO0/0B, PE3yJIbTaTOB,
COZIepKaHUsI, IPUHIUIIOB JEATeIbHOCTH, METOJIOB U PHEMOB, GopM ¥ cpeacTB oOydeHus. B ncciaenoBanuu
OBLIM HCIIONb30BAHBI aHAJIM3 HAYYHOU JIMTEPaTypHl, JOKYMEHTOB B chepe BrIcIIero oOpa3oBaHus, H3ydeHHE
MeJarornueckoro OIbITa, IMPOTHO3UPOBAHUE, CUCTEMaTH3allvsl, HaOJI0IeHNe, aHKeTHPOBaHUE, Melarornde-
CKUI 9KCIIEpUMEHT, METO/[] 3KCIepTHOI! oneHku. [1o pe3ynpraTaM ucciaeoBaHUS CAENAHO 3aKIFOUEHHE O TOM,
YTO aBTOPCKasi METOAMKA U3yUESHUS TeMBI «SIiepHbIe peakumy, Kak 9acTh METOIWIECKON CHCTEMBI YAaIeH-
HOrO O0Oy4deHHs (U3NKe CTYAEHTOB BBICIIEH KOG, B OONBIIEH CTENEeHH, UYeM TpPaAWIMOHHAS,
CIIoco0CTBOBAJIA TIOMYYEHHUIO OJKHIAEMBIX 00pa30BaTENbHBIX PE3YNbTATOB B YCIOBHAX YAAIEHHOTO 00yde-
HUA. Y CIIEITHO anpoOHpOBaHbI SJIEMEHTHI METOANIeCKON cucTeMbl. CO3/1aHbI TAKETHI COMPOBOXKAAIONINX Ma-
TEpUaJIOB, U3rOTOBJIEH HU(POBON pa3faTOUHBIH MaTepHal, MoJo0paHbl HPOOIEMHbIE CHTYalluu U Keichl U
T. . AKTYaJbHOCTb 3asBJICHHBIX 3371a4, B IIEIOM, OOBSICHSIETCS HEOOXOIUMOCTHIO MOACPHU3ALNH CHCTEMBI
obpa3oBaHusi, TpeOOBaHHEM COBEPILICHCTBOBAHMS Ka4deCTBa IMOATOTOBKH CIICIMAINCTOB B COOTBETCTBHH C
pasButueM Pecny0Oiuku KazaxcTan v mporpecCUBHBIM MUPOBBIM OIBITOM.

Kniouesvie cnosa: merogmdeckas CHUCTEMaA, IIPETOJaBaHuC (bl/ISI/IKI/I, JUCTAHIIMOHHOC 06y‘IeHI/Ie, BhICIIasA
HIKoJIa, METOA0JIOI s, MEXKIIPEAMETHBIC CBA3H, HpOGJ’IeMHLIe CUTYyalluu, CUCTEMaA 06p2130BaHI/ISI.

Zh.M. Bitibayeva, E.V. Ponomarenko

Some issues of teaching physics in higher education
in the context of a pandemic and ways to solve it

Currently, it is necessary to intensify the scientific activity of teachers-researchers to introduce new methods
and technologies of remote learning into the teaching of physics to students. The results of the information
search and the analysis of modern scientific and methodological literature show that the methodological sys-
tem of teaching physics in higher education in the context of the pandemic is not developed. The methodolog-
ical system in this article is understood as the relationship between goals and objectives, approaches, results,
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content, principles of activity, methods and techniques, forms and means of teaching. The analysis of scien-
tific literature, documents in the field of higher education, the study of pedagogical experience, forecasting,
systematization, observation, questioning, pedagogical experiment, the method of expert evaluation were ap-
plied in the study. According to the results of the study, it was concluded that the author's method of studying
the topic «Nuclear reactions» as a part of the methodological system of remote physics training for high
school students contributes more than the traditional one to obtaining the expected educational results in re-
mote learning. The elements of the methodological system were successfully tested. Packages of accompany-
ing materials were created, a digital handout was made, problem situations and cases were selected, etc. The
relevance of the stated tasks is generally explained by the need to modernize the education system, the re-
quirement to improve the quality of training in accordance with the development of the Republic of Kazakh-
stan and progressive world experience.

Keywords: methodological system, physics teaching, distance learning, higher school, methodology, inter-
subject relations, problem situations, the education system.
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Comparison of Russian and Kazakhstan proctoring systems

The article analyzes the problems faced by teachers in the context of the forced transition to distance learning
in connection with the COVID-19 pandemic, when interaction with students was carried out only using
information technologies. There are problems of organizing and conducting exams in remote access: the
difficulties of identifying students, the use of proctoring technologies. The main problem of distance learning
is objective assessment of knowledge. Online proctoring systems are one way to discourage student academic
fraud. The article discusses the possibilities and problems of using the online proctoring system for online
knowledge control. The possibility and feasibility of using proctoring technology in remote monitoring of the
progress of university students, as a tool for personal identification are analyzed. Varieties of the proctoring
procedure, classification of technologies based on the products of ProctorEdu, Examus, Oqylyq, Aero, Oes
are considered, as well as the advantages and disadvantages of the proctoring system. The article notes that
the Kazakhstani proctoring systems Oqylyq, Aero, Oes are not inferior to the Russian proctoring systems
ProctorEdu, Examus. On the basis of the analysis of proctoring systems, the validity of its application was
confirmed from the point of view of efficiency in terms of such indicators as the reliability of identity
verification, reduction of time and material costs.

Keywords: proctoring, auto-proctoring, proctor, knowledge control, distance learning, online exams, bio-
metric identification, machine learning.

Introduction

Until recently, concepts such as distance learning, correspondence learning, open learning, etc., were
practically not divided. However, at present, distance learning (DL) has proven its importance and relevance.
The educational community recognizes that distance learning has good prospects associated with the imple-
mentation of learning throughout life [1].

In addition, it is important to note that DL is fundamentally different from traditional education because
it creates a new educational information environment, where a student knows exactly what kind of
knowledge, skills and abilities he needs. It can also be considered that a distinctive feature of DL is provid-
ing the opportunity to get the required knowledge themselves, using developed information resources (data-
bases and knowledge, computer, including multimedia, training and monitoring systems, video and audio
recordings, electronic libraries, as well as traditional textbooks and teaching aids) [2].

Distance learning is a new form of education, different from the usual forms of full-time or part-time
education. It supposes other means, methods, organizational forms of teaching, different form of interaction
between the teacher and students, students to each other. At the same time, like any training system, it has
the same components: goals, content, also largely determined by the current programs for a specific type of
educational institution, methods, organizational forms, teaching aids. Also, it can and should go beyond basic
education, including additional education and everything related with it. Thus, on the one hand, distance
learning should be considered in the general education system, and certainly in the system of lifelong
education, thereby providing not just a certain system, but the continuity of its individual nodes. On the other
hand, it is necessary to distinguish distance learning as a system and as a process. In other words, it is
necessary to envisage and theoretically comprehend the stage of pedagogical design of this activity, its
content and pedagogical (in terms of pedagogical technologies, methods, forms of education) components.
The creation of electronic courses, electronic textbooks, complexes of teaching aids, the development of
pedagogical technologies for organizing the learning process using networks — all these are the issues of the
pedagogical design stage. That is why, a certain stage of preparatory work is required, which provides
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theoretical comprehension of a new form of education and training. The development of distance learning
courses is a more laborious task, even than the creation of a new textbook or teaching aid, since in this case,
a detailed study of the actions of the teacher and students in the new information-subject environment is
necessary.

Distance learning forms have appeared for a long time, but the surge in their popularity was due to the
regime of self-isolation. Although educational tasks were implemented more or less quickly, the remote
control of knowledge still raises many questions — from the security of personal data to a huge number of
opportunities to violate the knowledge testing procedure. Specialized proctoring systems help to solve this
problem [3].

Experimental

Distance education allows to acquire knowledge at a convenient time with minimal costs, but to
confirm them, to obtain diplomas and certificates, certification is needed. Proctoring provides the
certification, allowing online exams to be conducted without the participation of an examiner (proctor),
automatically calculating the degree of confidence in the results [4].

For the first time, the American company Proctor U began observing students in 2008: the proctor
followed the students through webcams. Then, they began to check the integrity of the students after the
exams, watching videos to find violations, but this method still involved a human factor, and the verification
was still carried out by a person. Currently, the following foreign services provide proctoring services:
Kryterion Inc., ProctorU, Tegrity, Respondus, B Virtual, Software Secure, ProctorCam and Loyalist Exam
Services, there are also Russian services Examus, the Proctor Edu system, etc. The services of these proctor-
ing providers are used by more than 1,000 educational institutions in 129 countries [5].

The term «proctoring» is derived from the English. «Proctor» is a person who monitors the course of
the exam at the university. Proctoring is a procedure for monitoring and controlling remote testing: testing,
task completion [6].

Results and Discussion

Nowadays, Russian educational organizations mostly use ProctorEdu and Examus proctoring systems.
The Examus project was created and launched in February 2015, and in August, the program was used in test
mode at the first entrance exams at the Ural Federal University. In October of the same year, the project re-
ceived a grant from the Innovation Promotion Fund. These funds were used to improve the first version of
the system. To conduct exams, universities such as the Higher School of Economics, RANEPA, St. Peters-
burg State University have chosen «Examusy. Proctoring will help to objectively assess the knowledge of
employees and exclude any attempts of fraud [7].

Initially, the ProctorEdu proctoring system was designed to provide online test control in recruiting or
appraisal situations, solving the problem of personal identity, cheating, etc. The credibility of the results is
achieved through facial recognition throughout the session and intelligent analysis of behavior during testing.
The proctoring system supports two main proctoring options and their combination.

Auto-proctoring is automatic observation and confirmation of identity, the assessment of trust is set by
the system automatically. «Live» proctoring needs the presence of an observer during the exam, interaction
with the participant, the conclusion is presented by the proctor [8].

System features:

1. automatic assessment of test results and biometric identity verification;

2. support proctoring work on Android and 10S mobile devices;

3. seamless integration with the testing system, it works in a browser and does not require the installa-
tion of any extensions, plugins and third-party software;

4. communication with the proctor via video and audio communication, chat;

5. connection of an additional mobile camera for better viewing;

6. minimum network requirements — 128 Kbps (50 MB / h);

7. automatic recovery after communication breaks[9].;

8. integration with the testing system of the company or educational organization, for example, with the
StartExam, Stepik and Moodle platforms.

Relevant proctoring assessments that can be trusted by users: trust assessment with details of violations,
biometric verification, video protocol, PDF-report, uploading results via APl and in the form of tables [10].
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The license for this product is not permanent and therefore, the price may increase annually. The
ProctorEdu proctoring system is too expensive.

Examus is an online proctoring service. Automatic algorithms identify the student's behavior and ana-
lyze his behavior in terms of threats to violate the norms of the exam, and report the results of the test to the
proctor, that is the person who controls and adjusts the operation of the automation. User identification is
based on face recognition algorithms. The image received from the student's webcam is compared by the
system with one of the reference images or their combinations. The proctor then makes a visual comparison.

Benefits of the «Examusy service:

1. the complex use of several identification methods allows achieving 99.9 % accuracy;

2. receiving by the client in a convenient form the entire set of materials recorded during the exam: vid-
eo, screenshots, chat log with the proctor. The built-in scoring system automatically calculates the probabil-
ity of passing the exam fairly;

3. the presence of a flexible API allows to quickly integrate proctoring with any LMS;

4. in interaction proctors with the students will be exactly according to instructions for the particular ex-
am;

5. precise identification system and constant monitoring of student behavior by proctors leave no
chance for frauds;

6. convenient system of viewing the archive and reporting allows clients to conduct a comprehensive
analysis of student’s behavior during exams [11].

Today, in Kazakhstan, 25 % of educational institutions use proctoring systems. There are a number of
domestic platforms serving Kazakhstan universities: Oqylyq, Oes, Aero. Despite the existing modern devel-
opments and technologies in this area, the problem of preventing falsification of test results remains not fully
resolved and the material resources of not all universities can afford to purchase or rent this product.

The Kazakhstan proctoring system «OES» allows to monitor the progress of the examinations. The sys-
tem, using artificial intelligence, automatically verifies the student and monitors violations from the begin-
ning to the end of the exam, then issues the information in the form of a detailed report. The system also rec-
ords the webcam, microphone and user screen content. All videos are stored on the server and can be viewed
at any time. 30 educational institutions of the Republic of Kazakhstan cooperate with the proctoring system
(Kazakh-American University, Turan University, KRU named after A. Baitursynov, KazGASA, South Ka-
zakhstan State Pedagogical University, Bolashak Academy, Eurasian Humanitarian Institute, Atyrau Engi-
neering Humanitarian Institute, Aktau Humanitarian and Technical University and etc.).

The Kazakh proctoring system «Aero» enables to conduct online exams with monitoring, quick analyt-
ics, and detailed reports. In the proctoring system «Aero», 10,000 students have passed exams at the same
time. More than 10 educational institutions of the Republic of Kazakhstan cooperate with the proctoring sys-
tem (KazNPU, Zerde Holding, Nazarbayev University, Akhmed Yasawi University, KarU, Astana Medical
University, etc.).

Kazakhstan proctoring system «Oqylyg» includes additional modules for automated proctoring and an-
ti-plagiarism. This allows to be performed according to the principle of «one windowy without switching to
third-party systems, which gives convenience to all users of the system (Kazakh National University named
after Al-Farabi, Republican School of Physics and Mathematics, Kazakh National Pedagogical University
named after Abai, Kazakh National Pedagogical University, etc.).

Table 1 provides an analysis of Russian and Kazakhstani proctoring systems according to some criteria.

Table 1

Features of Russian and Kazakhstani proctoring systems

Features of Proctoring systems Russian systems Kazakhstan systems
ProctorEdu Examus Oqylyq Aero Oes
1 2 3 4 5 6

Online proctor during the exam + - + + +
Seamless Internet + + + + +
Data encryption + + + + +
Proctor management + + + + +
Interaction with the student + + + + +
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Continuation of table 1
1 2 3 4 5 6

Prevent the proctor to view the
screen
Later video review of proctoring
Automatic proctoring
Sound levels
Real time data
Blocking
Identification
Webcam
Logs / records
Video storage
Time stamp incident
Incident logs
Program setting
Security solution levels
Permitted / specified additional
tools
Efficiency research - - - - -
Note — developed by the authors

+
+
+
+
+

+[+]"
e
ra
ra
T

[+ [+ [+ [+[+]"
[+ [+ [+[+[+]"
F [+ [+ [+[+[+]"
F+ [+ [+ [+[+]"

[+ [+ |+ [+ [+[+]"

+
+
1
1
1

In the auto-proctoring mode, the student goes through the verification stage. Then the system collects
data from his webcam, microphone, and computer screen (cursor movements, keystrokes on the keyboard)
and fixes violations. Adherence to predefined rules throughout the session will maximize the credibility of
the exam results.

Table 2 depicts a comparative analysis of Russian and Kazakhstan proctoring systems by the type of
blocking for violation.

Table 2
Features of blocking

Features of blocking Russian systems Kazakhstan systems

ProctorEdu Examus Oqylyq Aero Oes
Windows and Mac ++ ++ ++ ++ ++
Browser + + + + +
Prevent pressing browser control + + - - -
buttons
Ban on navigation + + - - +
Preventing concurrent tests + - - - -
Test output control + - - - ¥
Operating System / Computer + - - - -
Prevent Right-Clicking + + - - -
Hide the desktop taskbar + - - - -
Prevent copy / paste + + - - -
Prevent launching applications + + + + +

As can be seen from these two tables (Table 1, Table 2), the Russian proctoring systems Examus and
ProctorEdu outperform Kazakhstan proctoring systems (Oqylyq, Aero, Oes) in some indicators (locking the
operating system, preventing copying or pasting, etc.).

Domestic proctoring platforms are developed without sufficient research of the scientific and
methodological foundations for organizing control during exams in the context of distance learning;
psychological and pedagogical recommendations for organizing control during exams in distance learning
have not been developed. In addition, the following are not provided:

— substantiation of mathematical models, algorithms and hypotheses of artificial intelligence;
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— support for proctoring work on Android and iOS mobile devices;

—online monitoring of several participants at the same time for each proctor using API technology;

— blocking of parallel input;

— definition of the second monitor;

— biometric control (on the iris of the eye).

Students' reactions to such programs are different. While some Russian students are looking for ways to
circumvent the protection, Western students are protesting against the implementation of such systems. In
their opinion, the use of remote surveillance systems is tactless and unethical, and the systems themselves are
a dubious solution to the problem of online identification [12]. Nevertheless, many representatives of
educational institutions believe that only with the help of such applications, teachers can guarantee an
objective assessment of knowledge during online control. However, online surveillance systems do not
provide a 100 % guarantee. Students can find a number of ways to get around them, for example:

— use headphones that the webcam cannot see;

— start with the person who will pass the exam first and remember the questions;

— use the blind spot of the webcam, where you can position your smartphone, to which the assistant will
display answers.

The proctoring system is being developed based on artificial intelligence. Artificial intelligence is
trained to track all passing participants at once and «notices» a large number of details: whether there are
«extra» people in the frame, whether there are voices in the room, whether the student is trying to switch a
tab in the browser or turn on extraneous programs, how often he looks away from the monitor. Having regis-
tered suspicious actions, the system notifies the human proctor. It connects to a specific webcam and person-
ally monitors the student (Figure 1).

Focus detection

Browser
Full screen detec-
tion
Sound detection
Microphone
Voice Activity
Detection
Proctoring
program No face
Face detection
Multiple faces
Camera P
Face recognition
Continuous check
Handwriting
keyboard
Keyboard

Note. developed by the authors

Figure 1. The structure of the subsystem for automatic detection of dishonest behavior

Cepus «lMeparorvka». Ne 4(104)/2021 87



A.G. Shaushenova, Sh.E. Akhmetzhanova et al.

Artificial intelligence records during the exam:

— absence of the examinee's face in front of the camera;

—a stranger in front of the camera;

— an unknown person in front of the camera;

— conversation or noise;

— mute the microphone or low volume;

— new keyboard handwriting;

— the window with the exam page is not maximized to full screen;

— switch focus to another application or tab.

Despite all the advantages and convenience of proctoring, today, there are still those who are suspicious
of proctoring. For example, someone is embarrassed that the examiner is looking at them during the exam,
and this interferes with concentration. Furthermore, there is always the possibility that something will go
wrong: the Internet connection or the program is lost, or the proctor misinterprets the looking away — a way
to build thoughts, and not a desire to spy. In addition, the bandwidth of the Internet for streaming video plays
an important role, especially in remote small settlements, where remote technologies are especially relevant.
The complexity of organizing and conducting control in distance learning is the need for accurate
identification of the student's personality and assessment with details of the violation. The advantages and
disadvantages of online proctoring exams are shown in Table 3.

Table 3

Advantages and disadvantages of online proctoring exams

Advantages Disadvantages
— Saving money and time for organizing computer labs for |- Availability of a sufficiently fast and stable Internet
conducting exams, finding and training people who must channel (network connection speed 1 Mbit / s).
follow the process of passing the exams — automatic proc- |- The problem of leakage — we send a «pioneer» who
toring is a proven, scalable and easy-to-configure tool. The |clicks and remembers the answers and then passes them
number of examinees can be between one thousand and ten |on to someone (solved by the examiner by creating vari-
thousand people. ations of steps, an intense stream of questions, the an-
— Convenience of passing — the examinee can choose the  |swers to which are difficult to remember).
time at which it is convenient for him to pass the exam —
proctoring is available not only during working hours.
— One can take the exam from home in a comfortable envi-
ronment conducive to high exam results.
— Minimum equipment costs: everyone has a computer,
webcam and microphone or are very cheap.
— Lack of problems with the interest of local organizers in
the successful results of the examinees.
— Fast results: asynchronous proctoring allows you to filter
out only suspicious sessions, which can already be viewed
manually, and to confirm that the exam was passed honestly.

Conclusion

Due to the recent events related to the pandemic, the use of online proctoring systems in universities is a
necessity, caused by the requirements for an objective assessment of students' knowledge and compliance to
the conditions of quarantine. The need to use proctoring systems during the COVID-19 pandemic has be-
come a problem for the entire community. Universities have faced problems when it is necessary to fulfill
sanitary requirements and at the same time, ensure the quality of education through the control of the assimi-
lation of educational programs. A significant limitation of the use of such systems is its cost. Also, based on
the comparative analysis of the capabilities of Russian and domestic proctoring systems performed in this
study, it follows that the existing proctoring systems do not fully meet the requirements for ensuring the ob-
jectivity of knowledge assessment in the online mode.

Distance exams are a real way to define knowledge of students. According to order of the Ministry of
Education and Science of the Republic of Kazakhstan, it must be mastered by all universities in Kazakhstan.
The search for a solution to how to establish the proctoring process, on the contrary, is becoming increasing-
ly important today.
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Thus, although proctoring systems have appeared recently, such systems quickly became a popular ser-
vice since they provide the best protection today against cheating students during remote control of
knowledge. The Internet offers a sufficient number of services for organizing proctoring, at affordable prices.
Teachers have the opportunity to use remote monitoring systems when creating online courses, during test-
ing, for conducting exams and in other situations.
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A.I'. [Naymenona, III.E. Axmerxanosa, M.b. Onrapbaesa

Peceiisnik KoHe Ka3aKCTAHABIK NPOTOPUHI-KYHeJepiH CaNbICTBIPY

COVID-19 mnanpgemusicbiHa OalTaHBICTBI KANIBIKTHIKTAH OKBITY J>KaFdaliblHa KeIIyre MKOyp OoiFaH
OKBITYIIBIIAp MEH OiNiM anymibuiapra TeK aKHapaTThIK TEXHOJOTHsUIAp/bI Maiianana OTHIPHIN OaillaHbICKa
IIBIFYy JKY3ere achlpbUIAbl. Makanaia ochl Ke3eHAe OKBITYIIBLIap alfblHIAAa TyBIHIAFaH mHpoOiieManap
3epTTeireH. KalbIKTBIKTaH eMTHXaHAapAbl YHBIMAACTBIPY JKOHE OTKi3y Mpobiemanapbl atam eTiNfi; ojap:
OiTiM anmyIIBUIApABIH JKeKe 0achlH COMKeCTeHAIPYIiH KYPAEIIiri, TPOKTOPHHT-TEXHOJIOTHSIAp bl Makiaana-
Hy. KaIIbIKTBIKTaH OKBITYy Ke3iHzae OimiMIl oObeKTHBTI Oaramay Mmoceneci e3ekti Oomnbim Typ. OmHmaifH-
MPOKTOPHUHT JKYHEeNepi CTYICHTTEPIH aKaJIeMHUSIIBIK Ko300SyIIBUTBIFBIHBIH aJIbIH alyAbIH Oip 9/ici OOJbIT
TabbuTanel. Makanaia OuniMal Oakpulay Ke3iHAe OHJIANH-TIPOKTOPUHT JKYHECIH KOJIaHy MYMKIHIIKTepi MEH
Macenenepi KapacTelpsiasl. COHBIMEH KaTap, MakKallajga >KOFapsl OKYy OPBIHIAPHI CTYACHTTEpIHIH YITepiMiH
KalIBIKTBIKTAaH OaKpUIayZa NPOKTOPUHI TEXHOJNOTHSCHIH JKEKE TYJFaHbl COHKECTEHAIPY Kypasbl peTiHje
KOJIJaHYy MYMKIiHAIrT MEH OpPBIHABUIBIFBI TayiaHFaH. [IpOKTOPHHT mpoleaypackiHbIH Typiepi, ProctorEdu,
Examus, Oqylyq, Aero, Oes eHimM/epi HETi3iHAE TEXHOIOTUSUIAP/IBIH HKIKTEIyl )KOHE MPOKTOPHHT JKYHECiHIH
apTHIKIIBUIBIKTAPEI MEH KeMILIUTIKTepi KenripiireH. ABTopnap Kasakcranaslk Oqylyq, Aero, Oes
HNPOKTOPHHITIK Xy#enepi peceitnik ProctorEdu, Examus nmpokTopHHTTIK JKyHenepiHeH kKeM TYCIeHTIHIH aTamn
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otkeH. [IpOKTOpPHMHr KyifenepiHe >XYpPri3iireH Taniay Heri3iHAe OHBbI JKEKe TYJIFaHbl BepU(HKaIUsIay
CEHIMAUTIrT OOWBIHINA, YaKBIT I[E€H MAaTepPHANIBIK IUBIFBIHAAPIABIH KbICKAPYBl CHSKTBI KOPCETKIIITEp
TYPFBICBIHAH KOJIIAHYIbIH THIMIUTIT pacTaiabl.

Kinm ce30ep: IPOKTOPHUHT, aBTO-IIPOKTOPHHT, MPOEKTOpP, OimiMIl GakpuIay, KAIIBIKTHIKTAH OKBITY, OHJIAHH
eMTHXaHAap, OMOMETPHSUIIBIK MICHTH(OUKALS, MAIITHHAIBIK OKBITY.

A.T'. llaymenosa, I11.E. AxmeTxanosa, M.b. OnrapbaeBa

CpaBHeHHe pOCCHﬁCKHX N Ka3aXCTAHCKHUX IPOKTOPUHI-CUCTEM

IIpoananu3upoBaHbl TPOOIEMBI, C KOTOPBIMU CTOJIKHYJIUChH NPEHNOAABATENH B YCIOBUAX BBIHYXIEHHOTO Ie-
pexofa Ha IUCTaHIIMOHHOE 00ydeHue B cBs3u ¢ maHaemueir COVID—-19, xoraa B3auMoaeicTBie ¢ 00ydaro-
MIIMHUCS OCYIIECTBIISIOCH TOJIBKO C UCIIONb30BaHNEM HH()OPMAIIMOHHBIX TeXHOJIOTHI. BhineneHsl mpobieMsl
OpTaHM3alUH U MIPOBEACHHS YK3aMEHOB B YAAICHHOM JOCTYIIE: CIOKHOCTH MACHTH(HUKAIUN JINIHOCTH 00Y-
YaIOMUXCsl, IPUMEHEHNE NPOKTOPHHT-TEXHOJIOTHHA. [IpH AMCTaHIIMOHHOM OOYYEeHHH OCTPO CTOUT BOIIPOC
00BEKTHBHOH OLIEHKH 3HaHWH. CHCTEMBI OHJIAHH-IPOKTOPHHTA SIBISIOTCS OJJHAM M3 CIIOCOOOB BOCHPEIISTCT-
BOBAHMS aKaJIeMUYECKOMY MOIICHHIYECTBY CTYIEHTOB. B cTaThe paccMOTpEeHBI BO3MOKHOCTH U IPOOIIEMBI
MPUMEHEHHs] CUCTEMbI OHJAWH-TIPOKTOPUHIA MPU KOHTPOJe 3HaHUW oHyaiiH. [IpoaHamu3upoBaHbl BO3MOXK-
HOCTh U IEJIeCO00pa3sHOCTh MCHONB30BAHMS TEXHOJIOTWH IPOKTOPHHTA B JUCTAHIMOHHOM KOHTPOJIE yCIIe-
BAaEMOCTHU CTYJCHTOB By30B KaK HHCTPYMEHTA MACHTH()UKAIUH JTUIHOCTH. M3ydeHs! pasHOBUIHOCTH IPOIie-
Iypbl TPOKTOPWHTA, KIAacCU(UKANWs TEXHOJNOTWi Ha Oa3e mponaykroB kommanum ProctorEdu, Examus,
Oqylyq, Aero, Oes, a Takxe MPUBEACHBI JOCTOMHCTBA W HEJOCTATKH MPOKTOPHHIOBOH cucTeMbl. Kpome
TOr0, OTMEYEHO, YTO Ka3aXCTaHCKHe MPOKTOpHHTOBbie crcteMbl OQylyd, Aero, Oes He yCTymalT pOCCHii-
CKHMM MPOKTOPHHIOBBIM cucTeMaM ProctorEdu, Examus. Ha ocHOBe NpOBECHHOTO aHa3a CHCTEM MPOKTO-
pHHTa IOATBEPIKIeHA 00OCHOBAHHOCTH €ro NMPUMEHEHUSI C TOUYKH 3peHUs 9((GEKTUBHOCTH IO TAKUM ITOKa3a-
TEIsIM, KaK HaJIe)KHOCTh BepH(HUKAIIK IMIHOCTH, COKpAIIEHIE BPEMEHHBIX I MaTepPHANbHBIX 3aTpar.

Knrouegvie croéa: MPOKTOPHHT, aBTONPOKTOPHHT, MPOKTOP, KOHTPOJIb 3HAHWM, IHCTAHIIMOHHOE OOy4YeHHE,
OHJIAWH 9K3aMeHBI, OMOMEeTpUYecKasi HACHTH (UKL, MAITHHHOE 00y4YEHHE.
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The challenges and development paths of preschool educational environment

This article discusses challenges of designing a subject-spatial environment in the context of goals and objec-
tives of the preschool organizations in the Republic of Kazakhstan. The paper aims to address a role and an
importance of the educational environment in early childhood, and define the concept of «educational envi-
ronmenty». Research results are presented on the example of humerous preschool organizations of the Kara-
ganda region. The general issues such as leisure furniture shortage, special conditions for children with disa-
bilities, children’s personal, and free activity space have been highlighted. The article emphasizes the signi-
ficance of diagnosing the educational environment with an international «<ECERS-R». The use of scale indi-
cators helps to see weaknesses in the activities of preschool organizations and ways for improvement. The de-
signing stage of strategies for preschool environmental development has been presented, which helps to
bridge the gap between the real and ideal educational practice. The outlined strategies based on these «trou-
ble» zones will help teachers build an authentic educational environment, design «zones of developmental
opportunities» for children. The identified «trouble» zones and strategies for the development of the educa-
tional environment of preschool organizations can become the basis for changes in the preschool educational
organizations of the country.

Keywords: preschool education and training, environmental approach, subject-spatial developmental envi-
ronment, international ECERS-R methodology, problem areas, development of preschool educational envi-
ronment, development strategies, educational environment.

Introduction

The most important strategy for the development of the quality of preschool education is to increase the
developmental effect of educational work with preschool children. In preschool organizations, all necessary
conditions must be created for the formation and development of both child's collectivism and individualism.
It can be achieved by continuous improvement of the educational process, as well as creation of an environ-
ment which allows children to develop independence and encourages curiosity, provides support not only for
initiatives, but also for the creative activity of each child.

The issue of designing an environment that provides opportunities for the development of preschoolers
has gained much importance in recent years. The relevance of the topic has been propelled to the forefront in
numerous studies of the influence of the environment on the development of children [1,2]. It has been doc-
umented that concept of preschool development — an environment is called a «child’s third teacher» after
parents and an educator (Reggio Emilia).

Currently, the «environmental» approach has stepped over the boundaries of a separate educational
program and has become a powerful trend in the development of preschool education around the world.

Most researchers [4—6] note that the environmental approach is synthesizing, covering all the parame-
ters of the educational environment of preschool organizations, which are considered as generalized criteria
for the quality of education. At the same time, the environment, in the broad sense of the word, includes not
only the actual environmental conditions, but also the educational process with all the attendant conditions.

In our opinion, the advantage of the environmental approach is that it allows to focus on those environ-
mental conditions that significantly affect educational results and, in fact, become opportunities for achieving
the quality of education. This kind of approach has a great explanatory potential, as it creates the basis for
subsequent corrective influences on the educational system, both pedagogical and managerial.

The «environmenty is a multicomponent phenomenon; many scientists who study the educational envi-
ronment interpret this concept in different ways. As the review of scientific works of V.l. Slobodchikov,
J. Gibson, V.I. Panov, G.A. Kovalev, V.A. Yasvin, and many others, it shows the term «educational envi-
ronment» is defined ambiguously.
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Therefore, in the works of V.A. Yasvin and S.N. Rybinskaia [7], the educational environment is under-
stood as a territorial and event-limited set of influences and conditions for the formation of a personality, as
well as opportunities for its development that arise when a person interacts with his social and spatial-
objective environment. In their definition, the concept of «opportunity» acquires special methodological sig-
nificance for us, which assumes an active role of the personality itself (i.e., its subject position) in the devel-
opment of the developing resources of the environment. «Possibility» is determined equally by the specific
properties of the environment and the properties of the personality. At the same time, «influences» and
«conditions» presuppose the influence of the «active» environment on the «passive» person, that is, they
predetermine the object position of schoolchildren (in our case, pupils).

We see a similar approach in J. Gibson's theory of possibilities, in his idea of the environment as a set
of conditions and possibilities, which are in relation to complementarity to the needs and capabilities of the
individual. The environment is not the whole and not any set of spatial, social, and other relations and prop-
erties, in the environment of which the individual is. The environment is, first of all, those natural conditions
of human habitation as a biological species, which are directly perceived by him as the space of his possibili-
ties for certain actions [8].

J. Gibson, introducing the concept of the spatial environment as a complex of possibilities, writes about
the possibility of what already exists (reflected in the consciousness of the individual) or can be reflected (or
may not be reflected) by the individual as a space of certain possibilities. In this case, the observer and his
habitat (as a set of possibilities for the observer's actions) are in a relationship of complementarity and form
the «individual — habitat» system. The definition of the environment as «opportunities» emphasizes the be-
ginning of the subject, mastering the living environment («ecological world»). Possibility is determined both
by the properties of the environment and the properties of the subject itself. Consequently, the analysis of the
possibilities of the social and subject-spatial environment in assessing the quality of education should be
aimed at enriching the conditions for the development of the child's personality.

The conducted analysis allows us to state that most definitions boil down to the statement that the edu-
cational environment is a set of conditions, influences, development opportunities in the socio-cultural and
spatial-subject environment of the subjects of education (in our case, pupils, educators, parents).

At the same time, there are several equilibrium concepts: the subject-play environment, the subject en-
vironment (N.N. Poddyakov), developing the subject environment of childhood (S.L. Novoselova), the sub-
ject-spatial environment (V.A. Petrovsky), developing the subject environment (A.G. Asmolov), and others.

In the state compulsory standard of preschool education and training in the Republic of Kazakhstan, the
subject-spatial developmental environment is understood as a system of conditions that ensure the personal,
emotional, social and intellectual development of preschool children [9].

In order to create the necessary conditions for the development of preschoolers, it is necessary to deter-
mine the components of the subject-spatial developmental environment for design. Currently, science is de-
veloping approaches to the study of the educational environment, studying its structure, components, charac-
teristics.

It has been established that the developmental effect of the environment is achieved through a set of op-
portunities for the development (self-development) of all subjects of the educational space. This complex,
according to V.A. Yasvin, includes three structural components that can be considered as the main compo-
nents of the educational environment [10].

Social component (O):

— the nature of the relationship of all subjects of the educational process (children, teachers, parents,
administrators, etc.);

— psychological climate, psychological attitude, social and psychological environment, «spirit» of the
organization;

— personal characteristics and level of knowledge of children, changes in personal and interpersonal
space depending on the conditions of a particular educational organization;

— gender, age and national characteristics, distribution of statuses and roles of children and teachers.

Subject-spatial component (E):

— architecture of kindergarten, group and other premises;

— degree of openness-closeness of internal design structures;

— accessibility, size and spatial structure of premises, ease of their spatial transformation when neces-
sary.
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Technological component (T):

— training and educational programs;

— technologies, methods and techniques, actual children's activities, etc.

In accordance with these components, it is possible to isolate and diagnose environmental conditions,
understood as a set of opportunities for the development of a child. At the same time, the components of the
educational environment (VV.A. Yasvin) can be considered as design objects that make it possible to construct
environmental opportunities that are heterochronous to the child's development.

We agree that special requirements are imposed on the educational environment of the kindergarten,
since it includes diverse conditions for the socialization and development of preschool children:

— spatio-temporal (flexibility and transformability of the subject space);

— social (forms of cooperation and communication, role and interpersonal relationships of all partici-
pants in the educational process, including teachers, children, parents, administration);

— activity (the availability and variety of activities that correspond to the age characteristics of pre-
schoolers, the tasks of development and socialization).

In recent decades, the principle of an enriched subject-spatial developmental environment has been put
forward. Its essence lies in the fact that the environment was saturated with various elements: various «spac-
es», materials, and other objects that create the conditions necessary for the manifestation of child's subjec-
tivity.

The correct organization of the environment should allow the child to be active and make choices,
thereby providing the basis for his best development. Each child should be able to freely choose their part-
ners in the game, the content of the game itself and the necessary materials. There should be enough materi-
als and equipment to create conditions for children to choose activities and partners, and their quality should
be such that they allow complex types of cultural actions (for example, for drawing there should be different
kinds of paints, crayons, pastels, etc., for the construction of a sufficient number of high-quality cubes and
the allotted space for creating a large building and deploying a long game).

Children need a variety of «spaces» that take into account their basic needs for communication, move-
ment and relaxation, play and education. Therefore, the environment of a preschool organization should be
rich and accessible for free use by children. The creation of an enriched environment leads to the fact that the
preschooler's involuntariness, his field behavior, «distraction» from a traditional obstacle to the education of
children becomes his ally [11].

It is the enriched environment in preschool education that acts as powerful means of creating conditions
for the formation of child subjectivity.

However, in practice, there is a serious contradiction between the need for a subject-spatial develop-
mental environment and the impossibility of creating it — on the basis of an objective assessment of the
guality of the conditions existing in the preschool organization.

The search for ways to overcome this contradiction made it possible to identify the issue and formulate
ways of developing the educational environment based on its assessment.

Experimental

In 2017-2019, a study was conducted to assess the quality of education in 31 preschool organizations of
the Karaganda region. Five sub-samples of the study were identified on the following grounds: types of pre-
school organizations, their administrative-territorial affiliation and status (innovative / general type). Pre-
school organizations took part in the study on a voluntary basis.

The level of «good» quality is ascertained in innovative preschool organizations, urban preschool or-
ganizations and preschool organizations of public-private partnerships are referred to the level of quality
above the «minimumy, the level of «minimal» quality is demonstrated by rural preschool organizations and
mini-centers.

The obtained results indicate that the characteristics of the types of preschool organizations, the social
situation of development and the social status of the research participants affect the quality of the preschool
educational environment.

The Early Childhood Environment Rating Scale, Revised (ECERS-R) technique was developed in 1980
(North Carolina, USA) by a team of authors (Telman Harms, Richard M. Clifford, Debbie Cryer) [12]. This
methodology is an international valid tool, designed for a comprehensive assessment of the quality of the
activities of organizations that implement preschool education programs for children from 2.5 to 5 years old.
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ECERS-R is in line with Developmentally Appropriate Practice and covers the entire range of condi-
tions that a child finds in kindergarten. The authors of the methodology use the formula «spirit of ECERS»,
interpreted as the value of an environment that contains conditions for the emotional well-being of children,
as well as the development of arbitrariness, which allows one to actively start at school [13]. By the educa-
tional environment, the creators of ECERS understand the organization of space (furniture, furnishings,
equipment, etc.), time (daily routine, the ratio of regulated and free activities) and interaction (the nature of
interaction between children and adults, as well as relationships in the children's group and adults with each
other).

The assessment of the quality of education was carried out using the international «kECERS-R», which
includes the following 7 subscales:

— subject-spatial environment;

— babysitting and caring;

— speech and thinking;

— types of children's activities;

— interaction;

— structuring the program;

— parents and staff.

Each subscale contains a number of indicators, 43 in total. For ease of use, indicators have specific in-
dicators, a detailed description with explanations and examples. Each metric is rated on a scale of 1 to 7,
from minimum requirements to ideal [14].

Results and Discussion

In the course of the study, experts observed educational, play and communication processes, interviews
with teachers and kindergarten staff, and then put marks on the presence or absence of certain elements of
the environment (indicators) in the assessment forms. Based on the assessment results, «education quality
profiles» were constructed. Thus, the quality of preschool education was measured indirectly — the fixation
of a set of conditions, understood as a set of environmental opportunities for a child's development.

According to the research results of the 31 surveyed preschool organizations which include in total of
362 preschool groups, an average value of the preschool educational environment quality in Karaganda re-
gion was 3.93 on a seven-point scale (Figure 1).
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3,50
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2,50
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0,50
0,00
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spatial
environment
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Supervision | Speechand | Activity and . Program Parentsand
. . . Interaction .
and childcare | intellection play Structuring | personnel

Figure 1. Average values for all scale indicators

This value, according to the results of the pilot testing, occupies a borderline value between the assess-
ments of «minimum quality» and «good quality».

Mathematical and statistical analysis of the results of assessing the quality of preschool education made
it possible to identify common problematic areas for all preschool educational institutions that made up the
sample of the Karaganda region, regardless of their type and administrative-territorial affiliation. The analy-
sis of the identified challenges made it possible to outline the development paths of the preschool educational
environment (Table 1).
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Table 1

Challenges and development paths of the preschool educational environment

Problematic areas
(according to ECERS-R subscales)

Ways of developing a preschool educational environment

Types of activities

o A shift in emphasis from productive forms of ed-
ucation to reproductive forms of «transfer» of
knowledge.

e «Depleted» subject-spatial environment, not satu-
rated with incentives for self-organization of children.

o Insufficient equipment of the ICT environment
with gadgets.

e Underestimation of gender and cultural differ-
ences in educational practice, intercultural sensitivity.

¢ Organization of children's activities with an emphasis on
productive forms of education.

o Increasing the polyfunctionality of the environment
through the creation of stimuli for the child's activity.

o Saturation of the educational environment with modern
gadgets and encouraging staff to use them.

e Promoting children's self-identity by ensuring the continui-
ty of cultural traditions, fostering ethical standards.

Structuring the program

¢ Imbalance of organized educational and free ac-
tivities of children with a predominance of the former.

e Minimum conditions for the integration of chil-
dren with special educational needs.

e Ensuring a balance between organized educational and free
activities of children, safe living conditions.

o Creation of conditions for inclusion of children with special
educational needs in an inclusive process.

Subject-spatial environment (SSE)

e Inconsistency of SSE with the principles of satura-
tion, availability, variability.

¢ SSE does not contain a system of incentives that
initiate the manifestation of individuality

e Minimal knowledge of psychological and didactic
principles of designing the space of a preschool group,
organizing «centers of children's activity».

o Lack of furniture for relaxation and comfort, places
for privacy.

o Organization of SSE, corresponding to the principles of
saturation, availability, variability.

Building a system of stimuli and symbols as conditions
and opportunities for the child's personal, intellectual, social,
and emotional development.

Creation of zones of personalization, relaxation, autono-
my of the educational environment.

Development of professional and personal competencies
of a teacher in the design of conditions and developmental op-
portunities for SSE.

Interaction

¢ Lack of informal interaction between teachers and
children (emotional support, «I-statements»).

¢ Rare interaction of teachers with the educational
environment to create conditions for «stress»
(V.1. Panov).

e Manifestations of conflict, aggressiveness, intoler-
lance, rejection in the child-adult community.

e Raising the level of psychological and pedagogical compe-
tencies of teachers in conducting a dialogue with children based
on an «eventful community».

¢ Organization of a complex of developmental stimuli and up-
bringing of the «aggregate, group» subject of the «tense» edu-
cational environment.

¢ Research, design, and implementation in educational practice
of effective strategies and skills of communication, behavior in
various life situations.

Speech and thinking

Weak self-stimulation and stimulation of chil-
dren's speech interaction to expand the cognitive ca-
pabilities of the educational environment.

Inability of the teacher to take actions in the con-
text of «common life», to recognize their manifesta-
tions of «monologismy.

o Replenishment of the methodological arsenal of teachers
with speech educational practices that stimulate the cognitive
capabilities of children.

Development of a reflexive position among teachers as a
necessary condition for the formation of the subjectivity of the

educational environment.

Supervision and care

e Arbitrary execution by the educator of the basic

(regime-procedural) functional of the program.

o Formation of social skills and, cultural and hygienic habits
among teachers and children, a conscious attitude to their
health.

Parents and staff

e Lack of conditions for meeting personal and vital
needs of staff.

¢ Designing technological solutions to create conditions for
the personnel of preschool organizations that have structural

and architectural constraints.
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The implementation of the proposed solutions for the development of the environment among pre-
schoolers will improve the quality of education for them in following:

— a set of educational incentives (the spatial-object component of the environment, which activates the
channels of personal development: perceptual, cognitive, and practical);

— a number of conditions for the subjects’ activity of the educational environment (a technological
component of the environment that actualizes the psychological mechanisms of personal development: cog-
nitive processes, reflection, empathy, design, etc.);

— an interpersonal interaction of subjects in the educational process (social component of the environ-
ment, mediating the impact on the personality of the corresponding stimuli — in accordance with age, gen-
der, ethnic and other specific individual characteristics of the personality) [15].

Analysis of common challenges and issues of subject-spatial environment formation, identified during
the study of the quality of preschool education in Karaganda region, made it possible to develop strategies
for its transformation.

Let's consider specific recommendations for enriching the subject-spatial developmental environment in
accordance with the strategy — the organization of the subject-spatial developmental environment, corre-
sponding to the principles of saturation, accessibility, variability. The environment should be rich and acces-
sible for children to use freely. Equipment and materials should be sufficient to organize the educational pro-
cess, taking into account the individual abilities, inclinations, needs of children and to provide support for the
initiative and the ability to make choices. The materials should be freely available to children.

The variability of the environment implies zoning of space, that is, the presence of various small spaces
(zones, areas, corners, sectors, centers, etc.) intended for various types of children's activities. The presence
of certain zones may be associated with a specific curriculum and opportunities, and some zones, within the
framework of a single multi-purpose architectural and design space, can be designed according to a gender
principle [16].

Zones can be transformed: changed, supplemented, and combined depending on the educational tasks
and individual characteristics of children. The zoning of the space should be organized considering the entire
time of the children’s stay in the preschool organization. Educators should ensure that the environment is
accessible to children with special educational needs.

In accordance with modern requirements for a subject-spatial developmental environment, a list of ad-
ditional zones for a full-fledged teaching and educational activity of a kindergarten has been formed. It is
recommended to equip the following zones in the group room:

— for plot-based role-playing and directorial games (theatrical activities, «dressing up», the development
of social roles and professions, etc.);

— for cognitive activity (experimenting with various materials, development of speech, observation of
natural phenomena, the development of mathematical concepts, etc.);

— for independent activities of children (construction from various materials, artistic and productive ac-
tivities, familiarization with literature, an exhibition of children's creativity, a center of national traditions,
etc.);

— for physical activity (sports games, competitions, etc.);

— for board-printed and educational games (viewing illustrated material, didactic games, etc.);

— for experimentation and observation of natural phenomena (experimental laboratories, design centers,
creativity; nature calendar, centers for organizing various projects, etc.);

— for relaxation (solitude, reading, individual lessons, etc.).

When creating or supplementing a subject-spatial development environment, it is necessary to remem-
ber that all its elements must be decorated in a single aesthetic style to ensure a comfortable and cozy envi-
ronment. The design of a children's architectural environment must meet modern artistic, aesthetic, cultural
and civilizational requirements. This applies to windows, doors, furniture, and other interior elements, as
well as to the environmental contexts of figurative fields, spheres, zones of general synarchyotectonics of
space [17].

The light-color solution of the architectural environment is selected considering children's perception.
The interior of the group is designed in such a way that it is possible to «change the scenery» depending on
the tasks of the educational process, as well as on the season. This can be a change of stands, exhibitions and
even individual wall or ceiling elements. The presence of various scenarios of lighting and dimming (roller
blinds with an electric drive, sconces and ceiling chandeliers, floor lamps, etc.) is also of great importance.

Cepus «lMeparorvka». Ne 4(104)/2021 97



N. Mazacova, G.K. Ibragimova

Architectural design can be associated both with the «seasonality» of the educational program, and with
the possibility of adding new functional areas and plot themes focused on holiday and future events. This can
be done in several technical and technological ways using sliding, transformable partitions, transformable
furniture, sectional, modular and free-standing furniture, which are combined into different structures. Such a
design ensures the rational use of space, the elimination of unused space in bedrooms, aisles, a reception area
with the transformation of such elements into useful rooms.

The flexibility of the proposed planning solutions in the design of the internal space will have a positive
effect on the creative abilities of children, contribute to their intellectual and emotional development.
Throughout the day, the child can alternately visit various play centers, zones, workshops, independently
moving from one to another, mastering all kinds of activities, while the teacher provides him with the neces-
sary assistance in using the play equipment.

Conclusions

Summing up, we can state that the information content of the ECERS-R methodology has been illus-
trated in terms of identifying challenges and specific characteristics of educational environments for making
strategic decisions to enrich and develop the educational environment.

The proposed strategy for organizing a subject-spatial developmental environment corresponding to the
principles of saturation, accessibility, variability, and implementation in educational practice sets in motion a
mechanism for improving the quality of education based on assessing the characteristics of the educational
environment. The identified common issues and strategies for the development of the educational environ-
ment can be used by specialists in the field of preschool education and training to create a modern space,
child's subjectivity.
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H. Ma3zauoga, ['.K. M6parumoBa

MekTenke aeiiiHri 0i1iM 0epy OpTachIH JaMbITY MJceJesiepi MeH K0J1Aaphbl

Maxkanana Kaszakcran PecrmyOnmkachlHBIH MEKTeNKe ACHIHTT YHBIMOApAbIH KBI3METIHIH MaKcaTTapbl MEH
MIHIETTepi KOHTEKCTIHIE MOHIIK-KEHICTIKTIK AaMBITYIIBI OpTaHBI jko0aiay Mocelenepi KapacThIPBUIABL.
BanansiH namysiHmarel OimiM Oepy OpTAchHIHBIH MaHBI3IBUIBIFEI MEH pelli atam eTingi. bimim O6epy oprack
YFBIMBIHBIH MOHIHE TEOPHSUIBIK Tayay KentipinreH. ABropiap KaparaHmpl oOJNBICBIHBIH MEKTEIKe NEeHiHT1
OimiM Oepy yHBIMIapbBIHIA XKYPri3UIreH MEKTeNKe JeHiHri OiniM Oepy OpTachlH 3epTTEYAiH HOTHXKEIepiH
YCHIHBII OTHIp. MekTenke paeifiHri OiniM Oepy OPTAchIHBIH JKalIbl IpoGiieManapbl aTall KepCETUIreH:
JeMallyFa JKOHE JKaWBIIBIKKAa apHaiFaH jkuha3belH GosMaybl, )KeKe OTBIPBICKA apHAJIFAaH OpBIHIAp, JKEKe
KEHICTIK, OaJajapAblH epKiH KO3FajibIc OSNCeHIUIIT YIIiH TOJNTHIPhUIMAFaH KEHICTIK, MYMKIHIIr MIEKTEYIi
Oanmanmapra apHamFaH skarmaimap. Makamaga «ECERS-R  mkamanmapbelHBIH» CEHIMAI JKOHE BaJHMITHI
XaNBIKAPaIbIK KYpaJbIMEH MEKTENKe ICeHiHTi YHbIMIapAbH OimiM Oepy OpTachlH JUATHOCTHUKANAYIBIH
MaHBI3ABUIBIFEI Oaca alTeurraH. lllkama WHOWKATOpNApbIH NaijaTaHy MeKTenke Aeiinri Oimim Oepy
YHBIMIAPBIHBIH KBI3BMETIHIET1 «aJICi3 JKepIIepAi» KOpyre jKoHEe KYMBICTHI JKETUIIIPY YLIIH KepceTKiuTepi
aHBIKTayFa MYMKIHOIK Oepeni. MekTenke naeiinri OuriM Oepy OpTAachIH aMBITY CTpaTeTHsCBHIH jkobaiay
Ke3eHI YCHIHBUIFAH, IIENIyIml MIHIET — HakKThl JXoHe HAcanabl OiniM Oepy HpaKTHKachl KEHICTIKTepi
apachIH/IaFbl AJIIAKTHIKTHI JKOI0 YIIiH JKarmail jxkacay. AHBIKTaIFaH «Ipo0JieManblk» aiiMakTap Heri3iHie
MEKTenke JeHiHri OimiM Oepy OpTachlH [OaMBITYABIH OasHAAIFaH CTPAaTeTUsUIapbl IEAarorrepre
TEHTYIHYCKaIBI OiiM Oepy OpTachlH Kypyra, Oamamapra apHalFaH «IaMy MYMKIHIIKTepi alMaKTapbIH»
JKoOanayFa KoMeKTece . AHBIKTAFaH JKOHE erKeH-TerKeli CHITaTTalFaH «Ipo0iieMalbIKy aiiMakTap MeH
MEKTeINKe JEeHiHTi YHBIMAapAblH OiriM Oepy OpTachlH JaMBITY CTpaTeTHssIapbl MEMIIEKETTIH MEKTEIKe
Jeinri 0iniM Oepy yiHBIMIapbIHIArsl ©3repicTep YIIiH Heri3 6oa anasl.

Kinm ce3dep: MexTenke NediHri TopOue KoHE OKBITY, OpTa TACLI, MOHIIK-KEHICTIKTIK JaMbITYIIBl OpTa,
ECERS-R xanbikapaibIK o1icTeMeci, mpoOaeMalbiK aiiMakTap, MEKTEIKe JeiiHri OiliM Oepy OpTachlH JaMbl-
Ty, JaMy CTpaTerusuiapsl, 6i1iM Oepy oprachl.

H. Mazauoga, " K. M6parumona

IIpo0JieMbl 1 MyTH pa3BUTHS AOLIKOJIbHOI 00pa30BaTe/IbHOM Cpeabl

B cratee paccMoTpeHBI TpoOIeMbl TPOSKTHPOBAHMS MPEIMETHO-IIPOCTPAHCTBEHHON Pa3BUBAIOIIEH CpeIbl B
KOHTEKCTE IeNu M 3aaad (YHKIMOHMPOBAHHS JOLIKOJNBHBIX opraHusauuii Pecrny6muku Kazaxcran.
OTMedeHBl 3HAYMMOCTh U pOJib 00pa3oBaTelIbHON cpenbl B pa3BUTUHM pebeHka. [IpuBeneH Teopernueckuii
aHaNU3 CYLIHOCTH MOHITHUS «00pa3oBaTebHas cpea». ABTOpaMH MPEICTaBICHBI Pe3yIIbTaThl HCCISIOBAHUS
JIOIIKOJIBHON 00pa3oBaTeNbHOIl Cpelbl, MPOBEACHHOTO B JOLIKONBHBIX OpraHum3aunusax obpaszoBanust Kapa-
TaHAWHCKON oOnacTh. Brimenens! odmue mpo0ieMsl JOMKOIBHONH 00pa30BaTeNIbHON CPebl: OTCYTCTBHE Me-
Oenu 1 OTABIXAa U KOM(OPTa, MECT ST YEUHEHUS], TNIHOTO IIPOCTPAHCTBA, HE3AIIOJHEHHOTO IIPOCTPAHCT-
Ba JJIs1 CBOOOJHOM IBHTAaTeILHOW aKTHMBHOCTHU JIETeH, yCIOBHS IS eTel ¢ OTpaHNYEHHBIMH BO3MOXKHOCTSI-
mu. [TogyepkHyTa BaXKHOCTH TIPOBECHHS JTHATHOCTUKN 00pa30BaTeNbHOM Cpe/Ibl JOIIKONBHBIX OpraHM3aIii
BAJIMIHBIM U HAAKHBIM MeXTyHapoaHsiM nHcTpyMeHToM «lllkamoit ECERS-Ry. Vcnonb3oBanue MHIMKA-
TOPOB LIKAJI TO3BOJIMIO YBUAETH «CIa0ble MECTa» B IESATENbHOCTH AOIIKOIBHBIX OpraHH3aluii 00pa3oBaHUsA
¥ ONIPECNUTD TT0Ka3aTes ! AJIs COBEPIICHCTBOBaHMs paboThl. [IpecTaBieH Tan NpoeKTHPOBAHHS CTPATETH
Pa3BUTHSA JOUIKOJIBHONW 00pa30BaTeIbHON Cpellbl, pelIaonui 3agady, — CO3JaHue yCIOBUI A mpeojoe-
HUS Pa3pblBa MEXAY MIPOCTPAHCTBAMH peajbHON M HealbHOH 00pa3oBaTenbHOI mpakTukoi. V3moskeHHbIE
CTpaTeTHH PAa3BUTHS JOIIKONBHON 00pa30BaTEeNbHON Cpelbl, HA OCHOBE BBISIBICHHBIX «IIPOOIEMHBIX» 30H,
MOMOTYT IeJlaroraM BBICTPANBATh AyTEHTHYHYIO 00pa30BaTEIbHYIO CPEdy, CIIPOEKTHPOBATh IS AETeH «30-
HBI Pa3BHUBAIONINX BO3MOXHOCTEH». BEIIBIEHHBIE W TTOAPOOHO ONMMCAHHBIE «IIPOOJIEMHEIE» 30HBI M CTpaTe-
THH pa3BUTUS 00pa30BaTeIbHON Cpelbl JOUIKOIBHBIX OpraHM3aluii MOT'YT CTaTh OCHOBOH IJIS1 H3MEHEHHUH B
JOIIKOJIBHBIX OPraHU3aIUAX 00pa30BaHuUsI CTPAHBI.
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Kniouesgvie crosa: NOMKOIbHOE BOCIMTAHUE U 00YYeHHUE, CPELOBOH MOAXOM, MPEIMETHO-IIPOCTPAHCTBEHHASL
2 o

pasBuBaromIas cpena, MexayHaponsas meroauka ECERS-R, nmpoGnemHble 30HBI, pa3BUTHE JOUIKOIBHON 00-

pa30BaTeNbHOIT Cpelbl, CTPATEruy pa3BUTHs, 0Opa3oBaTeIbHas Cpela.
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COVID-19 nanaemusichbl Ke3iHle KAIIBIKTHIKTAH OKBITY:
Ka3aKCTAHABIK KOHTEKCTeri akageMHsIbIK TaIaay

COVID-19 mnageMusCBIHBIH  aiFallIKbl  TOJKBIHBEI  Ke3digme KasakcraH KaTaH — JKalIibl  QEMIIK
npouenypanapasl ycranapl. bimiM Gepy yHBIMIapblH KamIBIKTBHIKTAaH OKBITYFa KOIIIPY Typaslbl YKIMETTIH
MaHbBI3ABl ImemimMi KaObumaHAbl. JlocTypii OKBITyJaH KalIBIKTaH OKBITY (OpMaThlHa KYPT KeIry
HEAaroruKajblK MPaKTHKAHbIH al/IbIHA 3aMaHayH aKNapaTThIK-KOMMYHUKAILHSIIBIK TEXHOIOTHSIAP/Ibl CHII3Y
Typajbl FaHa €MeC, COHBIMEH KaTap OKBITYIBIH jXKaHa ()OPMATBIHBIH IapaMeTpIepiH e3repTy KOHE Kypy
Typassl Macene Kowapl. OcbiFaH OaillaHbICTHl MAaHACMHUSHBIH OipiHINI TONKBIHBI KEe3EHIHIE KAIIBIKTHIKTAH
OKBITYZIbI YHBIMIACTBIPY MocelesepiH KaH-KaKThl Kapay MaHbI3[bl Ja MOHII Oonbln Tabbutambl. Jlemexk,
Ka3ipri yakpITTa Jarfapbic KaraaiibiHAa (ImaHaeMus, TaOWFM amat jkoHe T.0.) apTypii GarmapiaMaibk ic-
MmIapayapAblH HaKThl THIMAUICIH TYCIHY YINIH FBUIBIMH 3€pTTeyjiepre INYFbUI KaKETTUIK TyBIHTaHIbL.
Amnaiina, Kazakcrannma mnaHmeMmus Ke3iHIE KalIBIKTBIKTaH OKBITYABI YHBIMIACTBIPY Macesenepi Typajbl
FBUIBIMH HETI3JIeNITeH 3epTTEYJIepIiH OpTYpJi elAep FaIbIMIApBIHBIH 3epTTEyJepiMEeH CaBICTHIPFaHIa,
HIEKTEYIJIri OaliKanaasl. 3epTTEYAiH KaHANBIFBL: MaHIEMUs OacTanFaH Ke3eHIE Ka3aKCTAHIBIK KOHTEKCTE
KalIbIKTHIKTaH OKBITYJbl YHBIMIACTBIPY MpOILECi KapajifaH, MaFAapbICTBHIK JKarlaiila OKBITYIBIH JKaHa
ToCUTiHE JIAMBIKTHI Oara Oepy YIIIH OKBITY MpOIECiHAE aHBIKTaNFaH MpobieManap TYKBIPBIMIAIFaH.
TIpakTHKaJIBIK MaHBI3OBUIBIFBL: Oy 3epTTey Ka3aKCTaHIbIK KOHTEKCTE KAIIBIKTBIKTAH —OKBITYIIBIH
JIaFapBICTHIK JKargainapaa OimiM Oepy KbI3METTEpiH KOJIaylarbl PeJIiH KepceTe OTHIPHIN, KOJIAHBICTAFbI
971eOMeTTi TOJIBIKTHIPAIHI.

Kinm ce30ep: COVID-19 manmeMuschl, KaBIKTBIKTAH OKBITY, YIHBIMIACTBIPY, TpobiieManap, Taciiaep, opTa
MEKTETl, MEKTEI OKYIIbLIAPhI, MyFaTiMAEP.

Kipicne

3eprreynid ezektimiri COVID-19 nanpemusicblHbIH OapiblKk OimiM Oepy >xyienepi >KYMBICHIHBIH
OY3bUTYBIHA OKeyiHe OaimaHpICThl. MeKTenTepaiH ®aOblUTybl aJieMIeri OKyIIbUIapAsiH 94 maibi3piHa acep
eTTi, oJlapJIbIH 99 naiibI3bl TAOBICKI TOMEH JKOHE OpTalla enfaepAis yiecinae [1].

COVID-19 nanaeMusiChIHBIH CaliapblHAH OKYIIbLIAPBIH OUTIM alyaarbl MIBIFBIHAAPHI, €rep 9IeTTerl
MEKTeII )KBUIBIMEH CaJbICThIPCAK, OTKEH JKBUIBI aliFaH OimiM/epiniH oprama ecenmeH 30—50 % -bIH KypaitibL.
Conyaii-ak, yKa3fbl JeMajbICTaH OOJIFaH IIBIFBIHIAP/IBI 2 €CKEePY KaXKeT, SFHU OpTailla ajiFaH/a, ka3 0oubl
OUTIMHIH JXeTicIieyi OKY *bUIbIHBIH (0,25-1He TeH.

KamrbIKThIKTaH OKBITyFa MOXKOYpJi KONIyAiH OKYIIBUIAPABIH OUITIM JIeHTreliHe ocepl >KMHAKTayIIIbI
cunarrta 00JaJbl, OHJIA JKa3 OOMbI OiTiM JIEHTreliHIH 00BEKTHUBTI TOMEHJIEYI TIIlTi €Ki )KBUIJBIK OKBITYFa JICHIH
VIIFasi bl

Kommsrotepi Jie, HHTEpHETKE KOJDKETIMILIITI JIe, Kel Karaaiiapia aTa-aHainap TapanblHaH KOJIayhl J1a
JKOK a3 KaMTBUIFaH 0TOAChUIap/iaH HeMece IIajFaiarbl aybUIIbIK ayIaHaap/aH MBIKKAaH Oaanapaby O01iM
JICHreHiHIH TOMEH/ICY1 O/IaH Ja YKOFaphl.

binmiM Oepy camachlHBIH MaMaHAapbl OoJialllak TaJalKepJePIiH alJarbl YaKbITTaFbl KHbIHIBIKTAPbIH
Oorpkaipl, OipaK TOMEHTI CHIHBIN OKYIIBIIAPHIH €H 0CaJl CaHAT JeT CaHaM/IbI.

ABTOpnap 0acTaysIll CHIHBIT OKYIIBUIAPBIHBIH OKY JKbUIBIH 00C OTKI3II KiOepyMEH CallbICThIPbUIATHIH
IIBIFBIHAAPABI O0JIKAMIBI.

[Mangemusira neiiiH KYPri3iuireH XaJblKapallblK 3epTTeylepre coikec, MekTenTiH 20 KyHTe jKaObLIyhI
TECT TaIChIpa AIMANTBIH OKYIIBUTAPABIH caHbiH 10 %-Fa apTThipaibl, ai oKyIbHBH 10 KYH cabaKTaH Kaaysbl
5-10 %-ra xetiin Oip >KbUIIAFBI HOTHXKEETT IIBIFBIHIAP bl aHBIKTAH ajIajibl.

COVID-19-pp1H Oinmim Oepy KyHenepiHe >KoHE aJaMU KalUTajfa THUTI3T€H COKKBICHIHBIH OapIbIK
caJlapbIH KbICKa Mep3imii (013 oiapabl OChI KBUIIBIH COHBIHA JICHIH KOpeMi3) jKoHEe y3aK Mep3iMii Jer
Oesyre OoJiaabl.
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YK.A. AbunxaupoBa, XX.T. BarimaraHb6eToBa aHe T.0.

Kpicka mep3iMai cumarTarbl cangapra OKY MpPOLECiHiH Oasynaybl, OKYIIBIJIApABIH OKyFa [ereH
BIKBIIACHIHBIH SJICipeyiH JKaTKbI3aabl. MeKTenTepaiH KaOblTybIHa OaliTaHbICThI OKYIIIBUTAPABIH TAMAaKTaHYBI
(MexTenTepe TETiH TaMaKTaHFaHIApP), OJAPIABIH TICUXHUKAIBIK JKardaiibl HaIlapiaiapl, OKYIIBLIaApABIH
30pJIBIK-30MOBUIBIKKA KoHE 0acka Ja Kayill-KaTepliepre Kapchl TYpy OCAIABIFBI JKOFapbUIaibl, COHAAN-aK
KayinTi MiHE3-KYJIBIK ©piC allbIIl, KaceCHipiMAepIiH KYKTi 00Tyl )KaFaaiIapsl OPbIH ajabl.

OKymbUTapAblH MEKTENTeH Oipmama Kem KeTy Karfaimapbl Oalikamybl MyMKiH. bynm acipece a3
KaMTBUIFaH/ )KaFaiibl Halap oTOachUlapJaH IIbIKKAaH Oananapra, Oanaigap ¢HOCTIHIH ©CyiHe, KOMEIETKe
TONMaraHIapAblH ~ HEKelepiHe, KOMMEpPUMSJIBIK  CEeKcKe,  Oamamapael  OKBITYFa  aTa-aHajbIK
VHBECTUIMSAJIAPBIH KBICKApybIHa KaTbICTHl. KoBuike neifiHri Meican: PymplHUSIArsl oJeMIiK 3KOHO-
MHKQIBIK Hmardapbicka OaitmameicTel 2009-2018 >kputmapsl MeKTenmke OapmaraH OajajgapIblH  CaHbI
neMorpadUsIIbIK KOpCeTKIIITep TOMEHIeTeHHIH o3iH/e, 192 mpiHHaH 378 MBIHFa JICiiH eKi ece oCTi.

MemiekeTTiH OiniM Gepyre »KYMCaIaThIH MIBIFBICTAPBIHBIH KBICKAPYHI, OKBITY CallachIHBIH TOMEH/IEYI,
KEKEMEHIIIIK MEKTETITEPIiH >KaObLTYBI OPBIH aTyaa.

Okyna KUBIHABIKTapFa Tam OOJFaH OKYyIIbUIAp YATEpiMiHIH TOMEHAEY Kaymi >KOFapbl, KeIlTereH
OKYLIBJIAp MEKTENKe OopaiMayjiapbl MYMKiH, Oy «OiniM Oepy KeIeWmiriH» apTThIpalibl KoHE OYKiT
YpIaKThIH OOJNaNIaKTaFrkl OHIMILUTITIHIH TOMEHICYiHEe OKeTyl MYMKiH.

Tabbic aenreiti xorapsl enaepaeri (TIXKE) 104 muH okymisl MeH TaObIC JIeHTeHi opTalia enjaepieri
(TAOE) 59 miH OKyIIbl apachblHIArbl OKBITY HOTIIKECIHIET! alIIaKThIK YIFaWTBUIATBIH OoNaipl. O3ipre
TIKE men THOE agaMu kKanmuTalmbIHBIH OpTalia WHACKCI apachlHAAFbI aMmaKThIK 13 %-ap1 Kypaiiasl.

MekrenTe OKBITYIBI TOKTATy jJKOHE OiNliM camachlHBIH TOMEHHEyl eMip OOWBl OHIMALTIKTIH JKoHE
KipICTiH TOMEHICYIHE oKeJieai, Oy MakpoaeHreliae kepineai. Erep KockiMIlia OKy JKbUIbI TAOBICTHI IIIAMaMEH
8-10 %-ra apTThIpCa, aJI OKYIIBLIAP JKBUIBIHA OPTa €CEMNIeH OKY CaFraTTapbIHBIH TOPTTEH OipiH OTKi3im aica,
OHJIa OKY OPBIHAAPBIHBIH )KaObLTYBI TaOBICTHIH 2—2,5 %-Fa TYpPaKThl KBICKApPYBbIHA COKTHIPYBI MYMKIH.

COVID-19 nanaeMusChIHBIH aJIFallIKbl TOJKBIHBI Ke3iHae KasakcTan KataH sKajbl QJIEMIIK paciMaepai
ycrauapl. OchiFan OainaHBICTBI OUTiM Oepy yHbIMIApbhIH Xaly jKOHE KAIIBIKTBHIKTaH OKBITY (OpMaThiHA
KOy Typaibl YKIMET MaHBI3bI IIENIiM KaObUIIaAbl. Aaiia, KallbIKTBIKTaH OKBITY (hOpMaThl JKOHE OHBI
YHBIMAACTBIPY Kazipri 3aMaHFbl aKMapaTThIK-KOMMYHUKAIMSUIBIK TEXHOJOTHSIIApABl €HII3y TYPFhICHIHAH
FaHa eMec, COHBIMEH KaTap »aHa OKBITY SJICIHIH HapaMeTpIiepiH xo0aay OOMbIHINA /la KONTEreH CypaKTap
TYFBI3a/IbI.

Ocpiran OaitmaHbICTBl bimiM koHE FBUTBIM MHHHCTPI A.AiMaramMOeTOB KAIIBIKTBHIKTAH OKBITYIbI
OHJIAaITH-OKBITYMEH TEHECTipyre 0OJIMaNTHIHBIH aTar oTTi [2].

O3 keseringe, JyHuexysinik OaHkTiH OimiM Oepy Mocenenepi >KOHIHZIEr XETeKIll MaMmaHbl AMiia
Baynma Opransik A3us eniepinie, oHbIH inriHae Kasakcranga manaemMust Ke3iHae KallbIKTBIKTaH OKBITY eMec,
O1TiM ajTyFa IyFBIT KOJDKETIMIUTIK JKy3ere achIPBUIIL! A€M caHai sl [3; 4].

Jlemek, MbIHaIal CypakK TyBIHJIAW bl Ka3ipri jKaFaaiia KallbIKTBIKTaH OKBITY IPOIIECIH/Ie aHbIKTaJIFaH
rpo0iieManap xyieneHai Me kKoHe OyJI Macenelnep AaFapbiC KaFdaibIlH/Ia KaIllBIKTHIKTAH OKBITYIBI HAKTHI
Oaranay MakcaThIHIA FRUIBIMH OpTaja OalbINTHI TANKBUIAHBII OTHIp Ma? Ochkl Macene OOWBIHINA Kazipri
3aMaHFbl FBUTBIMU 9JicOMeTTepre, Mequa >KOHE JJIEYMETTIK JKelliiepre jKacaiafaH IIoNyla Ka3aKCTaHbIK
FRUIBIMIA OYJI Macelie a3 3epTTelTeHiH, OFaH SPTYPJIi FRUIBIMH Makajamap [5; 6] MeH MeHrelleKk YCTelep
koHe T.0. meHOepiH/Ie YCHIHBUIFAH Tap 3ePTTEyJIep apHAIFaHbIH KOPCETE/Ii.

Ocbl  KYMBIC aBTODJIApPBIHBIH MIKIpiHIIE, MbIHagall OYpBIH-COHIBI OOJMaraH Karjaniapiaa
MAHJIEMUSIHBIH ~ allFalllIKbl TOJKBIHBI KE3CHIHAC KA3aKCTAHJBIK KOHTEKCTE KAIIBIKTHIKTAH —OKBITYIbI
YUBIMIACTHIPY MACEJeNEPiH KaH-KaKThl KapayAblH IIYFbUT KOKETTLTIT TYbIHIANHIbI.

3epTTeyaiH MakcaTbl — JaFIapbic JKarJAalblHIAa KAIIBIKTHIKTAH OKBITY/bI UIBIHAWBI KOpy >KoHE
KAIIBIKTBIKTAH OKBITY (opMaThl 9JICTEepiHIH THIMJUIINT YIIIH aHBIKTaIFaH mpoOyieManapipl OJaH opi
xyiieney wmakcarbiHna COVID-19 xarmadibianarel KasakcTtaH MeKTenTepiHAETi KAIIBIKTBIKTaH OKBITY
MoceJieNepiH Tanay.

Hezizzi bonim

Kazakcran mexrentepinge COVID-19 xarnalibiHa KaIIBIKTBIKTaH OKBITY/IBI TAJIay JKOHE 3ePTTEICTiH
canajiarbl HEeri3ri npodiemManapaspl aHbIKTay YIIiH MaHAEMUSHBIH OipiHIN TOJKBIHBI K€3iHAE KALIBIKTBHIKTaH
OKBITYIBI YHBIMJIACTBIPYIAFbl  OPTYPJl  €JJIEpIiH TOCULAEpiH 3epieney JKOoHE KAIIBIKTHIKTAH OKBITY
(hopMaThIHa Ka3aKCTAHBIK TICUIJII aHBIKTAYy MaKCAThIH/A CATBICTBIPMAIBI TAJIJAY JKYPri3iryl Kaxer.

OpmaneikmanobipuLIan macil.
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OpTaybIKTaHABIPBIIFAH TOCLT ayAUTOPHUSIHBIH KEH O6JIriH KaMTyFa bIKHal eTell jKOHE KAIIBIKTHIKTaH
OKBITYFa HEFYPJBIM JKyHenen etyre ocep eremi. Mpicanmsl, MyHaai tocin @unnsunus, Opannus, Kerrait
CHSIKTBI eI/iep/e KOJTaHbUIIBL.

®uH MeKTenTepi KalIBIKTBIKTaH OKBITY KEe3iHIEe OpTYpJi NpOBaiiaepiiepiiH ChIHBII-MEHEIKMEHTTIH
KypaJlapblH KOJJJaHa OTBIPHII, 9[ETTErl KeCTeH1 Koymanapl. by cepBucTepni Myranimaep MeH OKYIIbIIap
MaHJAEMUsFa JeHiH KOJTaHFaHIBIKTaH, aybICy emI0ip KUBIHIBIKTAPChHI3 OTTi.

Opannusaaa KamblKTeikTaH OutiM Oepymin CNED xyiieci icke achkipeutyna. Jlarmapbic skarmaibIHIa
OKBITY YIIIiH Ma classe a la maison mnaTgopmachl )KyMBIC iCTeI.

KpITali MeMiekeTiHAe KAlILIKTBIKTaH OKBITYIbBI XKY3ere achlpy YIIiH ipi KOMIIAaHUsIIAp, aTan auTKaHaa
Alibaba, Baidu >xone Huawei arcanbicTbl. Kbicka Mep3iM/Jie JKeTi MBIH CEpBEPACH TYPATHIH OipbIHFal YITTHIK
OHJIaHH-TIIaT(GOopMa 931pJICHIII, ICKe KOCHUIIBL.

OpmanviKmanobipblIMA&aH MACI.

OpTanbIKTaHABIPEUIMAFAH TOCUT KONTETeH CEpPBHCTEPiHIH OONybIMEH CHMATTananbl. Amaiina,
naiiianany Kes3iHOe KemnTereH NalJajaHylIblIap KoJaiabsl IuiaTdopMmanapabl TaldyAa KHBIHIBIKTapFa
Ke3zeceni. by KeMImiik KalIbIKTBIKTaH OKBITYFa KeIly IPOLEciH co3aibl. Meicanbl, YiplOpuTaHHUSIA
KenTereH OiiM Oepy MekeMenepi e37epiHiH xKeke oHnaiiH-Tu1aTdopMaapblH KojiaHa oactaasl [7].

Kazaxcmanoazel scazoail

2020 >xpuiablH 6 coyipiHeH Oacram opra Oimim Oepy yibiMaapeinga 1—11 (12) ceiHBIITapIa OKBITY
KALIBIKTBIKTaH O0151iM Oepy TeXHOJOTHsIapblH Maiaiana OThIPbIIN Kyprizingi [8].

JKymebicta ocbl OyHpBIKKa Koca OepiireH 9icTeMeNiK YChIHBIMIAP KOJIIaHbUIIBL.

Kundelik, Daryn Online >xone Bilim Land cusikrel otanasik OiniM 6epy minardopmanapsl YCHIHBUIIBL
«banmaman» xoHe «En apHa» apHamapblHIa OKy IHOHIAEpI MeH cabakTapibplH apHaibl Kecteci
YIBIMAACTBIPBIIABL, all cabakTapAblH 631 10 MUHYTTHIK OeHHEpOIUK GOPMATHIHAA OTTI.

KP BFM bacmace3 KpI3MeTiHIH akmapaThl OONBIHINA, KAIIBIKTBIKTaH OKbITyJa 20 MBIHHAaH actam
oKymbl «Ka3momiTay KbI3METIH MaijaiaHFaH.

Kazaxcran myranimaepi WhatsApp apkeuisl cabak 0epai sxone COVID-19 narmapsichiHa Kapehl IIYFBLT
ic-kuMbLI petinge Zoom, Cisco WebEx nemece Google Classroom, Moodle xane Microsoft Teams cHSIKTBI
KOCBIMIIIAJIAp/ia Ke3/Iecyyep OTKi3Ii.

Ocplnaiilia, cambICTRIPMANBl Tajlgay MEH TYPIi ejiepAe KallbIKTBIKTaH OKBITYIBI YHBIMIACTBIPYIbIH
JKOFapblla aWTBUIFAaH  TocULIepiHe CyiieHe  OThIpbIN, KaszakcTaHma  KalIBIKTBIKTAH — OKBITYIBIH
OpTANBIKTaHABIPBIIMAFaH TACLT TAaHJAIFaH JEM TYKbIPHIMIaHMBbI3.

Hamuofcejzep JHCOHE majlkbliay

«PaperLaby 3epTTey OpTalbIFBIHBIH HOTIDKENEPIH TanmaynaH [9] opTa MeKTenTep/li KallbIKTHIKTaH
OKBITY (hopMaThIHA KONy Ke3iHe MbIHA/Iall Heri3ri npobiiemManap aHbIKTa sl (1-cyper).

KeH, OnaKTbl WHTEPHETNEH MKeTKiNikcis KamTy HaHe
MHTEpHET GaliNaHbICkIHbIH, Halap canachl

OKyLbINap TEXHOMOTUANLIK KabablKTapMeH »aHe 6acka ga

6aitnaHbIC KypanaapbiMeH KaMTamachi3 eTinmegi

Kundelik.kz nnatdopmack! e3iHiH, AspmeHci3airiH KepceTTi,
OHBIH, iWiHAE MHTEPHET XbINgamMabifbl TOMEH BonFaH Kesge
OHBIMEH XYMBbIC iCTEM anmay cangapbiHaH

Cyper 1. KambIKTBIKTaH OKBITY ()OpPMaThIHA KOIIy KE€31HAEr1 HETi3ri Macelelep

1-cyperTiH nepekTepiHe cyHeHe OTBIPBII, HETi3ri mpodiieMarnap KeH KOJaKThl HHTEPHETTIH KETKUTIKCI3
0O0JIyBI J)KOHE WHTEPHETTIH HAIIap carlachl CKEHIH aral Ty KepPeK; MEKTEN OKYIIbLIAPHI TEXHOJIOTHSLTBIK
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JKaOIbIKTapMEH koHe Oacka OailaHbIC KypanmapbIMeH KamTamachl3 eriaMmereH; ruiardgopma Kundelik kz
©31HIH JOPMEHCI3/IITiH KOPCEeTTI.

KampIkTeIKTaH OKBITY (hopMaThiHA KATBICTHl PECTIOHJCHTTEPMEH TMiKIpTEpiM XKYprizy HOTHKenepi (2-
cyper).

Cyper 2. [likiprepiMre KaTbICylIbUIAPABIH KaIIBIKTBIKTAH OKBITY (hOpMaThiHa KO3Kapachl

2-CypeTTiH JepeKTepi OoibIHIIA pecoHAeHTTepAIH 43 %-bl KallILIKTHIKTAH OKBITY (DOpMAaThIHA KapChl
OoJsiFaHbIH, peCIOHACHTTEPAIH 38 %-bI KAIBIKTHIKTAH OKBITY (DOpMaThIHA TYCIHICTIKIIEH KapalThIHBIH JKOHE
16 %-b1 OHTalH OKBITY/IBI KOJAUTHIHBIH aTall OTKEH YKOH.

3eprrey Maceneinepi OOWBIHIIA >KYPTi3ifireH Tainjay HOTHXKEIepl aKmapaTThIK-KOMMYHUKAIHSIIBIK
texHonorusap (AKT) Herisinze camaibl KalIbIKTHIKTaH OKBITYIbl KAMTaMachl3 €TyAeri KOJDKeTIMAIIIK MeH
TEHJIK eNiMi3 YLIH om A€ YJKeH mpobiema OOJBIN KaJlaThIHBI Typasibl AQJIeNAl KOPBITBIHIBI JKacayfa
MYMKiHJiK Oepeni [10].

BiniM >koHE FBUILIM MHHUCTpPIHIH OYHpBIFBIHA KapamacTaH, jKep-kepiiepae OumiM Oepy mpoleciHe
KaTBICYIIBUTAPFa JKarmail jkacay OOWBIHINIA KakeTTi mapantap KaObuiganOaapl. YakbIT TI€H OPBIHHBIH
MKEM/IUTIT OKBITYJIBIH €H OacThl epeKIIeliri OOJIbIT CaHAJFaHBIMEH, HAIIap JKENUIK OaiaHbIC €H YJIKEH
KeJeprijepain 6ipi 0omabI.

ConblMeH KaTap, OimiM Oepy MakcaThlHAA WHTEPHETKE KOCBUTYIIBIH TOMEH JeHTeliHe OalIaHBICTHI
OapIuara TeH HETri3lle TOJBIK MHTEPAKTUBTI HEMECE CHMHXPOHJBI OKBITY KypajlapblHa KOJI XKETKi3y MYMKiH
eMec eKeHJIITT aHBIKTAIIIBI.

Mexkren okiMIIiiri kembanansl ordacbuiap MeH 0acka Jja QJIeyMETTIK Ocall TONTAapAbIH OKYLIbUIAPHIH
nepOec KOMIIbIOTEpIepMeH, (uieli-TachiMaiiaylusuiapMer xoHe SIM-kapTamapMeH TOJBIK —Kejemje
KaMTaMachl3 eTe anMajbl. bysl ONKbUIBIKTap KeOiHece CTYJCHTTep, MyFaliMJiep, aTa-aHajap apachHza
CTpecC TYBIP/IBL.

Biznig HoTwkenepiMi3 opTypii  enAepAiH 0Oacka 3epTTEYUIUIEPiHiH eHOCKTepiHAe JoJeNICHTeH.
Meicaner, O.A. Kop6a (Peceif) HeriziHeH a3 JambliFaH emiepaiH cryiaeHtrepi  WhatsApp Hemece
3JIEKTPOH/IBIK, MOIITA apKbUIbI TarlChIpMajiap ajblll OThIPFaHbIH alTaabl. Texac mrareiHaarbl Dopt-Yaprreri
All Saints Dnuckomn MEeKTeOiHIH TEXHOJIOTHUSIBIK HHTETpanys koHiHeri MamaHnbl /[)xenna KoHaH kenterexn
orbacbutapia Oip amamra Oip KOMIBIOTEp >KOK €KeHiH aiitajpl. KemnrtereH Mekrentepie MyFamiMaep
KAIIBIKTBIKTAH OKBITY OMICTEPiH ©37epl OMIACTHIPBIN, 93ipliereHi aHBIKTANIbI. Analia Oy mocerie TeK
Ka3aKCTaH/IBIK MyFaJIiMAEpre FaHa KaThICTBI €Mec.

«binim Oepy canaceiHAarel MyFaimMaep OOWBIHIIA XabIKapaiblK HbicaHabl Ton 2030» ecebinae Oykin
oJleMJieri OKBITYIIBUIAP HETi31HEH OKBITYJBIH Y3/IKCI3IriH KaMTaMmachl3 €Tyre >KOHE OKBITY/ABIH JKaHa
olicTepiHe Kellyre JalblH eMeC eKeHIiri kepceTinreH. TwuicTi HMHOPAKYPBUIBIM MEH HHTEPHETKE
KOJDKETIMAUTIK >KaraabiHa Aa kentered myranimaep AKT-MeH KyMbIc icTeyAiH KapanaibiM JaFIbUIapbiH
WUTEePMETeH, COHABIKTaH KAIIBIKTHIKTAH Calayibl OKBITYABl alTIaraHAa, oNapFa KociOu JaMynbl XKaJFacThIpy
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kubiHFa coraapl. COVID-19 narmapeickl MyFanmiMIepIiH OKBITYIBIH KaHA JICTePiH KOJIJAaHY JaFAbLIapbIH
THIMJI JaMBITY YIIiH YCTa3mapabl OacTamKbl OKBITY Ke3eHIHIe e, )KYMBIC OapbhICHIHAA J1a OKBITY JKYHeciH
pedopManay KaxkeT eKeHiH KOPCETTi.

Kopvimuinowi

[NanmeMUSIHBIH aFaliKbl TOJKBIHBI KE3CHIHJAC KA3aKCTaHJBIK KOHTEKCTE KAIIBIKTHIKTAH OKBITYIbI
YHBIMIACTRIPY MPOOIeManapbliH Kapay HOTHKENepi OONBIHIIA MBbIHAA KOPHITBIHABLIAP TYXKBIPBIMIAIIBL:

Hoctypni OimiMm Oepy OpTachlH KAIIBIKTBIKTAH OKBITYJBIH HHHOBAIMSUIBIK OpTAachlHA KapamnaibiM
Typrenaipy Kazakcran yurin kypAesni MiHAET OOJIBII IIBIKTHL.

KambikTeikTan oKbITY KazakcranHplH OutiM  Oepy KyHeciHaeri MaFgapbICTBIK KYOBUTBICTAPIIBIH
KaTaIM3aTOpPbIHA aWHAIARl (HOPMATHBTIK-KYKBIKTBIK Oa3aHBIH, WHPPAKYPBUIGIMHBIH, OJIICHAMAJIBIK
JANBIHABIKTBIH KETUTMETCHIIT ).

KazakcTanma marmapbic JKarmaibiHAa (TaHmAeMus, 3i13aia jkoHe T.0.) opTypnii OarmapiiaMaliblK ic-
mapaixapAblH iC JKY3iHAETi THIMAUITIH TYCiHY YIIH OpTYpIi enAep FajabIMIApPBIHBIH 3epTTeyJepiMeH
CaJIBICTBIPFaH/a, MAaHACMUS KE3iHAe OHJIAHH-OKBITYIbl YHBIMIACTHIPY MpoOJieManapbl Typalibl FhLIBIMH
HET13/CITeH 3ePTTeYJICPIiH TaIIbLIIBIFB OalKasaIbl.

3epTrTey JHarmapeic KaralblHAa KAIIBIKTHIKTAH OKBITY TIPOIIECTEpl MEH HOTIDKENEpI Typaibl
KOJIIAaHBICTAFbl 9MICOMETTI COTTI TACUIACPAl JKOHE KETUIMIPYAi KaKET €TETiH acleKTiIep/i aHbIKTay YIIiH
TOJIBIKTBIpaAbl. by Oprtaiblk A3us ennepiHiH aufblHAa TypraH HpoOjieMaliaplibl JKaKChl TYCIHYre »oHE
KazakcraH »xaraaliblHAa KAIIBIKTHIKTAH OKBITY/IbI )KaKCAPTY JKOHIH/IE Mapajiap YChIHyFa KOMEKTECII.
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K.A. Abunxaupona, XX.T. baiimaran6etoBa, P.A. bekmyp3aeBa, C.A. Hypranmmesa

JlucrtaHiuoHHoe o0yueHue Bo Bpemsi nanaemuu COVID-19:
aKaJeMHuYecKas aHAJIUTHKA B Ka3aXCTAHCKOM KOHTEKCTe

Bo Bpems nepBoii BonHb! nanaeMun COVID-19 Kazaxcran cieoBan cTporuM o0MEMHUPOBEIM IPOLEAYypaM.
BbUTO MPUHATO Ba)KHOE MPABUTEILCTBEHHOE PELICHHE O Tepexoje 00pa30BaTeNIbHBIX OpTaHU3alUi K AHC-
TaHIHOHHOMY O0yueHuro. Pe3kuii mepexoa OT TpagUIMOHHOTO OOy4YEeHHs Ha IUCTAHIMOHHBIA (opmaT mo-
CTaBUJI BOMPOC MEPE MEAArOrnISCKON MPAKTHKON HE TOJBKO O BHEIPEHHH COBPEMEHHBIX HH(POPMAIIMOHHO-
KOMMYHUKAIIIOHHBIX TEXHOJIOTHI, HO U 00 M3MEHECHHH U KOHCTPYMPOBAHHM MapaMeTpOB HOBOTO (opmara
o0ydeHus. B 9To# CBSI3HM BceCTOpOHHEE PACCMOTPEHHE BOIIPOCOB OPTraHH3AIUH JUCTAHIIUOHHOTO O0yUCHHS B
[epUo/ MepBON BOJHBI NAHIEMUU SIBISETCS BaXHBIM U 3HaYMMbIM. ClleJOBAaTENbHO, B HACTOAILIEE BpeMs
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BO3HHMKAaeT HACTOATENIbHas HEOOXOIMMOCTb B HAyYHbBIX HCCIEHLOBAHUSX, YTOObI NMOHATH (HAKTUYECKYIO -
(hEeKTHBHOCTD PA3JIMYHBIX HPOIPAMMHBIX MEPOIPUATHI BO BPeMs KPU3HUCHBIX YCIOBHAX (TaHAEMUs, CTHXUH-
Hoe OenctBue U T. 1.). OnHako B KoHTekcTe KazaxcTana HaOmoqaeTcss OrpaHUUEHHOCTh HAY9HO 0OOCHOBAH-
HBIX MCCJIEIOBAHMIT O MpoOJieMax OpraHNU3alyy JUCTAaHIMOHHOTO 00YYeHHUS BO BpeMs NMaHIEMHH 0 CpaBHe-
HHUIO C HCCIIC[OBAaHMSIMH YUYEHBIX Pa3iIMYHBIX CTpaH. M3ydaercst mporiecc opraHW3aluy AWCTaHIOHHOTO
00ydJeHHns B Ka3aXCTAaHCKOM KOHTEKCTE B ITEpHOJ Hadaia MaHIeMHH, GOpMYIHPYIOTCS IPoOIIeMbl, KOTOpBIE
OBUIM BEIIBICHBI B IIponecce OOydeHHs, YTOObI aTh PEaMCTUYHOE BHAEHHE HOBOTO crocoba oOydeHUs B
KPU3HCHOH cuTyanuu. JIaHHOE MCCIIel0BaHUE JOTONHSACT CYLIECTBYIONIYIO JIUTEPaTypy, JEMOHCTPUPYS POIIb
JMCTaHIIMOHHOTO O0Y4YEHHs B Ka3aXCTaHCKOM KOHTEKCTE B NOAJEPKAHUH 00PAa30BATENIbHBIX YCIYT B KPU3HC-
HBIX CUTYaIMsX.

Kniouesvie cnosa: nangemuss COVID-19, nucrannmonHoe o0ydeHHe, OpraHu3aius, NpoOIeMbl, MOIXO/BL,
CPEHSS IIKOJIA, IIKOJIEHUKH, YIUTEIIS.

Zh.A. Abilkhairova, Zh.T. Baimaganbetova, R.A. Bekmurzaeva, S.A. Nurgaliyeva

Online education during the COVID-19 pandemic:
academic analytics in the context of Kazakhstan

During the first wave of the COVID-19 pandemic, Kazakhstan followed strict global procedures. An im-
portant government decision was made to close schools and move to online learning. The sudden transition
from traditional education to a distance learning format has caused some problems. In this regard, a compre-
hensive review of the problems of organizing online education during the first wave of the pandemic is signif-
icant. Therefore, there is now an immediate need for more detailed research in order to understand the factual
effectiveness of various program measures during crisis conditions (pandemic, natural disaster, etc.). Howev-
er, in the context of Kazakhstan, there is a limited amount of scientifically based research on the problems of
organizing online learning during the pandemic, compared with studies by scientists from different countries.
In the article, the authors pay special attention to the process of organizing online learning in the context of
Kazakhstan during the beginning of the pandemic, in order to give a realistic vision of a new way of learning
in a crisis situation. This study complements the existing literature, demonstrating the role of online learning
in supporting educational services in crisis situations.

Keywords: COVID-19 pandemic, online learning, organization, problems, approaches, secondary school,
schoolchildren, teachers.
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Oco0eHHOCTH OPTraHN3AIUN NeJArOTHYeCKOi MOAIePKKU
B Npoilecce MOArOTOBKH COIUAJIBHBIX M€aroroB B yHuBepcureTe

B cratee mpezacTaBneHbl pe3ysibTaThl UCCIENOBAHMSA CIELM(UKN MEeTarorndeckoil MOAAEpKKH B IIpolecce
MOJATOTOBKH COLIMANBHBIX IEJaroroB B COBPEMEHHBIX YCIOBHUX. V3MeHeHHs, KOTOpble ObLIM BHECEHBI Ka-
PAaHTUHHBIMU OTPAHUYCHHUSIMH, AT HOBBIA MMITYJIbC B M3YYEHUH CIOCOOOB OpraHM3aIliK B3aMMOICHCTBUS
npernojaBatenicii U oOydyaromuxcs. PacCMOTpEHHbIE aBTOPOM METOJOJIOTHYCCKUE TMOAXOABI OPHUCHTUPYIOT
MpoQecCOPCKO-TPEIIOIABATEILCKUI COCTAB MEAarOrMYeCKUX BY30B ONMUPAThCS HA PeajbHbIC MOTPEOHOCTH
MeTarOTHYCCKON TCHCTBUTELHOCTHU. [lenarornyeckas moaepkka moArOTOBKA OYAYIIUX COIUATBHBIX Me/a-
TOroB — OJHa W3 Takux NHoTpeOHocteil. [lemarormueckas moaaepkka B IMpoQecCHOHATBHOW MOITOTOBKE
obecrieunBaeT 00y4arOMMXCsl JOMOTHATEIBHBIMU PECypcaMy, KOTOphIe OyIylIne CIENHaIHCTBl CMOTYT HC-
MOJIB30BaTh KaK B Ipolecce 00ydeHus, Tak ¥ Ha Tare aJanTaliy K mpodecCHoHanbHOH aesrensHocTH. Co3-
JAaHWE YCJIOBUH U MENarorHYecKOoil MOIAEP’KKH BO3MOXKHO NPH OCO3HAHHOM OTHOIICHHH K TOMY BCEX
CyOBEKTOB MEIarOTUUECKOro Tporecca. AKCHOIOTHYCSCKUH MOIX0 B JAHHOM HCCIICIOBAHUY MPEIUIOKEH KaK
OCHOBa Il ()OPMUPOBAHHUS IENICH U CoJepKaHKs 00pa30BaTEIbHON MPOTPaMMbI TIOATOTOBKH COLMATBHBIX
neparoroB. [IpoBeeHHOE SMITUPHUYECKOE HCCIICJOBAHUE C MPHUBJICUYECHHEM OIPOCHBIX METOJIOB MO3BOJIMIIO
MOJTBEPIUTH MPEOJIOKCHUE O BRICOKOI 3HAYMMOCTH TEarornyeckoil MoIIep>KKU B TIOATOTOBKE OYIyIIUX
COLIMANIbHBIX Meaaroros. Ha ocHOBe BBIABICHUS MOTPEOHOCTEH 00YJAIOMIUXCS MOXKHO BBICTPOUTD YKU3HECTIO-
COOHYIO CHCTEMY TEJaroruyecKoi MoIAEeP>KKU MOATOTOBKH COIIMANBHBIX MIEIaroroB.

Kniouesvie cnosa: conmanbHble MEaroru, NeJarorndeckas moaepkka, HaydHO-TEOPETHYECKUE OCHOBEI, aK-
CHOJIOTHYECKHUI MOIX0, IEHHOCTH, MPO(eCCHOHATBHAS TOATOTOBKA, BRICIIAS IIKOJIA, 0Opa3oBaTeIbHas Mpo-
rpamMma.

Beeoenue

[MoaroroBka OyAyIIMX CONMANBHBIX TIEJArOTOB B CUCTEME BhICIIETO MPOECCHOHATBHOT0 00pa3oBaHus
BezieTcs B Kazaxcrane Oosee Jiecartu jeT. 3a 3TOT NEpUo/]] y aBTOPOB 00pa30BaTEIbHBIX MIPOrpaMM Heaaro-
IMYECKHX YHHBEPCHUTETOB, B KOTOPBIX T'OTOBAT CHEIMAIMCTOB AAHHOrO Mpodwiisi, chOpMUpPOBaHBI 00IIHE
MpeACTaBIeHus] 0 cnennuKe conepKaHMs IOATOTOBKH, HIOAHCAX NMPOTHO3HMPOBAHUS PE3YJIbTAaTOB 00yde-
HUSL, 0 crioco0ax JOCTHKEHUS MOCTABICHHBIX 3aa4. HanonHeHue conepikanus o0pa3oBaTebHBIX IPOrpaMm
aKTYaJIbHBIMHU JJIs1 IEAarornyecKol pealbHOCTH JUCHUIUIMHAMU, BBIOOP WHHOBAIIMOHHBIX METOJIOB 00y4e-
HUS HE JJAI0T TapaHTHI KauecTBa MOATOTOBKU. JTO CBSI3aHO C TEM, YTO B JOKYMEHTAaX, PErjaMeHTHPYIOLINX
MeAarorn4eckii MPOLECcC BBICHIEH HIKOJIbI, HEJOCTATOYHO BHUMAHMS YENSETCSl BONPOCAM OpraHM3alud
MeIarorndeckoi mojiepku odyyaromuxcs. [IpuarHBI KPOIOTCSI B HETOYHOM TTOHUMaHWU CYIIHOCTH Tefa-
TOrMYECKOH MOJAEPIKKH, KOTOPast SBJISIETCSI CMBICIOBBIM SIIPOM OpraHU3allH MOJATOTOBKU OyIyLINX COLH-
aJIBHBIX MIE1arOroB.

IlepBbie BiccIeIOBaHUS TIENArOTHISCKOM MOIep KA osiBIUIHCH B 90-¢ Toaer B Tpyaax O.C. ['azmaHa,
B.I1. benepxanosoii, .J1. lemaxosa, H.b. Kpsunosoii, U./]. ®pymuna, C.M. FOcduna [1-4]. Onu paccmat-
pUBaJIH, IPEXKE BCETO, COLUMOKYIBTYPHBIN paKypc MOJIEPKKHU, PEANOoIaralouii coaeicTBie HHAUBUIY B
€ro CaMOOTIPEeNIETICHNY ¥ CaMOpeaIH3alliy U HapPaBJICHHBIM HA €r0 TUYHOCTHBIE N3MEHEHUSI.

Omnpenenenne MOHATHS «II€JarOrMYecKas MOAIEP>KKa» B COBPEMEHHBIX MCCIIEJOBAHUSAX OPHUEHTHPOBA-
HO Ha €ro ICUXOJIOTUYECKYIO COCTABIISIONIYIO, CIIeU(UKY yrpaBieHHs MPOLECCOM. 3aTpyJHEHHUS B 00yde-
HUM Y OOYyYaroIUXCsl BBI3BIBAIOT COCTOSIHHSI HEOIPEJCICHHOCTH M TICHXOJIOTUYECKOTO HANPSHKEHUS, Kak
ykaspiBatoT A.JK. Myp3anmuosa u C.Y. bagxmetos [5]. A.C. AGunpraeBa B CTaThe 0 TEOPETHUECKUX OCHO-
BaxX TEXHOJIOTHH MEIarOrn4ecKO MOJAEP>KKU TOBOPUT 00 3TOM MEIAarorn4ecKOM sIBJICHHUHU KakK 00 OTKPBITOH
MOpaJIbHOH 3amuTe oT ncuxonorudeckoro Hanpsbkenus [6]. JILH. Cyapuna, O.A. Ko3eipeBa cuntaror neaa-
TOTHYECKOH TOIJIEPKKOH COBOKYITHOCTh CITOCOOOB OpPraHHU3alliy IOATOTOBKH, CIIOCOOCTBYIOIIUX (hacuinTa-
uun ooydenus [7]. M.A. AKkcuHbEBa paccCMaTpHUBaET MEAArOTMUYECKYIO OJIEPKKY B KadeCTBE COBPEMEHHOMN
obpazoBarenbHOi TexHonoruu [8]. H. Succen, M. Kuoad, A. JIazoHmpp B rccineoBaHUH BOIIPOCOB TEXHO-
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JIOTUYECKON W TIeNarorHuecKou MOAICPKKU TUTAHUPOBAHUS TIOJTOTOBKH OYAYINUX IEJaroroB 00beIUHSIOT
JIBA ACTIEKTa: MICHXOJIOTUYECKUHA W TeJarormuecKuil, yKa3piBas Ha HEOOXOIMMOCTh CO3/IaHUSI YCIOBHM IS
YAOBJIETBOPEHHS MOTPEOHOCTEH OOYJAIOIMINXCS B TICHXOJIOTHYECKON YCTOWYMBOCTH B CHUTYAIlMH HEOMpese-
JICHHOCTH U B AWAAKTUYECKUX, METOJMUYECKHUX 3HaHUsIX [9]. Ha Ham B3ruisi, 1eIOCTHBIN B3I HA MEAaro-
THYECKYIO TOJIIEPKKY OoJiee IPOAYKTHUBEH, TaK KaK OH MO3BOJISIET PelIaTh 3a/1adn CHCTeMHO. B moaroroBke
OyAyIHX CONMaIbHBIX MEeJarOroB CHCTEMHOCTh HEOOXOAMMa Ha BCEX dTalax peann3annuu o0pa3oBaTeIbHON
MPOTpaMMBbl, HAUMHAsI OT Mpolecca aJanTaliy CTyJCHTOB Ha MIEPBOM Kypce U 3aKaH4MBas MeAarornieckum
caMoOIIpeIcTICHHEM Ha 3Tare 3aBEepIICHUsT 00yICHUS.

Oco0eHHOCTH TEeNaroruueckoil  TOJAEePKKH B HPOPECCHOHAIFHOM  CTAHOBIIEHHH  M3y4YEHBI
C.IO. Curaessmm [10], E.C. benoBoii [11]. B uccnenoBanmu BOIPOCOB MEIAarOrHaecKOro caMOOIPeISICHIS
Oyaymux counansHbix neaaroros FO.H. EropoBoii caenanbl BEIBOIBI 0 HEOOXOIUMOCTH CMEIIEHHUS TPHOPH-
TETOB «OT BIHAHUS HOPMATHBHOTO, JKECTKO PETJIaMEHTHPOBAHHOTO MpoIecca K JIMYHOCTHO M COIHAIBEHO
3HAYMMOM JICSITEIBHOCTH CTYACHTA B YCIOBHUSAX MEAarormdeckoil moamepxku» [12]. Takoii B3y Ha GyHK-
UM TIeJarornieckoil MOAMEeP KKK MO3BOJISIET BBIIEIUTh ee LeHHOCTh. O0yyaromiecs B mporecce npodec-
CHOHAJIFHON TOATOTOBKH OYAYT COCPEAOTOYEHBI Ha IEIsIX 00pa3oBaHMsl, HA pealn3allii TBOPUYECKOH nes-
TEJIHHOCTH, Ha NCTIOB30BAaHUH aJIeKBaTHBIX CIIOCOOOB OpPTraHU3aIliU COTPYAHUYECTBA. [|aHHBII OIBIT ITO3BO-
JIUT OYAYIIMM COLMANBHBIM IIeJaroraM UCIOJIb30BaTh €ro B NalbHEWIIEM B CBOeH mpodeccnoHanbHOU nes-
TEJIBHOCTH, a TIEJarOrHUYeCKUM By3aM CO3JIaBaTh YCIOBHSI JJIsS pa3BUTHS 00pa30oBaTeNIbHBIX mporpamm. [1po-
THO3MPOBAHKE PE3YJIHTATOB MOATOTOBKH Ha OCHOBE y4eTa IEHHOCTH TeIarormuecKoi MOAIePKKU BIHSIET Ha
coJiepKaHNe KaKIOH AUCIUTUIMHBI 00pa30BaTeIbHON MPOTPaMMEI.

HCpCHCKTI/IBBI COBCPHICHCTBOBAHUA KAa4CCTBa MOATIOTOBKHU 6yI[yHII/IX COoIMaJIbHBIX II€AAaroroB HaIllpaB-
JISIOT HAYYHBIN WHTEpecC MccienoBaTeneil Ha mouck 3()(GpeKTHBHOTO MCIIOIb30BaHUSI MEXaHU3MOB I1earoru-
YecKOW MoAepKKu. Llenb JaHHOM CcTaThu COCTOHUT B TOM, YTOOBI NMPEACTABUTH I OOCYKISHUS MPOOIIeMy
opranuvsanuu HCI[aFOI‘I/I‘-ICCKOI\/'I MOAACPIKKHU B CUCTEME MMOATOTOBKU 6YI[}/HII/IX COLIMAJIbHBIX II€Jaroros.

HOI[I‘OTOBKa COIMAJIBHBIX II€JaroroB OTINYACTCA OT IIOATOTOBKH II€Jaroros, 06yqafou114xc;{ 1o Apyrum
oOpa3zoBarenpHBIM Tporpammam. [Ipodeccust conmanpHOTO TIemarora TpeOyeT 3HAHWMA IMPABOBBIX HOPM,
KOMIIETECHIINH B pa3IHYHbBIX cepax KHU3HU U 00JACTAX HAyYHOTO 3HAHMUS: COLUOIOTHH, COIMANBHON TICHX0-
JIOTUH, BOCIIMTAaHM, CHeIII/IaJ]LHOP'I )41 KOppeKHHOHHOﬁ neaaroruku, SKOHOMHUKH O6paSOBaHI/I$[, MCHCI’)KMEHTA
oOpa3zoBanus. Kypcel 0011e00s3aTebHBIX AUCIUTUIAH, 3AI0)KEHHBIE B Pa3IMYHBIX MOIYJIAX 00pa30BaTeIllb-
HOW TPOTPaMMBbI, U3yYaIOTCS CTYJIEHTAMH B MTPOIECCE JIGKIIMOHHBIX, MMPAKTUIECKUX 3aHATUH, a TaKkKe depe3
CPC, CPCII. [lnst kauecTBEeHHON MOATOTOBKH K BBIIIOJHEHHIO CBOMX MPOQPECCHOHAIBHBIX 00s3aHHOCTEH
CTYICHTHl HYXXJAIOTCSH B TEIarorH4ecKoil MOaJepXKe, KOTopas MOJDKHAa OBITh CHCTEMHO OpraHM30BaHA.
Nmeromasics mpakTuka opraHu3aiii y4eOHBIX MOJYJIel IMOKa3bIBaeT, 4To 00ydeHue, KOTOpOe BENETCs CH-
JIaMH TIperoJiaBareniell pa3Hbeix Kadeap, He HOCUT CUCTEMHOTO XapakTepa. AHAIN3 TEOPHU U TPAKTUKHU TOA-
TOTOBKH COILIMANILHBIX I€/IarOrOB JIA€T BO3MOXHOCTH C(OPMYIHPOBATH MPOOIeMy, TPEOYIONIYIO BBISBUTDH
cnenuPuKy 3PPeKTUBHON OpPraHU3AIUH TIeAarorHIeCcKOi MOIePKKH IMOATOTOBKH COIMAILHBIX I1€/]arOTOB.
CyTh mpo0IeMBbl COCTOUT B MPOTUBOPEYHH MEXAY MOTPEOHOCTAMH 00ydYaIONINXCS B YCIOBUSX, oOecredn-
BAIOIIUX [EarOrHYeCKyI0 MOIJACPKKY, U CIIOKUBIICHCS CUTYyallMel B CUCTEME BBICIIETO MPo(ecCHOHaAIBHO-
ro oO0pa3oBaHus, B KOTOPOH Tenarormueckas moiaepkka CHCTEMHO He peanuzyeTcs. B cooTBeTcTBHHU ¢ MaH-
HO¥ ITpo0JIeMO# OBLIH ITOCTABIIEHBI CIISAYIONIUE [IETh U 3a]]a91 PaOOTHI.

Lenb rccnenoBanusi COCTOSIIA B TOM, YTOOBI ONPEACIUTH OCOOCHHOCTH OPTraHU3alluy TeIarornIecKom
MOJIEPKKU TIPO(ecCHOHATBHOM MOJITOTOBKU COIHATBHBIX MEaroroB.

3anaun ObLTH ONpeIeNieHbI KaK MMOCIIEA0BaTENbHEIEC ATAllbl JOCTIDKEHUS 3TOU LIEIH:

— ONpEeNeNTuTh ONTHMAJIBHBIE TTOAXOABI K MPoOJieMe OpTraHWU3alNK TeIaroTHIeCKON MOIIEPKKU OyIy-
IIUX COLIMAJILHBIX MEIaroros;

— BEISIBUTH OTHOIIIEHHE U MTOTPEOHOCTH OYAYIIUX COIUABHBIX MEAaroroB B MeIarornuecKoi moaIepx-
K€ UX HOATOTOBKH.

[epBas 3amava OblIa pelieHa yepe3 JIMTepaTypHbId 0030p M aHATU3 UMEIOIINXCSl BBIBOJIOB COBPEMEH-
HBIX YYEHBIX Ha MPoO0JIeMy MeIarornuecKor MoAIEPIKKHY, a TAKKe aHAIHM3 OIbITA Peallu3allii 00pa30BaTeb-
HO¥ mporpaMmel «CollnanbHas Nearoruka 1 caMoro3Hanue» B Kazaxcrane.

Bropas 3anmada peannzoBaHa ¢ IMOMOIIBIO aHKETUPOBAHUS, CTATUCTHYECKHX METOIOB 00OpabOTKH pe-
3yJILTATOB HCCIIEJIOBAHMS.
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Memoowt u mamepuanst

B mamHOM mcciemoBaHWn OBUTH WCIIOJIB30BAHBI TEOpETHUCCKHE (aHaM3, 0000IIeHne), TPaKTHICCKIe
(aHKeTUPOBAHWE) U CTATUCTUYCCKUE METOJbl. Ha OCHOBaHWU aHaIHM3a TEOPETUYCCKUX OCHOB OPraHM3aIluH
MeIarornieckoil MmoAnep KK MOATOTOBKH OYIYIIMX TeJaroroB 0O0O0OIIEHBI MOIXOAbI K AaHHOW Mpobieme.
Ananmu3 00pa3oBaTeNbHOM TMPOrpaMMbl TO3BOJIMI  ONPEJCTHTh IIENEeBble OPUEHTHUPBI MPOTPaMMBbI,
crennUKy MOCTPOCHUS COACPIKAHHs IMOJTOTOBKM OYIyIIMX COIUANBHBIX MEJaroroB. B mpakTmyeckoit
YacTH MCCIIe0BaHMsI ObLIIM UCTIONB30BaHbI OMPOCHBIM METO/, aHKETUPOBAaHHUE, KOTOPBIE SIBIAIOTCS Hanboee
JOCTYIHBIM B CO3/IaBLIMXCS YCJIOBHSIX METOAAMH JUIs BBISBICHHSI OTHOLICHHUS K HCCIeAyeMO mpobieme.
AHKeTa WMeeT 3akpbITyl0 (opMy. Bompockl aHKeThl HampaBlieHBI Ha pEIICHUE 3aJa4i: BBIIBICHUE
OTHONICHUSI OYIYIUX COIUAIBHBIX TMENAaroroB K YCJIOBHUSIM OpPTaHU3alHH IMEAarormyeckoil MoJICpKKH B
YHHUBEPCUTETE, B KOTOPOM TOIYHYalOT 00pa3oBaHue. DKCIIEPUMEHT MPOBOAMICS B mepBoM cemecTpe 2020—
2021 yuebGHoro roma B llaBromapckoM memarormdecKoM YHUBEPCHUTETE MHpPH IMOMOIIH TpenojaBaTenen
BBICIIICH IIIKOJIBI TMENAarorukd. Bcero B HCCIICOBaHWM TPHHSIM ydacThe 76 CTYAEHTOB 2—4 KypCOB,
oOydaronmmxcss 10 oOpa3oBaTelibHOM mporpamme OakanaBpuara «ColMajibHass IeJaroruka |
caMoTO3HaHHWE». AHKETHPOBaHHE MPOBOJIWIOCH OHNAMH, ¢ momombsio Google-popmer. CraTucTHueckas
00paboTKa MOMYYECHHBIX JAHHBIX TMO3BOJIMIA HHTEPIPETHPOBATL PE3yJIbTAThl AHKETHPOBAHUS W CHCIATh
BbIBOABI 1O IPOBEACHHOMY HMCCJIICAOBAHUIO.

Peszynomamot u ux obcyscoenue

AHanm3 obpazoBaTensHOM porpaMmel «ConmanbHasl TeAaroruka U caMoIlO3HaHUEe», TI0 KOTOPO# pea-
JU3yeTCsl MOArOTOBKA OyIyIIMX COLMANBHBIX neaaroroB B [laBmomapckom meaarornyeckoM YHHBEPCHUTETE,
MoKa3zaj ciexyrolee.

Llenpto oOpa3oBaTenbHOl nporpammbl «ColuanbHas NMEAaroruka U CaMONO3HaHUE» SBJSIETCS MOArOo-
TOBKa BBICOKOKBAJIM(PHULIUPOBAHHOIO YUUTENS CAMOIIO3HAHMS, COLIMAIBHOTO Iearora, 001agarmero BeCo-
KOH TPa’KAaHCKOW OTBETCTBEHHOCTHIO, CIIOCOOHOTO Ka4eCTBEHHO OCYLIECTBISITH MPO(QECCHOHATBHYIO Jes-
TEJIHHOCTH B YCIOBUSAX OOHOBJIEHUSI CUCTEMbI 00pa30BaHMUsL.

Pesynprarel 00yuenus OakanaBpa oOpa3oBaHHs O 00pa3zoBarenbHON nporpamme «ConuanbHas Hena-
TOTMKa ¥ camono3Hanue» (6-i kBanudukannonuslii yposeab HPK) coorBeTcTByroT JlyOnMHCKUM AeCKpHII-
TOpaM ¥ OPUEHTHUPOBAHBI HA PA3BUTHE CIIOCOOHOCTEH:

— IEMOHCTPHUPOBATH 3HAHUS, IPUMEHSTD 3TU 3HAHUS B IPO(ECCUOHATIBHOM AESITENLHOCTH;

— (GOpMyIHPOBATH apTyMEHTHI M PeIIaTh NPO(ECCHOHANBHBIE 331a4H B MpoLecce 00ydeHHs, BKII0Yas
3IIEMEHTHI HanboJiee IepeIOBBIX 3HAHUK B TEOPUH METOANKHU U MPETIOJIaBaHHsI CAMOTIO3HAHUS;

— OCYILLECTBIISTH COOp M MHTEpHpeTauio HHpopMamu 111 GOPMHUPOBAHUS CY>KICHUN C YIETOM COLH-
IBHBIX, ’THYECKUX U HAYYHBIX COOOPaKEHUH.

OO0me komnereHMK OakagaBpa oOpa3oBaHUs 1O o0pa3zoBarenbHON Mporpamme «ComuanbHas Tesa-
TOTMKa U CaMOIIO3HaHUE» (OPMHUPYIOTCS HA OCHOBE YHHBEPCAJIBbHBIX M MPOPECCHOHANBHBIX KOMIIETEHIIHH.
O6pasoBatenbHas nporpamma «ConunaibHasi Ielaroruka U CaMoIO3HaHUE» C TUIIMYHBIM CPOKOM OOy4eHHs
4 roga, npeanonaraeT 00pa3oBaTEIbHYIO TPASKTOPHUIO: ThIOTOP MHKIIO3UBHOIO oOpa3oBanus. CoxepxaHue
MPOTPaMMBI COCTABIISIIOT AUCIMIUIMHBI, KOTOPbIE 00BbEMHEHBI B MOJIYJIN: TYMaHHTapHBIH, HH)OPMAIIMOHHO-
KOMMYHHUKAaTUBHBIH, MOAYJIb COLMAIBHO-TIONIUTHYECKUX 3HAHHUM, 310pOBbecOeperarouinii, 0OIIeCTBEHHO-
MIPABOBBIX 3HAHMH, NICUXOJIOTO-NIEJarOTMYECKOE COMPOBOXKACHNE B MHKIIIO3UBHOM cpene aereit ¢ OOII, ncu-
XOJIOTO-TIeIarOTHYECKUH, COIMaIBLHO-TIPaBOBas M MICUXOJIOTO-TIeJarornyeckas mojajepKka ceMbpr. B cuiia-
Oycax MpomucaHbl 1elb, 337a4l U 0XKHJaeMble Pe3yJbTaThl, IPOIEAYPhl B3aUMOJIEHCTBUS, cucTeMa Tpeho-
BaHU MpernojaBaTess, npeanoiaraeMble BUAbI paboT — BCE 3TH pa3zelibl CHiuTadyca BBICTYHAIOT B KaueCT-
BE OPHEHTUPOB Ui oOydaromuxcsi. TakuM o0pa3oM, CHIUIA0yC MPENCTaBIseT COOOW JOKYMEHT, BBINOJI-
HSIOMMH (QYHKIWIO WHPOPMAIMOHHON U METOIMYECKOr mojaaepkkn. KakuM o0pa3om opraHu3oBaHa IMOJ-
JepKKa B OCBOEHHH 00pa3oBaTeNbHON mporpamMMbl? OueHKy 3¢ (peKTHBHOCTH NOANEPKKH MOTYT JaTh 00y-
YaroIuecs.

CrienmanbHO 7S pelieHns JaHHOW 3aJadd MCCleoBaHUs Obuia pa3paboTaHa aHKeTa, COCTOSIBIIAS U3
TpeX BONPOCOB C BApUAHTAMH OTBETOB.

[lepBbIif Bompoc cnocoOCTBOBall BBIABICHHIO MOHMMAHUSl CYIIHOCTH HEJarorduecKoi MOIAEP:KKH.
®opmynupoBka Borpoca: «CoriacHsl 1 Bl ¢ TeM, 4TO 1raior ¥ BO3MOKHOCTh CAMOOIIPEIEIICHNS ABIISIOT-
CSl OTIMYUTENFHBIMA YePTaMHU TIE€AarOTHIECKOM MOAIEPIKKUA T
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A. He cornacen (-a). OmimunrtenbHass 0COOCHHOCTh COCTOUT B MOJIHOM OOECIICUEHUH 00ydaronierocs
HEOOXOMMBIMHU YCIOBUSMHU.

B. Bosmoxxao. KpoMe Ha3BaHHBIX BBIIIE, HAJO 100aBUTH HEOOXOJUMOCTh TYMAaHHOCTH IO OTHOIIEHHIO
K 00yYaromumcs.

C. Cornacen (-a). CoTpyaHHYECTBO CIIOCOOCTBYET 3 (EeKTHBHOMY B3aMMOJIEHCTBHIO M Aa€T CBOOOIY B
CUTYyaIlH BEIOODA.

Bropoii Bonpoc Obl1 HampasiieH Ha BBISBJICHUE TOHUMAHUS CTYACHTAaMHU HEOOXOAUMOCTH TeJaroruye-
cKkoii moanepkku. Bonpoc chopmynuposan Takum obpazom: «Cornacusl 1u Bel ¢ yrBepxkaennem: Ilenaro-
TUYecKas MOAJIEP)KKa B O0YICHHN B YHUBEPCHUTETE CIIOCOOCTBYET KaueCTBEHHON MOJITOTOBKE OYAYIIEH mpo-
(heccHoHANBHON AEATEITHBHOCTH 7%

A. He cornacen (-a). Kaxxaplif cTyI€HT TOKEH pacCCYUTHIBATH TOJIBKO HA CBOU CHIIBL.

B. Bo3moxxao. CTyI€HT UMeeT MpaBo BOCIIOIB30BATHCS TIOMOIIIBIO MTPETIOIaBaTEIeH.

C. Cornacen (-a). CTyaeHTHI U IpenojaBaTelid B AUajore CocoOHbI K Ooyiee KaueCTBEHHOMY B3anMO-
JIEUCTBHUIO.

TpeTuil BOpOC IOMOT BBISIBUThH CTEIIEHD YAOBIETBOPEHHOCTH NIEAATOTHUYECKON MOIEPKKOH B IIpOLec-
ce oOydeHus B By3e. @opMyIHpoOBKa BOMpoca 3Bydana Tak: «CormacHsl i BbI ¢ yTBep)KIeHHEM: Ieqaroru-
YecKas MOAJIEpXKKa IMOArOTOBKU B HAIlIeM YHHUBEPCHUTETE 00ECTIEYeHA MOJTHOLECHHO U KAYeCTBEHHO?)

A. He cornacen (-a). [lanHOe yTBEp)KJICHHE HE COOTBETCTBYET JICHCTBUTEIILHOCTH.

B. BosmoxHo. S He yBepeH (-a), YTO Bce MOM Hay4HbIE, MPO(eCCHOHANBHBIE HHTEPECH YOBIETBOPE-
HBL.

C. Cornacen (-a). CTyqeHTBl UMEIOT BO3MOXXHOCTh BCTYNHUTH B PaBHBIA JHMANOT C NpENOAaBaTesieM,
B3aMMOCHCTBOBATH ISl pemIeHus mpodieM Tro00 cdepsl.

B tabnuiie npuBeeHBI CTATUCTHYECKUE TAHHBIE.

Tabnuma

Pe3yabTaTsl aHKeTHPOBAHUS

Ne Bompocs! 1 oTBeTHI KonngecTBo pecrioHIeHTOB
/11 Yell. | %
1 CornacHsl i1 BbI ¢ TeM, YTO AHAIOT U BO3MOXXHOCTh CAMOOIIPE/ICIICHHSI IBIISIOTCS OTIHYUTEILHBIMU YePTaMU
TIEeJJArOTMYECKON TOIJIEPIKKH?
Cormacen 35 46
Bo3M0OXKHO 30 39,5
He cornacen / He corimacHa 11 14,5
2 Cornachsl i1 Bel ¢ yTBepxkaenuem: [legarorunueckas moaaepxka B 00ydeHHH B YHUBEPCUTETE CIIOCOOCTBYET
KayeCTBEHHOM MOATOTOBKE K Oymyiieil mpohecCHOHATbHON NeATeIbHOCTH?
Cornacen 49 64,5
Bo3M0XxHO 19 25
He cornaces / He corlacHa 8 10,5
3 Cornachsl i1 Bei ¢ yrBepxaenueM: «llemarorndeckas mojIep>kKka MoArOTOBKH B HAIIIEM YHUBEPCUTETE 00eC-
IeYeHa MOJIHONEHHO U KAaUeCTBEHHO?»
Cornacen 32 42,1
Bo3mosxHO 26 34,2
He cornacesn / He cornacHa 18 23,7

*
Cocmasnena asmopom.

AHalu3 CTaTUCTUYECKUX JAHHBIX:

1. IloHuMaHue CynHOCTH NEeJarorH4ecKor MOAJICPKKH.

CoriacHo CTaTUCTHYECKUM JIaHHBIM, 46 % pecTrioHICHTOB TOJIEPKaIN MPEUIOKEHHOE ONpeIeIeHue,
T.C. IPAKTUYCCKHU IMOJIOBHMHA OIIPOUICHHBIX 6YJIYIIII/IX COIMMAJIBHBIX ITE€AaroroB CYUTacT, 4YTO COTPYAHUYICCTBO
cnocoOcTByeT 3¢ (EKTUBHOMY B3aUMOJCHCTBHUIO, AT CBOOOY B CUTyaluu BeiOopa. 39,5 % pecrnoHneHToB
COMHEBAIOTCS B TIOJIHOTE JJAHHOTO ONpEeJICHNUs, TIpe/yiarasi BHECTH B COJICP)KaHHUE MTOHATHUS XapaKTePHCTH-
Ky «TYMaHHOCTbh IO OTHOIICHHUIO K oOydatommumcs». 14,5 % pecrnoHIeHTOB HE COTJIACHIINCH C MPEAJIOKEeH-
HBIM oIpenesneHreM, 11 OmpoIIeHHBIX CTYACHTOB CUHMTAIOT, YTO MEAArOrMYECKYI0 MOJAEPKKY OTJIMYaeT
noJiHoe obecrieueHne HeOOXOAUMBIMHU YCIIOBHAMHU 00Y4YaIOIINXCA.
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2. [lornMaHne HEOOXOIUMOCTH TIEIarOTMUECKOH MOIICPIKKY.

Ponp memarornyeckoil moaep Kk mpusHaroT 64,5 % pecrnoHaeHToB, T.e. 00iee TOJIOBUHBI OMPOIIEH-
HBIX CUHTAIOT, YTO KAYeCTBEHHOE B3aNMOICHCTBHE MOKHO 00ECTIEUNTh Yepe3 AUAIOr CTYICHTOB H Mperoaa-
Barenei. 25 % pecroHICHTOB MPEAINOJIAratoT, YTO MeJarorndeckast moAAepKKa BO3MOKHO HEO0X0AMMa, T.C.
YeTBEpPTh OMPOIICHHBIX CYUTAIOT, YTO CTYIEHT UMEET MPaBO BOCIIONH30BATHCS MOMOIIBIO MPETIOAaBaTEIeH.
10,5 % pecrnoHIEHTOB OTPHUIIAIOT 3HAYUMOCTbH TIeJarOTHYECKON MOJICPIKKH, CUUTAIOT, YTO CTYACHT JOIDKEH
MOJIaraThCsl TOJBKO HAa CBOU CHJIBI H BO3MOXKHOCTH.

3. CremneHb yJI0BISCTBOPESHHOCTH MEAarornieckor Mo Iep kKol B Tipoliecce 00yUueHUs B By3e.

IIpakTudeckas peann3anus MeJarornieckon MoaAep KU U OTHOIIIEHHE K HEH OIEHWBAIOCH OYIYIITIMH
COLIMAIBHBIMH TIEJarOTaMu ClIeAyomuM oopazom. 42,1 % pecroHIeHTOB, 3TO MEHee TIOJIOBHHBI OIMPOIICH-
HBIX, CUUTAIOT, YTO CTYJCHTH UMCIOT BO3MOXHOCTh BCTYIATh B PaBHBIN JHMAJIOT C MPENoaBaTesieM, B3auMO-
NefCTBOBATh ISl PEUIeHHs JI000W MPOOJIeMBl, TOMyYaTh KaueCTBEHHYIO W CBOCBPEMEHHYIO ITefarorude-
CKyro moanepkKy. 34,2 % pecroHIEHTOB COMHEBAIOTCS, YTO MX HAy4YHBIE, MPOQEeCcCCHOHAIFHBIE MHTEPECH
YIOBJIETBOPEHBI. 23,7 % pPECIOHICHTOB CUWTAIOT, YTO HE OOCCIICUEHBI MEAaroruvyecKod MOIICPKKON Ha
JIOJDKHOM YPOBHE.

AHanu3 CTaTHCTUYECKUX JAaHHBIX MO3BOJIII CIIENATh CIEAYIOIINE BBIBOABI. AHKETUPOBAHUE CIIOCOOCT-
BOBAJIO OTPECICHUIO OTHOIICHHS Oy IyIUX COMATBHBIX MEJaroroB K YCJIOBHSIM OpraHU3al[|y IeJarorunde-
CKO MOJIEP)KKH B YHUBEPCUTETE, B KOTOPOM MONIy4aroT oOpa3oBaHue. [Ipu3HaHne HEOOXOAUMOCTH Te/a-
TOTUYECKOH TOIeP’KKH, HEBHICOKAN YPOBEHD YAOBIETBOPEHHOCTH B PEATbHOCTH OKAa3bIBAEMOU IE/Iaroru-
YEeCKOW TMOAJIEP’KKOH, MpeAyio’KeHNe BHECTH IIEHHOCTHOE 3HAYCHHE B CaMO TOHSATHE «ITOAEPIKKa» YKa3bl-
BaIOT Ha aKTyaJbHOCTh 3TOTO aCIEKTa MOJATOTOBKH I 00yJaronuxcs. JJaHHbIe pe3ybTaThl COOCTABUMBI C
WCCIIETIOBAHUSAMU, KOTOPBIE IPOBOIST UCCIIEOBATEIH B 007aCTH TTOJTOTOBKH MEarornIecKuX KaapoB.

1. Kenur uccieyer BOIPOCH MOATOTOBKH yUHUTENCH, B YaCTHOCTH, YCIOBHS JUIS PA3BHTHS MearorH-
YECKUX 3HAHMIA, KOTOPBIC CO3JAIOTCS B TEUCHHE MEPBBIX ABYX jeT o0ydyenus [13]. JI.B. Konnpamiosa B cBo-
€M HCCJICIOBAaHUM MTPUBOIUT JOBOJBI B 03y HEOOXOJMMOCTH CO3JaHMs KOMIUICKCA MEAaroru4eckKux yc-
JIOBHH ISl 00eCTIeYeHNs B3aMMOCBS3H JIMYHOCTHON HANPaBICHHOCTH U Ka4ECTBEHHOTO MPOJECCHOHATEHOTO
nmegarorndeckoro obpaszosanus [14]. Co3manue yClIOBHE A COTPYAHUYECTBA 3aKIIOYAETCS HE TOJBKO B
MOJIFOTOBKE Y4eOHO-METOIMYECKMX MaTepHaliOB, pa3paldOTKe 3aJaHuii, KOHCYJIbTHPOBAHUHU B CaMOCTOS-
TeJabHON paboTte. bojee 3HAUMMBIME MBI CYMTAaEM TOCIIEAOBATEIEHOE U TIOATAITHOE MPO(hecCHOHATBHOE BOC-
nuTaHue Oy yIINX CONUAIBHBIX TIEAaroroB.

N3ydenue crniennprKy MOArOTOBKH MEIAarornyeckux KaJpoB B COBPEMEHHBIX YCIIOBUSX CBS3aHO C IO-
HICKOM peIIeHHs MPOoOIIeMBI KauecTBa MOATOTOBKH. B 3moxy pedopMupoBaHus CHCTEMBI MIKOJIHLHOTO 00pa3o-
BaHUS OCTPO CTOUT BOIPOC O TOTOBHOCTH OYAYIIHMX IMEAaroroB K paboTe B yCIOBHSIX OOHOBJICHUS CO/EpKa-
HUs 00pa3oBaHMsl, C BHEIPSCHUEM MHHOBAIIMOHHBIX UJIeH B COIMAIIBHOM BOCIIUTAHHH, KOTOPOE OCYIIECTRIIS-
€TCs TOCPEACTBOM pedopM. PellieHne JaHHOrO BONpPOCA YYEHBIMUA BHJUTCS B TAPMOHUYHOM HAITOJIHCHUHU
coJiepKaHus 00pa30BaTENLHOW MPOTPaMMBbI JUCIUILIMHAMH, KOTOPbIe (POPMHUPYIOT CIEIabHbIC 3HAHUS B
KOHKPETHON 00JacTH HayKH M METOIMYECKOH COCTaBJISAIONICH, KOTOpas BIUSET HA TOTOBHOCTH OyIIyIIero
YUUTEIS K pealii3alii NeIarorndeckux QyHKIUi.

[lorick METOIOJOTHMYECKUX OCHOBAHHM JUUISl TIOBBIIICHWS KadecTBa IIENAarOrMYECKON TOIIEPKKH
po(heCCUOHATBHON MOATOTOBKH SIBJISETCS BaKHBIM 0a30BBIM YCIIOBHEM YCIIEITHOCTHU BBHITTONHEHUS AHHON
3amaun. B o0ocHOBaHWMH 00pa30BaTEIbHBIX MPOTPaMM MPUMEHSIOTCS IPHHIUIB KOMIIETEHTHOCTHOI'O
MOIX0/1a, MJICH parMaTru3Ma, a oropa Ha MPUHIIUILI KYJIbTYPOJIOrHUECKOTr0 M aKCHOJIOTHUECKOTO MOAX0I0B
MO3BOJISIET BBICTPAUBAThH OOIIYIO (hHMIIOCO(HIO TOATOTOBKHY.

B teopuu npodeccroHanbHOro 00pa3oBaHus KOMIIETCHTHOCTHBIA MOXO/ BBIMOIHSIET POJIb BEAYIIETO
METO/I0JIOTHYECKOr0 TpeHaa peopmupoBanust. COBpeMEHHbIC NCCIICOBATEIM YUUTHIBAIOT 3TH TEHACHIIUN B
cBomx paborax. A.JI. Mup3aarurosa, JI.I'. AXMETOB yKa3bIBalOT Ha POJIb KOMIIETEHTHOCTHOTO TIOJIX0/a B ca-
MOPA3BUTHHN INYHOCTH Oysyiero negarora [15]. ®. Jlayspmann, M. KeHur B cBOeM HCCIIEI0BAHHH MUIIYT O
TOM, YTO IPO(EeCCHOHANIbHAS KOMIICTEHTHOCTh IIEaroros, X MpodecCHOHaIbHbIC 3HAHMS, HABBIKH, YOEK-
JICHUsI ¥ MOTHUBAIUS SIBJISAIOTCS BaXHEWIINUM TOKa3areiaeM NpOoQeCcCHOHAILHOTO OJaromoiny4us W ycrexa
cnenuanucta [16]. Ha mpakTuke coBpeMeHHas BBICHIAS MIKOJa OPHCHTHPOBAHA HA MOJIOKCHHUS KOMITCTCHT-
HOCTHOTO MMOAX0/1a, C MO3UIMKA KOTOPOTo OYAYIIHHA CIICIUAIUCT IOJKSH B Pe3y/IbTaTe MOTOTOBKH 00J1a1aTh
HE TOJIKO JTUYHOCTHBIMHM KaueCTBAMH, 3HAHUSIMH, YMEHUSIMHU U HAaBbIKAMH, HO U OOIIMMH U CIICIHATbHBIMU
KOMIIETeHIUAMU. [JI peanu3anuy JaHHBIX 3a/1a4 [UIAHUPYIOTCS Pe3yNbTaThl 00y4YeHwUsl, (JOPMUPYIOTCS MO-
IyJu 00pa3oBaTeNbHON MTPOTPaMMBI.
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Wnen mparmatuszma TpeOyrOT OT OyAyllero mexarora TOTOBHOCTH pellaTh NPEAMETHBIE U METOJHYe-
ckue 3agaudu. VccnenoBareny Ha mpuMepe aHanu3a CreluUKU MOArOTOBKU IEJaroroB KOHKPETHOH Mpen-
METHOM 00J7acTH [OKa3bIBAIOT 3HAYMMOCTh Yyd4eTa BCEX TPeOOBaHUM I€AAaroruyeckoil peaJbHOCTH.
A.E. AObuTKacsIMOBa B CBOEH cTaThe MHIIET O cOANAHCHUPOBAHHOCTH «MaTEMaTHYeCKOH W METOJHMYecKON
noArotoBok» [17]. FapMoHu3amust BceX BHYTPEHHHUX 3JIEMEHTOB 00pa30BaTEIbHON MPOrpaMMbl Ba)KHA TaK
Ke, KaKk ¥ MOTpeOHOCTh FAPMOHU3ALNH IEMEHTOB HAIlMOHAIBHON CHCTEMBI 00pa3oBaHMs. OTa uues mpen-
CTaBJIAETCS BECbMa MPOAYKTUBHON: 3HaHHWE COBPEMEHHBIX MATEMaTHUYECKUX OTKPHITHM B COYETaHUU C MPO-
(eccroHaNbHBIMU KOMITETEHIMSIMU, CBSI3aHHBIMH C TOTOBHOCTBIO TIOJHOLIEHHO OCYHIECTBIATH IeJaroruye-
CKYIO JAEATEIbHOCTb, MOJKET ObITh 00ECIEUeHO B pe3yibTaTe aHajlu3a U CO3JaHMsA 00pa30BaTENbHON IIPO-
rpaMMbl, 00ecIieunBaroIeil IOTHOLIEHHOE COoAepKaHue NoAroToBky. Ha ocHOBe 3TOro nmpumepa MOXHO 00-
Hapy>KUTh, YTO TaKasl MHTErpalHs COOTHOCUTCA C JII000# mpeaMeTHON 00JIacThio MpoQecCHOHATBHON MOI-
roTOBKM Oynymmx nexaroros. OpueHTauus Ha MPEAMETHYIO [TOJTOTOBKY M METOIMYECKYIO IIOATOTOBKY IIe-
JaroruyecKux KaJpoB OTPaXKaeTcsl B COAEP)KaHUH 00pa30BaTEIbHBIX IPOrpaMM, B IUIAHUPOBAHUHN 00pa3oBa-
TEJIBHBIX PE3yIbTaTOB, OMMCAHHBIX B KOHKPETHBIX KoMIeTeHIMsIX. Ha nmpakTuke npuHsATast Kak TpaguloH-
Hasi MOJIeNb 00Pa30BaTENbHBIX MPOrpaMM BKJIIOUACT B ceOsi Ha3BaHHBIC BBIIIE ACTIEKTHI MOJATrOTOBKU. B co-
CTaBe MPOIrpaMM €CThb AUCLHUIUIMHBI, KOTOPBIE YIOBIETBOPSIOT IOTPEOHOCTH B IPEAMETHBIX U CHELHUAIBHBIX
3HaHMsIX. JIornka moctpoeHus: 06pa3oBaTeIbHON MPOrpaMMBbI sl HOATOTOBKH COIMANIBHBIX MEaroroB Tak-
K€ OCHOBaHA Ha y4eTe JAaHHOW MOTPeOHOCTH, HEOOXOIWMOHW IUIsl OyAyllel MpaKTUYecKOH AeATeIbHOCTH
COLIMAIBHOrO Tearora.

Ilenarornueckasi MpakTUKa, B XOJ€ KOTOPOH CTYINEHTHI MPOOYIOT CBOM CHJIBI, MO 3aMbICIy 00pa3oBa-
TENBHBIX MPOTrPaMM TaKKe pelaeT mpodsieMy oOIIeid MPeIMETHOH U CTIeUalbHOM Melarorn4ecKOn MoAro-
ToBKH. JlaHHOE TpeOOBaHUE COOTBETCTBYET CMBICIY COAEP)KaHHMs MPUHLIMIIOB mparmarusma. IIpodeccuo-
HaJIbHAs IOATOTOBKA Yepe3 MPHOOPETEHUE ONbITa B ACATEIBHOCTH MOXKET AAaTh UMITYJIBC Uil CAMOPA3BUTHUS
JUYHOCTH OyAyIlIero conuanbHoro neparora. OOyuaromuiicst yepe3 npody cBoux MpoeCCHOHATBHBIX BO3-
MOKHOCTEH OCBamMBacT M MEPEOCMBICIHBACT 3HaHUS 00 00BEKTE MeJaroruueckoro Tpyia, COBEPUICHCTBYET
MpaKTHYECKWe  yYMEHWsT W  HaBBIKM  MeJarormdeckoro  B3ammogeiicteusa.  A.K. YmupOexosa,
K.C. AxmetkapumoBa, P.I1I. AGutaeBa B cBOeil cTaTbe, aHATH3UPYS CHEUU(PUKY peaTu3allid Ha3BaHHBIX
BBIIIIC 33J1a4, YKA3bIBAIOT HAa POJIb NMPAKTHKH B IOJTrOTOBKE OYyIyIIUX IEIaroroB K padoTe B OOHOBICHHOMN
mkone [18]. Ilpu 3ToM memaroruueckas MpakTUKa Ha JAHHOM OJTare pa3BUTHS NPO(ECCHOHATBLHOTO
oOpa3oBaHusi TpeOyeT MOJAEpHH3AIMK, Kak oTMedaeT B cBoeM uccienoBannu JK.O. Hebecaesa [19]. Ilpu-
OMmKeHre TIeJarOrMYecKol MPaKTHKH K PealbHbIM YCIOBUAM Oyaylnei mpodecCHOHaNbHOM AesSTeNbHOCTH
MO3BOJISIET COBEPIICHCTBOBATh M CIELUANIBHYIO, U OOILIENeAarornieckKylo MOATOTOBKY, B XOJ€ KOTOPBIX
(dbopmupyIOTCsl HEOOXOANMBIE KOMIIETCHLIMH. B COBpEeMEHHBIX YCIOBHUSX, KOTJa MaHIEMHsI BHECJIA CBOU KOP-
PEKTHBEI B CTPATETHIO U TAKTHKY TIOJATOTOBKHU COIMAIBHBIX TIE/JaroroB, TPEOYIOTCS HOBBIE CIIOCOOBI OpraHu-
3alliy TIEeJarOTMYeCcKOro IMpoLecca, YYUTHIBAIOUINE TEHIACHIIMM Pa3BUTHSA TUCTAHIIMOHHOTO OOpa30BaHMS.
dopmupyroIascs KyJbTypa B3aUMOJIEHCTBHUS B OHJIAliH-CPEIE CO3JaeT HOBBIE NEPCIEKTUBBI Ul Pa3BUTHS
npodecCuoHANbHON NPAaKTHKH, B YACTHOCTH, U BCEH CHCTEMBI MPOECCHOHATBHOTO 00Pa30BaHHUs, B LIETIOM.

KynpTyponorudeckuii moaxoja B MOATOTOBKE OYIAYIIMX IEAaroroB MPeNCTaBIseTCs] EPCIIEKTUBHBIM C
TOYKHU 3pEHHUS MOTPEOHOCTEH COBPEMEHHBIX peaiuil. B moAroroBke Ba>KHO yYUTHIBaTh pa3HOOOpasne U CIie-
UUGHUKY MPOSBICHUS KyJIbTYphl. SIBISSICH HOCHTEIEM HALMOHAIBHOM KYyJBTYPbI, COLMAJIbHBIM Iegaror
BIIUSIET HA CTAHOBJIEHHWE B BOCIHUTAHHWKAX aJeKBATHOI'O OTHONIEHHUS K HAIlMOHAJIHHBIM M OOIIeuenoBede-
cKuM TieHHOCTsIM. [IpodeccronanbHast KyJIbTypa MO3BOJISIET ITeJ]arory OCO3HAHHO BBITIOJHSTH CBOH mpodec-
cHOHaNIbHBIE 00s3aHHOCTH. COIMaNbHBIA Menaror A0JDKeH o0JagaTh MCCIeNOBAaTEbCKOM KyJIBTYPOH Ui
TOTO, 9TOOBI YMETh AMArHOCTUPOBATH COIMAIBHO-TIEIarOrMuecKue mpobaemsl. KynbTypomorndeckuii moj-
XOJI B IOATOTOBKE OYyIINX MEAaroroB MO3BOJIAET peliaTh KOHKPETHBIE EJarornYecKue 3a/1a4u, Haprumep,
kak mumer A.JK. CabueBa, rOTOBHUT K B3aUMOJICHCTBUIO ¢ MHOTOeTHOM cembelt [20]. Kynbrypa B3anmoot-
HOIIIEHUH, COTpyIHIYEeCTBa (DOPMHUPYETCs B PE3yJIbTaTe MPU3HAHUS LIGHHOCTH OCHOBHBIX KaTErOpHUH ceMeii-
HOTO BOCITUTAHUS HJIH JAPYTHX cep MPHUIoKEHUS YCHIHIA Oy IyIIX COIMAIbHBIX I1eJ]aroroB..

AKCHOJIOTHYECKHI MOAXO0]1 Pealrn30BaH yepe3 o0beJUHEHHE ABYX npodeccuil B 00pa3oBaTeIbHOM Mpo-
rpamme «CouunanbHas neparoruka u camonosHanuey. K. lllupunOaeBa B cBOeM MCCIIEIOBAaHUH MUILET 00
ATOW WHTErpaldd 4Yepe3 COLMAIbHO-NeIAarorudeckyro nestenbHocTh [21]. CoumanbHblidi  memaror
B3aMMOJICHCTBYET C PAa3INYHBIMH NPOOIEMaMH, CBSI3aHHBIMH C COIMAIN3aIe TUIHOCTH, (POpMHUpPOBaHUEM
KOJIJIEKTHBA, BOCHUTAHHEM B Ipolecce o0yueHHs. YCIEIIHOMY PEIISHHIO 3THX NPOo(hecCHOHAIbHBIX 3a7ad
MTOMOTal0T LEHHOCTH, KOTOPBIE OTPAXKAIOT B3TIIAABI IMYHOCTH Ha OKPYXKAIOIIWK MUp, SABJICHUS, OTHOLICHHS
MEXIy CyObeKTaMM Iefarornyeckoro mpouecca. [IpodeccuonanbHble IEHHOCTH (POPMUPYIOTCS Ha OCHOBE
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mpuMepa, KOTOpPhIE JIEMOHCTPHPYIOT mpenojaBatend. CoBMecCTHass JACATEIBHOCTh, IOMIUHHOC
COTPYIHUYECTBO, KOTOPOE YCTAHABIMBAETCS MEXK]y OOyYaroNMM M 00y4aeMbIMH, JAIOT MPAaBO Ha CBOOOIY
BBICKa3bIBaHMS, KOT/Ia CTYACHT YyBCTBYET ceOsi paBHOIPABHBIM YYaCTHUKOM Mpoliecca. Takoe MOHUMaHUe
B3aMMOJICHCTBUS MOXKHO Ha3BaTh IENArormueckoi mojiepxkoi. llemarormueckas mMOAAEpKKa IOJDKHA
OCYIIECTBIAThCS Ha (PUIOCO(CKON OCHOBE aKCHOJIOTHYECKOro moaxosa. LleHHocTs mpodeccun, oObekTa
MEeIarorndeckoro Tpyda OyIyT JOCTYMHBI Juiss OyIOyIIMX COIUANbHBIX IIEAaroroB, eclii OynaeT
KyJIbTUBHPOBAaThCS B TMpoiecce OOyYeHUS B YHHBEPCUTETC, €CJIU JUIS 3TOro OyAyT CO3/1aBaThCs
OTIPE/ICTICHHBIC YCIIOBUSI.

Ha nHamn B3mis, OTCYTCTBHE CHCTEMHOCTH B BOMIPOCE METOJOJIOTHUSCKHX OCHOBaHHM, HENMPOpaboTaH-
HbIC MEXaHH3Mbl OpPTraHU3allui aJ[eKBATHON M KBATU(UIIMPOBAHHON MEAArOTHYECKON MOJIEPKKH 00y4aro-
IIUXCS SIBIISTIOTCS MPENSATCTBUEM K TOBBIIICHHIO Ka4eCTBa MOATOTOBKH OYAYIIMX COIMAIBHBIX TENaroros.
W3yuenne peanbHOro MOJOXKCHUS JIEN, SMIIMPUICCKHE MCCICOBAHUS MOTPEOHOCTEH MPAKTUKU TO3BOJISIOT
BBICTPANBaTh METOJIONIOTUYECKUE M MPAKTUIECKHE OCHOBBI MPOPECCHOHANBEHON OJATOTOBKH Oy IYIIHX COIIH-
QJBHBIX TIE/IarOroB.

Baxnouenue

B mpencraBieHHBIX MaTepualiaX WCCIIEAOBaHWS MpPOAaHAIM3UpPOBaHA MPOOJIEMa MEeNarorndeckor Mmoj-
JICP)KKU MOJTOTOBKH COLMANBHBIX Mefaaroror. Ilemarornueckas moijepxka B mpodecCHOHaIbHOM 00pa3o-
BaHUU JIOJDKHA OBITh OPraHU30BaHa Ha OCHOBE METOJIOJIOTHH KOMIICTCHTHOCTHOTO, KYJIbTYPOJIOTHUECKOTO U
AKCHOIIOTUIECKOTO MOAXO0I0B, UAeH mparMatu3Ma. B o0pa3oBaTenbHBIX MpOrpaMMax, o KOTOPBIM BeIeTCs
MOATOTOBKA COLMAJIBHBIX MEaroroB, LEIEBbIE OPUEHTUPHI BBIPAXKEHBI B KOMIETCHUMIX. [IpUHIUIBL KYyJTb-
TYPOJIOTUYECKOTO MOAX0J]Ia BIUSIIOT Ha (POPMYJIUPOBKY OKHIACMBIX PE3YJIbTATOB, B KOTOPBHIX B KOHECYHOM
WTOTE, €CTh KOMIIOHEHTHI, COCTABJISIFOIIYIO KYJIBTYpy OYyAYIIEro COMMaIbHOTO Mmefaarora: mpodecCHoHaNbHAS
KyJIbTypa, HpaBCTBeHHAs KynbTypa U T.A. CoaeprkaHue MOArOTOBKH HAlpaBjiIeHo Ha (hOpMHUPOBaHUE [IEHHO-
CTel MpodecCUOHATILHON NeATeNbHOCTH. [IparMaTuyecKuil aceKT MoAEPKKH 00eCIICYMBACTCS BHUMaHUEM
K MOTPEOHOCTSIM CTYICHTOB.

B cBere cka3aHHOTO MOAYEPKHEM BaXKHOCTH CO3AaHUS YCIOBHU IS MOBBIICHHUS 3((EKTUBHOCTH Tie-
JAarOTUYECKOM MOICPKKH 00ydaromuxcsi. Pe3yapTaThl aHKETUPOBAHUS, KOTOPHIC MMOKA3IH aKTyalbHOCTh U
Ba)KHOCTb ATOM 33Jla4M, OPUECHTUPYIOT Ha CO3/IJaHUE YCIOBUHU Ui 00€CIICUSHHsI HEOOXOUMOTO YPOBHS MOJI-
JIEPXKKU CTYACHTOB B IOIYYSHUN MPOPECCHOHATEHOTO 00pa30BaHMs.
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I'.b. Taxxenosa, P.A. Baneesa

YHuBepcUTeTTe JJIEYyMETTIK neaarorrepai Aasipiay npouecinae
NneJaroruKajblK KoJAay/bl YIHbIMAACTBIPYAbIH epeKiIeTiKTepi

Makanana Kasipri okaFmaiiia QieyMeTTIK Iejarortepii Jaspiiayasl  JKy3ere achlpy HpoleciHie
NeJaroruKajblK KOJJIAy epeKIIeNiKTepiH 3epTTey HoTIKelepi KenTipiareH. KapaHTHHIIK IIeKTeylepMeH
SHTI31ITeH e3repicTep OKBITYIIBIIAP MEH O1TiM ayIIbIIapbH 03apa iC-KUMBUIBIH YHBIMIACTHIPY TCLIAEpiH
3epleneyre JkaHa cepmiH Oepxai. ABTOpiap KapacThIpFaH oJiCHAMANBIK TACUIAEp MeaarornKaibIK
YHUBEPCUTETTEPIIH HPOQECcCOPIbIK-OKBITYIIBUIBIK ~ KYPAMbIH  TIEAarOTHKAIBIK  IIBIHABIKTBIH — HAKTHI
KaXXETTUTIKTepiHe cyleHyre OarbITTaiinpl. boriamrak oneyMeTTiK memarortepli Aaspiayabl MenarorHKalbiK
KOJIZIay — OCBIHIAHM KakeTTimkrepaiH Oipi. KocinTik maspraynarsl mearoruKaiblk KoJanay OuTiM arynibl-
JapAbl OKBITY TIPOIECiHAe Nie, KociOu KbI3MeTKe OeHimueny Ke3eHiHIe ne OoJialmiak MaMaHIap MaiijanaHa
aJaThlH KOCHIMIIA pecypcTapMeH KaMTamachl3 eTefi. [lemarorukanblk Kojjay YVIOIH OKaFgad jkacay
MeJaroruKajblK MPOIECTiH 0apiblK CyObeKTiUIepiHe caHalbl Type Kapay apKbUIbl MYMKiH Oomajabl. By
3epTTeyeri akCHOJOTHSUIBIK TOCUT QJISYMETTIK HedarorTepAi AaspiayablH OiutiM Oepy OarmapiaMachIHBIH
MakcaTTapbl MEH Ma3MYHBIH KaJIBIITACTBIPY/IbIH HETi31 peTiHae yebIHblIaapl. CayaHama oicTepiH KoJgaHa
OTBIPBIN KYPri3iIreH SMIUPHUKAIBIK 3ePTTEy OoNamaK dIeyMEeTTIK MearorTepAi Aaspiayna meIarorukaibik
KOJIIAyIBIH JKOFaphl MaHBI3JBUIBIFEl Typasibl OOJDKaMIBl pacTayFa MYMKIHAIK Oepai. binmim amymsiiapasiy
K@XKETTUTIKTepiH aHBIKTAy HETI3iHAE ONeYMETTIK TNeJarorTepAi AaspiiayAbl IeAaroTHKaNbIK KOJIayAblH
eMipIleH KYHeciH KypyFa 00abl.

Kinm ce30ep: oneyMeTTIK Tenarorrep, IeAarorvKanblK KOJAay, FhUIBIMH-TEOPHSUIBIK — Heri3zepi,
AKCHOJIOTHSUIBIK TACLI, KYHIBUIBIKTAp, KCION TalbIHABIK, JKOFaphl MEKTEI, O0i1iM Oepy OarmapiamMacsl.

G.B. Tazhenova, R.A. Valeeva

Features of the organization of pedagogical support in the process
of training social teachers at the university

The article presents the results of a study of the specifics of pedagogical support in the process of implement-
ing the training of social teachers in modern conditions. The changes that were introduced by quarantine re-
strictions gave a new impetus to the study of ways to organize interaction between teachers and students. The
methodological approaches, considered by the authors orient the teaching staff of pedagogical universities to
rely on the real needs of pedagogical reality. Pedagogical support for the training of future social educators is
one of these needs. In vocational training, pedagogical support provides students with additional resources
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that future specialists can use, both in the learning process and at the stage of adaptation to professional activ-
ities. The creation of conditions for pedagogical support is possible with a conscious attitude to this of all sub-
jects of the pedagogical process. The axiological approach in this study is proposed as a basis for the for-
mation of the goals and content of the educational program for the training of social teachers. An empirical
study with the use of survey methods allowed us to confirm the assumption of the high importance of peda-
gogical support in the training of future social teachers. On the basis of identifying the needs of students, it is
possible to build a viable system of pedagogical support for the training of social teachers.

Keywords: social teachers, pedagogical support, scientific and theoretical foundations, axiological approach,
values, professional training, higher education, educational program.
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On the effectiveness of the use of online learning
technologies in teaching English

The article focuses on benefits of using online technologies at foreign language classes. Various opportunities
and forms of distance learning in higher education institutions and also promising from authors’ point of view
e-learning technologies, platforms, their strengths and drawbacks are analyzed in the work. Special attention
is paid to the capabilities of the Zoom program as the most functional tool that allows teachers to conduct
training sessions in the video conferencing mode. The authors suggest instructional techniques in the frame-
work of distance learning, enabling to increase the efficiency of the transmission and perception of infor-
mation that is necessary for students. The authors come to the conclusion that teachers’ task, at present, is to
intensify the process of mastering the foreign language through the application of state-of-the-art technolo-
gies, facilitate each student’s activity in the process of distance learning and provide opportunities for their
academic independence and creativity. The proper use of computer programs and Internet technologies in the
framework of distance learning is of big importance in the improvement of the foreign language skills of stu-
dents.

Keywords: distance education, remote learning, multimedia and information technology, video conferences,
traditional approaches, encourage, social networks, internet resources.

Introduction

XXI century is a century of new technologies and innovations in various spheres of human life. The ed-
ucation system is no exception. Today, the Internet is inextricably linked with the life of almost every per-
son. At the current time, students and schoolchildren actively use the computer and the Internet in their lives
and education. The use of information technologies within distance learning opens up new opportunities for
continuous training and retraining of specialists, obtaining a second education and more accessible training.
Currently, when the situation with the COVID-19 coronavirus has spread to many countries, people have
switched to a remote work format, as a result of which the concept of remote work has become very popular
in the first half of 2020. One of the active consumers of this format of interaction is the educational sector.
This is due to the fact that modern Internet resources provide «interactivity and multimedia support of the
educational process, control of the assessment of cognitive activity of students». Internet technologies allow
the teacher to conduct online training, use resources for distance learning, creating conditions for full assimi-
lation of the material. There are many online schools where learning is built entirely on online platforms.
Distance learning takes place when the instructor and the learner are not in the same physical location. In the
work «Use of distance education model of teaching students in the educational process», A.Yu. Tseryulnik
notes that there are a large number of Internet resources and programs that allow teachers to establish remote
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communication with students and organize the learning process as productively and sometimes unconven-
tionally as possible: sending messages (email, WhatsApp, WeChat, etc.); collaboration documents (Google
Dacs, interactive whiteboard IDroo, NoteBookCast, etc.); social networks (Vkontakte, Facebook, Instagram,
etc.); video conferencing (Zoom, DingTalk Lite, Google Meet, TrueConf, Microsoft Teams, Skype, etc.) [1;
34]. With the help of programs that allow to send messages, teacher can organize groups of students and
quickly contact all participants, sending them information not only in the form of text, but also photos, vide-
os, and audio recordings. Collaboration work opprtunities allow all participants to be engaged in the activity,
both online and at any convenient time, and place. For example, if a student’s assignment needs to be
checked, a teacher can use Google Docs, where students can place their files (essays, etc.). Virtual boards
will help in organizing classes, because they can upload texts, multimedia, files, teacher can draw, and the
cursor movements will be visible to all participants. Some boards even have options such as voice communi-
cation and using video via webcam (for example, Scratchwork)» [1], [2, 165].

The possibilities of social networks are now also actively used in the educational process. For example,
Instagram has a live broadcast function, during which the teacher can conduct lectures for students. One of
the advantages of online learning is an unlimited number of listeners and the ability to embed a visual com-
ponent (photos and videos) in this live broadcast. In recent years, with the development of media and com-
puter technology, educators have begun to use the interactive multi-media technologies to improve their
teaching including language learning. This is particularly true in the Republic of Kazakhstan. The published
researches’ quality on the effectiveness of media and technology use in language instruction is encouraging.
Among other benefits, information technologies present opportunities to accomplish various instructional
goals (e.g., integrated language skills, critical thinking, and cooperative skills). They may also be responsive
to different learning styles (e.g., auditory, visual, tangible). The practice of incorporating multimedia and
computer technology into language instruction opens up a new horizon for teachers of English language to
improve the overall quality of language instruction.

Literature review

Educational researches in the given field indicate that media and digital technologies are effective in
language learning. Modern communicative approach use in teaching develops foreign languages students’
skills in real-life situations. Use of interactive multimedia technologies in communicative teaching foreign
language considerably raises quality of a lesson and efficiency of mastering of the material by pupils. As
practice shows, introduction and use of ineractive technologies, the multimedia equipment enriches the
maintenance of educational process, raises motivation of students to learn English language and, at the same
time, a close cooperation between teacher and pupils is achieved.

According to 1.V. Robert, distance learning is understood as a pedagogical activity in which interaction
is organized between the teacher and student, between the students themselves, and it is also an interactive
source of information resource that reflects all the integral components of the educational process. Training
is carried out in the context of the realization of the possibilities of information and communication technol-
ogies (effective training in methods, organizational management, training and control) [3, 323].

As noted by M.L. Kondakova and E.Ya. Podgornaya, network technologies in the educational process
have the following properties: 1. flexibility, adaptability; 2. interactivity; 3. asynchrony (the ability to carry
out technological training, regardless of time, convenient schedule).

The analysis of articles on the problem of distance learning has shown that a number of authors under-
stand distance learning as learning at a distance, that is in a situation where the student is distant from the
training distance [4, 105].

A.V. Zubov notes that «distance learning is a new form of organization of the educational process,
combining traditional and new information technologies of training, based on the principle of independent
knowledge acquisition, which mainly involves the telecommunications principle of delivering the main edu-
cational material to the student and interactive interaction between students and teachers both directly in the
learning process and when evaluating the knowledge and skills they have acquired in the learning process. In
his opinion, distance education involves the presence of certain means of receiving and transmitting data,
common protocols for their interaction, appropriate software, as well as an administrative management
group. He again points to the need for «appropriate software» [5, 95]. In this regard, A.A. Andreev empha-
sizes that the peculiarity of distance education is not that the presentation and exchange of educational in-
formation is carried out exclusively with the help of new information technologies. In our research, we rely
on the definition of A.A. Andreev, as the most fully reflecting the essence of the concept: «Distance educa-
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tion is a system in which the process of distance learning is implemented and the individual achieves and
confirms the educational qualificationy.

In accordance with methodologists who studied application of multimedia in language teaching, multi-
media is the integration of more than one medium into some form of communication or experience delivered
via a computer. Most often, multimedia refers to a computer-assisted technology that integrates media such
as text, sound, graphics, animation, video, imaging, and spatial modelling into a computer system. According
to Jonassen and Reeves, there are two major approaches to using media and technology in schools: students
learn «from» media and technology, and they learn «with» media and technology. Learning «from» media
and technology is often referred to computer assisted instruction [6]. The findings concerning the impact of
computer assisted teaching in education can be summed up as: 1) computers have positive effects on learning
and are more motivating for students; 2) computer assisted teaching can fulfil a given set of educational ob-
jectives in less time than needed in more traditional approaches.

In our opinion, the situation in Kazakhstan, concerning online technology use and its development, is at
an average stage, but a lot is being done in this direction. For example, the installation of digital educational
technologies in educational institutions is being done successfully. The introduction of digital technologies in
the educational process, the connection of resources and the use of opportunities provided by the Internet
environment will allow actively involving all its participants in active work, increasing their motivation of
training and, accordingly, the quality of education.

The Kazakhstan researcher S.S. Kunanbayeva (2017), who studies the problem of foreign languages
education, believes that «...finding a rational method to meet the social requirements for the quality of lan-
guage acquisition demonstrates the progressive development of foreign language teaching methods based on
today’s socio-historical context». In the works of Dzhussubaliyeva (2016), Artykbayeva (2017),
N.U. Nurgaliyeva (2017), studies were conducted on effective ways of organizing distance learning, as the
highest level of informatization of education. The ways of introducing pedagogical and informational activi-
ties on the basis of digital educational resources are presented in the works of a number of Kazakhstan scien-
tists. [7] F.K. Atabayeva (2010) believes that Internet and digital technologies are designed to make the edu-
cational interaction between a teacher and student convenient. In Kazakhstan’s educational institutions, the
use of DER is not only expedient but also inevitable [7]. The introduction of digital technologies in the edu-
cational process, the connection of resources and the use of opportunities provided by the Internet environ-
ment will allow actively involve all its participants in the educational process, increasing the motivation of
training and, accordingly, the quality of education. One of the main characteristics of the educational materi-
al in the distance learning process, according to D.M. Dzhusubalieva, is flexibility. It allows the teacher to
adapt the course of the educational process to the individual characteristics of the student, i.e. to be adaptive.
The flexibility of the material is also necessary for the activity of the trainees. Educational material shows
the property of flexibility if it is well-structured, organized and developed [8].

As stated by L.A Duiseyeva, «despite the rapid development of information technologies in the current
century, online language learning may not be as effective as it is expected. Even if students can gain at least
a basic grasp of a new language, they are not expected to reach anything near fluency. The students are ready
for online language learning and positively inclined to it. However, it requires more self-control and respon-
sibility, it may be less effective for academically challenged students who lack motivation and self-discipline
and need a classroom with a teacher’s support» [9]. A.M. Rakhimzhanov (2001) gave an analysis of the
tendencies of reforming and improving the national education model, on the basis of which the role and im-
portance of Internet resources in the formation of the national model of the education system are determined.

G.K. Nurgaliyeva (2001) identified ways to solve the development problems of distance education in
Kazakhstan as an integral part of the State program for the digitalization of education. This is the basis for
the development of online learning, the transition to the widespread use of social networks in professional
education of the university.

The conducted experimental test on the assessment of the quality of teaching and learning a foreign
language using digital educational resources, convincingly showed a positive impact of the effectiveness of
the use of electronic learning tools in the educational process [10].

Kazakhstani researchers Zh. Karaev and E. Balafanov define distance learning as a new type of educa-
tion characterized by the polyfunctionality of educational services, the specificity of teaching methods, and a
high degree of activation of subjects of the educational process. N.T.Danaev, D.Zh. Ahmed-Zaki,
M.E. Mansurova believe that «the implementation of distance education in the educational process necessi-
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tates the need to develop new methodologies for the design of training courses that would provide a target
level of service quality, on the one hand, and a target level of production profitability, on the other» [10].

Materials and methods

The study was conducted applying methods of generalization of the material studied within the frame-
work of the set goal and objectives on the use of Internet resources in distance foreign language teaching.
The research on the problem of interactive technologies application in foreign language teaching shows that
linguistic community with the potential of ICT in mind is making certain contribution to the effectiveness
and quality of foreign language teaching to non-linguistic students.

As university teachers, for a number of years we have been practicing distance learning technologies
use through the «Moodle» system. The «Moodle» system was chosen by us, because it has such advantages,
as, students:

— show interest to the subject;

— consolidate the educational material;

— improve their knowledge of the English language.

Currently, the virtual learning environment based on Moodle is widely used in the higher education sys-
tem. Moodle is a web platform that refers to free software environments with open access to code. Owing to
the open source code, this system can be easily adapted to the goals of a particular educational project. With
the help of this resource, a teacher can create a full-fledged course, including lectures, tasks for practice, tests
with different types of tasks, and much more.

According to Tseryulnik A.Yu., Zoom is a leader among all other programs. Zoom is a service for video
conferences, online meetings and distance learning. With the help of it, it is possible to conduct large interac-
tive events with the broadcast of video, sound, and screens. Zoom is configured to manage large audiences
using registration, organizer controls, surveys, questions and answers, hand-up voting, chat, video recordings
of the event being held, etc. [11]. Among the advantages of Zoom, Tseryulnik A.Yu. points out the ability
for each group of students to set up a conference with a separate I1D. Also, the teacher-organizer of the con-
ference has the opportunity to turn on the «Waiting Roomy. This means that when connecting to the confer-
ence, the student does not immediately get into the virtual environment room, but only after the teacher's
confirmation. During the lesson, the teacher can send the student to the «Waiting Room» and then return him
to the shared virtual room. This feature will be useful, for instance, in the case of any game tasks in the class-
room, when the student does not have to be present in the virtual classroom at a certain time. The teacher-
organizer of the conference has the ability to turn off and turn on all microphones, as well as turn off the vid-
eo and request the inclusion of video from all students, which is also a useful option that allows you to opti-
mally organize the work process and control it. One of the most important advantages of Zoom for distance
learning is the advanced screen demonstration capabilities. This option allows users to clearly explain any
material. In Zoom, one can include a demonstration of the entire screen, as well as only a single application
(for example, a presentation). One can only share audio, not including a screen demonstration. Also, user can
pause the screen demonstration. In the settings, one can allow all participants to share the screen or enable
restrictions so that only the organizer can do this. During the demonstration of the screen, as well as the
screens of students, the teacher-organizer of the conference can use the comment function in Zoom. This
means that user can write, draw on top of the screen demo. In other words, the basis of a virtual whiteboard
can be demonstrated.

All the services mentioned above, of course, are of great importance in distance learning. However, the
best results can be achieved by direct contact with students. This is possible when using video conferencing
programs, as the teacher can work with a group of students and, at the same time, hear and see them. A
unique feature of Zoom is session rooms. To understand the essence of this function, teacher can draw an
analogy. During a traditional face-to-face practical lesson, teacher-organizer could divide students into
groups and give them a task to prepare for a situation. This task can be organized using session rooms in
Zoom, and students do not need to disconnect. Students may be divided into groups and distributed in sepa-
rate virtual rooms — session halls, where they will communicate only with each other, the rest of them will
neither see nor hear. The number of rooms is determined by the teacher-organizer. Participants can be as-
signed automatically or manually. The teacher-organizer has the opportunity to enter all rooms and observe
the work of students, can also move participants from room to room. In the settings, teacher can additionally
specify the time when students are in the virtual room, and the teacher can also send a message that will au-
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tomatically appear in all rooms. It is also possible to call the teacher to a specific room if students have ques-
tions during the task. The possibility of session halls can also be used in the process of exams.

Another useful feature of Zoom, as Tseryulnik A.Yu. emphasizes, is the ability to make video record-
ings of classes with students. Teacher-organizer can also use this function to record video lectures that in-
clude a presentation, a voice explanation of the topic, and a video (when the webcam is turned on). The vid-
eo can be paused and then continued. The video recording is saved after it is turned off and the conference
ends. Comparing the traditional education with remote, it should be noted the advantages of the latter: the
possibility of obtaining vocational education in a shorter time frame, taking into account individual inclina-
tions of the student, the oppportunity of receiving educational services at a convenient time and regardless of
the location of the institution, the possibility to combine the receipt of educational services and work, the use
of a huge number of sources of information, the widespread use of information and telecommunication tech-
nologies. Also, among the advantages of online learning, one can highlight the possibility of improving one's
level of IT competence, which allows a person to eventually «maintain competitiveness and not be shocked
by constant technical and intellectual innovations». It should be noted that the productivity of the distance
education system depends not only on the use of modern digital technologies but also on the awareness of
the need for a creative approach to work, the establishment of interaction between students and teachers in
the information space [1, 11].

Results and Discussion

Information technologies have a lot of benefits to live more comfortable. Distance learning is more
convenient in the pandemic time. As a result of COVID-19, all schools, colleges and lyceums, universities
and also some work places start teaching, learning and working in the distance without going anywhere. Dis-
tance learning enables students to study wherever they want across the globe, giving them opportunity to
choose the university based on their location.

There are many reasons why online programs have become a popular form of distance learning in high-
er education today. The online technologies offer unprecedented opportunities for people who would be oth-
erwise limited for access to the education.

Strengths of online learning are as follows:

— saves learners’ time and energy: save up a lot of time and energy on commuting. Students could stay
in one area and a course might be pursued in any available area [12].

— study at one’s own pace: one of the biggest advantages of distance learning is that learners can study
at a pace that is comfortable for them. The main advantage of asynchronous online learning is that it allows
students to participate in-high quality learning situations when distance and schedule make on-ground learn-
ing difficult-to-impossible. Students can participate online classes from everywhere, if they have an electron-
ic device and Internet connection. In addition, the online format allows physically challenged students (and
teachers) more freedom to participate in class.

— offers professional development training. It is possible to study remotely in several courses simulta-
neously to receive the next higher degree. For this purpose, it is not necessary to take a vacation at the main
place of work or go on business trips. There are educational organizations that organize corporate training for
employees of firms and civil servants. In this case, the study does not interrupt the length of service, and the
studied issues can be immediately applied to working life.

— can ensure high training results. Studies by American scientists show that the results of distance
learning are not inferior or even superior to traditional forms of education. In distance learning students study
most of the learning material on their own. This improves the memorization and understanding of topics
learned, and the ability to immediately apply the knowledge in practice.

— offers mobility. Communication with teachers/tutors is carried out in different ways, both online and
offline. Consulting with a tutor by email is sometimes more effective and faster than scheduling a face-to-
face meeting in person.

— provides availability of training materials. Access to all necessary literature is available for students
after registration on the university website or they receive educational materials by mail [13].

— distance education is cheaper. If we compare training in a single specialty on a commercial basis,
both full-time and remotely, the second one will be cheaper.

— it is convenient for the teacher. Teachers and tutors who teach remotely cover a big amount of stu-
dents and work while on maternity leave.
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— individual approach use. In traditional teaching, it is difficult for the teacher to give the necessary
amount of attention to all students in the group and adjust to the work pace of each. The use of distance tech-
nologies is suitable for organizing an individual approach in teaching and learning process.

Distance education aims to deliver a qualitative education to students who are not able to be physically
present on campus. It’s a process in which using modern technologies the essential training aids are sent to
the learner by teacher, although he is far away from the place where he studies.

In our view point, there are also disadvantages of distance learning: the lack of direct contact between
students and the teacher is one of the main drawbacks; the absence of people around significantly reduces the
effectiveness of the learning process. It is difficult to create a natural learning environment with students if
classes are held in front of computer monitors.

Another problem of distance learning is the need for a personal computer and Internet access. One
needs to constantly have access to sources of information, and this requires technical training [14].

Furthermore, there is an issue in the authentication of users while monitoring students’ knowledge.
Since the best technological solutions have not yet been proposed, most distance learning programs still have
a face-to-face examination session. It is difficult to identify who is on the other side of the screen. In some
cases, this is a problem and requires special measures, admissions and tutors ' skills. Part of this problem is
solved by installing video cameras on the training and program side.

Distance learning requires strict self-discipline, which directly depends on the independence and aware-
ness of the student. Students tend to feel a lack of practice. There is no constant control over students, which
is a powerful incentive for a person. It is required to have strong motivation to study online. Almost all train-
ing materials are mastered by the students themselves independently. This requires developed willpower,
responsibility and self-control. Not everyone is able to maintain the right pace of learning without control.

Distance education is not suitable for the development of communication skills, confidence, or team-
work skills. In distance learning, students' personal contact with each other and with teachers is minimal, if
any. Lack of practical knowledge is also a problem. In teaching remotely, it is difficult to deal with special-
ties which involve a large number of practical activities. Even the most modern simulators will not replace
future physicians or teachers of «live» practice [15]. The problem of user identification is one more problem.
So far, the most effective way to see if a student has passed exams or credits honestly and independently is
through video surveillance, which is not always possible. Therefore, students have to come to the final exam
in person.

In our work with students of economics specialty the following sites were used:
https://learnenglishkids.britishcouncil.org/grammar-vocabulary;  www.eslvideo.com,  http://engblog.ru/,
kahoot.com, https://learningapps.org/, https://busyteacher.org/.

While working on the platform zoom.us, we usually use demonstation screen and show the students of
economics specialties video films from the site www.eslvideo.com. For instance, While studying the theme
«World tourism» students were shown the video «Top 10 things to see in California», The beauty of Hawaii.
The learner can concentrate in detail on visual clues to meaning such as facial expression, dress, gesture,
posture and on details of the environment. Even without hearing the language spoken clues, the meaning can
be picked up from the vision alone. Using visual clues to meaning in order to enhance learning skills is an
important part of video methodology. We often use at our English classes kahoot.com platform, which is a
game-based learning and trivia platform. In the framework of the given platform, teachers can create multi-
ple choice games related to class content.

Conclusions

In conclusion, it should be noted that digital technologies are developing and improving from day to
day. Despite the difficult epidemiological situation worldwide, a lot of resources and programs allow not
only support, but also increase the productivity of the teaching and learning process, which makes it interest-
ing for students and motivate their cognitive activity.

Overall, we point to the significance and convenience of distance learning. Using multimedia technolo-
gies in teaching and learning process makes the lesson more productive and effective, i.e. they are a powerful
tool for students’ foreign language skills improvement. In Buketov Karaganda University, various platforms
are used to implement distance educational teachnologies (DET), each of which has a lot of opportunnities.
Working on the Zoom platform allows teachers to see positive results in the development of students’ for-
eign language skills and increase motivation to study foreign language. There are the following benefits of
using DET in the classroom:
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DET encourages individual learning: no one learns in the same way because of different learning styles
and different abilities. Technology provides great opportunities to make a learning process more effective for
everyone with different needs, eg. students can learn at their own pace, review difficult concepts or skip
ahead if they need to. Proper use of the Internet gives students opportinuty to use a broad range of resources
in conducting research.

DET encourages collaboration: students can practice collaboration skills by getting involved in differ-
ent online activities, i.e. working on different projects by collaborating with others on forums or by sharing
documents on their virtual learning environment.

Thus, it can be concluded that distance learning is one of the flexible ways of the improvement of the
education quality level and also professional career development.
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b.A. Beiicen6aera, V.M. Komkacaposa

AFBUILIBIH TUTIH OHJIAHH OKBITY Ke3iH/Je HHTePHeT-pecypCcTapabl
naxaJanyabIH THIMALTIT Typajibl

Makana CTYASHTTep/i KAIIBIKTBIKTaH OKBITY MOJENiHE apHalfaH. ABTOpJIAp CTYACHTTEPMEH CabaKThI
KaIIBIKTBIKTaH YHBIMAACTBIPYFa MYMKIHIIK O€peTiH Heri3ri pecypcrap MeH Oarnapiamanapibl KapacThIpFaH.
BeiiHekoHpepeHI0aiiaHbIc PeKUMIHAE TPEHUHITEP OTKI3y YIIiH KOJIAHBLIATHIH eH (YHKIMOHAJIBI Kypal
perinze Zoom miatdopmachiHa epekile Hasap aynapraH. COHbIMEH KaTap Makalaja yHHBEpPCHUTETTEepJeri
KalIBIKTBIKTAH OKBITYABIH OpPTYPJi MYMKIHAIKTepi MeH QopMaiapbl CajbICTHIPBUIFAH, aBTOPJIAP/bIH
KO3Kapachl OOHBIHINA, €H MEepCHeKTUBAIBI IulaTdopManapAarsl OimiM Gepy pecypcTapbl erxel-Terkeiini
3epTTENreH, IEKTPOHIB! OKBITYIBIH 3aMaHayH TEXHOJOTHSIIAPHI, ONApABIH KYIUTI JKOHE JICI3 JKaKTaphl
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tanganrad. OKpITynibuiapra OeliHekoH(pepeHbaiiaHbIc PeKUMIHAE OKY cabaKTapblH OTKi3yre MYMKIHIIK
OepeTiH eH (YHKUHMOHAIABIK Kypall peTiHAae Zoom OargapiaMachIHBIH MYMKIHIIKTEpiH TajgayFa epekiie
Hazap aymapbuidpl. CTyneHTTepre KaxeTTi akmapaTThl Oepy MeH KaObULAayIblH THIMAUIIIH apTThIpyFa
GoJtaThIH oMicTEMeINiK dficTep YChHbUFaH. Kasipri karmaiina KambIKTBIKTaH OKBITY yiriH AKT-HbIH 1amyst
aFBUIIIBIH TUTIH Kamail e3repTeTiHi 3epienieHreH. ABTOpap Kasipri yakpITTa MyFaliMASpAiH MIHIETI OCHI
3aMaHFbl TeXHOJIOTHSUIAPbI KOJAAaHy apKbIIbI MIET TUIIH MEHrepy HMpOLEeciH KYIIEHTY, KallbIKTBIKTaH OKBITY
HpoLeciHAe op CTYAEHTTIH KBI3METIH JKEHUIIETy JKOHE OHBIH aKaJeMISUIBIK TOYeJNCi3[iri MeH
HIBIFApPMAIIbUIBIFBIHA MYMKIHIIK Oepy Aen TyXbeIpeIMzainel. Ockl MocenenepAi LIenryre KOMIBIOTEPIIiK
OarmapyiaManap MEH HHTEPHET-TEXHOJOTHSANAP, COHOAM-aK KAIUBIKTBIKTAH OKBITY CHSAKTHl 3aMaHayH OKY
KYpaJIIapbIH KOJIIaHy KOMEKTEeCe .

Kinm ce30ep: KamBIKTBIKTaH OimiM Oepy, KAIIBIKTHIKTaH OKBITY, MYJbTHUMEAUSIIBIK JXOHE aKMapaTTBIK
TEXHOJIOTHsIAp, OeHHEKOH(pEepEeHIMSIIAp, TOCTYPIIl Tocliaep, BIKHAT eTy, QJISyMETTIK Kejlijep, HHTepHeT-
pecypcrap.

b.A. Beiicenbaena, Y.M. Komxkacaposa

00 3¢ ¢PpexTUBHOCTH HCII0JIB30BAHUS HHTEPHET-PECYpPCOB
B OHJIAWH 00y4YeHUH AHTJIMHCKOMY SI3BIKY

CTaTbsl MOCBSILICHA MOJIEIH IUCTAHIIMOHHOTO O0YYEHHs CTYICHTOB. ABTOPBI PACCMOTPEIN OCHOBHBIC Pecyp-
CBI ¥ IPOTPaMMBI, ITO3BOJISIONINE OPTaHU30BATh 3aHATHS CO CTYJICHTaMH AUCTaHIHMOHHO. Ocoboe BHUMaHHE
yneneHo miatgopme Z00M kak Hanbolsiee QyHKIIMOHATBHOMY HHCTPYMEHTY, KOTOPBIH MOXKET OBITH HCIIOJIb-
30BaH JUIs IIPOBENICHUS] TPSHUHIOB B peXHMe BHICOKOH(epeHICBs3H. Kpome Toro, cpaBHEHBI pa3iiMyHbIC
BO3MOYXHOCTH ¥ ()OPMBI TUCTaHIIMOHHOTO O0YUeHNsI B By3aX, IOAPOOHO N3y4eHbI 00pa3oBaTelIbHbIE PECypCHI
Ha HanboJiee MEPCIEKTUBHBIX, C TOYKH 3PCHHUS aBTOPOB, IIaTdopMax, MpOAaHAIM3MPOBAHBI COBPEMCHHbIC
TEXHOJIOTHH 3JIEKTPOHHOTO OOY4YEHHMS, MX CHUIIbHBIC U cllabble CTOPOHBI. ABTOPAMHU MPEIOKEHBI METOIHYC-
CKHE TIPUEMBI, C TIOMOIIBI0 KOTOPBIX MOKHO ITOBBICHTBH 3()()eKTHBHOCTH MEpeaauyl U BOCIIPUSTHS HEOOXOIHU-
MoH ydamumcs uHpopManuu. Bmecte ¢ TeM npoaHanm3upoBaHbl, KakuM o0pazom pazsutue UKT mogudu-
IUPYET aHTIMHCKUH SI3BIK VISl TUCTaHIMOHHOTO OOYYEeHUs B COBPEMEHHBIX YCIOBHSIX. ABTOPBI MIPUXOIAT K
BBIBOJIY, YTO IIEPBOCTETICHHBIMHU 3aJ]a4aMH I1eJaroroB B HACTOSIIIEE BPeMs SIBISIOTCS HHTEHCU(HKAIINS IPO-
1ecca OBJIAJICHUS] HHOCTPAHHBIM SI3BIKOM 3a CYET NPHMEHEHUs] COBPEMEHHBIX TEXHOJIOTHH, o0JieryeHue Jes-
TENIBHOCTH Ka)XKJIOTO CTY/ICHTA B MPOIIECCe AUCTAHI[MOHHOTO O0y4YEHHs U HMPEIOCTaBICHHE BO3ZMOXKHOCTH JUIs
€ro akaJleMH4YECKOH CaMOCTOATEILHOCTH M TBOpPYECTBA. [IOMOIIb B PEIICHUH TUX 33/1a4 OKa3bIBAIOT UCIIONb-
30BaHHE COBPEMEHHBIX YYEOHBIX MOCOOMIH, TAKUX KaK KOMIIBIOTEPHBIE MTPOTPaMMBl M HHTEPHET-TEXHOJIOTHH,
a TaKXKe JIMCTAaHIIMOHHOE O0yUYeHHE.

Kniouesvie crosa: mucTaHIIMOHHOE 00pa30BaHKe, TUCTAHIIMOHHOE 00ydeHre, My IbTUMEANITHbIE U HH(pOpMa-
IIHOHHBIE TEXHOJIOTHH, BUICOKOH(PEPEHIINH, TPaTUIUOHHBIE ITOXO/IbI, CIIOCOOCTBOBAaHKE, COLMAIBHBIE CETH,
HUHTEPHET-PECYPCHI.
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NHHOoBAMAIBIK MEKTeN KaFaaiibIHaa
ambIK 0ij1iM Oepy pecypcTapbiH NaiajJany apKbLIbI
OKYHIbLIAP/BIH 1IeTeJI TiJIiHIe colijiey HaFrAblIapbIH JaMbITY/IbIH KOJAAPhI

FeubIMHEBIH MaHBI3ABI OarbITTapBIHBIH Oipi jkoHE Kasipri KOFaM JaMyBIHBIH KepCeTKim peTiHme Oenrimi
skahaH/IBIK aKImapaTTaHIBIPy YPAICIHIH JaMyblHa GalnaHBICTHI TIIAEpAl YHPEHY MaHBI3AbUIBIFEl OYPBIHFBIIAH
Ja apTa TycTi, al Oy TUAEpAl OKyFa MyJbTUMEIMSUIBIK OpPTaHBI KYPY MEH OHBI XKETUIAIpY MYMKIHIIrIH
kacaiiipl. Ochl opaiifa, MyFaiMaep MeH OuTiM alyIIbUIapAblH CayaTTBUIBIFBIH IIETEN TiTiHE YHpETy MeH
OHBI YHpEHY THIMIUTIrT TYPFBICBIHAH KapacTHIPHIN, OHIAFBI jKaHA TEXHOJOTUSHBIH POJiH alKpIHAAY OYTiHT1
TaHJIa epeKIle MaHpI3Fa ne. Makanaia Ka3ipri Ke3/ie oJeM JeHreifinae aknapaTTaHasIpy YPAiCiHIH TapadyblHa
OaimaHBICTHI Taiia OonFaH amblK OumiM Oepy pecypctapsl (ABBP) apKpuiel OKyIIBUIApABIH aFBUILIBIH
TiNiHIE coiliiey MaFapuIapblH AaMBITYIBIH JKOJIIaps! capananabl. OHmarsl Herisri Makcar apOip KepceTinreH
ABBP aschHIarbl OKy KypaJlIapbIHBIH aFbUIIBIH TiTiHAE OKYIIBUIAPIBIH COHiey arapulapblH JaMBITyFa
KAQHIIATBIKTBL ocep CeTeTiHiH OipKaTap aHBIKTAIFaH epeKIIeNiKTepre, COHBIMEH Karap KOITereH
3epTTeyLIIepAiH COJ Kypajjapra KaTbICThl HAKThl TY)KbIpbIMIaMalapblHa Coiikec 3eprerney OoiMax.
ABroprnap Makaia meHOepiHAe amblK OuTiM Oepy pecypcTapbiHBIH OipKaTap aHBIKTaAMalapblH, Ka3ipri
KOFaM/IaFbl aJlaThlH OPHBI MEH MaHBI3ABUIBIFBIH TalKplIaraH. KapacTeipsurran ABBP apKbUIbl OKyIIBUIAPIBIH
aFbUILIBIH TUTIHIE COWey NaFabUIapblH IaMBITYIBIH JKOJIIAphl JKEKeNel OKyna, COHIal-ak Myramimiepre
cabaKk yHepiciHIe OKYIIBUIAPABIH TIIMIK JaFAbUIaphIH JaMBITyFa OalIaHBICTHI TYBIHIAFaH MOCENENEpiH
HICNIyre KOMEKII Kypai 00JIMaK,

Kinm co30ep: ambIk OiniM Oepy pecypcrapbl, COWsIey MaFabpliaphl, aKmapaTTaHAbIPy YPIici, KOChIMIIA OKY
Kypaibl, YouTube kaHaibl, Tinmik Aarapuiap, MUGPIBIK CayaTTBUIBIK, TEXHOJIOTHS JKETICTIKTepi, TLIAIK
JIaFblIap, MyJIbTHMEUSIIBIK OpTa.

Kipicne

AKMapaTThIK KoHE TEIeKOMYHHUKAIMSIIBIK TEXHOJIOTHSIIAP KYH CalbiH O11iM OepyliH OapIibIK canachliHa
TEpPeHIpeK eHINm OThIp. byFaH KYHACMIKTI akKmapaTThlK KOFAMMEH JKOHE COWKECIHIIe MaMaHIap/bl
NafbIHAAYABIH KOKETTUIINIMEH OalIaHbBICTBl CHIPTKbI (hakTopjap, COHBIMEH Karap OKY MEKeMeJIepiHJIe
Ka3ipri KOMIBIOTEPIIK TEXHHKA MEH MPOTrPaMMAlIbIK KaMTaMachi3 €TY/IH KEH TapalybIMEH, MEMJICKETTIK
KOHe MeMJIeKeTapaiblK OimiM  Oepyani  axmapaTTaHablpy — OargapiamaliapblHBIH — KaOBUITaHYBIMEH,
aKnapaTTaHAbIPy TOKIPHOECIH KaKeT eTETiH MeJarorTep CaHbIHbIH apTybIMeH OaiiaHbICTHI ilKi (akTopiap
acep eryxae. bipkarap »karmaiijia akmaparTaHiblpy KypajlJapblH KOJJIaHy MEKTENl MyFaliMICpiHIH eHOEK
BIHTACHIH apTTHIPYFa KaFBIMJIBI 9Cep €TYMEH KaTap, MEKTeIl OKYIIbIJIAPhIHBIH OKY THIMIUIITIH apTTHIpyFa Jia
BIKMAIBIH TUTi3emi [1].

Kinzer men JlromiH Leu TeXHOJOTHUACHIHBIH JKETICTIKTEPl MEH Y3MIKCI3 IaMybl OLTIM aiTyIIbLIap.Ibl
Ka3ipri JkoHe Oojamiak KOFaM eMipiHe OeJiceH/i KaThica alaThIHJAW JeHreiie OKBITY KaXeTTiiriH
apTTBIPABI JEN ecenTeiilli, CoHAal-ak 3epTTeylIiep Kas3ipri yakKeITTa TEXHOJIOTHSIHBI OimiM  Oepy
MaKCaThIH/Ia, COHBIH IIIIHEC CayaTThUIBIKTBI KOJAAY KYpasbl PETiHAE Hakanany Kepek eKeHIIrHIe KYMoH
YKOK JIeN TYKBIpbIMAANHAbI [2].

XXI Facelp KOFaMbl TYJIFAIapIaH MyJIbTUMEANSIIBIK CayaTTBUIBIKTaH OeJieK, eTeNn TUIAePiH KeTik Oy
KaOlJIeTiH J¢ Tajam eTeidi. AKMapaTTaHIbIpy YPIICIHIH KoraMia OejeH aiyblHa OalJaHBICTBI TIIAEPIi
yiipeHy MaHBI3JBUIBIFBl OJIAaH apbhl apTa TycTi. MoceleH, aFbUIIBIH TUTIHIH MopTedeci COHFBI
OomXKbUIABIKTapa «XKahaHIbIK Ti» peTiHme OaranmaHbl, OUTKEHI OJI Ka3ipri anemne 0achiM KoHe KEHiHEH
KOJIIAaHBUIATHIH TUT OOJBIN caHANaAbl. ATamMBIII TUAL OLMyJiH MaHBI3IBUIBIFEL OULTIM Oepy, TEXHOIOTHS,
Ou3Hec, cascar koHe T.0. cajayiapia KelliciM JKypri3y YIIiH KaKeT OOJFaHIbIFbIHIA JKaThlp. Brown aysizexi
ceiney, ocipece mIeTeN TiiH YHpeHyIIJiep MEHrepyi KepeK HeTi3ri TiNAiK JaFapuiapabelH Oipi Ooubin
TaOBLIAIBI 1T TYKBIPBIM/IAIIBI, OUTKEHI OJI aKIapaTThl Oepy/ie, ally/ia )KoHe OHJCYC YIKSH Peil aTKapaibl
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[3]. An akmaparTaHABIPY YPAICiHIH Kammaid Tapanxybl OChl aFBUIINIBIH TUTIH MEHIEPYAE MYJIbTUMEIHSIIBIK
OpTaHbl KYpPy MEH OHBI JKETUIAIpYy MYMKIHAITIH >kacadasl. Ochl opaiga, MyFaimiMaep MeH OuTimM
AyIIBUTAPABIH CayaTTBUIBIFBIH IIETEN TUTiHE YHpeTy MEH YHpeHy THIMILUIIT TYPFBICBIHAH KapacTBIPHII,
OHJIAFbI J)KaHA TEXHOJIOTUSIHBIH POJIiH alKbIHAY Ka3ipri Ke3/1e MaHbI3Fa He.

Hezizei bonim

KommproTepinik  TeXHOJMOTUSIAPABIH OimiM Oepy KEHICTITiHE €Hyli OKYy OpeKeTi MEH DSJIEKTPOHIIbI
Ma3MYHHBIH aHa (opMayiapblH KypyFra okenmi. 1999 xbuibl sxahaHIbIK KOMIBIOTEPIIK KEIIHIH JaMybl
Iepmanusnarsl TrOOMHIEH YHHUBEPCUTETIHE BHJICO NIOPICTEp JKapusUlayFa MYMKIHIIK Oepzi. Maccauycerc
TEXHOJIOTHSUTBIK MHCTUTYTHI Oyir 6actamansl Koimar, 2002 xweurel MIT OpenCourseWare sx00achIH JKy3ere
aceIpabl. «bUTiM JKemiciHIH KO MKEeTIMIUTIT apKbIIBI OYKIT oJIeMIeri agaMaapasiH O1TiMiH xakcapTy» MIT-
TiH YCTaHbIMBI OoJabl. MaccadyceTc TEXHOJOTHSJIBIK WHCTUTYTBHIHBIH 3€pTTEYLIIepl aliblK OKYy
MaTepHaAIIAPBIHBIH KOJ JKETIMIUIIT CTYIEHTTepre cabakka JXKaKChl MaHbIHIATyFa JKOHE OKYIBI OelceHmi
€Tyre KOCBIMIIA MYMKIHIIK OOJaThIHBIHA CEHIMIUIIK TaHBITTH, COHbIMEH Kartap 2002 >KbpIIbI XBIOJET
KOPBIHBIH KOJIAaybIMEH camainbl OiniM Oepy Ma3MyHBIHA KOJ JKETIMALTIKTI apTTHIPY VIIiH aKMapaTThIK-
KOMMYHHKALMSUTBIK TEXHOJOTHSUIAPIbI KOJIIaHy Maceseci OolbIHIIa 3epTTey OacTanusl [4].

CoHbIMEH, SJeMIIK aKMmapaTTaHAbIPy YPAICIHIH JaMybl HOTH)KECIHIAE KOFamja maiima OonraH OiniM
aITyIIbl KY3€re achIpyIbIH jKaHa Typi peTiHzme Oenrinmi amblk OiiM Oepy pecypcTapbl OUTIM amylibLiapra
KOCBIMIIIA OKY peTiHJe HeMece e37iriHeH OiiM amyra MyMKiHAIK Oepeni. Ak OiniM Oepy pecypcTapbiH
MaigamaHyqplH Tarbl Oip epeKIIeNiri peTiH/e OHBIH OKBITY VIEpiCiHAe MyFajdiMre KOMEKII Kypa
0OJaTHIHBIH Ja aTam oTKeH keH. bip ce30eH aiiTkaHma, amiblk OiniM Oepy pecypcTapbiH MaiaanaHy cabak
OaprpIChIH/IA camanbl OLTIMMEH KaMTaMachl3 €Ty YILIIH KOJJAHBUIATHIH OKY MaTepHalJapblHbIH KOJeMiH
apTTBIPYFa BIKITAJT STEei.

Amipik OimiM Oepy pecypcTapbl — aBTOpJap TapallblHaH MaiialaHyFa oHe KailTa eHJeyre epKiHMIiTi
0ap, OKy YZepiCiHIe KOJIJaHyFa apHaJIFaH, KOJ KETIMII TYpPAE YCHIHBUIATBIH MaTepHaiiap. «AMIBIK OiaimM
oepy pecypcrapsdy yrbiMbl 2002 xbiisl KOHECKO-HbIH yiibiMaacTeipbutybiMeH eTkeH «UNESCO Forum on
the Impact of Open Courseware for Higher Education in Developing Countries» atTbl KOH(EpeHIHUsIAH
KeliH keH Tapana Oactazabl [S]. Myranimaep meH cryaentrep ABBP kypayra na xoHe KoljaHyra KaTbicapl,
COH/Iali-aK OJI OCBHI callaFa OKBITYIIBUIAP MEH jKaHa TEXHOJIOTUSIIAP/IbI TAPTY apKBUIBI OLTIM aimy jKoHE OKBITY
MaKCaTTapbIHBIH OpBIHAITYbIHA ceOen 00Iybl MYMKiH [6].

Ampik 6imiM O6epy pecypcrapel — OyKin omemzeri OuriM MeH OimiM Oepy MYMKIHAIKTepiHE KOJ
KETIMAUTIKTI TeHecTipyre OarbITTaiFaH XalblKapasislk Kypan [7]. Bissell-nin ABBP-ra Gepren tarbl Oip
AHBIKTaMaChI, OYJI KOFaM MEHIIIT1 HeMece KeKe TYJIFaHbIH JIUIEH3UsUTaHFaH Ol eHOeT] JkoHe oyiapiabl 0acka
aJaMJIap/IbIH epKiH MaiiananyblHa HeMece KalTa eH/IeyiHe MYMKIHAIK OepeTiH OKY JKoHE 3epTTey Kypabl.
Bissell conpimMen katap ABBP — Oyi1 OKbITYIIBUIAPFa, CTYACHTTEPIE KOHE JKEKE 13JICHYIIIEpre OKY JKOHE
3epTTey/e NaljanaHy YIIiH epKiH jKoHE alllbIK TYp/Ae YCHIHBUIATBIH CAH/BIK MaTepHaiap Jiel Te aHbIKTaMa
Oepeni. Omapra OKy Ma3MyHbBI, OHBI 93ipjieyre, maijanaHyra >KOHE TapaTyFa apHajgfaH OaraapiiaMaliblK
KypaJiap/ipl )KaTKbI3yFa Oomabl.

Aurplk  6imiM  Oepy opTypii OKy MaTrepuaiiapblHa TETiH KOJ IKETIMIUIIKTI YChIHyMEH FaHa
mekrenMeiai. Kasipri 3amanrsl OiiM Oepy yepici TeK akmapaTThl )Kapusuiay jKoHEe CaKTay VIIiH FaHa eMec,
COHBIMEH KaTap OKy OpBIHAApbIHIA XOHE OIaH ThIC Kepiepae ae Oimim Oepy yHeci aschlHAA HAKTHI
OeNriJeHreH ycTaHbIMJapra COWKec OopTYpJli MaTepHaliapMeH >KYMBIC iCTeyre apHallFaH KypaijaapiblH
KYpJeNi >KUBIHTBIFBIH KakeT ereni. [laiijamanymipurapra akbIChI3 KOJ KETIMAUIIKTI YCBIHYMEH Katap,
MaTepHajapMeH YXKBIMABIK JKYMBIC JKacay, OJapAbl ©3repTy MKoOHE XKEKe OKy HeMece OKBITY
KaXeTTUTIKTepiHe Oeltimiey MyMKiHairi Oepinyi kepek [4].

Hudpnaagpipy ypaiciHiH skahaHABIK JaMybl HOTHXKECiHAe OiLtiM Oepy jKyHeciHe eHTi3inreH OacThl
e3repic peTiHae 013 AMEKTPOHIBIK OKBITY YAEPICiH KapacTbIpaMbl3. ATaJIMBIII KaHA OKBITY TYPiH HOTHIKEINI
KYprizy YIIIH >KaH-KaKTbl 3epTTey ascblHAa OiiM Oepy pecypcTapbiHa €pKiH KOJ KETIMAUIK MEeH OKYy
MaTepHaIapbIHBIH KOJIEeMiH apTThIpy MakcaT eTii. EHal ochkl MakcaTka KeTy KOJbIHAA AYHHEre KelreH
ABBP asceinga Typni ¢dopmartarel OiniM Oepy pecypcTapbl KYpacTBIPBUIBIIT KOFaMFa YCBIHBLIAJBI.
Korapeina artanrangail Oy xoba OiTiM amymIBIHBIH ©31iriHeH OUTiM anybIMEeH Kartap, MyFajiMmaepre Oiim
carachelH apTThIPY JKOJBIHIA KOJIZIaHA allaThlH KOCBIMINIA Kypasl PeTiHAe KapacThIpbUIaAbl. O3/irineH OimiM
aly Kaszipri Ke3je TYpJi MEKTel OarbITTapbIHBIH 1IIIHAEC WHHOBAIIUSIBIK MEKTENTEPre KOWbUIATHIH HETI3ri
TananTapra skatajpl. Ka3ipri KoraMHBIH jkacTap ajiablHa KOHFaH MiHZETi PeTiHE OCHI O3/iriHeH OiiM amyabl
JTaMBITYIBI aTanm eTce Oomansl, ce0ebi TEXHOIOTHUIAPALIH MYMKIHIT OUTIM ayIIbiFa epTEePEeKTe MYMKIH
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OonMaiiTeiH OiniMm, Oimik, AaFApUIapAbl KEHIHEH NaMBITYFa OJ ambin oThlp. bym OarbiTTa Kasipri kesne
aTaJIMBIIT MEKTENITEPAiH XYHECIHE eHill, OChI OarpITTa OpacaH 30p €HOSKTEp aTKAPBLIBIIT KaTBIP.

JKanmpl, MHHOBAIMSITBIK MEKTENTEPAiH alIblHa OLTIM alylIbUIapAbIH O3[iTiHeH OuTiM anmy JeHrewiHn
JaMBITYMEH KaTap, UUQPIaHAbIpy YPHIICIHIH aschiHAa KOWBLIATHIH Oacka Ja TalalTapblH aTal OTCeK.
MacereH, jkxaHa TEXHOJIOTHSUIapAbl KOJAaHy, OKYIIbUIAPABIH ChIHHA OWjay MEH IIbIFapMAIlbUIBIK KaOileTiH
amry, 6acTel Hazap Tek OiimM Oepyre FaHa eMec, COHBIMEH KaTap TapOuere e epexine KoHia OemiHeni, apoip
Oanara TyJIFa peTiHIE Kapal, jKeKelel KapbIM-KaThIHAC jKacalabl, OKYIIBUIAPABIH OiNiM aly ylepiciHe
Oencene apanacybl. Ochl aTajraH epeKIIeTIKTepaiH OapibIFbIH KY3ere achlpy Kaszipri kezae Kazakcrangarst
WHHOBALMAJIBIK MEKTEIITEPAIH aJIbIHA KOMFaH MaKcaThbl OO TaOblIa bl

VHHOBammsANBIK MeKTenTepAiH mnaiima OomybrHa XXI| Facklp OKYIIBUIAPBIHBIH —TEXHOJIOTHSIHBIH
KapKBbIHABI 1aMybl HOTHXKECIHIE TYpJi cMapTQoHAapAbl MainanaHybl dcepiHeH OJapAbIH IOCTYPIi MEKTen
KaOBIpFachIHAa aJlaThIH OLTIMMEH MIEKTEIMEHTIHI ceOen OOBIT OTBIP. AKMapaTThIH FAIaMTOpP JKEIiCIHIEe
KOMTeN Tapalybl XOHE OJlapra OHAaW KOJI JKeTIMAUTIK OYTiHri TaHma emoOip TYJIFaHbl KiTam OeTiHZeri
MaTepUaIMEH IICKTeNMeiTiHiHe pgonen Oonmak. COHABIKTaH OKYIIBUIAPABIH OiliMre KaThICTBI 0Oap
KBI3BIFYIIBUTBIFBIH KaHAFATTaHABIPY MaKCcaThIHAA MYFaIiMJEp TYPIi pecypcTapibl OHai KOJ KEeTiMALTIKIeH
cabakra maiaJanybl KaxeT.

3epTTeynep MyJIbTUMEIUA-PECYPCTAPAbI OKBITY YIEpiCiHIE KONJaHy OKYIIbLIApAbIH MOTHBALUSICHIH
apTTBHIPATHIHABIFBIH  AQJIETICTT  OTHIp. MynbTHMenna Kypanjapbl —OKYIIBUIApABIH OKyFa JereH
KbI3BIFYIIBUIBIKTAPbIH ~ apTTBIPYbl MYMKiH, COHBIMEH KaTap oima OeifHenep MeH MOAeibAepai
KaJbINTaCTBIpyFa KeMekrTeceni. Kenrteren karmaiiza MyJbTHMEAWAHbl  KOJJAHY  OKYIIbUIApZbI
MOTHBAlMsAJIaAyFa OH ocep ereli. Anaiina, MyJabTHMeAnMa Kypajaapbl MaHales eMec, COHABIKTaH Ja Ke3
KEIITeH OKY-9/IiCTEMEIIK anmapart CUSKTHI Oip yaKpITTa O0apiIbIK OKYIIbLUIAp YIIiH THiMII Ooma 6epmeiini [1].

Koramma akmaparravaplpy YPAICIHIH AaMybl asChIHIA aKmapaT KeJeMiH apTThIpy MaKcaThIH[a Maiina
O6onran ABBP okymisiapablH aFbUIIBIH TiTiHIE Celiey NaFipuiapblHa Oepep ocepi peTiHae Kejeci
apTHIKIIBUIBIKTAp KapacThIpblIaabl. bipiHmmiaeH, TymHycKa Matepuangapra (Kitanrap, Oeitnenep, puinbsMaep)
KOJ JKeTKi3y, eKIiHIIiJeH, TUT OKiJIIepiMeH KaThICBIM jKacay MYMKIHIIrT maiima Oonmasl. YIIiHIIIACH,
OKYLIBLIAp aKMapaTThlH e3repTUIMEereH 0acTanKpl KallblHa KbICKa YaKbIT apaibIFbIHAA KOJ JKETKI3e anajpl.
CoHpaii-ak, WHTEpHET-pecypcTap CTYAEHTTI aKHapaTThlK MOJCHHET TIeH KOMITBIOTEPIIK CcayaTTBUIBIKKA
TopOwMene/ i, all OKy MPOIIECiHIH 631 MaliJallbl )KoHe KbI3BIKTHI 00JIa b,

Makanana ABBP Tuimai KonmaHy apKbuiel OilliM  amymibUIapIblH cabakTa TULLIK JaFdblIapbiH
JaMBITyFa, aran alTcak aFbUIIBIH TiTIHAE epKiH ceiyiey JaFapUIapblH  KaJIBINTACTBIPYy MYMKIHIIT
KapacTeIpbuiaibl. L{npiablk TEXHOJIOTUAHBIH AaMyblHa OaiIaHBICTBI OHBIH OipKaTap apTBHIKIIBUIBIKTAPBIH
TaJFaMIa3/bIKIIeH KOJIaHa OiTy Ka3ipri jKac ypIiakTaH Taall eTUIETiH KacHeT, SSFHU OYJI JKamlmail MHTepHET
KO3iH MakcaTchl3 TMaijanaHysaH ajbic OOy KaXeT JereH oWisl Ourmgipemi. OpOip akmaparThl ChIH
TYPFBICBIHAH 3€pTTElN, TUIMAUIrIH capanaii Oimy maprt. Ocel opaiija WHTEpHET KeliciHme OyriHme
opHanacTelpburad Typii ABBP-mi KapacTeIpbil, OKyIIBUIAPABIH aFbUILIBIH TUTIHAE Ceiiiey arabUlapblH
JaMBITYIbIH KeJeCi KOJIapbIH YCHIHAMBI3.

1. YouTube apHachiHIarbl BUICO KOPCETUTIMACPI MakigaiaHy;

2. Tin yiipeHyre apHaiFaH 3JIEKTPOH/BIK OKYJIBIKTap Ti30€ri;

3. BBC News KOCBIMILIACHI apKbLIbI COHFBI )KaHAJBIKTAP/IbI OKY;

4. BBC News paaunoxa0apblH YHEMI ThIHIAY;

Enni ocel aranrannap/plH aFbUIIIBIH TUTIHAE OKYIIBUIAPABIH COUNeY NarapuIapbl IaMBITYIbIH THIMI
KOJIJIApbIHA JKEKEJIEH TOKTAJIbII, OJlapAblH €PEKILIeNITiH aiKbIHAA OTCEK.

YouTube apkblibl Bugeo kepceriniMaepai maiimanamy omici. Clement ecenreyinme, YouTube
nIaMamMeH 2 MUJUIMap]] KOJIaHYIIBICEI Oap aneMJieri eH ipi Meaua anMacy caitel, oi 2005 KbLIbI allFall peT
icke KochuIbl koHe 2006 >kputbl Google KOMITAHUSACBIMEH CaTHIN AlbIHFAH OONaThiH [8]. AFBUIIIBIH TUTIH
yiipeHyre apHajraH TYpJi BUxeosap aepekkesi e ocsl YouTube apHanapbinia opHanacTepbuirad. OHAAFbI
OapIbIK CTYAGHTTEp YIIiH omMOebar opi epKiH KOJ KETiMJl OHJIAiH OKBITY BHUJIEOJNAphl aIllbIK OiTiM Oepy
pecypcTapsl Oonbin caHanazabl. by apHamap apkeUibl OUTiM anmymibulap TEK Ke3 KeJreH TakbIpbIKa cai
BUEO-cabaKkTapasl KOepyMeH FaHa INEKTeJIMEHIi, COHbIMEH KaTap BHJIEOJIAp Ti30€riH JKyprizeTiH
OKBITYIIBLIAPMEH JIe Kepi OaliiaHbicKa Tycy MyMKiHairi 6ap. MaceleH, BUICO COHBIHIAFbl KOMMEHTapHIAIep
apKBUTBI KOMIIUTIK KaybIM ©3JIEpiHIH cypaKTapblHA jKayar anmyiapbsiHa Oonaabl. byn Oimim anmymibina naiia
OosiraH cypakTapra KaTbICThl MOCEJICHIH IIemiMi peTiHzae KapacTeipeuiansl. JKammel, YouTube apHanmapsl
Mayer OOHBIHIIIA MYJIbTUMEAUSIIBIK OKBITYAbIH TaHBIMABIK TEOPUSCHIHA HETI3AEIIEH KOHE €CTy MEH Kepy
MYMKIHIIKTEpiH KOJIaHy apKbUIBI TIIAI MEHrepy yaAepiciH >keHuUrmeremi [8]. Mayora >xone Barbeau
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YouTube-tiH MynpTHMENUSITBIK BUICONAPHI CTYACHTTEpre KoOipek xabapmap Ooiyra, MyFaiaiM MeH OuTiM
QTYIBIHBIH apachIHIAFbl ANNIIAKTHIKTEI a3alTyFa jKOHE a3y KAOUIEeTiH NaMbITyFa KOJAMIbl OONaThIHIBIFBIH
anbIKTagel. COHBIMEH KaTap, aTajMBIII IIaT(opMaHbIH OOyl CTyAEHTTEpre OiTiM MeH TaXipuOe TypiHie
e3 OeTiHIIe aKnapar i3aeyre >koHe OHBIMEH 0elicyre MyMKiHIIK Oeperi.

JKanmer Oacka OKy MaTepUaliapbIMEH CaJbICThIpFaHaa ca0akTa KOJJIAHBUIATBIH ayTUOBU3YaJJIbI
MaTepraIlapAblH CHUIAaTTaMachl OHAAFBI JBIOBICTANIATHIH aKMapaT MeH BHU3YalIbl KeCKIHIEpIiH YiieciMi
Oounbin TabbUTaABl. MyJIBTUMEIUSIIBIK OKBITY TEOpHUsChIHAA Mayer «Anamaap YLIiH TeK CO3JIeH repi co3aep
MEH CypeTTep/li aiianany OKbITYIbl THIMIIPEK eTeIi», — aeini [8].

Oky MatepuanmapbiMeH OemiceTiH BeO-TaTdopManapablH Kem OonraHblHA KapamacTaH, YouTube
OiiM Oepy MaKcaThIH/IAFbI JKacaFaH BHICONAP. bl KOFAMFa YCHIHYABIH €H KOJ JKeTiM/i miaTdopManapbiHbIH
Oipi Oonbn kana Oepmek [8]. OHmarpl MaTepuanfapAbl KOMAAaHYIBIH aFbUILIBIH TUTIHAE OKYIIBUIApIBIH
celiyiey IarabUIapblHa KAHIIAIBIKTHI dCEp ETETiHIH aHBIKTAy ©3€KTi OOJbBIN TaObuTa bl EH anapiMeH OHIIAFbI
YCBIHBUIATBIH TPl OKyFa KaThICTHI BHEOap Ti30eriH OipHele TomKa Oein KapacThIpalbIK;

1. Axnapammulx mazmyroaeel sudeonap (udeo-cabaxmap). byn kebiHece Tij 6KUIACPIHIH HEMece e3re
aFBUTIIBIH TUTIH JKETIK MEHIepreH TYJIFaIapAblH TYPJi TaKbIPBINTAa YCHIHATBIH BHCO-Ca0aKTapbl, SFHU
aKnmapaTThIK Ma3MYHJAFbl YCHIHBUIATBIH BHJCONAp TIi30€ri Kem JKarjaiiia rpaMMaTHKalbIK, JICKCHKAIBIK
JarapUIapabl TaMBITYFa apHaIIFaH cabakTapabl Kypaiabl. OHIa OKyIIbUTap TEK JKaHa aKnapaTrieH TaHBICHIIT
KaHa KOWMal, COHBIMEH KaTap COJl TaKbIPHINKA COWKEC TarchlpMaliap/bl OPbIHIAN, ©31H KAHIIAIBIKTHI
aKMmapaTThl MEHTEPIeHiH TeKcepy MYMKiHairine me me Oomamsl. Meican petinae «Let’s Learn English!»,
«English lessons with Adam», «MMMEnglish», «Learn English with EnglishClass101.com» T.6. omem
OolibIHIIA aWTapibIKTall TaHBIMANIBIKKa We YouTube kaHanmmapblH aTayra Oonaabl. OpOip KaHAJIBIH
aFBUIIIBIH TUTIH YHPETYAe 031HAIK epeKiIenikrepi 0ap.

Mario Rajas-Fernandez »xamnmaii amsik OiiM pecypcTapbl asChlHIAa KYPTi3reH 3epPTTEeY *KYMbBICHIHBIH
HOTHXKECIHIIC HWHTEPHET KEJNCIHAC KOJJIAHBLIATBIH OumiM  Oepy (oOpMaTTapbhIHBIH IIIiHAE €H Kol
KOJIJIaHBUIATBIHBI BHJICO-AdpicTep OOubin aHbIKTamabl (88,57 %). AyauoBH3yaiasl MaTepHaiap TYPiHIH
IU3aiiHBl HETI3iHeH MyFalmiMai Tikelell Kamepara OarbpITTay apKbUIBI OSKpaHAa OeifHenelTiHiriMeH
cunartaianel. EKiHIN OpBIHIAA TENEBU3USIBIK Ma3MmyHaarel Qopmarrap (13,8 %), sfrHM orFaH Typii
penopTaxkiaap, pOJUKTEp, CaxHaaylbl KaTKpI3yFa 00iajbl. AJI YIIIHIINI OpBIHIA aHUMAIUSUIBIK (opmar
(5 %) ambikTammel. Onparel 2D sxoHe 3D anumanust OiTiM ajyiibiIapra akmaparThl OCiHE apKbUIbI
HaKTBUIBIKIIEH KeTKi3yre MyMKiHJiK Oepeni [9]. XKyprizinreH 3epTTey >KyYMBICBIHBIH HOTIDKECI BHIE0-cabaK
(hopMaThIHBIH 0acKa OKy opMarTapbiHa KaparaHja OipiiaMa apThIKIIBLIBIKTAPhl OAPBIH AJICIICH OTHIP.

Anaiifia aTanMbll OCHHEPOJMKTED JKAKChl OWIACTHIPBIIFAH, KbICKA, HAKTHI YCHIHBUIFAH, FBIIBIMU
TYPFBIIaH JypeIC OOJIFaH KaFmaiga FaHa OUTIM amymburapra THiMAI Oonmak [8]. Bumeo-cabakrapsiH
camajblK JKarbl TeMeHje OepiieTiH KOMMEHTapHiIepliH, COHbIMEH KaTtap KepceTunim xoHe «Like»
OenTicCiHIH CaHBIMEH JIe capaaHabl.

2. Taxwipvinmeix Kvicka eudeonap. JKorapelma OuTiM amymisiapra ce3lepiiH ©3iH FaHa emMec
CypeTTepMeH Oipre YCHIHFaH Ke3le OKBITYy THiIMJIipeK OOJybl MYMKIH JIEN TYXKBIPBIM KepceTinmi. Amaiina,
«MyITBTHMEIHA» TEPMHHI BU3yanJsl (MbIcaibl, (OTOCypeTTep, AuarpaMmManap, CyperTep, rpadukTep,
WLUTIOCTPAIUAIAD JKOHE dcipece aHMMaIUsIap MeH OeliHenep) jkoHe aybi3iia (alThUTFaH co3aep/IbIobIcTap
MEH MOTiH/JIep) YChIHBUFaH KepiHictepai Kamtuasl [10].

Kpicka Buaeosap TypJii TaksIpbinTapaa Tycipiiemi. OHma OKylIbLIap KaHa Co3/ep, Co3 TIPKeCTEPIMEH
TaHBICHINT KaHa KOWMai, OHJaFbl OPBIH AJIBIN JKaTKaH OKWUFAHBI Jla 3epIeiei i, SFHU T YUPEHYMEH Katap
OKHMFa CIOKETIH Ji¢ Tamamajayra MYMKIHIIK amafpl. byn BuaeomapablH KapamaiibiM  (QuiIbMIEpAcH
alBIPMAIBUIBIFEL OpOip BUIEO Y3aKTHIFBI 5—10 MUH apaibIFblHIa JKOHE BHJeoyap Oenrim Oip karmasTka
(takpIpeinika) Herizmeneni. Macemen «Hobbiesy, «Asking information on the phone», «Why do you have a
headache?», «Where do you come from?», «Returning a shirt to the store» cuskrel TakpIpbIITapia TYpIi
OKHMFaHbl aJamJap apachbIHIAFbl OPbIH alfaH JUaJOIThl KOpCeTy apKbuibl OeiiHeneiai. Mepican peTiHae
«English Conversation» YouTube kaHanbiH KapacTeipyra Oonajpl. OHIAFbl YCHIHBUIATBIH TaKbIPHINITAP
asAChIHJA arbUIIBIH TUTIHIAE CeHIeyre KaxeT JCWTIH MaHbI3IBl ce3aepai yupeHyre Oomaapl. Cox
TaKbIpBINTapAbIH 0ipi peTinae «How was your vacation?» aTTbl KbICKa BUICOHBIH Ma3MYHBIH YCHIHAMBI3.

Unit 1 «How was your vacation?»

Speaker 1: Hey! How was your vacation?
Speaker 2: It was very fun.

130 BecTHuk KaparaHgmHckoro yHmBepcuteTa



MHHOBaUMAMbIK MeKTen xarganbiHaa ...

Speaker 1: Where did you go?

Speaker 2: | went to the beach

Speaker 1: Who did you go with?

Speaker 2: | went with my father, mother and older sister.
Speaker 1: Do you have house at the beach?

Speaker 2: No, we stayed at a hotel.

Speaker 1: Which hotel did you stay at?

Speaker 2: It’s called the Imperial.

Speaker 1: Have you stayed there before?

Speaker 2: Yes, we’ve been going there for years.
Speaker 1: It must be very nice!

Speaker 2: Yes, it’s very nice and not too expensive.
Speaker 1: Did you play in the water?

Speaker 2: Yes, | went swimming and rowed the banana boat.
Speaker 1. How about your older sister?

Speaker 2: She does not like the water. She likes to sit on the beach and reads a book.
Speaker 1. What do your mother and father like to do?
Speaker 2: They like to eat in the restaurant.

Speaker 1: How long was your vacation?

Speaker 2: Three or four days.

Speaker 1: And will you go there again next year?
Speaker 2: Of course.

3. Ayouo-kimanmap. YouTube-tiH opTypsi apHamapbl apKbUIbl ayIdO-OKHFalap, ayIuo-KiTamrapibl
THIHAAY MYKiHAIr Oap. KpI3BIKTHIpaTBIH KITanTbl TaybIll ANbI THIHAAY TYJIFAHBIH COWJiey IaFIbIChIH
JNaMBITyFa OH OCEpiH THUTi3edi. OJKpaHAa KOpCEeTUIreH MOTIHAI OKBIN OTBIPFAaH aJaMHBIH JaybIChI
OKYIIBIIAPBIH aFBUIIIBIH TUTIHAE COMIIEY OpEeKeTiHe BIKIAT eTeTiH (POHETHKANBIK JaFaplIapIbl KaKCcapTyFa,
COHBIMEH KaTap JICKCHKAJIbIK JaFabUIapbl AaMBITYFa MYMKIHAIK Oepeni. Tinmik AarapuIapabl JaMbITyIaH
0eJieK, OKYIIbIIAP COJ KiTAlThIH Ma3MYHBIMEH TaHBICAJbl. AyIHO-OKHFamap/abl ycbiHaThiH «Learn English
Through Story», «Learn English Through Story For Free», «Dose of Englishy», «Lovely English stories» T.6.
KaHaapeiH atan etyre 6omansl. Ouga «Coco Chanely, «Madonnay, «Martin Luther King», «Leonardo da
Vinci» CUSKTBI aTaKThl aJaMIap/blH eMipaeri OOJiFaH OKUFaIaphl Xaiibl OasHIanapl. Ayauo-KiTanTap/ibl
ayb3ma TackiManIaiiTeiH «Audio libre library», «Steven Red Fox Garnett», «Learn English Freey, «Do you
want to be free?» T.0. KaHaNIAPIBI OKYIITBIIAPFA KU1 TaaIaHy THIMII OOJIMaK.

B.IO. bans, E.E.'yrkeBuutiy mikipi OoO#bIHIIA Ka3ipri ayJHOKITAall JKAHPBIHBIH  CTHJIBJIIK
epeKIIeTKTepiH OKBIPMAaHHBIH JaybIChl, ABIOBICTHIK Iy 3(ddekrtinepi xoHe My3blka Kypaiigpl. Onap
KAHPJIBIK JKOHE CTHIIMCTHUKAIBIK EpPEeKIIeNiKTepiHe CyHeHe OTBIPHII, PeNaKIUsUIBIK-0acia daibIHIbIFbIHAH
OTKeH ayJUOKITalm ce3ci3 0acma XoHE CaHJBIK KITAallTBIH ayJu0 aHaJIOThIHA FaHa €MeC, ACTETHKAIIBIK
KYHIBUTBIFBI Oap e31HiK 0aciia eHIMiHe aifHaa Ikl ST TYKbIpbIMIaie [11].

4. TEDx Talks. Onemre oiirimi YouTube kanammapbiabiy 0ipi Gosbin cananatein TEDx Talks-ThiH
Maiaackl TeK arbUIIIBIH TUTIH MEHrepy/ae KOMEKIi Kypall PeTiHJe FaHa eMec, OJ COHBIMEH KaTap SpTypii
caJiara KaTbhICThI aJlaMIapbIH FhUIBIMHU KaHAJIBIFBIMEH, TOKIPUOECIMEH TaHbBICY YIIIIH TalThpMac MYMKIHIIK.
Byn BumeonmapiplH MakcaThl ajaMIap/blH OachlHAH OTKEH TYpPJi OKUFaJapbhlH HEMece TaKipuOeaepiH
KOpPCETy apKbUIbl THIHIAYIIBUIAP/IBIH 63 ICIHE JIETeH BIHTACKIH apTThIPY OoJbIn TaObutasl. by omic ceiiey
JaFAbUIAPbIH IIBIHAWBl OMIPIIK OKUFa, TOKIPHOCHI aFbUINIBIH TUTIHJE THIHAAIN, TYCIHYMEH JIaMbITY/IbI
keszeiiai. « TEDX Talks» xamamsiama Tingai yiipenyre kateictel «HOW language shapes the way we thinky,
«The secrets of learning a new language», «Learning a language? Speak it like you’re playing a video
game», «How to Talk like a native Speaker», «5 techniques to speak any language», «Breaking the language
barrier», «How to learn languages effectively» aTtbr TakpIpbinTapia KeI3BIKTE OasHIaManapasl ThIHIAyFa
00yambl. ATaaMBIII TaKbIPBIITAFEl OastHIAMaNIapIbl THIHAAY apKbUIbI TULAEPAlI THIMII MEHIepyre KaThICTHI
KOl JKaHa aKnapaTThl aly MYMKiHZIri Oap.

bazoapnamanap men cyx6ammap. Kenteren 3epTTeymIiiepliH TYXKbIPHIMJAMAChIHA Cail ImeTemn
TUIAEPIH AaMBITY YIIiH, OHBIH IIIIHAE CO3MIIK KOPJAbI MOJAMTy MakcaThIHIA LISTEN TUTIHIAE TYPJi KbICKA
BUJICONIAP, TOJIBIK METPXKIbl TEICBU3WUIBIK OarmapiamMaliap XoHE TelleloyIapasl Tamaiaiay OiiriM
ATyIIbUIAp YIIiH YTEIMABL omic 6oimak [10]. AFBUIIIBIH TUTIHAE KXYPri3iUIeTiH OarmapiaMaiapIsiH Oipereii
TUIMIK JaFapuIapasl JaMBITYMEH Karap, OUTiM adymibpiapra TYpJIl SMONIMSIIAD MEH KOHUI-KYH CHIMTaiIbL.
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Barmapmamanap apkpUIbl ©3re eNJliH aybI3-€Ki celjiey MoHepi MEH MOJCHHUCTIH, COHBIMEH KaTap Til
OKUINIEpiHiH ©3re Je epeKIIeNiKTepiH TaHyFa MYMKIHAIK Oap. barmapmamamapiabiH TypliepiHe colkec >KaHa
ce3nep MeH (pasamap Ti30eriH MeHrepyre Oonambl. AFBUINIBIH TUTIHAE KYprisiieriH Oipkarap
Oarmapinamanapply inraae eq TanbiMaitsl petinae « TheEllenShow»- el yehiHaMbI3. ATanMbii OaraapiiaMma
e3iHiH o3imaepimen epekme. OHma [oMMMBYATHIH TYpIi aTakThl TYJIFajdaphl IMAKBIPBUIBIN, OJTapMEH o311
Heri3inzaeri cyx0arrap »xyprizineni. OcbiFaH colikec TUAEPAl 93171 apKbUTBl YHPEeHY THIMI eKeHIH aTan 6TKeH
xeH. CoHJall-ak aFbUIIIBIH TUTIHAETT OarnapiamanapibiH Keneci TizOeriH ycbiHambi3: «Late Show with
Stephen Colbert», «Magician’s Got Talent» T.0.

Momusayusanvix aexyuanap. AFBUTIIBIHABIKTAPIBIH apachlHAA €NTe TaHbIMall TYJIFajapIblH KOFaMMEH
OeJTicCKeH aKpUI-KEeHECTEepiH OKYIIBUIap ©3/IepiHe MOTHBAIMS ally VIIH THIHAAY MYMKiHAiri 6ap. bym ymix
OKYIIBLIAPBIH TN Olny JeHredi opra HeMece >KOFapbl Oonybl KaxeT. Kem »xarmaiina yCHIHBUIATBHIH
OastHIaMa Ma3MYHBI Kypaeini 6omansr. Anaiimga opOip ce3ai aylaphil OTBIPYABIH €Il KaXeTi oK. Buaeonap
NeHTeiTe Colikec Kepilice co3ikke YHeMI YHUTyTe em ceben Oonmmaiinbl. Onna kebinece Steve Jobs, Oprah
Winfrey, Jack Ma, Nick Vujicic CHSIKTBI aTakThl afaMaapablH eMip K0JIbl MCH aKbUI-KCHECTEPiH ThIHAAyFa
Oonanel. By nexuusiap agaMHBIH OKETICTIKKE MKETyiHe TalmbIHAbIpanbl. OChl aTaifaH TYJIFalapiblH
nopicrepin «Motivation ARK», «Motiversity», «SA E SPEECH», «English Speeches» T.6. YouTube
KaHaJIapblHaH ThIHIayFa 00JIa bl

Huanoemap. YouTube apKpUIBI OpTYpJi TaKbIPHINITAa AHAIOTTApAbI THIHAAY MYMKIHAIM TYpii
XKargasTTapra OaliaHbICTHl KOJJAHBUIATHIH CO3/IEP, CO3 TIPKECTEPiH aHBIKTayFa MYMKIHIIIK Oepe/i.

Illeren TinmepiH OKBITya CeMWiIey HNaFdbUIapblH  JaMBITy MEH KaJIBIITACTHIPYABIH — THIMII
KypaigapelHbIH Oipi auanor Oombin canaiagsl. Ochl opaiia IWUAJOTTBIH OipKaTtap epeKIIeNIiKTEepiH aram
eTyre 60maapl. MBICaNbI, COUNEYIIH KhICKATBIFBI; BIM-UIAPa, iC-KAMBUIIBIH, HHTOHAIMSIHBIH KOJIAHBLTYHI;
KiTanTa Ke3JecTipeTiH CoWjieM KYPBUIBIMAAPBIHBIH KaTaH CaKTalIMaybl JKOHE CeiIeMIepiiH opTYpIILIiri;
KapanaibiM ceiyemMaepiiH 0ackiM 00iybl. /IMalOrTiK KaThICBIMFAa OKBITY KE3iHJE TUAIOTTap/IbIH TYpJCpiH
OaphIHIIA KOJIZAHY KaKET JKOHE OJIADMEH JKYMBIC iCTey (opmanapblH ©3repTy YCBIHBLIAAbl. MEBICAbI,
TUAIIOT-0HTIME, THANOT-ApaMaTH3alusl, CTYISHTTep MEH MYFalliM apachlHIAFbl TUANIOT, JKYNTHIK >KOHE
TONTHIK TUIAECIM. /[HaJIOTTiK KaThICKIMFa OKBITYIBIH HETi3T1 KYpaJlbl PETIHIC )KATTHIFYJap KapacThIPhLIaIbL.
Omapapl OpbIHAAQY OaphIChIHIA aKmapaT cypay, OHTIMENeCyIliHIH eckepTyiHe Oapabap xayam Oepy,
TUAIIOTTIK COHIey MOHEpiH KOIJaHy, AMAJOr KYpy Ke3iHAe perumKaiapibl OipiKTipy CHSIKTBHI IaFIbLUIap
KaJIBIITacaAbl. AJl MOHOJIOTTIK KATBICBIMFAa YHpETyAe TUIMIK aBTOMAaTH3MJEP, SFHU (POHETHKANBIK,
JIEKCUKAJIBIK, TPaMMaTHKaJbIK MaTephallapibl Te3 >KOHE KarTeci3 KOJJaHy JMJaFabliapbl KalbIITacallbl.
Conpnaii-ak, ceiiney O0apbICBIHA THICTI JIEKCHKAIBIK XKoHE KYPBUTBIMIIBIK MaTepHaIIap/ bl KOJIAaHa OTBIPHII,
OernceH i coiiney AaFApUIaphIH JaMBITYFa Oaca Hazap aynapbutasr [12].

ABBP apkpuibl AMAIOTTHIK OKBITYIBIH €PEKIICNITT aKnapaTThl ayJHOBU3YaNIIbI 9/1iC apKbUIbI KaObLIIay
mym™mKkiagiri. Kaszipri kesnge wuHTepHerT kemiciHzme, ocipece YouTube apHanmapelHAArbl YCHIHBUIATHIH
JUAIIOTTap/IbIH OapiIbIFbl apHAWBl aHUMANWSIIBIK TYpJAE HEMece IIBIHAWBI alaMAaapAblH KaThICyMEH TypJi
OKuFanapapl OasHmalael. bynm muamortarel OONaTBHIH JKAFNAsTTHI THIHAAY MYMKIHIITIMEH Karap, OHIAFbl
aKnaparThl BHM3yajJbl Typlle KaObLIJayra >Karfail jkacaiibl. AFBUINIBIH TUIIHAETT TYpJ KargasTka
OaiinaHbICThl >xacanraH nuanorrap ToobiH «Easy English», «Boston English Centre», «English Speaking
Course» cusktel YouTube kanamgapbiHae Kepyre 0oabl.

JKanmbel sxorapbla YCBHIHBIIFAH KaHAIIAPIbIH OapJIbIFbIH arbUINIBIH TUTIHAE COMIIey IaFIblIapbiH
JNaMBITY YIIIH KOJJAHYIBIH THIMAUTIN 30p. MacejdeH y3aK arbUINIBIH TUIIHAEr ceiyieciMal ThIHAAY
OKYLIBIHBIH OOWBIHAA KeWOip ceiyemaepli Kypay KaOUIeTiH KaJbIITACTBIPAAbl. AFBUILIBIH TiTiHAE OiTiM
ayIIbl ©3 OWBIH THSIHAKTBI KYPBUIFAH COMJIEMIEp apKbUIbl cayaTThl JKETKi3yre AaraputaHazbl. Kasipri
arbUILIBIH TUTIH OKBITY TOKIPUOECIHIE TPAaMMATHUKAJIBIK JaFAbUIapIbl KAIBIITACTRIPY YIINIH KOHE JIEKCHKAHbI
MEHIepy *OJBIHA KOl )KaTThIFyJap OpbIHIANAbI, ajlaiiia aFbUIIIBIH TUTIHIE Ceilieyre KenreHae Oipriama
KUBIHIBIKTApP TYBIHAAUTHIHBI Oenriii. OHbIH ce0ebi yipeTiiren OapiblK rpaMMaTHKAaJIbIK KOHE JIGKCUKAIIBIK
KYPBUIBIMAAPABIH KOJIIaHBUTYBI aybI3lia TLUIAECIM apKbUIbl TOHKIpUOeae KOmTel KOJAaHbLIMaraHIbIKTaH
OKYIIBIHBIH COIIey NaFabIChl jka30ala OpbIHAANFaH TalChpMallapllaH KeWiH alTapibIKTall e3repicke
YIIBIpaManabl.

Tin yilipeHyre apHaJraH TYPJi 3JeKTPOHIBIK OKYJbIKTap. Doll Mmen Rehfnger TyxbippiMaaMaceina
coiikec OYTiHTI TaHIa MyFaJiMJiep YUIiH Typii OuTiM Oepy KypaijgapblHa OHal KOJ XKETIMAUTIKTIH O0JTybIHA
KapamMacTaH, MEKTENTeri OKBITY YAEpICiHAe KOJJIaHBUIATBIH OKYJBIKTAap 9Ili Jie CypaHbIcKa ue. KemrereHn
3epTTeyNIep HOTIKEJIEPl MEKTENTET1 KOMIaHBIIATEIH OKYJIBIKTAp MYFATIiM YIITiH MaHBI3bI, COHIAW-aK OiTiM
Oepy yaepiciuae )KOFaphl HOTHIKEIIEPIe JKeTyre KOMEKTECEeTIHIH momesnen oTeip [13].
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AFBUIIIBIH TUTIHIE COUICY NaFAbUIAPBIH TAMBITY YIIiH KONTETSH OTaHJBIK, KaKbIH XKOHE IIaJIFai IIeT
eNJIep/IiH aBTOPJApbl YCHIHFAH OKYJIBIKTApPAbl KOJIAHYIBIH THIMIUIT OHJArbl OEpiieTiH >KaTTBIFyIap
apKbUIBl COMIIeyre KaKeTTi JaFApuIapAbl JaMbITyFa 30p MYMKIHIIKTIH OonybIHAa KaTelp. MacerneH,
KapamaidblM aFbUIIIBIH TiMiHIH OKYJIBIFBIH (DOHETHUKANBIK, IPaMMAaTHUKANbIK, JIEKCHUKAIBIK TarchlpManap
Kypaiiel. bapibelK TarnceipManap KUBIHTBIFBI OKY, THIHIIAY, COWJey, jKazy MarapLIapblH Oipael JaMbITyFa
apHaJFaH.

Kasipri ke3ne «Macmillan», «Oxford University Press», «Cambridge University Press» cusikTbl aTakThl
Oacrnanap/IpIH aFbUILIBIH TLTIH OKYFa apHalFaH OKYJBIKTApbIH OUTiM anylibiap naiaananyaa.

BBC News :xkaHaabIKTapbl. KyHICTIKTI aFbUIIIBIH TUTIH/E KAHATBIKTAPBI OKY OLTIM amyibuIap by
OKY JafJbUTapblH FaHAa JAMBITHIT KOWMal, COHBIMEH KaTap COWJey JaFAbUIapblH TaMBITyFa J1a BIKIAT eTell.
JKaHanpIkTapapl arpUIMIBIH TUTIHAE TYCIHIN-OKY 9JeMIeri Typii OOJNbIN KaTKaH OKUFamapisl Oimyre, Kai
caaza OOJICBIH OpBIH aJIbIM JKaTKAH O©3TENIUTIKTep MEH >KaHAIIBUIABIKTAPMEH TaHBICYFa MYMKIHIIK Oepei.
ATaNMBIII KaHATBIKTApABI KU1 OKYy KeJllemIeKTe MIeTeNl YHHBEPCUTETTEepiHe OKyFa TyCyre HeMmece IIeTesie
eMIp Cypy YIUiH Ka)KeTTi apHaibl TUIII MEHIepy ACHIeliH Tekcepyre MyMKiHik 0epetin emtuxaH [ELTS-Tor
COTTI TAIICBIPY YILiH 30p KOMEK OOIMaK.

BBC News xa6apaamanapbl. BBC News xaHanbsiKTap Ti30eri ceiiiey NaFabUIapblH AAMBITYIBI KUl
OKY apKbLIbI ky3ere acbipca, BBC News xabapimaMachl KYHICHIKTI 24 caFaT »aHAJIBIKTap TOOBIH THIHIAY
apKbUIBl KaJIBINTACTHIPYFAa MYMKIHIIK Oepeni. ThIHIAy apKbUIbl TYJIFAaHBIH (DOHETHKANIBIK, JCKCHKAIBIK,
rpaMMaTHKaNBIK JaFabUIapel jkakcapa Tyceni. Macamumosa, [lopecky, JInaxHOBUY KYpri3reH 3epTreyiep
KOPCETKEH/IeH, ThIHIay OacKa JaFapuiapra KaparaHaa 0achIMIBIKKA He OOIyBI KaKeT, ce0ebi o Oacka TUTHIK
JaFIpLUIapabl JKETUIIIpYyAe aca MaHbI3Abl penl atkapanbl [14]. BBC kochIMIIachkl jkaHalbIKTaplIaH Oejek
Words in the News, 6 Minute English, Lingo Hack, The English We Speak, News Report, English at
University cusaKTBl Oemimaepai A€ OKyFa MYMKIHmIK Oepemi. MyHOarel KyHAETIKTI JKaHAIBIKTap
TEXHOJIOTHSIIAp, TYPMBIC, OimiM Oepy T.0. CHSKTBI TakKbpIpbINTApABl Kypainel. bynm kockimina Oinim
ITyIIBUTIAPIBIH CO3/IK KOPBIH KaKCcapTyFa, coiiiey, OKy, THIHJAY JAaFablIapblH 1aMbITYFa OarbITTaiFaH [ 14].

Kenteren xoceimmamap (mbicanbl, Dulingo, Memrise, Magoosh, Mosalingua >xoHe T.0.) aFbUIIIBIH
TUTIH YHpEeHY cajlachlHJa OapJIbIK HETi3ri TIIMIK Jarapuiapra 0aca Hasap ayaapa OTBIPBIN kacaizbl. Hasan
TYKbIpbIM/IaMachl OOWBIHIIA THIHAAY JKOHE COWJIey JaFaplIapblHa JaMbITYFa apHaAIIFaH MOJKACTTap KONTereH
CTYICHTTEP MEH OKBITYIIBIIAPBIH KbI3BIFYIIBUIBIFBIH TYIBIPabl, OUTKEH] OYII €Ki JaFIbl 1a TUIIK KaTHICEIM
JKacayAblH HETi3Ti Kypasbl peTiHie KapacTeIphuiab! [14].

ConbimMeH ABBP asiceiza OKyIIbIIapAbIH aFBUTIIBIH TUTIHIE COMJIeY NaFblIapblH JaMbITY MaKCcaThIHA
Keioip Kypalgappl Naiaiany Keleci HoTmKenepi oepeni:

1. AmbIk OitimM Oepy pecypcTaphl akImapaTKa OHal KOJI )KETIMIUTIKTI KaMTaMachl3 €TKEHIIKTEH, OJapIbl
OKY MaKcaTbIH/Ia KOJJIaHy OUTIM alylIbUIapbIH [TOHTe IETE€H KbI3bIFYIIBUIBIFBI MEH BIHTACHIH apTTHIPAIbI;

2. BBC News KOCBIMIIIAChI apKbUIbl OKYIIBLIAP/BIH aFbUIIIBIH TUTIHIE COMICY NaFAbUIapblH JaMbITY
OHJIAFbl YCHIHBUIATHIH aKMapaTr ayJuOBH3YyaNIbl KaObUIAAy HETi3iHJIe JKy3ere acKaHIbIKTaH, OiTiM amymibiFa
OCHI JKOIIJIa OipKaTap apTHIKIIBLTBIKTAP Oepe/ti;

3. ABBP asdckiHIa KOJJAHBUIATBIH  KypalJapiblH Kelici  ayJauoBH3yalJibl  KaObLIgayra
OaFbITTANFaHBIKTaH OJapAbl Mainanany OiiM aymIbUIapIbIH aTAIMBIII TUINIE epKiH celiey NaFIbUIapbiH
JAMBITY YZIEpiCiH Oipiama Te3feTe 1l )KoHe HOTIKECT KbICKA YaKbIT apajbIFbIHIa KOpiHe OacTaibl;

4. ¥3aK yakpIT celiey JaFiblUIapblH JaMBITYFa OarbITTallFaH TarchlpMaliap/ibl OpPBIHAAY apKBUIBI
OKYIIBLIAPbIH OOHbIH/IA TUIMIK JaFIblIapIblH JaMYybIMEH KaTap, KOIIIUIIK ajiJibIHAa 63 OWbIH TUSHAKTHI api
TYCIHIKTI )K€TKi3y MEH 631He CEHIMIILITIK CHUSKTHI KACUETTEP KAIBIITACAIbI.

Tyorcolpvim

ABBP Oyrinri tagaa 6iniM anmymbuiapra OUTiM ally OlIaFbIHJIa HeMece ©3]iTiHeH OiiM ary OaphIChIHAA
KOMeKIlli Kypan Ooubinl TaObuiagsl. Camansl OuniM anyra Kaszip Oapiblk MyMKiHzikTtep Oap. Llerten Ttimin
yiipeHy YIUiH aTaqMblll KypalgapAblH MaHBI3BlI KOFapbl, ce0ebi 1meTen TUTIH MeHrepy Oyridri
aKnaparTaHabIpy YPAICiHIH JaMybl asChIHIA TEK KaparmaibIM KiTanThl KOJIJaHYMEH Inekrenmeyi taic. Ochbl
opaiia OyriHri Koramza ajam OaylacklHa KEH MYMKIHJIKTEpre >KOJI alllaThIH aFBUIIIBIH TUTIHZIEC KATHICHIM
xKacay JaFJpUIapblH JaMBITYFa allbIK Oi1iM Oepy pecypcTapbliHBIH BIKIANBIH alKbIHAAY MaHbI3ra ne. Kazipri
Ke3je TULAEp/l YHpEeHyre apHajraH OiuIiM Oepy pecypCTapbIHBIH CaHbl Kell. AJjaijga oiapiblH OapJbIFbIH
JIepITiK KOJIJJAHY JKOFapbl HOTHXKEHI kepcere Oepmeiini. ABBP-1bIH kerTiri 0iiM ajgyuibuiapra camnajibl OKy
MaTepHuaniap Ke3iH TaHaayna Oipmama KMBIHIBIKTap TyFbi3aabl. OCbl opaiiga, Kas3ipri KOFaM YCBHIHBUIATBIH
OimiM Oepy pecypcTapbhiHa OaiIaHBICTBI TYPIl 3€PTTEYMIICPAIH capajiay >XYMBICTAphIHA €PEKIIe MYKTax.
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Cebe0i erxeii-Terkeili KapacThIpbUIFaH OimiM Oepy Kesaepi Kasipri jkac yprakka camaibsl OiTiM aimyFa
centirin turizemi. CoHbIMEH KaTap, okyra apHamraH ABBP-mpiH kemTiri 6iyiM amymmsiIapAblH OOWBIHIIA
YCBIHBUTFaH OUTiM Oepy MaTepuaniapblH 03 OeTiHIIe KOHE CHIHHM TYPFBIIA KapacThIPHIN, TEK THIMIICIH FaHa
TaHAan ajly KacHeTiH KaJIBITacThIpyIbl Tajam eTedi. KopbeITbIHABUIAK Kene, TiAi yHpeHyre apHalFaH
Kei0ip ambIK OiiM Oepy pecypCTaphIHBIH THIMIUTITI MEH epeKIIeTiKTepiHe Colikec XOHE KeITereH
3epTTEeyIIUIEpaiH eHOeriH capayiay HeTi3iHIe WHHOBAIMUIBIK MEKTEN OKYIIBUIAPBHIHBIH aFBUIIIBIH TLTIHIIE
celiey NarapUIapblH AaMBITYBIH JKOIapbl aHbIKTanAbl. O ycTazgap KaybIMbIHA ca0akTa Tiire KaTBICTHI
KelOip Macenenep i Ielryre KoHe 03/iriHeH YHpeHyIijepre KOMeKIIi Kypan 00NaThIHbIHA CEHEMI3.
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I'.b. CapxanoBa, A.T. Teneyxan, T.M. Anmac

IIyTi pa3sBuTHS HABBIKOB HHOSA3BIYHOM peyn
YYALIUXCS Yepe3 UCI0JIb30BaHHe OTKPBITHIX 00pa30oBaTe/IbHbIX PecypcoB
B YCJIOBUSIX MHHOBAIIMOHHOM HIKOJIbI

OnHMM U3 BaKHBIX HANPaBICHUI HAyKN W MOKa3aTeJIeM Pa3BHUTHS COBPEMEHHOTO OOIIECTBa CTala IiIodanb-
Hast nH(OpMaTH3aIMs HA OCHOBE CO3JaHMsI HOBBIX HH(OPMAIMOHHO-KOMMYHHKAIIMOHHBIX TEXHOJIOTHH M HX
Bce 0oJiee IIMPOKOro BHEAPEHHUS BO Bce cepbl COLMANBHON NPAKTHKH. B cBA3M ¢ pa3BuTHEM Ipoliecca MH-
(bopmaTH3aLMK BO3PACTAECT BAKHOCTh M3y4YEHHUS A3BIKOB KaK OJIHOTO M3 BA)KHEHIINX KOMIIOHEHTOB 00pa3o-
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Banus. [Iporecc rnobanpHO# nHGOpMATH3AIMK CO31a€T BO3MOKHOCTh COBEPIICHCTBOBAHUS MYJIbTHME -
HOU cpeabl Ui u3ydeHus s3bIkoB. Clie1oBaTeNIbHO, 0c000€ 3HAUEHHE B HACTOALIECE BPeMsI HMEET paccMOTpe-
HHE TPAMOTHOCTH y4HTeJdeH M OOyJaroIIuXcs C TOYKH 3peHus] d(GGEKTHBHOCTH U3YYEHHsS HHOCTPAHHOTO
SI3BIKA, & TAKXKE POJM WHPOPMAIIMOHHBIX TEXHOJIOTHI B TAHHOM Iporiecce. B craThe mpoaHamM3upoBaHbI CO-
BPCMCHHEBIC ITyTH Pa3BUTHS HABBIKOB TOBOPCHHS Ha aHTIIMHCKOM SI3BIKE Y yUaIIUXCs Yepe3 OTKPHIThIC 00pa-
3oBaTenbHbIe pecypchl (OOP). OCHOBHOI LENbIO CTATHU SBIISCTCS U3YyYCHUE PA3IIMUHBIX CPEJICTB B paMKax
OOP, 103BONSIOMNX pa3BUBATh WHOS3BIYHYIO PEUb HE3aBUCHMO OT MecTa U BpeMeHH. PaccMoTpena 3 ¢ex-
TUBHOCTb IIPEJIaraeéMbIX CPEACTB B COOTBETCTBUH C BBIIBICHHBIMH OCOOCHHOCTSIMH, a TaKKe KOHKPETHbBIE
KOHLIENIIIMHU HccenoBareneil. B pamkax craTbu aBTOpaMu OOCYKAEHBI ONpEeNeHus], TaHHbIe Pa3INuHbIMU
ABTOPaMH, OTKPBITHIM 00pa30BaTEIbHBIM PECypcaM, UX MECTO M 3HaU€HHE B COBPEMEHHOM oO0IiecTBe. AHa-
JU3UpYEMbIe IIyTH Pa3BUTHUS HABBHIKOB FTOBOPEHMS YYAIUXCsl HA aHTTMHUCKOM s13bIKe ¢ momotnsio OOP nomo-
Tar0T B WHIWBUYyaTbHOM OOYUYCHHH, a TAK)KE COACHCTBYIOT B PEIICHUU MPOOJIEM, BOHUKAOIINX B TpoOIlecce
00y4YCHUS] HHOCTPaHHBIM S3bIKaM.

Knioueswvie cnosa: OOP, pedeBble HaBBIKH, MPOIIECC HHPOPMATH3ALUH, JOTOJHUTEIFHOE YIeOHOe mocodue,
kaHan Ha YouTube, S3bIKOBbIC HAaBBIKU, U(PPOBAS TPAMOTHOCTb, TOCTIDKCHUS B O0JACTH TEXHOJOTHMA, S3bI-
KOBBIC HABBIKU, MyJIbTUMEIUIHAS Cpelia.

G.B. Sarzhanova, A.T. Toleuzhan, T.M. Almas

Ways of developing students' English speaking skills through
the use of open educational resources in an innovative school

Nowadays, the process of creation of new information and communication technologies and their widespread
use in all spheres of social life known as global informatization, has become one of the most important areas
of science and serves as an indicator of the development of modern society. Due to the development of the
informatization process, the importance of language learning as one of the most essential components of edu-
cation is increasing. The process of global informatization creates an opportunity to improve the multimedia
environment for learning languages. Therefore, it is of particular importance at present to consider the literacy
of teachers and students in terms of the effectiveness of learning a foreign language, as well as the role of in-
formation technology in this process. The article analyzes modern ways of developing students' English
speaking skills through open educational resources (OER). The objective of this article is to study various
means of learning within OER that allow to develop English speaking skills regardless of place and time. The
effectiveness of the proposed tools is considered in accordance with the identified features, as well as specific
concepts of researchers. The article discusses a number of definitions of open educational resources, their role
and importance in modern society. The analyzed ways of developing students' speaking skills in English
within the OER might serve as guidance in individual learning process and in handling issues regarding
teaching a foreign language.

Keywords: OER, speech skills, informatization process, additional textbook, YouTube channel, language
skills, digital literacy, achievements in the field of technology, language skills, multimedia environment.
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Level teaching of the English language in schools of Kazakhstan:
planning and teaching practice

This article is devoted to the analysis of the current state of level teaching of the English language in schools
of Kazakhstan. The transition to level education in the Republic of Kazakhstan required significant changes
in the entire educational process for teaching foreign languages: the introduction of new, more effective
teaching technologies that simulate linguistic conditions of the country of the target language, the creation of
new documentation, the training of teachers, the development of a new system for assessing student results.
The main change was the transition from traditional teaching, focused on teaching grammar and vocabulary,
knowledge of the rules of using the language, to teaching based on teaching communication skills, competen-
cies. This article is a study on the impact of the practical application of the CEFR principles, as a recom-
mended document, on the level teaching of the English language in Kazakhstani schools. Our study attempted
to examine the impact that CEFR postulates have on teaching and lesson planning practice, and the extent of
this change, by examining the practice of English teachers who have participated in CEFR-related advanced
training, and professional training related with updated educational content and a communicative approach in
teaching foreign languages. The results showed that training, as one of the scientific and methodological con-
ditions for the transition to level education, has a positive impact on the area of planning and teaching. The
obtained data show that the transition took place not only formally on paper, but also in classrooms.

Keywords: level language teaching, Common European Framework of Reference for Languages, activity ap-
proach, assessment system, language competences, competence-based approach, activity-oriented approach,
trilingualism.

Introduction

The transition to level teaching of the English language at school is dictated by the challenges of the
time and has a scientific basis. The basis for using the level-based education is represented by the philosoph-
ical ideas of moving from simple to complex, from lower to higher. Level learning is based on the principles
of consistency, the gradual complication of the problems of all aspects of speech activity. The continuity and
consistency of teaching foreign languages is also of great importance. In the Common European Framework
of Reference: Learning, Teaching, Assessment (CEFR), students' knowledge and skills are divided into three
broad categories, which are further divided into six levels [1]. German scientist D. Trim also names six main
levels: Al (Breakthrough), A2 (Waystage), B1 (Threshold), B2 (Vantage), C1 (Effective Operational Profi-
ciency), C2 (Mastery) [2, 45]. The experts developed both a system of language proficiency levels and a sys-
tem of descriptors (descriptions of these levels) using standard categories. These two complexes create a sin-
gle network of concepts that can be used to describe any certification system, and therefore, any training
program. For each level, knowledge and skills in reading, listening, speaking and writing, which a student
must possess, are described.

Level-based English language teaching in schools of Kazakhstan

Level-based teaching of English in a Kazakhstani secondary school is based on the following
methodological approaches:

—a communicative approach, which primarily focuses not on the correctness of linguistic structures, but
on such parameters as awareness of possible options for the development of dialogues, achieving a common
communicative goal, and developing the skill of paraphrasing;

— activity-oriented approach, which is based on «learning by doing», the acquisition of knowledge
through their practical application.

— an intercultural and communicative approach, which implies the formation of skills and abilities
necessary for the implementation of intercultural communication. Pupils receive the necessary knowledge for
the formation of cultural values, love for the Motherland, and other social values.

Considering these approaches, the level teaching of the English language is based on the following
principles:
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— the principle of co-study of language and culture, it means that the teaching languages forms an atti-
tude towards language not only as a mean of intercultural communication, but also as a social value, as a re-
flection of the national and cultural heritage, an instrument of cognition of the surrounding reality;

— the principle of balancing target languages in the content of education;

— the principle of «double entry of knowledgey, it means that, firstly, the language in the educational
process acts both as a means of teaching and as a subject of study: as a subject of study, the language is mas-
tered within the framework of curricula in the «English language» subject (1- 11 grades) in all schools, re-
gardless of the language of instruction; secondly, as a means of teaching, language acts as a mechanism for
integrating linguistic subjects with other subjects, therefore, regardless of the language of instruction in basic
school in the senior grades, the study of Science block such as «Natural Science», «Computer science»,
«Physics», «Chemistry», «Biology» is in English; Here, the use of Content and Language Integrated Learn-
ing (CLIL) technology is prescribed as the main tool for teaching target languages within the framework of
the implementation of the classical didactic principle of «double entry of knowledge».

The domestic model of level teaching of the English language at school is reflected in the following
regulatory documents:

1. State compulsory standards of primary, secondary and general secondary education, approved by
order of the Minister of Education and Science of the Republic of Kazakhstan No. 604 dated October 31,
2018 (with amendments and additions No. 182 dated May 5, 2020) [3, 4];

2. Unified language standard for teaching three languages. — Astana, 2017. Recommended for
publication by the decision of the Academic Council of the National Academy of Education named after
I. Altynsarina (minutes No. 9 dated October 20, 2016)

3. Typical curricula for primary, basic secondary and general secondary education, approved by order
of the Minister of Education and Science of the Republic of Kazakhstan dated November 8, 2012, No. 500
(as amended and supplemented on September 4, 2018, No. 441) [5];

The transition to level education in the Republic of Kazakhstan required significant changes in the en-
tire educational process for teaching foreign languages: the introduction of new, more effective teaching
technologies that simulate linguistic environmental conditions of the country of the target language, the crea-
tion of new documentation that controls the learning process, the training of teachers, the development of a
new system for assessing student results. The main change in teaching English was the transition from tradi-
tional teaching, focused on teaching grammar and vocabulary, knowledge of the rules of using the language
to teaching based on teaching communication skills, teaching competencies.

In foreign scientific sources, a lot of research is devoted to the transition from the traditional grammar-
translational method of teaching English to a communicative, activity-oriented approach to teaching. Re-
search results are highly controversial. Some sources indicate that the transition took place formally, only on
paper [6, 7], however, most of the facts indicate an effective transition to teaching foreign languages based
on a communicative approach [8-10]. Teachers in a number of countries reported that, in addition to using
CEFR-recommended textbooks, the updated curriculum inspired them to adopt a communicative and compe-
tency-based approach in their teaching, focus more on language use and development of oral skills, and en-
courage learners to play a more active role in their training [11, 12].

The works of such scientists as S.S. Kunanbaeva, B.A. Zhetpishaeva [13, 14], B.M. Aitbaeva [15] and
others are devoted to the problems of scientific and methodological support of multilingual education in
Kazakhstan. Many linguistic teachers believe that the basis of multilingual education should be a properly
structured system of teaching languages, corresponding to the real situation of the development of the
scientific and methodological base of languages [16—-20]. However, in scientific sources, there are practically
no studies devoted to studying the impact of the practical application of the CEFR principles in the level
teaching of the English language in Kazakhstani schools. Our study will attempt to examine the impact that
CEFR postulates have on teaching and lesson planning practice, and the extent of this change, by examining
the practice of English teachers who have participated in CEFR-related advanced training, courses on
updated educational content and on communicative approach used in teaching foreign languages.

Experimental

Our research is based on the data posted on the websites of the Ministry of Education and Science of the
Republic of Kazakhstan, JSC «National Center for Advanced Studies» Orleu «(hereinafter referred to as JSC
NCAL» Orleu) and their territorial offices, the National Academy of Education named after S. Altynsarin
and other sources, which publish information on the timing, topics and results of advanced training courses
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for English teachers. It should be noted here that courses for English teachers are based on the use of modern
technologies, principles and methods of level teaching of the English language. Together with these data, our
study is based on the results of a questionnaire survey of teachers, to examine the impact of professional
training on the practice of teaching English in schools. The survey was sent out and tracked using the Survey
Monkey platform. The online teacher survey, available in Russian / Kazakh and English, consisted of three
sections. In the first section, teachers were asked to provide general information about themselves, such as
total teaching experience, the number and timing of vocational training courses taken. In the remaining 2
sections, teachers were asked to answer a series (5 questions per 2 sections, respectively) of closed and open
guestions related to such aspects of work as lesson planning and the teaching practice before and after
vocational training. The teachers indicated the frequency of using certain practices on a scale from zero to
five, where zero means «useless» and five means «most frequent use». These two extremes of the scale were
assigned the verbal descriptors «never» and «ofteny in the survey.

The questionnaire was answered by English teachers from 6 secondary schools in Nur-Sultan and
Karaganda.

For the validity of further research on this topic, it is recommended to include in the analysis data
obtained from all regions of the country with the participation of teachers from both urban and rural schools.

Results and Discussion

The research results are processed and presented below separately in the sections «planning» and
«teaching». A similar study on the section «assessment» has already been carried out by us earlier and the
results were published in a separate article [21]. The teachers' answers are presented according to the
different questions asked in each section.

In the first section of the questionnaire, general information was collected, reflecting such parameters as
work experience, the number and frequency of advanced training courses, the types of courses taken. Table 1
below is presented in the form of processed data for the introductory section of the questionnaire.

Table 1

Participation of teachers in professional training courses on level teaching of the English language
within the framework of the updated educational content

Course name Organizer Teachers (%)
«The content and methods of teaching English from the first |JSC National center for ad- |89

grade in the context of the implementation of the state com-  |vanced learning «Orleu»
pulsory education standard of the Republic of Kazakhstan»
«Development of professional competencies of an English JSC National center for ad- |84
teacher» for English teachers of grades 1-4 / 5-11 of primary |vanced learning «Orleuy»
and secondary education organizations with Kazakh and Rus-
sian languages.

Advanced training course «CELTA» Nazarbayev Intellectual 16
Schools
English Teacher Webinars Association of teachers of the |25

English language of the
Republic of Kazakhstan

«KazTEA»
Seminars, trainings organized by the universities of the Universities of the RK 27
Republic of Kazakhstan
Seminars / trainings organized by schools Schools 15
Self-education 34
Others 8
Not trained -

The State Program for the Development of Education of the Republic of Kazakhstan for 2020-2025
indicates that 73.3 thousand teachers must undergo advanced training annually [22]. In accordance with the
Law of the Republic of Kazakhstan «On Education», each teacher must advance their qualifications at least
once every five years. The information about the attended courses was requested for the last 5 years, i.e.
from 2015-2020, however, a phased transition to level-based English language training began in 2013. The
teaching experience of the teachers who took part in the survey ranged from 8 to 34 years. As can be seen
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from the data in Table 1, the majority of teachers took part in the courses organized by the JSC National
center for advanced learning «Orleux (89 and 84 %). This is due to the fact that this center was formed as a
result of the reorganization of the republican system of advanced training of scientific and pedagogical
workers and is a leader in advanced training of the Republic of Kazakhstan. The second highest indicator
was the number of teachers who independently attended vocational training courses (34 %). Among the
answers were such sources as Macmillan Education, Cambridge University Press, British Council, American
English LIVE Teacher development series, etc. This tells us about the possibilities of distance learning,
which during the COVID-19 pandemic became possible on most of the e-learning platforms of the world's
training centers. Among the respondents' answers other long-term and short-term vocational training courses
/ seminars (webinars) were indicated, organized by «KazTEA» — the Association of Teachers of English of
the Republic of Kazakhstan, NIS, universities and schools (25 %, 16 %, 27 %, 15 %, respectively). Among
the respondents there were also those who indicated several names of courses at once during the specified
period, therefore, here and in other parts of this article, the percentage of open questions does not necessarily
amount to 100 %.

Lesson planning

Teachers were asked to answer 5 questions in order to describe the practice of lesson planning before
and after advanced courses.

«What elements figured in your planning for the development of language competencies, and how
often did you use each element in your planning BEFORE and AFTER your training?»

On the first question, respondents reported that during lesson planning, the main emphasis was on the
development of students' language competencies (average score 4.2 out of maximum 5). On the contrary,
after the training, teachers began to use a more balanced approach in their planning and reported that they
pay attention to the use of each of the target learning elements, and not only to the development of language
competencies (Figure 1).

self-assessment "l can"

activity-oriented tasks

socio-linguistic competences
M after cou

authentic tasks M before cc

pragmatic competences

linguistic competences

Figure 1. Frequency of using teaching elements when planning a lesson BEFORE and AFTER training (in %)

«What percentage of the study time did you spend on developing each language skill in planning
BEFORE and AFTER your training?»

On the second question, the respondents’ answers showed that after training, the amount of time
allocated for the development of oral speech skills such as listening and speaking increased (27 % and 31 %
of the time, respectively), while before training, the emphasis was on developing writing and reading skills
(2 % and 34 %) (Figure 2).
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before training

M reading
W writing

listening

M speaking

after training

M reading
W writing

listening

M speaking

Figure 2. Distribution of time spent on developing language skills when planning lessons
BEFORE and AFTER learning (in %)

«Which language skill development was the most important in your planning and why?»

On the third question (open-ended question), in planning, teachers focused on developing oral
communication skills (33 % of teachers), using authentic assignments (30 %), using the structure «l can»
(15 %) and developing listening skills (12 %). Among the responses there also were: the importance of using
activity-oriented assignments (7 % of teachers), the assessment process (8 %), the development of reading
and writing skills (6 %) and the adoption of a balanced approach with an emphasis on the development of all
four speech skills: reading, writing, speaking and listening (9 %). Here, as mentioned above, teachers have
indicated the use of more than one of the specified categories, so the percentage is not necessarily 100 %.

«How has your learning influenced lesson planning?»

In their answers to the fourth question, respondents indicated that learning most often prompted them to
reconsider their planning (76 % of teachers), to understand the importance of oral understanding and
reproduction (25 %), and to reconsider the expectations that they place on their students and methods they
use to rate them (25 %). Most of the answers indicated the importance of the balanced development of all
speech skills, the use of a competence-based approach in teaching (34 %).

«What changes, if any, have you made to the learning resources that you use in your teaching
after taking the courses?»

The fifth question revealed the following: the majority of teachers (88 %) responded that training
courses prompted them to make changes in the resources they use in their teaching. Teachers reported on the
use of educational complexes recommended for use by the Ministry of Education and Science of the
Republic of Kazakhstan, specially compiled within the framework of the updated educational content. In
addition to these educational complexes, a part of the respondents noted the use of other authentic materials,
tasks based on the activity-oriented approach (30 % of teachers), performing tasks that help students develop
listening and speaking skills (21 %). The respondents also mentioned the use of technology (for example, the
Internet) for playing audio / video clips (18 % of teachers), interactive learning platforms such as Kahoot
(10 %), a wider range of reading materials (9 %), fewer resources oriented on grammar (9 %), as well as
resources that they create themselves (15 % of teachers). All these resources, according to the teachers,
contribute to the increase in communicative and cognitive motivation, form linguistic and cultural and
intercultural competence, have a positive effect on the personal and emotional state of students, and provide
an opportunity to simultaneously address the language and culture.

Teaching practice

«Please note the following strategies for English language teaching practice and indicate how of-
ten you have used each element BEFORE and AFTER your professional training».

Figure 3 shows that prior to vocational training courses, respondents indicated that their teaching fo-
cused most often on learning language structures (average response 3.7 out of a maximum 5 points) and cor-
recting student errors as they appeared (3.5 out of 5). On the contrary, after training courses, the most fre-
quent in teaching practice was the use of authentic oral, written assignments based on / close to real language
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situations (4.2 and 4.1 out of 5 points). The most significant change in the frequency of use in teaching prac-
tice was the encouragement / motivation of students to independently determine the competencies necessary
to complete a particular task (2.1 before and 3.8 after).

using language portfolio to observe 29
improvements in learning 1,3 !
students' self-determined necessary

competences 2,1

written authentic tasks 4,1

M after training

R
oral interactive authentic tasks - 4,2  mbefore training

correcting learners' mistakes as they appear _ 3356
studying linguistic structures — _378

o
N
D
(o)}

Figure 3. Frequency (0-5) of using learning elements in teaching practice BEFORE and AFTER vocational training

«Please indicate how much attention you paid to the development of linguistic, sociolinguistic and
pragmatic competencies, while working on the development of receptive and productive speech activities
of students BEFORE and AFTER your education.»

As shown in Figure 4, teachers reported that while focusing on developing receptive (e.g. listening or
reading) or productive skills (e.g. speaking or writing) prior to vocational training courses, the greatest
emphasis was placed on developing linguistic competence (GPA 3.5 out of maximum 5 for receptive skills
and 3.6 out of 5 for productive skills), less emphasis was placed on the development of pragmatic
competence (receptive types of speech activity — 3.2; productive — 3.4) and the least attention was paid to
sociolinguistic competence (receptive — 2, 6 points; productive — 3.0). In contrast, after training, regardless
of whether they focused on developing receptive or productive skills, teachers reported increased attention to
all three competencies, especially sociolinguistic (receptive — 3.9; productive — 3.9). The results show that
after vocational training courses, there is a tendency towards a balanced development of all three
competencies.
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B linguistic

before training  after training before training

competence

M pragmatic
competence

H socio-linguistic
competence

receptive skills  receptive skills productive skills productive skills

after training

Figure 4. Distribution of attention (0-5) on the development of competencies in the field of receptive and

productive skills BEFORE and AFTER vocational training

«Please select the statement that best reflects how you introduced the new material BEFORE and

AFTER training.

Before vocational training, teachers most often presented the language in isolation or scattered (27 %)
and thematically (44 %). On the contrary, after completing vocational training, teachers reported an almost
complete revolution: almost 80 % of respondents introduce new material on demand (41 %) and through

speech acts (38 %).

M before training

M after training

41

38

27

vocabulary

isolated, scattered thematical focus on speech acts,
presentations, with less on parts of

speech

"ondemand"',
according to learners'
interest

Figure 5. Introduction of language material (%) BEFORE and AFTER vocational training

«Please describe one effective action that you use to stimulate authentic, spontaneous speech
interactions between students (after participating in professional training)».
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The actions that, according to the respondents’ answers, stimulated / motivated students to authentic,
spontaneous, verbal interaction, included acting out authentic situations (36 % of teachers), conversations in
the class with a guide (22 %), as well as working with a partner or group, including peer assessment / parsing
(22 %). Teachers also mentioned the use of audio / visual cues used to exchange opinions and motivate
discussion (12 %). 10 % of teachers mentioned activities that included using language in context, inquiry-
based learning activities, and projects based on «l cany statements.

«What change in your teaching practice as a result of vocational training do you think has had the
greatest impact on improving the knowledge of your students?»

The respondents believe that the increase in the level of knowledge of their students was most
influenced by the provision of more tasks for the development of listening and speaking skills (44 % of
teachers), less focus on the use of decontextualized grammar, more focus on language competencies in
context (18 %). and the use of authentic situations and resources (17 %). Teachers also noted the positive
impact of setting clear criteria and goals (21 %).

Conclusions

This study attempted to examine the impact of advanced training on teaching practice and lesson plan-
ning for proficient English language instruction in mainstream schools. The results showed that vocational
training, as one of the scientific and methodological conditions for the transition to level-based training, has
a positive impact on the area of planning and teaching. The findings show that the transition took place not
only formally on paper. Teachers reported that there have been many changes in teaching English, ranging
from the way they introduced language material, from isolated and disparate ways that were privilegedly fo-
cused on developing linguistic competence and that concentrated primarily on developing writing skills, to
language presentation through verbal actions and based on the needs of students, paying attention not only to
linguistic, but also pragmatic and sociolinguistic competencies, and with particular attention to the develop-
ment of communication skills. The changes also affected the planning of lessons, setting goals and objec-
tives. The main emphasis is on the use of authentic language situations; more even distribution of attention in
planning between linguistic, pragmatic and sociolinguistic competences; an increase in the amount of study
time, for the development of speaking and listening. This new focus in planning contrasts with the previous
one, which focused on developing, above all, linguistic skills, especially in writing.

Changes have also taken place in the use of learning resources. If previously most of the time was de-
voted to memorizing grammatical and lexical units out of context, now teaching is based on the use of re-
sources related to the postulates of the CEFR, authentic teaching materials, activity-oriented tasks, activities
that help students develop listening and speaking skills. Also, among the resources, technologies (media re-
sources, the Internet), a wider range of reading materials, as well as many of own resources based on the de-
velopment of communicative competencies occupy a significant place.

However, this study has its limitations that may affect the validity of its results. First, as a result of the
sample used, only teachers from urban schools took part in the survey who are interested, active and more
aware of the importance and effectiveness of advanced training. Second, the findings of the study are based
on retrospective self-reports of teachers about their teaching practice before and after vocational training, and
not on direct observations of their work in the classroom, which, as such, should be viewed in this light. The
findings of this study, nonetheless, provide informative and valuable insights into how learning and
development successfully inspires teachers to make changes in their planning and teaching methods that are
in many ways consistent with the goals and principles of proficiency in level-based English language
learning, which in turn, moves from «paper to practice» towards competence-based, activity-oriented
communicative learning.
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J.M. XKopabexkona, I'.K. Tneyxanoa

Ka3zakcTran MekTenTepinie arblUIIIbIH TUIIH JeHreHJIiK OKbITY:
caldaKThbI KOCIapJIay KIHe OKBITY TIKipuoeci

Maxkana Ka3zakcTaH MeKTenTepiHAeri arbUILIBIH TiNiH ACHTeHIiK OKBITYABIH Ka3ipri jkaraailblH Taijayra
apHairaH. Kazakcran PecryOnmukachiHga qeHreinik G6iniM Gepyre ey IIeTen TiTH OKBITYIBIH OYKiT OKYy
MPOLECiHAE eNeyni e3repicTep/li KaKET eTTi: OKBITHUIATBIH T €NiHIH IMIapThIHAa YKCac OKBITYIBIH JKaHa,
HEFYPJIBIM THIMIII TEXHOJOTHSUIAPBIH SHTI3Y, dKaHa Ky)KaTTaMa kacay, MyFalliMIepIiH OUTIKTIITiH apTTHIPY,
OKYIIBUIAP/IBIH HOTIKENepiH OaraiaynblH jKaHa KyieciH Kypy. Herisri esrepic rpamMmmariuka MEH CO3JIK
KOpZBI YHpeTyre, TUIII KOJIAHY epekeNepiH OiLTyre, MOCTYpii OKBITYAaH KOMMYHUKATHBTIK JaFIbUIapra,
OKBITY KY3BIPETTLTIKTepiHe HEeri3[eNreH OKbITyFa OarbITTanFaH Kemry O6onnsl. Makana CEFR karmmatrapsia
iC JKY3iHA€ KOJJaHYJbIH YCBIHBIC KY)KaThl PETiHIe Ka3aKCTAHJBIK MEKTENTep/Ie aFbUIILIBIH TiNiH JACHIeHiK
OKBITYaFbl acepiH 3epTrey. 3eprreyne CEFR-re, sxanapTburran 0iiM O0epy Ma3MyHbl MEH KOMMYHHUKATHUBTI
TOCLIAl KogaHyFa OaiIaHBICTBI KOCINTIK OKBITYFa KATBHICKAH aFbUIIIBIH Tl MyFamiMIepiHiH ToXipuOeciH,
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D.M. Zhorabekova, G.K. Tleuzhanova

conbiver Oipre CEFR mocrynaTTapblHBIH OKBITY MEH cabaKThl JKOCIapiay TaxipuOeciHe acepiH jKoHe
©3TePICTIH JOpPEKECiH KopceTyre THIPBICKaH. HoTikenep KOCINTiK OKBITY IeHreilik 0iaiM Oepyre KelymiH
FBUIBIMU-QICTEMENIK IIapTTaphIHBIH Oipi peTiHAe ocmapiiay MeH Oarajiay cajlaChlHa OH ocep eTETiHIITiH
KepceTTi. AJBIHFaH JIepeKTep KOpCEeTKEeHJEeH, KeIly TeK Kara3 >Ky3iHJe FaHa eMeC, COHBIMEH Karap
CBHIHBINITap/a Aa OOJFaH.

Kinm ce3dep: Timnmepni NeHreisli OKBITY, HIET TUIAEPIH MEHrepyIeri »KalIlbl eypolaiblK KY3BIPETTIIIK,
OernceHmimiK Tocimi, Oaranay >kyHeci, TUIMIK KY3BIPETTUIK, KY3bIPETTUIK Tocll, OeJICeH IUIIKKe OarbITTaIFaH
TOCI, YIUTUIAUTIK.

J.M. XXopabekona, I'.K. TneyxanoBa

YpoBHeBOe 00yYeHHE aHTJIHIICKOMY fA3bIKY B mKkoJyax Ka3zaxcrana:
NMPaKTHKA NPeNnoJAaBaHNs U IVIAHUPOBAHMS 3aHITHI

CraThsl TOCBSIIEHa AHAIN3Y COBPEMEHHOI'O COCTOSIHHS YPOBHEBOTO OOYUYCHHS AHIJIMHCKOMY SI3BIKY B
mkonax Kazaxcrana. Ilepexon k ypoBHeBoMy oOyueHuto B PecryOnmke Kasaxcran mnotpeGosai
3HAUUTENBHBIX M3MEHEHHH BCero y4eOHOro mporecca 1Mo OOyYCHHIO MHOCTPAHHBIM SI3BIKAM: BHEIPEHHUS
HOBBIX, Oonee 3(h()EeKTHBHBIX TEXHOIOTHI OO0YYEHHS, UMHUTUPYIOIIUX YCIOBHUS CTPAHBI H3y4aeMOIO S3bIKa,
CO37[aHHUs HOBOH JOKYMEHTAIWH, MOATOTOBKH IperojaBaTenei, pa3paOOoTKu HOBOW CHCTEMbI OLICHUBAHUS
pe3ynpTaToB ydammxcs. OCHOBHBIM H3MEHEHHEM CTal IIepexoj OT TPaAUIMOHHOTO IIPEeroJaBaHMs,
OpPHEHTHUPOBAHHOTO Ha O0Oy4eHHe TIpaMMaTHKe W JIEKCHKEe, 3HAHWE NpaBWI YyHOTpeONeHMs s3bIKa K
NperoaBaHHI0, OCHOBAaHHOMY Ha OOy4YeHHWM KOMMYHHUKAaTHBHBIM HaBBIKAM, OOYYEHHH KOMIIETCHIIMSIM.
Cratbst ipencTaBiseT co0oi HcClie[oBaHNe, W3yJalollee BIMSHUE MPAaKTHYECKOe NMPUMEHEHUE MPHUHIUIIOB
CEFR, kak peKOMEHIaTeIbHOTO JOKyMEHTa, B YPOBHEBOM OOYYEHUH aHIIIMIICKOMY SI3BIKY B Ka3aXCTaHCKHX
mIKoJIaX. B aHHOM HCCleoBaHWM MPEANPHHATA MOIMBITKA M3YYHTh BIHSIHUE, KoTopoe moctynaTsl CEFR
OKa3bIBAIOT Ha MPAKTHUKY MPENOAaBAHMA U IUIAHUPOBAHUS 3aHATHH, a TakKe MACIITaObl 3TOTO M3MEHEHUS,
MyTeM H3YYeHUs NPAKTHKH yIUTeNIel aHTIHMHCKOTO s3bIKAa, KOTOPHIE yJ4acTBOBAIM B MPOGECCHOHAILHOM
oOydyenun, ceszanHoM ¢ CEFR, ¢ oOHOBIGHHBIM conepKaHHEM O00pa3oBaHHSI W KOMMYHUKATHBHBIM
MOAXO/O0M B 00y4YE€HHH WHOCTPAHHBIM S3bIKaM. Pe3ynpTaThl Mokasaid, 4To mpodeccnoHaibHOe o0ydeHue,
KaK OJJHO M3 HayYHO-METONMYECKHX YCIOBHII Iepexosa Ha ypoBHEBOe 00yUeHHE, OKa3bIBAeT I1OJI0KUTEIBHOE
BIMSIHAE Ha O0NAacTh IUIAHMPOBAHMS M MpernojaBaHMs. [lolydeHHbIE NaHHBIC IOKA3bIBAIOT, YTO IMEPEXOL
CITy4HJICS HE TOJIBKO (hOpMalIbHO Ha Oymare, HO U B KJlaccax.

Kniouesvie cnosa: ypoBHEBOe 00yUeHHE SI3bIKaM, 0OIIeeBpoOIeiickne KOMIETEHIIUN BIAJICHIS HHOCTPAHHBIM
SI3BIKOM, JICATEBHOCTHBIN IOJXOJ, CHCTE€Ma OICHHBAHMS, S3BIKOBBIE KOMIIETCHIINH, KOMIIETEHTHOCTHBIH
MOAXOJ, NeATeIbHOCTHO-OPUEHTHPOBAHHBIN ITOIX0I, TPEXbSI3BIUNE.
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On Some Characteristics of Multilingualism through
the Prism of the Education System

The article considers the origin of the term «multilingualism», which has such synonyms as
«plurilingualismy», «polylinguism» and denotes using several languages within a particular group (a state) or
using several languages by a person (a group of people). The authors present various forms and varieties of
multilingualism. The necessity of taking into account and fulfilling certain conditions for the development of
multilingual education is justified. The authors concluded that multilingualism is a single language system,
and the principle of relying on the native language is important when learning a foreign language. Multilin-
gual education helps to develop a tolerant attitude to the culture of another nation, and interaction, mutual un-
derstanding, as well as mutual enrichment of spiritual wealth take place while mastering a foreign language.
As a result, it was identified that today linguistic and cultural diversity is considered as one of the values of
the World Heritage.

Keywords:  multilingualism, multilingual education, plurilingualism, polylinguism, bilingualism,
trilingualism, foreign language, English, characteristics.

Introduction

The problems of bilingual, multilingual, and multicultural education are considered in the works of a
number of foreign scientists from different aspects. The conceptual foundations of multilingual education are
logically developed in the works of D. Coyle [1]. Our study of the problems in the field of multilingual edu-
cation is also grounded on scientific works of foreign researchers who define the foundations of bilingual-
ism, multilingualism and trans-linguistics in the 21st century, strategies of bilingual education, revealing the
concepts of language and cultural awareness [2-5].

The term «multilingualismy» (synonyms: plurilingualism, polylinguism) refers to using several lan-
guages within a particular group (a state); using several languages by a person (a group of people), the role
of each of which corresponds to a specific communicative task. A monolingual society may have multilin-
gual members, and vice versa, a multilingual state may also consist of monolingual members of the society
(for example, in Switzerland). According to the history, multilingualism has always existed for cross-cultural
relations. The term «multilingualismy first appeared in European languages only in the XIX century. So, in
the dictionary of N. Webster, the appearance of the word «multilingualismy» dates back to the forties of the
XIX century [6]. The meaning of the concept of «multilingualismy» (also bilingualism, trilingualism) ac-
quired a new connotation over time, with respect to the territorial conditionality and the language situation.
However, the original meaning of multilingualism as «proficiency in several languages to the same extent as
monolinguals are proficient in their native language» extended to bilingualism / trilingualism as varieties of
multilingualism, meaning «equally high proficiency in two or three languages».

Multilingualism has different forms and varieties. According to L.V. Shcherba, bilingualism (a kind of
multilingualism) is divided into two types:

— pure bilingualism functions when languages are isolated from each other. For example, people speak
one language at home, and another language at work and in society (the situation in Kazakhstan, mainly in
the 90th years of the XX century: people spoke Kazakh at home and Russian at work);

— mixed bilingualism, when a person uses both languages equally freely, unconsciously switching from
one language to another, and the process of mutual understanding is carried out effectively (the situation of
modern Kazakhstan) [7].

«The Basic Strategy of Multilingualism» defines «multilingualism» as «both the ability of an individual
to speak and use several languages, and the simultaneous existence of many languages on the planet» [8].

148 BecTHuK KaparaHguHcKoro yHuBepcuTeTa


mailto:bekadil.73@mail.ru

On Some Characteristics ...

I. Bertrand defines multilingualism as «the ability of a person to possess at least limited knowledge of
two or more foreign languages in the same or different spheres of communication based on knowledge of the
native language» [9].

Interpreting the opinion of I. Bertrand, it can be stated that multilingualism does not require proficient
mastery of foreign languages, only «limited knowledge of two or more foreign languages» is sufficient for
the professional sphere.

The end of the 20th century celebrated the changes in approaches to the goals of multilingual education.
For example, international organizations such as the Council of Europe and the European Union, which pro-
mote the development of linguistic diversity in Europe and spread of multilingual education, have not only
common goals but common attributes (anthem and flag) as well, and differ in their approaches to the idea of
European multilingualism.

Experimental

The Common European Framework of Reference for Languages proposed by the Council of Europe in
1997 and the European Language Portfolio served as an important tool for multilingual education. It reflects
the attitude of the Council of Europe to multilingualism, which is represented by a kind of emphasis on indi-
vidual multilingualism. The system of Pan-European Competences of the Council of Europe was supported
by the European Union and UNESCO and was published simultaneously in English and French in 2001 [10].

The European Union’s approach to multilingualism is expressed considering multilingualism as a pro-
cess of mastering at least two EU languages in addition to the native language, i.e., the goal of building a
multilingual society is individual multilingualism based on the knowledge of at least two foreign languages,
which should become the norm regulated by the official documents on language education [10,11].

In general, if we consider the concept of multilingualism and the language policy of the European Un-
ion, it is obvious that it is aimed at establishing understanding (between people, societies, states) through
intercultural communication, which is viewed as the main activity of modern man and which is impossible
without knowledge of foreign languages. What is particularly important in the language policy of the Euro-
pean Union, which also correlates with the language policy of modern Kazakhstan, is that it is impossible to
achieve mutual understanding and harmony and develop multilingualism if a person does not know their na-
tive language, their culture, and their national identity.

The development of multilingualism takes place when the following conditions are taken into account
and met:

— the early development of a foreign language begins along with the native language;

— at least two foreign languages are taught in schools;

— foreign languages are taught in universities, academic mobility of students is realized;

— it becomes available to learn foreign languages for adults, for people with special needs through
online learning;

— the state support for minority languages is provided:;

— professional development of foreign language teachers is carried out through training, retraining and
implementation of their mobility;

— the system of assessment of students’ language competencies on the basis of the language portfolio is
being improved.

In our research, we consider multilingualism not only as a social phenomenon, our research is focused
on the issues of foreign language teaching, language and foreign language education, and didactics of foreign
languages.

The ambiguity of the concept of «multilingualism» has led the scientific community and society as a
whole to a great debate: whether multilingualism is a branch of the general didactics of foreign languages.
This question was answered by G. Neuner, who believes that the concept of multilingualism is not a new
method of foreign language teaching, but only serves as a new approach that expands and profiles the exist-
ing system of communicative learning [12].

He identifies two levels of the concept of multilingualism:

— understanding between people at the level of perception and processing of information
(Verstandigung). The English language fulfills this function in modern society, notably its «common ver-
siony, the so-called Basic English;
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— mutual understanding and acceptance (Verstindnis) of the social culture of the communicative part-
ner, manifestation of tolerance, respect, and interest in each other, which is the task of intercultural didactics
(Interkulturelles Didaktik).

Thus, in the methodological projection, the concept of multilingualism offers methods and techniques
that help to optimize the educational process and achieve the successful development of students’ multilin-
gual (language awareness) and multicultural (culture awareness) consciousness.

F. Meisner presents his vision of the process of mastering foreign languages as follows: the acquisition
of the first foreign language occurs inductively, while the second and third languages’ acquisition the exist-
ing language systems are compared with the new one. At the same time, the new foreign language and its
structure are compared with the existing knowledge and find their place in the system of languages. Based on
this statement, the teacher’s task is a constant comparison and analysis, considering the student’s personal
«language biography»: his native language and previously acquired foreign languages. Meisner argues that
learning foreign languages in isolation, without taking into account the existing knowledge (Vorkenntnisse)
is inefficient, so the language is thus quickly forgotten [13].

Therefore, the consideration of multilingualism through the prism of the educational system is charac-
terized as follows:

— multilingualism is a single language system, not coexisting of separate languages and language sys-
tems;

— multilingualism implies the possession of a single communicative competence, regardless of the level
at which a person speaks a particular language;

— in the conditions of multilingualism, the foreign language which is being studied is mastered based on
the native and foreign languages, when there is a constant comparison of two(three) language systems, regu-
lar reference to the knowledge of the native language, to the comparison, analysis, allocation of common and
different in the native and studied foreign languages. So, languages interact in the process of mastering, mu-
tually enriching and complementing each other;

— the study of any foreign language is accompanied by the study of the culture of the people, of the na-
tive speaker. In this regard, it should be noted that the multilingualism of a person who is aware of his be-
longing to a particular ethnic group and state as a whole, is accompanied by self-identification in the world
space, the development of socio-cultural competence;

— in the process of mastering foreign languages, a linguistic personality establishes correspondences and
differences between two linguistic pictures of the world as a result of comparing the images of consciousness
of their own and other cultures, acquiring the character of a dialogue of cultures as «communication of imag-
es of different cultures within the same consciousness» [14];

— language and cultural diversity is considered today as one of the values of the World Heritage, as a
philosophy of intercultural harmony in a multicultural and multilingual community, as a means of mutual
understanding and enrichment.

Multilingual education forms the consciousness of the personality, its ability to be socially mobile in
society, to freely integrate into the open information space; acts as a tool for active human activity in a multi-
lingual society; is aimed at learning about someone else's culture and understanding their own ethno-cultural
origins, readiness for open dialogue and tolerant attitude to other languages and cultures.

Thereafter, considering concepts of «multilingual education», «polylingual educationy, «trilingual edu-
cationy in the framework of our study has allowed us to conclude that the concepts of «multilingual educa-
tion», «polylingual education», «trilingual education» in general can be used synonymously, since these con-
cepts express the process of mastering two or more languages. The concept of «trilingual educationy», which
characterizes the Kazakhstani language policy and language situation, we also put the concepts of «multilin-
gual education» and «polylingual educationy in one synonymous row.

Results and Discussion

The NIS implements programs of early immersion into the Kazakh language (L1): those who do not
speak the Kazakh language begin to learn the language from the 1st grade. In the 2nd grade, the Russian lan-
guage is introduced (L2). From the 3rd grade, the English language training begins (L3) and, pupils are pre-
pared for English-language training in the next four years (Figure 1).
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Figure 1. Model of Teaching in Three Languages in NIS

Multilingual education implemented in NIS is characterized by the study of three languages (L1, L2,
L3) as language subjects and using three languages as media of instruction. In addition, the development of
students’ language competence is carried out through the organization of extracurricular activities in three
languages (See Table 1).

Tablel
Number of Lessons Per Week in the Context of Languages in NIS (L1, L2, L3)

Grades 1 2 3 4 5 6 7 8 9 10 11 12
Languages
L1 — Kazakh / Russian 6 5 5 5 5 5 5 5 5 5 15 15
L2 — Russian / Kazakh 5 4 5 5 5 4 4 4 4 3 1,5 15
L3 — English 3 4 5 5 5 5 45 |45 |5 5 6 6

Regarding the native language (L1), its study is carried out throughout the entire period of study at
school, up to the 12th grade. Furthermore, the knowledge of the native language (L1) is improved by study-
ing a number of subjects in L1, for example, mathematics. Early immersion in the Kazakh language allows
us to reduce the share of Kazakh as the language of instruction at the senior level of education.

As for the English language (L3), at the initial stage (3rd grade), it is studied as a subject with the
preparation of students for learning disciplines in English, which is carried out from the 11th grade. The
presence of teachers who are native English speakers or teachers with a C1, C2 level of language proficiency
allows the NIS graduates to reach the C1 level.

«Bilim-Innovation» Lyceum offers training in four languages: Kazakh, Russian, English and Turkish.
The subjects of the natural-mathematical cycle are taught in English. Turkish is studied as a second foreign
language due to the variable part of the curriculum. From the 9th grade, a late immersion program in the
Kazakh language is implemented, where groups with Russian as the language of instruction study 46 % of
the curriculum in the Kazakh language. Russian is studied as a language subject. Training in English is
introduced into BIL after 4 months of intensive language training (See Figure 2).
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Figure 2. The Model of Multilingual Education in «Bilim-Innovation»Lyceum

The implementation of multilingual education in BIL is characterized by the study of 4 languages as
language subjects, teaching is carried out in two languages (the exception is L1 in groups with RLI from the
9th grade): in Kazakh and in English (study of subjects in English from the 7th grade, study of mathematics
in L3). The peculiarity of BIL is that even without native English teachers, intensive language training is (of-
ten)carried out (for 4 months in the 7th grade), which allows children to study subjects in English. BIL is
also distinguished by active organization of extracurricular activities in four languages, which contributes to
the improvement of the level of linguistic competence of students with the achievement of the level of Eng-
lish proficiency at the end of school — B2 (See Table 2).

Table 2
Number of Lessons Per Week in the Context of Languages in BIL
Grades 7 8 9 10 (SH) 10 NM) 11 (SH) 11 (NM)
Languages
Kazakh 5/5* 5/5* 5/6* 6/6* 3/5* 7/6* 3/5*
Russian 3/5* 3/5* 3 4 2 3 2
English 5/4* 5/4* 4 4 2 4 2
Turkish 3/3* 2/2* 1 0 0 0 0

The allocation of academic load in language subjects in NIS and BIL is twice as large as in general edu-
cation schools. In NIS and BIL, the weekly load on L2, L3 is 4-5 lessons, while in general education schools
it is 2-3 lessons. The expected level of proficiency in L2 in NIS is C1, and in BIL is B2-C1, while in general
education schools it is B2. The expected level of proficiency in L3 in NIS is C1, and in BIL is B2, while in
general education schools it is B1.

Conclusions

The analysis of multilingual education in Kazakhstan on the example of innovative educational institu-
tions (NIS, BIL) has shown that it is successfully implemented, aimed at the formation of language plural-
ism, language tolerance within the multi-ethnic space (the «inside» orientation), integration into the world
community [15], as well as the formation of a multilingual personality — a citizen of Kazakhstan who
speaks at least three languages, knows how to conduct a dialogue in various fields of activity, appreciates the
culture of his people, understands and respects the culture of other peoples [16].
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Binim Oepy :xyiieciHiH npu3Machl apKbLIbI
KONTUIITIKTIH Keli0ip cunatramanapsl TypaJibl

Makanama MyJIbTHIMHIBH3M, KONTULAUIIK CHSAKTHI CHHOHUMJEPI 0ap «KONTUIIIIK» TePMUHIHIH maiiaa 6o-
JyBbl KapacTBIPBUIFAaH jKaHE o1 Oenrini Oip Tom (MemiekeT) inriHae OipHelle TUNIIH KOJIaHBUIYBIH HeMece
aJaMHBIH (agamaap TOOBIHBIH) OipHEIIe Tl KOJMAaHybIH Olngipeni. ABTopiap KeNTUALTIKTIH opTypii ¢hop-
MaJlapbel MEH TYpJIEpiH YcbiHFaH. KenTinai 6iniM Oepyai JaMBITYABIH KelOip MapTTapblH eCKepy KOHE OPBIH-
Jay KaXETTUIT Heri3aenreH. 3epTTey HOTHKECIHAE KONTUIIUTIK OipTYTaCTUINIK JKY#e IeT TY>KbIPBIMIaH b,
SFHH, [IETENI TUTIH YHpeHy Ke3iHAe aHa TiliHe cyiieHy mpuHIUM MaHeBRObel. Kemrimmi Oimim Oepy kesiHzae
0acka XalbIKThIH MOJICHUETIHE TOJCPAHTTHI KO3Kapac TopOHesIeHe i, IIeTe TUTiH MEHrepy MPOoIeCiHIe o3apa
IC-KUMBUI, ©3apa TYCIHICTIK, pyXaHH OaiJIBIKTBIH ©3apa OalbIThUIybl xypemi. OckLiaiimma, TIIIK >koHE
MOJICHH SPTYPJIUIIK OyriHIe NYHHUEKY3LTK KYHIBUIBIKTApAbIH Oipi peTiHAe KapacThIpbUIATBIHIBIFBI Typalbl
KOPBITBIH/IBI J)KacalFaH.

Kinm ce3dep: xentinaimik, kentingi OimiM Oepy, MyJIbTHIMHTBH3M, KOCTUIIUTIK, VINTUTAUTIK, IIETEN TiMi,
aFBUIIBIH TiJli, CUIIaTTaMa.

I" K. Tneyxanosa, LLL.K. TyneybaeBa

O HeKOTOPBIX XaPAKTEPUCTUKAX MHOTOSI3bIYMS
CKBO3b MPU3MY CHCTEMbI 00pa30BaHUA

B craTtbe paccMOTpeHO MPOUCXOXKAEHHE TEPMUHA «MHOTOS3BIINEY», UMEIOIIEe CHHOHUMBI MYIbMUIUHSBUIM,
noaununeéusm U 0003HAYAIOIIEE MCIOJIF30BAaHNE HECKOIBKUX SI3BIKOB B MpeJeNlax KOHKPETHON IpyImsl (To-
CyAapCcTBa) WM YIOTpeOJIeHHe YeTOBEKOM (TPYIIOH Joaeii) HECKOMBKHUX SI3BIKOB. ABTOPAMH IIPHBEICHEI
pa3nudIHBIe GOPMBI ¥ Pa3HOBUAHOCTH MHOTOs36I49Ms. OO0CHOBaHA HEOOXOANMOCTh YUeTa U BHIOJIHEHHS He-
KOTOPBIX YCJIOBHH pa3BUTHS MHOTOS3BIYHOTO 00pa3zoBaHus. B pesynbrare mcciaeqoBaHHs ClieNlaH BBIBOJ O
TOM, YTO MHOTOSI3bIYME MPE/CTABISIET COOOH €IMHYIO SI3BIKOBYIO CHCTEMY, U MPU M3YUYSHUH WHOCTPAHHOTO
A3bIKa Ba)KEH MPUHLIUI OMOPBI HA POAHON s3bIK. IIpy MHOTOA3BIMHOM 00pa30BaHMM BOCIHTBIBAETCS TOJIE-
pPaHTHOE OTHOIIEHHE K KYJIBTYpe APYroro Hapoja, B MPOLECCE OCBOSHUS WHOCTPAHHOTO S3bIKA MPOHUCXOIUT
B3aMMOJICHCTBIE, B3aNMOIIOHNMAaHHe, B3aNMOOOoranieHre J[yXoBHOro 6orarcTsa. Takum 06pa3oM, sI3BIKOBOE
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U KyJlbTYpHOE MHOT000Opasfe JOJKHO PacCMaTPUBATHCA CETOAHS KaK OJHA U3 LIEHHOCTEH BCEMHPHOTO Ha-
CIIeTHs.

Kniouesvie cnosa: MHOT'OA3BIYHUE, MHOTOA3BIYHOC O6pa3OBaHI/IC, MYJIbTUJIUHIBU3M, IOJIMJIUHIBU3M, NBYA3bI-
que, TpéX'I;fBLI‘{PIe, I/IHOCTpaHHHﬁ S3BIK, AHTJIMACKUI SA3BIK, XapaKTECPUCTHKA.
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Analysis of pedagogical platforms for students’ oral French (FLE)
skills in Kazakhstan

This article examines the current problems of the development of higher education in Kazakhstan during the
COVID-19 pandemic, the need for the improving oral speech in the French language through educational
platform. Accordingly, we offer the results of a scientific and analytical survey on the use of educational plat-
forms. This qualitative survey was conducted among students and teachers of the Sorbonne-Kazakhstan Insti-
tute. Methodological basis of the research is exploatory survey which provided the opportunity to identify the
importance of the development of oral speech, effective platforms, and educational sites to learn French from
distance. The results of the surveys are given in the form of graphs by percentage ratio and in the form of ta-
ble. In the scientific and discursive part of the article, we offer information from real conferences in the peda-
gogy field. The results of this research work are dedicated to teachers who teach French as a foreign lan-
guage.

Keywords: pedagogical platforms, distance education, COVID-19, scientific questionnaire, pedagogical anal-
ysis, oral speech, French Foreign Language (FLE), francophones.

Introduction

In 2020, with the advent of COVID-19, as many countries in the world, Kazakhstan opted for distance
education and experienced, the importance of implementing distance learning in the education system of Ka-
zakhstan in global practice. According to the statistics of the Ministry of National Economy in 2020, 604345
students were isolated (this is the total number of students for 2019-2020), of which 321643 girls (or
53.2 %). The share of students enrolled in Kazakh is 65.2 %, Russian is 30.2 % and English is 4.6 %. All
university professors, 44,188 people, were also isolated.

During the pandemic, 129 higher education institutions were closed, including 41 state universities, 84
private universities and 4 foreign universities [1].

These higher education institutions, students and teachers have been forced to use massively education-
al platforms, information technology and social networks to ensure their safety, the ability to work produc-
tively and to stay connected with the outside world despite physical isolation.

Distance learning in higher education institutions is carried out in several forms:

— through different online and academic platforms: Moodle, Zoom, Dokeos, etc.

—via e-mail: Mail.ru, Gmail.com, Outlook.office.com, etc.

— via social networks: Facebook, Skype, WhatsApp, Twitter, etc.

The minister of Education and Science, Askhat Aimagambetov, in his speech on the analytical portal of
multimedia «informburo.kzy» expressed his opinion on the massive introduction of pedagogical platforms in
the higher education system:

«Speaking of our fellow teachers, not everyone is 100 % proficient in information and communication
technologies, not everyone can use them. There are senior teachers. But | would say that it depends not so
much on age, but on the habit of constantly using these technologies. We prepared in advance for the dis-
tance format as much as possible. We knew in advance that one of the most important issues would be the
issue of computer competence: will our teachers be able to use both the internet platform and other systems
to support feedback and help students during the educational process «.

(«Ecnu cosopumv o Hawux kxonnezax-nedaeozax, He ece Ha 100 % enadeiom uH@oOpmayuoHHo-
KOMMYHUKAYUOHHBIMU MEXHOI0CUAMU, HE 6CE MO2YNT NOJIb306ANbCAL. Ecmob 603pacmHbvle neoazozcu. Ho s 6wl
CKasaj, 4mo 9mo He CMOJIbKO 3asucum om eo3pacmad, CKOJIbKO Onl nPpUu6bl4YKu NOCMOAHHO UCNO01b306ANTb MU
mexnonocuu. K aucmaHMUOHHOMy gbopMamy 2OMOBUNUCH 3apaHee, HACKOJbKO 9mo ObL10 603MOHCHBIM. Mol
3apanee 3HAU, YMO OOHOU U3 CAMbIX 2/IA6HbIX npobaem bydem Kak paz eonpoc IT-komnemenmuocmu. cmo-
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Figure 1. Evaluation of ICT use during quarantine

Introduction of distance learning in Kazakhstan. Online learning is an important factor for the reform
and improvement of the national education system in accordance with international requirements. Providing
this type of education should be considered as an urgent task. Moreover, this is one of the main aspects of
State Policy, fully consistent with the strategic goal of making Kazakhstan one of the thirty most competitive
countries in the world, set by the first president Nursultan Nazarbayev.

There are enough forces, resources, and highly qualified specialists to achieve this goal.

According to research by UNESCO analysts for 2007, the literate population of Kazakhstan is 99.5 %
and we are in 11-th place among 177 countries of the world [2].

The year 2019 is declared the «Year of Youth», and Nursultan Nazarbayev, at the opening ceremony,
said:

«In terms of the Literacy Index (Education Index) of the population, Kazakhstan ranks 15th in the world
among 155 countries, and in terms of youth education, our country is in 9th place. Given the fact that our
country is preparing for a more advanced technological and digital future, it is extremely important for us to
follow the latest trends in education. Kazakhstan should give its young people the knowledge and skills nec-
essary to ensure the success and prosperity of all. Distance Learning offers many possibilities. In the United
States, a third of the 20 million university students study online, and we are just beginning, so there is a need
to expand the scope of distance education in our country»[3].

As stated by the Human Development Index (Education Index), Kazakhstan has risen from 93rd to 73rd
place in 12 years. This indicates that the population of the Republic is ready for the introduction of new edu-
cational technologies based on modern advances in scientific and technological progress, primarily infor-
mation and telecommunications technologies [3].

On the other hand, the introduction of high-quality distance education technologies and open education
is also a solution to an important social problem. Indeed, Kazakhstan has a large territory with a low popula-
tion density, a significant part of it lives in villages far from cities, regional centers, and districts. The schools
are small and some correspond only to the primary level. With the advent of small farms and livestock farms
in remote pastures, family groups are formed that prevent children from attending school. Moreover, people
with disabilities have difficulties in obtaining education [4, 9-11].

Similar problems are observed in vocational education: colleges and universities are concentrated main-
ly in large cities, where the teaching staff is highly qualified while on the outskirts there is a shortage of spe-
cialists [5, 91-110].

These social problems violate certain constitutional rights of certain categories of citizens and discrimi-
nate against them on the basis of their place of residence and physical health. Understanding this, the state
seeks opportunities and takes all measures to solve these problems.
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Currently, in the most of universities, elements of distance learning have been introduced. Electronical
and educational resources are created and implemented in the form of electronic training systems, virtual
laboratories and simulators, electronic textbooks and pedagogical platforms in the form of Moodle [6].

Today, almost every university has its own representative office on the global Internet, which allows to
introduce elements of distance learning. However, there are some universities which have difficulties with
distance learning problem, due to the lack of a sufficiently developed resource base and highly qualified spe-
cialists.

The most advanced universities are Satpayev University, Serikbaev East Kazakhstan Technical Univer-
sity, Atyrau University of Oil and Gas, Karaganda Technical University, Karaganda University of
Kazpotrebsoyuz, Auezov South Kazakhstan University, Abai Pedagogical University, which were the first to
introduce distance education.

The main role in the field of computerization of education lies with pedagogical and management per-
sonnel. In accordance with the strategic objectives, it should be focused on the widespread use of infor-
mation technology in all professional activities. We recommend introducing courses on the methodology of
Education based on information technology for the training of teachers of secondary, technical, vocational,
and higher education.

Experimental

Kazakh National Pedagogical University named after Abai is a large pedagogical university in Kazakh-
stan, which concludes various international contracts and projects every year. In 2017, the Erasmus+ (plus)
teacher exchange program provided one grant for the Institute Sorbonne-Kazakhstan at Abai KazNPU. Par-
ticipants of the program should have provided the presentation of a scientific project, a scientific idea for the
development of the French language for non-froncophones. As researchers of Abai KazNPU, we were inter-
ested in this project. Considering the fact that Kazakhstan is not a francophone country, we decided to work
on the development of students' oral skills through pedagogical platforms.

As our scientific idea was accepted by Erasmus (+) and awarded with grant to the first author of the ar-
ticle, the project found new ideas in the walls of the Abai University. The most experienced year for our pro-
ject was 2020. During the pandemic (COVID-19), we analyzed the real picture of the use of pedagogical
platforms for oral French skills at the Institute Sorbonne-Kazakhstan.

— First, on 10/10/2018, Institute Sorbonne-Kazakhstan was organized an international forum dedicated
to new innovative education. In this forum, we had the chance to meet lecturer, educational coordinator Eng-
lish Economics Ms. Cécile CORMIERE, who created the pedagogical platform at the University of Bor-
deaux. This educational platform presents the types of exercises of a foreign language that develop such
skills as: «oral comprehension and oral production». It develops a model of the mechanism of oral compre-
hension and oral production of a specialist's foreign language, including motivational, objective, nouns, pro-
cedural, technological elements, as well as criteria for assessing the professional and personal qualities of a
specialist. That is, the idea was to go to Bordeaux, and remotely through the pedagogical platform of the
University of Bordeaux, to develop the oral communication of ISK students, or to get access to the platform,
while being in Kazakhstan and work on the same competencies.

— Secondly, the University of Aix-Marseille in the person of didactician Ms. Fatima Chnane-DAVIN
suggested that we make an analysis of the development of oral speech in the ISK, which would bring a clear
picture of the problem. This method was joined by Abai KazNPU, which, for its part, provided a place for
research (the Sorbonne Institute-Kazakhstan) and a pedagogical platform at the Abai Center for Distance
Education Technology. This method for us was closer, which had an international connection, bilateral coop-
eration. The theory writing and presentation of the project took place in France, but the research part has a
point in Kazakhstan. Next, we provide analyses of our methodological work.

Method of analysis of the teachers exploratory survey of the Institute Sorbonne-Kazakhstan.

The exploratory investigation took place between October 20, 2018 and January 1, 2020. Its double ob-
jective is to identify the use of pedagogical platforms by teachers of French as a foreign language and to re-
sign the names of these platforms.

The survey is carried out on the basis of the Google program, which offers ready-made questionnaire
templates and automatically calculates the results in the form of graphs. The survey includes four questions
related to our scientific work.
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The objective of the Institute Sorbonne-Kazakhstan (ISK) survey is to identify whether French language
teachers use educational platforms, what kinds of platforms are mainly used for the development of French-
language skills.

For this, we have prepared three simple questions on the situation of pedagogical platforms at ISK:

— Do you use ICT in French Language teaching?

— Do you use educational platforms, if so which ones?

— Is it possible to develop oral communication skills using pedagogical platforms?

In October of 2018, on the basis of this scientific work we created our exploratory survey among teach-
ers who teach French at the Sorbonne-Kazakhstan Institute. The survey started on October 20, 2018 and
closed on January 01, 2020. The duration of the survey was 15 months.

Figure 2 shows that nearly 54 % of the teachers often use ICT, the next 35 % use it in case of special
need, and the remaining 11 % never use it in French classes.

moccazionally ®never mifrequently

54%

Figure 2. Exploratory survey of teachers’s use of ICT in French classes

Table 1
Use of 17 pedagogical or educational platforms
Number of
Ne Platform name Type of platform tfgs(;hs::t?s;?r?s
at ISK
Zoom communication 26,00
TV5 Monde educational 20,00
Moodle pedagogical 20,00
Irgol.ru educational 18,00
Google classroom pedagogical, software for creating exercises 18,00
Ifcinéma.com pedagogical 17,00
Podcastfrancaisfacile.com educational 16,00
Le point du FLE educational 15,00
Bonjourdefrance.com pedagogical 10,00
Bonjour du monde educational, software for creating exercises 8,00
Ifprof.com pedagogical 6,00
Espace ATENA pedagogical 4,00
Les Zexperts pedagogical 4,00
Ticsenfle.blogspot.com educational 3,00
Learning apps pedagogical. 2,00
Quizlet educational, software for creating exercises 2,00
MOOC pedagogical 2,00

Table 1 reveals that teachers use 17 educational or pedagogical platforms. The most used educational
site is Irgol.ru (69.23 %) followed by TV5 Monde (76.92 %). 100 % of teachers use the Zoom communica-
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tion platform, almost 77 % use University Moodle, and 69.23 % of teachers practice the Google classroom
pedagogical platform. Figure 3 illustrates the use of 17 pedagogical and pedagogical platforms as a percent-
age.
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Figure 3. The use of 17 educational and pedagogical platforms as a percentage

As our research is based on the Moodle educational platform, the third question concerns its use to de-
velop oral communication skills. We find that 92 % of teachers consider Moodle a valuable platform for the
development of oral communication, 4 % think that it is impossible to develop oral communication skills,
and for the remaining 4 % everything depends on the instructions developed by the teacher (Figure 4).

M no, it's not possible
mit depends on the instructions developed by the teacher
ves, 1t 1s possible

48 gy

92%

Figure 4. Ability of Moodle to develop oral skills

In total, the evaluation of our research determines that not all pedagogical platforms are used. In our
surveys at ISK, we found that the practice of teaching was not based only on the use of pedagogical plat-
forms and a communicative approach, but also on oral teaching in the classroom.

Moreover, the initial approach and face-to-face teaching method used by teachers were theoretical and
did not take into account the reality of the field. Indeed, on this ground several nationalities meet in French
Foreign Language class, which can induce ethnic factors. This parameter cannot be neglected, since its use is
already widespread in the teaching of other subjects in Kazakhstan (Concept de politique linguistique de la
République du Kazakhstan // Concept du 11/07/1996 n ° 3186). It can also determine the discursive strate-
gies of teachers [7; 103-108].
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Method of analysis of a research survey among ISK students.

An important point to highlight is that in 2018 the Sorbonne Institute, which is part of the Abai National
Pedagogical University of Almaty, for the first time introduced the digital pedagogical platform Moodle to
help in the acquisition of oral communication skills. About 55 Kazakh students in economics, for whom
French is a foreign language, participated in this pilot project.

The goal of creating this educational platform was to develop students’ oral communication above all:
in fact, oral skills are a strong indicator of a student's knowledge of a foreign language — in our case,
French.

This experiment on the use of pedagogical platforms began in November of 2018 and ended in March
of 2020: in 17 months, we were able to create our own Moodle-based university platform, and we conducted
lessons there focused on the development of oral communication skills in French language.

By tracking and analyzing student interactions with our platform, we were able to determine how often
it was used [8].

Hoccasionally mnever ®irequently Mrarely mfrom September 2019

Figure 5. Distribution of students according to their use of the platform

According to Figure 5:

— 28.6 % of students have always used our platform, without interrupting the experimentation, doing all
the exercises introduced by the teachers.

— 25 % used it occasionally: they only did the exercises they liked.

— 28.6 % used it very rarely, due to technical problems, their reluctance to work remotely, or their lack
of motivation.

— 8,9 % started using it late, as they did not immediately adapt to distance learning.

The next 8.9 % did not even log into the network.

After our experiment the students were asked about this experiment, and the results are as follows (Fig-
ure 6):

) Eimportant Mveryimportant  Bnotimportant

Figure 6. Students' use of the pedagogical platform
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88.7 % believe that pedagogical platforms are effective for the development of oral skills in the French
language, and on the other hand, the remaining 11.3 % believe that their use is ineffective for the develop-
ment of oral communication.

Therefore, our mission is to discover the conditions of their effectiveness in the development of oral
communication through educational platforms.

At the same time, during the same period, 55 students of the same year, from 12 Central Asian national-
ities participated in the following questionnaire:

— How often do you use the internet in learning French?

— How often do you go to the university website?

— What pedagogical platforms do you know?

— How often do you use pedagogical platforms in learning French?

— How do you evaluate your technological skills on Moodle?

— Is it important to use educational sites and platforms to acquire additional skills?

The aim of this survey was to identify the problems students faced when teaching and learning French.
The analysis revealed that the students of the Institute had various difficulties, including:

— the lack of know-how in the search for the necessary documents,

— the lack of knowledge, in autonomy, with video, audio, and other documents,

— non-use of francophone platform resources,

— insufficient skills of oral communication.

The results of this survey made it possible to conclude that students should be guided in their work to
develop oral communication, and provided with the necessary conditions to eliminate the problems encoun-
tered.

Scientific discussion of methods and results.

The meeting to discuss this project was held in 3 stages, on September 21, 2018, September 21, 2020,
and January 19, 2021. The first stage of the discussion was held online, the participants were researchers of
Abai KazNPU and members of the CLE (Cognition, Language, Education) laboratory. At this stage, we saw
the first negative statements in the direction of our project. Director of the research unit ADEF
(Apprentissage, Didactique, Evaluation, Formation) Jacques GINESTIE considered that our project is not
fully completed, and there is a lack of a specific project hypothesis.

«The project hypothesis has not been developed, it needs to be finalized or stoppedy, Jacques Ginestie.
However, owing to a lot of positive opinions, we continued to work.

The second stage was on September 21, 2020, 3 members of the CLE laboratory (Cognition, Langage,
Education) Marjolaine CHATONEY, Fatima CHNANE-DAVIN, Jean-Pierre CUQ were debated. At this
stage, our project found its way, the context was fixed.

«The project is interesting, developing, | see that the authors of the project are also in great develop-
menty, Jean-Pierre CUQ.

The third stage of the discussion was held on January 19, 2021. The work was presented by the first au-
thor of this article, in France at the University of Aix-Marseille. The discussions were members of ADEF.
The meeting was held online, at this level we prepared a full analysis of the research survey. The work has
reached its goal, that is, the platform was created on the basis of Abai KazNPU, the survey was made and the
analyses were discussed. During the discussion, an Italian member Lello ROMANO lab advised us to re-
move the Zoom platform from the project. He believes that Moodle already has its own video platform for
student communication.

Results and Discussion

The impact of the pedagogical platforms made available to teachers on their action in the classroom and
also their influence on the teaching of the French Foreign Language. We also differentiated pedagogical plat-
forms, educational, and pedagogical sites. Thus, the practices observed during exploratory surveys are more
related to methodologies other than the communicative approach.

According to our analysis, the introduction of pedagogical platforms in higher education institutions in
Kazakhstan has increased by 100 %.

28.6 % of students often use pedagogical platforms and 25 % use collaboratively. All these actions il-
lustrate that almost 60 % of students still use pedagogical platforms, especially Moodle and Zoom communi-
cation platform. Regarding the Francophonie or the cultural aspect of the French language, over 90 % of stu-
dents and teachers opted for TV5 Monde. For consultation in terms of grammar, they mainly use Irgol.ru.
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According to our preliminary surveys, 90 % of Francophone students aspire to the development of oral
communication and believe that it is necessary to rely on new technologies such as Skype, Zoom, Moodle.
While 92 % of teachers consider that Zoom and Moodle were the most relevant for the development of oral
communication of Francophone students. The choices are about the platforms Moodle, Zoom, Skype, TV5
World, and educational site Irgol.ru.

By conducting these surveys, we found that 88.7 % of students believe that pedagogical platforms help
to learn French, and the remaining 11.3 % think that the use of pedagogical platforms is not effective for the
development of oral communication. We have identified commonly used platforms such as Zoom and Moo-
dle, but the TV5 Monde educational platform and the website Irgol.ru. are the most used ones.

Conclusion

In the presentation of our exploratory surveys, we discussed the role of ICTs during the global COVID-
19 crisis in Kazakhstan and according to our analyses, the introduction of pedagogical platforms in higher
education institutions of Kazakhstan has increased by 100 %.

We have come to the conclusion that the use of pedagogical platforms in Didactics of French as a for-
eign language DFLE (Didactique du Frangais Langue Etrangére), although apparently well-structured, needs
to be rethought from its use for the development of oral communication. It has not informed itself of the real-
ity of the terrain in its design and therefore cannot fully meet its needs. We believe that classroom courses
are not enough to develop students' oral communication, in this work we address that oral communication
requires additional learning on pedagogical platforms. This problematization occurs within the framework of
theoretical conceptualization, concerning both language and educational sciences.

References

1 Kazakcran PecniyOnukachiHBIH ¥JITTHIK 9KOHOMUKA MUHUCTpIIriHiH Ctatuctuka komuteTi. 2020—2021 0Ky >KbUIBIHAAFEI [1e-
pekrep. [Dnexrporsik pecype] // — Kipy pexumi: https: // cutt.ly/fykcwai.

2 Kynan6aepa C. C. BonoHckast KOHBEHIIHS M MEXITyHApOJHOE HaydHO-00pazoBarensHoe mpocTpancTBo / C. C. Kynan6aesa //
Marepuainsl kpyriaoro crona. — Ammarsl, 2007. — C. 20.

3 MUnrepssto Ileproro [pesunenta Kazaxcrana H. Hazapbaesa mns Forbes.kz. — 23 suB. 2019 r. [OnekTponHsIii pecype] // —
Pexxum mocryma: https://forbes.kz/news/2019/01/23/newsid_191343.

4 Hypramuesa I".K. DnektpoHHOe 00y4eHHe KaK yCIOBHE HHHOBAI[MOHHOTO pa3BUTHs cucTeMbl oopa3zoBanus / I'.K. Hypranwue-
Ba, E.B. AptrikbaeBa // Bectn. Ka3ax. Han. yH-Ta. Cep. men. — 2016. — T. 35. — Ne 1. — C. 9-11.

5 Chnane-Davin F. Chapitre 3. L’évaluation, un parametre préponderant en didactique du frangais langue etrangére et seconde.
/ F. Chnane-Davin, J. Cug. Dans: Pascal Detroz éd., L’evaluation a la lumiére des contextes et des disciplines. Louvain-la-Neuve,
Belgique: De Boeck Supérieur. — 2017, — 91-110.

6 Seisekeyeva N. Formation of oral competence in French (FLE) using educational platforms for students in Kazakhstan: ped-
agogical and didactic aspects / N. Seisekeyeva, Chnane-Davin F., Kosherbayeva A., Askarova G., Bokizhanova G. International
Geographical Education, ACL, Elsevier, ISSN: 2146- 0353, 11(5).

7 Uypukosa JI.B. [luckypcuBHBIE CTpaTETHH Kak 00BbEKT KOTHUTHBHO-TIPAarMaTH4ecKoro aHaIi3a KOMMYHHKATHBHOM JesATeb-
nocru / JI.B. Llypuxosa // Bonpocsl koranTrBHO# muarBrcTHKA. — 2007. — Ne 4. — C.103-108.

8 Seisekeyeva N. L’enseignement du frangais langue étrangére (FLE) au Kazakhstan / N. Seisekeyeva //Mémoire (s), identité
(s), marginalité (s) dans le monde occidental contemporain. Cahiers du MIMMOC. — 2021. — Ne 25.

H.Bb. Ceiicekeena, @. [lInan-/lassH, ['.K. AckapoBa

Ka3akcraH :karnaiibinaa cryaenrrepain ¢ppanmys rizinge (FLE)
aybI3lIa ceileyiHe apHAJIFaH NMeAarornKajibIK miIaTgopMaiapasl Taaaay

Maxkanaga COVID-19 ke3eHinne KazakcTanmarsl sxorapsl O1TiM Gepy/i TaMBITYIBIH ©3€KTi Mocenenepi, sFHU
KalIBIKTBIKTaH OKBITY Ke3eHIH/Ie MeJarorukaibIK miaTdopmaiap apKsuibl GpaHily3 TUTIHAE aybI3iia comey i
JaMBITY KaXKeTTiNiri KapacteippiiraH. COHBIMEH KaTap MeNarorvKayiblK IUIaTdopMmaiapisl MaiaanaHy
GoMbIHIIA FHUIBIMU-aHATUTHKAIBIK CayalHAMaHbIH HOTIDKENEpl YCHIHBUIFAH. Byl KBaJMTaTHUBTI cayanHama
Copbonna-KazakcTaH HHCTUTYTHIHBIH CTYJCHTTEPI MEH OKBITYIIBUIAPhI apachlHAa XKyprizini. Makanaga eki
AHAIMTUKAIIBIK CcayajHaMa KEeNTIpUIreH, O aybi3lia COMIeYAi IaMBITYIBIH MAaHBI3IbUIBIFBIH AHBIKTAyFa
MYMKIHAIK Oepeli, coHmai-ak, (paHIy3 TUTIH YHpEHyAe KAIIBIKTHIKTaH OKBITYFa apHajfaH THIMJI
nearoruKaibIK mwiatdopmanapsl, OiniM Gepy caiitTapsl anbikTanFad. COHBIMEH KaTap, MaKaia/ia Manbi3/IbIK
rpaduka TYpiHZIE jKOHE KecTe TYpPiHJAe, KBAIUTAaTUBTI cayalHaMalapblH HOTIDKeJIepl OOMbIHIIA TalgaHFaH.
MakasianblH ~ FBUIBIMH-IUCKYPCHBTI OeJiriHae HakThl KOH(EpeHUMsIAaH aKmapaT YCHIHBUIFAH JKOHE
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neJaroruka cajachlHOarbl FajbIMIapra CUITeMe jkacanraH. Bys 3eprTreyaiH HoTwkenepi ¢paHiys Timi
OKBITYIIBIIAPBIHA MIET Ti1 PEeTiHAEe KO XKeTiMIi Ooabl.

Kinm ce30ep: meparorukansik miaatgopmanap, KambIKTeIKTaH OiniM 6epy, COVID-19, rFeutbiMu cayanHama,
aybI3IIa KOMMYHHKATHBTI KaTBIHAC, TIEAarOTHKANBIK TaIaay, ppaHiry3 Titi, ppaHkogpoH.

H.b. Ceiicekeena, ®. llInan-/laBan, I'.K. AckapoBa

AHau3 negaroru4eckux miargopm s ycruoi ppannysckoii (FLE)
pedH cTyIeHTOB B ycjoBusax Kazaxcrana

B craThe paccMOTpEHBI akTyalbHble NPOOIEMBI Pa3BUTHSA BbICIIEro obpasoBaHus B KazaxcraHe B mepuon
COVID-19 n HeoOX0UMOCTb Pa3BUTHS YCTHOW pedr Ha (paHIy3CKOM SI3BIKE Yepe3 Ieaarornieckue Imiat-
(hopMEI BO BpeMsl MCTaHIIMOHHOTO 00ydeHUs. Kpome Toro, aBTOpaMu IpeioxKeHbl pe3yIbTaThl HaydHO-
AQHAINTUYECKOTO OMPOCa 10 MCIOJIH30BaHUIO IEAarOTHYECKUX IIaT(OPM UL Pa3BUTHs YCTHOH pedd Kas3ax-
CTaHCKUX CTyJEeHTOB. JlaHHBIN KBaJMTATHBHBIN ONPOC OBUI IPOBENICH CPEeIy CTYASHTOB W IpenojaBaTenei
Mucruryra Copbonna—Kazaxcran. MeTonoornyeckoli OCHOBOHM CTaThH SIBISIETCS KBaJINTATHBHOE AHKETH-
poBaHHME, NIPU KOTOPOM BBISIBIICHA Ba)KHOCTh Pa3BUTHs YCTHOH peun. Kpome Toro, ompenesneHsl 3¢dexTus-
HbIe TUIATGOPMBI 1 00pa30BaTEIbHBIC CANUTHI A U3ydeHUs (QPAHITy3CKOTO SI3bIKA MPH AUCTAHIIMOHHOM 00Y-
4yeHuH. J[aHHbIC HAYYHOW CTaThU M PE3YJIbTAThl KBAJWTATHBHOIO aHKETHPOBAHUS NPOAHAIN3UPOBAHbI B BUIEC
rpaMKOB IO MPOLEHTHOMY COOTHOLICHHUIO U B BHJE TaOnuIpl. B HaydHO-AUCKYpPCUBHON YacTH paboTh 00-
CY)XIEHBI MaTepHaIIbl PEATbHBIX KOH(QEpEeHINI U NpUBEIeHb! IIUTAaThl yYCHBIX B 00JIACTH NeNaroruku. Pe-
3yJIBTATHI UCCIIEI0BaHMs OyIyT JOCTYIIHBI JUIS TIPeriofaBaTelieid (paHIly3CKOTO s3bIKa KaK HHOCTPAHHOTO.

Kniouesvie cnosa: neparorndeckue miaTdopmel, TucTaHImoHHoe obpa3oBanne, COVID-19, HayyHOe aHKe-
THUPOBAHHUE, YCTHAS pedb, EearormdecKuil aHan3, (PaHIly3CKHH SI3bIK, (PPaHKO(DOH.
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