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To the problem of using authentic audio and video materials
in teaching foreign languages

The given article reviews researches surrounding authentic audio- and visual materials and «authenticity»
concept in foreign language learning. It is noted that the formulation of the universal definition of the «au-
thenticity» concept is complicated by the fact that it includes not only certain conditions, but also different
types of authenticity. The authors concluded that there is no global, generalized definition of authenticity. It is
emphasized that authenticity is a combination of a number of conditions, different types of authenticity, and
the degree of the presence of one or another type can be different depending on the situation. The article ana-
lyzes each of the elements of the lesson - authentic material, study assignments, the situation at the lesson,
learning interaction - as having its own criteria, which makes it possible to distinguish authentic from non-
authentic. It is proposed to ensure a harmonious combination of all the parameters of authenticity, since in
each specific communicative situation, the availability of one or another type of authenticity can vary. The
authors claim that methodical adaptation of the authentic material for the educational purposes is acceptable,
and in some cases even desirable, if it does not violate its authenticity.

Keywords: authenticity, types of authenticity, authentic audio and video materials, foreign language teaching,
methodical adaptation.

Introduction

Updating of secondary and vocational education systems and the requirements to the level of mastering
a foreign language which increase in the conditions of integration into the world community dictate the need
of searching for the new technologies for teaching a foreign language as a means of intercultural communi-
cation. The solution of this task depends on the professional competence of the pedagogical staff, taking into
account that in the conditions of updating the content of the secondary education the requirements for the
professional teacher training are increasing. Practice shows that updating the educational program without
improving simultaneously the teaching methodology reduces the efficiency of updating educational stand-
ards [1; 6]. The goals of general secondary education have changed, new curricula and new approaches have
been developed in the study of disciplines through integrated educational systems, and updating of education
requires the use of non-traditional methods and forms of organization of instruction. The foregoing stipulates
the urgency of the problem of integration in education, which provides for the creation of fundamentally new
educational information with the appropriate content of educational material, educational and methodologi-
cal support, and new technologies [2; 139]. This suggests that at the moment there is an active search for the
new methods of teaching foreign languages that meet the modern understanding of the role of a language in
the communicative process and in the life of society as a whole. Teaching foreign languages today is widely
associated with the use of interactive teaching tools that provide the opportunity to demonstrate the real pro-
cess of communication in a foreign language through authentic audio and video materials, as well as realiz-
ing the possibility of the educational environment to become closer to the actual conditions of functioning of
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the language and culture studied. Particular attention is paid to the use of authentic audio and video materials
as the means embodying the cognitive-communicative direction in the methodology of teaching foreign lan-
guages. The use of these materials in the educational process implies not only methodological, but also tech-
nological competence of a specialist which being an integral part of his professional competence represents a
set of knowledge, skills, habits and abilities to use the informational resources and technologies, software
and networking tools for professional activities. In other words, the current issues appear to be the ones of
increasing the level of the professional competence of future specialists in the field of the using authentic
audio and video materials at the various stages of FLT (foreign language teaching). The professional compe-
tence of a foreign language teacher is understood first of all as the formation of professionally important
competences of the future teacher.

Despite the fact that during the recent years some experience has been gained in the field of using the
authentic audio and video materials in the FLT, the analysis of the actual situation shows that the potential
extensive screen capabilities in teaching are negligible. In addition, the audio and video materials are often
involved in a fragmentary way, without taking into account the context of the main curriculum. To a certain
extent, this is due to the psychological unwillingness of the FL teachers, often the lack of the video courses
applied to the native textbooks as well as the thematic and aspect inconsistency of program requirements and
the sequence of linguistic and speech material in audio and video materials. The main reason is the lack of
the methodological support for working with the authentic materials of this kind. The analysis of the sources
devoted to this problem revealed controversial and unresolved problems in the methods of using authentic
audio and video materials. First of all, the problem consists in the fact that methodologists do not have a
common opinion about the definition of the concept «authentic audio and video materialsy», the preference of
using authentic video (audio), the unified terminology associated with its application, the criteria of its selec-
tion and adaptation, showing / listening to audio and / or video fragments / whole movie (telecast), the dura-
tion of audio / video recording at the lessons, the multiplicity of their presentation, the effectiveness and
ways of realization of their teaching potential. Teaching aids and their audio and video applications are often
not accompanied by proper methodological support. The lack of the authentic audio and video materials se-
lecting criteria, the ideas and knowledge of the methods of their presentation and effective use, as well as the
teaching - methodological complex (including methodical work - outs, the system of exercises) for teachers
leads only to a discussion of what the learners see on the screen or using the authentic materials as an illus-
tration of the issues concerned, which serves as an indicator of the absence of the systematic approach in
working with the audio and video recordings.

Main part

Authentic materials are used to recreate a natural atmosphere of another language. Authentic materials
include books, newspapers, magazines, tutorials, leaflets, menus, maps, postcards, photographs, tickets, etc.
Authentic materials are spoken or written materials not specially written for classroom use but taken from
the media or real life [3; 116].

Authentic materials are traditionally divided into:

— audio (songs, radio news / talk show / advertising, etc.);

— visual (picture and post cards, graphs and diagrams, posters, illustrations from magazines, etc.);

— audio-visual (video, video clips, etc.);

— printed (books, newspaper articles, tourist information leaflets, informational brochures, flyers, etc.).
[4-6].

Here it seems necessary to emphasize the difference between audio, video and audiovisual material.
When working with video, one channel of perception is used (visual). This material presents an alternation of
descriptions and dialogues, and drawings and photos are static. But the printed text makes it possible to re-
turn to the information read. The audio material is linear; there are also alternating descriptions and dia-
logues. At the same time, the audio material demonstrates intonation and rhythm. In the video material
(without sound), the situation is not described, but is shown. It presents the image dynamically, with the ac-
companying information, gives an opportunity to analyze the features of non-verbal behavior, but the return
to the fragment seen is possible only with the use of technical means. Audio material (as well as video mate-
rial with sound) is different from the video material (without sound) by one, but rather significant fact - the
presentation of the oral speech. And yet this material is not informative enough as sometimes the cause of the
action, the explanation of the result, etc. remain behind the scenes whereas in the printed text this can be
compensated by stylistic and linguistic means.
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Thus, when applying a separate type of the authentic material in the process of a foreign language
teaching as a whole, definite shortcomings that affect the effectiveness of the learning process and the possi-
bility of the most complete presentation of the foreign social-cultural reality appear. This puts forward the
requirement of complex use of the authentic material in the educational process.

Considering the problem of authenticity in the Methods of teaching foreign languages, it should be not-
ed that the concept «authentic» entered the science along with the communicative method of teaching, the
strategic direction of which was learning to communicate in real life situations. In English, «authentic»
means «naturaly. This term is most often used to characterize the materials used in the educational process.
Nevertheless, in modern native methodological science there is no clear boundary between the concepts
«originaly, «native» and «authentic», as well as there is not always a clear connection with the notion of
«adapted» (for example, «authentic means only slightly adapted material»).

In the European methodical literature of the recent years, the problem of authenticity is given great at-
tention. Despite various interpretations, traditionally the material that was not originally intended for educa-
tional purposes is called an authentic one [7-9]. However, there is no consensus on what material should be
recognized as an authentic from the methodological point of view, and the discussion is still being held about
the different types of authenticity. For example, H. G. Widdowson considers authenticity not so much as a
property inherent in a speech product, but rather as a characteristic of the learning process. He differentiates
the concepts of «original» and «authentic». All cases of using the language for non-educational purposes are
considered to be original or native ones. Authenticity is considered as a property of educational interac-
tion [6]. It is not enough therefore to bring into the class a clipping from a foreign newspaper, it is necessary
to make authentic the process of working with it. Teaching children to perceive the work with the text not as
an exercise, but as an authentic communicative activity, the teacher stimulates the natural interaction at the
lesson. In other words, authenticity in the methodical plan is not something brought from the outside in the
form of a text intended by the author for native speakers, and not for foreigners. Authenticity is created in the
learning process, during the interaction of learners with the text, with the teacher and with each other. Thus,
the traditional contrast between the language used at the lesson and the «real» language is removed. «Educa-
tional» does not necessarily mean «unauthenticy; it all depends on how the teaching material will be used.

L.V. Lier develops the system of conditions necessary for an authentic educational process and distin-
guishes three types of authenticity: authenticity of materials, pragmatic authenticity and personal authenticity.

Authenticity of materials does not exclude the use of texts specially created by methodologists with an
orientation toward language learners, but takes into account the preservation of the properties of authentic
text (such as connectivity, an informative and emotional saturation, consideration of the needs and interests
of the intended reader, use of a native language, etc.), as well as the authenticity of the using the teaching
materials at the lesson.

Pragmatic authenticity includes the following aspects: the authenticity of the context in which the lan-
guage is used, i.e. the adequacy of certain language tools in a particular situation; authenticity of the goal, i.e.
the expected result of speech interaction; the authenticity of this interaction.

The authenticity of interaction (or interactive authenticity) is not always compatible with the authentici-
ty of the goal, if the pedagogical aims are meant. During the interaction with the students the teacher often
reacts not to the content side of the statements, but to the mistakes made and focuses on correcting them,
thereby violating the authenticity of the interaction. Some conventionality of the educational interaction ap-
parently is inevitable: it is explained by the peculiarities of the school environment, where the educational
goals are at the forefront, while in authentic communication the goal is the process of natural communication
itself. However, the process of speech correction can also be carried out in the form of informal communica-
tion, for example, a request, or support with a reformulation of the student's thought in the correct form. It is
also recommended to write down learners’ errors for subsequent correction.

As for the personal authenticity, it is associated with the individual characteristics of the learners.
A person characterized by personal authenticity, in the opinion of L.V. Lier, clearly understands what he is
doing and why, is aware of responsibility for his actions, is able to make choices, adjust his behavior (includ-
ing speech), depending on the situation [8].

M.P. Breen distinguishes four types of authenticity: 1) the authenticity of materials used in the learning
process; 2) the authenticity of the perception of these materials by learners; 3) authenticity of educational
assignments; 4) the authenticity of the social situation at the lesson [9; 62].

M.P. Breen gives the priority to the authenticity of materials. However, there is no consensus on which
text can be recognized as authentic from the methodical point of view. Authenticity is a relative concept.
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This property is inherent not in the text as such, but in the text in a specific context, which, in the opinion of
M.P. Breen, create three other types of authenticity [9; 68].

K.S. Krichevskaya [10; 13] defines native literary, folklore, graphic, musical works, objects of real real-
ity, such as clothes, furniture, dishes and their illustrative images as authentic ones.

K.S. Krichevskaya singles out the materials of everyday life into an independent group: pragmatic ma-
terials (announcements, survey questionnaires, signs, labels, menus and bills, maps, advertising brochures
about tourism, leisure, goods, work vacancies, etc.) which in terms of accessibility and household nature of
application seem to be quite significant for creating the illusion of familiarization with the environment of
native speakers and believes that their role is higher than that of authentic texts from the textbook, although
they may be inferior to them in terms of volume.

We believe that the concept of «pragmatic materials» should also include audio and audio-visual mate-
rials, such as informational radio and television programs, news bulletins, weather forecasts, information an-
nouncements on the radio at airports and train stations. The use of such materials is extremely important as
they represent the model of a modern foreign language and create the illusion of participation in the daily life
of the country, which serves as an additional incentive for increasing the learners’ motivation.

K.S. Krichevskaya gives the following classification of pragmatic materials, depending on their use in
certain areas:

1. Educational — professional sphere of communication;

2. Social-cultural environment of communication;

3. Everyday sphere of communication;

4. Commercial sphere of communication;

5. Family-household sphere of communication;

6. The sports - recreational sphere of communication [10; 14].

E. S. Krichevskaya's classification is in many respects identical to the definition of authentic materials
given by G. L. Voronina [11; 56] which understands texts borrowed from the communicative practice of na-
tive speakers as authentic. She identified two types of authentic texts, represented by various genre forms:
1) functional texts of everyday use, performing instructive, explanatory, advertising or warning function;
2) informative texts that perform an informational function and contain constantly updated information.

Formulation of a universal definition of the «authenticity» concept is complicated by the fact that it in-
cludes not only certain conditions, but also different types of authenticity. In each specific communicative
situation, the availability of one or another type of authenticity may vary. If on the one hand, the educational
process can be carried out on the authentic material, that is, to teach a foreign language on the basis of au-
thentic materials from original sources and not intended for educational purposes, on the other hand, the ma-
terials of such kind often represent complexity and may not always correspond to the tasks set as well as the
teaching conditions. In this connection, from the point of view of E.V. Nosonovich and R.P. Milrud, the op-
timal solution will be the use of authentic materials taking into account all aspects of the authentic speech
fragment and, at the same time, the methodological requirements for it. These materials, designed to realize
the stated educational goals and being as close to natural samples as possible, in their opinion, can be consid-
ered authentic ones [12, 13]. Such authentic materials appear in the foreign language learning interaction en-
vironment and correspond to the norms and tasks of the natural communication process, the methodological
requirements, the intellectual level and the learners’ language level of the [12; 14].

After analyzing different authors’ approaches of to this issue, we share the point of view of
0.S. Dvorzhets, who understands the authentic audio / video recordings as any radio / television product, as
well as art / documentary films (fragments) recorded from various sources on videotape or digital media used
as the didactic material with the possibility of multiple viewing, usage of «stop» and «pause» modes, a quick
search for the desired fragment and adaptation to the conditions of the educational process [13; 137].

Analyzing existing approaches to the definition of authenticity we should enumerate the following
ones:

a) authenticity relates to the language produced by a real speaker/writer for a real audience, conveying a
real message [14];

b) authenticity relates to the qualities bestowed on a text by the receiver, in that it is not seen as some-
thing inherent in a text itself, but is imparted on it by the reader/listener [7, 9];

c¢) authenticity relates to the interaction between students and teachers [8];

d) authenticity relates to the types of task chosen [8, 12, 13, 15, 16];

e) authenticity relates to the social situation of the classroom [9, 16-19];
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f) authenticity relates to assessment [15, 20];

g) authenticity relates to culture, and the ability to behave or think like a target language group in order
to be recognized and validated by them [21].

According to A. Gilmore ‘Authentic material is a stretch of real language, produced by a real speaker or
writer for a real audience and designed to convey a real message of some sort. «Using these criteria, he as-
sumes that it is possible to say whether a text is authentic or not (within these terms) by referring to the
source of the discourse and the context of its production» [22; 98].

Taking into account the specificity of authentic audio and video materials, it is advisable to distinguish
the following functions performed by them in the educational process: informative - educational, organizing-
controlling, developing, educational- heuristic, illustrative - visual and integrative.

1. Informative - educational function of authentic audio and video materials is expressed in the fact that
they:

— create a speech pattern (pronouncing, intonation, lexical-grammatical);

—recreate the conditions of natural speech communication, and also display any spatial and temporal
situations, both real and imaginary, no matter as a whole data or decomposed in any sequence;

— transmit the dynamicity of the sound series and / or images, allowing to view phenomena in the pro-
cess of movement, change, development, i.e. most truthfully, vitally;

— provide synchronous presentation of information by sound and / or visual series in the counterpoint of
speech (audio) and image, which mobilizes the attention of students, assists their compilation, provides op-
timal conditions for the perception of educational information;

— perform the functions of analysis and synthesis, which allow us to consider the objects as a whole,
and in a dissociated form, highlighting the relationships between the individual parts.

2. Organizational-controlling function:

— provide the «presence effect» or «complicity effect», which promotes empathy and stimulates speech
activity;

— contain a huge motivational potential: students are interested in foreign-language radio / television
broadcasting, they listen/watch authentic audio and video materials out of curiosity, interest, with a sense of
«ease;

—reduce the negative motivations of training - fear of stress, which often accompanies the usual class-
room activities; some «anonymity» of the listener / viewer even in conditions of using authentic audio and
video materials allows him/her to perceive learning audio / video information in a more relaxed way despite
all its density and large volume;

— have the effect of «compulsory concentration of attention» (N.I. Zhinkin’s term) [23], in which, in
connection with the general «atmosphere of attentiveness,» even a negligent student becomes attentive, and
the collectivity of perception leads to the emergence of a phenomenon known in psychology as «collective
attentiony;

— having a suggestive effect (a factor of suggestion), contribute to the involuntary memorization of in-
formation;

— differ in the a set tempo of presentation, limited time frames;

— obey the law of proximity of image elements (video); on the TV screen objects are located close to
each other, this tends to be perceived as a single whole - if the student sees two characters on the screen, he
is already tuned to the perception of their conversation.

3. Educational-heuristic function is expressed in:

— developing a sense of respect for the people and culture of the country of the target language;

— presence of emotional coloring of authentic audio and video materials: their beauty (in the deepest
sense) contributes to the education of aesthetic qualities.

4. Developing function of authentic materials is expressed in:

— activation of cognitive activity of students, increase of the role of the independence factor;

—development of such personal qualities as observation, imagination, attention, thinking, language
memory, etc.

5. The illustrative - visual function is expressed in the fact that authentic video materials:

— are a synthesis of all kinds of visibility (visual, auditory, motor, mixed, language, situational-model,
subject, figurative, etc.);

—give an opportunity to demonstrate not only the sound side of speech, but also paralinguistic,
extralinguistic and other non-linguistic components, which bear an important information load; even the
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background on which verbal communication occurs in authentic video recordings (natural noises), has its
own regional value;

—serve as a means of distant immersion in a natural environment at all stages of foreign languages
teaching, thereby partially compensating for its absence;

—in addition to the contents that carry in itself the intention of its authors, they enable the student-
spectator to create his own «psychological context» and attach his own meaning to the image depending on
experience, cultural level, and his/her attention, which allows him/her to be an accomplice to an action L.

6. Integrative function is expressed in the fact that authentic audio and video materials can serve as a
connection between the parts of the lesson, facilitate the ordering and systematizing of learning points (for
example, performing various tasks united by a common stimulus - listening to / watching audio or video ma-
terial).

Thus, considering the listed functions of authentic audio and video materials, it can be argued that their
use contributes to:

1) creation of an oral-speech pattern and demonstration of the conditions of natural communication;

2) development and improvement of communicative competence skills, namely the skills of monologic
utterance in the conditions of professionally-oriented communication;

3) increasing the capacity and improving the strength of memorizing the learning material by learners;

4) providing a «presence effecty;

5) maintaining the motivation for learning a foreign language;

6) developing a sense of respect for the culture of the country of the language studied;

7) accumulation of some experience of communication with representatives of foreign culture;

8) activation of logical memory and thinking, development of the imagination due to the emotionality
of their perception.

Criteria for choosing authentic materials appear to be relevance to the syllabus, correspondence with the
learners’ age, correspondence with the learners’ language level, topic interest [24].

As to the admissibility of methodical adaptation of an authentic material for the educational purposes, it
can be concluded that it is possible, and in some cases even desirable, if it does not violate its authenticity. In
our case, this adaptation consists in shortening the duration of presenting the authentic audio / video record-
ing, which in no way affects the vocabulary used in it, phraseology, grammar, text connectivity, naturalness
of the situation, etc. In training conditions to save the material authentic, it is not necessary to view all au-
thentic audio or video from beginning to the end. In teaching purposes it is methodologically more justified
to demonstrate only the main semantic point, the essence of the problem, to which the radio / television pro-
gram is devoted. In the case of a news block, usually a report devoted to a particular topic or issue, revealing
it completely, lasts no more than 2-3 minutes. Such a length of presentation of video material in the training
conditions is fully justified, and the TV report taken separately from the news bulletin, where it is usually not
thematically connected, does not cease to be an authentic video document. «Students of all levels can benefit
from the use of video, since there are always easier video sequences, spoken at a slower rate, that can match
lower level students’ needs. Besides, authentic video has an obvious advantage over conventional audio
tapes (that are typically very demanding and may damage the students’ confidence): the visual dimension
that makes understanding easier through gestures and context» [25, 452].

Conclusion

The points of view examined above suggest that there is no global, generalized definition of authentici-
ty. It is a combination of a number of conditions, different types of authenticity, and the degree of availabil-
ity of a particular type may vary depending on the situation.

Each of the constituent elements of the lesson - authentic material, teaching assignments, the situation at
the lesson, the learning interaction - has its own criteria to distinguish between authentic and non-authentic.
The teacher's task in this regard is to achieve a harmonious combination of all the parameters of authenticity.
Authentic audio and video materials appear to be a significant and irreplaceable source for teaching a foreign
language, the main reason for this is that authenticity is seen as a characteristic of the natural language envi-
ronment.

Using authentic video materials in the educational process, in addition to a number of advantages has its
own peculiarities. This applies both to the way of introducing audios and videos at the lesson and ways of
presenting included authentic materials (radio / TV programs, news, feature films, documentaries, to film the
scenes, commercials) with the purpose of teaching a foreign language, analysis of methodological require-
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ments for its adaptation and realization, learning conditions, techniques for its methodical working out. The
solution of this issue lies, in our opinion, in the appropriate level of professional and methodical training of
future foreign languages teachers.
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B.A. XXernucbaesa, I'.)K. Cmarynosa
Hlet Tinaepai OKbITYAaFbl TYNHYCKAJIBIK ay/1H0- JKIHE
OeiiHeMaTepHaJIaAPbIH NaliaJIaHy MIceJiesiepi TypaJibl

Makanaga mIeT TIIAEpiH OKBITYyIarbl TYNHYCKAJIBIK ayquo- J>KOHE OeifHeMaTepHanmap/blH SKoHE
TYHNHYCKAJIBIKTBIH»  HAaKTBl  TYKBIpBIMIaMachl  OOHBIHINA  3epTTEylepliH TaJfaybl  KelTipiireH.
«TYIHYCKAIBIK» TYKBIPHIMIAMACBIHBIH ~ OipBIHFall YFBIMBIHBIH TYKBIDBIMIAMachl OHBI Oenrim  Oip
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To the problem of using authentic audio and video materials...

Kargaiinapapl FaHa eMec, COHBIMEH Karap TYIHYCKAIBIKTBIH OpTYPJIi TYPJICPIH KaMTUTBIHJBIFBIMEH
KUbIHATa/(bl. ABTOPJIAP FAJIAMIIBIK, JKaIIbUIAHFAH TYHMHYCKAJIBIK aHBIKTAMACHI )KOK JIeTl KOPBIThIH/bLIAMH IbI.
TynuyckanbiKk — Oyt OipHele mapTTapAblH, HIBIHAWBUIBIKTHIH SPTYPJIi TYpIIepiHiH yilnecyi sxone 6ip Hemece
Oacka TypmiH Ooiry nopekeci jkarialira OGaifTaHBICTBI OpTYpJi OOJybl MYMKIH €KEHIH aTal ©TKEH >KOH.
Makasazna cabakTbiH GapiblK 3JEMEHTTEPI — TYIHYCKAIBIK MaTepHall, 3epTTey TalChlpMaliapbl, cabakTarbl
JKaraail, OKBITY/IbIH ©3apa OPEKETTeCyl — 63 KPUTEpHIIepiHe ColiKec TayiaHaabl, Oy TYIHYCKAJBIK eMec
TYIIHYCKa#aH axXbIpaTyra MYMKIHIIK Oepeni. TYNHYCKAJbIKTBIH OapiblK ImapaMmeTpliepin  yitmecimui
TIPKECIMMEH KaMmTaMachl3 €Ty YCBIHBUIAZBI, ceOebi opOip HAKThl KOMMYHHKATHUBTIK jKardaiima Oip Hemece
0acka TYNHYCKAJIBIKTBIH OPTYPJi O0Mybl MyMKiH. ABTOpiap OigiM Oepy MakcaTTapsl YIIiH TYMHYCKAIBIK
MaTepHalIapasl SIiCTeMeNiK eHaeyre ko OepinyiHe >kon amanael, Oy Keibip jkarmainapia TinTi OHBIH
IIBIHAHBUIBIFBIH Oy30araH Karaaiiaa 1a KaerT.

Kinm ce30ep: TYNHYCKAJbIK, TYNHYCKAJIBIK TYpJepi, TYNMHYCKa ayAuo- XoHe OeifHemMaTepHanmapbl, IIET
TUIAEPIH OKBITY, 9iCTEMEIIIK OHIEY.

B.A. XKernucbaesa, I'.)K. Cmarysnosa

K npo6.ieme ncnosib30BaHNs ayTEHTUYHBIX ay1M0- M BUEOMAaTEePHAI0B
B 00y4eHHU HHOCTPAHHBIM S3bIKAM

B crarse npezncTaBieH aHaIN3 UCCIICIOBAHMIT 10 BOIPOCY ayTEHTHYHBIX ayJHO- U BHEOMATEPHAIIOB U COO-
CTBEHHO ITIOHSTHS «ayTEHTHYHOCTH» B O0y4EHHH MHOCTPAaHHBIM s3bIkaM. OTMedeHO, 4To (OpMyIHpOBKa
€IMHOTO ONpEeJeNICHHS HOHATHUS «QyTeHTHIHOCTE)» OCIIOXKHSIETCS T€M, YTO OHA BKJIIOYAET B ce0s HE TOJIBKO
OIIpEJICIICHHBIC YCIOBUS, HO U Pa3Hble BUJbl ayTCHTUYHOCTU. ABTOpaMHU CAEJIaH BbIBOJ O TOM, YTO HE CyIle-
CTBYEeT I7100albHOr0, 0OOOIIEHHOTO OMpEeNeNeHHs] ayTeHTUYHOCTU. [loquepKuBaeTcs, YTO ayTeHTHYHOCTh
MpeCTaBIsIET 000 COBOKYMHOCTH IIENOTO psifia YCIOBUM, Pa3IMYHBIX BUIOB ayTEHTUYHOCTH, IIPHIEM CTe-
MeHb HAJIWYUs TOTO MM MHOTO BUJA MOXKET OBITh Pa3HBIH, B 3aBUCHMOCTHU OT CUTyalluu. B crathe aHammsu-
pyeTcst KaXIbIii U3 COCTAaBHBIX IEMEHTOB ypOKa — ayTEHTHUYHbIH MaTepuan, ydeOHbIe 3aJaHus, 00CTaHOBKA
Ha ypoke, yueOHOe B3aUMOJCHCTBHE — KaK MMEIONIHI CBOM KPUTEPUH, ITO3BOJISIONINE OTINYUTH ayTeHTHY-
HOE OT HeayTeHTH4HOro. [Ipesyaraercss 00eceunTs TapMOHHYHOE COYETaHHEe BCEX ITapaMeTpOB ayTEHTHY-
HOCTH, TaK KaK B KaXIOH KOHKPETHOH KOMMYHUKATHBHOW CHUTYyaIlM{ HaJIMYHE TOTO WM MHOTO BHIA ayTCH-
THYHOCTH MOXKET BapbUPOBATHCSA. ABTOPHI HIPUXOIAT K BBIBOAY O IOIyCTHMOCTH METOIMYECKONH 00paboTKH
ayTEHTUYHOT0 MaTepHaia B ydeOHBIX IIeIAX B CIydae, €CJIM OHA HE HAPYIIAET ero ayTeHTUYHOCTH.

Kniouegvie crosa: ayTeHTUYHOCTD, TUIIBl AyTEHTUYHOCTH, AyTeHTHYHbIE ayAn0- U BHACOMAaTEpHalbl, 00yde-
HHE HHOCTPAHHBIM S3BIKaM, MeTOUecKas 00paboTKa.
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Hcnoabn3oBaHue NoJKACTOB B oﬁyqul/m HHOCTPAHHOMY AA3BIKY
CTYACHTOB A3BIKOBbLIX CIenuaJbHOCTEN BY30B

B crarbe paccMoTpeHbI TOAX01b! (G PEKTHBHOTO UCTIONB30BaHNs cepBucoB Web 2.0, a IMEHHO ITOAKACTOB,
B 00pa30oBaTeIbHOM IIPOIlecCce By3a, a TakKe MX (DYyHKIMOHAIBHBIE BO3MOXKHOCTHU JUISi OOyUIEHUsT MHOCTPAH-
HOMY S3BIKY. ABTOpaMH ONpEJENeHbl POJIb U MECTO HH(OPMAIMOHHO-KOMMYHUKAIIMOHHBIX TEXHOJOTHI
B 00y4eHHH MHOCTPAHHBIM s3bIKaM, (akTopbl 3P deKTuBHOCTH nx npuMmeHeHus. OTMedeHo, yTo uHpOpMaIH-
OHHO-KOMMYHHUKAI[HOHHbIE TEXHOJIOTHN BCE aKTUBHEE MHTETPUPYIOTCS B COBPEMEHHBII 00pa30BaTeNbHbIN Mpo-
LIeCC U CHOCOOCTBYIOT €ro ONTHMH3AIMU. B craThe ommcaH oJuH U3 MOMYJApHBIX cepBucoB Web 2.0 — mox-
KacThl, MPEJICTABISAIONME COOOH 3BYKOBBIE ayauo- U BHIECO(MAWIBI, JaHO OMpPEAeNCHHE MOHATHS «ITOAKACT»;
OITICAaHBI AUIAKTHIECKHe (YHKIMH M BO3MOXHOCTH ITOJJKACTOB B 00y4EeHNH HHOCTPAHHOMY SI3BIKY; BBISIBICHBI
OCHOBHBIE XapaKTePUCTHKH, TaKie KaK ayTeHTHYHOCTh, JOCTYITHOCTh, aKTYaIbHOCTh COJEPXKaHMs; MpOaHaJIH-
3MpOBaH KOHTEHT HEMEIKUX 00pa3oBaTeIbHBIX CAHTOB, HA KOTOPBHIX Pa3MEIICHBI MOIKACTHL BBIIBICHBI IIpe-
HMMYIIECTBA M HEJOCTATKH IPEJOCTABIIEMOT0 MaTeprana. Pe3ynbTaTsl paboThl CTYICHTOB (haKyIbTeTa MHO-
ctpaHHbIX s361K0B Kapl'V um.E.A.bykeToBa 1o cocTaBieHHIO OJKACTOB, a TAKXKE UX MPaKTHUIECKOE TpUMe-
HEHHUe B yueOHOM Ipoliecce MO3BONMIHN CAETaTh BBIBOJ, YTO HCIONb30BaHKE TTOJKACTOB MO3BOJISIET 00yUaro-
muMcsl TIepeiTH 0T PenpoAyKTHBHON K MPOIYKTHBHOHN (hopme 00ydeHHs, cCaMOCTOATENBHO HAXOIUTh HEOO-
XOAUMBIN MH(POPMALMOHHBIN MaTepual, nepepadaTbiBaTh MaTepran U OOMEHUBAThCS MM, KPUTHUECKH aHa-
JIM3MPOBATH MOJTyYeHHBIE 3HAHUS M IPIMEHSTh UX Ha IIPAKTHKE.

Kniouesvie cnosa: muctpymentsl Web 2.0, uH(GOpMannoHHO-KOMMYHHKAIIMOHHBIE TEXHOJIOTHH, ydeOHBIH
Iporecc, MHANBHAYalN3ays y4eOHOro mpolecca, NOAKAcT, ayAnogaiil, ayTeHTHYHOCTh, ayJUTHBHBIC Ha-
BEIKH, YMEHHE PaboTaTh B KOMaHJE.

WNHbopmanmoHHbIe 1 KOMMYHUKAIIMOHHBIE TEXHOJIOTHH (POPMHUPYIOT 00pa3 »KU3HU COBPEMEHHOTO Ye-
JIOBEKa; KOMIIETEHTHOE ofpamieHue ¢  HH()OpMAIMOHHO-KOMMYHHKAIIMOHHBIMU  TEXHOJIOTHSIMH,
¢ mU(pPOBBIMU Ta/DKETaMU SBISICTCS 3JI0TOM ycIieXa B COBPEMEHHOM OOIIECTBE, 3/IeCh MOXKHO OyJIeT yIo-
MSIHYTb, KaKy0 POJb WUTPAIOT COIMAIbHBIC CETH, Takue, Hampumep, kak Instagram, Facebook, VK B mpo-
JIBYKEHUH W YCTIEITHOM pean3alliil MPOEKTOB PA3IYHOTO XapaKTepa.

Pa3BuTHe 1UQPOBBIX TEXHOJIOTHI CTaBUT Iepes] 00pa3oBaTeIbHBIMUA OPraHU3aIlUsIMA HOBBIC 3aJlavH,
CBSI3aHHBIC ¢ (POPMHUPOBAHHEM TIOCTOSTHHO MEHSIONTUXCS KoMITeTeHIH. [loMuMo mpodecCrOHaNIBHBIX KOM-
MIETCHIINM, BBIMYCKHUKY By3a HEOOXOIMMO TIPUBUTH HABBIKK M YMEHHS pabOThl ¢ WHGOPMAIMOHHO-
KOMMYHHKAIIMOHHBIMHU TEXHOJIOTHUSIMH, YTO B JTATBHEUIIIEM CIIOCOOCTBYET YCIEUTHON pealn3alyi JTUIHOCTH
B KaUECTBE CIICI[UAIINCTA.

[udpoBbie TEXHOIOTUU MPEIOCTABISAIOT MPEKPACHBIE BO3MOXKHOCTHU JUIS 3PPEKTUBHONH OpraHU3aI|K
y4eOHOro mpoliecca, mony4eHus 1 00padboTku uHopMaluy, ooMeHa uHpopmanueii. Co3naHue pa3IndHbIX
BUPTYaJbHBIX YYEOHBIX TUIATGOPM IMO3BOJSIET MPEOJIONETh Takue (aKTOpPhl, KaK ayJUTOPHOE BpEeMs H TIpsi-
MOU KOHTaKT, HEOOXOJUMOCTh HAXOAUTHhCA B ONPEACICHHOE BPEeMs B ONPEACICHHOM MECTE, CIIOCOOCTBYET
Pa3BUTHIO aBTOHOMHOCTH U OTBETCTBEHHOCTH OOYYAIOIIETOCs 32 CBOK YUEOHYIO JCSITENEHOCTb.

Urak, kakue HakTophl CIIOCOOCTBYIOT YCIICITHOMY MPUMEHEHHIO HH(POPMAIIMOHHO-KOMMYHHKAIIHOHHBIX
TEXHOJIOTHI B O0YYCHUH MHOCTPAaHHBIM S3bIKaM? B mepByIo odepenb, 3TO pa3Hbie MOOMIIEHBIC YCTPOHCTBA,
HampuMep, Takue Kak HOYTOYK, HETOYK, CMapT(OHBI, KOTOPbIE MPEAOCTABISIFOT OBICTPBIN TOCTYN K MHTEP-
HeTy. Bo-BTOphIX, Onmaromaps mHcTpyMeHTaM Web 2.0 KaXaplii TOIh30BaTENb OMYYHI BO3MOXKHOCTD CaMO-
My CO3/1aBaTh Pa3HbIC MaTepUANbl U 3aJ]aHUs, BHIKIAIBIBATE UX B MHTECPHET, OOMEHUBATHLCS MaTepHaiaMu
C IPYTUMH TI0JIH30BATCIISIMH.

Ha ceronmHsimHuii AeHb KaXKAblH OOYYarOIIMHCS MMEET, [0 KpalHell Mepe, oauH HU(POBOH Trajker,
OyIb TO cMapT(OH WM IUIAHIIET, SBISETCS YYACTHUKOM OJHOTO MM OoJiee CONMANBLHBIX COOOIIECTB, BbI-
KJIJpIBaET B UHTEpHET (poTorpaduu, BUEO, YIACTBYET B JUCKYCCHUSAX, MUIIET OJIOTH U KOMMEHTapUU. ITO
03HAYaeT, YTO OOYUAIOIIMICS YMEET MMOJIb30BaThCsl HHCTpyMeHTaMu Web 2.0, U 3Th HaBBIKA MOXKHO 3 QeK-
THUBHO HCIIOJIL30BaTh B 00PA30BaTENLHBIX, YICOHBIX IEIIsX.
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Hackonbko 3dpdekTuBHBIM OyJeT mpuMeHeHHe WH()OPMAIIMOHHO-KOMMYHHUKAITMOHHBIX TEXHOJIOTUH B
YUeOHBIX TIeJISIX, OMPEACISIOT pasHbie (pakTopbl. Hambonee 3HAYUMBIME IO OINPEIEIICHHIO CIEIHAINCTOR
SBIISIIOTCS CIEAYIOIINE:

® VH/TMBUyITU3AITHS

® MYJIbTUMEIUAHOCTb;

® IHTCPAKTHBHOCTH;

® KOMMYHHKAIIHS U COTPYAHUYIECTBO;

®BO3MOXKHOCTh OOMEHA MaTepUaiaMHt U IOBTOPHOTO MPUMEHEHHUS MaTepuaos [1].

Htak, Kak yke BbIIE OBUIO CKa3aHO, YMEHHE [MOJb30BATHCS HOBBIMH  HH(POPMAIHOHHO-
KOMMYHHUKAIIMOHHBIMU TEXHOJOTHSIMU TIO3BOJIIET OOYYAIOIIMMCS COOTBETCTBOBATH TPEOOBAHUAM BPEMCHH,
pa3BUBATh KOMMYHHKATHBHO-S3bIKOBYIO KOMITETCHITUIO U CIIOCOOHOCTh paboTaTh B KOMaH/E, yMETh peliaTh
MPOOIEMBI, KPUTHIESCKU MBICITHUTb.

Hcnonp3oBanue pa3inyHbIX GOPM BUPTYATbHOW KOMMYHHUKAIMU, TaKuX kKak E-mail, 61oru, yaTel, BU-
JNeOKOH(EPEHINH, CIIOCOOCTBYET Pa3BUTHIO PEIENITHBHBIX M MPOJYKTHBHBIX HABBIKOB, MO 3TOW MpPUYHHE
JaHHbIe (POPMBI KOMMYHHKAIIUHU SIBIISIOTCSI TIPEMETOM HHOSI3BIYHON JHMHTBOAMIAKTHKH. TakuM o0pa3om,
MOSIBIISIIOTCS. HE TOJBKO HOBBIC (POPMBI KOMMYHHKAIIUH, HO M HOBBbIC (hOPMBI 00yUEHHMS, HATPUMED, TaK Ha-
3bIBaEMOE TUCTAHIIMOHHOE O00YyYeHHE, KOTOPOE COYeTaeT B ceOe DIIEMEHThI KaK BUPTYaJIbHOTO, TaK U KOH-
TakTHOTO OOYYeHHs, TIpH KOTOPOM TMPHUCYTCTBHE oOydaemoro oOs3arensHo. HMHbopManmuoHHO-
KOMMYHHKAIIMOHHBIE TEXHOJIOTUU CIIOCOOCTBYIOT WHIWBUJIYaNH3AIUN TPOIECCa WHOS3BIYHOIO 00y4YeHHs,
MO3BOJISIIOT TONyYaTh AKTYaTbHYI0 HHPOPMAITUIO CTPAHOBEIUECKOTO XapakTepa U TeM CaMbIM CIIOCOOCTBY-
0T Pa3BUTHIO MEKKYJIbTYPHOW KOMMYHUKAIUM U (DOPMHUPOBAHUIO MEXKKYIBTYPHOH KOMIETEHTHOCTH [2].
AYTEHTHYHbIC BUICOMATEPUAIBI TTO3BOJISIOT JIy4Ille TOHHUMAThH MParMalAHTBUCTUYECKAE W COIMOIMHTBH-
CTHYECKHE CTPYKTYpPHI, TapaBepOanbHbie (MHTOHAINS, TOHATHFHOCTD, MEJIOAMS U T.1I.) U HeBepOaIbHbIC (MU-
MHKA, KECThI, I3bIK TEJIA) JIIEMECHTHI A3bIKa, KOTOPHIC ABJISIOTCS HEOTHEMJIEMOI YaCcThIO HE TOJBKO S3bIKA, HO
U KYJbTYPBI, 3HAHUE KOTOPBIX 00ECIICYNBACT YCICITHYIO MEXKKYIBTYPHYIO KOMMYHUKAITHIO.

Kakwue xe nnctpymentsl Web 2.0 cyriecTByroT U Kak Hanbosiee 3 (heKTUBHO MOKHO UX IPUMEHSATH B
WHOSI36IYHOM 00pa30BaHUU, B 00YIEHUN HHOCTPAHHOMY SI3BIKY?

B mepByto ouepens — 310 (poTo- M Buaeomnardopmbl, Takue kak Flickr (www.flickr.com), Picasa
(www.picasa.com) , KOHeYHO ke, YouTube (www.youtube.com). ITonp3oBarenu MOryT Ha 3TUX IIaTdhOp-
Max IyOJHKOBaTh CBOM (POTO WIIM BHJiEOMATEpHalbl, a TAKKE MPOCMATPUBATH MAaTEepPHANbI, MyOIHUKyeMble
JPYTUMH TIOJTb30BaTEIISIMH.

Wikis, win Tak Ha3bIBacMbIe BUKHUIICIHUS, — OJHIIMKIONEANN, KOTOPBIC MO3BOJSIOT MOJL30BATENSM,
B TOM YHCIIEe OOYYAIOIIUMCS U TIPETIOAaBATENSIM, CO3/IaBaTh YHIUKIIONEIUH ¢ 00pa30BaTEIbHBIM YKIOHOM.

Blogging — 6moru (caliThl IO pa3MemIeHUI0 WH(OpMAITNK); Ha CTPAHHUIIAX Oora MOXKHO pa3MemaTh
CYXJICHUS, 3a7aHus1, 0OMEH MHEHUSAMH U HOBOU MH(OpMAaIHei.

Mpl Ha3BajM HauboJiee PaCIPOCTPAHEHHBIC U MOMYJIAPHbIC HHCTPYMeHTH Web 2.0, B cBOei ke cTaThe
MBI TIpECIIeTyeM IeIhb 0oJiee MoapoOHO ONMMCaTh MOIKACTHHT, KaK OJMH W3 MOIMYJISPHBIX cepBrUcOB Web 2.0.
MBI paccMaTprBaeM MPUMEHEHHUE TTOKACTOB, & UMEHHO ayJIUOIIOJIKACTOB, B MpOIlecce O0YUICHHUsS] HHOCTPaH-
HbIM si3bIKaM. HazBanue Podcasts Obuio obOpazoBano ot iPod u broadcast (nepenaua). IlogkacT (ot aHr.
«podcast») — 3To BUA counalbHOTO cepBuca MHTepHeTa HOBOro nmokosjenus Web 2.0, mo3BOJISIOMINHA MOJTb-
30BaTelsIM ceT MIHTepHeT MpoCcIylnBaTh, IPOCMATPHBATh, CO3/IaBaTh U PACIIPOCTPAHATEH AyJIHO- U BHJIEO-
nepeaayn Bo BcemupHoit cet [3]. IToakacThl B MIUPOKOM CMBICIIE TIOHUMAHUSI — ayJIuo- ¥ BUACO(aibl,
KOTOPbIC MOXKHO OECIUIATHO CKauaTh B HHTEPHETE. B y3KOM CMBICIIC — 3TO ayauo- U BUACO(AiIb, KOTOpPBIE
pEeryasipHO  BBIKIAJBIBAIOTCS B  HMHTEpHET NpH  MOMOINM  Tak  Ha3biBaeMbix  RSS-Feed
(ReallySimpleSyndication). M0oXHO Ha HHX TIOAIHACATHCS, YTO MO3BOJIIET PETYJSIPHO IOTydaTh HOBHIN BhI-
MYCK MOJIKACTOB M IPH HEOOXOAUMOCTH CKA4YaTh HX.

IIpu 0Oy4eHUH WHOCTPAHHBIM S3bIKAM MOYKHO HCIOJIb30BaTh HEIUJAKTU3UPOBAHHBIC AyTCHTHYHBIC
MOJIKACTHI. DTO 03HAYAET, UTO, Pa3Mellas MaTeprall B HHTEPHETE, aBTOPBI JAHHBIX TOJKACTOB HE Mpecie/o-
BaJIH IIEJTb UX TIPUMEHEHUSI Ha YPOKaX WHOCTPAHHOTO s3bIKa. Takke B OOJIBIIOM KOJHUYECTBE MPEIaraloTcst
JUTAKTH3UPOBAHHBIE TIOAKACTEI. ITO 03HAYAET, UTO TEKCTHI 00pabOTaHBI U TPEIHAZHAYAIOTCS [T TPUMEHE-
HUS Ha YPOKAaX MHOCTPAHHOTO s3bIKa. TeMIl 3BydyaHus, ICKCHUECKUE U TPAMMATHUYCCKHE CTPYKTYPhI YIIPO-
IIEHBI, TPEJIArat0TCsl TPAHCKPHITIIHS TEKCTA, 3aaHMsI K TEKCTY [4].

MpbI U3y4HIIi UHTEPHET-CANUTBHI, HA KOTOPBIX MpEJIararoTcs MOJKACThI HAa HEMEIKOM s3bIKe, Haubolee
nomynspHeie, 3To http://www.dw.com/de/deutsch-lernen/top-thema/s-8031; https://www.deutsch-lernen-
online.net/podcasts; http://radiodaf.podspot.de; https://www.goethe.de/de/spr/mag/20950312.html.
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CHaauvana oboparumcs k caiity DeutscheWelle (puc. 1) www.dw.com:
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DEUTSCH LERNEN | DEUTSCH XXL | DEUTSCH AKTUELL / TOP.

TOP-THEMA D ©DEUTSCH AKTUELL

[ Logo von Top-Thema, in Machrichtensprecher vor blauem Hint

NIVEAUSTUFE B1

Top-Thema mit Vokabeln

Mit dem Top-Thema kinnt thr euch gleichzeitig iiber Neues aus aller Welt
informieren und euren Wortschatz erveitern. Wir bieten euch zweimal
wichentlich leicht verstindliche Berichte mit Vokabelangaben und Fragen
zum Text. AuBerdem kénnt ihr zu jedem Top-Thema auch ein langsam
gesprochenes Audic herunterladen.

Niveaustufe: B1

Medien: Audio, Text (Download)
Sprache: Deutsch

Was ist eigentlich Gliick?

Pucynok 1. DeutscheWelle

Deutsche Welle www.dw.com nipejyiaraeT o4eHb XOPOIIO AWAAKTU3NPOBAHHBIC MOJIKACTHI, K KaXKIOMY
TEKCTY MPWJIATAIOTCS TIIOCCAPHUI, TPAHCKPHITIUS TEKCTa, TpU Thmna yrnpaxHeHuil: Multiple — Choice — Test
(Was steht imText)/ Liickentext (Welches Wort passt)/ Liickentext (Z.B. Bildet Nebensitze/Ubt Pripositio-
nen). [lepBelii TUIT ynpa)XHEHHUH HAMpaBJIeH HA 00IIee MOHUMaHue Tekcta. HeoOXomumo BRIOpaTh Mpesio-
KEHUs, KOTOPBIE COOTBETCTBYIOT COJAEPIKAHHUIO TEKCTAa. BTOpoil TN ynpakHeHH IpeacTaBiseT coboil pa-
00Ty HaJ JIEKCUKOU, TpeTHi — paboTy HaJ rpaMMAaTHUKOW, TpaMMaTH4YecKas TeMa BapbUPYETCs C KaKIbIM
TEKCTOM.

Eme omHMM mpenMymiecTBOM JaHHOTO caiTa SBISETCS TO, YTO KOHTEHT CaiiTa XOpOIIO CTPYKTYpHpO-
BaH, UMeeTcs apXuB NojkacToB HaunHas ¢ 2007 r. Takxke npeanararoTcs KIFOYM K 331aHUSAM, YTO MTO3BOJISIET
00yJarommmMcs CaMOCTOSITETIbHO paboTaTh ¢ ayAMOTEKCTOM U MPOBEPATH cedst (puc. 2).
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Weltweit fahren immer mehr
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Urlaubslénder, aber gleichzeitig
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e e M samt oatiamnin: » Top-Thema mit Vokabeln — Archiv 2008
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Hilfe. die Touristen k . » Top-Thema mit Vokabeln — Archiv 2009
=] 1ite, die Touristen kommen'

» Top-Thema mit Vokabeln — Archiv 2010

. : . Top-Th it Vokabeln — Archiv
Streit um die deutsche Nationalhymne » Top-Thema mit Vokabeln — Archiv 2011

. Die deutsche Nationalhymne hat » Top-Thema mit Vokabeln — Archiv 2012
eine lange Geschichte. Heute singt
= man nur noch die dritte Strophe, » Top-Thema mit Vokabeln — Archiv 2013
e i o weil die erste an die . .
Wi’ im Slanse iesrs: Sliches, Nationalsozialisten erinnert. Aber » Top-Thema mit Vokabeln — Archiv 2014

-ﬁﬂ;—- auch den aktuellen Text will eine
n Frau jetzt indern. » Top-Thema mit Vokabeln — Archiv 2015

© Streit um die deutsche Nationalhymne » Top:Themamit Vakabeln: Archiv 2015

» Top-Thema mit Vokabeln — Archiv 2017

Post aus der Vergangenheit » Top-Thema mit Vokabeln — Archiv 2013

Vor iiber 130 Jahren warf ein
Mann eine Flaschenpost ins Meer.
Jetzt wurde sie gefunden. Keine

Flschuspet o bidkidr lasiger Top-Thema mit Vokabeln — Lésungen

unterwegs. Warum sie damals &, Top-Thema mit Vokabeln — Losungen 2008 (PDF)
losgeschickt wurde, hat einen
infachen Grund. & Top-Thema mit Vokabeln — Losungen 2009 (PDF)
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Eute onuH monymsipHBIA CaliT, KOTOPBIN MpeaaracT MOJKACTHI JJIs U3YyUYCHUS HEMEIKOTO SI3BIKa, 3TO
https://www.deutsch-lernen-online.net/podcasts (puc. 3):

[ Deutschlemen mit Podc X ) [ Podcast Nachrichtenleic: % a = X

nachrichtenleicht.2134.de.htm

C | @ www.nachrichtenleicht.de/podcast-

Podcasts / RSS-Feeds Weitere Beitriige
Nachrichten
Terror-Anschla;
Podcasts ®
Nachrichten
Wenn Sie nachrichtenleicht regelmaRig horen méchten, konnen Sie unsere Podcasts Skandal bei Facebook
abonnieren. Das bedeutet: Die neuen Meldungen werden jeden Freitag automatisch auf lhren
Kultur
Schul-Probleme

Computer oder auf lhr Smart-Phone geladen. Sie konnen die Meldungen dann anhoren, wann
Sie es machten. Dazu brauchen Sie ein Podcast-Programm. Viele Smart-Phones haben

Podcast-Programme.

Vermischtes
Nashorn gestorben

zur Startseite

Nachrichten

Kultur

P A i B PYC

Pucynok 3. www.deutsch-lernen-online.net

[Ipennaraemspiii Ha caiiTe MaTepuall TEMAaTH3UPOBaH, YTO O0JIEr4aeT O0yJarOIIMMCs TTOUCK HEOOXO0Tu-
MOTO IOJKacTa 10 ONPEACICHHOW TeMe, OJHAKO TEKCThI MOJUIekKAaT NUAAKTH3AMH U MPEACTABISIOT 00JIb-
LU KHTEPEC IJIs IpenoaBaTeieii, Hexeln s 00yJaroIIuxcsl.

CJ'ICZ[yIOH.[HfI Caf/iT, KOTOpBIfI HY6J'II/IKyeT IIOAKACTHI Ha HEMCLIKOM SA3BIKEC, — 9TO
http://radiodaf.podspot.de (puc. 4).
754 Odessa: Deutschinder | X [2) - X
€ > C @ radiodaf.podspot.de/ aine, B H

radiodaf

WILLKOMMEN

Radio Deutsch als Fremdsprache

AKTUELLE KOMMENTARE

Radio Deutsch als Fremdsprache Podcastplattform Bei Radio Deutsch als
Fremdsprache héren Sie Podcasts von Deutschlernenden aus aller Welt:
Brasilien, Kirgistan, Tschechische Republik, Spanien, Mexiko etc. Die
Podcasts sind Ergebnisse aus dem DaF-Unterricht bzw. aus radiodaf-
Projekten. Sie bereichern mit verschiedenen Themen, Stimmen, Meinungen
und Alzenten unsere harbare DaF-Welt. Gleichzeitig erfahren Lernende,
was es heiBt, einen Sffentlichen Auftritt zu erstellen. Aktive Mediennutzung
und Partizipation sind die Schlusselbegriffe fur Radiodaft Achtung: Die hier
verfigbaren Podcasts diirfen nicht kemmerziell verwendet werden.
Verlinkungen sind gern gesehen. Kontakt fur Projektkonzeption und
Verdffentlichung von Beitragen: radiodaf/at/web/punkt/de Verantwortlich
fiir die Uploads: Kristina Peuschel (Freie Universitt Beriin)

[RSS] Podcast (RSS-Feed)
[RSS] Alle Episoden
[RSS] GneClicksubscription

Odessa: Deutsch in der Ukraine

Im Rahmen eines Projekts zum Thema "Mit deutscher Sprache in Odessa
arbeit finden”, das im Rahmen des ukrainisch-deutschen Sprachenjahres
stattfand, hat Martina Lisa erneut mit Studierenden Podcasts erarbeitet.
Diesmal kommen die Studierenden von der Polytechnischen Universitat
Odessa (Informatik-, Maschinenbau- und Managementstudierende). Die
Studis haben im Rahmen des Projekts in Odessa ansassige Firmen, fur die
Deutsch von Relevanz ist, besucht und interviewt und es gab auch einen
Tag mit einer Padiumsdiskussion und kleinen Gesprachen mit Alumnis. Aus
diesem Material sind die beiden folgenden Podcast entstanden.

Vielen Dank an Diana, Polina, Sergej und Georgii sowie die Odessiter
Firmen im Interview mit Oleksandr, Olena und Tatiana

Herr Florizel (,WIE STELLST DU
DIR DEINE ZUKUNFT IN
KIRGISTAN VOR?")

KoPrA Teilnehmer (Leipzig
Multikulti (2014))

sommerkolleg Student (Neues aus
Tadschikistan (Teil 6) - Wasser in
Tadschikistan und Kirgistan)
Almambet (Neues aus
Tadschikistan (Teil 6) - Wasserin
Tadschikistan und Kirgistan)
Dawlatali (Neuss aus Tadschikistan
(Teil 2) - Hochzeit und heiraten)

Download MP3 (4 MBE)

#27.12.17, 20:46:52 von radiodaf | [RSS] Kommentare (0)

Pucynok 4. radiodaf.podspot.de
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Vcnonb3oBaHue nogkacToB B O6y‘-|eHVIVI MHOCTPAHHOMY A3bIKY...

CaiiT MHTEpPEeCeH TEeM, YTO MpeJyIaracT MOJKACTBI, CO3JIAaHHBIC HM3YYArOIIMMUA HEMEUKWHA S3bIK WHO-
CTpaHHBIMU CTYJEHTaMM, Hanpumep, cTyAaeHTaMu W3 Tamxukucrana, Keipreicrana, Ykpaunsl. [{aHHbie
MTOIKACThI UTPAIOT MOTUBUPYIOITYIO posib. CTYAEHTHI, MPOCTYIIaB MOAKACTHI APYTUX HHOCTPAHHBIX CTYICH-
TOB, M3YYalOIIUX HEMEIKUH SI3bIK, MOTYT MPEOAOJIETh CTpaxX Mepe] MyOJUYHBIM BBICTYIUICHHEM, TaK Kak
OITyOJTMKOBAaHHBIN B HHTEPHETE TOJKACT MOXKHO CPABHUTH C MyOIMYHBIM BBICTYTICHHEM.

Wrak, Kak MOXHO HCIIOJIb30BaTh MOAKACTHI MMPH O0YYEHUH WHOCTPAHHOMY SI3bIKY M KaKve TUAaKTHYe-
ckve (GYHKIIMYA OHH BBITIOHSIOT?

[MoxkacTel MaeamTbHO MOAXOAST JUIS WHIWBUAyAIU3alUU Y4eOHOTo mporecca. [Ipu Hcmois30BaHUN
MOJTKACTOB MOXXHO TPUMEHSTH Pa3Hble CONUANbHBIE (POPMBI pabOThl — KakK IPYIMIOBYIO paboTy B ayauTO-
pUH, TaK ¥ UHANBHAYaJIbHYIO pabOTy, KaK B ayIUTOPUH, TaK U BHE ayTUTOPHH. B 3aBHCHMOCTH OT ycrieBae-
MOCTH, OT CTCIICHU BOCTIPUATHS YYalIHecs MOTYT MPOCIYIIATh TEKCT CTOJIBKO Pa3, CKOJIBKO UM HEOOXO0IUMO,
T.€. 00yJaroImuecs: CaMu MOTYT yCTAaHOBHUTH CBOM MHIMBUAYAIBHBIA TEMI 00YUIECHHS.

[ToaxacTbl MOYKHO HCITONIb30BaTh B Ka4eCTBE JAOMAIIHErO 3aaHUs: KaK MpaBUio, JOMAIIHEe 3aJlaHue
IO HHOCTPAHHOMY SI3BIKY B OOJIBIIICH YacTH BHIMONHACTCS B MUCbMEHHOMU (hopMme. Mcrmonb30BaHue MOAKACTOB
B Ka4eCTBE JIOMAITHETO 3aJ[aHus MPEAOCTABIISCT MPETOAaBaTEII0 BO3MOXKHOCTE COCTABIISATh U 3a/1aBaTh YCT-
HBbIE BUJBI 3a/IlaHUI, KOTOpbIlE MOKHO MPOBEPATH M OLIEHUBATh. 3aJaHUs MO MPOW3HOIICHUIO, MHTOHAIINH,
MpaBUJIaM YTCHHUS, JIEKCUKE MU TPaMMAaTHKE MOXKHO COCTaBJISATh WHAMBHYaTbHO, B 3aBUCUMOCTH OT yCIIe-
BaE€MOCTH M HEOOXOJUMOCTH. DTO, KOHEUHO, TpeOyeT MHOTO pabOThl M BPEMEHH CO CTOPOHBI MpernoaaBaTe-
JIsI, TEXHHYECKUX BO3MOKHOCTEH W YMEHHI CO CTOPOHBI oOy4Jarorerocs [5].

Ecnu ke paboTa ¢ mojKacToM MPOBOIUTCS B ayTUTOPUHU KaK TPyIIoBas padboTa, To, KOHEYHO, MOKHO
WCIIONB30BaTh T€ BUJBI YIPAXXHEHHIA, KOTOPBIC BBITIOIHIIOTCS JI0, BO BpeMs U Tocie mpociyimBanus. Kak
M3BECTHO, Pa3NYaloT CIEAYIONe Hauboiee pactpocTpaHEHHbIE BUIBI 33JaHUN K ayIWPOBAaHUIO, HAIPH-
Mep, A0 TPOCIYIIMBAHUA: TOCTPOEHHE acCOIMOrpaMM (/i€ KIIIOYEBHIM CJIOBOM SIBIISIETCS TEMa TEKCTa),
nim paboTa ¢ KapTOYKaMHU K TEKCTY (C KOPOTKHMH BBICKA3BIBAHUSAMHE, OTHOCSAIIIMMUCS K TEKCTY), UJIH K€ pa-
00Ta ¢ KapTHHKaMH K TEKCTY (TO ke, 4TO U paboTa ¢ KapTOYKaMH, HO BMECTO HAJAIMKCU UCIIONIB3YeTCs Kap-
TtrHKa). [Ipyu mpocmymuBaHNy TPUMEHSIOTCS CIeYIOMNEe YIPaXXHEHUS M yIPaKHEHUSI-UTPBl: BHECEHUE WH-
(dhopMaruu B Ta0IUIEI U (HDOPMEI; BBITOJHEHHUE 3a/IaHUS C MIOMOIIBIO YCIBIIIAHHOTO (HAIIPUMEp, MMOUCK CO-
KpPOBHIIl C ITOMOIIBIO KapThl). [locie mpociylvBaHWs BBIMTOJHSIOTCSA CICAYIONIAE YIpaKHEHHs (YCTHO
WJIM INCBMEHHO): OTBETUTh HA BOMPOCHI K TEKCTY; M3JIOKHUTHh CBOIO TOYKY 3PEHUS; KPATKO M3JIOKUTH YCIIbI-
IIaHHOE.

CaMbIM TTIaBHBIM MPEUMYIIECTBOM MOAKACTOB SIBISETCS] MX JOCTYIMHOCTh, UX MOXHO CKayaTh Kak Ha
KOMITBIOTED, TaK M Ha JIF000# rafpket. st mpocaymmBanus MOIKaCTOB HET HEOOXOAUMOCTH OBITh BCE BPEMS
B cetd. Kak y»xe BbIle ObUTIO CKa3aHO, B MHTEPHETE Mpe/araeTcs O0bIIoe KOJMYECTBO TOAKACTOB Ha JIFO-
OyI0 TeMaTuKy, JJIs JTF0OOTO YPOBHS, UTO, OJTHAKO, MOXKET 3aTPYAHHUTH BHIOOP HYKHOTO MOJKACTa, a MHOTIA
JIEMOTHUBHUPOBAThH yYalllerocs, MO3TOMY B JaHHOM Cllydae He3aMEHMMa M HE0OXouMa IOMOIIh Mperno/iaBa-
Tens [6].

Tak Kak MOAKacThl OTHOCATCS K MHCTpyMeHTaM Web 2.0, X MOKHO caMUM CO3/1aBaTh U MyOJIMKOBAThH
B nHTepHeTe. Co37aHKe TOAKACTOB HE TPEOYET 0COOBIX TEXHUYCCKUX 3HAHHIA M HABBIKOB, C MMOMOIIBIO Oec-
IUIATHO JOCTYIHBIX MpOrpaMM, Takux Kak «Audacity» mim «Windows Movie Maker», MOXKHO €03/1aBaTh
aynuodaiiner popmata MP 3 mmm WAV, a roToBbsie aynnodaiiis! myOJuKOBaTh B HHTEPHETE.

MBI XOTHM MOACTUTHCS OMBITOM Pa0OTHI IO CO3IAHUI0 U MIPUMEHEHHIO MOKACTOB B MHOS3BIYHOM TIPO-
necce Ha (akynpTeTe HHOCTpaHHBIX sA3bIKOB Kapl'V um. E.A.BykeroBa.

B nepByto ouepens B KOMIBIOTEPHOM Kilacce Oblila yCTaHOBJIEHA mporpamma «Audacity». beur mpose-
JICH MacTep-Kjacc, Ha KOTOPOM OBUIN MPOJEMOHCTPUPOBAHBI TEXHUYECKUE ATambl paboTel. HyxxHO oTMe-
TUTh, YTO TEXHUYECKAs paboTa MPH CO3/aHUU MOJKACTA HE TIPECTABIISICT HUKAKUX TPYTHOCTEH, TaK KaK CO-
BpEMEHHAs MOJIOJEKb YMEET JIETKO 00paImaThest ¢ UGppOBBIMA rajpkeTamMu. PaboTy Haj MOJIKacTOM MOXHO
pa3aenuTh Ha CIETYIOIINE ITaITbL:

1) moOop WK COCTaBJICHUE TEKCTA;

2) MIaKTA3AIIS TEKCTa,;

3) moadop My3BIKH, ITyMOBEIX (D PEKTOB;

4) 3anmuch TEKCTa;

5) penakKTUPOBAaHUE TEKCTA;

6) coxpaHeHHE TOTOBOTO ayauodaiina u myOauKamnus B HHTepHETE (TP HEOOXOTUMOCTH).

Uro kacaeTcsi COXpaHeHUsI TOTOBOTO aynodaiina, To 3/1eCh HaJl0 OTMETHUTh, YTO CYIISCTBYET JIBa BapH-
aHTa COXPAaHEHUsS TOTOBOTO MaTepHalia: MEePBhIii — ayanodaiiyl cCOXpaHsAeTcsl KaK JaHHbBIE, KOTOPbIE MOKHO
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B 1000€ BpeMs H3MEHUTb, JIOTIOTHUTD, T.€. 3dHOBO PEJAKTHPOBATh; BTOPOH — ayAHoQaiisl SKCIOPTUPYETCS
B WAV umu MP3 1 coxpansiercst B TakoM opMarte Kak TOTOBbIH ayanodaii 1 pelaKTHPOBAHUIO HE MOUICIKUT.

Crynentam rpynmsl PH - 41, koTophle M3ydaroT HEMENKUH KaK OCHOBHOW WHOCTPAHHBIN SI3BIK, OBLIO
MPEIJIOKEHO CO3aTh MoaKacT Ha TeMy «Hemerkue npasaaukuy. [Ipexxae uem npucTynaTh K MoAOOpKe TeK-
CTa, CTYJIEHTHI B X0JIe OOCYXKACHHS B TPYIIIE ONPENSIHIIH IIelTb CO3/aHUs MTOIKACTa U IEJIEBYIO TPYIITY, IS
KOTO TIpeJHa3HavaeTcs AaHHBIM noakacT. LleneBas rpymmna — y4eHHKH CTapIIuX KJIaccoB cpemaHeoOpa3oBa-
TEJIHHOMN MIKOJIBI, B KOTOPOU HAIIIM CTYEHTHI MTPOXOIAT MEJarornIecKyro MPaKTUKY, a TAKIKE CTYACHTHI Iep-
BOTO Kypca (hakyJibTeTa MHOCTPAHHBIX S3bIKOB. llenb — o3HakoMIIeHWE CiymaTeliell ¢ HalMOHATbHBIMU
npa3aHukamu ['epmanun. Mtak, B kauecTBe TekcTa ObLI 0ToOpaH pacckaz Manyaibl MexTens «Ein Weih-
nachtsengel zu Besuchy. B kauecTBe My3BIKQIBHOTO COTIPOBOKICHHSI CTYACHTHI TTOI00pAT MEIOIUIO TTECHU
«Stille Nacht», koTopas siBIsieTCS OJHUM M3 TJIABHBIX CUMBOJIOB KaTOJIMYECKOro poskaectsa. s obnerde-
HUSI TIOHUMAaHUs TEKCTa CTYJEHTHI PelIHin cienath Goropsa B mporpamMe PowerPoint U BU3yanm3upoBaTh
aynuorekcT. K cTpaHoBeq4ecko, a Takke HE3HAKOMOM JIGKCHKE 1aeTCsl NCQUHMIINS BRIPAKCHHUH, TOTIOTHH-
TeNbHOE 00BSCHEHUE, KOTOpOoe BUdyanusupyercs ¢pororpadueit. O0bICHEHNE CTPaHOBEAUYECKON U HE3HAKO-
MOM JIEKCHKH BBOAMTCS BorpocoM «Wisst ihr, was ... ist?». [locie mepsoro Bompoca «Wisst ihr, was Weih-
nachten ist?» aemoHcTpupytorcst pororpaduu ¢ arpudyramu poxaectBa: Weihnachtsmann, Tannenbaum,
Glockehen, Weihnachtskranz, Weihnachtsengel, Weihnachtsgebiack. Taxoke nepuHHpYIOTCS U BH3yalu3u-
pytoTcs Takue nonsaTHs, kKak das Mietshaus, der Einbrecher, das Gespenst, der Engel. 3necs cnemyer otme-
TUTh, YTO BU3yaJIU3aIlUs CYIIECTBEHHO MOBBIIIAET CTETIEHb BOCIPHUITHSA ayIuTUBHOTO Tekcta. [locme mpo-
CIIYIIMBaHUS TIOJKACTa 00ydaronuecs: JOLKHBI OTBETUTh Ha BOMPOCH! K COAEPKAHUIO TEKCTa, KOTOPBIE CO-
CTaBJICHBI 110 TUITY «COOTBETCTBYET/HE COOTBETCTBYETY.

JlaHHBI TIOJKACT U IpYTHE MTOAKACTHI, KOTOPBIE OBLIHM CO37aHbI CTYACHTaMH (haKyJIbTeTa HHOCTPAHHBIX
s3p1k0B Kapl'V um.E.A.ByketoBa, ony0irKkoBaHbI Ha caitte http://moodle.ksu.kz/.

Kakne nmonoxxutenbHble acmieKThl Takod (opMbl paboThl MBI MOXEM KOHCTaTupoBath? B mepByro oue-
penb, 3To MOTUBAMOHHbIE. OCO3HAHHME TOTO, YTO OHM CAMU MOTYT CO3/1aTh TOAKACT Ha HHOCTPAHHOM S3bIKE
1 MyOJMKOBAaTh B MHTEPHETE, CTUMYIHPYET OOYYalomnuXcs, IIOMOTaeT paboTaTh B KOMaHJE, MPaBUIBHO U
palMOHATIBHO PACTIPENENATh POJIb KaXIOro odydaromerocs B npouecce padbotel. COBEpIIEHCTBYETCS yMe-
HUE paboTaTh ¢ HOBBIMU MH(OPMAITMOHHO-KOMMYHUKAIIMOHHBIMUI TEXHOJIOTUSMHU, YMEHHE CAMOCTOSITEIHHO
pabortatb. B manHOM ciTydae mpemnoaBaTeito OTBOIUTCS POJIh KOHCYIbTaHTa [7].

Takum 00pazoM, ucTOBE30BaHUE B 00yUeHHH pecypcoB Web 2.0, a IMEHHO TIOJIKacTOB, TIO3BOJIUT 00-
nee 3 PEeKTUBHO pelaTh CASAYIOINE TUIAKTHUECKIE 3a0a4H:

— (opMHpOBaTh YMEHUE PAdOTATh C OCHOBHBIMH HH(OPMAIMOHHO-TIONCKOBBIMU CHCTEMaMU: TOWCK,
aHaJ3 U CHHTE3 HEOOXOAMMON UH(OPMAITHIH;

— (hopMHpOBATh HABHIKM M YMCHHUS UYTCHHUS, KaK HCIOJNB3YS MOJKACTHI Pa3HOW CTENCHU CIOXHOCTH,
pa3MeIIeHHbIE B CETH, TaK U CO3/1aBasi CBOU MOIKACTHI;

— COBEpILEHCTBOBATh HABBIKM ayAWPOBAaHHMA Ha OCHOBE AyTCHTHYHBIX IOJKACTOB DPa3HOHM CTETEHHU
CJIOKHOCTH U Pa3HBIX XKAHPOB,

— TONOJHSTH CJIOBapHBIH 3amac;

— (opMHpOBATH y CTYIEHTOB aKTyaJbHYI0 KApPTUHY O CTPaHE U3y4aeMOro sI3bIKa;

— (opMHpOBATH y CTYACHTOB ONpEACICHHBI ypOBEeHb MH(POPMALMOHHONW KOMIIETEHTHOCTH, KOTOpas
MPEIoJIaraeT UCTIOIb30BaHNE HH(GOPMAITMOHHBIX TEXHOJIOTHI P PEIICHUH 3a71ad, KOTOPBIE OH CTaBUT IS
JOCTH)KCHHUS [IEIH CBOCH JeSITeTbHOCTH;

— COBEpILEHCTBOBATH YMEHHS MOHOJIOTHYECKOTO W JAUATIOTHYECKOTO BBICKA3bIBAHMS KaK MPU UCIIOJIb-
30BaHUU ayTEHTHYHBIX MTOJKACTOB, TaK U IIPH CO3JaHUN COOCTBEHHBIX ITOJKACTOB;

— (opmupoBaTh yMeHHE paboTaTh B KOMaH/E,

— (opMHpOBaTh HaBBIKK 00pa30BaHMs M CaMOOOPa30BaHMUs, IEPEXOAUTH OT PENPOAYKTUBHOTO YCBOE-
HUS UHPOPMAIIMH K UHTEPAKTUBHBIM U IPOAYKTUBHBIM (hOpMaM O0yUYCHUSI.
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7Korapfbl OKY OPbIHAAPBIHBIH TiJl MAMAHIBIFBI CTYAEHTTEPiH
1IeT TUIre OKbITY/1a MOAKACTHI MaiiIajJany

Makamana >KOFaprbl OKYy OpBIHIApBIHBIH OKy yaAepicinme Web 2.0 KbI3MeTTepiHiH, OHBIH imIIiHAE
MOJKACTapbIH KOJIAAHBUTYBIHBIH THIMII TOCUIAEPi, COHBIMEH KaTap IMOJKACTapIblH LIET TiJIIH OKBITYAAFbl
(GyHKIMOHAIIBI MYMKIHIIKTEpi KapacThIpbUiFaH. MakanaHbIH aBTOpJaphl MIET TiLMiH OKBITY/AA aKMapaTThIK-
OyKapajblK TEXHOJIOTHsIIAp/bIH alaThIH OPHBI MEH POIliH, OJapiAbl KOJAaHYIbIH THIMALTIK (haKTopiapbiH
aliKpIHJaFaH, COHBIMEH Oipre Makajaja akKlapaTThIK-KOMMYHHUKAUMSJIBIK TEXHOJIOTHSIIAPABIH  Ka3ipri
3aMaHFbI OKY Y/epiCiHe KeHIHeH KOJIJaHbIC TayhII, OKY YAEpICiH jkaKcapTyFa ceOerkep OOIbI OThIPFaHbIHA
Hazap aypapsurraH. Maxkamaga Web 2.0 kepBMerTepiHiH Oip Typi moAxacTtap, SFHH ay[uO- >KOHE
OeiiHedalngap CHUNATTANBII OTHIP, «IIOAKACT» YFBIMBIHA aHBIKTaMa OEpuliln OTHIp, ONApHBIH IIET TiJIl
OKBITYaFbl  JAWIAKTUKANBIK (QYHKOUSUIAPBI MEH  MYMKIHOIUTIKTEpl, IIBIHAWBUIBIK, KOJDKETIMALIIK,
TaKBIPBIITHIK ©3CKTUIIN CHUSKTHI HETI3ri CHIaTTamManapbl alKbIHAANBIN, HOAKACTAP YCHIHATBHIH HeMic Tinmi
OinmiM  CalTTapbIHBIH KOHTEHTI CapanTaliblll, JKAPUSJIAHFAH IOAKACTAPIbIH AaPTHIKLIBUIBIKTAPEl MEH
kemuriikrepi aikpiHgaarad. E.A.BexeroB areiHmarsl KapMVY cryaeHTTepiHiH MOAKACTapMEH JKYMbIC
iCTeyiHiH, OHBIH IIIiHAE OJapAbl Kacay JKOHE OKy YV/AepiCiHAe KOIAaHYybIHBIH HOTIKENepi Keneci
KOPBITBIH/BIFA KEJIYre MYMKIHJIK jkKacaJbl: IOJKACTapMEH JKYMbIC CTYJEHTTEPIiH OKYIbIH PEHpOMYKTHUBTI
TYpiHEeH NPOAYKTUBTI TYpiHEe, SFHHU IIBFapMalIbUIBIK TYPiHE aybICybIHA, COHBIMEH Karap nepbec Typae
KepeKTi akmapaTTel Taba Olryre, coll aKmapaTIleH >KYMBIC icTed Olryre, coi axmapariieH Oeiicyre, aiFaH
OimiMai CHIHM Ke30€eH capamnTail Olryre skoHe Toxipube XKy3iH/e KolJaHa aryblHa MYMKIHIIITIK )Kacal bl

Kinm ce30ep: Web 2.0 KpI3METTEpI, aKIMapaTTHIK-KOMMYHHKALVSIIBIK 9IIICTEp, OKY YAEpici, OKYy YAepiCiHIHIH
JKeKe TyJIFara OarbITTalybl, IOIKACT, ayAuoGaiil, HIBIHAKBUIBIK, €CTY NaFAbLIapbl, Y)KbIMIA KYMBIC icTel
oimy.

B.A. Zhetpisbayeva, E.A. Kostina, B.Zh. Zhankina

Using podcasting in foreign language teaching among
students of language specialties

The article discusses approaches of the effective use of Web 2.0 services, namely, podcasting in the educa-
tional process of the university, as well as their functional capabilities for foreign language teaching. The au-
thors determined the role and place of information and communication technologies in foreign languages
teaching process, the factors of their effectiveness, noted that information and communication technologies
have been considerably integrated into the modern educational process and contributed to its optimization.
The article describes one of the popular Web 2.0 services - podcasting (audio and video files), defines the
concept of «podcastingy», describes didactic functions and the possibilities of podcasting in foreign language
teaching, identifies key characteristics like authenticity, accessibility, relevant content, after conducting the
analysis of German educational websites on which podcasts are placed, also the advantages and disad-
vantages of the provided material have been revealed. The students from Buketov Karaganda State Universi-
ty, the Faculty of Foreign Languages have used podcasting and their results allow us to draw the conclusion
that the use of podcasts is recommended to use because it allows to pass from the reproductive form to the
productive form of instruction, to find the necessary information independently, and to exchange it, to ana-
lyze the knowledge critically and to apply it in practice.

Keywords: Web 2.0 tools, information and communication technologies, educational process, individualiza-
tion of the educational process, podcast, audio file, authenticity, auditory skills, and ability to work in a team.
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Game form of teaching preschool children as one of the main
methods of preparation for school

In this article, the authors consider preschool education as an integral part of lifelong learning. The theoretical
analysis of normative legal base of preschool education in the Republic of Kazakhstan was carried out. The
purpose and methods of achievement of this purpose at individual development of the child’s age potential
are set. The active teaching methods used in preschool institutions are highlighted. Authors list the most
widespread methods and technologies of game forms of training. It is concluded that game forms of training
create conditions for formation and consolidation of knowledge, abilities and skills of children; create condi-
tions for development of abilities to think independently, to be guided in a new situation, to find the ap-
proaches to the solution of problems.

Keywords: preschool education, preparation, game form, preparation methods, pedagogical process,
personality formation, technology of game forms.

In the Republic of Kazakhstan, preschool education is considered as a component of the social infra-
structure of the society and is one of the priorities of industrial-innovative and socio-economic development
of the country. Preschool education is an integral part and the first link in the unified system of continuous
education, where the foundations of the individual are formed. In accordance with the generally accepted age
periodization of human development preschool childhood covers the period from birth to 6 years, when there
is an active formation of neuromuscular, sensory and intellectual systems of the child, the development of his
speech and basic mental processes, abilities and socially significant qualities.

The high intensity of the formation process of the personality in the period of preschool childhood al-
lows to realize particularly effective pedagogical interaction with the child and to solve the problem of
his/her development, education and training. It is this provision that gives reason to consider the problems of
targeted training of preschool children in accordance with their specific age characteristics as the most rele-
vant for the modern stage of development of both General and preschool didactics.

This is timely reflected in the State program for the development of education in the Republic of Ka-
zakhstan for 2011-2020 [1], the law «About education» [2], the Program of providing children with pre-
school education and training «Balapan» for 2010-2014 [3], the State compulsory standard of preschool educa-
tion and training of the Republic of Kazakhstan [4] and other fundamental normative documents and by-laws.

The main direction of pre-school education is the preparation of children for school, the formation of a
healthy, developed, independent personality of the child, the development of his/her abilities, the education
of hankering for learning, for systematic learning.

Pre-school education, as an integral part of the General education system of the Republic of Kazakh-
stan, plays an important role, as it identifies the natural qualities and characteristics of the child, provides the
conditions for their development, a large-scale program of readiness of the child for school. At the present
stage in the world readiness for school is understood as a set of two components: readiness to learn and read-
iness for school. Preschool education is the Foundation of the entire educational system, since it is here that
the foundations of the individual, determining the nature of the future development of the child, are laid [5].

The purpose of preschool education is to create conditions for the maximum development of the indi-
vidual age potential of the child, it is necessary to create conditions for the development of functionally lit-
erate person - a person who is able to solve any life problems, using acquired throughout life knowledge,
skills and remaining a person at the same time. A child should have the right to become a subject of his/her
own life, to see his/her potential, to believe in his/her own strength, to learn how to be successful in activity.
This will greatly facilitate the child's transition from kindergarten to school, maintain and develop an interest
in education at school.

To achieve these goals, scientists have developed various methods of training. Methods of teaching -
a General didactic category, which gives an idea of the teacher’s interaction system with students and pro-

Cepus «lMeparoruka». Ne 2(90)/2018 27



A.K. Tusupova, T.Y. Shelestova, I.A. Fedoseeva

vides learning content, which, in turn, meets the goals of education (P.I Pidkasistyi [6], 1. Lerner [7],
L.M Fridman [8], M.G. Garunov [9]).

Currently there are various classifications of training methods, in which the authors under their distribu-
tion on groups and subgroups use different signs:

1) E.Ya. Golant classifies teaching methods at the transmission source and character of information
perception: verbal (story, conversation, lecture and so forth); descriptive (display, demonstration and so
forth); practical (laboratory works, compositions, etc.) methods [10];

2) Yu.K. Babansky developed a classification of teaching methods on the main components of the
teacher: a) methods of organization and implementation of educational activities (verbal, visual, practical,
reproductive and problem, inductive and deductive, independent work and work under the guidance of the
teacher); b) methods of stimulation and motivation of the teaching (methods of interest formation — educa-
tional games, analysis of life situations, creating situations of success; methods of duty and responsibility
formation in the teaching — explanation of social and personal importance of the teaching, presentation of
pedagogical requirements); ¢) methods of control and self-control (oral and written control, laboratory and
practical work, machine and machine-free programmed control, frontal and differentiated, current and fi-
nal) [11];

3) M.I. Makhmutov on the basis of the combination of external and internal in the activities of the
teacher and the student distinguishes methods of problem-developing training: monological, demonstrative,
dialogue, heuristic, research, algorithmic and programmed [12];

4) 1.Ya. Lerner [7; 125] and M.N. Skatkin [13] divide methods of training on character of mutual activi-
ty of the teacher and student depending on level of inclusion of the last in productive creative activity. From
this point of view, scientists distinguish the following methods:

— explanatory-illustrative or informational-receptive method, the essence of which is to inform students
of the finished information by different means;

— reproductive method, the main purpose of which is to form the students ' skills and abilities to use and
apply the knowledge in a manner similar to the model;

— problem-solving method, aimed at revealing in the study of educational material, various problems
and show their solutions;

— partial searching (heuristic) method to ensure the gradual preparation of students for independent
formulation and solution of problems;

— research method used for the organization of creative search activity of students to solve new prob-
lems for them.

We grouped the methods of training on the main following directions of pedagogical activity in the
learning process:

— the primary acquisition of knowledge;

— the consolidation and improvement of knowledge, development of abilities and skills;

— methods of control and evaluation of knowledge.

In addition, we believe it is necessary to shift the emphasis towards wider use of the so-called innova-
tive teaching methods in the educational process, which in pedagogical science and practice are called active
teaching methods. Let us dwell on their character is tics in more detail.

Active teaching methods contribute to greater activity of students in the learning process, characterized
by a high degree of their involvement in the process of learning and acquiring skills, forced activation of
thinking and activity of the student, the creative nature of the activities, the obligation of direct interaction of
students with each other, as well as with the teacher, collective forcing efforts, intensification of the learning
process. G.P. Shchedrovitsky points out that these methods allow «students in a shorter time and with less
effort to acquire the necessary knowledge and skills» due to the conscious «formation of their necessary ac-
tivities» [14].

Readiness for school is not only a child's condition, but also the conditions of school, family and envi-
ronment. Standards for older children are needed to better understand and define these conditions. Design of
pedagogical process is carried out by game, labor, productively creative, speech, improving and educational
activity.

In preschool age psychological readiness of the child for school is formed. A big place in this is given
to games. They bring up purposefulness, perseverance, the ability to finish the job started in children - all
that is so necessary in the future.

Currently there are various classifications methods training, in which the authors under their distribu-
tion on groups and subgroups use different signs of.
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Yu.K. Babansky developed a classification of teaching methods by the main components of the teacher:

a) methods of the organization and implementation of educational activity (verbal, visual, practical, re-
productive and problem, inductive and deductive, independent work and work under the guidance of the
teacher);

b) methods of learning stimulation and motivation (methods of formation of interest - cognitive games,
the analysis of vital situations, creation of situations of success, etc.).

The most effective for the development of practical knowledge and skills is a group of active teaching
methods.

Active teaching methods contribute to greater activity of children in the educational process, are charac-
terized by a high degree of their involvement in the process of learning and acquiring skills, forced activation
of thinking and activity of the student, the creative nature of employment, the obligation of direct interaction
of children with each other, as well as with the teacher, collective forcing efforts, intensification of the learn-
ing process.

We list the most common active learning methods:

— business game — simulation of decision-making in various industrial situations, aimed at developing
recipes for effective educational and professional activities;

— thematic exercises — in a certain way organized activity of students, aimed at the development of new
skills;

—role - playing game — a game of educational purpose in which the student takes on any role and acts
accordingly to this role for the purpose of mastering new knowledge, development of certain skills in the
field of communications.

The search for new forms and methods of training in our time is a phenomenon not only natural, but al-
so necessary. In the context of humanization of education, the existing theory and technology of mass educa-
tion should be aimed at the formation of a strong personality, able to live and work in a constantly changing
world, capable of boldly develop their own strategy of behavior, to exercise moral choice and bear responsi-
bility for it, that means the self-developing and self-fulfilling personality.

A special place is occupied by the forms of classes that ensure the active participation of each child in
the educational process, increase the authority of knowledge and individual responsibility for the results of
educational work. These tasks can be successfully solved through the technology of game forms of training.

With the help of the game you can instill in children the desire to replenish the missing knowledge, im-
prove the skills necessary to increase creative activity.

Game situation helps to relieve fatigue, enhances involuntary memorization. The game reveals brighter
and more fully the abilities of children, their individuality. For shy guys, the game becomes sometimes the
only opportunity to prove himself/herself.

However, children should not be taught that new games are waiting for them in every lesson. The game
is not an end in itself, it should not be held just for fun.

Games contribute to the activation of mental activity of children, arouse keen interest in the subject and
help to assimilate the material. With the help of the game you can instill in children the desire to replenish
the missing knowledge, improve the skills necessary to increase creative activity.

Technology of game forms of training were studied by V.P. Bespalko, A.K. Kolechenko, G.K. Selevko,
P L. Pidkasistyi et al. [15-18].

V.P. Bespalko believes that the game develops internal speech and logic. After all, a child often has to
choose and perform one of the many possible operations, in his opinion, the most appropriate. Promoting the
intellectual development of the student, learning games encourage to think of the most economical, to tame
the emotions, and instantly react to the actions of the rival and the partner [14].

D. Elkonin, a classic theorist in the field of game psychology, defined it as an activity in which behavior
management is developed and improved. In this regard, he drew attention to the role of the game in the de-
velopment of motivation, mental actions, overcoming «cognitive egocentrismy, etc. [19].

The game continues to attract the attention of scientists, both in theoretical and applied fields. Contem-
porary cultural historians, psychologists, sociologists, anthropologists, educators are studying its perspective.

For example, in the Dictionary of the Russian language, «the game - one way or another, how to have
fun, as a set of objects for the game» [20].

In the Pedagogical encyclopedia it is defined as «the kind of activity of children consisting in reproduc-
tion of actions of adults and the relations between them and directed on orientation and cognition of subject
and social reality» [18; 25].
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In the Pedagogical dictionary, the word «game» is absent (there are only «children's games»), and in
Psychological dictionary it is termed: «Game is a form of activity in conditional situations, aimed at recreat-
ing and assimilating social experience fixed in socially fixed ways of implementing subject actionsy»
[20; 328].

The use of the game for educational purposes is specified by complexity and inconsistency of the nature
of gaming activity and, first of all, focusing on the end result.

The purpose of pedagogical technologies in general, and the technology of the game in particular, is the
practical implementation of the pedagogical theory and obtaining in the pedagogical process of pre-planned
results. First of all, the development of creative abilities of each child, the formation of their own activity and
everything that directly meets the interests of the individual and society. In this regard, the theory of the
game acts as a part of the scientific substantiation of the pedagogical process.

The technology of learning games is aimed at teaching the student to understand the motives of his study,
of his behavior in the game and in life, i.e., forming the purpose of public interest independent activities.

Game forms of training allow you to use all levels of learning: from reproducing activity through trans-
forming to the main goal - creative-search activity.

There are six well-known organizational forms of game activities: individual, single, pair, group, collec-
tive and massive form of the game.

Individual forms of games include the game of one person with himself in dreams and reality, as well as
with various objects and signs.

A single form is the activity of one player in the system of simulation models with direct and feedback
from the results of achieving their desired goal.

Pair form - a game of one person with another person, usually in a competition and rivalry.

Group form is a game of three or more opponents pursuing the same goal in the competition environ-
ment.

The collective form is a group game in which the competition between individual players is replaced by
teams of rivals.

The massive form of the game is a replicated single-player game with direct and feedback from a com-
mon goal pursued simultaneously by millions of people [21].

Pidkasistyj P. I. allocates a number of concepts of learning games:

1. The target reference point in training is development and formation of creative individuality of the
person. And the most initial link — awareness of the uniqueness of their intelligence, of himself.

2. The reorientation of consciousness of the pupil from the unallocated public on personal social im-
portant development.

3. Freedom of choice, freedom of participation, equal opportunities for development and self-
development.

4. Priority organization of the educational process and its content for the General development of stu-
dents, the identification and «nurturing» of open talents, the formation of entrepreneurial activity [18; 35].

Based on these conceptual provisions, it is possible to determine the purpose of the application of the
technology of game forms of education - the development of sustainable cognitive interest in children
through a variety of game forms of education.

At the moment, the introduction of computer technology in the structure of the lesson becomes an inte-
gral part of the study of many school subjects, which contributes to the improvement of teaching methods,
the development of intersubject communications, the formation of a holistic natural science picture of the
world in students, improving the quality of students ' knowledge in General by strengthening the individual-
ized approach.

Computer games are not a substitute for regular play, but complementary, enriching the pedagogical
process of new opportunities. Therefore, computer games must meet the following requirements:

— all computer programs should have a positive moral orientation, they should not be aggressive, cruel,
violent; of particular interest are programs with elements of novelty, surprise, originality;

— it is strictly forbidden to use in working with students «commercial» computer games with aggressive,
«hard» content in order to train the responsiveness, with the intense pace of deployment of events on the
screen;

— it is recommended to use computer, game, educational and training programs adequate to the mental
and psycho-physiological capabilities of the student.
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Computer games are not isolated from the pedagogical process. They are offered in combination with
traditional forms of learning, not replacing the usual course of lessons, and complementing them, entering
their structure, enriching the educational process with new opportunities. Games should be preceded by edu-
cational and training tasks that create the basis for the introduction of students to computer games.

Computer training programs can be combined into groups, based on different criteria: age, subject mat-
ter, the level of complexity of the game task, the complexity of management, tasks of development of mental
abilities and other characteristics. The computer programs for children are grouped into the following large
classrooms:

— developing games (computer programs of «open» type, designed for the formation and development
of children's general mental abilities, goal-setting, the ability to mentally correlate their actions to control the
game with the images created in a computer game, for the development of imagination, emotional and moral
development);

— educational games (game programs of didactic («closed») type, in which the game form proposed to
solve one or more didactic problems);

— games-experiments (the purpose and rules of the game are not clearly defined-hidden in the plot of the
game or a way to control it; to succeed in solving the game tasks the student must come to an awareness of
the purpose and method of action by search actions);

— fun games;

— computer diagnostic games.

Thus, game forms of learning create the conditions for the formation and consolidation of knowledge,
skills and abilities of children; create conditions for development of abilities to think independently, to navi-
gate in the new situation, finding their approaches to solving problems, and also have a great impact in the
future for faster adaptation of children at school.
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A.K. Tycynosna, T.}O. lllenectoBa, N1.A. denoceena

MekTenke JAeHiHri skacTarbl 0ajaJapabl OKbITYAbIH OMbIH HbICAHBI
MeKTelKe JaibIHABIKTBIH Heri3ri daicTepinin 0ipi perinae

Makanana MekTenke Aeifinri 0i1iM 6epy OKBITYIBIH axbIpamac OeJiri peTiHzme KapacThIpsuinsl. Kasakcran
PecryOnnkachIHBIH MeKTeNKe AeliHri 6iniM OepyiH HOPMAaTHBTIK-KYKBIKTHIK 0a3achlHa TEOPHSUIBIK Taliaay
xypriziaren. JKac aieyeTiH jeKke auibiln KOPCeTy apKbUIbl OaaHbIH KaJbINTACTy 9IiCTepi MEH OChI MaKcaTka
JKETYAIH CypakTapbl OepinreH. Mekrenke OediHri MekeMmeseplae KOJNAAaHBUIATBIH OKBITYIBIH OesceHi
axicrepi OenrijieHreH. ABTOpap OKBITYIBIH €H KeH TapajfaH oIiCTepiH JKoHE OMbIH HhICAHIAPBIH 3ePTTEreH.
Binim Gepynin oibIH HbICAaHAAPHI OanaxapIblH OUTIMIH, TaFABUIAPBIH XKOHE JaFAbUIapIH KAJBIITACTEIPY MEH
TONTACTHIPY YIIIH JXKaFxail xoHe Jepbec oiilay JAaFAblIapblH JaMBITYFa, XKaHa kKaraaiira OedlimMaenyre xoHe
npo6JeManap/ipl LICIyre 63 Ko3KapacTapblH aHbIKTayFa OOJNAThIHbI TYPabl KOPBITHIH/IBI KACAJFaH.

Kinm ce30ep: MekTelKe ACUiHTI TOpOUe, TAMBIHIBIK, OWBIH HBICAHBI, OKBITY diCTepi, IeIaroruKajbIK YIepic,
TYJIFaHBI KaJIBINTACTHIPY, OMBIH HBICAHAAPBIHBIH TEXHOJIOTHSICHL.

A.K. Tycynosa, T.}O. lllenectoBa, N1.A. denoceena

Hrposas popma 00yueHnns aereil J0IKOJILHOI0 BO3PACTA KAK OJMH
U3 OCHOBHBIX METO/I0B NMOATO0TOBKH K LIKO0JIe

B Hacrosieif craTbe aBTOPaMU PacCMaTPHBACTCS AOLIKOIBHOE 00pa3oBaHMe KaK HEOThEMIIEMasi 4acThb He-
HpepBIBHOTO 06yueHus. [IpoBeneH TeopeTHuecKuii aHani3 HOPMATHBHO-IIPABOBOM 6a3bl JOMIKOILHOIO 00pa-
3oBanms Pecry6imku Kaszaxcran. IlocraBnena nens u cOpMyaHpOBaHbl METOIbI JOCTIKCHUS ITON LEIH
IPH MHIWBHAAYAIEHOM PACKPHITHH BO3PACTHOrO MOTEHIHMANA pebeHKa. BoIneneHbl akTHBHBIE METOABI 00yde-
HHSI, HCIOJIb3yeMbIC B JOUIKOJIBHOM YUYPEXKICHHH. ABTOpaMHU IEPEUHCICHBI Hanbosee pacipoCTpaHECHHbBIC
METO/IbI ¥ TEXHOJIOIHH UIPOBBIX (hopM 00ydenus. Crenanbl BEIBOBI, YTO UIPpoBbie GOpMBI 00ydeHHUs cO3/1a-
0T yCIOBHS st (OPMUPOBAHUS M 3aKPEIUICHHS 3HAHUH, YMEHHUII U HABBIKOB Yy JICTCH; CIOCOOCTBYIOT pa3Bu-
THIO YMCHHUH CaMOCTOSITENIbHO MBICIUTh, OPHCHTHPOBAThCS B HOBOIl CHTYallMH, HaXOJWTh CBOU MOAXOIBI K
pEeLIeHHIO IPOOIeM.

Kniouesvie cnosa: noukonsHoe 00pa3oBaHue, NOArOTOBKA, UIPOBasi (popMa, METO/IBI IIOATOTOBKH, NEJarort-
4eckuii npouecc, HOpMUPOBAHUE IMYHOCTH, TEXHOJIOTHS HIPOBBIX GOPM.
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Development of foreign professional communicative competence
of students of the specialty «International Law»

In the present work, the problem of formation of Foreign Language Professional Communicative skills of
students of the specialty «International Law» is highlighted. Essential characteristics of such concepts as
communicative, foreign communicative, professional and foreign language professional communicative com-
petence are reviewed. The article analyzes the scientific and theoretical literary sources on the research prob-
lem, on the basis of which the author's definition of the notion of «foreign language professional communica-
tive competence» is given, its structural components are identified; The features of its formation using CLIL
technology are disclosed. The authors defined the basic principles, specific features, advantages of the use of
content and language integrated learning (CLIL) in the development of foreign language professional com-
municative skills of future international lawyers. Along with the advantages of using CLIL technology, the
difficulties of implementing this technology in teaching students of non-linguistic specialties are noted. With-
in the framework of the problem, emphasizing the complexity of training a highly qualified specialist in the
field of international law, the authors conclude that for the formation of a foreign language professional
communicative competence, it is necessary to balance such components as the level of professional
knowledge and a sufficient level of proficiency in a foreign language.

Keywords: communicative competence, foreign language professional communicative competence, CLIL-
technology, content and language integrated learning, international lawyers, professional activity, highly
qualified specialist.

Due to globalization processes the amount of international relations between countries of world com-
munity has grown dramatically. Successful international interaction among countries depends largely on
competent work and proficiency of specialists in different spheres. In this context, foreign language profi-
ciency becomes an essential part of training of competitive specialists for work in national and world labor
markets.

Foreign language fluency and accuracy of specialists in various fields of economics is of great signifi-
cance for establishing not only personal, scientific and cultural contacts with foreign partners, but also as an
instrument for providing professional relations for an effective exchange in future practical work and experi-
ence is noted in the Concept of the Development of Foreign Language Education in the Republic of Kazakh-
stan [1].

The progressive development of cultural, socio-economic, scientific and political relations between
countries is largely determined by the competence of specialists in international relations, whose professional
skills are the criteria of their successful work in the international arena.

An important role in the formation of a competent, competitive specialist with developed professional
knowledge and skills play his communicative abilities in the field of intercultural and interpersonal commu-
nication.

In this regard, we would like to consider the concept of communicative competence.

N. Chomsky considered competence as an ability necessary for communication in his native language
and defined it as «linguistic competence» [2]. Chomsky believed that a competent, fluently speaking person
should form or understand an unlimited number of proposals for models, and also have a judgment about the
utterance. [3; 119].

The term «communicative competence» is widely explored in the researches of Russian and foreign au-
thors. Opinions about its structure are different, there are many interpretations of its definition.

The concept of communicative competence was the result of an attempt to differnciate two notions-
cognitive (academic) and basic interpersonal communicative skills of a person [4; 98].

Based on the specifications of the Council of Europe, Jan Van Eck singles out the following compo-
nents of communicative competence:

— linguistic (knowledge of vocabulary, grammatical rules);

— sociolinguistic (the ability to use and interpret language forms in accordance with the context);
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— discourse competence (the ability to understand and logically construct separate utterances for the
purposes of semantic communication);

— socio-cultural (knowledge of the socio-cultural context);

— strategic (ability to use verbal and non-verbal strategies to compensate knowledge gaps);

— social competence (desire and willingness to interact with others, ability to manage the situation) [5].

Foreign scholars M.Canale and M. Swain believe that the term «communicative competence» refers to
knowledge and to the «skill of real communication», and distinguishes the following subcomputencies in the
structure of communicative competence:

— grammatical;

— sociolinguistic;

— discourse competence;

— strategic competence [6].

One of the scientists who made a significant contribution to the development of the notion of communi-
cative competence is S. Savignon, who considered communicative competence to be a dynamic concept and
who presented a model of communicative competence in the form of an inverted pyramid, the edges of
which are grammatical, discourse, strategic and sociocultural competences [7].

LLA. Zimnyaya defines communicative competence as a person's ability adequately address the most di-
verse situations of communication and organize his speech activity in its productive and receptive forms ap-
propriate to each specific situation and language means and techniques [8; 28].

The analysis of the models of communicative competence available in linguistics and linguodidactics
shows that researchers treat differently to its structural components.

Despite the diversity of views on the structural components of this phenomenon, scientists agree that
the main components of communicative competence are:

1) knowledge of the system of the language studied and the ability to apply it in communication (lin-
guistic competence);

2) the ability to understand and generate foreign language utterances (different types of discourses),
formed on the basis of linguistic knowledge and language skills, combine them within one act of communi-
cation in accordance with a specific communicative situation, a speech task and communicative intention
(discourse competence);

3) knowledge of the sociocultural specifics of the country of the studied language, as well as possessing
skills and abilities that allow to perform verbal and non-verbal communication with native speakers of the
language in accordance with this specificity and norms regulating verbal interaction in the corresponding
linguistic and cultural community (socio-cultural competence);

4) ability to use one's own verbal foreign language experience to compensate gaps in knowledge of the
language (strategic competence) [4; 101].

The sphere of professional activity of the future international lawyer is the legal support of national se-
curity and the problems of the legal regulation of the activities of the Republic of Kazakhstan, the develop-
ment of science-based practical recommendations on foreign economic and foreign policy activities of vari-
ous bodies of state power and administration and other organizations of the Republic of Kazakhstan and the
legal settlement of the problems of the development of world politics. Obviously, taking into account the
main field of activity of the future lawyer in the field of international law, along with the knowledge of the
norms of substantive law, knowledge of a foreign language is very important, since the activity itself is asso-
ciated with close interaction with representatives of other cultures and big amount of document circulation in
foreign language.

Out of the eight key competencies allocated by the European Commission for Education, communica-
tion in a foreign language is second only to communication in the native language. Taking into account the
professional activity of a lawyer involves interaction with other people, i.e. interpersonal communication;
and if we take into account the specific nature of the work of a lawyer in the field of international law, due to
the professional need, who is in close contact with representatives of other cultures; then the formation of
foreign language professional communicative competence for such specialists is, in our opinion, one of the
most important components of the professional communicative competence of an international lawyer.

Thus, one of the indicators of proficiency of the future specialist in international affairs is a high level
of foreign language professional communicative competence, the formation of which is an important part of
the pedagogical process in the conditions of the university.
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What does the concept of foreign language professional communicative competence mean?

The interpretation of the concept of foreign language professional communicative competence is am-
biguous due to the versatility and complexity of the term. In the structure of foreign language professional
communicative competence, two components can be distinguished: foreign language communicative compe-
tence (knowledge and fluency in a foreign language) and professional competence (competence in a chosen
profession).

Researcher N.V. Lavrova correlates the concepts of communicative and professional competence. Thus,
in the structure of the component composition of communicative competence, she identifies the subject mat-
ter competence, which she regards as the ability to orientate in a meaningful communication plan, based on
knowledge of a certain sphere of activity in a given linguistic society [9; 110]. The researcher believes that
the basis of the subject matter competence is the person's terminology knowledge , which assumes both the
subject knowledge and understanding the essence of the mechanism of professional activity. Only in view of
the subject competence are defined «spheres, themes, situations of communication, communicative inten-
tions in speech actions» [10; 13] The social order of a modern society to teach and learn a foreign language
not only as a means of communication, but also as a way to form a competent specialist who is ready for in-
tercultural professional communication, caused the need of development of a professional component of the
foreign language communicative competence of future specialists.

In the context of the investigated problem, a certain interest is evoked by the approach of
T.N. Astafurova, who considers professional oriented communicative competence and which she treats as
«the ability to interact effectively in professionally significant situations by means of the language studied,
taking into account the linguistic, psychosocial, behavioral, cultural characteristics of a foreign society which
presupposes «the ability to use vocabulary of business and professional spheres, i.e. adequately cover the
communicative intentions of foreign partners, as well as the skills of using the norms of speech etiquette,
social, real behavior in formal and informal situations of business communication, in which the knowledge
of the situational and sociocultural contexts of an other culture is actualized» [11; 17].

O. Iskandarov considers professional communicative competence as a complex of personality proper-
ties, the commitment of which creates the best conditions for motivating the educational and cognitive pro-
cess, as it provides psychologically full interaction in the process of professional communication in a foreign
language [12; 53].

Analysis of scientific and methodological literature shows that the foreign language professional com-
municative competence was interpreted as: the ability of a specialist to carry out an effective communication
in the professional and business spheres in all kinds of foreign language speech activity [13; 48]; the readi-
ness and ability of a specialist who did not study a foreign language at the language department to the use
foreign languages' linguistic, cultural, scientific and subject knowledge to carry out an intercultural commu-
nication act in professional context to carry out real life intercultural communication by means of a foreign
language [14; 7, 8]; the ability of a future law graduate to interact as a linguistic personality in a profession-
al-oriented communicative situation with specialists of other countries; readiness to carry out intercultural
professional dialogue in a multicultural space in conditions of international mobility and integration [15; 35];
an integrated professional and personal language students' resource, ensuring the implementation of their
communication in a specific speech situation and also enabling to regulate communicative behavior in the
professional sphere of communication [16; 8].

On the basis of analysis of the concepts of communicative competence, professional competence, for-
eign language professional communicative competence, we define foreign language professional communi-
cative competence of an international lawyer as the ability and willingness of a specialist in the field of in-
ternational law to communicate in a foreign language in the framework of the practical application of the
knowledge, habits and skills acquired in the training process for the successful conduct of professional ac-
tivities in the field of international law.

There is no consensus among researchers on the problem of the component structure of foreign lan-
guage professional communicative competence. So, A.S. Andrienko singles out linguistic, discourse, educa-
tional, strategic, sociocultural, social, linguistic, socio-information, socio-political, personal competencies
[17; 16].

V.N. Zykova includes 4 components in the structure of foreign language professional communicative
competence: linguistic, pragmatic, subject matter and strategic competencies. She treats linguistic compe-
tence, as the knowledge of lexical, grammatical, phonetic and graphic skills on the level of the English lan-
guage standard and the ability to use linguistic phenomena in the process of perception and generation of
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foreign language speech in written and oral form. Pragmatic competence is understood as the ability to con-
struct and understand a statement in accordance with communicative tasks and situations of professional
communication. Subject-matter competence means the ability to perceive and produce statements adequate
in terms of content standards adopted in various areas of professional communication. Strategic competence
implies the ability to determine the purpose of professional communication, evaluate its results and plan its
tactics [13; 49].

V.V. Tarasenko divides competencies into three large blocks: basic competences, academic competenc-
es and professional ones. From the point of view of the researcher, the basic competences (personal and edu-
cational) are the base of foreign language professional competence. Competencies of the educational block
are formed further: socio-political, sociocultural, social-information and social. These competencies are a
transitional link to the block of professional competences: strategic, linguistic, linguistic, discourse, the for-
mation of which means the completion of the university training of a specialist [18; 10, 11].

The structure of foreign language professional communicative competence by V.A. Aitov includes the
following components: 1) Competences of the first group (linguistic and speech) he defines as the knowledge
and mastery of oral and written foreign-language communication; 2) The second group of competencies: the
competences of the sociolinguistic level are represented by socio-cultural competence and linguocultural
competence, which is regarded as «the ability to communicate effectively in a foreign language on the basis
of authentic texts that reflect social and cultural concepts of a different social community, including back-
ground knowledge, equivalent vocabulary, rules of etiquette adopted in the country of the studied language,
as well as samples of literature, song and poetic creativity» [14; 18]; 3) The third group, the group of compe-
tences of a pragmatic level includes the subject matter, informational and self-educational competence.

Despite the ambiguous views of researchers in determining the components of foreign language profes-
sional communicative competence, we believe that the most significant components for the successful pro-
fessional work of future international lawyers are:

— Language competence, presupposing knowledge of lexical units and grammatical rules that convert
lexical units into meaningful utterance, and the ability to apply these rules in the process of expressing and
perceiving judgments in oral and written forms;

— Speech competence - knowledge of the rules of speech behavior, the choice of language forms and
means and their use, according to the goals, communicative situations and the social status of participants in
the process of socio-cultural and professional communication;

— Discourse competence, allowing to establish the contextual meaning of a coherent text and logically
construct statements in the process of communication;

— Sociocultural competence is characterized as the ability of communicators to adequately perceive,
understand and evaluate cultural and scienctific achievements of other people in the process of intercultural,
professionally oriented communication;

— Linguistic professional (subject matter, special) competence - the ability to perceive and generate
texts in a specific professional sphere, language cliche for specific purposes, the ability to use in a proper
way scientific and professional vocabulary, analyze, critically conceptualize and present texts of profession-
al- oriented character;

— Socio-political competence - the ability to navigate in a linguistic multicultural space, taking into ac-
count the norms of civil law behavior of a country of a studied language;

— Intercultural competence - the ability to interact with the representatives of another culture, taking in-
to consideration national values, norms and perceptions; to create a positive attitude for communication;
choose communicatively purposeful ways of verbal and non-verbal behavior [15; 35].

The issues of effective learning of English for specific purposes in the context of the development of
foreign language professional communicative competence of future specialists were the subject of research
of many scientists. One of the innovative approaches in the formation and development of the studied com-
petence of future international lawyers in the undergraduate program is CLIL technology (content and lan-
guage integrated learning), which is based on the policy of the European Union, which promotes bilingual
education as a way of convergence of European countries. CLIL technology is widely used in Europe within
the framework of the language policy on education [19]. The term was introduced into scientific practice by
David Marsh (University of Jyviskyl4, Finland) in 1994. Many countries successfully use CLIL technology
in practice.
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The cognitive theory of J.Cummins bilingualism is the theoretical basis for an integrated study of a for-
eign language and subject content. It explains the interdependence between the cognitive ability and the de-
gree of individual bilingualism. J.Cummins concludes that the level of competence of the second language
depends on the degree of competence of the first language [20].

According to the theory of bilingual education, a model to be used in the given context is the model in
which the main stage of instruction in an educational institution takes place in the native language and the
integration of the second language occurs when the person's mental and linguistic skills have reached a suffi-
cient level of development. As a result, there is a kind of transfer of cognitive structures from the first to the
second language [21; 78].

The idea of a language-based integrated approach is also based on S. Krashens' theory of language as-
similation and based on the fact that a specially methodologically coordinated teaching of a subject discipline
and a foreign language (and in a foreign language) contributes not only to the successful assimilation of both
subjects, but also to a large extent develops the cognitive skills of students by establishing a variety of neural
connections in the brain [22; 110-118].

Numerous studies in the field of the effectiveness of the application of bilingual training programs have
shown that proper implementation of such programs in the learning process is an effective way of simultane-
ous learning a foreign language (also in foreign language) and academic disciplines.

Foreign methodologists D. Coyle, D. Marsh, F. Hood [23] single out the principles of CLIL technology
which are closely related to the tasks of development a foreign language professional communicative compe-
tence and contribute to the creation of a natural learning environment. They are:

— Authenticity of materials used in CLIL techology (reproduction of real life situations in international
law, such as the situation of legal advice, or in the situation of signing international agreements).

— Teaching is concentrated in several directions: the development of cognitive skills through the analy-
sis of the subject content; development of discussion and collaborative skills among students and also im-
provement of critical thinking skills.

— Students are actively involved in the educational process and involve other students in the project
evaluating each other.

— A safe learning environment is provided by creating a friendly atmosphere and equal conditions for
all students,

— Scaffolded instruction. Based on the concept of «zone of proximal development» by L.S. Vygotsky,
the idea of J. Bruner, who believed that when children start to learn new concepts, they need help from
teachers and other adults in the form of active support. He compared adult instruction to scaffolding that
supports the construction of a building. As building is being finished, scaffolding is gradually dismantled, so
is the adult/teacher instruction is gradually desmantled with the acquisition of learning autonomy. Scaffolded
instruction is realized in CLIL technology as a basis of methodological help of a teacher [24].

Since CLIL technology does not impose admission requirements on students' language skills, CLIL
programs do not have age limits, which make them adaptable to different learning contexts. It is important to
note that CLIL technology presupposses that language is a goal and a means of forming subject matter and
foreign language competences among learners.

Having considered the principles and peculiarities of CLIL technology, we believe that this approach
has a number of advantages in training students professional foreign language and is more acceptable for the
formation of a foreign language professional communicative competence of students specializing in Interna-
tional Law. In the framework of the development of foreign language professional communicative skills,
students of the specialty «International Lawy first study the discipline «Foreign Language» and basic profes-
sional disciplines, and only then they study the disciplines «Professional-Oriented Foreign Language» and
profile disciplines.

Advantages of CLIL technology are:

oCLIL technology combines the subject area and the language. To improve foreign language profes-
sional communicative skills, a student should know both a foreign language and professional terminology.
Foreign language professional communicative competence in the framework of baccalaureate is formed
within the studied disciplines «Foreign Language», «Professional-Oriented foreign Language». However not
all higher educational institutions follow this sequence and the study of a foreign language often remains iso-
lated from other disciplines, including non-language disciplines, which is resulted in low efficiency of stu-
dents' education.
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oCLIL technology increases student motivation. Content and language integrated learning presupposes
the use of materials students are interested in as their subject area and so the student motivation is increased.

oCLIL technology creates natural authentic language environment. The use of various authentic materi-
als i.e. written, audio and video materials, allows students to immerse themselves in a professional language
environment and situations that are closest to real situations arising in the professional sphere.

oCLIL technology improves and develops cognitive abilities of students. Models of bilingual education
where foreign language acts as an instrument of obtaining special knowledge and self-education, intercultur-
al communication and polycultural upbringing lead to development and enhancement of man's cognitive
abilities.

oCLIL technology saves training time. The idea of using the principle of content and language integrat-
ed learning stemmed from increased requirements for a foreign language knowledge level with limited train-
ing time. Teachers worldwide face this problem.

oCLIL technology represents a broad cultural context, improves the awareness of learners about one's
own and other cultures, fosters tolerance towards other cultures.

oCLIL technology develops students' communicative skills.

oCLIL technology reduces stress level in learning process because this technology primary focuses
more on smoothness and fluency of the speech than its grammatical or lexical accuracy. Nevertheless, there
are a number of factors that need to be taken into account when using CLIL technology in teaching and
learning process:

1. The use of this educational technology is time consuming for a teacher. Teachers are not always
willing to support such innovations because it leads to increased preparation time.

2. A small number of programs and workshops for training specialists in the field of CLIL.

3. A small number of hours provided for the training of a competent specialist who has a good com-
mand of a professional foreign language does not always lead to a productive result.

4. Insufficient level of students foreign language knowledge can reduce the quality of learning
the subject.

As a result of our study, we conclude that training of a highly qualified specialist in the field of interna-
tional law is a complex process in which it is important to follow a balance of the components, such as level
of knowledge in their professional field, as well as the level of foreign language proficiency. The develop-
ment of foreign language professional communicative competence is undoubtedly an important part of train-
ing competitive specialists in the international labor market, for which the use of CLIL technology plays an
important role as an innovative approach to teaching professional foreign language. Despite the difficulties
of introducing the CLIL technology into the learning process, it meets modern requirements in the training
professionals with a high level of foreign language proficiency and along with other pedagogical technolo-
gies, can contribute much to the development of a foreign language professional communicative competence
of future lawyers in the field of international law.
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V.. Komxkacaposa, H. Cranuy, A.C. Mycrapuna

«XaJabIKapaJbIK KYKbIK» MAMAH/AbIFbI CTYACHTTEPIHIH HIeTeiK
KJCi0M KOMMYHMKATHBTIK KY3bIPETTJIITiH JaMBbITY

Makanaga IIeTeNAIK KOCiOM KapbIM-KaThIHAC —Jar[bUlapblH  «XajblKapajblK KYKbIK» MaMaH/BIFbI
CTYICHTTEPIH/IC KAIBIITACTBIPY MIcelieci KapacThIpbuiFaH. KOMMYHHKATHBTIK, MICTENIIK KOMMYHHKATHBTIK,
KociOH ’KoHE MeTeNNiK KOCi0M KOMMYHHKATUBTIK KY3BIPETTUIIK CHSKTHI YFBIMAAPIBIH HETi3r1 CHITaTTaMaiapsl
3epTTeNi. ABTOpIAp «CHIPTKbI KOCiOM KOMMYHHMKATHBTI KY3BIPETTUIIK» TY)KbIPHIMAAMACBIHBIH aBTOPJIBIK
YFBIMBIH O€preH, OHbIH KYPbUIBIMIBIK KOMIIOHEHTTEPIH aHBIKTaFaH, FhUIBIMH-TCOPUSIIBIK o1e0u Ke3lepai
3epTTey MaceneciHe Taimay kyprisred; CLIL texHonmorusickl OOMbIHIIA OHBIH KAJIBIITACY EpEKLICTiKTepi
ambutrad. Herisri KaFumanapbl, XaJblKapaiblK 3aHrepiiepAiH Oonamak mieT Tl KaCiOM KOMMYHHMKATHBTIK
KalOijgeTTepiH JaMbITy OOBEKTUT-TiNmiK KipiktipinreH okpiTy (CLIL) malimanmana OTBIpBIN, HAKTHI
apTHIKIIBUIBIKTAphl  aHBIKTaNAbl. CLIL TEXHONOTHSACHIH KOJIIaHy apTBIKIIBUIBIKTAPBIMEH KaTtap, Oy
TEXHOJIOTHSHBI TUIIK €MeC MaMaHIBIKTapJIblH CTYICHTTEpiHE OKBITY[a KHBIHIBIKTAp OGaiKaigpl. 3eprrey
Oeiiri periHme npobieMa, XaabIKapalblK KYKBIK cajlachlHIa J>KOFaphl OUIKTI MaMaHAapbl Jaspiay
KYPJCNUIriH aTaln, aBTopjiap KociOM IIeT Tili KaJbINTacThIpy KOMMYHHKATHBTIK KY3BIPETTLIIK OCBHIHAAif
KociOu OimiM JeHreili MeH TUTIH MEHrepy JASHIeWiH JKeTKUNIKTI JIeHredi peTiHae KOMIIOHEHTTEPiH caKTayra
Ka)KeT JIereH KOPBIThIH/IbIFA KeIJIi.
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Kinm ce30ep: KOMMYHHKATUBTI KY3BIPETTUIIK, LIETEIIIK KoCiOM KOMMYHHKATHBTIK Ky3biperTimik, CLIL
TEXHOJIOTHSICHI, IOHIK-TIIIK HHTErPALMAIIAHFaH OKbITY, XaJIBIKAPAJIBIK 3aHrepiep, Kacion KbI3MeT, 6acekere
KabinerTi MaMaH.

V.. Komxkacaposa, H. Cranuy, A.C. Mycrapuna

PasBuTHe HHOA3BIYHOM NPOGecCHOHATBLHON KOMMYHUKATHBHOMI
KOMIIETEHIMHU CTYI€HTOB CIEeLHAJbHOCTH «MexRayHapoaHoe IPaBo»

B Hacrosuieii padoTe ocBewaercs npotdnema GopMHUPOBAHUS Y CTYIEHTOB CHELUAIbHOCTH «MexayHapoaHoe
TIPaBO» MHOS3BIYHBIX NPO(ECCHOHAIBHBIX KOMMYHHKATHBHBIX yMEHUH. PacCMOTpPEHBI CYITHOCTHBIE XapaKTe-
PHCTHKH TaKUX MOHATHH, KaK «KOMMYHHUKATHBHA», «MHOSI3BIYHAs KOMMYHUKATHBHAs, «IIPO(ecCHOHATbHAS
W «MHOS3bIYHAS MPO(ecCHOHAIBHAS KOMMYHHMKAaTHBHAs) KOMIIETEHIMHU. B craThe mpopenaH aHaM3 HaydHO-
TEOPETHUIECKHUX JIMTEPAaTYPHBIX MCTOYHHUKOB I10 MPOOJIeMe UCCIIEIOBAHMS, Ha OCHOBE YETro JJAHO aBTOPCKOE OIIpe-
JICTICHNE TIOHATHS «WHOS3BIYHAs NPOQecCHOHANIbHAS KOMMYHHKATHBHAS ~KOMIICTCHIWS», BBIICJICHBI
€€ CTPYKTYpHBIE KOMIIOHEHTBI; PACKPBITBI OCOOEHHOCTH €€ (DOPMHPOBAHMS C UCIONIB30BAHUEM TEXHOJIOTHU
CLIL. ABTopamu onpesieneHbl OCHOBHbIE IPUHLIUIBI, CHIEIM(HKA, MPEUMYIIECTBA UCIIONB30BAHUS IPEAMETHO-
SI3bIKOBOTO MHTerpupoBaHHOro obyuyenus (CLIL) B pa3BUTHH HHOS3BIYHBIX MPO(ECCHOHATIBHBIX KOMMYHHUKA-
TUBHBIX YMEHHMH OyIyIIMX IOpPHUCTOB-MEXIyHapoaHHKoB. Hapsany ¢ nmpeumymectBamu ucnons3oBanus CLIL-
TEXHOJIOTHH OTMEUEHBI CJIO)KHOCTH BHEJPEHHS JaHHON TEXHOJIOTHH B OOYUCHHE CTY/CHTOB HES3BIKOBBIX CIIE-
IUaIBHOCTEH. B pamkax mcciemyemoii mpooaeMbl, MOAIepKUBas CII0KHOCTh MOATOTOBKH BBICOKOKBATH(DUIIH-
POBAHHOT'O CHEIMAIIMCTA B 00JIaCTH MEXKTYHApOHOTO 1IPaBa, aBTOPBI IPUXOIAT K 3aKIFOYEHHIO, YTO I (op-
MHPOBaHMS HHOSI3BIYHON MPO(EeCCHOHATLHON KOMMYHHKaTHBHOM KOMIIETEHIIMM HEOOXOAUMO coOiroaeHne Oa-
JlaHCca TAKUX COCTABISIOMIMX, KaK YPOBEHb MPOQECCHOHANIBHBIX 3HAHWH U JOCTaTOYHBIN YPOBEHb BIAJECHHS
HUHOCTPAHHBIM SI3bIKOM.

Kniouesvie cnoga: KOMMYHHMKAaTHBHAs KOMIIETEHLHUs, MHOSA3BIYHAs MpO(ecCHOHANbHAS KOMMYHHKAaTHBHAsS
komnereHys, CLIL-TeXHONMOTHs, TpPEAMETHO-A3bIKOBOE  HMHTETPUPOBAHHOE  OOYYEHHE,  IOPUCTHI-
MEKTyHapOIHUKH, IPO(EeCCHOHAIbHAS IeATeIbHOCTh, KOHKYPEHTOCTIOCOOHBIH CIEIHAaINCT.
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Project technology as a means of forming key competencies
in the educational process

The modern system of education has its goals not only in the training of specialists with the necessary profes-
sional skills and knowledge, but also the development of the abilities for creative thinking and inculcation of
institution for continuous learning and self-education. Such rethinking of the requirements for higher and sec-
ondary education is due to the crisis of technical education in Kazakhstan in the whole world, due to increase
in the science intensity of industrial technologies. The article is devoted to one of the ways of achieving this
goal, using of the project method in the educational process. The work analyzes the goals and objectives of
the project activity, its place in the educational process and the problems of implementing project training in
higher and secondary schools. Even in foreign countries, which have many years of experience in the use of
educational technology project, there is a considerable amount of methodological problems which follows
from the literature review of the work presented.
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The modernization of education currently under way significantly affects the organization of the entire
educational process, since it is characterized by complex, contradictory tendencies, can’t be autonomous, and
is largely influenced by a number of factors that can make significant adjustments to the final outcome of the
implemented activities, which are largely due to the growing importance of the desire to gain ideological
support and to ensure the conditions for a radical reconstruction adequate to the global and national socio-
cultural needs [1]. Consequently, one of the main tasks of improving the system of school education is to
create conditions for the education of highly educated, ethical, enterprising people, capable of cooperation,
having mobility, dynamism and constructiveness, that is, formation a competitive personality with a devel-
oped sense of responsibility for the destiny of the country. The above qualities of a person are certainly re-
lated, although they are formed in different ways and methods, at different ages and certain conditions. Some
of them should be formed at school, others in the university, but only if the student is systematically included
in independent cognitive activity [2].

To ensure the implementation of these goals is the improvement of the educational process at school
based on the harmonious integration of traditional and innovative technologies, creation and development of
unified information educational environment, with wide application of active teaching methods. The active
(activity-oriented and reflective) creative side of the teaching is actualized with the innovative training or-
ganization. Innovative technologies are called active, since the instructor, instead of the informer, acts as a
guide, and the information itself is not the goal, but only a means for mastering the actions. Interactive meth-
ods of teaching are of particular urgency that promote the development of the individual in the process of
free and creative activity, which includes the purpose, motive, methods, conditions, result.

In modern pedagogy there is a rather rich arsenal of interactive approaches, among which one can sin-
gle out the technology of projects. This technology is based on the ideas of free education of the American
philosopher and teacher J. Dewey, as well as his pupil V.H. Kilpatrick, who offered to build training through
the activities of the student, considering his personal interest in precisely this direction of knowledge. At the
moment, the project method is an integrated component of the education system and aims to provide students
with the opportunity to acquire knowledge independently in the process of solving practical problems or
problems requiring the integration of knowledge from different subject areas. This pedagogical technology
assumes a set of methods (research, search, problem) for the development of reflex thinking, the essence of
which lies in the constant search, analysis, verification of the facts and, as a result, the provision of the prod-
uct for public discussion. As a rule, most often, the final result of the project activity is the participation of
students in scientific and practical conferences and competitions. Among the advantages of this technology is
the provision of an opportunity for an average child to reveal his unrealized potential at practically any stage
of educational activity at school and when studying almost any part of the academic discipline. At the same
time, a participant in such an intellectual competition acquires the skills of certain communicative skills, de-
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velops perseverance, learns self-control that much needed qualities to implement and present his research in
a contest or conference.

In accordance with the dominant method underlying the project, we distinguish between creative, ad-
venture-game, information and practice-research. In the senior classes, in our opinion, practical-research pro-
jects are more applicable. They have a well thought out structure that almost coincides with the structure of
real scientific research.

The introduction of the project method into education is not a new or revolutionary idea. However, in
the past few decades, project practice has become a generally accepted learning strategy only in countries
with a western model of education. There, the method of projects received strong support at schools, after the
scientists confirmed what the teachers had known for a long time: pupils are more actively involved in train-
ing if they have the opportunity to delve into the solution of difficult, difficult and sometimes confusing
problems, which are closely related to real life.

The project method goes further than simply to arouse students' interest. A well-organized project en-
courages students to engage in active research and thinking at a high level. The studies of the brain underline
the value of such training [3]. The ability of students to learn new knowledge increases when the area of
cognition is related to activity in solving the content problem, when students are helped to understand why,
when and how these facts and skills can be significant [4].

The project method is a learning model that involves the student in the process of solving complex
problems. This process is completed in the real material - the product of the project. Projects to support
learning opportunities can be built on different teaching materials and can be developed for students of all
ages. However, all projects share common features. Projects are based on such questions, the answers to
which can’t be obtained by simply memorizing the educational material. Projects put the student in an active
position - a person who explores, solves problems, makes decisions, studies, and documents his activities.
The project activity serves as a separate very meaningful learning objective, and should not be considered
simply an addition and addition to the «real» training course.

The research carried out during the project suggests students the forms of activity that can satisfy their
curiosity about the world around them. In the context of education, the term «research» has a more specific
meaning. Teachers who use research strategies in teaching are usually encouraging students to raise ques-
tions, plan and set up experiments, conduct observations and consider the results. However, there is no com-
plete definition for the term «researchy». Even within one class, research activities can vary significantly from
a more structured and managed teacher, to a more open and driven interest of students [5].

It may be useful to reflect on the method of projects as a subsection of research training. Review of re-
search on teaching method of projects shows that such projects are aimed at addressing these problems that
encourage students to take part in the study of the basic concepts and principles of a discipline. Moreover,
the main activity in the project involves research and creation of new knowledge by students. Usually when
developing projects, students have a choice and this allows them to defend their interests and satisfy their
curiosity. In the search for answers to their questions, students can explore topics not indicated by the teacher
as learning goals.

The project method provides numerous advantages for both students and teachers.

An increasing number of academic studies show that the use of the project method encourages students,
reduces absenteeism, gives impetus to the joint study and improves performance [6].

For students, the advantages of the project method include:

* Increase of attendance, height of independence and improvement of attitude toward studies.

* The success rate of such students is comparable and even higher than those who study in other forms
of education, as students in the project method feel more responsible for their own learning than with stand-
ard types of schooling.

* Ability to develop complex skills such as high-level thinking skills, problem-solving skills, collabora-
tive activities and communication.

* Access to more wide choice of possibilities for educating, due to strategy of bringing in to the prose-
cution of project of people with cultural distinctions.

For many students, the attractiveness of the project learning strategy is related to the reality of the expe-
rience gained. Pupils perform the actions of specialists working in the field of a specific discipline. When
they make a documentary video on environmental protection, they create a publication that emphasizes the
historical importance of their local community, develop a multimedia presentation about the pros and cons of
building a supermarket, students participate in real activities that go beyond the school [7].
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For teachers, the additional benefits of project activities are associated with the growth of professional-
ism and additional opportunities for cooperation with colleagues, as well as with the opportunities for build-
ing new relationships with students. In addition, many teachers are happy to find a learning model that takes
into account different learning styles and introduces new learning opportunities. Teachers find that often stu-
dents who are not able to effectively learn in the framework of the traditional model of learning receive addi-
tional benefits within the framework of the project form.

The features of the method of project training include the following:

* The task has no ready answer.

* The atmosphere of tolerance for mistakes and changes.

* Students take decisions within the framework of the educational project.

* Students independently develop ways to solve the problem.

* Students have the opportunity to think about their actions.

* The estimation of activity takes place constantly.

For students who are accustomed to the traditional model of education, the project method means the
transition from the execution of instructions to self-regulated learning activity; from memorization and repe-
tition to discoveries, associations and representations; from listening and responding to communication and
responsibility; from knowledge of facts, terms and content to understanding processes; from theory to appli-
cation of theory; from dependence on teachers to obtaining independent powers.

Teachers starting to use the project method in their classes should develop a new learning strategy if
they want to succeed. The role of the conductor and assistant is not the role to which most of the teachers are
ready, this is not the way of the activity to which they were taught [8].

Methods of the direct educating are based on textbooks, lectures and traditional assessments, do not
work well in the multi-valued, interdisciplinary world of project teaching. In this world, the teacher helps
more than tells. They should not be afraid that in the course of working on the project the students will make
mistakes. During the implementation of projects, teachers themselves learn together with their students.

The specific difficulties encountered by teachers in the process of project training:

* recognition of situations and features that help to develop good projects;

* structuring problems as opportunities for learning;

* interaction with colleagues for the development of interdisciplinary projects;

* management of the learning process;

* inclusion of suitable information technologies;

* development of informative forms of evaluation.

At the beginning of the work, teachers should be prepared to take the risk of experiencing unforeseeable
difficulties. Administrative support can be expressed in creating a more flexible work schedule, group plan-
ning and providing teachers with opportunities for professional development [1].

The main problems constraining the spread of the method of projects in general education institutions
are the difficulty of coordinating project assignments with the requirements of educational standards [7].
Practically it is not possible to formulate project tasks so that it is possible to use stereotyped knowledge,
skills, skills (more precisely, in order to make them necessary) when students perform these tasks. However,
it is this technology that allows us to find a reasonable balance between academic knowledge and pragmatic
skills, since it is oriented towards the independent activity of students, the performance of the project re-
quires creators, not just the reproduction of information, prompting them to design their skills in the infor-
mation space, but it always contains a greater or lesser element of obscurity, hence, gives the opportunity to
find their own «right» decision, based on his personal experience and the experience of his friend, allows to
create a foundation for cooperation, teaching, communication of all participants of the educational process,
including the teacher.
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Kobanay Texnosorusicel — 0ijiim Oepy yaepicinaeri
HETi3ri Ky3bIPeTTUIIKTePAl KAJBINTACTBIPY KYPaJibl

Makanana 3amaHayn OinmiM Oepy >KYHeciHIH MakcaThl KaKeTTi KociOM IaFapl MeH OimiMIi MeHrepreH
MaMaHJbl Jaspiay FaHa eMecC, COHBIMEH KaTap OKYLIBUIApJBIH CHIHM OWay KaOlIeTiH amlry >KoHe Y3MIKCi3
OimiM aly MeH e3iH-e31 mambITyra Oaynmy Oousisin TaObuIambl. JKorapsl skoHe opTa OumiM Oepy yiiecine
OCBIHIAM TajlanTapiAsl KalTa oiay ©HEPKOCINTIK TEXHOJOTHSIAFbl FBUIBIMU CHIMBIMIBUIBIKTBIH OipaeH
aptybl, KaszakcraHmarbl CHSAKTBI, OapiblK oJeMIe [e TEeXHUKaJbIK OimiM Oepyneri narmapbiCrieH
6ailnaHbICTRIPBULABL. ABTOpJIap MaKCaTKa JKeTy JKOJIapBIHBIH OipiHe, SIFHH, OKy YpIiCiHAe jKobanam OKbITY
oniciH maipananyra apHanraH. JKymbicta jx00anan OKBITY TEXHOJOTHSCHIHBIH MaKCaThl MEH MiHAETTepI,
OHBIH OKY HPOLECIHIETI OPHBI MEH OpTa JKOHE KOFaphl MEKTENTep/Ie xKobaan OKbITY/Abl SHTi3y Macenesepi
tanganrad. bimim Oepyzae sxoballam OKBITY TEXHOJOTHSCHIH KOJJIaHy OOMBIHINA >KbULAAp OOMBI JKMHAFaH
Toxipubeci 6ap anbIc IIeTeNAeri enuepae aiTapiblkTai KeJleMae oMICTeMeNiK KeMIIUTIKTEepIiH 6ap eKeHiH
0aliKaTTbl, OHBI YCHIHBUIFaH XYMBICTHIH 9/1e0H IIOTybIHAH Oaiikayra Ooaisl.

Kinm ce30ep: 6inim 6epy, sxo0anan OKbITY, CBIHH OlIay, xkobaiay omici, 6i1iM G6epy TeXHOJIOTHSCHL.

IT.A. Kucabekona, A.)K. XXakynoBa, M. Cepuk, A.A. bormanosa

IIpoexkTHAas1 TEXHOJIOTHS KAK CPeACTBO ()OPMHUPOBAHMS
KJII0OYeBbIX KOMIIETEHIIMI B X0/1e Y4eOHOro nmpouecca

IIpencrasnennas paboTa MOCBSIIEHA aHATN3Y COBPEMEHHOM CHCTEMbI 00pa30BaHUs B IIAHE €€ COOTBETCTBUS
HOCTABJICHHOM IIepes Hel Lielu He MPOCTO FOTOBUTH CNICLUAINCTOB, 00JIaalonuX HEOOX0AUMBIMU Npodec-
CHOHAJILHBIMH HaBBIKAMHU U 3HAHHAMH, HO TaKK€ PACKPHIBATh y YYAIIUXCS CHOCOOHOCTH K KPeaTHBHOMY
MBIIIUIEHUIO U IPUBUBATh YCTAHOBKHU Ha HENIPEphIBHOE 00ydeHne u camoobpaszosanue. [lokaszano, 4To Kpu3uc
TEXHUYECKOro obpa3oBanus, kak B Kazaxcrtane, Tak u BO BceM MHpe, 00YCIIOBIEHHBIH PE3KUM POCTOM Hay-
KOEMKOCTH ITIPOMBIIUICHHBIX TEXHOJOTHH, TpeOyeT IIyOOKOro IIepEeOCMBICIICHHS TPeOOBaHUH K BBICHIEMY
U cpenHeMy oOpa3oBaHUIO. B mpencTaBieHHON cTaThe paccMaTpHUBaeTCsS OIWH U3 ITyTeH JOCTIXKEHHS O3Ha-
YEHHOH IIeJIM — HCHOJIB30BaHNEe METO/Ia IPOESKTOB B yueOHOM mporiecce. B paboTte anamm3upyroTcs nenmu u
3a7a4M MPOEKTHOH JeSTeNbHOCTH, e€ MECTO B y4eOHOM Ipoliecce U NpoOIeMbl BHEAPEHUS IIPOSKTHOTO 00y-
YeHHs B BBICIIEH M CpPeAHEH IIKOJIe B CBETE CONOCTABIECHHS C OMBITOM CTpPaH JabHETO 3apyOeXbsi, B KOTO-
PBIX UIMEETCSI MHOTOJIETHHI OTIBIT MCTIOJIb30BaHUS IPOEKTHOM 00pa30BaTeIbHOM TEXHOIOTUH.

Kniouesvie cnosa: 06pa3OBaHI/Ie, INPOEKTHAA ACATEIIBHOCTb, KPEATUBHOC MBIIIJICHUE, METO/, METObI 06}"16-
HU, METOABI ITPOCKTA.
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Oopa3oBareibHbIE CPeICTBA HHPOPMAIMOHHO-KOMMYHHUKAIIMOHHBIX
TEXHOJIOTHIl B COBEPIIEHCTBOBAHNH 00y4eHHUs] TeOMeTPHUH

B craTthe paccMaTpuBarOTCs aKTyalbHBIC HA CETOTHSIIHUN JICHb BOIPOCHI UCIIOJIL30BaHUS HH(POPMAIIMOHHO-
KOMMYHHKAIIMOHHBIX TEXHOJOTHI B IpoIiecce 0OYUEHHsS TECOMETPHH B IIKOJIE. ABTOpaMH MOKa3aHO, YTO MH-
(hopManMOHHO-KOMMYHHUKAIIMOHHBIE TEXHOJIOTUM WTPAalOT 3HAYUTENBHYIO polib B cdepe oOpazoBaHUs.
Brigenensl acniekThl BIUSHUS HA JIeTell MPUMEHEHUsI HOBBIX TEXHOJIOTUM Ha ypokax reomerpud. Ha ocHoBe
MPOBEJICHHOTO aHAJIM3a TICUXO0JIOTO-TIEAAroOTHYeCKON U METOAMYECKON JINTepaTypsl OblTn pa3paboTaHbl ypo-
KU T€OMETPUH C HCIOIb30BaHHEM y4eOHO-METOIMUYECKOro KOMIUIEKCA, a TaKkkKe ¢ IMpUMeHeHneM cetu MH-
tepHeT. [lokazaHbl 3Tansl pa3paboTaHHOTO 3JIEKTPOHHOTO 3aJaYHHKa 10 T€OMETPHH, UCIIOIb30BaHHE KOTOPO-
ro OPUEHTHPOBAHO HA pEIICHHUE 3aJad C MPaKTHYECKUM cojaepkanueM. OCHOBY €ro COCTaBHJIM KOMIIBIOTEp-
HbIE MOJIEIM T'€OMETPUYECKHUX 3ajay, SIBIISIONIUECS OJHUM U3 MOLIHBIX CPEICTB HArJIITHOCTH. ABTOpaMH
CJ/IeTaHbl BBIBOJIBL, YTO YYAIIHECs HA TAKAX yPOKaxX 0ojiee aKTUBHO ¥ OXOTHO BKJIFOUAIOTCS B paboTy, 3aMETHO
YBEJIMYMBAETCS BpeMs, B TEUEHHUE KOTOPOTO ydalluecs rOTOBbI U XOTAT COCPEJOTOUYEHHO U CaMOCTOSTENb-
HO BBITIOJIHITh HEOOXOAMMBIC Il YCBOCHHS TeMbl 3aaaHus. OOOCHOBaHAa HEOOXOIMMOCTh HCIIOJIb30BAHUS
HH(OOPMAIIMOHHO-KOMMYHUKAIIMOHHBIX TEXHOJIOTHH B y4EOHOM IMPOIIECCEe YUUTCIAMH-TIPEIMETHUKAME IS
oOecrieueHNs BBICOKOTO YPOBHS NPENOAaBaHKA U MOBBIILICHHS IIO3HABATEIBHON EATEIbHOCTH YUaIluXcsl.

Knioueswie cnosa: nHHOpMalOHHO-KOMMYHHUKAIIMOHHbBIE TEXHOJIOTHHU, 00y4eHHE T€OMETPHH, COBPEMEHHBIE
TEXHOJIOTHH, 00pa3oBaTelbHBIC JJIEKTPOHHBIE W3NAHMS, MYyJIbTUMEIHa, Y4eOHBIH Ipolecc, MporpaMMHBIE
TIPOJYKTHI, IPAaKTUYECKUE HABBIKH, IPUKIIATHON yPOBEHB, AUNAKTHKA.

Ilenarornyeckas Hayka UMEET TOCTATOYHO HIMPOKHM OIBIT MO pa3paboTKe WHHOBAIMOHHBIX METOIUK,
BHEJIPEHHUE KOTOPBIX BEJET K 3HAYHTEILHOMY TOBBINICHUIO KadecTBa oOydueHHs. B OTHOIIEHUH 00y4deHuUs
TCOMETPHUU 3TU METOJUKH OCHOBaHBI HA BO3MOXKHOCTSX 0Opa30BaTEIbHBIX ANEKTPOHHBIX M3IaHUHN IS 3HA-
yuTenbHOU MuddepeHIraIi, WHTEHCU(PUKAIMK Y4eOHOTO NpoIecca, alrOPUTMH3AIMHA | MOCTPOCHUS
0000IIEHHBIX MOJICIICH TT0 OCHOBHBIM HJICHHO-COJIEPXKATEINBHBIM JIMHUSM TpeMETa.

AKTYaJIbHOCTh HCIOJb30BaHMs BO3MOXHOCTEH KOMITbIOTEpa ISl OPMHUPOBAHUS OMPEICICHHBIX yMe-
HUW, HABBHIKOB MPHU H3YYCHUHM MaTeMaTHUYECKUX NUCUUIUIMH TOKa3zaHa B uccienoBaHusx B.A.Jlamunrepa,
P.A.Pwxknska, K.A.Tamaraposa, JILJI.fIko6cona, B.B.I'puamkyna, K.T.Mckakosoii, IO.C.bpanosckoro
U ApyTuX. 3HAYUTENHbHOE KOJWYECTBO DPAa0OT MOCBSAMIEHO BOMpPOCaM OpraHHW3aliH y4eOHOro Imporecca
C UCIIOJIb30BAHUEM CPEJIICTB HOBBIX WH(GOPMAIIMOHHBIX TeXHOJIOTHH. HecMoTpst Ha 3T0, ipobiieMa o0ydeHUs
yYalnuXcs MaTEeMaTHIeCKUM JMCIUTLTHHAM, B YACTHOCTH I'€OMETPHH, HA OCHOBE HCIIONBL30BaHUs HHPOpMa-
[IHOHHO-KOMMYHHKaIMOHHBIX TexHojoruii (MKT) He Obuta crenuanbHO HCCIIECAOBaHA, U (POPMHpPOBAHHE
TCOMETPHYECKOM  KOMIETCHTHOCTHM  Y4YaluXCcs Ha  OCHOBE  NIpPHUMEHEHWS  HMH(OPMAIMOHHO-
KOMMYHHUKAIIMOHHBIX TEXHOJOTUN HCCIEAOBATENsIMU HE paccMmaTpuBaiiock. [losTomy uccienoBanue ponu
WHPOPMAITMOHHO-KOMMYHUKAIIMOHHBIX TEXHOJOTHH B (OPMHUPOBAHUM TE€OMETPHUYECKONW KOMIIETEHTHOCTH
y4anxcs npuoopeTaeT o0coOyr aKTyalbHOCTb.

Bxnrouenne UKT B y4ueOHBIN mporiecc MO3BOJSET YUYHTEIIO OPTaHU30BaTh pa3HbIC (OPMBI yueOHO-
[I03HABATENFHON JAEATEIHHOCTH HAa YPOKaX, CIEIaTh aKTUBHOW W IEJIEHANIPABICHHON CaMOCTOSTENBHYIO pa-
60Ty yvamuxcs. KoMImploTep MOXET HCIOIb30BAaThCSA HA BCEX JTalax: Kak IMPH MOJATOTOBKE ypOKa, TaK U
B IIpoliecce oOydYeHwMsl: IpU OOBSICHEHUH (BBEICHHM) HOBOI'O MaTepHalia, 3aKperIeHUH, TIOBTOPESHUH, KOH-
Tpoisre 3VH.

CerojHsi MHOTO BHUMaHHUS YIENSIOT MCIIOIH30BAHNUIO HH(POPMAIIMOHHBIX TEXHOJIOTHH B 00y4eHnu. 3a-
Jlaya yuuTens JOJKHA 3aKII0YaThCs HE CTOJBKO B MEpeayue yyalluMcesi KOHKPETHBIX 3HAHUN U3 pa3InyHbIX
obnacTel, CKOJILKO B 0O0SCIICUCHUH YCIIOBUH [Tl KX CAaMOOTIPEICTICHHSI U caMopean3aiuu. Y MeHue oopabda-
THIBaTh WHPOPMAITUIO SIBIISIETCSI BECbMa IIEHHBIM JIOCTOSIHUEM. B CBSI3M ¢ 3TUM pacCMOTPUM JIaHHYIO TEMY C
TouKH 3peHust cnocooHoctr KT moMorats yauTesnio B JOCTHKEHUH dTOU ICTTH.

UKT nonpasymeBaeT cieayroniee:

® TMEXHONI02UU, NO36OTIAIOWUE UCKAMb, 00pabampleams U yceaudams UHGOPMAYUIO U3 PA3TUYHBIX UC-
MOYHUKO8, 8 MOM yucie u uz Unmeprema,
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* UCNOIL308AHUE CAMO20 KOMNBbIOMEPd, CAMbIX PASHLIX NPOSPAMM.
OcnoBHas niens npumenenust UKT — obecneuums nogviuenue pezyromamusnocmu o6pa3o8ausi.
[Iprmenenne nHGOPMAIIMOHHBIX TEXHOJIOTUI HA YPOKaxX HEOOXOIMMO, 1 MOTHBUPOBAHO 3TO TEM, YTO OHH:
¢ M03BOJISIOT A(h(DEKTHBHO OPraHU30BaTh FPYMIIOBYIO H CAMOCTOSTEIHLHYI0 paboTy Ha YpOKe;

# CITIOCOOCTBYIOT COBEPIIIEHCTBOBAHHIO MPAKTHIECKUX YMEHHUH U HABBIKOB yUaIIHXCS;

¢ TO3BOJISTIOT WHANBUIYATU3UPOBATE TpoIiecc 00yueHUs;

¢ MOBHIMIAIOT HHTEPEC K YPOKY;

® AKTHBU3UPYIOT MIO3HABATEILHYIO ICATEIBHOCTh YIAlTHUXCS;

¢ Pa3BHUBAIOT TBOPUYECKUII MOTEHIIMAN YUAIIIHXCS;

® OCOBPEMEHHUBAIOT YPOK.

Hcnonk3oBanue cpeacTB MHPOPMANMOHHO-KOMMYHHUKAITMOHHBIX TEXHOJIOTHH B y4eOHOM IPOIIECCE 1MO-
3BOJIUT TIOBBICUTH dPPEKTUBHOCTh OOYUYCHHUS 3a CUET WCIOIB30BAHUS JIOTIONHUTEIBHBIX MOTHBAIIMOHHBIX
pBIYAroB, a TAK)KE OPraHU30BaTh HOBBIC (POPMBI B3aUMOJICHCTBUS B Tpoliecce OOYYCHUs] U U3MEHEHHUS CO-
JIepKaHMsI U XapaKTepa AeITeIbHOCTH 00y4aeMOoro 1 00yJaroIero.

HeobxomumbiM yciioBueM 3 ¢GEKTUBHOTO U CUCTEMAaTUYECKOTO UCIONB30BaHMS (DyHKITMOHAIBHOM Tpa-
MotHOCTH B chepe MKT B 0Opa3oBaTebHOMN ASITEIBHOCTH IS JOCTHIKECHHUS BBICOKUX PE3YJIbTATOB SBJISCT-
Csl BHYTPEHHSSI MOTHUBAIIUS, MTOTPEOHOCTh U TOTOBHOCTh YUUTEIIS K MPOBEJICHUIO YPOKOB C HCIIOJIb30BAHUEM
HUKT. D10 0CO3HAHHOE TEPEHECCHHE TMONYYCHHBIX TEOPETUYCCKUX 3HAHWA W TPAKTUYCCKHX HABBIKOB
B MIPAKTHYECKYIO MEAArOTHYECKYIO NIeATeNIbHOCTh, MCIOIb30BaHHE TOTOBBIX MYJIBTUMEAMHHBIX MPOTPaMM
B yueOHOM TIporiecce, oOpa3oBaTeIbHBIX PECYpcoB ceTH VHTEepHET, OOIICHHWE B CETEBBIX COOOIIECTBAX,
MOJIL30BaHUE COIMAILHBIMUA CEPBHCAMH, CO3/IaHME W UCIOIB30BAaHHE B yU4EOHOM TPOIECCE COOCTBEHHBIX
MPOCTEHIINX ¥ UMEIOIINXCS TPOTPaMMHBIX IMPOTYKTOB, 00pa30BaTEIbHBIX CANTOB.

OpanM U3 mpeumyiecTs oOydeHus ¢ ucnonb3oBanneM cpeactB KT garie Bcero Ha3pIBarOT WHIMBH-
nyanu3aiuio o0ydeHus. OHaKO HAPSTy C MPEHMYIIECTBAMU UMEIOTCS M KPYITHbIC HEJOCTATKY, CBI3aHHBIC
C TOTaIbHON WHAWMBHUAyanm3anued. VHAuBHIyamu3anus CBEpThIBACT U 0e3 TOro NeUIUTHOE B yueOHOM
MpoIlecce JKUBOE TUAIOTHYECKOE OOIIeHWe YYacTHUKOB OOpa30BaTEIbHOTO TIIporecca — Tenarora
Y y4alluXxcs, YYCHHKOB MEXIy cO000l — U TmpemjiaraeT WM CypporaT OOIICHHS B BUJE <«IUAJIOTa
C KOMITBIOTEpOM». B yd4eOHOM mpoIiecce COBPEMEHHOMY YYCHHUKY MPHUXOJIUTCS CTAIKHBATHCS C OTPOMHBIM
KOJIMYECTBOM Pa3HO00pa3zHOH ydueOHoM nHpopManmu. Benenctue sToro HacTymnaroT HHGOPMAITHOHHAS TIepe-
rpy3Ka 1 SMOIIMOHAIBHOE BO30YKJEHNE, UYTO OTIACHO JJIS ICUXUYECKOT0 U (PU3MYIECKOT0 3/10POBhs yUCHUKA.

Kpome Toro, mpu ucroib30BaHUM MHGOPMAIIMOHHBIX PECypCOB, OMyOJIMKOBAaHHBIX B ceTh VHTEpHET,
cpabaThIBaeT CBOMCTBEHHBIN BCEMY KHUBOMY IIPHHIIAII YKOHOMHUH CHJI: 3aMMCTBOBaHHbBIE U3 ceTH MHTepHeT
TOTOBBIE TIPOEKTHI, pedeparbl, AOKIAAbl M PEIIeHUs 3aJad CTajJl CETOAHSA YK€ NPUBBIYHBIM (HaKTOM,
HE CTIIOCOOCTBYIOIIUM MOBBIIIEHUIO 3PPEKTUBHOCTH O0OYUCHUS U BOCITUTAHHMS.

[TepeunciieHHBIC TIOMOKUTEIBHBIC CTOPOHBI WH(OPMAIIMOHHBIX TEXHOJOTHIA MPUMEHSIOTCSA s (op-
MHPOBaHUS TEOMETPHUIECKOI KOMITIETEHTHOCTH YYaIIIXCSl.

B3sB 3a 0CHOBY KjaccH(PHKAIMIO 00pa30BaTEIbHBIX MIEKTPOHHBIX n3gaHui (OOM) mo MeToanyeckoMy
Ha3HA4YCHHIO, MBI onpeaensem rpynmnsl OOU s popMupoBaHus ONpeeieHHOTO YPOBHS T€OMETPUUYCCKON
KOMIIETEHTHOCTH YYaIINXCsl OCHOBHOHM IIKOJBI. 3aBUCHMOCTh KayecTBa 3HAHUN U YPOBHSA T'€OMETPUUYECKON
KOMITETEHTHOCTH OT MeTo1a 06yderHwus, cpeacts ODU MoxHO mpeacTaBuTh rpadudecku (puc. 1) [1].
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CAMOCTOATHEHAL I CAMOCT OAT&TeHAR vas0Hag
TEQDHECHAT DEATEIEHOCTE OeaTSNEHOCTE, l'ICI.'iHUC‘ IMOJTHOT A, T[}ﬂHHa,
VHALNNCA, PEMPOTVETHEHOS JIOTIMecKoe 000CH OB AH|E. CHCTEMHOCTE, e
BapHATHEHOS EOHTPOJIHD VEOLITH S, VMEHHE PaIMEILIIATE, : QI EpaTHBHOCTE E
BOCTIPOHIBSIEHIE = QT STHD VEOIITHE, EEIMEMEHIE TP OOMEMEL i THOKOCTE, =
VCEQSHHOTO, METOIRL MU TALHOHHEI S IIIEIIJI\I_‘-TEIIJDEE\’.E ee, KOHEPETHOCTE, :
HOHTPOME M D ATHO CTHEIL pazpadorsa 0COZHAHHOCTE, =
MOMCKOBRIE CUUTBETCTH}TUI[‘EI& obobIIR IS 1 lf_i
HCOE J0BATEIECRIE PeOMETPUMACKON MOTSI, |- HHT VI, 5
PELLISHIE [ HHT SpIpeT AT OPOYHOCTE o
OTESTA COTTIACHD
P& oK SHHOMN T VaITHIL
Pucynoxk 1. 3aBUcHUMOCTb KauecTBa 3HAHUN U YPOBHSI TEOMETPUUECKON KOMIIETEHTHOCTH
I rpynma — cpencrBa st GOPMUPOBAHUS HALASOHO20 YPOBHSA: OOydaroIiue, JEMOHCTPAllMOHHBIC,

y4eOHO-UTPOBBIE, UMUTAITMOHHBIC, KOMMYHUKAIMOHHBIC, HHPOPMAIIHOHHO-TIONCKOBBIC U HH(POPMAIIMOHHO-
cnpaBoyHbIe. [|JIs HATJAHOTO YPOBHS XapaKTEPHBI YMEHHUS OMPEACIATh MOHATUS, (OPMYIHPOBATh TEOpe-
MBI, OOBSCHSTH HX CMBICI Ha YepPTEXax, eNIaTh MPOCTEHIIINE JIOTHIECKUE BBIBOJIBI. DTOT YPOBEHD BKITIOYACT
B ce0sl TIPOCTOE BOCIPOU3BENICHHE YYAlIUMUCS ONpEACICHUN TeOMETPUYECKUX OOBEKTOB W HX CBOMCTB,
YMCHHE BBIMIOJHATh MOCTPOCHUS U U3MEPCHHS. YYallUMUCS MPUOOPETAOTCS TAKUE KauecTBa 3HAHWMN, KaK
CHUCTEMaTUYHOCTH, KOHKPETHOCTb, Pa3BEPHYTOCTH, OCOZHAHHOCTb.
Il rpynma — cpencTBa st GOPMHPOBAHUSI NPUKIAOHO20 YPOBHS: TPEHAXKEPHI, TabopaTOpHbIE, pacyerT-
HbIC, UHTETPUPOBaHHBIC. [[POUCXOMUT paciIupeHne MaTepuana MepBOro YPOBHS, BHIPAOATHIBACTCS YMCHUC
peuaTh 3a1au MPUKIaJHOIO XapakTepa, OKa3bIBaTh, KAK FTCOMETPUUYECKUE 3HAHUS MPUMEHSIOTCS K MO3HA-
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HUIO MUpa. Y4Yaiuecs OBIaJeBalOT JOKAa3aTeILCTBOM OOJBIIMHCTBA TeOpeM. Takue KadyecTBa 3HAHWH, Kak
MOJIHOTA, THOKOCTh, OMEPAaTUBHOCTH, 0000IIEHHOCTh, CBEPHYTOCTh H APYTHE MOMOTAIOT YYalIUMCS yCTaHO-
BUTH CBSI3M U MHTETPAIIMIO MaTepHalia U3 Pa3HbIX TeM FeOMEeTPHH, HEOOXOANMOTO IJIsl PEIICHHUS TOCTaBIICH-
HOU 3a7a4H.

I rpynma — cpezactia st QOPMHUPOBAHUS Yoy OlieHHO20 YPOBHS: KOHTPOIHUPYIOIIUE, MOJICITUPYIOIINE.
Ha stom ypoBHe cyIiecTBeHHO yriTyOiisieTcsi MaTeprall TIEPBhIX IBYX YPOBHEH, JaeTcsl ero JOCTaTOYHO TOJ-
HOE JIOTUYecKoe 00OCHOBAHHE. Y Yalluecs OBJIaIeBalOT CAaMBIMH TPYAHBIMH JI0Ka3aTEIbCTBAMU TEOPEM, Tpe-
OyrouMu 00O0O0IIeHUS U UHTYUITUH, TPUOOPETAIOT YMEHHE Pa3MbIIUIATh. [10IHOTA, TITyOUHA, CHCTEMHOCTb,
0000IICHHOCTh, OCO3HAHHOCTbh, TIPOYHOCTh M JPYTHe KadecTBa 3HAHWM, MpuoOpeTaeMbie Ha YyriTyOJICHHOM
YPOBHE, MO3BOJISIOT YYAIIUMCS BBIJCIUTEH MPOOJIEMY, KOTOPYIO CIEAYeT PEIIMTh CPEJCTBAMH T'€OMETPUH,
chopMyIHpoOBaTh €€, pa3padoTaTh COOTBETCTBYIONIYIO FEOMETPHUECKYIO MOJICNb, PEIIUTh H HHTEPIPETHPO-
BaTh OTBET COTJIACHO MPEIOKCHHON B 3aIaHUN CUTYyaIuH [2].

B xoge uccnenoBaHuii ocyIiecTBISUIACh MPOBEPKA TEOMETPUUYECKUX YMEHHUH C TIOMOIIIBIO 3aJIaHUH, LIENIBIO
KOTOPBIX OBLTO OMpECIICHIE YPOBHS YCBOCHHUS T€OMETPUU YUAITUMHUCS.

[IpoBeneHHass HaMU ONBITHO-3KCIIEpUMEHTANIbHAS paboTa MoKa3ana, 4YTO OCHOBHBIMHU YCIOBUSMU (oOp-
MHUPOBaHUSl TEOMETPUYECKON TPaMOTHOCTH YYalllUXCS OCHOBHOMW INKOJBI Ha OCHOBE ucroiib3oBaHus WKT
SIBIISTIOTCS:

— BIIQJICHUE yuuTeNed NHPOPMAIIMOHHBIMU TEXHOJIOTUSIMH;

— yMeHue pa3pabaThiBaTh METOANKY OPTaHM3ALUN YPOKOB C MPUMEHEHHEM CPENICTB 00pa30BaTENbHBIX
AJICKTPOHHBIX U3JIAaHHUH U PECYPCOB;

— CIOCOOHOCTH y4aIluXcsl BRIOTHATH TpadMuecKue 3a1aHusl Ha KOMITBIOTEPE;

— OpHCHTalUs Tpolecca OOYyYEHUs TEOMETPUU Ha HCIOJIh30BAaHHEC BO3MOXKHOCTEH IMMEAaroru4eCcKux
MIPOTPaMMHBIX CPEJICTB.

Ha skcniepuMeHTaNbHBIX YpoKax ObIT UCIONB30BaH pa3pabOTaHHBIM HAMU DJICKTPOHHBIA 3aJIAYHUK T10
TeOMEeTpHUH, OPUEHTHPOBAHBIN Ha pelleHre 3a/ad ¢ MPaKTHYECKUM cojiepkaHrneM. OCHOBY €ro COCTaBHIIN
KOMITBIOTEPHBIC MOJICIH TSOMETPUYCCKHUX 33Jad, SIBJITIONIUECS OJHUM M3 MOIIHBIX CPEJCTB HATJISAHOCTH.
Hampumep, ObI MBI TIpeiarainy y4amuMcsl pelicHUe 3a/la4 Ha BBEIYMCICHUE B BUJE TUHAMHUYCCKOW KapTH-
HEI (pHc. 2), IPH 3TOM y HUX IOBHIITAJIACH aKTUBHOCTH M OBbIJIa OCO3HAHA MPAKTHIECKAs 3HAYMMOCTh JTaHHO-
ro pacdeTa.

Pemenmne

Pemenne HawuxeMm ¢ npakTHYeckoro npuMepa.
KpyTHaHy NoIbeMa Ha PoBHOI
HakJIOHHOH Jopore (CM.pHe) Mo&HO
3J4TE HE YTIIOM HAKIIOHA, & BLICOTOH
TOILeMa, TIPHXOIANIETOCH Ha JTHHY
npoiiacHHoro myTH. B aTOM ciryuae
KPYTH3IHA 34712€TCA OTHOMIEHWEM
BEICOTEI K Il}'IU‘P.I,]EHHDM}' II}p’TI’I. B
PACCMOTPEHHOM TIPHMEpPE OHa paBHa
0,02, IT0 OTHOMIEHNE HE 3ABHCHE-0
II}]DHAEHHO['{} II)"I'H,

Haunem ¢ IPAKTHYECKOr D IIpHMED.
KpyTHany noIbeMa Ha poBHOi
HaKJIOHHOH Jopore (eM.pHc) MOAHO
3/ATh HE YTIIOM HAKIIOH,

Pucynok 2. /lunaMudeckye KapTUHBI

[pu perienun 3a7a4d MO reOMETPHH OOJbINAS YACTh YCIeXa 3aBHCUT OT MPABMWIIBHOTO YepTexa. Bol-
MOJTHEHNE 3aJIaHUH C HCITONB30BaHUEM IpaHUECKUX CPENICTB KOMITBIOTEpA CIIOCOOCTBYET (POPMUPOBAHHIO
OJTHOTO U3 KOMITIOHEHTOB T€OMETPUYECKON KOMIETCHTHOCTH — YMEHHS YUAIIUXCS BBIITOJIHATH TIOCTPOCHUSL.

[oBwimenvie 3¢dekTuBHOCTH 00pa30BaHMsI HEBO3MOXKHO 0€3 co3aHust HOBBIX (hopM oOyueHus. [Ipe-
Mo/IaBaTeNb yKe He MOXKeT paboTarh Kak panbiie. OH JOKCH HAyYUTh O0YYaAIONIUXCS MOJB30BATHCS WH-
(hopManMOHHO-KOMMYHHUKAITHOHHBIMY TEXHOJIOTHSIMH W CAMOCTOSITENIFHO JJOOBIBaTh HH(popManuio. OnHo u3
OCHOBHBIX HampaBlieHHH paboThl C YYallUMHUCS — KCIIOIb30BaHHE WH(POPMAIIMOHHO-KOMMYHHKATHBHBIX
TEXHOJIOTHI B yueOHOM miporiecce. CaMOCTosITeNbHAs paboTa MpeAoiaracT HauBBICIIYIO CTETIEHh aKTHBHO-
ctu. JIJIs 3TOrO Hall0 OPraHU30BaTh YYCOHYIO NEATEIBHOCTh TAKMM 00pa3oM, 4TOObI y ydaluxcs Obuia 3a-
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WHTEPECOBAHHOCTH Pa0OTOH, YAOBIETBOPEHHOCTh PE3YNbTAaTOM, HO TIPH 3TOM padoTa Mo CyTu JOJKHA OBITh
CaMOCTOSATEIBHOM.

KommbroTepHble TEXHOJIOTHH OTKPBUIA HOBbIE BO3MOKHOCTH ISl CO3/IaHUSI CAMHUMHU TPEToAaBaTeIsIMI
WUTIOCTPATUBHOTO MaTepuaja: BHACOPHIBMOB, CIaWIO0B, claiapuibMoB. V3BECTHO, YTO Takue CpeiCTBa
00y4JeHHUs] BO MHOTOM OOJIETYAI0T yJaluMcs MIOHNMAaHNE U 3alIOMUHAaHKUE Y4eOHOTr0 MaTepuaa, mpooyxaa-
10T Y HUX WHTEpeC K M3y4aeMmbIM sIBIeHHsIM. Bocmpuarune nHbopMaImy — Ba)KHBIM 3Tall yCBOSHUS Marte-
puana, OT HETO 3aBUCHT NpaBWIbHOE (OPMHUPOBAHHE MOHATHIA, OCO3HAHNE WX CYTH. B 3TO# cBs3M Bo3pacTa-
€T 3Ha4YeHHE KOMIIbIoTepa, rpaduvyeckue BO3MOKHOCTH KOTOPOTO MO3BOJISIIOT OOECTICUHUTh HArJIsgHO-
00pa3Hyo, rpaguyecKyio HHHOPMAIHIO B COUETAHUU CO 3HAKOCHMBOJIEHOH.

HNudpopManmoHHO-KOMMYHUKAITHOHHBIE TEXHOJIOTHU 3aTPOHYIH Bce cephl YEIOBEUECKON NeATeIHLHO-
CTH W BHECJIM KaueCTBEHHbIC H3MEHEHHS U HOBBIC PEANU B KU3HB BCETO MUPOBOTo coodmecTsa. Mudopma-
TH3aIUs COBPEMEHHOMN KU3HU COMOCTAaBUMA 110 3HAYMMOCTH C CO3J[aHMeM al(aBuTa; 0 MHCHHUIO Psijia aBTO-
poB, nmenHo Bianenue KT choemamo 6omee mpuMEHUMBIM K HBIHEITHEH [MUBIIIN3AINE OTPEACIICHNE «HH-
(hopMaImOHHOE OOIIECTBOY», KOTOPOE MOTECHWIO TEPMHUH «IOCTHHAYCTPHANBHOE OOIIECTBOY», TOMHHHUPO-
BaBIIMI elE HeJaBHO B Hay4yHOH sureparype. YMeHue npuMeHsaTs UKT crano paBHOCHIBHO YMEHUIO YH-
TaTh ¥ IIUCATh B HHIYCTPHAIHFHOM OOIIECTBE M PE3KO MPOBEJIO COMMATHHO-TICHXOJIOTHIECKHNA pa3zes MexXIy
BIIQ/ICIONMMH M HE BIIAJCIOMNMH UMH JIOAbMH. [10CKONBKY AT COBPEMEHHOTO OOIIECTBA XapaKTEpHO Jia-
BHHOOOpa3HOE HAKOIUICHWE 3HAHWU (MH(OPMAIMOHHBIA OyM), TO €CTECTBCHHBIM CTAJIO IMOSIBICHUE HOBOW
KOHIIENIINKA 00pa30BaHUsl — «00pa30BaHUE HA MPOTSHKCHUU BCEH JKU3HWY», KOTOpAs MPEAIONaract, Cpenu
MpOYero, BEIPaOOTKY YMEHHS MPHUHUMATh CAMOCTOSTENbHbBIE PEeIIeHUs] U yMeHHUs o0martkcs. Takas oOpa3o-
BaTeNbHAsS BCEOXBATHOCTh MPEANOIAaracT BBIXOJA 33 TPaHUIIBl HAIIMOHAIBHBIX TOCYAApPCTB, B €AMHOE IIPO-
CTPaHCTBO, SIBIISIONIEECS] OJHOBPEMEHHO SKOHOMUYECKUM, MH(POPMAIIMOHHBIM U 00pa3oBaTenbHbIM. Takas
cpena TpedyeT MakCHManbHO 3()()EKTUBHBIX MEXKIYHAPOJHBIX KOMMYHUKauid. MHPOpMaIMOHHbIE TEXHO-
JIOTUU BBICTYMAIOT KaK ONTHMH3HUPYIOIMUN (akTOp B Pa3BUTHH HEOOXOAWMBIX HAaBBIKOB MEXKYIbTYPHOTO
obmienus. ['moOanbHBIE CeTH, U B TIEPBYIO o4Yepeab MIHTepHeT, MOMUMO MPaKTUIECKH Oe3rpaHUIHON KOMMY-
HUKAIlUW JTAI0T BO3MOXXHOCTh HEOTPAHWYCHHOTO JIOCTYyNa K MH(popManuu. HayduThcs MCIONB30BaTh 3TOT
KOJIOCCAJIBHBIA pecypc, OTOMpaTh ACMCTBUTENBHO IIEHHOE W HY)KHOE JUISl ONTHUMH3AINA O0ydIeHUs — BaXK-
HBII aCIEKT, TPEOYIOIUI BHUMAHUS U U3yUCHUSI.

Hamm nenaroru cranu vare NCIONb30BaTh KOMIBIOTEP B 00pa30BaTeIbHO-BOCIIUTATEIBLHOM MPOLIECCe.
Ha ceromusimnuii neHb MeIUa000pyI0BaHHE CTAHOBUTCS BCE OoJiee BOCTPeOOBAHHBIM. YUUTENS MOCTEIICH-
HO OIICHHMBAIOT MIPEUMYIIECTBA KOMITBIOTEPA ISl COBEPIIICHCTBOBAHUS METOAUKH YPOKa.

HWrak, nucnonb30BaHUE KOMIIBIOTEpAa — MOIIHOE CPEJCTBO ISl CO3/IaHUSI ONTUMAJIBHBIX YCIOBUN pado-
ThI Ha YPOKE, HO OHO JIOJDKHO OBITH 11€1ec000pa3Ho u Meroandecku obocHoBaHo. T ciemyer ncnonap3oBath
TOJILKO TOTJIa, KOTJIa 3TO JIaeT HEOCTIOPUMBIN Nemarorudeckuii 3pQekT u HU B KOEM cllydae Helb3sl CUUTATh
MIPUMEHEHUE KOMITBIOTEPa JaHbIO0 BPEMEHH WM MPEBPAILlaTh €ro B MOAHOE YBJICUCHUE.

Harmie uccnenoBanue mokasaio, 4To UCIOJIB30BaHNE 00pa30BaTEeIbHBIX AJIEKTPOHHBIX U3JJaHHIA HA YPO-
Kax TeOMETPUN JaeT TaKKe BO3MOKHOCTb BOCIPOM3BOAUTH Ha JHCIIJIEE HE TONBKO PE3yIbTAT, MOTyIeHHBINA
OIIpeaeNICHHBIM 00pa3oM, IMOCTPOCHKE, HO U caM MPOIECC MOCTPOCHUSI. ITO UMEET OTPOMHOE 3HAYCHHUE IS
BOCHIPUSATHUS ¥ TIOHUMAaHUS CUTYaIlHH B I[EJIOM.

HcnonszoBanne KT B yueOHOM Tporiecce — OJMH W3 CITOCOOOB TOBBIMICHUS MOTHBAIIMK OOYUICHHUS.
HKT crmocoOGCTBYIOT pa3BUTHIO TBOPUECCKOW JIMIHOCTH HE TOJBKO 00yUJaIOMErocs, HO U YIUTEIS, TIOMOTAi0T
peain30BaTh TIaBHBIC YEJIOBEUECKUE TOTPEOHOCTH — O0IeHue, 00pa3oBaHue, camopeanu3aiuio. Baeape-
uue MKT B 00pa3oBaTebHbIN MPOIIECC MPU3BAHO HMOBBICUTH 3 (GEKTHBHOCTD IPOBEACHUSA YPOKOB, OCBOOO-
JMTh YYUTENS OT PYTHHHOW pa0OThl, YCHIUTh MPUBIEKATEILHOCTh MMOJIAYM MaTepuana, OCyIIeCTBUTh Aud-
(epeHIManyio BUIO0B 33JaHHM, a TaKXKe pasHO0Opa3uTh GopMbl 00paTHOI cBs3M [3].

Ucnons3zoBanue UKT oTkphiBaeT AMIAKTHUECKHE BO3MOXKHOCTH, CBA3aHHBIC C BU3yalld3allMeil Marte-
puana, ero «OXHBJICHHEM», BO3SMOXXHOCTHIO COBEPIIATh BU3yaJbHBIC MYyTEIIECTBUS, MPEACTABUTh HATIISTHO
T€ SIBICHUSI, KOTOPbIE HEBO3MOXKHO MPOAEMOHCTPUPOBATH MHBIMH CIIOCO0aMH, TIO3BOJISIET COBMEMIATH HPO-
LEAYPhl KOHTPOJIS ¥ TPCHUHTA.

[pu nzyuennu temebl «[10oBOPOT» HOBOE MOHSATHE NMPEOOpa30BaHUs PUTYpP 3aKPEIUISIETCSI IPH BBITIOIHE-
HUU 33JIaHUS Ha KOMITBIOTEpe, HaIIpuMep, N300pa3uTh KOJIOOKA, KOTOPBIA KaTHTCS 10 TponuHKe (puc. 3).
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Pucynok 3. M306paxkeHre HOBOPOTa KOJIOOKa

ITpu u3yuenun «BeKTOPOB Ha MIOCKOCTH» OYCHD YACTO HEOOXOAUMO M300pa3UTh KOJUTHHEAPHBIC BEK-
TOPBI, T.€. JIBA HEHYJIEBBIX BEKTOPA, JICKAIIUX HA OJHON MPSMOU MM Ha MapaUICbHBIX MPSIMBIX.

C mOMOIIBIO TIPOrPAMMHBIX CPEJICTB MOCTPOCHUE JIBYX KOJUIMHEAPHBIX BEKTOPOB BBIMOIHSIETCS 10CTA-
TOYHO mpocTo (puc. 4).

= —

Pucynox 4. BexTopb! Ha IIIOCKOCTH

[Ipu sTOM KOTHs MH0OOTO OOBEKTA (JIMHUSA, PUTypa, CTPEIKA U JIP.) BCTABISIETCS PAIOM C OPUTHHAJIOM,
U €ro HampaslieHHE, KaK MPaBHUII0, COXPAHIETCA.

Ha ypoxe reomerpuu B 9 xinacce Ha TeMy «DJIEMEHTbI CTEPEOMETPUM) ydallliecs NpocMaTpUBald BU-
neoponrk «O0beMHbIE (GUTYpB», TPEACTABIAIONINN, II€ B OKPY)KAIOIIEM MHUpPE BCTPEYAIOTCS 0OBEMHBIC

¢urypsi (puc. 5).

O6EseMHEIe QU ypPEI =
IlpssMOyrONEHEDE
napannenenunen

E———

NPAMOYT'ONEHE
napannenenunen

Pucynox 5. O6bpeMHBIE QUTYPHI
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JobaBnenrne MynbTUMEIUHHOTO (parMeHTa MO3BOJIMIO MPEACTABUTH YUALIUMCSl OOBEKThI, KOTOPHIE B
pealbHOCTH TIOKa3aTh HEBO3MOXKHO. Ha BBOZHOM ypoke Mo crepeoMeTpuu (popMHUpoBaHNE MpeACcTaBICHI
YYaIInuXCcs O CBSA3U MPOCTPAHCTBEHHBIX QUTYP C OKPYKAIOIIMM MHPOM HTPAET OONBIIYIO POIb B UX OyayIei
JESITENBHOCTH.

OO0y4aeMoro Jierde 3aMHTEPEecOBaTh M 00Y4HUThH, KOTJa OH BOCIPUHUMAET COTJIACOBAaHHBIN MOTOK 3BY-
KOBBIX U 3pPUTENBHBIX 00pa3oB, MPUYEM Ha HETO OKa3bIBAETCS HE TOJNBKO WH(POPMAIMOHHOE, HO U HMOITHO-
HaJIbHOE Bo3xeiicTBue. MynbpTuMenna co3gaéT MyJIBTHCEHCOpHOE oOyuatomiee okpykenue. [IpuBieuenue
BCEX OpraHOB YYBCTB BEAET K HCKIIOYMTEIBHOMY POCTY CTEIEHH YCBOCHHSI MaTepHaja MO CpPaBHEHHUIO
C TPAAMIMOHHBIMU MeTogamu. OOydeHne ¢ HMCIOIb30BAaHHEM AayIHOBHU3YAIbHBIX CPEICTB KOMIUIEKCHOTO
MpeabsBIcHNsT UHQOpMAIK SBIISETCS HanOoJiee MHTEHCUBHON (opMoli oOydeHus. HnuBuIyanpHas jaua-
JIOTOBasi KOMMYHHUKAIHUS C TIOMOLIBIO BUAEO-, TPapUUECKUX, TEKCTOBBIX U MY3BIKaJbHO-PEUYEBBIX BCTABOK
HACTOJILKO MHTEHCUBHA, YTO MaKCHMAIBHO 00JerdaeT nporecc o0yueHus. PemeHne npoodieMbl coeTMHEHUS
MOTOKOB MH(OpMAIMy pa3HOW MOAAIBHOCTU (3BYK, TEKCT, paduKa, BUIEO) JENaeT KOMIIBIOTED YHUBEP-
calbHBIM 00y4alomMUM U HH(POPMALMOHHBIM HHCTPYMEHTOM MPAaKTHYECKH B JTI000W OTpaciy 3HAHUS U YeJ0-
Beueckol aesrenbHocTH. M 3T0 HE ciydwaiiHo, mockonbky no gaHHbeIM FOHECKO mpu aynmoBocnpuaTun
ycBamBaeTcst TobKo 12 % uHbopmarum, npy BU3yaTbHOM — OKOJIO 25 %, a Mpu ayTuoBH3yaJIbHOM — [0
65 % undopmanmy.

Baxusim ycnoBuem peanuzannu Bo3moxkaocteid UKT B mikone aBnstoTes: 000py1oBaHuEe KOMITBIOTEP-
HOTO KJIacca, JKeJaTeIbHO HaJudre JIOKATBHOM CEeTH M BBIXOAa B MIHTEpHET; TOTOBHOCTh YUHTENS K MpHUMe-
vennto KT B oOpa3zoBaTenpHOM Iporiecce.

Craenyer otmetuth, uto npumenenre KT nenecooOpazHo ¢ mpuMEHEHHEM € IPYTUMH 00ydYaromuMu
TEXHOJIOTHSIMH, HE OTPHUIIAs, a B3AUMHO JIOTIONHAA APYT APYTa.

IlpakTrka mpoBeneHUs YpokoB ¢ ucnoyib3oBaHueM MKT-TexHOIOrui MOKa3bIBAa€T, YTO OHU HUMEIOT
OosblIee KOPPEKIMOHHOE BO3ACHCTBHE, YeM OOBIYHBIC. YUalluecs Ha TAKMX ypoKax 0ojiee aKTUBHO U OXOT-
HO BKJIIOYAIOTCA B Pa0OTY, 3aMETHO YBEIMYHBACTCS BPEMs, B TEUEHHE KOTOPOI'O yYallluecs TOTOBBI U XOTST
COCPENOTOYCHHO H CAMOCTOSITENTFHO BBITIONHITH HEOOXOAMMBIE ISl YCBOCHUS TEMBI 3aJaHUS.

VYyammecs, BIaaeromue npuémMamMu paboThl B CETH, UMEIOT PsIl IPEUMYILIECTB: TIOMCK HYKHOTO Mare-
puana uaéT ObICTpee, YeM, HampuMep, B OMOIMOTEeKe; MOXKHO CKa3aTbh, YTO PE3yJbTaThl TIOMCKA TapaHTHPO-
BaHBI; MOBBIIIACTCS AKTYAILHOCTH MONy4yaeMOoi WH(POPMAITUK;, YYalIUecs MPUYYaloTCsl CHCTEMATH3HPOBATh
TaHHBIE, BRIJIEISITh TJ1aBHOE, OPUEHTHPOBATHCA B OOJIBIINX 00hEMax nHpopMarwn. CeroaHs MOXXHO U HYX-
HO aKTHUBHO HCIIOJIb30BaTh BO3PACTAIOMINN MHTEPEC HIKOJIBHUKOB K KOMIbIOTEPY M VHTEpHETY, HalpaBUTh
3TOT MHTEPEC B HYKHOE PYCJIO.

Takum 00pazoM, KOMIBIOTEPHBIE TEIEKOMMYHHUKAIIUN — 3TO HE TOJIBKO MOIIHOE CPEJCTBO OOyUYEHHUS,
no3BoJsioniee 00yyath padoTe ¢ HHPOpMaKen, HO, C APYroil CTOPOHBI, KOMIIBIOTEPHBIC TEIEKOMMYHHKA-
UM — 3TO 0coast cpeaa OOLIEHHS JIIOJEH APYT ¢ APyroM, cpelia HHTEPaKTUBHOIO B3aUMOACHCTBHA Ipe-
CTaBUTENEH Pa3INYHBIX HALIMOHAIBHBIX, BO3PACTHBIX, MPOPECCHOHATBFHBIX U JPYTUX TPYIII MOJIb30BATENCH,
HE3aBUCHMO OT UX MECTa HaxoxJeHus. K cokareHuto, MHOTHE CYIECTBYIOIINE METOIUKH () (HEKTUBHOTO
WCTIONBb30BaHMS TEICKOMMYHHUKALMOHHBIX TEXHOJIOTHI B Tpoliecce 0O0yueHHs IIKOJBHUKOB IO CUX TOp HE B
MOJTHOYM Mepe UCTIONB3YIOTCs yuuTesiMi. COBPEMEHHBIN YUUTENb JOJDKCH, TOMUMO YMEHHSI pa0doTaTh ¢ HO-
BEUIINMH KOMITBIOTEPHBIMH TEXHOJIOTHSIMH, UMETh TPEICTAaBICHIE O BO3MOXKHBIX CIOC00aX MX HCIIOIB30-
BaHUs B yueOHOM mporecce. ONbIT TEOPETHIECKOT0 U MPAKTUIECKOTO OCBOCHHUS YUUTEISIMU PA3TUUHBIX Me-
TOJIMK HMCIOJB30BaHMs TEJIEKOMMYHHKAIMOHHBIX TEXHOJIOTUH B mpouecce 00y4eHus: Mor Obl CTaTb OCHOBOM
JUISL TIOBBITIIEHUS 3 QEKTHBHOCTH U KadecTBa 00yueHus, (OpMUpOBaHUS U NANTBHEHINIET0 COBEPIICHCTBOBA-
HUS CBOETO MPO(ECCHOHAIBHOTO MAacTepPCTBA.
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I'eoMeTpUSIHBI OKBITY/IbI AKeTLIAIPYAe aKNAPATTHIK-KOMMYHHKALMAIBIK
TeXHOJIOTUSIAPABIH 0iJ1iM Oepy KypaJjaapbl

Makanaga OKy YpAICiHAE aKHapaTThIK-KOMMYHHKaUMsUIBIK TexHonorusuiap (AKT) KypangapblH eHrizy
apKbUIBI T€OMETPHSHBI OKBITYABIH THIMIUINIH apTThipy KapacTeipbligsl. ABrtopnap AKT 6imim Oepy
cajlachIHJarbl eneylsi OpHbIH KepcerTi. ['eomeTpus cabakrapblHAA OKBITYABIH KaHAa TEXHOJIOTMSIIAPBIHBIH
Gananapra acepi >KOHIHIETi KbIpiaapbl alKbIHAAIFaH. [ICHXOIOrHsIBIK-TIEAarOTHKAJIBIK JKOHE SiCTeMENiK
oyebuerTepre Tanaay JKYpridy apKbUIbl TeoMeTpusi cabakTapbIHBIH OKY-d[iCTEeMENIK KeIleHepi d3ipIieHill,
HMHTEPHET-PECYPCTAPhIH Ja KOJIaHy KOJJaphl )KUHAKTaIFaH. bimiM OepeTiH »IeKTpoHIbl OachLIBIMIApPIbI
TaHJAyJaH OKYIIBUIApABIH OLTIM CamachbHBIH TAYyeNdi €KeHI KOepCeTuni. ABTOpJIApABIH TY)KBIPHIMBI
GolibIHINA, aKIAPATTHIK-KOMMYHHKALMSIIBIK TEXHOJIOTHSUIAP/IbI OKY YPIICIHIE KONAAHy IIOH MyFaliMIepiHiH
cabaKThl KOFaphl JeHredne OepyiHe »XoHEe OKYIIBIIAPIABIH TaHBIMABIK KBI3METIHIH apTybIHA CeITiriH
THTI3ETIiHI OastHIaIbL.

Kinm  ce30ep: aknapaTThIK-KOMMYHUKALMSUIBIK ~ TEXHOJIOTHSIAD, TEOMETPUSHBI  OKBITY, 3aMaHayu
TeXHOJIOTHsIap, OimiM Oepyneri 2meKTpoHabl GackUIbIMAAp, MYyJIbTUMEANA, OKY YAepici, MmporpamMMalibIK
©HIM, NPaKTHKAJIbIK JaF/bl, KOJIAaHOabl ICHIeH, IMIaKTHKA.

M.B. Makambaev, K.E. Kervenev

Educational facilities of informatively-communication technologies
are in perfection of educating of geometry

In article is considered questions of use of information and communication technologies relevant today in the
course of training of geometry at school. Are shown by authors that information and communication technol-
ogies play a significant role in education. Aspects influence on children of use of new technologies at geome-
try lessons are marked out. On the basis of the carried-out analysis of psychology and pedagogical and me-
thodical literature geometry lessons with use of an educational and methodical complex and also with appli-
cation of the Internet have been developed. Stages of the developed electronic book of problems on geometry
which use is focused on the solution of tasks with practical contents, a basis him are shown have made the
computer models of geometrical tasks which are one of powerful tools of presentation. Authors have drawn
conclusions that pupils at such lessons more actively and willingly get into gear, time during which pupils are
ready considerably increases and want to carry out with concentration and independently task subjects, neces-
sary for assimilation. Need of use of information and communication technologies for educational process by
subject teachers for ensuring high level of teaching and increase in cognitive activity of pupils is proved.

Keywords: of informatively-communication technologies, educating of geometry, modern technologies,
educational electronic editions, multimedia, educational process, software products, practical skills, applied
level, didactics.
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Bosamak MaMaHAapAbIH KICINTIK MIIeHUETIH KAJBINTACTHIPY/Aa
TYJIFAJIBIK-0aF1apJaHFaH KATHIHACTHIH OPHbI

Makana Ma3MYHBIHJIA TYJIFAIBIK-0aFqapiIaHFad KaThIHACTBIH aMOe0ar, MiHCI3 Iporiecc GOJIBI TaObIIaTHIHBIH
TYCIHIIpyre MYMKIHIIK OepeTiHAiri, akmapaTTel ajly >KoHe TYpJICHAIpY Ke3i, amamumap apachklHzaa
OaiiimaHbICTap/Ibl OPHATY JKOHE JAMBITY Ipoleci OOJbIN TaObUIATBIH/IBIFBI FHUIBIMH TYPFBIIAH HETi3IEN[Ii.
KaTbiHac apKbUTBI aamaap ic-9peKeTiHiH ap TypIiepiH YHbIMIACThIpY, TOKipubeciMeH, OimiMaepiMeH, eHOeKk
HOTIDKEJIEPIMEH ajMacy, e3apa TYCIHICTIKKe KOJDKeTKi3y, MaKcaTka ColKec opekeTTep OariapiaMachlH
xKacay, Oip-OipiHe e3apa ocep €Ty Maceseiepi MeH 3epTTeYLIUIUIepAiH KO3KapacTapbl KapacCThIPBUIIBL
OmnapzslH KaThIHAC MOHIH ©3apa opeKeTTi, ©3apa TYCIHICTIKTI, e3apa acepli KaMTaMachl3 €TeTiH, MaKcaTKa
OarbITTaNFaH »JKOHE aKIapaTTHIK-Y)HEPreTHKANBIK IIPOLECTEpAiH e3remie Kyieci peTiHae aHbIKTayFa
GOJIaTBIH/BIFBI TYIKBIPBIMIAJIIBL.

Kinm ce30ep: KaThIHACTBIH Typiiepi, Oojamiak MaMaHaap, I[eJaroTHKaIbIK FhUIBIM, MEIarOTHKAIBIK
MOJICHHET, OKY-TopOHe MPOILECiHIH epeKIIeTiKTepi, KaJIBINTACTEIPY NPoOieMachl, TYJIFaHbIH I1€1aroruKaibIK
MOJICHHETI, TYIFa MOJICHUETI, HEAArorHKaIbIK OaFBITTAIFAH KATBIHAC, TYIFANIBIK KACHETTEPIHIH KUBIHTBIFBL.

Byriari kyHi Oimim Oepy yHecinae Oonamak MamaHAapAbl Aaspiiay casch, SKOHOMHKAJBIK >KOHE
MOJICHU caiajapja jkaHa KOFaMIbIK KaTbIHACTapra eTy »KafjainapbiHa ue 0oiyaa. Famampanaplpy KyHHEH
KYHTe ©Cill KeJie JKaTKaH XabIKapallbIK 0oCeKeIeCTiK Koramaa OOJBII KaTKaH e3repicTepAiH ayKbIMbl MEH
KapKBIHBIHBIH 6Cyi 0151iM Oepy Oepy caachIHBIH, MEMJIEKET aMyBIHBIH 0acThl (JaKTOphIHA alfHATYbIHA ceOelr
Oonapl. ¥NTHIMBI3ABIH yiibl ycrasel AxmeT baiitypceiHoB «bimiM OinmikTiTikKe XeTkizep Oacmannmak, aji
OULTIKTLTIK col OUTiMII icke ackIpa Oiy AaFaeICED)y, — e Oekep antmarad. Kaszipri Tagma emimizmeri 0imim
Oepy KyleciHiH eH 0acThl MiHAETI — OiiM OepymiH YWITTHIK MOCIIHE OTY apKbUIbI JKeKe TYJIFaHbIH OiTiM
JICHTeHiH XaNbIKapalblK JopeKere KeTeley.

Kazakcran PecnyOnukaceinmarsl  bimim  Oepyai  mameityabi  2011-2020 sxeuimapra  apHajaFaH
MEMJICKETTIK Oarmapnamaceinia «Kazakcranmarsl OUTiM Oepy pedopMaiapblHbIH OpTaK MaKcaThl OLIiM Oepy
KYHECIHIH jKaHa oJeyMETTiK-OKOHOMHUKANBIK OpTara OediMaenyi Oonbinm TaObuiaael», AeniHreH. JKeke
TYJIFaHBIH JaMYbIHBIH, MOICHHAPAIBIK ajIMacylapAblH, HiKipiH epKiH OUImipy[iH, *aHAIIbUI X00atapabl,
MIBIFAPMAIIBIIBIK OMIap/bl iCKe achIpyIbIH TYNKa3bIFb! peTinae Kasakcranma Komaliel opTa KajbIITacKaH.
Bbyn, o3 xe3erinne, ®ac YITTHIH TaJlallTapbl MEH KBI3BIFYITBUIBIFRIHA OapbIHIIIA JKayal OepeTiH OuTiM OepyIiH
MIPOTPECCUBTI KYHECIH KalbIITaCTBIpPyMEH aHbIKTadaasl. Ockinaiiiia, KazakcTaHHBIH Ka3ipri 1aMy Ke3eHiHae
Oiim Oepy Herisri poib aTkapansl [1; 7].

«Kazakcrtan PecmyOommkaceiapi  2005-2010 xxputmapra  apHanran  OutiM - Oepymi  TaMBITYIIBIH
MEMJICKETTIK OaFaapiamMachlHia» opTa OiniM OepyliH MaKcaThl — ayFaH OUTIMiHIH, KOCiOU JaFIbUIaphIHBIH
HETi31HAe OMIpIiH e3repMelni >KargaijapblHAa epKiH Oarmapiiail anaTblH, e3iHIH OUTIMIH IaMbITyFa, COJ
ajiFaH OLTIMI apKbUIBI 63 MYMKIHIIKTEPIH iCKE achIpyfra »KoHE aJaMIepIIUIiK TypFblia 63 OeTiHIIE IYphIC,
JKayarnTsl IIeNIM KaObuigayFa KabijeTTi TyJiFa KalbIITaCThIpy eKeHIr 6aca alThIIFaH.

Hemexk, binim Gepy Typanbl TYKbIpbIMAamaga OENriIeHreH apThIKIIBUIBIKTApFa COHKeC, MEMJICKETTIH
oJIeyeTiH aHBIKTAWTHIH Oocekere KaOuIeTTi, Ky3bIpeTTI MaMaHAap bl Jaspiay OuriM Oepy KyHeciHiH epekie
MiHJIeTi aen aranrad [2; 30].

Ocbl opaiiza maspiblK ACHIEWl >KOFapbl MaMaHAap YVINiH IeJaroTHKAJBbIK JasplibIKChI3 >KOHE
NearorukanblK OimiM, JaFapulap MeH meOepiikci3 MYMKiH OonMaTeiH TopOue Oepy (yHKUMAIapBIH
OPBIHIAWTBIH JKYHEHI KaKeT eTeli, SFHHU, O TYJIFaHBbIH >KaINbUIAHFAH CHIIATTAMACBIH aHBIKTAHTHIH
MearoruKajIblK MOJICHHET 00 b Ta0bu1aabl. COHIBIKTAH, jKac ypIiakka OiiM MeH TopOue Oepy mporecinae
THIMJII ©3apa dpeKeTTecy yieciMai, TabaHIBIIBIKTE KAXKET €TeTiH KaOlIeTTLTIriH KepceTe .

bi3 aramran mpoGnemara Hazap aymapran [.M. AmmpeeBa, U.A. 3umuss, E.W. Hcaes, E.W. Poros,
B.B. PeokoB, B.U. Ciob6omumkos, W.II. IllkyparoBa >koHe Tarel 0Oacka FaabIMIAPABIH  FBUIBIMH
3epTTeyJepiHie KaTbIHAC TEHAECCI3 iC-0peKeT, epeKIIe TEKTi iC-opeKeT TYpiHae OepiNreHairiH aHbIKTagbIK.
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Meicaner, I'M. AnzapeeBa opTypili Ke3KapacTapAbl KOca OTBIPBIN, KAaTBIHACTBIH Ke3 KeJlreH Typliepi
JETeHIMI3 — aJaMaapabslH OipJIeCKeH iC-OpeKEeTiHIH epeKIne TypJepi Oem arail oTeli: agamzaap opTypii
KOFaMJIBIK (DYHKITUSIIAp/Ibl OPBIHIAY MPOIIECiHIe Kall FaHa apallaciaii/ibl, COHBIMEH Oipre onap KaHjai na
0ip ic-opeKeTKe KaThIHACAJbI, IC-OPEKETTIH KaThIHAC aPKBUIBI JKall FaHa YHBIMIACTHIPBUIMAUTHIHEI JKOHIH]IE
OHJIa aJlaMJIap apachlHa kaHa OaiylaHBICTap TICH KaThHACTAp Mmaina 6oansl. «KateiHac mereHimiz — agam
KaTBIHACTAPBIHBIH OVKUT KYHeciH icke achIpy... KarblHacchl3 agam3aT KOFaMBIH OOJDKAy MYMKIH eMec.
Katpinac oHzma Tyiranapapl LEMEHTTEY TACLTl PEeTiHAE KOHE COHBIMEH Oipre Oochl TYJIFajapAblH ©3/AepiHiH
naMy Tacini petinze oonmansn» [3].

CoHpaii-aKk KaTblHAC TICH iC-OpeKeT YFBIMAAPBHIHBIH apa KaTteiHacklH P.C. HemoB Kapacteipran [4].
FanpiMubeiy  mikipiHme, amaMHBIH O€JCEHAUNr TYpiiepl peTiHme ic-opeKeT IieH KaThIHAC apachIHIa
aipIpMaIIbUIBIKTap Oap Oonaabl. OHeTTe, ic-opeKeT HOTHXKEC] KaHal Ja Oip MaTepHalabIK HeMece Healabl
eHIMAl (01 — HIESHBI, OMIBI TYXKBIPEIMIAY) JKacay HOTHXKeCi 00T TabbuTanel. KaTbiHaC KOPBITHIHIBICH
— agamMaapasIH 0ip-OipiHe e3apa ocep eTyi, iC-opeKeT — alaM/Ibl JaMBITATBIH OCJICEHAUTIK TYpl peTiHAe, all
KAaTbIHAC OHBI TYJIFa PETiHAC KaJIBIITACTHIPATHIH OEJICEHIUTIKTIH 3UATKEpNiK Typi Oomansl. Ic-opexer —
aJaMHBIH JepOec TypJeHyiHe, al KaThIHAC OHBIH 3UATKEPIIK JAaMyblHA Karbicaiubl. OCHIHBIH HOTHKECIHAC,
P.C. HemoB 0GoiipIHIIIa, iC-OpEKET] )KOHE KATBIHACTHI aaMJIbl TaMBITAThIH OJICYMETTIK OCJICEHAUTIKTIH e3apa
OaifTaHBICKAH JKaKTaphl PETIHJE KapacThIPYIbl KEPEK eTe/Ii.

An, N.A. 3UMHSSHBIH aHBIKTaAMAaChl OOMBIHIIA, KATBIHAC — OYJI «TOTCHIIE KEH JKOHE CHIMBIMIBI YFBIM.
bByn yFEIHBUTFAH J)KOHE YFBRIHBUIMAaraH BepOamnapl OaimaHbIc, akmapaTThl Oepy koHe KaObuigay, OV OapibiK
JKepJie JKOHE BUTFH Ja Oaiikamanbl. KaTbrHac Kerr JKy3/li: OHBIH KOIITereH HbICAaHIaphl MEH Typiiepi Oap». On
«KATBIHACTBIH ©31 iC-9pEeKeT eMecC, al KOFaMIBIK-eHOCK KaThIHACTAPBIHAA iC-OPEKETTIH 9p TYpJiepiMeH
alfHaNbICaThIH aJaMAapAbIH e3apa SdpeKeTTecy HBICAHBD» JeM alpbhIKma O0aca aWTampl. ©3apa opekerTecy
HBICaHbI aJlaMap iC-9peKeTiHIH KOFaMIBIK-KOMMYHHUKAIIUSUIBIK chepachlHa MaialaHbuIaTH Kypaiaapra
OaiimaHpICTBl OoNaAbl. AJNIAaMHBIH TIPIIUTIK OPEKETIHIH JKajllbl MAaKCATBIHBIH ©3repyiHe OalIaHBICTHI
opekeTTecyliH e3apa OalllaHBICKaH >KOHE ©3apa KaMmTaMmachl3 eTireH yml cdepachl epeKIIeTeHEeI]:
KOFaMIBIK-OHIIPIiCTIK (€HOEK), TAHBIMBIK (TaHBIM) KOHE KOFaMIIBIK-KOMMYHHKAITUSIIBIK (KaThiHac) [5].

[Icuxonorusina KaThIHAC «aKMapaTICH alMacy, OipbhIHFall e3apa OpPEKETTeCY CTPaTeTHsICHIH JKacay,
Oacka agaMzpl KaObLULAAy JKOHE TYCIHY KipeTiH, agaMaap apachlHaa OipiecKkeH opeKeTTiH KaKeTTUIIKTepiMeH
TYABIPBUIATEIH OalIaHBICTAPBl AHBIKTAYIBIH JKOHE AMBITYIBIH KYPHAET KOIl KOCHapiIbl MPOIEC» peTiHe
TyciHmipinemni [6].

JKanmpuraii kenreHae, KaThIHACTBIH oMOeOam, MIHCI3 TpOIecC OOJBIN TaOBUIATBIHBIH TYCIHIIPYTe
MYMKIHIIK Oepeli, 0J1 aKmapaTThl ally JKOHE TYPJICHIIpY Ke3i, amaMmmap apacbiHma OaiaHbICTapAbl OpHATY
JKOHE JaMBITy TIporieci OOJBI TaObUTafmbl; KaThIHAC apKBUIBI amaMaap IC-opeKEeTIHIH opTypJiepiH
yiipIMaacTeIpaabl, TaxKipuOeciMeH, OuTiMaepiMeH, eHOCK HOTHXKeJepiMEeH anMacaibl, e3apa TYCIHICTIKKE
KOJDKETKi3elll, MakcaTKa CoHWKec opeKeTTep OardapiiamachlH jkacailnel, Oip-OipiHe e3apa ocep eTemi.
KapacTteippuiran ke3KapacTapabl OipiKTipil, KaThIHAC MOHIH e3apa OpeKeTTi, e3apa TYCIHICTIKTI, e3apa
ocepi KaMTaMachI3 €TETiH, MaKcaTKa OaFBITTANIFaH JKOHE aKIMapaTThIK-DHEPTCTUKAIBIK IIPOIIECTEPIIH 03reme
JKyheci peTiHAe aHbIKTayFa OONaabl, OJAPIBIH OapbICBIHIA CEPIKTECKE MKOHE IIBIHABIKKA KATBICTHI
allKpIHIANATBIH, MOACHHET TeH anaMIapAblH KaybIMIACTBIFBI HETI3IH KYPaWThIH, TaHBIMIBIK JKOHE
SMOLMSIIBIK-0aFaiay CHITaTThl aKIapaTiieH atMacy O0aIbl.

Kateinac maptrapbiHa OaiilaHBICTBI iC-9PEKETTIH epeKIle Typi peTiHle, ic-OpeKeTTiH MapThl PEeTiHE,
ic-opekeTTiH Oip Oeuiri peTiHae, Kypan peTiHae Hemece OCICEHAUTIKTIH epOec HbICAHBI PETIHE, 3USTKEPIIK
JKOHE aaMTepIIUTK JaMy HeTi3l peTiHae ajFa MbIFambl. MocelleH, KATBIHACTBIH JKEKE JKOHE OJICYMETTIK
cunatTa OOJybl OHBIH, CyOBEKT-CYOBEKTIIK, CYyObEKT-00BEKTIIIK, 00BEKT-CYOBEKTLIIK, 00BEKT-00bEKTLTIK
00JIyBl MYMKiH €KEeHiH KepceTeli.

Jemek, KaTbIHacCKa KO3KapacThl JKaJMbUIANTRIH O0JICAK, OHJIA TTeJarOTUKAJIBIK KaTHIHACTBIH TaJlanTaphl
OKY-TOpOWe MPOTIECiHIH ePEeKIIETIKTePiH eCKePY Il KaKeTTCHE .

3epTTey OaphIChIH/IA, AHBIKTaFaHBIMBI3 OOMBIHINA, i KYHIe JCWiH MEKTCNTIH, >XOFaphl OKY
OPBIHJAPBIHBIH KOHE TeNarorHKalblK FHUIBIMHBIH IE€AaroTUKaIblK MOIECHUETTI KaNBIITACTHIPY MiHAETIHE
KOHUT OelMereH paem maibIMaay apThIK JECceK, OHJAa OKYIIBUIAPIBI, CTYIACHTTEPIl JKOHE OoJjarmax
MaMaHAapAbl ~ TOpOWeNey  OJNIapAblH  TCNAarorMKalbIK  MOJCHUETIH  KaJbINTACTHIPYABIH  OipbIHFAM
TY)KBIPBIMJIAMACBI,  OHBIH  OJICTEMETIK  KaMTaMachl3  €TUTyi, TapUXU-TICJarOrHKalbIK  TaJJayhl
JKETKUTIKCI3miriHeH kepeMi3. CoOHIBIKTaH Oi3miH KOoFaMJa IIeIarOTHKAJIBIK MOJCHHETTI KAaJBITACTHIPY
npobaemacs 6iiM Oepy canacbIHIAFEl OackiM OaFbITTApABIH Oipi OOIBIT OTHIP.
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3. TycynbekoBa, E. Tycynbekos, IN. NwaHoB

AHBIKTaJIFaH MPOOJIEMaHbI 3epeiiey YIIIH OHbl MOJCHUET TCOPHSICH OOMBIHIIA 9JIcOUETTe aHBIKTayFa
KaHmai amangap O0ap OOJaTHIHBIH aWKeIHIAY KaxkeT. Keibip 3epTreymrijaep OHBI — aJIaMHBIH OPEKET €Ty
TOCiT, OacKamapbl — ajiaM IIBIFaPMAIIBUIBIFBIHEIH TPOIECi PeTiHAe, VIIHIIJIEpI — ajgaM ic-opeKeTiHAeT]
MaHBI3[bl KYIITEPIi iCKE achlpy MIapachl MEH TOCUIl peTiHAe, TOPTIHIIIepl KYHIBUIBIKTAp JKykeci oHe
oJIapApl ICKE achIpy MPOIIECi PETIHIC aHBIKTAM I

Aram xereTiH Oip ka#T, o1, opuHe, 013 A.B. CTpeMOYXOBTHIH MiKipiHE KOCHUIATHIHABIFBIMBI3, SIFHU
«moneHuer» yreiMbiHa FO.I1. OxeroB Te aca corTi aHbiKTama Oepai: «MopeHuer — Oyl amaMaap/IbIH
QJIEYMETTIK KYHABUIBIKTApIbIH AaMybIH MEHIepy OOMBIHIIA IIBIFapMAIIbUIBIK OPEKETIHIH TACUIl JKoHE
HOTIDKETIepl, OHJla KOFaM MEH TYJIFAHBIH TMpOTpeci allKpIHJAIa bl XKOHE OJNIapAblH apKachlH/Ia KaMTaMachl3
eTineni». backama alTkaHma, MOJICHUET, alTaNIBIK, 1IC-OPEKETTIH 3aHIIbl HEMECE MeIarOTUKAJIBIK JKOHE OFaH
yKcac TypJepiMeH Karap, OHBIH €peKIIe TYpi PEeTiHIle eMeC, OHBIH Ke3 KENTCHIHIH CamajblK CHUMATTaMachl
peTiHae KapacThIpbUIIBL. «MoJeHUET KOFaMABIK OMIpIiH OemkTepiHiH Oipi, amammap OMIipiHIH Xeke
chepachl 6oaMaiinbl. MoleHHET — OJIapAblH CalajblK CHIIATTaMachl PETIHIE KOFaMIBIK ©MIipAiH OapIbIK
cayiajapblHa TOHY.

Tyira MoneHHeTI — OYJI OHBIH MaHBI3Zbl KYIITEPIH, MaTEPUAIBIK KOHE PYXaHH KYHIBUIBIKTAPIIbI
JKacay JKoHE TYTHIHY OOWBIHINA IIBIFAPMAITBUIBIK 1C-OPEKETIHE ONapbl iICKe achIpy TOCUTACPIH JAMBITYIBIH
JKOFaphl aopexeci. JleMek, TyiFa MOACHUETI MaHBI3IbI KYIITEPiH O0ap OOMYBIMEH KOHE OJIAPIBIH JaMy
JIOPEKECIMEH CUTIATTaIa bl «AJaMHBIH MaHBI3/IbI KYIITEPI» IeTeH He? — JIETeH CYpaK TYbIHIAHIbI.

O3 Ke3eriHIe agaMHBIH MaHBI3IBI KYIITEPiHIH TEH OHBIH IC-OpEKETiHE FaHa JKOHE, €H aJIbIMEH,
eHOCTiIHIe aWKBIHOATYbl MYMKIH €KCHIIr Typaibl KyolaHIBIpanbl. AjaM oleMIi TeK €HOCK apKbUIbI
TYpJICHAIpei KoHe ©3iHiH KYIITepi MEeH KalineTTepiH 3aTTaHAbipaabl. OChlIaH «ic-9pEKEeT» KaTeropusiChl
«MOIEHHET» KaTeropHsChIHAH aXbIpAaThUIMAMIbI, HEe OoilMaca «OJ MOIEHHET MEXaHU3MI — JJeyMETTIK
TOXKIPUOCHI JKaIMbIIAy XKoHE OCKITY HOTHXKEIEpi MEH Kypaaaphl apKbUIBI IporpaMMajiaHaIbl JKOHE JKy3ere
acwIpbUIaibly. OChIIaH «OPEKETTECY TACLI» YFBIMBI TEOPUSHBI HETI3ZCTEH/IE kKOHE MOJCHHET (DEHOMCEHIH
cunartaraija 0a3aablK KaTeropusi peTiHIe KaObUIJaHYbI THIC CKEH/IIT] IIBIFaIbI.

MaHpI3116I MoceTIeHIH 0ipi, OYJI, oprHEe, MOJICHHUETTI 3epaeiiey, afaMHBIH JKeKe epeKIIeIITiH KapacTeIpa
OTBIPHIT, TEAArOTUKAIBIK MOJCHHUETTI JaMBITYbIH HETi3T1 OaFbITTaphlH Ja 3aHFa CHIMBIMIIBI KaMTaMachl3
erti. Ke3 kenreH azaMmaT iC-opeKeTiHIE >KOHE KaThIHAC MPOIECIHIC OKBITY, TOpOWeNney >KOHE, OpHHE,
MOJICHHMET TYPFBICHIHA €H KAKCHICHIH alTyFa THIPBICAAbl. bepinreH xarmaiia MoIEHUETTIH 1aMybl TYJIFaHbIH
KOFaMJIBIK TIPIIUTIK OPEKETIHIH Ke3 KeJTeH CalachiHAa TaMyBIMEH COKeC KeleIi.

JKorapblnarel HETi3/EATeH Ma3MYHFa COMKEC, TYJIFaHBIH MEHarOTHMKAIBIK MOICHHETIH Talljay OHBIH
omicHaMaNBIK MoHI YIIiH KaxeT. Ommocousuiblk Oi1iM KYPBUTBIMBIHBIH, TYCIHITIH, 3€PTTEY TaKbIPHIOBIHBIH
O3TCIICTITiH Hazapra ajiblll, oJiCHaMara, THOCCOJIOTHSIFa, HAJICKTUKAIBIK JIOTUKAara, OJCyMETTIK
¢unocodusira, coHman-aK FeUIBIM (UIOCOQUICHIHA CyilieHeMi3. 3epTTey Heri3iHe TaHBIM TECOPHUSCHIHBIH,
(unocodusiiarel FRUTBIMU TaHBIM TCOPHSICBIHBIH MaHBI3/IbI CHUITATTaMachl KaObUTAaHFaH. by xkepae anamzar
(haKkTOpBI peINiHIH KOFapbUIAYbIMEH MOIEHUET MAKCHOJIOTH3AIMICH TEHISHIMAICH, OFaH JKAKChl KacHeTTep
Oepy OaitmanbicKaH. MyYHIAa MOACHHET KYHIBUIBIKTAP JKYHECl jKoHE OJapibl iCKe achIpy MPOIeCi peTiHe
AMKBIHIAIab].

dutocodh-raapIMIap MOACHUET YFBIMBIHAA Op TYPJi OeiMaepal epekiueneiai — Oy pyxaHH KoHe
MaTtepuaanbik OemiMaep. OcblaH alnFaHaa, MaTepHaNIbIK MOJICHUETTIH ajlaM ic-opeKeTiHiH OYKiI cepachiH,
OHBIH HOTIKEJCPIH, KOFAMHBIH MaTePUANIBIK OMIpiHIH JKOHE aJaMHBIH XKEKe TIPIIUTIK €Ty KaraaiinapbiH
TYABIPATHIHHBIH OapJIBIFGIH KAMTUTBIHBI IIBIFA/IBI, OJ1 OHIIPICTIK KYIITEPAiH IaMy JCHTeHiMEeH, KOFaMHBIH
SKOHOMHUKAJBIK KYPBUIBICBIMEH aHBIKTAJaAbl, PyXaHH MOJEHHUETTIH KaJbIlITacy XoHE [amy 0a3achlH
aTKapaIbl.

Kazipri yakpiTTa omeOMeTTe KE3[ECETiH aHBbIKTaMalapAbl Ke3 KeJIreH TapuXu Ke3eHre Oedin
KapacTeipyra Oomnaapl. CoHpaif-ak MaMaHHBIH NeJaroTHKaNbIK MOJACHHETIHEe camajibl jKaHa TayanTap
KoWbpUTanpl. backama alTKaHma, TeTaroTHKaNbIK ic-opekeT peTinae 20—25 >kl OypbIH CaHAJIFaHIBI JKOHE
Ka3lp caHalaTBIHABI OipAed aHbiKTayra Oonmaiabl. JKyHemik-KypbUIBIMABIK aMaliblH  3epAelieHeTiH
KYOBUTBICTapFa KOHBUIATHIH TaJIANITAPHI KOHE 3€pTTEY MiHAeTTepi 01311, omapapl Oip Me3TUIIe TIoH PETiHIe
ne, Topbme OepyliH HOTIKECI peTiHAe ¢ KapacThIPHIN, OHIA OHBIH KYpayIIbUIapBIHBIH MaHBI3IbI
AJIEMEHTTEPIH KOPCETy apKbUIBI TICNAarOrMKalbIK iC-OpEKET AaHBIKTaMAachlH IIEKTI HAKTBUIAHIBIPY
KaKETTUTITIHE KeNTipIi.

OunocoPUsIIBIK  JKOHE  TICHXOJIOTUSA-TICAATOTHKAIIBIK ~ OleOMeTTep/ie  TYJIFaHBIH  IEJarOrHKaIbIK
MOJICHHETIHIH KYPBUIBIMBIHA KO@3KapacTap/ia aHbIKTaIFaH OipJIiK KaJablnTacThl. bi3niH oWbIMBI3IIA, KE31ECKCH
aBIPMAIIBUIBIKTAp TYOETEHIl eMec XKoHE HeTi31HAe OapAblH KOMTiri Typajibl alThIIa bl
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[lenarorukanblk MOACHUETTIH HETI3Ti DIIEMEHTTEPIHE ICUXOJIOTUSA-TICNArOTHKANBIK OLTiM  KoHE
OLTIMIAPIIBIK; TIEAATOTHKAIBIK OaFBITTAaIFaHIBIK (03Tele KOCIITIK KaThIHACTap, Ko3KapacTap MEH HaHBIMIAp
JKy#ecl); MmeJarorukajblk OarbITTaJiFaH KAaThIHAC JKOHE TOPTII, OKY JKOHE TopOue OCpymiH HOTHIKEN JKOHE
HIBIFAPMAIIBUTBIKIICH YisIecTipe Oiny; TopOHeNeyIliHiH MeqaroruKaiblK ic-opeKeTiHaeri KaciOn MaHBI3IbI
TYJIFAIIBIK KACHETTEPiHIH KUBIHTHIFBI; YHEMI ©31H-031 KEMEICHIIPYre YMTBUTY (©3IiriHeH OiTiM aay >KoHe
©31H-031 TopOuesey) koHe T.0. KaTapl.

BinimMaingik MOAEHHETTUTIKTIH MaHBI3bl ANFBIIAPTEl OONFaHBIMEH, OYJT €Ki YFBIMHBIH apacblHaa eneydi
albBIPMAIIBUIBIK, OCNTLUIl ajIIaKThIK, KeHAe TINTI KaWIBUIBIK Oap. FBIIBIMHBEIH O€T anasl JaMywl,
MIEKTEIIMETCH TEXHUKAIBIK OPEKET MOJCHUETKE YJIKEH HYKCaH KenTipyl MyMKiH. Tek >korapel JieHreine
MoJleHHeTi 0ap OpKEHWET FBUIBIM MEH TEXHWKAHBIH JaMYBIHIAFBl TEpic caimmapiapisl OchTapamTaHibipa
ananel. Erep 0i3 FRUTBIM apKbUIbI MIBIHABIKTHI allICaK, OHEP apKbLIbl OCEMJIIKKE YMTHUIAMBI3, ajl MOPAIbIIK
TaHBIM aPKBIIBI — KAKCHUTBIK TIEH KaMaH/IBIKTHI albIPaMBbI3.

OTaHabIK FBUIBIMZIA KaThIHAC OYpPBIHHAH QJIEYMETTIK NCHUXOJOTHSHBIH 0a3aiblK KaTeropHschl OOJFaH
JKOHE TaHBIMJIBIK, YMOIUSIIBIK-0aFanay jkoHe 0acka aklapariieH aiMacy MaKCaThIHJa €Ki HeMece OJIaH Kol
aZlaMHBIH ©3apa OpeKeTTeCyi pPeTiHAE aHBIKTAIFaH, KaTblHAac aepOec 3epTrey 0OBEKTici peTiHae Oipriama
JKakpiHIa FaHa OemiHmi. KaTeiHac 3epTTey TaKbIPHIOBIHAH albIMEH TAHBIMIBIK IPOIECTEPMdi, COHAaH COH
YKAJIITBI aJIFaH/a aJJaMHBIH TYJIFACchIH 3epJIeiey TOCLUTiHe, KaFUaChlHA aifHAIJIbI.

JKanmer Genrini OonFaHAai, KaTBIHACTBIH oMOe0arl, MiHCI3 MPOIEcC OOJBIN Ta0bUIATHIHBIH TYCIHIIPYTE
MYMKIHTIK Oepeli, 0J1 aKmapaTThl ally JKOHE TYPJICHIIpY Ke3i, amaMmmap apacbiHma OaiyaHbICTapAbl OpHATY
JKOHE JaMBITy TIporieci OonbIm  TaObUTaNmbl; KaThIHAC AapKBUIBI amaMaap KBI3METTIH op TypJiepiH
yiipIMAacTeIpaabl, TaxKipuOeciMeH, OuTiMaepiMeH, eHOCK HOTHXKeJepiMEeH anMacaibl, e3apa TYCIHICTIKKE
KOJDKETKI3ei, MaKcaTKa COWKec opeKeTTep OarmapiiaMachlH jKacaimel, Oip-OipiHe e3apa ocep eTefl.
KapacTteippuiran Kke3KapacTapbl OipiKTipil, KaThIHAC MOHIH e3apa OpeKeTTi, e3apa TYCIHICTIKTI, e3apa
ocep/Ii KaMTaMachl3 €TETiH, MaKcaTKa OaFbITTaIFaH JKOHE aKNapaTThIK-OHEPTeTUKAIBIK IIPOLECTEPIiH e3relie
Kyhecl peTiHAe aHbIKTayFa OONaabl, OJAPIBIH OapbICBIHIA CEPIKTECKE MKOHE IIBIHABIKKA KAaThICTHI
afKpIHAATAThIH, MOJCHUET IIEH aaamIapJblH  KaybIMJACTBHIFBI HETi3IH KYPaWTBhIH, TaHBIMJBIK JKOHE
AMOIUSIIBIK-0aFanay CHITaTThl aKIapaTIIeH aiMacy OOa b,

KarbrHacThl KapacThIpraHaa OepiireH KaTerOpUsHBIH KbI3MET KOHTEKCTIHIE 3epCIICHETIHIH €CeIKe ary
KakeT. Ce3/iH Tap MarbIHACHIH/IA KBI3MET JET KOpIIaraH dJieMre OeliceH/l KAaThIHACTHIH ©3Telle aJlaMIbIK
HBICAHBI TYCIHIIpUTENi, OHBIH Ma3MYHBIH MaKcaTKa CoHKec e3repyi JKOHE TYpPJICHYl KYpaliel, KeH
MarbIHACHIHA TEK KOpIIaraH OpTaFa FaHAa €MeC, COHBIMEH Oipre ajaMHBIH ©3iHe OarbITTalFaH, MaKCaTThl
OOJDKAMTBHIH IMBIFAPMAIIBUIBIK ~ OeNCeHAUTIK  TyciHmipiieni. Kpi3MerTiH OepinreH aHBIKTaMachIHaH
IIBIFATBIHBL: KBI3METTIH HETi3T1 Ma3MYHBI 9JIEMHIH (CBIPTKBI HEMEcCEe IITKi) MaKcaTKa COHKec e3repyi yKoHe
TypseHyi Oomnbin Tabbanel. bipak MakcaTKa COMKECTIIIK IeH TYpJICHYl BUIFU Ja KaTBIHACTBIH Ma3MYHIBIK
cumaTthel JIen TaHyra Oonmaiinsl. KareiHacTeiH Oenrimi Typiepi Oonanel, onapia Tam MYHAAald KbI3MET
O0IMaIBI.

KaTeiHacThIH O€ICeHIl CUTIATBIH KOPCETETIH KaTerOpHsUIapAblH Oipi «e3apa opeKeTTeCcy» KaTeropHsiChl
00JbITT TaOBLTAABI, ON OiphIHFA MaKcaTKa OaFbIHBIITHEUIBIKIICH, MaKCATThI OOJDKayMeH OalIaHBICTHI eMec,
COHBIMEH Oipre KaThIHAC MPOIIECIHIH €Ki OaFBITTHIIBIFRIH JKOHE HAKTHUIBLIFBIH KopceTendi. bipak ke3 kenreH
e3apa OpeKeTTecy KaThlHACTApChl3 OoNMaimpl. AJaM3arT KaThIHACTAPBIHBIH aWKBIHAATYBl pETiHJC
KaTBIHACTHIH KapaMa-KalIibl, eKiXKaKThl CUMATHl 0ONadbl, 01 Oip Me3Tijje OObEKTUBTI JIe, COHBIMEH Oipre
CyOBCKTHBTI KaHaMaJIaHFaH MpoIiecc peTiHae 0onaapl, ceOebi HAKThI TIPUIUTIK OpEeKETIH/E aJlaM KOFaMHBIH
«OHIMI» FaHa eMeC, COHBIMEH Oipre OHBI KapaTyIIbl OOJIBIT TaOBIIAIBL.

KartbiHac KOFaMIBIK KaThIHACTAPJBIH AWKBIHAANYBl TYJIFANBIK HBICAHBI OOJIBINT TaOBLIAIbI, COHBIMEH
Oipre onapra KenTipiniMmeiai, on Gip Me3riiie TyIFaapaiblK, YITapaiblK KaThIHACTAPBIH aKUKAThl PETiHIe
6omanel. OOBEKTUBTI cuUIaTTamMa ajam3aT KAaThIHACBIHBIH KOFaMAa KaJbINTacKaH KaThIHACTAp KyWeciMeH
aHBIKTATYbIHAH FaHa €Mec, COHBIMEH Oipre OHBIH aJaM VIIiH ajaM CaHaThIHAa €HyTe OalIaHBICTHI eMec
KKETTUTIK OOJBITT TaOBUTYbIHAH alKBIHIATAbl, OOBEKTUBTI KAKETTUNK CyOBEKTIICHE ], )KeKe KaXeTTiIiK
Oomanpl. KaterHac Oip Mesrimge amammap OipiryiHiH OOBEKTHBTI KaXETTUIT peTiHAC 1e, OJapIblH
CyOBEKTHBTI KOKETTLIIT1 PETiHAE € ajiFa MIbIFaapl. ATAMHBIH ©31HIH CyOBEKTUBTUIITIH, ajaM peTiHAe o3iHe
KOe3KapachlH Ce3iHy1 KaThIHACKAH J1a, 0acKa ajaMIapblH Ce3iHyi apKbUIbl O0JIa b

On menarorvkanblK KaThIHACTBI OKBITYIIBIHBIH OUTIM alyIIBUTAPMEH KOCINTIK KaThIHACHKL PETIHIC
KapacThIpabl, COHBIMEH Oipre CTYISHTTEpAiH OOWBIHIA OHTAHIBI ©3apa KaThIHACTAPABI KaMTaMachl3 €Ty,
YKBIMIAFBl 9JICYMETTIK-TICUXOJIOTHSUIBIK MpoLecTepai 0acKapy, MEHINIKTI KaThIHAC NEH TIPTINTI HEIeHY
meOepIirid  KaJblnTacTeipyra OacTel Hazap aynapaabl, Oyin OuriM Oepy mpoleciHe KaTbICYyLIbLTapAblH
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SMOLMSITBIK-aIaMT €PILiTIK KOHUI-KYHiHe Oenrini Typae acep eteni. OckljaH MeAarorThlH KOCINTIK medepiiri
— TeIaroruKaibIK KaThIHAC MPOIIECIHAE OLTiM ayImblIapra ocep eTyAiH TeHIECCI3 KabileTi epeKITeIeHeT.

Oky-TopOue MpOIECIHACT] IeIaroruKaiblK KaThIHACTBIH JKETCKII POJIIH aTam OTil, OFaH, ajamjiap
apachIHJIaFbl OailylaHBICTAp/Bl AHBIKTAYFa KaparaH/a, aca MaHbI3Ibl (YHKIHMSHBI Oepeii, aranm alTKaHAa,
«TIEeJIaTOTUKAJBIK KATBIHAC 9p TYPIl KOMMYHHUKAIMSUIBIK KypajaapAblH KOMETIMEeH iCKe achIPBUIATHIH JKOHE
MearoruKajblK STUKAHBIH KOJJAHBUIBII JKYpreH HOpMajiaphl IMIeHOEpiHIEe OpeKeT €TETiH MeAarorHKabIK
MIiHACTTI Liemyre OarbITTalFaH, KypAedl KOMMYHHKAIMSUIBIK e3apa opekeTTep xykhecimeH Oepineni [39];
MeJaroruKajIblK KaThIHACTBIH ©3TCIIC SPEKIICTIKTEPIH epeKIIeIIeH I, OII:

— OKy MIHAETTEpiH IIeNTy KYpajbl peTiH/E;

— TopOHe MPOIIECiHIH dJICYMETTIK-TICUXOJIOTHSUIBIK KaMTaMachl3 €TUTYl PEeTiHIIE;

— TopOUeNey MEH OKBITY TaOBICTBUIBIFBIH KAMTAMAChI3 €TETIH MeJaror MeH TOPOUEICHYIIIEPIiH e3apa
KaTBIHACTAPBIH YUBIMIACTBIPY TOCIII PETIHIE;

— O1JTIM aNmyIIbUIAP/IbIH AIEYMETTIK TOPTiIOIH KaJIbIITacThIPy (HaKTOPHI peTiHae 0oIaibl.

ATanFaH epeKIleNiKTep OKY-TopOHe MPOILECiHIH Heri3ri Ma3MyHBIH ©3iHE alaTBhIHABIKTaH, KaThIHAC
MearoruKajblK KBI3METTIH HET131H Kypai bl et ailTyFa Oonabl.

byriari TaHma Tmemaror-rameIMaap, IICHXOJOrTap OEpiireH  VYFBIMIABI  aHBIKTayFa  OpTYpIi
TanneiHbIcTapApl Konmananel. T.M. Kynemmuna OimiM Oepyneri TyFanblK-OarapiaHFaH amail OalaHbIH
TYJIFachIH JaMBITYFa HeTi3[eNe/1l JeTeH TYXKbIPbIMFa KeJlelli, OFaH e3apa 0ainaHbICKaH €Ki Xocmap Kipeai: o
aJaMHBIH 1ITKi, MOHII, TaOwFu, oMOeOam KacCHETTEepiHIH ©3[iriHeH AaIlbLIybl PETIHIE XOHE TYJIFaHBIH
KYHIIBUTBIKTAPHI KYHECIHIH KAIBITITACYhl PETIHIEC KOPCETUICT.

Bizniy oipIMBIRIIA, TYIFAIBIK-OaFraapianFaH OuUTiM OepydiH MaKcaThl alaMJbl KaJBIITACTBHIPY MKOHE
TinTi TOpOHMeENney emec, Tady, Koiaay, agaMaarbl aJaMIbl JaMBITy >KOHE OHIA ©31H-031 KepceTy, ©31H-031
JIaMBITYy, ©31H-031 KOpFay, ©3iH-031 TopOmeney J>KOoHE O31HMIK TYJIFAIBIK OCHHEHIH KaJIbIITaCybl >KOHE
aJaMJIapMeH, TaOUFATIICH, MOJCHHUETIICH, OPKCHUETIICH JTHANIOTThI KOHE KAyilCi3 e3apa opeKeTTecy YIIiH
KaKeTTi 0acka MeXaHU3MJEPiH HeEri3iH Kaiay.

TopOueni azaMaTThl KalTa HaMbITy, MOACHHET JKOHE aJaMIepIIUTIK agaMbl PETiHIE KapacTHIPATHIH,
TYIFANIbIK-0aFiapianfal  TopOue TYKbIpbIMaMacklH Oenrini fameiM  E.B. BoHmapeBckas yYCBIHABIL.
Bacramkel KanmbeiH TopOue KOFaMIarbl UITepiIeTYI )KoHEe TYPAKTAHIBIPYIIHl (VYHKIVSUIAPIBI OPBIHIaN b
MOJCHHMETTI CaKTay, ECKe TYCipy JKOHE IaMBITy; YPIIaKTap aybICYBIHBIH TapUXH MPOIECiHEe KBIZMET KOPCETY,
TYJIFaHBIH MOICHHET CYOBEKTICI pEeTiHAC €pKiH JaMybl, ©3iHIH JaMybl XOHE TIPIIUIIK OpEKeTi YIIiH
XKarjainap kacay. ABTOp TopOHWe TPOICCIH MaKCaTKa OarbITTalIFaH, €KIKAKTHI, aKMapaTThIK-KbI3METTIK,
YKBIMABIK-IIBIFAPMAIIBUTBIK, KaTBIHACTHIK, OacKapbUIATHIH, TYJIFAHBIH PYXaHH OJIEMiHE JKYTiHI€H IPOIECcC
petinae epekmeneiiai. TopOueneri TyiraiblK-OargapiaHFaH amajia OLTIM ajJyIIbIHBIH TOpOHME IPOLECIHIH
Oencenai cyOBEKTICI TaHBUIYBIH, TOpOHME THIMIALTITIHIH >KOFaphl KOPCETKilli — CyOBEKTUTIK KacHEeTTepIiH
KaJIBINTACKAHABIFBIH Olipei. TYJIFaHbIH OChI KACUETTEPiHIH KaJbITaCybIHA Oi1iM Oepy MEH TopOueNneyaiH
aaMTepIIUTIK HETi3AepiH, SFHH MTeJarOTUKAJIBIK IPOIIECT] 13TUICHAIPY, KYMIEHTY MYMKIHIIK TYFBI3aIb1.

E.B. BoHmapeBckass TYXKbIPbIMBI OOMBIHINA, TYJIFAIbIK-OaraapiiaHFaH TOPOHEHI TYJIFaHbl MOICHH
COMKECTeHIIPY/IiH, 2JICyMETTIK OeHiMIenyiHiH KOHE IIBIFAPMAIIBIIBIK ©31H-031 KOPCETYiHIH HeIaroriKaIbIK
OacKapbUIaTBIH TIPOIECI PETIHAE AaHBIKTaWIbl. TyiIFambiK-OarmapiaHFaH TOpOMEHIH MaKcaThl MOJICHUET
azambl 00JIa bl OHBIH MOHI PYXaHIUIBIK OOJIBITI TaOBIIAIBI, PYXAHIMIIBIK HETi31 peTiHae O1riM O6epy TopOueHIH
KYPayIIbIChl OOJIaIBI.

KartbiHacTBIH HETi3ri Tocnmepl KalmbUlal KOPHITBUIFaH JKOHE €3apa OpeKeT TUIITepiHe OailIaHBICTHI
Tonrtapra Oipikripineni. OmapaslH TaFaWbIHAATYBl ©3 apajlapblHIa yKcac, Oipak KaTblHAC Typi OOHBIHIIA
epekuieneneni. bipinmrici 6ackIMABUIBIFEI OOMBIHIIA — CYOBEKT-CyOBEKTUTIK, €KiHIIicI HeTi3iHAe CyOBbeKT-
00BEKTLTIK OoMbIN TaObUIaAbL. bipak ekeyi Je TyIFanblK-0araapiaHFaH aMalia iCKe achIpbUTYbl MYMKiH.

COHIBIKTAaH KOCIMTIK MOACHHETTIH, K€3 KEIreH 0acka MOICHHUETTIH CHSIKTHI, JKETUTy IIETiHIH KOK
eKeHJITIH aram KeTy Kepek. KoramMHBIH JaMyblHa Kapail OHBIH camlalblK JeHreii >KoHe MPaKTHKAIIBIK
MaHBI3Bl YHEMi apThII OTHIPFAH JKOHE Oojamiakra jga apraTtelH Oosansl. [lemarormkanblk MOIEHUETTIH
KJIBITITACYbl KOFAMHBIH OapiIbIK TEeIarorHKaNbIK KYWECIHIH IaMybl MEH *YMBIC ICTEyi VIIiH opacaH 30p
MoHI Oap. TyJIFaHBIH ITearoruKajblK iC-OpeKEeTiHE OCEep €Til, MeNaroruKaliblK MOJCHHET COHBIMEH Oipre
MEMJICKETTIK KBI3MET OpBIHIAPBIH/IA, MEKEMeJep MEH KOFaMIBIK YUBIMIAPIBIH 1C-OpEKEeTTepiHe e ocep

eTeni. ©O3apa as3amarTapiAblH apachlHNa, ajaMmiaplia MOJEHHETKE JereH KYpPMETTI — TopOuenecyMeH
0ailTaHBICTEI KBIPYyap JKYMBIC JKYPTi3y MIHIETI TYP.
Byriari TaH#ma KOFaprel OKy OpBIHAAphl Ooiamak MaMaHJapablH KOCIOTIK MOIEHUETIH

KaJIBIIITACTBIpYAarbl T¥JIFaHBIK—6aFZ[apHaHFaH KaTbhIHACTHhI >Ko6anay TCOpHA MCH IIPpAaKTUKaAarbl HpO6J'ICMa.]'II:I
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Bbonawak mamaHgapablH KaCinTik MOAEHUETIH. ..

KOHE JKETKITIKCI3 93ipeHreH MiHAeT O0JbIN Ta0bUIagbl. 3epTTeyIepaiH 0achIMABIIBIFI, OlTiM Oepy mpoueci
CyOBEKTUICPIHIH TYIFAIBIK KATBIHACKIHBIH EPEKIICTIKTEPiH Ko3FaMaiibl. OChIFaH opai, Ka3ipri TyMaHHCTIK
rmapajgurmMa Karujanapbl iCKe achIPBUIATHIH, OUTIM allyIIBIHBIH TYJIFAIBIK-KOCIITIK JaMybl YIIIH KaKeTTi
mapTTap KYpbUIATBIH aMaJijIbl, OOJamaKk MaMaHIapAblH KOCINTIK NaspIlibIFbIHIAFEl TYJIFAIBIK-0aFaapiiaHFanH

KaTbIHACTHI yK00anayablH 0acThl (pakTOp PETiH/IE KapaCThIPy KaXKETTITIH HETi3aeiimi3.
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Kazakcran Pecryonmukacsianarst bimim Oepyni mamerrynasie 2011-2020 xpoigapra apHaIFaH MEMIJICKETTIK Oarmapiamachl,
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3.Tycynbekosa, E. Tycyn6ekos, [1.1manos

PoJjib THYHOCTHO-OPUEHTHPOBAHHOI0 OTHOLICHUS B (OPMHUPOBAHUU
npodeccuoHAIbHON KYJIbTYPbl OyIylIero cnenuajaucra

B crathe paccMaTpuBarOTCS BOMNPOCHI BO3MOXKHOCTU PACKPBITUSI TOTO, YTO KOMMYHMKAIUS SIBISIETCS
YHUBEPCAIBHBIM, 0€3yIPEUHBIM IPOIECCOM, YTO 3TO UCTOYHUK MOTYYSHUS M IPeoOpa3oBaHus HHPOPMALUH,
MIpOLeCC CO3JaHUS U Pa3BUTHA CBs3eil Mexay JioapMH. C HaydHOH TOYKM 3pEHUs] 0OOCHOBBEIBACTCS, UTO
TIOCPEACTBOM KOMMYHHKAIU¥ JIFOJY MOTYT OPTaHW30BHIBAaTH Pa3HbIC BUABI AEATEIHHOCTH, 0OMEHHBATHCS
3HAHMSIMH, OTIBITOM, TPYIOBBIMH Pe3yibTaTaMH, JOCTUTaTh B3aMMOIIOHMMAHUS, Pa3padaThIBaTh MPOTpaMMy
JIECTBUH B COOTBETCTBHUHU C LIEJIbIO, BIMATH ApPYr Ha Apyra. Ha ocHOBe pacCMOTpEHHBIX MO3MLHUN CYTb
KOMMYHHMKAallUM ONpEAesieTcss B KayeCcTBE OCOOOH CHCTEMbI LEIEHANpPABICHHOTO M HMH(OpPMalOHHO-

OHEPreTUICCKOro mnpouecca, o0ecneurBaroiero B3aMMONOHUMAaHUE U B3aUMO/ICHCTBHE.

Kniouesvie cnosea: BBl KOMMYHHMKAIUH, OyXylmiue CHEUATNCTHI, TeAaroruyeckas Hayka, reJarorndeckas
KyIbTypa, OCOOCHHOCTH Yy4eOHO-BOCIHTATEIBHOTO Iporecca, mpobiieMa (OpPMHPOBAHUS, IeNarorndeckas
KyJIbTypa JMIHOCTH, KYJIBTYpa JINIHOCTH, IT€arOTHIeCKH OPUEHTHPOBAHHAS KOMMYHHUKAIUS, COBOKYITHOCTh

JIMYHOCTHBIX Ka4€CTB.

E.Tusupbekova, Ye.Tusupbekov, P.Ishanov

The role of the person-oriented relationship in the formation
of the professional culture of the future specialist

Article allows to understand that communication is an universal, flawless process, it is a source for obtaining
and transforming information, a process for setting and developing interaction between people. People create
different actions through communication, exchange knowledge, experience, results of their work, reach an
understanding, make a program corresponding to goals, influence on each other. Linking the reviewed
opinions allows to define the communication as a goal-oriented, unique system of informational-energy

processes, providing interaction, understanding and influence.

Keywords: types of communication, future specialists, pedagogical science, pedagogical culture, peculiarities
of educational process, formation issue, personality pedagogical culture, culture of personality, pedagogical

communication, personality traits.
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3amaHayH TeXHOJIOTUSJIAPAbI KOPKEM MJJIeHHET HeTi3iHae KOJIaHyAbIH THiMILTiri

Maxkanana «/lu3aiin» MaMaHIBIFBIHAQ 3aMaHayd TEXHOJOTHsUIapAbl OiLliM Ma3MyHBIHa CHAIPYIiH
HearoruKajbIK-PAKTHKAIBIK HEri3aepi MEH )KY3ere achIpbLIybl CYpaKTapbl KapacThIpbllisl. JKeke Tyirara
GarbITTalFaH JKaFlailblHIa OKBITY YpJICiHIE 3aMaHayd TEXHOJOTHsJIapAbl Mai/iajaHy/a I1eJaroruKaiblK
MakcaTTap aHBIKTAJIBl. 3aMaHayH TEXHOJNOTWSUIApAbl MaiiiajaHa OTHIPbIN, KYPBUIBIMBIHA, OKY
MaTepUasbIHBIH Ma3MYHbBIHA JKOHE OKY iC-OpEeKeTiH YHBIMAACTHIPY/BIH TallalTapbl alKbIHIAIAbL. MaMaHIbIK
MOH/EpiHIH ~ Ma3MyHBIHIA JKaHa TEXHOJOTHsUIapIbpl MaijanaHy 0a3acblHAA KOPKEM  MOJCHHET
epeKIIeniKTepine Hasap ayznapbuiagbl. KepkeM eHep, KOpKeM MOJIEHHET, KOPKeMIIK TaHbIM MeEH
IIBIFAPMALIBUIBIK  OUTIMHIH JIM3aiiH eHepiHzeri MoHi epekiueneHai. VIHHOBAIMSIBIK TEXHOJOTHSIAPABI
aKmapaTThIK Oeifineri MaMaHaap/Ibl Aaspiay 0apbIChIHIA KOJIIAaHy MYMKIHIIr cHmaTTanFad. MTHHOBAIHSIIBIK
cabakrapAbl YHBIMAACTBIPY OAiC-Tociuaepi MasMyHAaiabl. BimiM amylibIapablH KOPKeM MOJCHHUETIH
KaJIBINTACTEIPyia MPpOOIeMaNbIK OKBITY, anTajblK, MiKip caifbic, mxedar, DeHTreleK ycTel, icKep-oHbIHmap,
aKMapaTThlK TEXHOJOTHsAbl KoimaHyFa Oonanbl. Conpaii-ak ToxKipHOeNiK SKCIEPUMEHT IKYMBICTAPBIHBIH
KOPBITBIHABICH! OepisreH.

Kinm ce3dep: Gonmamiak MaMaHIApbIH Jasipiay/a, OKBITYIBIH XaHa TEXHOJOTHSUIAPBIH eHri3y, OutiM Gepyai
aKnapaTTaHAbIPy, KOPKEM MOICHHET, LIbIFapMallbUIbIK CHXOJIOT U, THHOBALUSIBIK cabax.

Bonamak au3aitH MamMaHIapbIH qaspiaya, OJapJbIH JKalIbl TAHBIMBIH, KY3BIPETTUIIrIH JAMBITATHIH,
JKEKEe TYJIFAIBIK KacHeTTEpiH KajbIITACTRIpyAA €JICYNi peJl aTKapaThblH OKYy TYPJICPiHIH, TEXHHKAJBIK-
TEXHOJIOTFSUTBIK KYpaJIIapabl KOJIaHy MaHbBI3IBI maptrapAsiH Oipi. KP bimim 6epynmi mamertyas 2011-
2020 >xpUiIapFa apHajFaH MEMJICKETTIK OarnapiaMachlHBIH MakKCaThIHBIH Oipi ... OiniM Oepy mporeciHig
0apIbIK KaTBICYLIBUIAPBIHBIH Y34IK OlniM Oepy pecypcTapbl MEH TEXHOJOTHSUIAPBIHA TEH KOJDKETKI3YiH
kamTamace3 ety [1]. Conmaii-ak Kazakcran PecnyOnmkaceiapiH «bimiM Typansl»y 3aHbiHAa: «bigiM Oepy
KYHECiHIH 0aCThl MiHJIETI — YJITTHIK )KOHE a3aMaTThIK KYHIBUIBIKTAP MEH MPAKTHKA JKETICTIKTEpi HEri3iHAe,
KEKe aJaM[bl KAIBINTACThIpYyFa XKoHE KociOu IbIHAayFa OarbITTanFaH OliM ally YLIIH KaXXeTTi >Karaainap
’Kacay, OKBITYBIH KaHa TEXHOJOTUSIIAPBIH €HT13y, OUTiM Oepy/li aKmapaTTaHIbIPy, XadbIKapaJbIK FaTaMIIbIK
KOMMYHHUKAIFSUTBIK JKeJire Mmbiry» [2]. buriMre Heri3genreH 3KOHOMHKA JKOHE KOFaM, eMip OOMBI OKBITY —
Oocekere KaOUMETTIMIK TEH »aHa TEXHOJOTUSIIApAbl KONJaHy NpoOieMalapblH LICHIYAiH, OJIEYMETTIK
OIpITIKTI, TEH MYMKIHIZIKTED MEH OMip camachlH JKakcapTy Tocimaepi 60maybl truic. COHABIKTaH OuTIM Oepy
KOIJICHT eI, KajJpiap Jaspiiay camachl XajbIKapaliblK TajalTapra COlKec KaMTaMachl3 €Tiyi, KepKeM
MOJICHHMET HeTi3iH/Ie OoJaliaK qu3aiiH MaMaHIapbIH TaibIHAaY MaHBI3/IbL:

— KOPKEM MOJICHUET TYPFBICHIHAH MaHbI3IbUIBIFEI MAMaHHBIH JKEKe TYJIFAChl MCH KBI3METIHE JIETEH OCHI
3aMaHFbl OOBEKTHBTI TaJaNTapMEH CUIATTAA]IbI;

— JKOFapbl MEKTETIH MEAaroruKabIK YACPICIHIC JKANIbI KOHE KOCciOU JCHIeHiH KoTepeTiHae OarbIT-
Oarmap Oepy KaXKeTTiriH Tyxaelpaabl. MiHe, OCBIHAAW TananTap TYPFBICBIHAH KOFaphl OimiM OepyndiH MoH-
Ma3MYHBIH KaiiTa mabiMIay, ToHJIEp/Ii OKBITY IBIH TYKbIPHIMIAMAIIBIK HET13JIEpiH TaJIal xKacay Kaxer.

Byrinri »THOMOmEHW naMynmarbl HETI3TI OPBIH allaTBIHBI — OJI FRUIBIM MEH MOJCHHUETTIH JaMybIHa
OaitnaHbICTBI Mocenie. KoramIarbl >Kalmbl JEyMETTIK-3KOHOMHKAIIBIK ©3TrepicTepMEH Kartap, Oiumim Oepy
canachlHza Ja kaHa OarbitTapra OeT Oypasl. COHBIH aiiFarbl OaThICTa KEHIHEH KOJIIAHBUIBIN KEJe JKaTKaH
KeIlcaThUIbI OLIIM Oepy caiachl Kol TaKipuoe xuHakTaranbl 0enrii. Connbiktad KazakcTaHHBIH O11iM Oepy
KYHECIHIeTi KercaTbulbl JEHIeHi KeKe TYJIFa MEH KOFaM KaXCTTUIIKTEPiH KaHaraTTaHABIPATHIH Y3IIKCi3
OimiM  OepydiH YITTBIK MOJAETIH  KAIBINTACTHIpaabl JKOHE OHBI  JAMBITYAaFbl  CTPaTETHSUIBIK
0aCBUTBIMIBUIBIKTAPABl  OCHTUIEH i, ONeMmiK OLIIM KEHICTIriHe BIKnangacTeipansl. CoHmak-ak MamaH
Kaapiapasl AasipiaydblH XadbIKapalblK OidiM YITICiHE KaKbIHAATyFa MYMKIHIIUTIK JKacaiael. Jlemek,
aIJIaFbl MIiHIET — KOICcaThlUIbl OUTiM Oepy KyHeciHAeri MeaaroruKaiblK TEXHOIOTHIIAP/IBI JK00amarm, oKy
MIPOLIECIHE EHTI3y.

«Ilemarorukanblk TEXHOJOIMsS JCreHIMI3 — ToxipuOeae IKy3ere achlpbliaThiH Oeirim  Oip
MearoruKajbIK JKYHEHIH K00achl, all TeIaroruKalbIK JKaFAaiaapra cail KOJJAHBLUIATBIH 9JIiC-ToCUIACp —
OHBIH Oelriri FaHa», — Jen kepcTkeH B.becnanbko [3].
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[lenarorukanblk TEXHOJNOTUS «OKY TEXHOJOTHSCHD), «OLTIM TEXHOJIOTHUSACHDY JIETCH YFBIMIAPBIMEH
Oamamananrad. JKorapbl OKy OpBIHAAPBIHAA MaMaHIAp maspiayfa IeAaroTHKaiblK TEXHOJOTHS, OimiM
OepyaiH jkaHa TEXHOJOTUsIIapbIH eHri3y npobiemanapsi (B.I1. becmansko, M.B. Knapun, B.H. Monaxos,
MeJarorukajiblK  TeXHOJIOTHsIapapl MakjanaHa Ouryre maspinay MyMkidgikrepidn K. KaOnbikaiibipos,
K. Kapaes >xone onbiH Teopusiblk HerizaepiH b.C. Iepmynckuii, M.B. Hukxonaesa, C.B. Ilantokosa,
. Kaurucuna, B.A. TpaiiueB, E.C.Ilomar, H.A.MopeBa, I'.B.JlaBpentseBa, I'.K. Hypranuesa,
E.bl. bunaiibexos, I'.3. XanbikoBa) FaisiMaap €3 3epTTeylepinae KeHiHEH KapacThIpFaH.

bimim Gepy canacweiHza jkaHA TEXHOJIOTHSIHBI KOJIAHY MOCeIeci MEH OKBITYIBIH IeIaroTuKaIbIK KaHa
TEXHOJIOTFSUIAPBIH  OKY YIEpICiHAE OpTYpii >KaHAIIBUI TEXHOJOTHUSHBI CHTi3yre OaFbITTalFaH OKY
TEXHOJIOTHSICHIH KOJIJIaHy epeKIIeIiKTepl FaTbIMaap eHOeKTepinae Ma3MyHnainrad. OcbIFad coiikec OoJamak
TU3aliH MaMaHAapbhlH KOPKEM MOJCHHET HETi3iHAe NalbIHAAYIbIH TYXKBIPHIMIAMAChl KYPACTBIPBUIBIMN, ic-
TOXIpUOEICH OTKI3IIIL.

Oky vyZHepiciHme >kaHa TEXHOJOTHSIIAPABI C€HII3y JKOHE OKBITYAa KOpKeM MOJEHUET IICH
IIBIFAPMAIIBUIBIK TICHXOJIOTHSIHBI KOJJIaHy JKOHIHIET1 3epTTey OipkaTap Mocenenep Kalimbl aiTyra
MYMKIHIIK Oepei:

— O11iM Ma3MYHBIHBIH JKaHa FRUTBIMIapMeEH, 0acKa MoHIepMeH 0aiIaHbICHIHBIH KaH-)KaKTHLUTBIFH;

— KOPKEM MOJICHHUETTI OKBITYa KOJIaHy IbIH TEXHOJIOTUSCHIHBIH TOJIBIK 3€PTTEIMEY1,;

— OKY-9JIiCTEMEITIK XKOHE JEKTPOHABIK KYPaIIap/IbIH TaIIIBUIBIFEI, OOJFaH XKaFai/a Ka3ak TUTiHAe a3
Medepae 0omysl T.0.

JKana TexHOIOTHsIFA KOITy OYTiHT XKOFaphl KOCINTIK O11iM Oepy camamapblHa Kelry oJieMIiK OiTiM Oepy
KCHICTITIHE  BIKMANAACTRIPY  apKBUIBI  JKaHA  OMIpIiH  KeperiHe acaTblH, KOFaM CYPaHBICHIH
KaHaFaTTaHABIPAThIH OoJNaIlaK AW3aiiH MaMaHAapblH JalblHAayFa OONAaTBIHABIFBIH, ONl YIIIH JH3aiH
OHEPIH/IC KOPKEM MOJICHUETTI JKY3ere achlpy, KOPKEM MOJICHHETKE Oayny MoceleliepiHe KOHUT KO OuTiM
OepyaiH Heri3ri MakcaTTapbIHbIH OipiHe aifHANAbI.

Ilon Ma3MyHBIHIA >XKaHa TEXHOJNOTWAJApABl TMaiifanaHy Oa3achlHIAa KOPKEM MOJACHHET HeETI3iHIe
Ooamak Au3aifH MaMaHAapbIH JalbIHIayFa Ha3ap ayJapblUiabl.

«/Iuzaiin» MamaHIBIFBIHAA MOHAEPAlI OKBITYy/la KOPKEM MOJCHHET HETI3JEpiH KOJNIaHy — KOpIIaFaH
OopTa, AYHHEHI, oNeMIeri eMip IUBIHABIFBIH KOPKeMAIK TaHy Jen Tycinmipingi. Kepkemmik Tany
IIBIFAPMAIIIBUTBIK 1C-OPEKETTE TaHBUIAJIBI )KOHE OKBITYIA «MOJICHUCT», «OHEP», «IU3aiiH eHepi», «KeopKeM
MOJICHHET», «KOPKEM MOJCHUETTE [W3aiiH OHEpIHIH KAIBINTACYbD» «IIEMHIH KOPKEeMIIK OCiHec»,
«UIBIFAPMAIIBUTBIK  TICHXOJIOTHS), «KOPKEM MOICHHET HETI3JepiH OKBITY TEXHOJOTHICHD) YFBIMIAPHI
KOJIIaHBIIIBI.

Kepkem momenu OimiM Oepyzeri MakcaT: Ooamak Tu3aifiH MaMaHIAPBIHBIH JU3aliH ©Hepl cajdachlHIa
KEKe TYIFaJbIK KACHETTEePiH, ©31HIIK TaHBIMJBLUIBIFBIH, OOJIANIaK KOCiOiHE KBI3BIFYIIBUIBIFBIH, ICKEPIITiH,
JKacaMITa3/IbIFbIH, ©HEP TYBIHIBUIAPBIH JKacaylarbl [IAOBITHIH, HHUETiIH, Tarbl 0acKka KaCHETTEpPiHiH
KaJIBIITACHINl apTyblHA MYMKIHJIK >kacay. bipinmizen, Oyrinri Oimim Oepy skyiecinae OumiM amymibuiapra
Oenrim Oip KOCII UTepTyde OChl MaMaHJBIK TYJICKTEpl >KapHaMajblK arcHTTITiHAE, Kana Oe3eHmipynae,
OachUIBIMIIapJa, KYPBUIBIC KOMIAHUSJIAPBIHAA, KHIM aTelbeCiHIAC »OHE T.0. OpBIHAAPBIHAA CYpETIIi-
IU3aiiHep MaMaHbl OOIyMEH KaTap, OHEPTaHYIIbI, 3KCKYPCOBO, MYPaKaWTaHyIIIbl, KHIM AU3aifHEpi, COyJeT
nu3aiiHepi, rpaduka auzaiiHepi, Oe3eHgipyi-qu3aiiHep, oKy mebepi, TeXHOJIOT, Kitan Oe3eHaipymici 0ona
aJaTBIHBIHA MYMKIHIIK TyybIHA jKaFai Kacaly KaKeTTiri Je eckepiryi KaxkeT. ExiHmiigeH, pecmyOnuka
OOWBIHINIA FHUIBIMHM HETI3JICNITCH OPTaK OKY-9MIICTEMEIIK JKyHele HAKThl JW3aiiH MaMaHJapblHA apHAJIFaH
THIMJII OKBITY OJIICTEpi MEH MEeNaroruKaiblK >KaHa TEXHOJIOTHsIIAp CeHTizyre MyMKiHmiK Oomambl. Con
ceOenTeH, KOPKEM MOICHHET HETI3IHIAE NaiblHAayaa KYPbUIFaH MOHACP Ti3IMIHIH POJIi ©3 OpPHBbIHA, OHBI
OKBITYy/1a KaHa TIEAarOTUKANBIK MOJICHH TEXHOJOTHsIap Kepek Oonapl. On TeXHOIOTHSIAp TIOHIEP PeTiHIIe
OKY OCIapiapblH/ia OPBIH bl )KOHE COFaH OailJIaHBICTHI MTEArOTUKAIBIK HET13/IeP Il aHBIKTayFa OOIa b,

By macenenepni menry qu3aitH MaMaHIapBIHBIH )KOFAPFBI OKY OPBIHIAPBIHIAFbl KOPKEM MOJICHU OiTiM
anybiHaH TyeIHAaiapl. Cebebi OUTIM amyIIbIIapIblH TYJIFAIBIK JKETIK KaJBINITACYbl MaMaHHBIH KOPKEM
MOJIeH! TIe0epIriri MeH MaKcaTKa OarbITTalIFaH JAWBIHIABIFEI MEKTETTETI TIeAaroruKaiblK MMPOIECTi cayaTThl
OackapyblHa OaimaHbICThI. bonamiak mau3aiiH  MaMaHIapblH —JadblHAAayda KaHa  I1eJarOTHKAJIBIK
TEXHOJIOTHSIIAP.IBI KOJIIaHY KOFaphl MEKTEIITETT MaMaHJIap bl JalbIHAayAaFbl HET13T1 TalanTapbH Oipi.

Bizniy 3epTTeyiMi3NiH TOHI KOFapFbl OKY OpHBIHAA AW3aiiH MaMaHAapblH NaiblHAayaa OoJaliak
MaMaHAapAbIH KOPKEM MOICHUET HETI3NEpiH Wrepy OONFaHABIKTAH, alJbIMEH KOPKEM ©HEp, KOpKeM
MOJICHUET, KOPKEMIIK TaHBIM MEH IIbIFapMAIIbUIBIK, OUTIM CHSKTBI MOCENICJIEPMEH KaTap, COJ KOpPKEM
MOJICHUETTIH MHU3aiH ©HEPIiHIET1 MOHIH KaMTaMachl3 €TETIH Oi71iM MEH OUTIKTIIIK, OHBI OCPETIH TEXHOIOTHS
Kepex.
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3amaHayM TexXHonormanapabl Kepkem maaeHuerT...

JKorapemarsl FanpIMaap €HOEKTepiHe CYWEHE OTHIPHIN, OYTiHTI TaHIa JKOFaphl OKY OPBIHIAPBIHIAFHI
OluriMm Oepy yaepiciHme >Xvi KOJTAHBUIATHIH XKaHA TEXHOJOTHSUIAPIABIH TYCIHIKTEpIH Tanmay HeTi3iHe
aHBIKTAJIFaH TYpJIepiH KepceTyre Oomnanel. Omap: OimiM Oepy TexXHOJOTHSIIApHI; 3amMaHayn OimiM Oepy
TeXHOJOTHsapel; OimiM OepyAiH HMHTEpaKkTUBTI omictepi; OimiM Oepy Ma3MyHBIHIA KOMIBIOTEPIIK
TEXHOJIOTHSUIAP JKYHeci; MylIbTUMEIWAIBIK TEXHOJIOTHSUIAP; aKMapaTThIK, OUTiIM OpTachliHAa OaiIaHBICTHI
TYCIHIKTEMeIep.

Bi3aiH 3epTTey MaKcaTbIMbI3Fa Opail KOpKeM MOJICHHET HETi3iHIe AW3ailH MaMaHIApbIH JadbIHAAWTHIH
JKOFapFbl OKY OpBIHAApBIHIAa OYpBIHHAH KaJbITacKaH JocTypii cabak Oepy omicTepiHe KaHa
TEXHOJIOTFSUTAPABIH OMiCTEMENIepIMEH TOJBIKTRIPYFa MYMKIHIIK TybI OTHIp. Ocwl opaiima JI.H.I'ymwumnes
arbiHAarel Eypasust YATTHIK YHUBEPCUTETIHIH IU3aiiH >KOHE MHKEHEpIiK rpaduka kadeapacbiHaa Oonarak
IM3aiiH MaMaHAapasl Aaspiay MPOLECiHe FRUIBIMU XKOHE 9ICTEMENIK Herizaepae 0ipa3 »KyMbIcTap aTKapyaa.
3eprTeyiMizne jkKaHa TEXHOJOTHSHBI KOJNTAHYIBI 013 KECTeTre COWKEC TOMTACTBIPABIK. 3epTTey OaphICHIHIA
5B042100 — «/ln3aitay» MaMaHIBIFEI OOMBIHIIIA THIITIK OKY OaFmapiamMachl OacIblIaKKa aTbIHIET [4].

Kecrte

Bosamak aqu3aiiH MaMaHIapbIH JalibIHAayAa 0i1iM Ma3MYHBIHIAFbI KOPKeM MJJIeHHET
Heri3iepiH urepy/je kaHa TEXHOJOTHUSJIAPABLI KOJAaHY Ma3MYHBI

Kepkem MoneHHeT Heri3nepin urepye kaHa TTon atays! Kype, ceMectp
TEXHOJIOTHSIAP bl KOJIJIaHY Ma3MYHBI
1. AKnaparTbIK TEXHOJIOTHSUIApABl KOMmaHymbIH Herisri | Kommosuius — moHiHAE: | 2 Kype
OaFrbITTapBIH KOJIaHy JKa3bIKTBIKTAFbI 3 cemectp
KOMTIO3UIIHSIIAP IBIH
TYPFBI3Y THIITEP1
2. I'paduktik KongaHOaabEl OaraapiIaMaiapibl KOJAaHy Kommo3umustHeIH HETI3T1 | 2 Kype
epexenepi MeH aficTepi | 3 cemectp
3. MynpTEMeanaIbl Kypaaaapasl KOJAaHy Kommerorepiik rpaduka
OHep TapUXHI: 1 xKypc
4. KoMyHWKAaTHBTIK OKy OaFmapiaMaliapblH KOJAaHy | OHep Tapuxbl JaMyBIHBIH | 1 cemecTp
(2MEeKTPOHABI OKY KypalJapblH KOJIaHY) HETi3ri  Ke3eHaepi; eH
TaHBIMAaJl CypeTIIiIep
IIBIFAPMAIIBLIBIFbI.
Kepkem monenuer 3 Kkypc
TapUXBI 5-6 cemecTp
5. HHTepakTUBTI TaKTaJapabl KOJIIaHy [lIprrapManbl  KaOBIIAAY
JKOHE Tanay
6. «OOpa3zmapasl TaHy» KepkeMm monenuer 1 xypc
Herizaepi 1 cemectp
WmxkeHepmik  rpaduka:
AKcoHOMETpHUA, KelleH
ChI30aJIapbIH TYPFBI3Y; 1 kypc
7. llpeseHTanust dIeMEHTTEPIH KOIIaHy CBhI30aHbI TYPJICHAIPY 2 cemecTp
amicrepi
TycTany: %&00aIbIK
TarnchIpMaliap ibl
OpBIHAAY OaphICBIHAA

CoHBIMEH, OCHl aTajfaH TEXHOJOTHSUIAPIBIH TYpJepiHae «J/(n3aliH» MaMaHIBIFBIHIA OKBITHUIATHIH
MIOHJICP Ma3MYHBIH KOPKEM MOJICHUET HETI31H/e NalbIHAayIa 63 THIMIIUIITIH, HOTWXECIH OepeTiH MHHOBAIIUSIIBIK

cabakrap/pl YIbIMIACThIPY (OPMACHI JKaFbIHAH CYphINTaI, OipHeliie TonTapra oein anapik. Onap:
— OMBIH cabaKTapsl: TYPJIl TAKBIPBIITAFEI CAlbICTap, ICKEPITiK OHBIHIAP, BUKTOPUHAJBIK CYpaKTap;
— kociOu Garmap Oepyneri eHep TYBIHABUIAPHIH TAJAAY KYPTi3yre Heri3aenred cabak Gopmanapsr;

— IacTypai emec cabak ¢opmanapsl: medepiik cadakrapbl, KopMe, CypeTIIUIiKKe KaObuiaay KemTepi,

eHep (11adkIT) hecTHBABIAPEI, ©31H-031 TaHy cabaKTaphl;

— MOJICHH MYpaHBI HacHUxaTTayFa, JKy3ere achlpyFa apHajFaH cabak TypJepi: MOHKa30a »kazy, dCKHU3

cyperTep caiy, OeiiHebassHnap qaibiHaaY.
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Ocbl Tycra aHa TEXHOJOTHSHBI JKy3ere achlpy MaKcaThlHAa KOpKeM MOJCHUET Herisinae Oiiim
OepyaiH MHTEPAKTHBTI TEXHOJIOTHSI 9MIICiH KOIAaHY *KOJIIapbIH KapacThIPABIK.

HHTEepakTUBTI TEXHOJOTHS AaFBUINIBIH TIUTIHAE «imiegratiom» — e3apa OpeKeT NereH MarbIHAHBI
Oinmipeni. MHTEepakTHBTI OKy — OKYIIBIHBIH OKY OpPTachIMEH ©3apa KapbIM-KaTBIHACHI, 9PEKETTecyi
ApKBUTBI OKY. MYH/Ia OKBITYIIIBI KOHCYIBTAHT 00Jabl. OKBITYIIBI MIHACTI — TYJIFAHBIH 631H-031 )KYMCAyBIH
JKy3ere aceIpyra; OUTIM amymbuIapIeH 6acTamMachiH; MpoOaeMaHbl 63 OCTIHIIe MISHTyTe; KaHa MAIIMETTEp
KUHAayFa Karaan jxacay.

WHTepakTHBTI OKBITYAAa JKEIUIIK TEXHOJOTWsUIap maiaanaHeiansl. KonmaHbBUIaTBIH — Kypajjaap:
WHTEPAKTHUBTI pecypcTap MEH MaTepralap; JIEKTPOHIbI KiTalmxaHajiap; OKpITY MaTepHalAapbl MEH KypcTap;
OcHHEeKOHCYIbTAIUIIAP, TANKGIIAYIIAp, YaTTap; BUAeodarrap (OeitHeuaTTap).

WHTepakTHBTI TEXHOMOTHSI — OKBITY yAepiciHiH Oip Oemiri. HTepakTHBTI OKBITY OKYIIBLIap MEH
YHBIMIAPIBIH TiNIEKTEpiHe OipaeH-0ip xayam Oepce FaHa, THIMAL 60iMak. Erep YiibIM altMaKTHIK KENTipiiareH
OKYIIBITIAPBI Y3aK OKBITY Kepek 0oJica, OHAa aTaJIMBIII TEXHOJIOTHS TTaliJaiaHaIbl.

WnTepakTuB omicTeMECiH Ky3ere achlpyla KOpKeMIiK OarbITTarbl MEeNarornKaiblK MaMaHIbIKTapIbIH
CTYACHT-TIPaKTUKAHTTApbIHA apHaiFraH «HTeIeKTyan sk OHbIH cabakTap» aTThl OKY-oJiCTEMENIK Kypa
KYpacTeIpbUIael. OKy-omicTeMENIK Kypaid Ka3aK KOJIaHOAIBl ©HEPiH OKBITyla HHTEPAKTHB OIICTEMECIH
KOJIJaHyIbIH MOHIH allya MbIHA MiHICTTEPAl anFa KOSAbL:

— Oonamak au3ailH MaMaHAApPBIHBIH YJITTHIK JYHHETaHBIM JKOHiHIEri OimiMAEpiH TOJBIKTHIPHII,
TYCIHIKTEPiH KCHEHUTY;

— Ka3aK KopKeM MOJICHUETIHACT 3aT KOHE POMI3IIK OCNTiep IiH KOPIHIC allybIH aHBIKTAY;

—Kazak OeifHeney eHepiHAEri ara, OpTa, COHFbI OybIH MIBIFapMallapblH capajiay apKbUIbl ©3IiriMeH
aTKapaThlH IIBIFAPMAIIBUIBIK ICKEPIIKTEPl MEH AaFAbUIAPBIH KAIBIITACTHIPY.

OKBITYIBIH HMHTCPAKTUBTI JKYHeCI — OKBITYIIBI OUTIM amyImIbIMEH OKBITY KYpaimaphl apKbUIbI
WHTEPAaKTHUBTI KapbIM-KaTbIHAC 9PEKET YPIICiH YHBIMAACTBIpYFa MyMKIiHIIK Oepezi. Mplcasbl, UHTEPaKTUBTI
TaKTa — MYJbTUMEANANBIK AJIEKTPOHIBIK OKBITY KypanaapblHbH Oipi. Byn GiniM ypaiciHae KoaaaHbLUIaThIH
aKImapaTThl KOPCETYTe KOHE OHBI KOMITBIOTEPMEH OacKapyFa TaralbIHIaIFaH oMOeOam HHTEPaKTUBTIK JKYHe,
ACTIVstudio Garmapnamacel apKpUIbl icke Kocbutanpl. JKaHa ca®akTel TyciHAipyde ¢uumuapTThiH OeTTi
eHJIeY acmaObIHBIH KeMeriMeH Oefine VTS 01 /Geiinedaiin/ runepcintemeci apkbuisl GpuibMaepaeH Y3iHI1
kepcetineni. CoHaai-ak OKyIIbuiap cadak O0apbIChIHIA HHTEPHET JKEJIiCl apKblIbl WWWw.googie.kz caliThiHaH
aBTOp Typaslbl aKmapaTapMeH TaHBICHII, YKA3YIIBIHBIH CYpeTiH KaMepa acmadbl apKbUIBI CYpPETKE TYCipim
anagpl. ABTOKajdaM KOMEriMEH TaKTaFbl TalchblpMaliap OpbIHZanaabl. BeHH aguarpamMmachl apKbUIBI
KeHimKkepiepai canbICThIpy, «EKDKAKTHI TMIKip 0eIicy» cTpaTeruschl OOMBIHINA MATTAYIIBI JKOHE YKAKTAYIIIBI
OOJIBIT KeHIMKepJIepAiH MiHE3[epiHe CcUIaTTama, IIbIFapMaaaH Y3iHal OOHBIHINA KeHINMKepiepIi TaybIl
KeCcTere TOJNTHIPas [S].

«/luzaiin» MaMaHJBIFBIHAA OKBITBUIATHIH Oa3aiblK TMOHICPIIH Oipi «OHEp TapuXb» aTThl IMOHIHC
QNIEMJIIK OHEp JaMyBIHBIH HETI3T1 Ke3eHACPiHIH XPOHOJIOTHSIIBIK MeHOEepiHIe OarbIT alTyhbl, OHEPET] HETi3T1
CTHJINCTUKANBIK OaFbITTApBIH YFBIHY MaceNesiepl JKaH-)KaKThl KapacThIpbUIafgbl. Artam aiftcak, Kypc
IOYHUEKY31HIH OHEpTaHybIH 3epTTeyAeH OacTamanpl. ANFalmKpl KaybIMABIK ©HEp ajam3aT Tapuxbl MEH
MOJICHUETIHAE MaHBI3ABl POJL aTKapaabl. Eskenri, opTa, Kaiita epney, KazakcraH eHEpiHIH  ©3iHTIK
EPEKIIEMKTEPl aHBIKTaiabl. OKBITYIIBI MYHJIAaW TaKBIPHIITAp TOHIPETIHIE Iopic Oepyle MHTEPAKTHUBTIK
cabakTap MYMKIHZIrH naiganany Kaxer. O1 MYMKiHAIKTep OL1IM adyIbUIap bl JKaIbl MIBIFapMAalIbUIBIK
oWyaysl MEH KHSUIBIH AaMBITy, MaMaHIbIK OOWBIHINIA JalbIHABIKTA TEOPHUSUIBIK 0a3achlH TOJBIKTHIPY,
OHEepTaHy KUHAKTAJIFaH MaTepruaaaapaan KeH sKyheni OiaimM amysrH ke3aeimi. Ochl TyprbIna 0a3ajblK KoHE
KOCINTEHAIpY MoHJIep cabaKTacThIFbl apKbUIBl KociOu Oarmap Oepyaeri FhUIBIMH, ITyOIHINCTHKAIIBIK, KOPKEM
onebu CTUIIBAEPIH MEHrepyne TYCIHIipMe, Tangay JKypri3yre HerismenreH cabakThIH TYpJi ¢opmanapbiH
OTKI3Y KO3IIeTIeIi.

Ochl Mocenenepi JKy3ere acelpy HeriziHae «Jlm3aiim» MaMaHIBIFBIHAA OUTIM aTymIbUIapAbIH KOPKEM
MOJICHHETIH KaJBITACTHIPYAa MPOOIEMAIIBIK OKBITY, alTalbIK, MKIp calfbic, 1e0aT, JOHreNIeK YCTeN, icKep-
OUWBIHIAP, aKNAPATTHIK TEXHOJIOTUSHEI Naiiganany, Tarel 0acka oMicTepiH Koimanyra 0omaasl. bacTel Makcart:
KaHa TIelarorvKalbIK TEXHOJIOTHSAJIAp, OHBIH IITIH/E aKMapaTThIK TEXHOJIOTHsIap OoJamak MaMaHIapIbIH
KOPDKEM MOJCHU-IIBIFAPMALIBUIBIK KaOineTiH, OeiiHeney YHAEpiCiHIH KYpPBUIBIMBIH JKOHE TEOPHSUIBIK
HETi3/IepiH, KOPKEM MOJICHH KO3KapacTapblH, OaiibiMuaybiH, Oara OepyiH, TAaHBIMIBIK OCJICEHITITIH TaMBITY.
OchI MaKcaTTa TOMEHIET1 KENTIPIITeH MIHICTTEP I MIenryre 00Ta b

— aKMapaTThIK TEXHOJIOTUSI OapbICBIHAA DIICKTPOHIBI OKYJIBIKTAPABIH MAa3MYHBI MEH KYPBUIBIMBIH KOHE
OHBIMEH JKYMBIC jkacay OapbICBhIH CTYACHTTEPTe TYCIHIIPY;
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— CTYZIEHTTEP/I 9P TYPJIi KOPKEM MaTepHaIapAbl OHICYIH JOCTYPIl TOCUIAEPIHIE COHAIK OYHBIMOap
xKacayra, oJlapbIH TEOPHSIIBIK HETI3JepiH 3epTTeyre JaFAbUIaHIbIPY;

— OKBbIFAaH MaTepualblHAa Tajl/ay JKacayblHa, aOCTPaKTUII OWJIAybIHA XOHE OJIAPIBIH IIBIFAPMAIIBLTBIK
KaJIbIITacyjapblHa acep eTy;

— aTaJIMBIII TEXHOJIOTHSUIAP apKBUIBI O11iM alTyIIbLIap IbIH ©31HIIK )KYMBICHIHBIH CaIlachlH apTThIPAIIB.

AtanraH MIHACTTEpPAl KYy3ere achlpy OaphIChIHAA OKBITYIIBIHBIH OipTyTac OKy-TopOue ypHiciHme
cabakThl THIMAI yHbIMAacTeIpa Oimyi, OiMiM alymIbUIapMEH BIHTHIMAKTACTHIK KapbIM-KaTBIHACTHI KY3ere
aceIpa arybl, OIpTyTac MEMarorHKabIK YPAICTI THATHOCTHKAJIAN allyhl ’KoHE Ca0aKTHIH HOTIDKECI >KOFapbl
OoJaTeIHIAN €H THIMJI TIearoTUKaIBIK TEXHOJOTUSHBI TaHai amybsl KakeT. Ochl OarpITTa O0JammaK au3aiH
MaMaHJapblHa MIBIFAPMALIBUIBIK ENTUTIKTI, OSNCeHAUTIKTI, MIBFapMallbUIBIK-131€HYIIUIIKTI JaMBITY KaKeT.
Oran Oonamax MaMaHHBIH FBUIBIMU-3€PTTEY KYMBICTApbIHA ©31HIK Tajlay jkacail amysbl, 3 OLTiMiH KeTepyre,
KETUTIIPYTe TATBIHBICTHIH OOJYBI MEH WHHOBAITHSUTBIK OIIC-TOCUIACPIl KOJIAaHyFa ©3IHMIK >KaHAIBIKTap,
e3repicTep eHIi3yMEeH JKOHE KaHAIBIKTHI IIFAPMAIIBUIBIKIICH KOJIJIAHA ATybIMEH CHITATTANIA/IBL.

KepkeM MomeHWET HETI3iHIETI *aHAa TEXHOJOTHSJIApIbl KOJNJaHy Oojamiak Tu3aiiH MaMaHIapbiH
MadbIHIayda 3UATKEPIIiK, SMOIMSIIBIK, JKITEpIiK, CUMaTTaManapbiHa ue Oonanbl. bynm kepkem MomeHUET
HETi31H/Ie MaMaH/IbIK TTOHIEPIH OKBITYa TOMEHIET1 MOCeIIeIep/Ii )KY3eTe achIpaIbl:

— KOPKEM MOIICHHET TapuXbl MEH MaMyBIHIAFBl OiTiM MEH OUTIKTI, JaFIbUIBIK TIEH KOCiOW ImebepIiKTi
MEHrepy TalanTapblHaH, COJl KOPKEM MOACHHUETTIH TEOPHSUIBIK MOHIH UTE€PCEM JIeTeH HUETTEH;

— ©3 MaMaH/JIbIFbI OOWBIHINA TIKIPUOEE TONBIK KOJaHa aJlaThIH MPAKTHKAIBIK-TAHBIMIIBIK TaJalTap bl
TyBIHAATAp FHUIBIMHBIH (DHI0OCOMHUSIBIK HETiI3IMEH IIEKTEC KOPKEM MOJeHH Oiaimaepai OilceM aereH
NIBIFAPMAIIBUTBIK HUET TaJlaNTapblH KaHAFATTaHABIPAThIH KBI3METIHEH TyaJIbl.

ConbiMeH, Oouyamiak JauW3aliH MaMaHAapblH JadbIHayJa KOpPKEeM MOJACHUCETTIH MYMKIHIIKTEPiH
KOJIIaHyJ1a, OMip TajanTtapbl OOJIBIT OTHIPFaH SPTYPIIi JKaHA TEeIarOrHKABIK TeXHOJIOTHIIAPIbl Maiaanany
MaHBI3/bl MACEJIE.
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T.K. CamypaToBa

¢ ¢eKTHBHOCTH UCNOJIb30BAHUSA COBPEMEHHBIX TEXHOJIOTHI
HA OCHOBE XY/J0KECTBEHHOI KYJbTYPbI

B craTbe paccMOTpeHbI Mearorn4eckue OCHOBBI BHEAPEHHS COBPEMEHHBIX TEXHOJIOTHII B cofiepkaHue 00pa-
30BaHMA U MX MPAKTHYECKas peanu3auus Mo CHeluanbHOCTH «Jlu3aliH». BhIABIEHBI Meaarornyeckue LeiH
HCITIONB30BAHUS  COBPEMEHHBIX TEXHOJOTWil B  mporecce OOydeHWs B YCIOBUSX  JIMIHOCTHO-
OpPHEHTHPOBaHHOTO noaxoaa. OnpeneneHs! TpeOOBaHUS K CTPYKTYpe, COACPKAHUIO ydeOHOro MaTepuaia 1
OpraHm3anuy yueOHOH IesTeNbHOCTH C MCIOIb30BAaHUEM COBPEMEHHBIX TexHojorumid. Ocoboe BHHMaHHE
YIEIEHO OCOOEHHOCTSIM XYyIO)KECTBEHHOH KyIbTypbl Ha OCHOBE HCIIOJB30BAHHS HOBBIX TEXHOJOTHH
B COJCP>KaHUU CHELUANIBHBIX JUCLUILIUH. BBIIO pacKphITO 3HaYECHUE MIOHATUH «HMCKYCCTBO B AU3alHE», «Xy-
JIOKECTBCHHAs KyJIbTYpay, «XyI0KECTBEHHOE II03HAHUE U TBOPUECTBO». OMUCaHbI BO3MOXKHOCTH UCIIOJIB30-
BaHHMs MHHOBALMOHHBIX TEXHOJIOTMH B MpOLECCEe IMOATOTOBKH CIELHAINCTOB XYI0XKECTBEHHOTO MPOQMIIS.
IIpobnemMHoe oOyueHue, exeHeAedbHOE OOCYKAEHHE, MAUCKYCCHUs, KPYTJbIH CTOJN, JENOBBIE HUIPHI
¥ UHGOPMALIMOHHBIE TEXHOJIOTHH MOTYT OBITh MCIIOJIBb30BaHBbI Ul (OPMHUPOBAHUH XY0KECTBEHHO KyJIbTY-
PBI CTYIeHTOB. [laHBI Pe3yIbTaThl IKCIIEPUMEHTAIBHBIX paboT.

Kniouesvie cnosa: moAroToBKa OyIyIIMX CIIEIMAINCTOB, BHEJPCHHUE HOBBIX OOYYalOIIVX TEXHOJOTHH, WH-
(dopmaTHzanus 00pa3oBaHUs, XyHL0XKECTBEHHAS KyJIbTYpa, NHHOBALIMOHHBII yPOK TBOPUYECKOH IICUXOJIOTHH.
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The efficiency of using the modern technologies on the basis of artistic culture

The pedagogical bases of introduction of modern technologies in the maintenance of formation and their
practical realization on a specialty design are considered in the article. There is also revealed the pedagogical
goals of using modern technologies in the process of teaching in conditions of a person - oriented approach.
The requirements to the structure, the content of the educational material and the organization of educational
activities using modern technologies are determined. Particular attention is paid to the peculiarities of artistic
culture on the basis of using new technologies in the content of special disciplines. Also here was noted the
importance of the art concept in art and design, artistic culture, artistic cognition and creativity. The problem
training, weekly discussion, discussion, a round table, business games and information technologies can be
used to shape students' artistic culture. The conclusions of the experimental works are given.

Keywords: training of future specialists, introduction of new teaching technologies, informatization of educa-
tion, artistic culture, innovative lesson of creative psychology.
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The concept of self-education and its part in training future specialists

This article considers one of the main practical tasks of pedagogical science of the Republic of Kazakhstan at
the present stage and the problems of formation of the creative person, disclosure of natural potential, also
formation and creations of conditions for her realization. Authors showed ways of comprehensive training of
experts and development of creative thinking of students by means of their activization through independent
work. In the course of the research of the specified subject authors used the modern pedagogical technologies
directed to activization and improvement of activity of students in independent education. Proceeding
from it, the organization by management of independent training of students is based on the checked by au-
thors, technological approach. And therefore it is very necessary to develop production in the conditions of
present realities. Problems of statement of tasks in receiving systematic education are allocated. Authors
made decisions if education serves ensuring the general development of future expert, then the purpose of
independent education is formation of professionalism and increase in his skill. Therefore, certainly, in the
course of study, it is necessary to direct students to receiving independent education correctly.

Keywords: pedagogics, psychology, visual art, creative thinking, self-education, drawings, methods of
teaching, conceptual model, complex process, future specialists.

Introduction

Nowadays the great importance in system of training future specialists of pedagogical profile character-
izes through the skills of self-education. This is due to the modernization of the content and structure of
graphic education, and it requires the formation of spatial imagination and computer skills needed in a crea-
tive process.

Importance and relevance of improvement the efficiency of self-education in the higher education
system is the foundation to develop the new ways of extracurricular independent work on the course
«Descriptive Geometry» and «Drawing» which shapes professional competence of students in the future
professional activity.

The aim of our research is to develop ways, methods and techniques of improving the efficiency of self-
education which can develop spatial imagination and creativity of students and which could prepare a new
type of initiative, creative professionals who are able to independently acquire information in graphic and
fine art [1].

One of the pedagogical conditions of perfection graphic preparation of future teachers, in particular, the
formation of their independent creative thinking, spatial imagination and polytechnic thinking to develop the
content of extracurricular self-study and technology of its organization and management on the course
«Descriptive Geometry».

Training future teachers in high schools to read and execute drawings is one of the main problems of
modern higher education. Reading and executing the drawings, of course, must be focused, creative and
responsible work. However, it should be noted in that the learning process of students in pedagogical
literature is characterized as training and self-studying as well [2].

Based on the above mentioned points, objective necessity of teaching students self-education can be
stated as shaping the skills of independent graphic activity, as well as not matching the actual state of train-
ing activities and the implementation of the internal capabilities of independent work on a variety of content,
methods and results. It can be determined by monotonous (one-sided) approach to the peculiarities of
students’ activities in self-education, its essence, principles of organization, content and methods.

Collected and analyzed information led to the following conclusions:

Students:

— are not interested in (motivated to) self-education;

— slowly assimilate knowledge and ready studying materials transmitted to them;

— weakly master skills and abilities of self-educational activities in the classroom;

— perfunctorily learn study materials from textbooks and take notes of a teacher (explanations, stories,
lectures);
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— are not able to use enough the additional sources of knowledge (didactic literature needed for constant
creative training courses and the special role of knowledge, targeted communication with people, and
others.);

— learn reproductive knowledge;

— are passive in showing educational motives.

Teachers:

— do not use the possibilities of the discipline, its methods of teaching in order to form students' self-
conscious attitude to education and the pursuit of active learning activities;

—do not comply with the principle of visual aids, they prefer oral teaching methods based on ready
study materials provided in the curriculum;

— do not effectively use the opportunities of extracurricular independent work allowing the development
of cognitive interest of students, deepen their knowledge, enrich the spiritual world and formation of high
moral qualities;

— do not have the organizational skills and abilities self-educational activity;

— do not systematically carry out their pedagogical leadership on self-educational activity of students,
they are often limited by giving tasks, checking up and evaluating of their performance.

Research materials collected during long-term observations and studies show that students can carry out
an active and independent learning activities, aimed at finding and assimilation of new knowledge on the
subject, and increase the quality of their knowledge. This is evidenced by the following bases:

— Physiological root of a character: types of temperament, heredity, early childhood development of a
particular region;

— The root of the mental character: interest and inclination, state of mind, active and directed emotions;

— The basis of a public nature: the growth of self-consciousness, the democratization of the society,
ethnopsychological features of the region, the development of social and technical base, the development of
culture, etc .

These fundamentals suggest a potential student's readiness for active self-learning activities. However,
these bases requires specific factors to have been used successfully.

They are divided into 4 types:

e factors which are evidence-based recommendations, proposed by scientists specialized didactic
materials research;

e factors generated by teachers’ activity;

e factors created by parents of students;

e factors emanated by the individual characteristics of students.

During the research, we developed a conceptual model of self-education of students (Fig.).

It contains the following.

1. The essence of self-education and its functions.

Self-education is a purposeful learning activity which consists mastering a given information by a
teacher, consolidating knowledge and skills learned from during study process [3]. The process of self-
education provides wide types of opportunities to perform a number of functions: educational,
developmental, educational, vocational guidance.

Activities of students on self-education is carried out in three main areas:

— During the training sessions organized by a teachers (in the process of making small independent
assignments during lectures and practical classes);

— The various forms of independent work (carrying out different creative tasks, entertaining graphic
works, course work (projects), klauzur, essays, reports, etc.);

— Doing homework in an information and resource center (library).

2. The structure of students’ self-education.

The main elements of students’ activities in self-education:

— perception of individual objects and phenomenas;

— consciousness and creative activity;

— systematic, consistency and continuity;

— continuous improvement of the level of complexity of the work and difficulties;

—reliance on previously acquired knowledge;

— integration of knowledge and skills with related disciplines (coordination);

— being interested in supplement and enriching knowledge;
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— high demands on the results of study;

— studying approach to the assimilation of new knowledge;

— conscious organization of students’ activities in self-education;
— emotionality and excitement of all kinds of self-education.

MODEL
of Self-educational activity of students
Essence, functions The structure of
of self-study self-educational activity
Types of self-educational o P
—> activity Principles of self-study <
Methods of pedagogical Students’ Readiness Criterias
leadership D — to self-educational activity
Main Technology focused
components of self-education ¢ on self-education process
The student obtaining the skills of self-education «— |

Figure. Conceptual model of students’ self-education

3. Students’ self-education activities:

— strengthening the scientific information provided by a teacher in the classroom;

— developing of scientific information on the studied subject through using additional educational and
methodical literature;

— performing tasks for self-fulfillment;

— self-studying activities for students might be individual or collective. It depends on the objectives and
planned results of the tasks.

4. Principles of organization self-education activities for students:

— inner desire to learn, memorize new knowledge;

— consciousness and creative activity;

— systematic, consistency and continuity;

— continuous improvement of the level of complexity of the work and difficulties;

— reliance on previously acquired knowledge;

— integration of knowledge and skills with related disciplines (coordination);

— being interested in supplement and enriching knowledge;

— high demands on the results of study;

— studying approach to the assimilation of new knowledge;

— conscious organization of students’ activities in self-education;

— emotionality and excitement of all kinds of self-education.

5. Methods of teaching management on students’ self-education activities:

1) Methods of determining the features of students’ self-education activity, its opportunities and types:
independent tasks, checking up the results, the defense of individual work and etc.

2) Methods of forming practical skills and abilities on students’ self-education: performing independent
work, practical exercises, making drawings and diagrams.
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3) Methods of monitoring and evaluation of students’ self-education results: observation, interview,
verification of results, evaluation, testing, defense and etc.

6. Student's readiness criterias to self-education:

1) Students’ psychological readiness criteria to self-education:

— type of activity of the higher nervous system, a state of psychological processes;

— cognitive interests, abilities and needs;

— training motivation, awareness of its necessity.

2) The criteria of determining the level of theoretical knowledge required for the students’ self-
education activities:

—understanding the role of knowledge in human life, necessity of constant enriching the knowledge;

— awareness of the right place of business according to self-education;

— Knowledge of the characteristics of self-education activities, its features, types and methods.

3) The criteria of determining the practical skills needed for students’ to self-study activities:

— defining the tasks of self-study, choosing their types and methods of implementation;

— the independent work plan, the design of the results;

— providing space and all the necessary tools for self-study;

— the choice of active methods to work and its creative application;

— Self-test, self-correction, making amendments;

—using advices and guidance of teachers;

—using of knowledge from wvarious disciplines while working on a specific subject, reading scientific
literature;

— observation of the organization of advanced students’ self-education results at the university, choos-
ing the main, the most important for creative using [4].

7. The main components of students’ self-education:

— Defining the objects of self-education, awareness of its essence, understanding its necessity;

— Designing of the expected results;

— Work planning;

— Preparation of the workplace and the necessary training tools;

— Management of actions directed at achieving aims;

— Self-control and self-esteem;

— Summary of acquired knowledge, self-formulation of conclusions;

The main criteria of students self-education activities are the educational motives, which push students
to be active.

8. Pedagogical management of students’ self-education, management technology o organization:

Pedagogical leadership of students’ self-education is a prerequisite for its improvement. The effective-
ness of a pedagogical management depends on several factors such as personality and authority of a teacher.
Methodology of pedagogical management determined by the following requirements to the teacher:

— awareness of the individual characteristics of the students;

— graphic skills and abilities of each student;

— awareness and assessment of the level of students’ development.

— Thus, the students’ self-education activities are the complex process and it is more effective in the
case of using an independent approach by students to study the synthesis and analysis of objects and phe-
nomena with the required level of interest.

— Organization techniques and management activities occupy an important place in the study on devel-
oping a model of future specialists’ self-education activity on pedagogical profile.

These whole graphical activities in the classroom are based on ideas, not on real visual images and op-
erating mechanisms. The investigated results of are superimposed on the image of the existing object, phe-
nomena or process, a comparative analysis is in process, which requires students to have well-developed spa-
tial thinking. Thus, with self-determination of students, it is necessary to take into account the mastery of
their respective knowledge and skills, their dynamic spatial images, as designer’s comes based on the appli-
cation of a variety of conventional visibility (graphic images).

We pay the greatest attention to the influence of various sign systems on the formation of human think-
ing in design studies. The ability to operate and reveal spatial images can determine the success of students'
engineering graphics, where performance in graphics is independent. Students develop stable interest-
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orientation and tendency towards design as their abilities are fully implemented in a classroom. Many re-
searchers observe the relationship between the high level of development of students’ spatial thinking and
their persistent inclination to the corresponding specialties (G.K. Selevko, M.F. Shklyar, E. Kapiev,
E.N. Kabanova-Meller at al. [4-8]). Therefore, a successful mastery of various types of graphics largely re-
lies on the formation of spatial thinking of future designers. This is due to the process, when an individual
constantly creates spatial images, operates and transcodes them. The development of spatial thinking is
closely interrelated with the readiness for professional self-determination, which we practice in the process
of teaching «Graphics» and «Drawing». A practice shows that students after their college education have an
accurate idea of their faculty choice. Many of them choose professional-creative faculty. In this case, the Ly-
ceum of the Aktyubinsk Regional State University after the name of K. Zhubanov is one of the links in a
continuous art education of students. Meanwhile, it also acts as a transitional and connecting link between
secondary and higher education.

Conclusions

Modules are connected with number of factors (educational material, number of registered students, the
aim, forms, methods and content of education). The number of modules can be enlarged or lessened because
of these factors. Modules are usually united in accordance with separate departments of academic year.

Basic characteristics of modules are:

— self-support — a module as a structural unit has its own content of education which differs from others;

— time is limited to realize the aim and tasks of a module;

— dynamism- possibility of changing the content of a module in accordance with aims and tasks of self-
education;

— Components of a module - differentiation and integration of structural components. Their realization
of practical tasks;

— interdependence and interrelation of components of a module; each of which is bound to the place in
the structure of a module;

— efficiency of self —work material being comparatively small;

— possibility of students’ self-assessment of his cognitive activity;

— integrity, necessity of complex structured components, identifying the function of a module;

—a module can be presented in any form: written, recorded, computer software etc.

Technology of self-education material development is based on the gradual introduction of all compo-
nents of module material.

From the perspective of holistic visual creativity is understood as a quality of an individual, formed in
the process of education, training and development. It is a combination of creative skills, interests and
emotionally stable aspirations for creative activities combined with personal experience, ensuring the
successful implementation of a given activity. The level of the graphic competence increases as the
progressive development of the individual, exerting a strong influence on the quality of professional
activities, self-development of personality. Pedagogical patterns of development of fine arts, didactic
conditions of its implementation and the relationship with the training are identified on the basis of
personality active approach to learning.
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9.9. CarpimbaeB, JK.K. Ecenrynos, C.boasikoB

Bosamak Mamanaapabl JadbIHAAYIAFbI 03IHAIK 0i1iM ayIbIH
TYKBIPBIMIAMACHI 5K9HE OHBIH PoJii

Makamana Ttoxipubenmik MiHAeTTepAi menrymMeH Karap, Kasakcran PecmyOnmkackl menarorukaibik
FBUIBIMHBIH Ka3ipri Ke3ewaeri 0acTbl MiHASTTEpi TYIFAHBIH MIBIFAPMAIIBUIBIK KaOlleTiH airy, OHBI
KaJIbIITACTBIPY, TAOWFU OJICYeTiH apTThIPY YIIIH »Karhail jkacay »KOHE OHBI ICKe achIpy KarIailapsl
KapacThIpbUIABL. ABTOpiap OoJslalllak MaMaHAapiAbl OKBITY OapbICHIHAA OJApAbIH IIBIFApMAIIbUIBIK OHBIH
JIaMBITy, OEICEHAUIITIH apTThIPy JKOHE OJapAblH 63 OCTiHIIe XYMbBICTAPBIH XKaH-KaKThl YIBIMIACTBIPY/IbIH
JKOJIIAPBIH  afiKpIHIaiAbl. 3epTTey OapbiChlHIA aBTOpJiAp KOJJAHBUIFAH 3aMaHayd I[eAarOrHKajblK
TEXHOJIOTHSUIApABI TallajlaHbIl, CTYJACHTTEpAIH o3 OeTiHime OLTIM aTybIH >KaHAAHIBIPYFa OarbITTay >KOHE
JKETULNIPY  KOJmAphlH  KapacTeIpasl. OcbklFaH  OallmaHBICTBI, CTYJACHTTEPIIH  O3IHIIK  KYMBICHIH
yABIMIAaCTBIpyMEH Karap, onapra OarbiT-Garmap Oepy, ©3iH-31 3epTTey, aBTOpPJIApABIH JJCIICHICH,
TEXHOJIOTHSUIBIK 9/liCHAMACHIHA HeTi3/erin oTelp. COHABIKTaH ©HAIPICTI JAMBITY Ka3ipri kKaraasTTapra skoHe
OyriHri KyH TanmanTapblHa cail 6osysl kepek. KepceTimim, oTeipraH Macesnesep OOWBIHIIA TalanTapAbl KOs
Oinyniy e3i, »kyieni Gimim Oepy Ooubln caHamagsl. ABTOpNApPABIH JKacal OTBHIPFAH TYXKBIPHIMIaMaiapbl
GoiipiHIna, erep OimimM any Oonamrak MaMaHHBIH JKaJIbl JaMybIHA CENTITiH TUTi3eTiH Ooiica, ©3iHAIK OimiM
QITYIBIH MaKCaThl OJap/IbIH KOciOM OLTIKTLTIKTEPiH apTThIPY JKOHE OJapbIH IeOepIIiri KaJbIITacThIpy OOJIBII
Tabbu1ael. COHIBIKTAH OKBITY YPAICiH/IE CTYICHTTEp/l 031HIIK O1TiM amyFa QyphIC OAarbITTay KaKeT.

Kinm coe30ep: meparoruka, NCHUXOJOTHS, IIBIFApMAlIbUIGIK OWNAy, OKBITY YpIICi, IOHApAIBIK OaiiaHbIC,
©31HMIK O1TIM aiy, CypeT, OKBITY d9iCTeMeci, TY’KBIPHIMAAMAJIbIK MOJIENi, KeMIeH i YpAic, Ooanrak MamMaH.

A.A. Carumbaes, XK.K. Ecenrynos, C.boankos

Konuenuusi caMmoo0pa3oBaHus U €ro pojib B MOATOTOBKE
OyAyuIuX cenuajaucToB

B crarse paccmaTpuBaeTcst oJjHa U3 TIIaBHBIX MPAKTHYECKHX 3ajad Hefarorndeckoi Hayku Pecry6muku Ka-
3aXCTaH Ha COBPEMEHHOM J3Tare — 3ajgada (OPMHUPOBAHUS TBOPUECKOH JIMIHOCTH, PACKPBHITHE MPUPOIHOTO
HOTeHIMaa, (OPMUPOBAHME U CO3IAHUS YCIOBHM JUIS e peaan3aluy. ABTOpaMHU MOKa3aHbl MYTH BCECTO-
POHHEro 00y4YeHHMS CIELUAINCTOB U Pa3BUTHs TBOPYECKOTO MBIIUICHHUS CTYACHTOB C IOMOIIBIO aKTHBH3ALUH
UX 4epe3 CaMOCTOATEeNIbHYIO paboTy. B mpouecce ucciaenoBaHust yka3aHHON TEMbl aBTOpPAaMU ObLIM MCIIONb-
30BaHbl COBPEMEHHbIE I1€1arOrHueCK1e TEXHOJIOTHH, HAIPABJICHHbIC HA AKTHBHU3ALIUIO U COBEPLICHCTBOBAHHUE
JeATeIbHOCTH CTYJICHTOB B CAMOCTOSITENIbHOM 00pa3oBaHUM. VIcXons M3 5TOTO OpraHM3anys yIpaBiIeHHEM
CaMOCTOSITEJIFHOTO 00Y4eHNUS CTYJCHTOB OCHOBBIBACTCSI HA IIPOBEPEHHOM aBTOPAMH, TEXHOJIOTHIECKOM IO~
xoze. I mostoMy HEoOX0AMMO pa3BHBATh IPOU3BOACTBO B YCIOBHSAX HBIHEIIHHX peanuid. BriieneHs! mpo-
0JIeMBI TIOCTAHOBKHM 33/1a4 B MOJIyYEHUH CHCTEMaTHYecKoro oOpa3oBaHUsS. ABTOpaMH CIETaHBI BHIBOABI —
€CIIH MoJIy4eHue 00pa3oBaHUs CIYXKUT 00ECHEeYeHUIO OOLIero pa3BUTHA OyAyLIero CHEelUaIncTa, TO LeIbio
CaMOCTOSITENIBHOrO 00pa3oBaHus sBisercs GOopMHUpOBaHHE NPOGECCHOHAIN3MA U IOBBILICHUE MAacTEePCTBa.
[TosTomy, 6e3ycloBHO, B Hporecce y480bl HyKHO IPABHJIBHO HAINPABIATh CTYACHTOB Ha MOJIyY€HHE CaMo-
CTOSATENIBHOTO 00pa30BaHusl.

Knioueswvie cnosa: neaaroruka, rncuxoJorus, TBOpuUCCKOE€ MbIIJICHUE, IMIPOLECC O6y‘IeHI/I$I, CaMOO6pa30]38.HI/Ie,
PUCYHOK, METOJAMKA O6y‘{eHI/I$I, KOHICNTYyallbHast MOACIIb, KOMILIEKCHBIN mnmpouecc, 6yIIyHIHﬁ crieuuajmcT.
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OKymIbLIAPABIH TEXHUKAJIBIK HIBIFAPMAIIBLIBIFBIH 1aMBITY/IbIH
dMiCHAMAJIBIK KaFu1aJ1apbl

Makasaaa TyJIFaHbIH IIbIFapMAaIIbUIBIK KbIPIapblH THIMII KaJIbIITACTBIPY Mocelesepi KapacTeipbuiabl. Typai
FalbIMIap MEH MaMaHIap[blH aTajfaH Mocese OOMbIHIIA KYPri3reH HOTHXKEJepi KOPCETIIreH, COHbIMEH
Katap eHOekke Oayiy canachlHIa TEXHHMKAIbIK [IBIFAPMALIBUIBIK Ca0akTapbl MeH eHOCKKe JallbIHIBIK
yaepiciHIe CTyAeHTTepre MOJUTEXHUKAJIBIK OiTiM KaJbIMTAaCTHIPY Macesenepi e 3epTrenreH. TeXHUKAIBIK
KaOIIeTTIMIKTepiH JaMbITyFa OaillaHbICThI OipKaTap MCUXOJIOTHSIIBIK 3epTTeYiep KenTipinreH. ByiibiMaap st
KYpacTelpy (MOZENbICY), MAaHUIYJILISUIBIK KYPacTepy, KBICKApPTBUIFAH MANMETTepl 6ap TEeXHHKAIbBIK
Ky)KaTTaMa KOJIAaHy, [IBIFapMAIIbUIbIK TalCBIPMaIap LICHTy, [IBFapMAIIBLUIEIK MiHACTTEp OpBIHAAY, OYphIH
KacaaraH OyHbIMIapABl ©3repTe OTBIPBIN, XKYMBICTHI KalTa OpbIHAAY, OWIIa SKCIEPUMEHTTEY, TeXHUKAIBIK
Kypaiaap/bl, COHBIH iIIiHJe TpEeHaXepiaapAbl KOJIJaHA OTBIPBIN, aKayJbIKTapIbl i34€Yy JKOHE JKOK CEeKiNai
yaepicTep xaraThiH OipKarap THIMII ogicTep aHBIKTAIFaH. TEXHHUKAIbIK IIBIFAPMAIIbUIBIK OKYIIBLIAP/IBIH
TEeXHUKANBIK OilJIayblH JOaMbITyFa OH JKaFlail TYFbI3aibl JEreH KOPBITBIHABI jkacaiaabl. HorTikecinae
OKYIIBLIAP/IbIH TEXHUKAJIBIK IIbIFAPMAIIBLIBIFBIH JaMbITY/IBIH d/[iCHAMAJIBIK KaFuauapbl aHbIKTA/IbI.

Kinm co30ep:  KOHCTPYKTOPIIBIK-TEXHOJNOTMSUIBIK ~ OimiM ~ Oepy, ©Oamamap MeH  kacecmipiMaepin
IIBIFAPMAIIBUIBIK KBISMETIHIH KaC epeKLICNIKTepiH 3epTTey, TEXHUKAIBIK LIBFapMAIIbUIBIKTBl OKBITYIAFbI
MAaKCaTThl Y/epicC, TICHXONOTHs-TIEAarOTHKANBIK 3ePTTEYIep MEH XKYMbIC TOKIPUOECiHIH HeTi3zepi.

bimiMm Gepy yaepiciH jKy3ere achIpyIblH 3aMaHayd amallbl OpTa MEKTCITIiH Ka3ipri Ke3eHIETi JaMybl
VIIH OHBIH >YMBICHIH YHBIMIACTBIPYIBIH OJICHAMANBIK KaFUIACchl, OKYIIBUIAP TYJIFACHIH JKaH-KAKThI
JIAMBITY IBIH MaHBI3IbI MIAPTHI OOJIBIT TaOBLTAIbI.

JKanmer 6iiM OepeTiH MekeMenep MEKTEH OKYIIBICBIHBIH JaMyblHa MaHBI3IBI yiiec Kocaiabl, cebedi
OKYILIbI OKY OpHBIHAA OiJliM MeH OUTIKTUIIKTEp, JaFdpuiap ajla OTHIPHIN, XKEeKe KacHeTTep MEH KallierTep
KaJIBINITACTBIPA OTHIPBII, 63 YaKbITHIHBIH Oipa3 yakKbIThIH ©TKi3emi. COHIBIKTaH OCHI JKalIbl OlTiM OepeTiH
MEKEeMeNepae MEKTel OKYIIBUIAPABIH IIBIFAPMAIIBUIBGIK OCJCEHAUNTH JaMBITyFa JKarmaiap MeEH
MYMKIHJIKTep *acay Kaxer. Ke3 kenreH icTepre KalbIlChI3 Kipice alaThlH IIBIFAPMAIIBLUIBIK aaamiap
OapibBIK qoyipiiepae OaraaHbIN KelJli, COHABIKTAH MEKTEN OKYIIBUIAPBIHBIH MIBIFAPMAIIBUTHIK OCICCH IITITIH
JTAMBITY ©3€KT1 OOJIBITI KeJJIi, ©3¢KTi 00J1a OEPMEKTITiH aiiTa KeTy KaXKeT.

Byn — TysraHBI J)KaH-KaKThl JaMBITY KBIPJIAPBIHBIH €HOEKKEe 0ayiry MEH TopOHeney CeKiIII MaHbBI3IbI
OeJIEeKTEepiH YHEMI KaJIBIITACTHIPBHIN OTHIPYABIH MaHBI3ABUIBIFI MEH KaXKETTUIIrH aHBIKTAMTBIH Kasipri
VaKBITTBIH TPaKTHKAIBIK MIHIETI. MEKTen OKyIIbUIAPBIH eHOeKKe Oayiry MeH TopOueney/i )Ky3ere acepy
Ke3iH/Ie TEeXHHUKAJBIK IIbIFapMAIIbUIBIKIICH alHalacy OJapAblH PyXaHH JaMybIHa ©T€ MaHBI3Ibl OPBIH
anangel. Mopenbaep MeH OYHbIMIAp JaiibIHAAY KYMBICBIHIA KE3/IECETiH KUBIHIBIKTap/bl )KEHY OKYIIbLIap
OolibiHa CHOCKKOPJIBIK, KOWBUFAaH MaKcaTKa JKeTyAeri TaOaHABUIBIK CEeKUINI KacueTTep MiHe3
KaJIBIITACTBIPYFa BIKIAI €TEI.

Kazipri skarmaiima OKyIIbLIapIblH TEXHUKAIBIK IIBFApPMAIIbUIBIFBIH JAMBITY KaXXETTUTIri, OipiHmIi
KE3EKTe, MeAaroruKaiblK KOFaphl OKY OPBIHIAPBIHIA OKYIIBUIAD OOWBIHA MIBIFAPMAIIBUILIK 3JIEMEHTTEPiH
ce0Oe anaThlH OLTIKTI KaapJiap aaspiiay MiHACTIH KOSIbI.

MyramiM KbI3METIHAEIT IIbIFApMAaIIbUIBIK TacuiaeMenep wmacenenepi B.M. AnmgpeeBa, A.C.I'as30B,
B.W. 3aressunckuii, B.A. Kan-Kamnk, A.B. Kupssaxosa, B.B. Kpaesckuii, A.3. PaxuMoB xymbICTapbIHAA
3epTTedareH. MyHIal TOCUIIEMEHI JKy3ere achlpy ICHXOJIOTHS-TICAaroruka FhUIBIMIAPBIHBIH KETICTIKTePIiH
KOJIJIaHy, MEKTEIKE OKBITY MEH TOpOHWENey/IiH IIBIFapMaIIbUIBIK 9IICTePiH €HTI3y, OKyIIbIIAPABIH TaHBIMIIBIK
OCJICEeHTUTITIH apTTHIPaThIH KYpaiap KOJIAaHy Ke3iHe OWIarbliaii iCKe aChIPhUIMAK.

«bencenainik» yreiMbl pumocodusi, ICUXOIOTHs, TIeAaroruka xoHe 0acka Jia FhUIBIM cajapbiHJa TYPIIi
MarplHANIapaa Tyciumipiteni. ®Pwunocodwmsna cyOBekTiHIH OelIceHmuUnri amaMHBIH OOBEKTIICH e3apa
KaTBIHACHIHBIH KApKBIHABI TIpOIleci peTiHme KapacTelppuiansl. B. A. IletpoBckmit [1] OeiceHITIKTI
KBI3METTIH KaJbIIITACYBIH, XKY3€PE€ aChIPHUIYBIH, TaMYybl MCH ©3TePiCiH KAMTaMachl3 €TETIH KO3FaIbICIICH TCH
JIeT ecenTeiiai. O3 Ke3eriHme, KpI3MET JETeHIMI3 — oJeMIe KaThIHACBHIHBIH KYHECIH iCKe achIpaThIH JKOHE
MaMBITaTBIH ~ alaMHBIH ~MakcaTKa OaFbpITTalFaH, MakKcaT Ke3ACHTIH OCNCeHOUTTIHIH  TYTacCTHIFHL
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K.A. AbynbxanoBa-CiiaBckasi OCICEHIUTIKTI ©Mip MOHI MEH KOHIICIIIUSCHIH, ©Mip OarmapblH, eMipIliK
YCTaHBIMBIH KaJbIITACTHIpya KOpiHiC TabaTeIH eMip JKOJBIMEH, OHBIH TYTac >KOHE KYHIBUIBIKTHI
YaKbITBIHBIH YHBIMIACTHIPBUTYBIMEH OaIaHBICTHI apHAIBI KOFAPFBI TYJIFAIBIK KYPBUTBIM JeTl aTaiiIbl.

Byn xarmatina K.A.AOynbxaHoBa-CnaBcKasHBIH TalbIMAAYBIHIAFEl OCIICEHAUTIK TYJIFaHBIH OapibIK
TICUXOJIOTHSUTBIK KYPBUIBIMBIH IIOFBIPIAHIBIPATEIH JKOHE OFAH TIPIIUTIK OPEKETiH 63 OCTIHIIe KYPBUIBIMIAY
MYMKIHAITIH KaMTaMachl3 €TETIH TYJIFAIBIK (YHKITHOHAIIL-TUHAMUKAIBIK KACHET PETIHIAE KepiHic
Oepeni [2]. M.M.JIucuna [3] OelceHOTiK YFBIMBIH OpEKETIeH OailaHBICTHIPHIN, OCICEHAUTIKTI YII KbIpaa
KapacThIPaJbl: OPEKET TYpi PETiHAE;, MACCHBTUIIKKE Kapama-KapCchl KYH pETIHIE; BIHTAIBUIBIK PETIHIC.
Kaszipri ceszmikTepe «0eICeHIUTIKY» YFBIMBI «OCIICEH I CO31HEH TyFaH, SFHU OPEKETTI JKIrepiri, OTTHI JETCH/II
Oinmipeni memidemi. «belceHMIMIK» YFBIMBI KapKBIHIBI OPEKET €TYII, JaMyIbl peTiHae Ae TyciHiutemi [4].
«bencenainik» yFeIMBIHA JaMy TIPOIIECi SHTI31IreH, sIFHU erep, CyOBheKT OeNCEHIl opeKeT eTeTiH Ooca, ol
TaMunel. BermceHmimiK — amaM3aTTBIH TapuXH TOXKIPHUOECIH HWrepy HETi3iHIe MaTephualIbl JKOHE pyXaH!
OpPTaHBIH KOFaMIBIK MaHBI3BI Oap TYpJICHYJEpIl OHIipy KaOileTi, TYIFaHBIH OJIEMIe NETeH OpPEKETTIK
KatbrHackl [S]. bencenninik ommeOip >kyleHiH o3 OeTiHIe Jamyra, 63 OCTIHIIEe OpeKeT eTyre, o3 OeTiHIe
peTTeyre, ©3iH-031 TAaHBITYFa JIETCH KaOUIeTi peTiHAC aHBIKTAJIA b

Ilemarorukama, I .M.IllykuaanelH  mikipiHme, OeNCEHAUNIK  TYIFAaHBIH 63  KaXETTUTIriHE,
Ke3KapacTapblHa, MaKcaTTapblHa COWKeC KOpIlaraH OpTaHbl TackiMaygay KaOuTeTTUliriMeH TYCIHZipiieTiH
JKOHE CHOCKTET1, OLTIM/IET, IIBIFApPMAIIIBUTBLIKTAFb KOHE T.0. KapKBIHABI OPEKETIMECH KOpiHIC OSpeTiH KoHE
OCJICCHIUTIK TICH OPEKETTI CHHOHMMJIEH OTHIPHIT, OCICEHAUTIK OPEKETTIH JCHIeHi MEH CHITAaThIH Oinmiperdi
JIETeH TYKBIPBIM PETiHIE KOPETiH TYJIFaHBIH HETI3ri KacueTi peTiHae KapacTelpbuiansl [6]. A.M.CaBeHkoB
KE3 KEJIreH OpEeKeT INbIFapMAaIIbUIBIK eMec, OipaK Ke3 KENTeH IIBIFapMalllbUIbIK OPEKET JeM KOpPCEeTei.
[IprrapMamsIblK, YHEMI JepOec >KoHE e3relie, Ol «9peKeT» YFhIMbIHAH KeH. llIpFapMaribiiblK opeKeT
apKBUTBI JKY3eTre acajbl, OpeKeT Ke3iHAE ICKe acambl, al OpEKETTIH 631 IIBIFapMAIIbUIBIK MPOIECTIH
KOMIOHEHTi Oonbin Tabbuianel [7]. W.C.SlkumaHckast GanaHblH OelceHAiNiriH, Oip »KakTaH, HOPMATHBTIK
XKaraasTTap, eKiHII XaKTaH, KPeaTHUBTUIIK TaICHIpaThIH €peceKTepliH TalanTapblHa Oeilimueny peTiHze
KapacThIPaJbl.

O Ganara Gap KarAasTTaH LWIBIFY JKOJIAApBIH 131en TadyFa, OHBI €Hcepyre, o3iHae 0ap OimiMIl, speKeT
€Ty TOCUIACpiHE HETI3/CNTeH KaHAIBIK KacayFa MyYMKiHIIK Oepeni [8]. A.. ACMONOBTHIH MiKipiHIIE, TYJIFa
KacHeTi peTiHzeri OeNCeHAUNIK oJeyMEeTTIK JKaFgailapAblH OCepiHEH KajlbIlITacagbl >KOHE —amaM
TOXIpUOECIHEH THIC JKepae KopiHe anmMaiael. Tyrra OSICeHITITT OHBIH aFbIIIapTTapblHa, OarmapIaHybiHa,
MOpaJbJiK KacueTTepiHe OaitmanbicThl Oonbin kenenmi [9]. TynraHblH KacweTi peTiHAEri OeliceHAUTiK
OKYIIIBUTAPABIH Oananap KOFaMIBIK VHBIMAAPBIHAA OPEKET CyOBEKTIiCi OONYyBIH JKOHE KAIMBIaTaM3aTThIK
KYHIBUTBIKTAP/IbI, KOFAM TaJIAlITAPhIH €CETKe ajla OTBIPBIN O37EpiHiH KeKe JaMyblH KO3AeWi, COHIBIKTaH
TYJIFaJbIK OUTiM peTiHaeri OeNCeHIUTIK OKYIIBUIAPABIH KYHiH KOHE OHBIH OpPEKETKE NereH KaThIHACHIH
KepceTe/Ii, )KoHe Jie OVJ1 KYi KWHAKTABI KYMBIC jKacay, Ha3ap cally, iCKe achIphUIAThIH OPEKETi XKOHE JKEKe
OacTamMalIbUTBIFBI TYPJIEPIHEH OlTiHE .

K. JI.YmuHCcKui TopOuerti Typaiabl MbIHaIal Mikip Kenripemi: «JloKeH 30pKO OTINYaTh YIPSMCTBO,
KaIllpyu3 W MOTPEOHOCTh CBOOOIHOW AEATENBHOCTH, M 00SAThCS Oojiee BCEro, YTOOBI, MOJABIASA IEPBBIE, HE
MOIaBUTH TocTenHel... OH JOHKEeH BOCIIUTATh CHIIBHOE CTpEMIIEHHE K CBOOO/IE U HE IaTh Pa3BUTHCS CKIIOH-
HOCTH K cBoeBoyHIO U Tipou3Boiay» [10]. I'.M.Illykuaanbery oibrHma [11], OKymIbIIapasH 6€ICEHAUTIT TYIIFa
KaJIBINITACy TPOIECIH CYHEMENJeH OTBHIPHIN, IIBIFAPMAIIBUIBIK OPCKETIHEH KOPIHIC Tayhlll, TOMEHJE
KEJNTIPUITeH TYPJIi JCHTeiIep OOMBIHINA JKYPE OTHIPHII JaMUIbL:

1. PenponyktuBTi — emkTey OenceHauriri, OYHBIH KOMETIMEH opeKeT Toxipmbeci Oacka amam
ToXipuOeCi apKbUIbI KWHAKTANAbl. JlaMynblH Ke3 KelareH Kypjenli (JOpMachlH UTepy OKYIIBI TaparblHaH
QIJIBIMEH OPINTECTIKIEH 1CKE acChIPbUIaAbl, COMAaH KeWiH Oapeill aepOec OpBIHIANAbI. OPIMTECTIK
OapbIChIHIA MIOH/IIK OPEKETTEPIIH HAeaIbl YIriaepl MeH coisiey dhopManapsiH, 0acka agamaap TOKIprHOeciH
UTepy XKYpemi.

2. I3mectipy — oOpBIHAAy OCJICEHIUIIr JKOFaphplIay JeHred OoJblm TaObLIambl, cebcdi MyHIa
nepOeCTUTIKTIH YIKeH mopekeci Oap. by meHredme okymibpiFa KOWBUIFAH MIHIAETTI KaObUIIAy KOHE OHBI
OpBIHAAaYFa KOKET KYpaaaapas i31e1 Ta0y KaKerT.

3. lllprFapMansuIbIK OSJICEHAUTIK €H JKOFapFhI IEHreld O0JIBIN Ta0bLIa Ibl, erep OKYIIbUIAp TallChIpMaliap
KOSITBIH 00JICa, OHJ/Ia OJIAp/IbI MISHIyAC JIe )KaHa, OIpKHUIIBI XKOJIap TaHaanateiH Oonansl. J[.b.borosenenckas,
O.K.Tuxonosa, f.A.llonomapeBa, k. I'mndopn, JI.b.EpmomnaeBa-TomMuHa >koHE Tarbl Oackaigap o3
3epTTeyJepiHie TOMEHIET] MiKipre Keieli: MIbIFapMallbUIbIKKa JIereH TaOuru KaOileTTilmik opbip agamaa
Oomazpl KOHE OHBIH KaiiciOip skarmainapga OuTiHyi TYIFaHBIH AepOeCTNTiHIH ambuly >KarJaiblHIA,
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TYIFaHBIH COFaH COMKeC MOTHBTEPIHIH, KaOUIETTUNKTEPiHiH, OuLTIMIi MeH OLTIKTUIIKTepiHiH OO0Iy
JKarmalbiHAa ambuiansl. MoceneH, JI.b.EpmonaeBa-TomMuna Obutait Aeiimi: «Op amaMHBIH TYPIl JeHreiaeri
OciicanachIHIA OOIATHIH IIBIFAPMAIITBUTBIK SJICYETTI 63 AepOESCTiIIriHe cylieHe OTRIPHIT anryFa Oomambs» [12].
[IprrapMambiblk, — OyJI  camajbl JKaHAIBIK TYIBIPATBIH KBI3MET JKOHE OJ KaWTanaHOaCTHIFBIMCH,
COHBIIBIFEIMEH JKOHE KOFaMIIBIK-CasiCH OipereiiriMer epekmenenesni. IIprapMaIibiIbiK agamMFa ToH, ce0ebi
CyOBEKTiHI YHEMI IIBIFAPMAIIIBUTBIK OPEKET TIeH OenTin 0ip KYHABUTBIKTEI Oaraapiaapra sxetemermi [13].

OchilaH MBIHAJA KOPBITHIH/IBI MIBIFApyFa OOMabl; IIBIFAPMAIIBLIBIK YIIIH aJaMHBIH IIIKI KYIITEPiH
OSITYFa JKOHE INBIFAPMAIIBUIBIK JKOHE pPyXaHH KACHETTEpiH alryFa CeOCNTeCeTiH JHEpPrus Kaxer.
A.Jl.AekcaHApOBTHIH TIKipiHE COMKEC, MIBFapMAIIBUIBIK JACTEHIMI3 — aJaMHBIH ©31HIIK TYP CPEKIIeNTiri,
OJI agamIbl TabuFaTTaH OOl MIBIFapaIbl, OHBI TAOMFATKA KapChl KOMBIT, CHOCKTIH, CAaHAHbBIH, MOJICHUETTIH
ke3i 0ombin Tabsansl. B.B.[1lapoHoB Oacka MmiKip YCHIHAJBI, OFaH COMKEC MIBIFAPMAIIBUIBIK 63 KYPBUIBIMBI
OOWBIHITIA OMBIHMEH THIFBI3 Oaiinmanbicta [14]. IlpIFapMambuIblK — agaMfa TOH MaKcaTKa OarpITTaFaH
JKYMBIC, OJ1 TIPAKTHUKAJBIK >KOHE OH >KYMBICHIHBIH TYIIKI ©OHIMIHIH JKaHa €I0yip CalachlH ajyFa, COHBIMEH
Karap OapiblK WHTEIUICKTYaJbIK, AOMOIMOHANMBIK JKOHE MOH/I OpEKeTTiH OiTiHyiMeH OoJaThiH 63
MYMKIHJIIKTEpiH YFbIHyFa OaFbITTaIIFaH OipereitiriMmeH, oiiay 0elCTaHAapTTHUIBIFBIMEH epekiencHe [15].

Ceiitin, (GuocoOGUIBIK, NCHXOJOTHSIBIK KOHE IeJarorukajiblK oAcOMeTTepai capaiail OTBIPHII,
TOMEHET1 TYXKBIPBIMABI AHBIKTaWMBI3: HIBIFAPMAIIBUIBIK TYJIFa OEJCEHAUTITIHIH >KOFapFbl OeJICeHAUTIK
(hopMachIH, TYJIFAaHBIH MaHBI3(bI KACHCTIH amajbl, O MOMBIHAAIFAH KaJIblaJaM3aTThIK KYHIBUIBIKTApMEH
e3apa OaiiaHBIC TIPOIECIHAC TYBIHIANWIBI KOHE O Olp)KaFbIHAH TYJIFAIBIK JaMy MEH TYJIFaapajblK e3apa
OPINTECTIKTET1 MOACHH XOHE pyXaHHM OarmapiaHybIMEH CHIIATTAJBIN, CKIiHINI JKaFblHAH, aJlaMFa TOH JKEKE
OPEKETTiH OPTAJIBIK ©3€Ti OOJIBIN KepiHic Oepesi.

OKBITY YIepiCiHIEer IIbFapMAaIIbUIBIK OCICeHAUTIK OKYIbUIap OOMBIHA, aKbIp asFBIHAA, OoJaIaK
JKYMBICIITBI, HMIKCHEP, FaIbIM, TIENaror TYJIFAChIHBIH MiHE3iHae KepiHic TabaTelH OipKarap KacHEeTTep
KaJIBITaCThIPAIbL.

Bi3 ymiH oKy »*oHe KIacTaH ThIC KbI3METIHAC TEXHHUKAJBIK IIBFAPMAIIbUIBIK JaMBITY CalaChIHIAFbI
3epTTeyjiep, COHBIMEH Karap JKaumbl OuriM OepeTiH MeKTenTepaeri YHIpMENTiK KYMBICTap epeKIe
KBI3BIFYIIBUILIKTAD TYIBIpanbl. EHOekke Oayily cajgachlHAAa TEXHUKAJBIK IIBIFAPMAIIBUIBIK CcabakTapbl MEH
CHOCKKE JaWbIHABIK VJACPICIHIEC CTYISHTTEpPre TMOJUTEXHUKAIBIK OUTIM  KaJbINTACTRIPY — Macelenepi
KapacteipbutaThiH [1.P. ATyToBTEIH, K.ILI. AXusspoBteiH, C.5. baTeimeBTiH 3epTTeyiepi KOHUT ayapTabl.

I0.K. Bacunse men 3.J1. HoBoxkmmosteiH, C.B. CanbreBanpid, B.A. Ilomskor men C.J1. UypkuHHIH
YKOHE Tarbl OacKalapbIH 3epTTeyiiepi Oonamak « TeXHONOTH» MOHIHIH MyFaTiMAEPiH KOCiON KbI3METTIiH TYpPIIi
OarpITTapbIHA JAWbIHIAYABIH TEOPHUSIIBIK JKOHE MPAKTUKAIBIK MCENEIEPIiH MIENTyTe apHaiFaH.

TyJrara msFapMaIIbUIBIK OCNTIepiH KaabIITaCTRIPY THIMIUTITI KOIT KaFaalia meaarorThlH OKYyIITbLIap
IIBIFAPMAIIIBUTBIK KBI3METIH YHBIMAACThIpa OinyiHe OaiyaHbICTHI [legarorukanblk KhI3METTE KETCKIILTIK
ery yaepici B.C. bespykoBa, M.M. [lotamnunk, B.IL. Ctpesukosun, M.H. Tepexun 3eprreynepinge
KapacTeIpbutanbl. Onap MemarorThlH KOCIOM KBI3METIH YHBIMIACTBIPY-OacKapyIIbUIBIK YAEpici peTiHme
KapacThIPaJbl.

Bonamak mnenmarorrapiblH = OKYyIMIbIIAp TEXHUKAIBIK IIbFApPMAaIIbUIBIFBIHA KETEKIILTIK — eTyiHe
TARBIHABIFRIH KaTbInTacTeIpy Moceneci H.B. beictpoBa, B.I'. Kosnmos, C.M. CanamaToBaHBIH €HOCKTEPIH/IC
KapacTBIPBUIIBL, OJAPABIH Ke3KapacTaphl OOWBIHINA, TEXHUKAIBIK IIBFApMaIIbUIBIK — Oy TopOueneymin
THIMAI KYpajibl, NalJambUIBIK I€H JKaHAIIBUIABIK Oenrinepi Oap MaTepualiblK HBICAaHAAp jkacay
HOTIDKECIHIC OKYIIBUIAP IBIH MIBIFAPMAIIBLUTHIK KACHETTEPiH JaMBITY/IIH MaKcaTKa OarbITTaIFaH yIepici.

Okymsiapra Oipiecin, YKBIMABIK JKYMBIC jKacayFa TaIIBIHY TOH. MEKTENKe NeHiHTI MeKeMesepe
KaJIBINITACTHIPBUIATEIH MYHJIAM TAJBIHBIC OKY MIBIFAPMAITBUIBIK KbI3METTE aliKbIH KOPiHIC Tabaibl. Y¥>KbIM
KOHE OHBIH Oajia TYJIFachlHa 9cep €Ty MacelieJiepiHe JKYPri3ureH 3eprreyiiep TopOHeneHyIiHi Oanagap MeH
YAKeHIEepaiH OipileCkeH KbhI3METiI YACPICIHAE TYBIHOAWTHIH YKBIMABIK KAThIHACTAP JKYHECiHEe EHTI3YHIH
MaHBI3IBUIBGIFBIHA HA3ap ayaapTaabl. ¥JKbIMFA €HT13y MaHBI3IbI TYIFAIBIK ©3repicTepre oKeneAl (MOTHBTEPi
TY3€TY, JNIeyMETTIK-KYHIBUIBIKTEI Oaraap skoHe T.0.).

MekTenTep MEH JKOFaphl OKY OPBIHIAPBIHAA KOHCTPYKTOPIIBIK-TEXHOJIIOTHSIIBIK OUTiM Oepy Mocernesepi
JL.A. bonotuna, B.W. KauneB, T.B. Kynpssues, H.®. Xopomiko TapamnblHaH KapacThIpbulibl. MekTen
OKYIIBIIAPBIHBIH IIBIFAPMAIIbUIBIK KBI3METIH Oackapy yAepiciHZe ojap IIbIFapMallbUIBIK KaOlleTTepai
JTUaTHOCTUKAJIAYy OICTepiH KOCaIbl, OJ ONICTep OKYIIBUIAPABIH Kail KbI3MET TYpPIHIE >XKOHE KaHau
Karmaiimapza e3mepiH  eHIMII KepceTe alaThIHABIFBIH TYCiHyre KemekTecemi. A.M. BacuneBckas,
A.IL. 3Bepuk, 2.D. 3eep xone A.H. JIyk >kanmsl mblFapMalibUIbIK OMIAyabl JAMBITYABIH TYPJi KbIpJIapblH
JKOHE COHBIH IIIIHAEC TEXHUKAJBIK IIBIFAPMAIIBUIBIK OWIAYyABl N1a, COHBIMEH KaTap IIbIFapMaIlbUIbIK
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KaOIJCTTINITH UAarHOCTHKANIAY IbI, TICUXOJOTHSUIBIK KYPBUIBIMBIH, IINBIFAPMAIIBUIBIK KBI3METTIH Jamy
nuHaMUKachklH KapacTeipabl. J[.b. boroseienckas nen I'.M. JIncoBcKast MIBIFAPMANTBUIBIK KBI3METTI OKBITY
MEH JIaMBITy OapbhICHIHIAFBl YTHIMIBI KOHE MHTYUTUBTI OWIay apa KaThHAChIH 3epTreni. Am, B.W. Annpees,
nieH 3. ie boHO MIbFapMabUIBIKKA OKBITYIBIH MPUHLIUNUAIABIK MYMKIHIIKTEpiH capajiam, COFaH COMKeC TeCT
JKYHECIH 931pIiesIi.

I'.C. Anprmrymnep, I'.A. bamn, A.B. bpymumaackmii, M.U. [lenucos, J[x. Iloita, W.M. Huzamos,
A.D.DcaynoB KYMBICTApbIHIA TEXHUKAIBIK >KOHE KOHCTPYKTOPJBIK Ma3MYHABI MIHACTTEpAl LICUTy
onicHaMachl OOMBIHIIA 3epTTEyep KYPri3ilin, KeKe MIbIFapMallbUIbIK MYMKIHIIKTEPAl KOHE OKYLIBUIAPIBIH
TEXHHUKAJIBIK, TAallChIPMaapAbl MENTyAiH KalIbITIIChI3 9ICTEPIH JAMBITYFa BIKIIAJ JKACAHThIH KaFdaiap sxyieci
yeurHBUIIBL. Onap, 3 Ke3erinae, opOip jkKacecmipiMie >KachIpBUTBI KaTKaH MIBFaPMAIIbUIBIK KaOUIeTTepiH
alryra, OKYIIBUIAPABIH KUSUIBIH OyfaynaH Oocaryra, ojiapipl 3aMaHayd TEXHOJIOTHSUIAD MEH OHIIPICTIK
YyAepicTepai ChIHH TYPAE 3epaelieyre YHpEeTyre, TalKbIpJIbIK MeH ©HEPTANKBIIITHIK KbI3METKE, TEXHHUKAIBIK
MIBIFAPMAIITBIIBIKKA JIETEH TAIIBIHBICHIH TapOneneyre KoMeKTeceIl.

[lcuxonorusiblK  TYPFBICHIHAH LIBIFAPMAIIBUIBIK YACPIC HHIUBHUITIH CYOBEKTHBTI akKTici peTiHge
IIBIFAPMAIIIBUTBIK aKTICIHIH OTYIHIH IICUXOJOTHSIIBIK «MEXaHU3M» PETiH/e KapacThIpbuiaabl. by xxarmaiina
MIBIFAPMAIIBUIBIK, Oip JKarblHaH, JKaHAHBI TYABIPYIBIH IICHXOJIOTHSIIBIK YHAepici periHme, an, Oackamia
JKaFbIHAH, TYJIFAHBIH COJI YJAEPICKE TapThUTYbIH KaMTaMachl3 €TCTiH TYJIFaHBIH KACHUTETTEPi JKUBIHTHIFBI
petinge TyciHineni [16]. TexHUKaNBIK MIBFAapPMAIIbUIBIKTEIH ©3TCIICIIrl, OHBIH ©OHEPTAIKBIII eHOCTiHEe
KaTbICTBl 0acka IIBIFApMAIIbUIBIK, HWHTEJUIEKTyalApl KbI3MeTTeH aibipMambuibirel  C.J1. PyOunmTeiin
TapamblHaH aHBIKTaFaH OonaThiH. «TeXHHUKANBIK IIBIFApMAIIbUIBIK OiUIrimi 6ip mpoOieMaHbl IIemIeTiH
OyiibIM, IIBIHAMBI 33T, MEXaHU3M HEMece TACUI TyIBIPYBI THIC ... @HEPTAIKBILI IIBIHANIBIKTEIH KOHTEKCTIHE,
Oenriyi 6ip opeKeTTIH MIBIHANEI 6TyiHE OipaeHe eHrizyi Tricy [17].

[lenarorukanslk SHIUKIONEAUANA TEXHUKAIBIK IIbIFAPMAIIBIIBIKKA MBIHAIAl aHbIKTaMa Oepijei:
HOTWXXECIHAE MaNNanbUIBIK JOHE CYObEKTHBTI (OKYIIBIHBIH €31 VIIIH) >KaHAIIBULABIK Oeinrici Oap
TEXHUKAJIBIK HBICAH Maia 00JIaAThIH OKYIIBIHBIH KbI3METi TYpi. TeXHUKAJBIK MILFapMalIbUIBIK TEXHHKA MCH
TabWraT KyOBUIBICTAphIHA KBI3BIFYIIBUIBIK JaMBITAJbl, OKY JKOHE MaMaHJBIK TaHAay MOTHBTEpPIH
KaJIBIITACTBIPYFa, MPAKTUKAIBIK OLTIKTIKTEp alyFbl, MIBIFApMAIIbUIBIK KAOLIeTTEpiH NaMBITYFa BIKIAT eTei.

OKyIIBUTapABIH TEXHUKAIBIK IBFapMalIbUIBIK )KOHIH/IET] KbI3METiHIH aHbIKkTaMackiH M.I. [laBnermma
skacaael. OHBIH MIKipiHITE, TEXHUKAIBIK KI3METTE MBIHATAP Bl AWBIPY KaXKeT:

a) TEXHUKAJIBIK TYCiHY, SFHH TE€XHUKAIBIK KYPBUTFBIHBIH KYMBICHI MEH KYPaMBIH JKbUIAAM JKOHE TYPHIC
urepe 01y;

0) TEXHHUKAIBIK OPBIHAAY KBI3METI, 01 Kypaimap MEH MalTuHAIap bl KojmaHa OuTy, TaifblH chi3danap MeH
TEXHOJIOTASUIBIK KapTajap OOWBIHINA TEXHUKANBIK OYHBIMIap >kacay KypalJapbIMEH XKOHE MalllMHAJIapbIMEH
11971, 9pi KbIIIaM ONpenusiiap OpbIHAAYABI Talal eTel;

B) KOHCTPYKTHBTI-TEXHHKAIBIK KBI3MET, SIFHH KoJda 0ap KOHCTPYKUMSUIApIBl KETUIAIpY >KOHE jKaHa
TEXHUKAJIBIK OYiBIMIap jKkacay.

bi3 oKymbuIapapIH TEXHUKAIBIK KaOUTCTTUTIKTEpIH JaMBITyFa OaliIaHBICTHI 0OJICK MOCeNeliep KapalaThlH
OipKarap TICHXOJOTHUIBIK 3€pPTTEYNICpi KapacTBIPIBIK, OJiap: MIGIFAPMAIIBUIBIK OWIAYAbl KAIBIITACTHIPY,
TEXHUKAIBIK KAOUTCTTIKTEPAl MaMBITy, JKAMIBICHOCKTIK TOJMTEXHUKAIBIK OUTIKTUTIKTEPI KAJIBIITACTHIPY
3aHABUIBIKTAPBIH, aKpDI-0M Ke3MeTi Tocumaepine yiipery (E.H. KaGanoa-Memnep, H.A. Menumnckas,
B.B. UeOwmmea, T.B. Kyapsiues, ILM. fko6con, E.A. Munepsn, [I'.B.Kupus, f.A.Ilonomapes,
M.I'. JapnetimH xoHe T.0.).

OCHBI )KYMBICTapIBIH OipCHITBIPACH 0ipi3al Ke3eHIep KaTaphlH KYPAHTHIH TEXHUKAIBIK IIBIFapMAaITBITBIK
YAEpiCiHIH KYpBUIBIMBIH amajbl: OacTamkbl (akTijiepAi capaiay KoHE Macenelep Ko3ray, OoInKaMIbl
WHTYULUSUIBIK KYPY, UISSHBIH JOTHKAJBIK JaMybl jKoHE >K0OaHbI OeIeKTey, >KOOaHbIH CypeTTe, chi30aa,
MOJIEINbIe OCHHEINICHY1 KOHE JIe OJIapbl MaTEPHUAIIBIK i1CKE achIpy.

Backamaper — Oamamap MeH KacecHmipiMIAEpAiH IIBFapMAaIIbUIBIK KBI3METIHIH Kac epeKIIeTiKTepiH
3epTTEH I, ONapAbIH OipKaTaphl OKYIIBLIAP/BIH TEXHUKAIBIK IIBIFAPMAIIBUIBIFEIH YHABIMIACTHIPYFa KOHE
OHBIH Ma3MYHBIHA, OFaH JIETeH KaOUICTTUTIKTEeP i JaMBITyFa apHaJIFaH.

ILK. Duremsmetiep [ 18] TeXHUKAIBIK YASPICTI VI HETI3TI Ke3eHTe Oore/i:

e UJCsUTAP/IBbIH Makia O0Tyhl XKOHE )KACAYIIBIHBIH OHBI OJIaH 9pi TAHYHI;

e DoJanrak eHepTa0bIC KOCIIAPBIH J3ipJIey;

e OPBIHIAY KE3€CHI.

[IerFrapManibuIBIK,  YACPICTIH IIBFAPMANIBUIBIK WJICSHBIH TYBIHIAybIHAH OacTar, ic JKy3iHIE JXKy3ere
achlpybIMEH asKTanaThlH Herisri kesenzaepi [.C. AnprmryiuiepaiH OipkaTap >KYMBICTapblHIA allbUIFaH.
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O eHEepTANKBIITAp MEH i3/IeHIMIA3 ajamap KhI3METiH 3epTTey OapbhICHIHIA IIBIFAPMAIIBUIBIK YISPiCTIiH
KYPBUIBIMBI MEH omicTeMeciH 3eprrereH. 1.C. ATbTIIy/uiep IMIBIFAPMAIIBUIBIK YASPICTIH OPTANBIK OYBIHBI
TalchIpMa OPBIHAAY IEN €CeITeN, OFaH 0Oaca KOHUT aymapanabl. ATaJFaH aBTOPIBIH 3EPTTEYNEpl 3epTTey
MIHICTTEPIH IIENIy i KaMTaMachl3 €TETiH THIMAI OMICTEp/i i3/eyre OaFbITTallFaH, COHJBIKTAH COJIapIbIH
OipHeIIeyi meaaroruKaiblK MPaKTHKaaa KOIIaHbeUTysl MyMKiH [19]. KypbutbiMaay yaepiciHaeri TeXHUKAIBIK
NIBIFAPMAIIBUTBIKTHIH [IEIarOTUKaJIbIK KBIPhIH aiikpiHaay yuriH T.B. KynpssieB o0bekTHBTI Je, CyObEKTHBTI
e OOMybl MYMKIH KaHAIIBUIABIK VFBIMBIH HaKThUIalabl. OKy KBI3METIHJAETI IIBIFApMAIIBUIBIK HOTHXKE
OKYIIBIHBIH ©31HE jkKaHa OONyBI ©T¢ MaHbI3AbI. TiNTi CYOBEKTHBTI KaHAIIBUIIABIFE 0ap ¢HOCK OHIMIH ajFaH
OKYIIIBI TEXHHUKA CAJIACHIHAAFEI IIBIFAPMAIIBIIBIK KBI3METKE JIETeH KablIeTTepiH MaMBITHIT OThIpaasl [20].

«CyOBeKTHBTI KaHAIIBUIABIK» YVFBIMBIH €HTI3y IIBIFAPMAIIBUIBIK KBI3METTIH asChIH KCHEWTE Tycei.
Byn karmadima OKyIIBUIAPABIH FBUIBIMU-TEXHUKAJBIK IIBIFAPMAIIBUIBIFBIHBIH  JKETEKINICI, aJJIBIMCH,
IIBIFAPMAIIBUTBIK OHIMICTI CyOBEKTHBTI JKaHAIIBUIABIKKA OarmapiaHybl KakeT. MyHIA ecTe YCTaWTHIH
JKaNT — 00BEKTHUBTI JKaHa 6HepTAObICTapFa OapaThIH JKOJI CYOBEKTHUBTI JKaHAIIBUIABIK APKbLIBI OTEI.

[brFapManIbIblK KBI3MET ©31HIH asKTaTFaHIBIFBIMEH CHITATTANAIbl. ByJl OKYIIBUIApABIH OCHIHIAMH,
SFHU ©HEPTAOBICTHl JaWbIHJAY, OHBIMEH >KYMBIC JKacay, OWJBIH MaTCpUANIBIK ICKE acybl CEKiImi
MIBIFAPMAIIIBUTBIK, YACPICTIH OapIbIK KE3CHJICPIiH KY3ere achIpaThlH FhUIBIMH-IIBIFAPMAIIBLUTBIK YHBIMBIHBIH
Ka)KeT EKCHJIITH KepCceTe/I.

JKaHaMIBABIKTEL  OCHUTAMINA TYCIHTEH Ke3JI¢ TEXHUKAIBIK IIBFApMAIIbUILIKTEL KaJIbIITACTRIPY 0ipa3
keHeitemi. KpI3MeT MbpIHamail skarmaia, sFHA OHIM KaOBUIMAMTHIH TYIFamaH Oacka OopiHe Oenriymi OGonraH
JKaFdalaa IIBFapMaIIbUIBIKTEL Oomanel. OChUIaiIia OHIMII aly TOCUIl Typalbl jJa aWTyra Oomazpl. TimTi
CyOBbEKTHBTI >KAaHAIIBUIABIK Oenrici Oap ©HIM ana OTBIPBIN, OKYLIBl ©3iHIH TEXHHWKA CajachIHAarbl
MIBIFAPMANTBUIBIK KBI3METKE KKET KEeKe KACHEeTTepl MEH KaOlIeTTUTIKTEpiH JaMBITAIbL.

KapacTelpbutFan ~ KaFrujgaT epecekTep MEH OKYIIbIIap TEXHUKAIBIK  IBIFApMamlbUIBIFBIHBIH
KaJBINTACTHIPbUIATEIH MYMKIHIIKTEPIHIH TEK YKCACTBIFBIH FaHa emec, Oenrimi Oip Karmaiima omapislH
OapalapibifblH J1a KepceTeni. byraH monen peTiHAe TCHXOJOrTap MEH IeNarorTapiblH KaTbIl KajFaH
YCTaHBIMIAPBIH KENTipyre 0oJanbl, YCTaHBIM OOWBIHINA oJiap Oip ICHXOJOTHS-TIEAaroTUKaJIBIK HETi3re He,
OEJNICeH/TUTIK, BIHTA KOK Ke3eHzepi Oipkenki. OcbhUIapAblH OapIIbIFbI €PECEKTEPAiH TEXHHUKAIBIK KhI3METIH
capanay Heri3iHae OKymbulap OOHbIHA Kac epeKIleNirine Kapail mbIFapMallblUIbIK KbI3METTIH Oenrini O6ip
KOMITOHEHTTEPIiH TopOueNey MEH JaMBITyFa KaXeT 9ICTEMEITIK TOCUIAEP 931piieyre MyMKIHIIK Oepeti.

Ocbutaiinia, FRUIBIME OIeOMETTe TEXHUKAIBIK [IBIFAPMAIIBUIBIK aHBIKTaMAaChlHA OEpiireH KerTereH
aHBIKTaMajap IlIHeH, Oi3MiH OHBIMBI3IIA, €H NeNarOrMKAIBIK KOJAWIBICKI MBIHAY: OKYIIBLIApIbIH
TEXHUKAIIBIK MIBIFAPMAIIBUTBIFBI — OYJI HOTIIKECIHIE Taiigacsl 0ap jkoHEe OOBEKTHBTI HEMece CYOBhEKTHBTI
JKaHAIIBIIABIFEI 0ap ©HIM aJbIHATHIH MIBFAPMAIIbUIBIK KbI3MeT. COHBIMEH Oipre TeXHHUKAIBIK KBI3MET eIl
TaOBUIFaH MIHAETTEPl LICUTy OAiCiH, OHAIPICTIK YAEPICTi KETiAipyre KaThICThl YCHIHBICTAPbI, JKacalfaH
KYPBUIFBIHBI, MOJICIIB/Ii, ACTIAIITHI XHE T.0. CaHayFa 00JIajIbl.

TeXHUKAIBIK MBFAPMAIIBUTBIKTEL  TOPOUETCYMIH THIMII KYPalbl, TEXHUKAIBIK IIHFAPMAIIBUIBIKTEI
OKBITYIaFbl MaKCaTThl YIEpIiC YKoHE MaMTaIbUIBIK TEeH JKaHAMBUIIBIK Oenritenepi 6ap MaTepHaiIsl HbICAHIAP
KYpy HOTIDKECIHJIC OKYIIBUIAPBIH IIBFAPMAIIbUIBIK KaOiteTTepiH AambiTy. OKyIIbDIap IIbFapMaIlbUIBFBIHIIA
JKAHAIIBUIABIK CyObeKTHBTI cumatka ue. OKyIIbUIApAbIH IIbFapMAIlIbLIBIK —KBIBMETIHIH —HOTIDKECT —
MIBIFAPMAITIBUIBIK, TYJIFAHBIH KACHETTEp KeIeHi: aKbUI-OM OCJICEHIUTITI, MPAaKTHKAIBIK >KYMBICTHI OpBIHIAyFa
apHaiFaH OUTIMZI i31ecTipyre, NaFabl KaJbIITACTHIPYFa TaJIbIHBIC, KOMBUFaH MIHACTTEpA] Iuenryae IepOecTik,
CHOCKKOPJIBIK, TATKBIPIIBIK JKOHE T.0.

Ilcuxonorus-nenarorukaiblk 3epTTeyiIep MEH KYMBIC TOKIPHOCSCIHIH HETI31H/Ie KEJIeCiHi aTal Ty KaKeT:
TEXHUKAITBIK IIFApMAIIbUIBIK, aJIILIMEH, OKYIIBIIAPIbIH TEXHUKAIIBIK OWIAybIH JaMBITYFa JKaFIail TyFbI3abl.
O operTeri oilayMeH Kyp/emi KaTbIHACTA TYPajibl. BipiHIiIeH, 01 9JeTTer] oiiay HeTi3iHAe NaMUJbl, SFHY,
oleTTeT1 OMMayABlH OapibIK Kypamaac KOMITOHEHTTEPI — CaBICTBHIPY, KApChl KOHMBIT CaBICTBIPY, XKIKTEY,
capanay, CHHTE3 XKoHE T.0. TEXHHKAIBIK OWjlayFa na TOH. Tek Oip epeKIieNiri, TEeXHUKAIBIK KbI3METTE
JKOFaphIJIa aTallFaH Oijiay OIepanusiiapbl TEXHUKAIBIK MaTepHaiia JaMujbl. EKIHIIIICH, ofeTTeri oinay
TEXHUKAIBIK OMIayabl JaMBITYABIH TCUXO(U3UOIOTHUSIIBIK aNFBIIIAPTTAPEIH TYABIPaIbl. OAETTETl oinay
HOTWXKeECiHe OalaHbIH MUBI, aCCOITMATUBTIK CaJlachl, KaJIbl TaMHIIBI, OMIay MKEMIUIIT JaFabuiaHaasl. bipak
OJIETTET1 OMIAayABIH YFBIMIBIK-00pa3IbIK alapaThiHa TEXHUKAJBIK OMIayFa KaKeT YFhIMIap MEeH o0pa3nap
Oonmaiinel. COHBIMEH KaTap YFBIMJAAPIBIH ©37epi JIe 9ETTEri Oijlay MEH TEXHUKAJBIK Oiayia CUIaThI
OotipratIa Oip 6ipiHeH epekmeneHemi. Oap MEXaHUKAIBIK KOTJIOMEpaT MOJIMETTEPi €MeC, TYPiIl FRIIBIMIAp
TYPFBICHIHAH ~KapacTHIPBUIATBIH TEXHOJOTUSIIBIK  YICPICTEPAiH HeMece KYOBUIBICTApJbIH MAaHBI3IIbI
OenriyiepiHiH Oipiri OOBI TaOBLTAIBI.
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Byn xarnmaifiza OKyIIBUIAPJBIH TEXHUKAIBIK IIBFAPMAIIBUIBIFEI, OCIPECe OHBIH YaKbIT IIBIFBIHBI
OOWBIHIIIA €H KeJeMai OOJBIT KeJIeTiH COHFBI KE3€HI OKy IIoHI peTiHAe OKYyIIbUIapra OH JKaFmai
TYFBI3ATHIHABIFEIH alTa KeTyiMi3 KakeT. «TexXHOIoTWs» TIOHIHIH MyFaliMiHE MeEKTenTeri Oanmanap
TEXHUKAIBIK I[IBFAPMaIIbUIBIFBIH YHBIMAACTRIPYJa KETEKINi POJIb JKYKTENEi, all OHBIH IICHXOJIOTHS-
MeIarOTUKaJbIK, JIICTEMENIK )KOHE apHaWbl JaWbIHIBIFBI KON JKaraalaa OKYIIBUIAP/BIH IIBIFAPMAalIbUIbIK
OCJICCHIIUTITIH aHBIKTaABL. TeXHUKAIBIK MIBIFAPMAIIbUIBIKKA THIMIII JKETEeKIIUIK €Ty YIIiH «TeXHOoIorus»
MOHIHIH MyFaliMi OKYIIBUIAPJBIH TAHBIMJABIK OCICEHIUNTIH, TEXHHUKAJBIK KaJblH, TANKBIPILIK IICH
AHFapBIMIIA3IBIFBIH JAMBITYABIH OMIiCTepPl MEH TOCUIIepiH Oimyi jXKoHE HaKThl JKarfaiia OKYyIIbLIapibIH
MIBIFAPMAIIBUIBIK KBI3METIH YHUBIMIACTHIPY (opManapbl MEH OmICTEpiH TaHmal amybl, KBI3BIKTBIpa Oimyi,
MIBIFAPMAIIBUTBIK 13CHICKE AETCH CYWICTICHIIUTIK TAphITa aTyhbl KaXKeT.

[pakTuk-MyFamiMaepaiH NCHXOJOTUS-NIEJArOTUKANIBIK — 3epTTeyiiep JKoHe Oipmiama  9icTeMentik
JKYMBICTApPBIHBIH HOTIDKECIHIE OipKaTap THIMII OMICTep AaHBIKTAIIBI, OJlapFa >KaTaThIHAAp: OYHBIMIapIbI
KYpacTelpy (MOAETBACY), MaHUIMYJSAIFSUIBIK KYPacTBIPY, KBICKAPTBUIFAH MOJIIMETTEpl 0ap TEXHUKAIBIK
KyKaTTama KOJJIaHy, IIBIFapMAaIllbUIBIK TarchblpManap ey, IbFAPMAaIIbUIBLIK MIHACTTED OpPBIHAAY, OYphIH
JKacalFraH OYHBIMIApbl ©3repTe OTHIPHIIN, KYMBICTHI KaiTa OpBIHIAY, OWINA IKCIICPUMEHTTEY, TEXHUKAIIBIK
KYpaJIapabl, COHBIH iTTH/E TPEHAXEPIAPpAbl KOJIIaHa OTBIPHIT, aKayJIbIKTapabl 1311ey *KoHe K010, by omictepni
Oenrii Oip >Kyiiene KoaaHy OKyIIbIIapbIH IIbFapMaIIbUIBIK KaOUICTTUTIKTEPiH JaMBITYFa MYMKIHIIIK Oepei.

OKyIIBUTapABIH, TEXHHUKAIBIK IIBFApPMAaIIBUIBIK YIEPICIH MYKHUST capajay, OHBbI OKYIIbUIAP.IbIH
TEXHUKAIIBIK OLTIM, TEXHUKAJBIK KBI3MET TOXIPUOCCIH aly KOHE TEXHUKAJIBIK OHIaybIH JaMBITy MaKCAThIH A
apHAWBl TaHJAIFaH OKY, OHIIPICTIK JKOHE TEXHHKAJBIK TalChIpMaiap XYHECiH IIenry peTiHIe KepceTyre
0OJaTBIHBIFBEIH KOPCETE/I.

KopebiTa kenreHje alTapbIMbI3, IICHXOJIOTHS-TIENATOTUKAIBIK capaliay, TEXHUKAIBIK [IBIFapMAIIbLIBIK
OKYIIBLTAPIbIH TEXHUKAIBIK OMIIaybIH JIaMBITYFa OH JKaFrIail TyFhI3ajibl JIen alTyFa MYMKIHJIIK Oepeii.
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M.M. lamTeirapua

MeToaosioru4yecKue NMPUHIHUIIBI PA3BUTHUA TEXHUYECCKOI'0O TBOPYECTBA INKOJBbHHUKOB

B crarbe paccmarpuBarorcst mpo6ieMsl 3pdeKkTHBHOTO (GOpMHUPOBAHHS TBOPUECKHX 4UepT JIUIHOCTH. OTpa-
JKEHBI PEe3yJIbTATHl MPOBOANUMBIX Pa3HBIMH yYEHBIMH U CIEIHAINCTAaMU HCCIEIOBAaHUH MO YKa3aHHBIM IIPO-
O1emaM, a TaK)Ke pacCMOTPEHBI BOIIPOCH! (JOPMUPOBAHNS y CTYJCHTOB ITOJMTEXHUUECKHUX 3HAHUN B IIpoLecce
TPYZOBOH MOArOTOBKU U HA 3aHATUAX IO TEXHUYECKOMY TBOpYecTBY. IIpuBeneH Lenblil psj NCUXOI0rude-
CKMX HCCIICZIOBAaHUH, CBA3aHHBIX C Pa3BUTHEM TEXHHYECKOTO TBOpUecTBa ywamuxcs. OnpeneneH psj addex-
THUBHBIX METO/OB, K KOTOPBIM OTHOCSITCS KOHCTPYHPOBAaHHE (MOAEIUPOBAHUE) M3JEIHH, MAHHUITYIATHBHOE
KOHCTPYMpPOBAHHE, IPUMEHEHHE TEXHUUECKOH TOKYMEHTAIMU C COKPAIIEHHBIMU JaHHBIMH, PEIIEHUE TBOP-
YECKHUX 3aJ]a4, BBIIIOJHEHHE TBOPUECKHX 3a/1aHUH, MOBTOPHOE BBIMOIHEHHE PAOOT C U3MEHEHHEM paHEe U3To-
TOBJICHHBIX KOHCTPYKLIMI, MBICIICHHBIA dKCIIEPUMEHT, IIOUCK U YCTPAHEHHE HEUCIIPABHOCTEH C UCIIOIb30Ba-
HHUEM TEXHHUYECKUX CPEACTB (B TOM 4YHCIIE) ¥ TPEHaXXepoB U Jp. Jlenaercs BBIBOJ, YTO TEXHUUECKOE TBOpUE-
CTBO CO3/aeT OJArONPHATHBIE YCIOBHS JUIS Pa3BUTHS TEXHHYECKOTO MBIIUIEHHS IIKOIFHUKOB. B mTore om-
pEIeIAI0OTCS METOA0JIOTMUECKHE IPUHIUIIBI Pa3BUTUS TEXHUUECKOIO TBOPUYECTBA HIKOJIBHUKOB.

Kniouesvie cnoga: KOHCTPYKTOPCKO-TEXHOJOTMYECKOE O0Opa3oBaHHE, HCCIEIOBAaHUE TBOPYECKHX padoT
U BO3PAcTHBIX OcOEHHOCTeH JeTell, Ienn B OOydeHHM TEXHHYECKOMY TBOPYECTBY, IICHXOJIOTO-
MeJarornueckoe UCCleI0BAaHNE U OCHOBBI IPAKTHUECKOH pabOTHI.

M.M. Shashtygarin

Methodological principles of development of schoolchildren's technical creativity

The article deals with the problems of effective formation the creative personality traits. The results of
various studies conducted by different scientists and specialists on these problems are reflected, as well as
questions of the formation of polytechnical knowledge among students in the process of labor training and in
classes on technical creativity. A number of psychological research related to the development of students’
technical creativity was considered A number of effective methods have been determined, which include the
design, modeling of products, manipulative design, the use of technical documentation with reduced data, the
solution of creative tasks, the performance of creative tasks, the re-execution of work with the modification of
previously manufactured structures, a thought experiment, troubleshooting with use of technical means
(including) and simulators, etc. It is concluded that technical creativity creates favorable conditions for the
development of technical thinking of schoolchildren. As a result, the methodological principles for the
development of technical creativity of schoolchildren are determined.

Keywords: design and technological education, research of creative works and children's age differences,
goals in teaching technical creativity, psychological and pedagogical research and fundamentals of practical
work.
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OO0yuyeHHe HHOCTPAHHOMY SI3bIKY Ha OCHOBE
HH(POPMANUOHHO-KOMMYHUKANUOHHBIX TEXHOJIOTUH

B crarbe ocBemaioTcs BOPOCH! HCTIOIb30BaHMS HH(POPMAITMOHHO-KOMMYHHUKAIMOHHBIX TexHoxorui (UKT),
OIIpEeNIIeTCS] UX POJIb HMPH OOYyYCHUH HHOCTPAHHOMY SI3BIKY B YCJIOBHSIX MOJAEPHH3AIMM 0Opa3oBaHM,
TIpeuIaraeTcsi Kiaccu(UKanust CPEACTB HOBBIX MH(MOPMAIMOHHEIX TEXHOJIOTHH, IPUMEHSEMBIX B 00y4eHHN
HMHOCTPaHHOMY SI3BIKYy. B npenomaBaHNM HCIIOIB30BaHME HOBBIX MH(OPMAIMOHHBIX TEXHOJIOTHH SBISIETCS
OJIHMM M3 B)XHEMIIMX aCIEKTOB COBEPIICHCTBOBAHMSA M ONTHMH3alMHM Y4eOHOTrO Iporecca, 00OralieHus
apceHalla METOAMYECKHX CPEJICTB M IPHEMOB, IO3BOJIOIIMX Pa3HOOOpasuTh (GOpMbI pabOTHl M ClEIaTh
nporecc 00yueHHs: HHOCTPAHHOMY S3bIKY MHTEPECHBIM JUISl CTYJeHTOB. [lepeunciieHHbIe B CTaThe CPEJCTBa
VIKT no3BoJISIOT aKTHBU3UPOBATH MO3HABATENbHYIO JIEATEIBHOCTD CTYJAEHTOB, 00ECIEUUTh TTOJI0KHTEIBHYIO
MOTHBAIMIO OOYYeHHs, BBHICOKYIO CTelleHb Mu((depeHIranuy OO0ydeHUs, yCOBEPIIEHCTBOBAThH KOHTPOIb
3HaHMH, yMeHHH W HaBbIKOB. C KaxIbIM JHEM HH(OpPMAIMOHHO-KOMMYHHKAIIMOHHBIE TEXHOJIOTHH
CTAaHOBSTCSI HEOTHEMIIEMBIM CPEJCTBOM OOIIeHHs Ui OojbIIoro KoiwdectBa jrofged. Okojo moiyTopa
MIJUIHApa JIIOAeH, T.e. KaXIbIH YeTBEPTHIA JKUTENb IUIAHETHI, NIPHHUMAIOT ydacTHe B 00pa30BaTeIbHOM,
npodeccuoHanbHOM U ndHOM o6uieHnu nocpeactsom UKT. Dddexrusrocts npumenenus KT 3aBucur ot
croco0oB U (GopM NPUMEHEHMS 3THX TEXHOJIOTHi{, OT TOr0, HACKOJIBKO IPAMOTHO HPENOAABaTEeNb BlIaJeeT
METOIMKOW pPabOThl ¢ HHUMH, OT HCIOJb3YEMbIX MM 3JICKTPOHHBIX pecypcoB. C omopoil Ha u3yueHHe
TEOPETHYECKUX IPOOJICM HCCIEOBAHUS U OIBIT MPAKTHYECKOTO NIPUMEHEHHS JaHHBIX PECYpCOB B Hpoliecce
00y4eHHsI WHOCTPAaHHOMY SI3BIKY BBIJEISIETCS PS PEKOMEHIAWH Ul INpenojaBaTesiel, MCIIOIb3YIONIHX
MH()OPMAIIMOHHO-KOMMYHHKAI[MOHHBIE TEXHOJIOTHH Ha CBOMX 3aHSATHSAX.

Kniouesvie cnosa: wWHMOPMAMOHHO-KOMMYHHKAIIIOHHBIC TEXHOJOTHH, 00pa30BaTENbHBIC PECYpPCHI,
MYyJbTHMEIUIHbIE OO0ydYarolue NporpaMMmbl, HHUQPOBBIE 00pa30oBaTENbHBIE PECYPChl, HHOS3BIYHOEC
o0pa3zoBaHue, KOMIIETEHIIHS.

OpHa U3 BaXHEHININX 3a7]ad U3YYCHUS MHOCTPAHHOTO s3bIKa B KacmmiickoM rocynapCcTBEHHOM YHUBEP-
curteTe TexHojoruit u umkuauprHTa UM. 111. EcenoBa — (QopMupoBaHme MOI0KUTEITHHOW YIeOHONH MOTH-
BallMU. XOTSI COBPEMEHHBIN MPOIeCC U3yUEHUS SI3bIKa CIO0XEH, MHOTOTpaHeH, TpeOyeT BAYMYHBOCTH U TO-
CTOSIHHOTO Pa3BHUTHS, OOBSICHUTEILHO-UILTIOCTPATUBHBIA THUI OOydYeHUs He oOecreynBacT (HOpMUPOBAHUS
MMO3HABATEILHBIX MOTHBOB, HHTEPECA K SI3bIKY, aKTUBHOT'O MBIIILICHUSI.

Hcnonp3oBaHrie HOBBIX 00pa30BaTENBLHBIX TEXHOJIOTHUH CITOCOOCTBYET (DOPMHUPOBAHUIO TTOJIOKUTEIHHOM
y4eOHOM MOTHBAIMU B BhICIICH mikosie. HoBble 00pa3oBaTeNbHBIC TEXHOJIOTUN TPEyCMaTPUBAIOT Pa3jind-
HbIe (DOPMBI 1 METOIBI MIPETI0IaBaHUsI MHOCTPAHHOTO SI3BIKA.

BaxxHO# 0COOEHHOCTBIO COBPEMEHHOIO 3Talna COIHATbHO-3KOHOMHYECKOTO Pa3BUTHUS Ka3aXCTaHCKOTO
obmecTBa sBisieTcs: hOpMHUpPOBaHUE 0C0O0H 00JIACTH ITPOU3BOICTBA, XapaKTEPUIYIOIICHCS HE TOJIBKO pa3BU-
THEM MaTEepUATLHOUW 0a3bl, HO M CUCTEMOW CHEIM(PUUECKAX TEXHOJIOTHI, KOTOPbIE MPUHSATO HA3bIBATh WH-
(hopMaIMOHHO-KOMMYHHUKAIIMOHHBIMU TEXHOJIOTHISIMH.

CoBpeMeHHOE OOIIECTBO IO TMPaBy HA3BIBAIOT WHPOPMAIMOHHBIM, U JTOMY €CTh THOATBEP)KICHUE.
KoMmbroTepsl mosTamHo BHEAPSIOTCSA BO BCe CQephl HalleH xu3Hu. He cTanm uckirodeHueM u nporecc odpa-
30BaHUs, B KOTOPOM C IIPUXOJIOM HH(POPMAIIMOHHO-KOMMYHHUKAIIHOHHBIX TEXHOJOTHI MPOUCXOIAT OyKBaJIb-
HO PEBONIOIMOHHBIE U3MEHEHHS. A C MOSBICHHEM CIYTHHUKOBOU TNI0OambHOU ceTw VMIHTEpHeT chenaH ere
Ooree 3HaUMTENBHBINA mar Buepen. [IpenonaBarenu kadeapsr nHOCTpaHHBIX s1361K0B KI'YTH mm. 111. Ecerno-
Ba y)K€ BHEIPIJIM HOBUHKH TEXHUYECKOTO IMPOrpecca B MPOLECC MPENoJaBaHus BCeX 0a30BBIX JTUCIIMILINH.
[Mpumenenne uHGOPMAITMOHHO-KOMMYHUKAITMOHHBIX TEXHOJIOTHH HA 3aHATHSX WHOCTPAHHOTO SI3bIKA YKE
J0Ka3ajgo cBoio 3ddexkTuBHOCTh. Mcmonb3oBanne WHPOPMAMOHHO-KOMMYHUKAIIMOHHBIX TEXHOJIOTHH TO-
MOTaeT MOBBICUTh YPOBEHB IMPETOJaBaHusi, 00SCIICUNBACT HATIISAHOCTD, ayJHOIONICPKKY, KOHTPOIb, CO-
JIEPXKHUT O0JBIION 00beM HHPOPMALH, SBIISIETCS CTUMYJIOM B O0YUEHHH.

WuHoBanmoHHbli B3pbIB B chepe HHPOPMAIMOHHO-KOMMYHUKAIIMOHHBIX TEXHOJOTHH CTal SIPOM
Y OCHOBOW COBPEMEHHOW «HOBOI 3KOHOMHUKHY, OPUESHTHUPOBAHHON Ha UHIYCTPHUATLHO-HHHOBAITMOHHYIO MO-
JICPHU3AIINIO0 BCEH OOIECTBCHHO-TIOIMTUYCCKON M AKOHOMUYeckor xu3Hu Kaszaxcrana. bmaromaps UKT
W3MEHWIINCh Ccroco0 mepenadyd  WHGOpMAIMM OT TPOHM3BOMUTENS K TOTPEOUTENI0, B  IEJIOM
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nH(pOpPMAITMOHHBIE TIPoIlecchl B obmecTBe. KaHanwl nepenauyu nHGOpMaNUK CTaldd JIByXCTOPOHHHMH, Ipe-
MMYIIECTBEHHO MHTEPAKTHBHBIMH, a WHGOPMAIHS TPEeBPaTUiIach B BAXXHYIO COCTaBISIONIYIO YaCTh TOBApPOB
u ycnyr. UKT ceromHs BRICTYIAIOT OCHOBOM IPOIIECCOB II00aIM3ali ¥ HHPOPMaTH3aI[|MK 00IIeCTBa, CII0-
COOCTBYIOT (POPMUPOBAHUIO MOIUKYIBTYPHOT'O MHUPA U KIUM-KYJIbTYPBI, OKa3bIBAIOT 3HAYUTEIHLHOE BIUSHUC
Ha U3-MEHEHHUE 00pa3a KU3HHU CTyAeHTOB [1].

Oco0eHHOCThP COBPEMEHHOTO JTama pa3BUTHS HH(OOPMAIMOHHBIX TEXHOJIOTHH XapaKTepu3yercs
HEOOBIUaHHO BBICOKOW CTEIEHBI0 MX WHTETPAlMd BO BCE CQepbl YeIoBEeYeCKOW aesTenbHoCcTH. K KOHILY
XX B. UKT mpeBpatmiiich B 6a3y MHOTUX JIPYTHX BaXKHBIX TEXHOJOTHM, B TOM YHCJIC B OCHOBY Pa3BUTHSA
camux ceos.

[onsTre «MH(DOPMATMOHHO-KOMMYHHKAIIIOHHAS TEXHOJIOTHS B HACTOSIIIEE BPeMsI OTHOCUTCS K YUCITY
Han0OoJee TOMYJSIPHBIX U YacTo ymoTpeOsseMbix. [10100Has MOMyNISIPHOCTh OOYCIIOBIMBACTCS HE TOJIBKO
pacTymieii 3HaYMMOCTBIO, HO ¥ OypHBIM, UYpE3BHYANHO JAMHAMUYHBIM Ppa3BUTHEM HH(POPMAIMOHHBIX
TEXHOJIOTHH.

B uenom coBpemennsie UKT B 06pa3oBaHNM MOXHO 0XapaKTEPHU30BaTh:

= BO-TICPBBIX, NIUPOTON 0XBAaTa UMH Pa3IMYHBIX «HCHH(POPMAIIMOHHBIXY MPEAMETHBIX 001aCTeH;

= BO-BTOPBIX, MaccoBOCThIO oBnazeHNI UKT cnermuanmncramu 3tux obnactel, B pesynbrare gero UKT
MepecTaroT ObITh YAEIOM OIPENEICHHOTO Kpyra HayYHON M WHXCHEPHOW 3JUTHI U CTAHOBATCS JOCTYITHBIM
WHCTPYMEHTOM JTsI PEIICHUS MPUKIIAIHBIX 3371a4;

= B-TpeThHUX, cTuUMymupytomuMm  pasButue WKT  BbiABIEeHHWEM  NPUHIMNHAAIGHO  HOBBIX
“H(OPMAITMOHHBIX OTPEOHOCTEH M pean3aliueii COOTBETCTBYIOMUX (DYHKIIHIA;

® B-YETBEPTHIX, 3HAUUTEIBHBIM 3 dekTom oT npuMeHeHuss UKT, o0ycrnoBIuBarOmmuM BO3MOKHOCTH
OCYIIECTBICHUS KA4YeCTBEHHBIX H3MEHEHHH B IIPOIECCAaX COBEPIICHCTBOBAHUS TEXHOJIOTHH W TEXHHUKH.
[IpuHIKTIMATEHO BaXkHO, YTO O3 ncnonb3oBanus UKT 3T u3meHeHust He MOTYT OBITh IOCTUTHYTHI;

® B-NIATHIX, YCWIHMBAIOIICHCS TeHACHIMEeH K wuHTerpammm pasHopoanbix WKT, mposistomerics B
CTPEMJICHHH K YHH(UKAIMY aNlapaTHbIX M TPOTPAMMHBEIX CPEJACTB, a TAaKXKE K CO3JaHUI0 EIUHBIX
WH(POPMAITMOHHBIX Cpe.

[lepexon k wHpOpPMANIMOHHOMY OOIIECTBY O3HA4YaeT paJuKaIbHBIE M3MCHECHUS B 00pa30BaTEIBHOM
CUCTEME, MOCKOJIbKY CUCTeMa 00pa30BaHUS «HE TOJHKO JETCPMUHHPOBAHA BHEIIHUMH OOCTOSTEIBCTBAMU
MOJIMTHYECKOTO, COIHMAJIbHO-OKOHOMHYECKOTO W COIHOKYJIBTYPHOTO TPOHMCXOXACHWSA, HO H cama
JIETEPMUHUPYET ITH 00CTOSATENBCTBAY [2]. A Tak Kak 0OIIECTBO W 00pa30BaHKE SABJISIOTCS OJHOW CHCTEMOM,
TO cMeHa (hOpMBI 00IIECTBA AUKTYET HOBBIC TPEOOBAHUU K CUCTEME 00pa30BaHUI.

Nmenno wuHboOpMaTH3ausl SIBISETCS WHCTPYMEHTOM, MO3BOJISIONIMM IOCTPOUTh WHHOBAIIHOHHYIO
00pa3oBaTeIbHYI0 CUCTEMY, OTBEYAIONIYIO 3aIpOcaM COBPEMEHHOT0 HH()OPMAIIMOHHOTO O0IIeCTRa.

lNocynapcTBeHHas nonuTrka B cepe mHPOpMaTU3anuu oOIIecTBa U 00pa30BaHUs OPUCHTUPOBaHA Ha
co3gaHue HAI[MOHATBHON MH(OPMAITUOHHOM UH(PACTPYKTYPHI, MOCTPOCHUE OTKPBITHIX
MH(OKOMMYHHUKAIIMOHHBIX CHUCTEM, OOEcleYeHHne IMUPOKOTO MOCTyNa TpakJaH K HH()OPMAIHOHHBIM MU
00pa30BaTeIbHBIM pecypcaM TII00ATFHOW W JIOKAThHBIX CETeH W T.I., © OHAa OCYIIECTBISETCS Ha OCHOBE
HOPMaTHUBHO-TIPaBOBOTO obecrieueHus nHpopmaTuzaimu oopaszopanus Pecrryonuku Kazaxcran.

B KoHmeniuyd pa3BUTHS HHOSA3BIYHOTO oOpa3oBanus PecnyOnuku KaszaxcraH 1ejidb BBICIIETO
WHOSI3BIYHOTO 00pa3oBaHMs ompezesicHa Kak (OPMHPOBAHHE CIHEIHATMCTOB, BIAACIONINX HHOCTPAHHBIM
SI3BIKOM B COOTBETCTBHHU C €BPOIMEUCKOM CHCTEMOI ypOBHEU BIaJICHHUS MHOCTPAHHBIM S3bIKOM. JlocTikeHue
JIAHHOW IIeTM BO3MOXKHO Uepe3 peIlIeHUE TakuX 3a7ad, Kak: (popMHpOBaHWE CIICIUAIKCTA, BIAJCIONICTO
0a30BbIM aQHIJIMHCKUM SI3BIKOM B COOTBETCTBHH C TpeOoBaHUsIMH «OOIIEeBPONEHCKUX KOMITCTCHITUI,
a TaK)Ke€ UHOCTPAHHBIM SI3BIKOM JUJIS aKaJIEMUYECKHUX U CIICIUATLHBIX IIETICH;

® BHEJIPCHHE CHUCTEMBI IUIAHWPOBaHUS YYeOHOTO IMpoIllecca MO WHOCTPAHHBIM SI3BIKAM, TMPUHSITON
ctparamu EBpomnetickoro Cosera;

= (popMupoBaHHE HOBOTO COJAEpKaHWS OOYYCHHS, COOTHECEHHOTO C MEXKIYHApOIHBIM U
HallMOHANBHBIM CTaHAApTaMu [2].

Kak ormeuaer C.C. KynanOaeBa B «KoHuemnuy HHOS36IYHOTO 0OpazoBanus Pecnyonuku Kazaxcramy,
OIHUM W3 OCHOBHBIX HAIpPaBICHUA COBEPIICHCTBOBAHHS ITOATOTOBKM MENArOTMYECKUX KaJpoB IO WHO-
CTPaHHOMY SI3BIKY SIBJIICTCSl «OBJIAJICHUE COBPEMEHHBIMH METOJAMH M TEXHOJIOTUSMH, B TOM YUCIIEe UHPOP-
MAaIMOHHBIMH U KOMITBIOTEPHBIMHU, HHOSI3EIYHOTO 00y4eHusD» [3].

Ilpu omnpenenenun  cocrapngonux  HWMKT-komnereHnMu Mbl  OnMpaemMcsi Ha  CTaHJApThI
poecCuoHaIbHON MH(POPMAITMOHHO-KOMMYHHUKAITMOHHOW KOMITETEHITHH TPETnoiaBaTelicii, pa3paboTaHHbIC
MexIyHapoqHBIM  OOIIECTBOM HMH(pOpMAaTH3alud O0pa3oBaHMs [UIsl ONpEICIICHUS TpeOOBaHUH K
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O6y4yeHMe NHOCTPaHHOMY S13bIKy Ha OCHOBE...

(hopMupoBaHuio 0a30BON MH(POPMAIMOHHO-KOMMYHHUKAITMOHHOW KOMIIETCHIIUM TpernonaBarenei [4]. OHu
MpeIHa3HaYeHbl IS BCEX MpemnoaBaTesieil i BKIIIOYAIOT MECTh KOMIIOHEHTOB!

1) oO1irie mpeacTaBiIeHUs B 001acTH HHOOPMAIIMOHHBIX TEXHOJIOTHH;

2) TUTaHUPOBaHUE YY4EeOHOTO MPOIIecca ¢ UCIOIb30BaHNEM HH()OPMAIMOHHBIX TEXHOJIOTHIA U MTPUMEHE-
HHUE ero Ha IIPaKTHKE;

3) unaTerpanyus HHOOPMAIIMOHHBIX TEXHOJIOTHI B TIPOTPaMMbl KOHKPETHBIX TUCIIUTLINH;

4) ucnonp30BaHNe NH(OOPMAITMOHHBIX TEXHOJIOTHH JUTSl OIICHKH PE3yJIbTaTOB 00yUCHUS;

5) ucnonp3oBaHre WHGOPMAIIMOHHBIX TEXHOJIOTHIA IS TIOBBIIICHUS YPOBHS MPO(ecCHOHATEHON KOM-
TIEeTeHIINH;

6) MOHMMaHWEe COLMATBHBIX, ’THYECKUX, MTPABOBBIX U OOIIECTBEHHBIX IEHHOCTEH HMCIIOIb30BaHUS WH-
(hOpMaITMOHHBIX TEXHOJIOTHIA.

Takum o00pazom, OmHON W3 TEHACHIWH WH(POPMATHU3ANMU HHOSI3BIYHOTO OOpa30BaHUA SBISETCS
YCHIJIEHHE HANpaBJICHHOCTH HOPMAaTHBHO-TIPABOBOM 0a3bl Ha KOMITBIOTEPH3AIMIO BY30B M OOECIICUeHHE
CTYZAECHTOB MH()OPMAIIMOHHO-00pa30BaTEIbHBIMH PECYPCAMHU.

WNudopmaruzaius BRICIIMX YYeOHBIX 3aBEICHUN XapaKTEPU3yeTCs MHTCHCUBHBIM POCTOM IHU(PPOBBIX
00pa3zoBaTeIbHBIX PECYpcoB B (opMe D3IEKTPOHHBIX YIeOHHKOB (DY), MyIbTHUMEIUHHBIX OOyYarOIIHX
nporpaMmMm (MOITI) u sneKkTpoHHBIX IuAakTHueckux mocoouit (DI1), MO3BONAIOUIMX PACIIMPUTH 00BEM
CaMOCTOSITEIbHOH pa0OThl CTYACHTOB M MPEIMOJATAONUX WHAMBHIYATU3alUi0 U auddepeHIInaIIIo
o0ydeHHUs] C Y4eTOM TMOTeHIHaja KaKJOTo OTAEIbHOTrO cTyAeHTta. Ciemyromell OCHOBHOW TEHIICHITHEH,
OTpakarolei mporecc HHPOPMATH3AMUN WHOS3BIMHOTO 00pa30BaHUs, SBISETCS CO3JIAaHUE BHICOKOMOITHOM
MaTepHabHO-TEXHUUECKOW  0a3bl, CIOCOOHOM  peann3oBaThb BeChb  AMOAKTHYECKHHA  TOTCHLHAI
MH(OPMAITMOHHO-KOMMYHHKAIIMOHHBIX TEXHOJIOTHH.

[on BmusHMEM WHPOpPMATH3aMU OOpPA30BaHUS TMPOUCXOMUT PA3BUTHE TIOHITUS TPAJUIMOHHOMN
MeJaroruku «ydeOHas cpenma». B Hacrosiiee Bpems HaunOoliee yMOTPEOUTETHHBIMU CTAHOBATCS TMOHSTHUS
«equHOe WH(OPMAIMOHHOE 00pa30BaTEIbHOE TMPOCTPAHCTBO», «HH(POPMAIMOHHO-KOMMYHHUKAITUOHHAS
cpema» (ILII. bopucoB [4]), «xubepmpoctpancTBo» (D@.FO. CayroB [5]), «uH(pOpMaImoHHAS
oOpa3oBartesbHas cpeliay, «HH()OPMAIMOHHO-KOMMYHHUKAIIMOHHAS MIPEIMETHAS CPeIay.

B cratee @.10. CayroBa [5] cdopMynupoBaHbl BaXXHEWIIME XapaKTEPUCTHKH  pa3BUTOMH
nH(pOPMAITMOHHO-00pa30BaTEIHFHOU CPEIbIL:

1) cucTeMHOCT, — cpefa JOJDKHA TMPEACTABISITH COOOM 3aBEpIICHHBINA, CHCTEMHO COTJIACOBAHHBIN
KOMIUIEKC TPOTPAMMHO-METOIMYECKUX CPEICTB IS BCEro IUKIA JUCHUIUIMH, HEOOXOAUMBIX IS
ITOCTPOEHUS BOCTPEOOBAHHBIX MTOTPEOUTEIEM 00pa30BaTEIBHBIX ITPOTPAMM;

2) IPUHLMITHAIIEHO HOBOE IUAAKTHYECKOE KadeCTBO MPOrPaMMHO-METOJMYECKOTO OOeCTIeueHUs,
KOTOpPO€ BO3HHMKACT MPH MAKCUMAILHOM KCIIOJIb30BAHUHM BU3yalIM3allii yYeOHOTO MaTepuajia CpeiCTBaMu
MyJIbTUME/INA, OPTaHU3aI[ii UHTCPAKTUBHOTO B3aMMOJICUCTBUS ¢ 00yJaeMbIM 3a CUET JIOTHYCCKUX CPEIICTB
KOMITBIOTEPHBIX IPOTPAMM U BO3MOXKHOCTEH TEIEKOMMYHHKAITHH;

3) mmpokass MHOTO(pYHKITMOHAITLHOCTD, TTO3BOJISIONIAS UCIIOJIF30BaTh pa3pabOTaHHbIC TUIAKTUUCCKUE
CpeAcTBa B pa3HBIX (popMax MomydeHHss oOpa3oBaHMs (JHEBHOW, BeUEpHEH, 3a04HOM, SKCTEpHATE) U MpH
Pa3INIHBIX KOHQUTYPAIHIX TEXHUIECKUX CPEJICTB, KAK Pa3BUTHIX, TAK M CAMBIX MHHAMAITLHBIX;

4) BBICOKAsl aganTUBHOCTh OO0y4aeMBIX K pPa3HOOOpa3wio TpeOOBaHWN ™ TIpemomaBarelici K
coJiep>KaHUI0 00YYEHHUS] — OIopa Ha MAacCHB yXKe M3JaHHBIX U JOCTYIHBIX U1 00ydaeMbIX pa3sHOOOpa3HBIX
y4eOHUKOB U Y4YEeOHBIX MMOCOOMH, CO3MAaHHBIX B Pa3NUYHBIX By3axX, oOecledeHHEe BO3MOKHOCTEH s
npernojiaBareneld ¥ 00ydyaeMbIX aKTHBHO HM3MEHSTH DIIEMEHTBI CPEIbl C yYETOM CBOHMX CIEIH(PHISCKHX
TpeOOBaHUI.

Kak ©Obto oTMedeHO BbIIE, OCHOBOM pa3BUTHA HH(POPMALMOHHOTO OOIIECTBAa  SIBIISIOTCS
MH(POPMALMOHHO-KOMMYHHKAIIMOHHEIE TEXHOJIOTHU. B o6nactu o6paszosanus KT uMerot cTpaTerndeckyro
Ba)KHOCTH, TIOCKOJIbKY OHH:

" BHOCAT CBOW BKJaJ B OOECICUYCHHE KadeCTBa MpEMofaBaHUs W OOYYCHUS KaK WHHOBAI[MOHHBIC
Y 3KCTIepUMEHTAIIbHBIE HHCTPYMEHTHI JIsi OOHOBIIEHHS 00pa30BaHUS;

" IpUBHOCAT B OOpa30BaTeIbHBIA MpOIecC OONBIIYI0O THOKOCTh, OTBEUAIONIYIO OOIECTBEHHBIM
MOTPEOHOCTSIM;

" GBISIIOTCSI ~ WHCTPYMEHTapueM, CHOCOOHBIM  COACHCTBOBATH  TOBBILICHUIO  3()()EKTUBHOCTH
00pa3zoBaTeILHBIX YCIIYT.
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Bo3HukInas mocpescTBOM COBPEMEHHBIX WH(GOPMAIIMOHHO-KOMMYHUKAIIMOHHBIX TEXHOJIOTUH 0c00as
¢opMa WHOSZBIYHOTO O00Opa30BaHHMA CTAHOBUTCA HOBBIM TEXHOJOTHMYECKUM ¥  COIMOKYJIBTYPHBIM
COBpEMEHHBIM 00Pa30BaTEIbHBIM MTPOIIECCOM.

[Ipy mMOCTOSHHO YyBENIWYHUBAIONIEMCS ITOTOKE pPa0OT B JaHHOM HAINPAaBJICHUU TIOUCK HOBBIX
METOJAMYECKUX CHCTEM TIOATOTOBKH M TIEPETIOJATOTOBKH YYUTENCH B YCIOBUSAX pabOTHI C WUCIOJIL30BAaHHEM
UKT mnpomomkaeT ocTaBaThCsi aKTyaJbHBIM. JTO CBSI3aHO C TIOCTOSHHBIM Pa3BUTHEM MPOTPaMMHOIO
o0ecrieueHus: KOMITBIOTEPOB, MOSIBJICHUEM HOBBIX MTPOTPAMMHBIX CPEIICTB, KOTOPHIE MOTYT HCITOJIL30BaThCS B
mporecce 00y4eHus. JIuaakTuaeckue U MeTOINIECKUE UCCIIeIOBaHMS MPo0ieMbl mpuMeHeHus cpeacts UKT
B OOyYeHHH COCpPEIOTOYCHBI B OCHOBHOM BOKPYr aHaiM3a 3ajad IpUMEHEHUs HH(GOPMAIMOHHON
TEXHOJOTMH B 0OyueHuH, o00ocHOBaHus Bo3MokHocTeh WMKT B moBbimeHud  3()(HEKTHBHOCTH
o0pa3oBaTenbHOT0 NpoIiecca, ONPe/IeICHUs JUIaKTHIeCKuX TpeboBanuii k cpencream UKT.

Ucmnonp3oBanne WHGOPMAIIMOHHO-KOMMYHUKAITMOHHBIX TEXHOJOTHI HANpaBIeHO Ha KOPEHHOE
VW3MEHEHHUE CTEepeoTHIIa OTHOIICHHS CTYIEHTOB K TMPOLECCY M3YYeHHS HHOCTPAHHOTO S3bIKa B BY3€ Kak
«paBHOMEPHO-3aTyXaloIIeMy» BO BpEMEHH M JaJCKOMY OT HX MNPO(ECCHOHAIBHBIX M COIUAIBHBIX
MOTPEOHOCTEH; Ha OOyYeHHE CTYJCHTOB IpHEMaM YYEHUs, Croco0aM MMO3HAHWS HMHOCTPAHHOTO SI3bIKA,
HEOOXOUMBIM I PAllMOHATBHOW CaMOCTOSTENIEHOM paboThI 1O OBIAACHHIO 3TUM TpeameTroM. Cioa Mbl
OTHECIH YMEHHUS HaXOIUTh HYXHYI HWH(QOPMAIMIO, OCMEICINBaTh €€ NpOodeCCHOHAIBHOES 3HAYCHUE,
BOCIIPOU3BOJIUTDH, 3alIOMUHATH MaTepHall JIOTHYECKH, a HE MEXAaHUUYECKH, CTPOUTH OLICHOYHBIC CYXKIICHUS,
aHANMM3MpPOBaTh, ANANTHPOBATh MaTepuall TEKCTa, padoTarh €O  CIOBapsIMH, CIHPAaBOYHHKAMHU.
[IpodeccuonanpHO-OpHeHTHPOBaHHOE 00yUeHHE MHOCTPAHHOMY SI3BIKY TpeOyeT TIIaTelbHOH MOATOTOBKU
MPENoIaBaTeNs K 3aHITUIM, XOPOILIEro 3HAHUS COBPEMEHHOM IITKOJIBI, OCHOB MEAArOruKy, MeAaroruueckoro
MacTepcTBa, MPUEMOB Pa0bOTHI TeIaroroB-HoBaTopoB. llenaroruueckrne 3HaHUSA W OMBIT BXOAT B CHCTEMY
camMoo0pa3oBaTeNnbHOW paboThl TPEnojiaBaTeliss IEAarorudeckoro By3a, NPUMEHSEMBIE HWMHU METOJBI
OoOy4YeHHs CIyXaT peanu3anud Mpo(ecCHOHATbHBIX IIeNeH, OO0ECIICYNBAIOT CaMOCTOATEIBHOCTh U
3aMHTEPECOBAHHOCTD CTYICHTOB B OBJIaJICHUU HHOCTPAHHBIM SI3BIKOM [6].

Takum oOpa3om, uHpopmaruzanus oOpa3oBanus B PecrnyOnuke KazaxcraH mMpoxoguT Kak KOMILIEKC
pedopM, HanpaBICHHBIN HA MOCTPOCHHUE SIUHOW 00pa30BaTENbHON MH(GOPMAITMOHHOW CPE/Ibl, OTBEUAIOIICH
TpeOoBanusaM XXI B. — BKIIIOYEHHIO B MHPOBOe 0Opa3oBaTelbHOE COOO0IIECTBO. BakHBIM (dakTopoM
YCKOpEHHUSI 3TUX TIPOIECCOB CTadl MeEphl TOCYAAPCTBEHHON TMOJUTHUKA B OO0IAcTH WH(OpMaTH3AINH
o0pa3oBaHus, cPOPMYITUPOBAHHBIE B TOCYAAapPCTBEHHBIX IENIEBBIX IMporpamMMax. VHTerpamnus HOBEUIIHNX
MH(OPMAITMOHHBIX TEXHOJIOTUH B YYEOHBI TPOIECC TMPEIOCTABISET MIMPOKHE BO3MOXKHOCTH IS
BCTYIUICHHSI CTY/ICHTOB B )KHBYI0 KOMMYHHUKAIIMIO C HOCUTEJIEM SI3bIKa B PEAIbHOM BPEMEHH, JUISI aKTHBHOTO
BOBJICUEHHUSI WX B S3BIKOBYIO CpEOy, IPEOJOJICHHS S3BIKOBOTO Oapbepa, A pPa3BUTHA TBOPUYECKOU
AKTUBHOCTU CTYACHTOB, COBEPIICHCTBOBAHUS KOMMYHHMKATUBHOM U MEXKYJIbTYpPHOH KOMIIETEHTHOCTEH,
MOTHUBAIUU CTYJICHTOB K U3YYCHUIO HHOCTPAHHOTO SI3bIKA U KYJIbTYPBHL.

WNHbopMalinoHHO-KOMMYHHUKATHBHBIE TEXHOJIOTHH, HECOMHEHHO, CIIOCOOCTBYIOT IIOBBIIICHHIO Y
CTY/ICHTOB MOTHBAIMH K M3YYEHHIO aHTJIMHCKOTO SI3bIKa U (OPMUPOBAHHIO WHIMBHIYAIbHBIX, TBOPUYECKHX,
MMO3HABATEIBHBIX CHOCOOHOCTEH. MIMEHHO HWH(OPMAIMOHHBIC TEXHOJOTHH CHOCOOHBI CHIENaTh Y4eOHBIN
MpoIlecC JUIsl CTyJeHTa JHMYHOCTHO-3HAYMMBIM, B KOTOPOM OH CMOXXET TOJHOCTBIO PAaCKPBITh CBOU
TBOPYECKHUH TIOTEHIIMAJ, MPOSBHUTH CBOHM HCCIEIOBATENBCKHUE CIIOCOOHOCTH, (paHTa3Wi0, KPEaTHBHOCTH,
AKTUBHOCTb, CAMOCTOSATEIBHOCTD.
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H.K. Cramranuesa

AKNApaTTBIK KIHE KOMMYHUKAINUAIBIK TEXHOJIOTUSJIAP
Heri3iHjae meT TV OKBITY

Makanaza akmapaTTHIK >XKOHE KOMMYHHUKAIVSUIBIK TEXHOJIOTHMSUIApABIH MOHI KepceTinreH, OimiM Oepyne
JKAHFBIPTY TYPFBICBIHIA IIET TUTIH OKBITYIBIH POJIi afiKbIHIAJIFaH KOHE LIET TUIH OKBITYAa KOJJIaHBUIATHIH
JKaHa aKMapaTThIK TEXHOJOTHSJIBIK KypaiapAbl KiKTey yCbhiHbUIaAbl. OKy YpAiCiHE jKaHa aKIapaTThIK
TEXHOJIOTHSUIAPbI KOJIIaHy OKY YPAICIH XeTUIipy MEH OHTAIlIaHIbIPY/IbIH MAHBI3/bl KbIpIapsl 0ipi GoJbI
TaOblIabl, OKYLIBUIAPIBIH KbI3BIFYLIBUIBIFBIH TYIBIPATBIH LIET TUIH OKy YpAICIH jkacay »OHE JKYMbIC
TYpJIEpiH opTapanTaHIbpyFa MYMKIHOIK OepeTiH oJicHaMaNBIK Kypajmap MEH o[iCTepIiH apCceHalblH
nambiTy. Makanana kentipinren AKT kypanmapsl CTyJeHTTEpAiH TaHBIMIBIK KbI3METiH OelceHIeHIipyre
MYMKIHIIK Oepeli; OKy YIUiH OHTaHJbl BIHTAIAHABIPYAbl KAMTaMachl3 €TY; JKaTTHIFYJIapIbl capalayblH
JKOFaphl opexeci; OLTiMI, JTaFApIapbl skoHe Oakputaynbsl skakcapTy. AKT-HbI nmaiiianany slH THIMIUTIT
OCBl TEXHOJIOTHSUIAPbl KOJIaHy JKOJJapbl MEH HbICaHAapblHA, MYFaJiMMEH OHBIMEH JXYMBIC iCTEY
dnicHaMachlHA KAHLIANBIKTHI COHKEC KeJeTiHiHe, MaiianaHbluIaThiH JIEKTPOH/IBI pecypeTapra GaillaHbICThL.
Teopusinblk 3epTTey NpoOIeMalapblH 3epTTey JKOHE IIeT TIMH OKBITY YpHICIHIE OCBHI pPecypcTapibl
HPAaKTHKAIBIK KOJJIAaHy TOKIpHOeci Herizinze o3 ayauTOpHsulapblHAA aKIapaTThIK-KOMMYHHKAIHSIIBIK
TEXHOJIOTHsUIApAbl KOJJaHAThIH MyFajliMaepre OipkaTap ychIHbIcTap Gepini.

Kinm ce30ep: akmapaTThIK-KOMMYHHKATHBTIK TEXHOJIOTHsUIAp, OiniM Oepy pecypcTapbl, MyJIbTHMEIHAIIBIK
OKBITY OaFaapiamMaiapbl, CaHIbIK OiiM Oepy pecypcTapbl, IeT TiliH OKBITY, OUTIKTLTIK.

N.K. Stamgalieva

Training foreign language on the basis of information
and communication technologies

The essence of information-communication technology (ICT) usage is revealed in the article; the role of the
technologies is determined during the foreign language training under conditions of the education moderniza-
tion; the classification of means of the new information technologies used in the foreign language training is
suggested. The usage of new technologies in training is one of the most important aspects of the training im-
provement and optimization, and the enrichment of methods and techniques allowing diversification of work
forms and transformation of the training process into an interesting foreign language training process for stu-
dents. Means of the information-communication technologies listed by the authors allow stirring up students’
cognitive activity; assuring positive training motivation; high training differentiation; improvement of
knowledge, skill and practice control. Every day, information and communication technologies become an
inalienable means of communication for a large number of people. About one and a half billion people, i.e.
every fourth inhabitant of the planet takes part in educational, professional and personal communication
through ICT. The efficiency of the information-communication technology usage depends on methods and
forms of the technology usage, on the teacher’s abilities to use their usage methodology, and on the electronic
resources used by the teacher. The author single out a number of recommendations for teachers using infor-
mation-communication technologies in their lessons relying on the study of the theoretical problems of the re-
search and practical application of the resources in the foreign language training.

Keywords: informational-communication technologies, learning resources, multimedia learning programs,
digital learning resources, foreign language learning, competence.
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Opraﬂmaunﬂ HpOeKTHOﬁ ACATCJIBbHOCTH HA YPOKax l/IH(l)OpMaTl/IKl/I

B crarbe paccMarpuBaeTcs IPUMEHEHHE METOZA NMPOEKTOB Ha Ypokax MH()OPMATHKU B CPEIHEH ILKoJe.
[TpoaHaan3upoBaHbl YCIOBHSA 118 (OPMUPOBAHMS HEIOBEKA, CIIOCOOHOTO AaKTHBHO M CAMOCTOSITENIBHO
JeHCTBOBATh, IUIAHMPOBATH CBOIO JIESITENBHOCTH, OBITh B COCTOSHHM paboTaTh B KOMaHAE, NMPHHHMATh
pelIeHns, aJanTHPOBAThC K MEHSIOIMMCS YCIOBHSM JKU3HH. ABTOPHI BBIJIEIHMIN MEpPHI, HAalpaBICHHBIS
Ha ONTHMH3AIHI0 00pa30BaTebHOTO IIPOCTPAHCTBA, KOTOpPHIE IPEAINONAraloT H3MEHEHHE COJepIKaHMs
u GopM IIefaroru4ecKoil JeSATENPHOCTH IIpeHojaBaTelied M CTYJACHTOB, OBIAJCHHE COBPEMEHHBIMU
TEXHOJIOTHAMH M (opmamu paboThI, KOTOphIe obecnedrBarOT MpoduibHOe O0ydeHHE, Takhe KaKk MeTO[
HPOEKTOB, OJIOYHO-MOJLYJIBHBIN TIOJXO/, Ielaroruyeckas AMarHOCTUKA. PacCMOTpPEHO BIMSHHE BBEICHUS
B [€JJATOTMYECKUE TEXHOJOTHH 3JIEMEHTOB HCCIIEI0BATENIBCKON AESATENbHOCTH, MO3BOJIIOIICH yUUTEN0 He
TOJNIBKO Y4WTh, HO M INOMOTaTh YYalleMyCsl yYWThCS, PYKOBOAUTH €ro INO3HABATEIbHOH NEATENBHOCTHIO,
JTUCTAaHIUPOBATHCS OT JIMYHOTO BIMSHHS W HANpaBIATh YYEHHKOB HAa CAaMOCTOSTEIBHYIO pPaboTy, dTO
SBJIICTCSl CAaMBIM Ba)KHBIM TPeOOBAaHHEM COBPEMEHHOH IeJarOrM4ecKoil Haykdn. MeTox MPOEKTOB CEeTOIHS
SIBISIETCS OJHUM W3 Haubojee pacHpOCTPaHEHHBIX BHJOB HCCIEJOBATEIBCKOM pPabOTHl IIKOJBLHUKOB
B y4eOHOM Tporiecce. ABTOPHI IPEII0IaraloT, 9TO MPOeKTHas padoTa 00sM3aTeIbHO MMEET ONpEJeNICHHYIO
JIOJII0 TBOPYECTBA M HE3aBUCUMOCTHU. JlemaeTcs BBIBOJ, YTO HEMOCPEICTBEHHOI LIENBIO NPOEKTA SBIACTCA
pa3BUTHE HABBIKOB YNpPAaBICHHS COOCTBEHHOH JCATENbHOCTBIO, T.C. HE3aBHCHMO IUIAHUPOBATH CBOM LIEIIH,
BBIOMPATh MapTHEPOB, IUIAHUPOBATH CBOU AEHCTBHUS, NMPAKTUYECKH PEAIM30BBIBATh IUIAH, MPEACTaBIATb,
00Cy)X1aTh U OLICHUBATb PE3yJIbTAThl CBOECH AEATEIBHOCTH.

Knrouesvie cnosa: MeTon NpoeKTOB, HHPOPMATHKA, IPOEKTHAsT paboTa, STalbl CO3/IaHus IPOEKTa, paboTa B
rpymnax, KOMICTSHINH, X U 33/1a9H [IPOEKTa, II03HABATEIbHbIC HABBIKH YJAIIUXCsl, PA3BUTHE JIMIHOCTH.

IMpouecc nadopmaruzanum odmEecTBa CTAHOBUTCS BCe OoJiee TMHAMUYHBIM M BBIZIBUTaeT HOBBIE TpeOo-
BaHMs K BOCIIUTAHUIO W 00ydeHHI0 ydamuxcsi. COBpeMEHHOE OOIECTBO 3aMHTEPECOBAHO B TOM, YTOOBI €T0O
rpaxaaHe ObUIM CIIOCOOHBI CaMOCTOATENBHO, aKTHBHO JICHCTBOBATh, IPUHUMATh PEILICHHS, THOKO aganTHpO-
BaThCsI K U3MEHSIOLIMMCS YCIIOBHSIM XKHU3HU, YMEJIN PaboTaTh B KOMaH/IE, IUIAHUPOBAThH CBOIO JESTEIbHOCTb.
PedopmupoBanne 00pa3oBaTeIbHOIO MPOCTPAHCTBA MPEAIIONATaeT ONTUMH3ALUIO COAEPXKaHUSI U (HOpM Tie-
JaroruyecKol AeATeNIbHOCTH YYAaCTHUKOB 00pa30BAaTENbHOTO IMPOIecca, OCBOCHHE COBPEMEHHBIX TEXHOJO-
ruii ¥ popM paboThl, oOecrieunBaloIMX NPopUIbHOE 00YUYeHHE, OJHA U3 KOTOPBIX — METOJI IIPOEKTOB.

B HacTosimee BpeMst METO IPOEKTHON AEATEIbHOCTH — HEOTheMJIEMasl YacTb 00pa30BaTeIbHOrO Mpo-
necca. OH MOTUBHUpYET 00ydaloMXca Ha pa3BUTHE TBOPUYECKUX CIIOCOOHOCTEH, CAMOCTOSTENbHYIO PadoTy,
MOUCK WHPOPMALMKM U MOJIy4YeHHE OKOHYATEIBHOTO MPOAyKTa. MeTox MPOEKTOB BCETAa OPUCHTUPOBAH Ha
CaMOCTOSITEIbHYIO AEATEIBbHOCTh YYaIlUXCs — UHAMBUAYAJIBHYIO, HApHYIO, IPYIIIOBYI0, KOTOPYIO ydallue-
Cs1 BBIIIOJIHSIIOT B TEUEHHE ONPENICIICHHOTO OTpe3Ka BpeMeHH. Pe3ybTaToM BBINOJIIHEHHBIX IIPOEKTOB SIBJISCT-
Csl MaTepHaj, TOTOBBIM K HCIOJIB30BAaHUIO HA YPOKE, B LIKOJIE MM B peanbHON KU3HU. MeToJ NMpOeKTOB
MPEaronaraeT COBOKYIMHOCTb HCCIIEI0BATENbCKUX, TOMCKOBBIX, IPOOIEMHBIX METOJO0B, KOTOPBIE TPEOYIOT
TBOPYECKOr0 I10JX0Aa. MHOrMe TeMbl NPOEKTOB IPEANONaraloT 00s3aTeIbHOE HCIONb30BAaHUE 3HAHUHA U
YMEHUH U3 pa3nuyuHbIX o0nacteit Hayku [1].

Pabora Hag npoektamu ¢ yyamumucs npoBoguiack B 5, 7, 10 u 11 knaccax. Yyamumces ObUIO Tpeasio-
KEHO pa3paboTaTh IPOEKT, B3sIB 3a OCHOBY UMEIOLIMECS Y HUX 3HAHUs 3a IPOMIeHHbIN Kypc UH()OPMATUKU B
COOTBETCTBYIOIINX KJlaccax. Taxoke ObUIM MPEIoKEHBI MPOTPaMMBbI Ul pa3pabOTKU MPOEKTOB B COOTBET-
CTBHH C MONy4YeHHOU MH(popMammel Ha ypokax nHpopMaTuKkid. COBMECTHO C ydamiuMucs Obul pa3paboTaH
IUIaH CO3/IaHUs POEKTOB, KOTOPHIN coieprKall B ceOe CIICAYIOIINE Tallbl:

I 3Tan — opraHu3anuoHHBIN, GOPMUPOBAHUE COCTaBa MPOEKTHBIX TPYII U IEPBUYHOE PaCIpe/iesIeHUe
0053aHHOCTEH Cpely TPYIIIIHL.

Il atran — BEIOOP TpoOIEMHON 00MacTH, POPMYyITHUPOBKA TEMBI MMPOEKTA, IOCTAHOBKA 3a]1a4, ONpeelie-
HHUE KOHEYHOI'o BUJa CO3/1aBaeMOI'0 IPOrpaMMHOI0 IIPOJIYKTa, €ro Ha3HaueHue.

III sTam — oOcyxaeHne METOAMYECKHX ACIIEKTOB, BBIOOP MPOrPaMMHOr0 00eCIeueHUs, TTOAXO0ISIIETO
JUTA paboThI HaJl IPOEKTOM, U OpraHu3anus paboThl yualuxcs Ha ypOKE U BO BHEYPOUHOE BPEMs.
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IV sTanm — cTpyKTypupoBaHHE NPOEKTa C BBIIEICHUEM MOA3a1a AJIsl ONPEAETCHHBIX TPYII YUaIlHXCs,
moA00p HEOOXOAMMBIX MaTEPHUAJIOB.

V 3Tan — HenmocpeNCTBEHHO padoTa Ha/l TPOCKTOM.

VI sTan — noaBeeHUE UTOTOB.

3amuTa IPOEKTOB MPEAINONaraiachk B BUIE BBHICTYIUICHUASA-TIPE3CHTAIINH, HA KOTOPOM IIPEACTABISIACH
pabota rpymnn ydammuxcs. OIeHKy MpoeKTaM JaBalld CaMU ydallriecs, IPUIJIAIIeHHbIe TPenojaBaTesid U He-
MOCPEICTBEHHO yUUTEIb HHPOPMATUKH, TakxKe Obljia OpraHn3oBaHa oOpaTHast cBs3b. Kpurepnuu oneHku Obl-
JIM TIOJITOTOBJICHBI M OOBSICHEHBI YYaLMCSI.

Ha mepBom sTane ydeHHKH pa3dWBaINCh HA TPYMIBI, KaXKAas U3 KOTOPHIX JOJDKHA HE3aBUCHUMO pa3pa-
6otaTth mpoekT. Pabota B rpymmax pasBHBaeT B y4aIIUXCS YyBCTBO OTBETCTBEHHOCTH, (POPMHUPYET TaKue
KOMMYHHKAaTUBHBIE KOMIIETEHIIH, KaK COTPYAHHUYECTBO M COTBOPYECTBO, OTPaOaTHIBACT HABBHIKM COBMECT-
HOTO TpyJia B KoJulekTHBe. [1pu paboTe B TpyIine BOZMOXKHO TIOSIBJICHUE CBOETO JIUJEPa, T.€. KaXKIIbIH U3 y4a-
CTHUKOB MPOCKTa MOXKET MPOSBUTH CBOW CHIIbHBIE «IIPO(ECCHOHATBHBIC» CTOPOHBI HAWIYYIIMM OOpa3oM.
[Ipy BBLABMKEHUU THIIOTE3, MyTEH perieHus] IpoOIeMbl MPOSBISIETCS SIEMEHT KOHKYPEHIIUH M TBOPUYECTBA,
9TO, B KOHEYHOM CYETE, MOYKET IPUBECTH K CO3JaHUI0 HEOPAMHAPHOTO MPOCKTA.

HecMmotps Ha mpeanoYTHTENHHYIO TPYIIIIOBYIO paboTy MPH UCTIOIB30BAHUH METO/A MPOEKTOB, HEKOTO-
pble yuamuecst pabotanu camocTosATensHO. OHM CaMOCTOSATENBFHO BBICTPAaWBANM IUTaH PabOTHl HAA MPOEK-
ToM. Y yuamerocsi, paboTaioero B OAMHOUYKY, (QOpMHUPYETCsl YyBCTBO OTBETCTBEHHOCTH, ITOCKOJIBKY BbI-
MOJTHEHUE Pa0OTHI 3aBUCUT TOJBKO OT HETo camoro. Ha kaxom stare paboThl (pOXKICHUE Ui, TIPOBEPKa
TUIOTE3bI, HCCIIE0BaHNEe, OOPMIIEHUE PE3yNbTAaTOB, MMPE3EHTAINS) YIAIIHICS PHOOpeTaeT onbiT. PopmMu-
pOBaHHE HABBIKOB, YMEHHH M, B KOHEYHOM HTOr€, KOMIETEHIIMH CTAHOBUTCS YMPAaBIsIeMbIM M OCO3HAHHBIM
MIPOIIECCOM.

[MoaroTOBUTENHHBIM 3TAioM pabOThl HAJ MPOEKTAMH SIBJISIETCS BHIOJHEHUE TPEHUPOBOYHBIX YIIPaXK-
HEHHH JUISI OCBOCHUSI OCHOBHBIX IpHEMOB paboTsl. Ho mpocToe BHIMOMHEHNE TPEHUPOBOYHBIX YIPaKHEHUH
HE JaeT BBICOKMX Pe3yJbTAaTOB, MOTOMY YTO PEOCHOK HE MPEACTaBIISET, A€, B KAKOM CIydae OH CMOXKET
MIPUMEHUTH TIOTYYCHHbIE HABBIKH.

VYyammMcst 5-ro kiacca ObIIM MPEIJIONKEHBI CIEAYIOIMINE MPOEKTHI: CO3JaHHUE CIOKHOIO TEKCTOBOTO
JOKYMEHTa C UCIIOJIb30BaHHEM TEKCTOBOTO peJakTopa, padoTa B rpaduueckoM penaktope. TpeboBaHus K
MPOEKTaM YYaluXxcsl 5-ro Kjiacca M3-3a BO3PACTHBIX OCOOCHHOCTEW OBLTH 3HAYMTENHHO CHYDKEHBI IO CPaB-
HEHUIO C TPeOOBAaHMIMHU K MPOEKTAaM CTapIIEKIACCHUKOB.

VYyammmcst 7-ro Kiacca ObUIO MPEIJIOKEHO pa3paboTaTh MPOEKT, OTpab0oTaB HaBBIKK pabOTHI B rpadu-
geckoM penakrope. K mpoexTam ydammxcst IpeabaBIIsUINCh CIeAyIomne TpeOOBaHuS:

1) ucnoJHEHHE AOJDKHO OBITh B CIICHHUATM3UPOBAHHBIX IpaUICCKUX PeaaKTopax;

2) HaNM4Me TEeKCTa, CO3JaHHOTO HHCTPYMEHTaMH IpaUyecKoro penakTopa;

3) B uBeTOBOM O(OPMIICHUH TOJHKHO OBITh MCIIONB30BaHO HE MEHEE 5 OCHOBHBIX IIBETOB;

4) n1st pacTPOBBIX PEAKTOPOB: pabOTa CO CIIOSIMU ¥ BBIJICIICHUSIMU;

5) mIst BEKTOPHBIX PEAaKTOPOB: H3MEHEHUE KOHTYpa, paboTta ¢ hurypamu.

[IpoekT HameneH Ha pa3BUTHE Y YYaIIMXCS TBOPUECKUX CIIOCOOHOCTEH, CIOCOOHOCTEH CaMOCTOSTENb-
HOTO TIOMCKa MaTepualia ¥ paboThl B TpyNIe. YUYSHUKH CaMOCTOSTENFHO pa3padaThIBAlOT CTPYKTYPY U CO-
JepKaHue MPOeKTa, a KOHTPOJb HaJI BHITTOJHEHUSIMH TPeOOBaHMMA K TPOEKTY JOIHKEH OBITH CTPOTHUM, TIPETIO-
JaBaTeNb BBICTYIACT B KAUECTBE KOHCYJIbTAHTA.

Yyamumcss 10-ro kmacca OBUIO MPEIIOKEHO HU3YYUTh MAOMOJHUTENBHBIH MaTepuan Mo TeMme
«3D-MonmenpoBaHue W aHUMAIIHS» M pa3padoTaTh MPOCKT C YIETOM CIISAYIOIINX TPEOOBaHMIA:

1) Hanmuume Oojiee ABYX TPEXMEPHBIX 00BEKTOB;

2) mpuMeHeHHUe onepauuii feopManiu K 00beKTaM;

3) HaNMYUe He MEHee TPEX OCHOBHBIX IIBETOB B I[BETOBOM O(OPMIICHHH;

4) npUMeHEeHHE aHUMAIIUH K 0ObEKTaM.

[lepen ywammmucs cTapmmx KiIacCcoB OBUIM MOCTABJIEHBI LEIN HE MPOCTO pa3paboTaTh MPOEKT, HO U
CHENaTh €ro MPaKTHYECKH PUMEHUMBIM.

Yuammumcs 11-ro kaacca ObUT IPEIIOKEH CIIS YOI IPOSKT:

Iens mpoekra: oTpaboTKa HABBIKOB co3ianust Web-cTpanul] npu nomomty s3eika HTML.

3agauu MpoeKTa:

1. M3yuuts TeopeTudeckuii MmaTepuai mo teMe «HTML-miporpaMmupoBanue».

2. BeiOpate TeMy Aiis IpoeKTa.

3. Otpaborats HaBeikn HTML-nporpaMmmupoBanusi, pa3padoTaB MPOEKT.
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OCHOBHBIE XapaKTEepUCTUKH MPOEKTA:

1) mo momuHHpYIOWIEH B MPOEKTE NEATENIbHOCTH — MPAKTUYECKHiA, TaK KaKk HaIlpaBlieH Ha Pa3BUTHE
MPaKTHYECKUX HABBIKOB;

2) 10 PEeaMETHO-COAEPKATEIHHON 00JIaCTH — MOHOIIPOEKT, TaK KaK BBITOIHSAETCS B PAMKaX OIHOTO
npeaMeTa, HO ¢ IPUBIICUEHHEM 3HAHUHN U3 JPYTUX 00JIacTel;

3) mo xapakTepy KOHTaKTOB — BHYTPEHHHH, TaK KaK peaqu3yeTcsl B Mpeaenax 0JHOro o0pa3oBaTelib-
HOTO YUPEKICHUS;

4) 1o KOJMYECTBY YYACTHUKOB — TPYIIIIOBOM, TaK KaK MPEANoIaracT BEIIOTHEHUE pabOThI B TPYIINaXx;

5) 1O MPOIOIKUTENTFHOCTH BBITTOTHEHHS — KPATKOCPOUYHBIN, TaK KaK 3aHUMAET YEeThIpe YPOKa.

TpeboBaHUS K IPOEKTaM, BRIMTOJTHEHHBIM ¢ HcToib3oBanueM HTML-tiporpaMMupoBaHus:

1. Hannume ¢popmaTtupoBanus TeKCTa, MPU IOMOLIH BCTPOSHHBIX TEroB Jau00 npu nmomomu CSS.

2. Hannuue 3arojoBKOB, PUCYHKOB, (hoHa.

3. IIpoekT 1OoMmKEH COCTOSITh U3 HECKOJIBKUX CTPaHUL, MUHUMAIbHOE KOJTMYECTBO CTPAHUL — 3.

4. Nuadopmariys, HATHIECTBYIONAs B IPOSKTE, JOJKHA OBITH 3aKOHYCHHOW U TTOJTHOM.

5. PacmionoxeHne 371eMEeHTOB BeO-CTPAaHUIIBI JOJDKHO OBITH YAOOHBIM, HEYCIOXKHEHHBIM, HOCTYITHBIM
JUTS TIOHUMaHUS Cpasy.

6. Hannuue HaBUranmu, mepekIroueHre Ha3a l U BIEpEA N0 CTPaHHLaM, TIEPeXo/l Ha TJIABHYIO CTPaHULLY.

Ha nepBoM ypoke mpon3BOAMIOCE paclpeeiIeHue 10 IPyIaM U BEIOOP TEMBI. Y YeHUKaM BHOBb ObLTH
MpeacTaBiIeHbl TPEOOBaHUS K MPOEKTaM, LEJIN U 3aJa4d MPOEKTHOW JESTEIBHOCTH B IIEJIOM, 3HAYMMOCTh
MPOEKTOB ¥ YMEHHS paboTaTh HaJ HUMHU BHE IIKOJIBL.

Ha BTOpoM ypoke yuamuecs: pa3paboTanu Mi1aH padOTHl HaJ MPOEKTOM, MTOATOTOBHIIA TIEPBUYHBIN Ha-
OpOCOK MTpOeKTa ¥ HaYali BBHITTOIHATH IEPBBIE MyHKTHI CO3JaHHOTO MMM IIJIaHa.

st coznanus mnaHoB paboThl HAJA MPOSKTaMU MPEIarajoch HCIOIb30BaTh CIEAYIOMINHN MAabIoH.

1. CaMOCTOATENFHO MBICIEHHO COCTaBHTh MPOOOpa3 MpOeKTa, NPy HEOOXOAMMOCTH CXEMAaTUYHO H30-
Opa3uTh €ro Ha JUCTKE OyMary.

2. IloAroToBUTH UCXOAHBIC JaHHBIE, HHPOPMAITUIO, KOTOpasi OyJIeT pacroiaraTbcs Ha BeO-CTpaHHIIAX.

3. Co3maTh MakeT IPOeKTa — ITyCThIC BeO-CTPaHHUIIE.

4. 3anomHUThH BeO-cTpaHUIIB HH(GOpMAaLUeil.

5. Jlo6aBUTh M3MEHEHUSI BO BHEIIHUW BHJ MPOCKTa — W3MEHUTH MIpUPT, GOH, IBETa, J0OABUTH
HU300paKeHusl.

6. HactpouTth HaBUTaImIo Ha BeO-CTpaHMIIAX.

7. IIpoBepuTh TpeOOBAHUS IIPOCKTA.

8. I[IpoBepUTh TPOEKT, UCTIPABUTH OIIHOKH.

9. Ilogymatp 0 3ammTe CBOETO MPOEKTa, OTBETHB Ha BOIPOCHI: YTO, KaK U IMOYEMY OBLJIO BBHIMOIHEHO B
mpoliecce co3Aanus MpoeKTa?

Ha TtperpeM ypoke y4eHHKH HEMOCPEICTBEHHO pa3padaThIBalM IMPOEKT, cienys IuiaHy. [lo uroram
TPETHETO YPOKa Y YUAIIUXCSI JOJKEH OBLT OBITH YK€ TOTOBBIH MPOEKT.

Ha geTtBEpTOM ypOoKe MPOMCXOIUIIO TIPECTaBIEHUE IPOEKTOB M MOCieIyromas ux 3ammra. Ha 3amure
MPOEKTOB yYalluecs: BHICTYIIAIH C MPE3eHTallMell MPoeKTa, OTBEYAM Ha BOMPOCH! OJTHOKIIACCHUKOB H IIpe-
nojaBaressl. Yyaliuecs He paccKa3blBalld, KaK U € MOMOIIBI0 KaKUX MHCTPYMEHTOB OHH pa3paboTanu mpo-
€KT, & TOBOPHJIM O TOM, JUIS YErO HY>KEH 3TOT MPOEKT M KaK €ro MOJKHO UCIIOJIb30BATh B NANbHEHIIIEM.

VYyammecst 11-ro kiacca pacupeAenuianch Ha ABe TPyNnbl. s HOArOTOBKM K UTOTOBOMY TECTHPOBA-
HUIO U DK3aMEHaM TpyInaM ObLUIO MPEJUIOKEHO pa3paboTaTh MPOEKTHI «AJIEKTPOHHBIN yUeOHHK MO MaTeMa-
THKE» U «DNEKTPOHHBIN YICOHUK TT0 HCTOPHIY C BcToiab3oBanneM HTML.

JlaHHBIE IPOEKTHI MOIPa3yMeBajOCh NCIIOIB30BATh B NaJbHEHIIIEM, IS IIOATOTOBKU APYTUX YUAIUXCS
K WTOTOBBIM JK3aMeHaM, TECTHPOBAHHIO, KOHTPOJBHBIM paboTaM W JPYTrHM METOAaM MPOBEPKH 3HAHUM.
TpeboBanueM it HUX OBUIM: MOJHOTa MH(OpMAIMK, YATAEMOCTb, yA0OCTBO. DJIEKTPOHHBIE Y4YECOHHKH,
co3/aHHbIe yuyeHHKaMH 11-ro kiacca, ZOIKHBI OBITH MPUTOAHBIMU JUTSI UCIIOB30BAHUS YYAITIMICS, HA9H-
Has ¢ 5-ro kiacca. Co3naBaTh AIIEKTPOHHBIE YUEOHWKH MPEIoNaraioch, UCTIONb3ysS OJHY U3 W3YUCHHBIX
paHee MporpaMM M si3bika pa3pabotku web-ctpanur; HTML, ¢ noakmrodennem tabnui CSS. 3HaHus B 00-
JIACTH MPOTPaMMHUPOBaHUs BeO-CTpaHULl, HEOOXOAUMBIE ATl pa3pabOTKU MPOEKTOB, YUaIIHecs MOIy4rInd Ha
ypokax WH()OPMAaTUKHU, OJHAKO YUCHHKAM IPEIaralioch U3YYUTh JOTIOTHUTEIBHYIO HHPOPMAIIHIO TI0 TEME
CaMOCTOSTENBHO WM IPHU MIOMOIIY KOHCYJIbTAH PENOoAaBaTes.

B xozne pa®oTsl Haj MpoeKkTaMH TIAHUPOBANIACh KOHCYITALUS C YUUTEISIMU-TIPEAMETHUKAMH, TIPETIo-
JAOIUMH MaTEMAaTUKy U UcTopuio KazaxcraHa, B IIeNIsIX YTOYHEHUS MOJIHOTHI U JIOCTOBEPHOCTH MH(pOpMa-
UYL, KOTOPYIO TUTAHUPOBATIOCH BHECTH B DJICKTPOHHBIC YICOHUKH.

Cepus «lMeparoruka». Ne 2(90)/2018 91



P.1. Oonupa, H.B. MNMonosa

Yyenuku pa3paboTtanu IDIaH, 0 KOTOPOMY W3HAYalbHO OHH CO3JIaM CTPYKTYPY AJIEKTPOHHOTO y4eO-
HUKa, BKJIIOYAIOIIETO JOMAIIHIOI CTPAaHUITy, CTPAHMILY Pa3/IeNIOB M CTPaHUIlBI ¢ HHpopmarwmei (puc.). Tec-
THpOBaHNE YIeOHUKOB MPOU3BOIMIOCH KaK CAMIMHM YUYAIIMMHUCS, TaK M yIUTEISIMU-TIPEAMETHUKAMU.

(@ fles/}fE: Pycnan/Pyenan /Abildinfindex. htm ¢l A O 38 A ¥ =
Mal Ru: nowta, nonc... 0 Mnasren crpanmua A Ceponcn Srascca I "Q-eni. 3mayan” - 1., [2) Mowra (&) Yacro nocewoeneie @ Mnasrias crpaniua A, Cepamcn frasca @ Hasanstian crparinua (B Mail.Ru
eBHe/an YuyebHMK NO UCTOPUM

ucropus
KazaxcraHna
CpenHeBeKoB:
wncropusa [JanHblit y4ebHrK paspaboTaH ydalluMucsa 11-ro-b «nacca MeTpoBCKON LUKObI U HALleNeH Ha YCnelliHyo NoAroToBKY
KasaxcraHa ' BbiNyCKHWUKOB.

Hobaa u

HoBeWwaa

ucropus

Kasaxcrana

Ynaun Ha MTOrOBbIX JK3aMEHAX U TecTupoBaHuu!

Pucynok. DnekTpoHHBIH yueOHUK 1m0 ucTopun Kazaxcrana

VYyamuecs: BHyTpH TPYIII pacrpeaeuin 00s3aHHOCTU. YacTh U3 HUX 3aHUMaJIach cOOPOM H IOJTOTOB-
KOH NaHHBIX, KOTOPBIE 3aTE€M Pa3MEILAINCh Ha CTPAaHHULAX AJIEKTPOHHOrO ydeOHHKaA, Apyras 4acTh 3aHUMa-
Jach HEMOCPEICTBEHHO pa3paboTkoil BeO-cTtpanun npu nomomu HTML-nporpammupoBanus. Taxke Ha
CO3JJaHME PAa3HbIX CTPAHMI] U 3aII0JTHEHHE UX COAEPKUMBIM TOXKE pacipenenuiuch poin. [locie moucka nn-
(dbopmanuy 3aHUMAaBIIKECS 3TUM YUYEHHUKH BBICTYNAIHM B KaueCTBE KOHCYJIbTAHTOB B IIPOLECCE Pa3MEILEHUs
MOJIyYEHHBIX JaHHBIX HA CTPAHUIIAX 3JIEKTPOHHOIO YUEOHHUKA.

OCHOBHYIO YacTh y4allyecsl CO3JaBaji caMi, OJHAKO oOpalianich 3a KOHCYJIbTalUeH K MpernojaBare-
J10 1711 100aBJIeHU TeX WIM MHBIX KOMIIOHEHTOB CTPaHUIIbI, KOTOPbIE HE COAEPKAIUCH B yUEOHOM Kypce
eCTeCTBEHHOMaTeMaTHuecKoro HampanieHus 11 kiacca. Hekoropele ydariuecs: 3aMHTEpPECOBAIUCH CIIOCO-
06aMu popMaTHPOBAHUS TEKCTA U C IOMOLIBIO YUUTENS HCCIIeA0BaIN Bo3MokHOCTH CSS.

Ha 3amure npoektoB ocoboe BHUMaHUE OBUIO YIENEHO AW3aliHYy M yA0OCTBY pabOThI C 3JIEKTPOHHBIM
yueOHMKOM. Tak Kak IpearoJiarajoch, 4To y4eOHHKHM B JajbHEWIIeM OyayT HCIOJIB30BAThCA IPYTHMHU
JIOABMH, TPEOOBaHHUS K MMPOCTOTE B MCIIOIB30BAHUH OBIIIM MEPBUYHBIMH. Y YalIHecs TaKKe MPOBEIH paboTy
1o opMaTUPOBAHUIO TEKCTA, I TOTO YTOOBI YUTATH IPEACTABICHHYIO B DJICKTPOHHBIX Y4eOHHKaxX HH(OP-
MaIMIO MOXKHO ObLIIO 0€3 3aTpyIHEHUI U Harpy3KU Ha 3pUTENIbHbIE OPraHbl.

VYuamuecs 11-ro kimacca rmokasany XOpOIIyIO MOATOTOBKY B paboTe B IPyMIIax M BHICTYIUICHUSAX HPHU
3alIUTe MPOEKTOB. YUYEHUKH MPOSBUIM WHTEpec MpH paboTe ¢ AaHHBIMH MM TEeMaMH JAJisl IPOCKTHOU Aes-
TENBHOCTH, TaK KaK MOJy4YEeHHBIE UMH Pe3yJIbTaThl OHH MOTJIH HCIIOJB30BATh B JAIbHEHUIIIEM IS MOATOTOB-
KU K 9K3aMEHaM, KOHTPOJIbHBIM, TECTUPOBAHUIO U IIOCTYIUICHUIO B BBICIINE YUEOHbBIE 3aBEICHU.

Krnacc nposiBun cebst ¢ xopolueld cTOpOHBI B TUIaHE KOMMYHUKALUH APYT ¢ ApyroM. OOMEHUBAIUCH
MHEHUSMHU U OIBITOM HE TOJBKO WICHBI TPYIIIbI, HO M TPYIIBI MEKAY cO00, OKa3bIBas MOMOILb B pa3pa-
00TKe IPOEKTOB (haKTHYECKU BCEMY KIIaccy.

HexoTtopsie CI0’KHOCTH y YJallXCsl BOSHUKIIM B IIpOliecce IUIAHUPOBAHUS U CO3/laHMs HaBUTalluy, AJIs
4ero UM ObUTH MpeoCTaBIeHbl IPUMEPHI APYTHX PadoT, ¢ IEPEKITIOYCHNUIMHI MEXILY CTPaHUIIAMU. Y YalliM-
csi OBUIN TIPEZOCTABIICHBI CCBUIKM HA 3JIEKTPOHHBIC 00pa30BaTeIbHBIE PECYpPCHI Ul CAaMOCTOSITEIFHOTO MO~
rcka uadpopMmaruu mo reme HTML-iporpamMmMmupoBanus.

Ha srane peanuzanuy npoekTa yuyuTenb U YICHUKH CTAJIKHUBAIUCH C Pa3IMYHBIMU TPYIHOCTSIMH, KOTO-
pble HeoOxoauMo OBIIO MpeoaoseTh. Mcmonb3ys METOA MpOoeKTa, MpernojJaBaTelb BOCIHUTHIBAET B CBOMX
YYEeHHKaX YMEHHE peliaTh TEKyIIHUe MPOoOJIEMbI, ONPEACATh Harnboee 3PPEKTUBHBIC CIIOCOOBI TOCTHKCHHUS
pe3yibTaTa, NpuoOpeTaTh HaBBIKM, KOTOPHIE CIIOCOOCTBYIOT aAanTallud JUYHOCTH B JUHAMHYHO U3MEHSIO-
mieMcsl U pasBuBamomieMcs Mupe. CienoBaTenbHO, BKHEHIIAs 3afjaya yUUTENs HA JaHHOM dTare — rpa-
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OpraHusauust NPOeKTHOW AesATeNbHOCTU Ha Ypokax MHADOPMaTUKK

MOTHO ONPEAEIHUTH CTENEeHb CBOCTO YUaCTUS B IIPOEKTE, YTOOBI MOOIIPSITH CAMOCTOSATEIBHOCTD YUALTUXCS 1
B TO K€ BpeMs, MPU HEOOXOTUMOCTH, MOAJepKaTh, HAPABUTh, IOMOYb, CO3JaTh YCIOBHS AJISI IPOSIBICHUS
TBOpUYECKOH akTUBHOCTH. CTENEeHb yJacThsl YUUTENS B MPOEKTHOW paboTe 3aBUCUT OT BO3PACTHBIX OCOOCH-
HOCTeH ydamuxcs. J{asl yYeHHKOB 5-To Kilacca BayKHO JUIS YUHTEIS MOAJEePKaTh CAMOCTOSATENbHYIO paboTy
pebEHKa, OKa3bIBasi OPTaHU3YIONIYI0 U CTUMYIHUPYIONIYIO TIOMOIIb Ha BCEX dTamax npoekra. CeMHUKIacCHU-
KaM HEoO0XOAMMa TIOMOIIb TOJBKO B KPUTHYECKUX CHUTyalHsx. VMl MUHUMalbHOE y4dacTHe YUHUTENs HY)KHO
st yqaruxcst 11-x kiaccoB. [ToaToMy posib yuuTens 3aKkito4aeTcsi B TOM, YTOOBI MOAEPKUBATH CAMOCTOS-
TENBHOCTH YYalIUXCA U B TO )K€ BpeMsl HEHABA3YMBO KOHTPOJIUPOBATH HX paboTy.

Ha 3aBepmaromem sTare Nmpou3BOAWIACH Mpe3eHTanus mpoekra. OCHOBHAs 3ajada STOrO dTama —
MPEICTaBUTh OJHOKIACCHUKAM WM CIIENHMAIbHOMY KIOPH PE3yNbTaThl CBOeH paboThl. B mporecce mpesen-
TaIM MPOEKTa yJalluecs MPOASMOHCTPUPOBAIM MOHUMAaHKE 1IETH U 3a/1a4 POEKTa, YMEHUE MPEICTaBUTh
paboTy Haa MPOSKTOM B YCTHOM COOOIICHHH, YMEHUE apTyMEHTHPOBATH BEIOOP CIIOCOOOB ITyTEH pemieHus
Mpo0GJIeMBI, yMEHHE TIPOBOIUTH aHAIN3 YCIEITHOCTH TPOIETIaHHOM paboTHI.

OneHnTbh TPOEKT MOXKHO, UCXOS U3 CIEIYIONINX MMapaMeTPOB: CBOJHAS CAMOOLICHKA YYaCTHHKOB IPO-
€KTa, OLIEHKa >KIOPH (€CIIM TAKOBOE €CTh), OLICHKa yuuTess. B cBoro odepelns, OlleHKa yuuTessl mpenjiaraeTcs
Kak cpeqHee apupMETHIECKOe CISAYIONINX MTOKa3aTeNei: CII0KHOCTh TEMBI, aKTYaTbHOCTh M HOBH3HA TPEJ-
JaraeMbIX pelieHuil, 00bEM pa3paboTOK M KOJIWYECTBO MpeAsiaraeMbIX PEHICHUH, MpaKTHUecKas LEHHOCTD,
YPOBEHb CAMOCTOSITEIIBHOCTH YYAaCTHUKOB, Ka4eCTBO OQOPMIICHHUS JOKIaza, BU3yalbHBIA PAJ MPOEKTa, Ka-
YeCTBO NOKJIana (OpUTHHAIBHOCTH MPEACTABICHHS), MMPOSABIECHUE TIIyOWHBI U IIUPOTHI MPEACTABICHUNA IO
M3JIaraeMoil Teme, Mo JaHHOMY IIPEIMETY, OTBETHI Ha BOIPOCH! JKIOPH (ECIH TaKOBOE MMEETCs), OTBETHI Ha
BOIPOCH! YYaCTHUKOB JPYTUX MPOEKTOB [2, 3].

B ocHOBe MeTO/a MPOEKTOB JIEKHUT PAa3BUTHE TTO3HABATEIHHBIX HABBIKOB yUAIIUXCSI, YMEHHIA CaMOCTOSI-
TEJIHHO KOHCTPYHMPOBATH CBOW 3HAHUS, YMEHHH OPHUEHTHPOBATHCA B MH(POPMAIIMOHHOM IPOCTPAHCTBE, pa3-
BUTHE KPUTHYECKOTO MBIILICHHUS. Pe3ynbTaThl BBHIOTHEHHBIX MPOSKTOB JOJKHBI OBITh, YTO HA3BIBACTCS,
«OCSI3a€MBIMI», T.€. €CJIH 3TO TeopeTHYeCcKas MpolieMa, TO KOHKPETHOE €€ pelIeHHe, €CIi MPaKTHIecKas —
KOHKPETHBIN Pe3yIbTaT, TOTOBBIN K BHEJPEHUIO.

B xoze BBIMOIHEHUS MIPOEKTa POJIb MPEMOaBaTessl COCTOMT B OpraHU3alud CaMOCTOSTEIbHOM MO3Ha-
BaTENIbHON, TBOPUYECKO-PAKTUIECCKON ACATEILHOCTH yYaIluXcsl. YUEHUKH MOTYT OOpaTHTHCS 3a MOMOIIBIO
1 K cBoMM ToBapuiiaM. [Iprmuém momMoraromuii mogy4aer Mmpu 3TOM HE MEHBIIYIO ITOMOIb, 9YeM OOpaTHB-
IIMICS K HEMY, TTIOCKOJIBKY €T0 3HAHMS 3aKPEeIUISIOTCS IMEHHO MPH 00BICHEHNUH CBOEMY OJTHOKJIACCHUKY. Bo
BpEMsI BBIIIOJTHEHHUS POESKTHON pabOoThI y yUaIuxcs COBEPIICHCTBYIOTCSI HABBIKH OOIIEHUS U (POPMHUPYIOTCS
OCHOBBI CaMOCTOSITENILHBIX BHICKAa3bIBAHUH, a TAK)KE 3aKPEIUIIOTCS HABBIKH MOWCKA W Tepeaadn HHPopMa-
LIUU MEXKIY yJaIluMHUCS.

Heo06xonumMocTs mprMeHEHUs! TPOEKTHOW METOAWKHA B COBPEMEHHOM IIKOJIBLHOM OOpa3oBaHWUHU 00Y-
CIIOBJICHa OYEBHIHBIMU TEHICHIMSIMHU B 00pa30BaTeNbHOIN cucteMe: OoJiee MOJHOLIEHHOE PAa3BUTHE JTMYHO-
CTH y4aIIerocs, ero MoAroToBKa K pealbHON AESITeTbHOCTH.
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P.A. lonupa, H.B. ITonosa

NudopmaTnka cadarpiHaa xk00a1ay KbI3MeTiH YHBIMAACTBIPY

Makanana opra MekTenTeri HHpopMaTHuKa cabarblHIa jko0anay 9JiciH KONJaHy KapacThIphULIsL. bencenni
KOHE JiepOec OpeKeT eTe alaThlH, ©3 iC-OpeKeTiH jKocmapiail anaThlH, KOMaHAaJa XXYMBIC iCTEH aiaTblH,
mremivM Kabbuigai ajgaThiH, ©3repeTiH eMip KarnaiibiHa OeiliMaeNneTiH aqaMHbIH KaJlbIITaCyblHa JKaFrAailThIH
mapTrap TangaHasl. ABTopiaap OimiM Oepy KEHICTITiH THiMmaeyre, OKBITYLIBUIAD MEH CTYACHTTepAiH
HeJaroruKajblK KbI3METiHIH Ma3MYHbIH KOHE HbICAHJIAPbIH ©3repTY/i, )OOANIBIK 911iC, OIOK-MOIYIIbIIK TICI,
NeJaroruKaiblK AHarHOCTUKA CEKiIIi OeiiH/Al OKBITYIbl KAMTaMachl3 CTETiH 3aMaHayH TEXHOJIOTHsJIap MEH
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JKYMBIC TYPJIEpiH Urepyre OarblITTajFaH Iiapaiapabl Oeutin KapacTbipibl. CTYACHTTEpAIH FhUIBIMU-3€PTTEY
JKYMBICTapbIHBIH JICMEHTTEPIH MEJaroruKaiblK TEXHOJIOTHAFA €HII3y 9cepi KapacThIPbUILBI, SIFHU OYJI TOCII
MyFaJliMre TeK OKyFa FaHa eMeC, COHbIMEH KaTap OKYLIbIHBI YHPEeTyre, KOTHUTHBTIK KbI3METKE JKETEKIILIiK
eTyre, fepOec acep eTy[eH albICTayFa XKOHEe CTYASHTTEp/l Ka3ipri 3aMaHFbI IIeAarOTrHKabIK FEUIBIMHBIH €H
MaHBI3JBl Tada0bl peTiHme OarbITTayFa MYMKiHZiK Oepenmi. Kasipri keszmeri xobamap oKy YypaiciHme
OKYIIBUIAP/BIH FBUIBIMH-3€PTTCY JKYMBICTApPBHIHBIH €H KOI TapajFaH TYpJepiHiH Oipi OoJbln TaObLIaIBI.
ABTOpIap KOOAIBIK XXYMbIC NIBIFAPMAIIBUIBIK II€H TAYeJCI3MIKTIH Oenrim Oip yieciH MIiHIETTI Typae
KaObLIIalThIHBIH O0nKanbl. JKoOaHbl KOPBITHIH/BUIAN Kejle, OHBIH TiKeNleil MakcaTbl — ©3 ic-opeKeTTepiH
Oackapy JaF/ibuUIapblH JIaMBITY, SFHH €3 MaKcaTTapblH JKOCHApiay, OpiNTecTepAi TaHIay, ic-dpeKeTiH
JKOCTIapIiay, ic JKY3iH/e 63 JKOCHaphIH XKy3ere achlpy, 03 KbI3METIHIH HOTIDKETIEPiH KOPCETY, TalKbLIay jKoHEe
Oaranay OOJIBII TaOBLIATHIHEI AHTHUIABL.

Kinm co30ep: xo00anbIk ofic, MHPOPMATHKA, KOOAIBIK >KYMBIC, >ko0amapisl Kypy Ke3eHuepi, Tonrapia
JKYMBIC ICTey, KY3bIPETTIIIK, )K00aHBIH MaKcaTTapbl MEH MiHAETTEepl, CTYACHTTEP/IH TaHBIMBIK JaFAblIapHI,
JKEKe JlaMy.

R.I. Dopira, N.V. Popova

Organization of project activity at the lessons of informatics

The article deals with the application of the project method in computer science lessons in the secondary
school. The conditions for the formation of a person able to actively and independently act, plan their activi-
ties, be able to work in a team, make decisions, adapt to the changing conditions of life are analyzed. The au-
thors singled out measures aimed at optimizing the educational space, which involves changing the content
and forms of pedagogical activity of teachers and students, mastering modern technologies and forms of work
that provide profile training such as project method, block-modular approach, pedagogical diagnostics. The
influence of introducing elements of research activity into pedagogical technologies is considered that allows
the teacher not only to teach but also to help the student learn, guide his cognitive activity, distance himself
from personal influence and direct students to independent work, which is the most important requirement of
modern pedagogical science. The method of projects today is one of the most common types of research work
of schoolchildren in the educational process. The authors assume that the project work necessarily has a cer-
tain share of creativity and independence. It is concluded that the immediate goal of the project is to develop
skills to manage one's own activities, that is, independently plan their goals, choose partners, plan their ac-
tions, practically implement the plan, represent, discuss and evaluate the results of their activities.

Keywords: project method, informatics, project work, stages of project creation, work in groups, competenc-
es, goals and objectives of the project, cognitive skills of students, personal development.
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On one approach to solving mechanical problems of kinematics and dynamics

This article is devoted to the application question to the mechanics of one of the solving problems methods
used in the exact sciences. In the article the structure of the given method is presented, its main components
are highlighted and characterized, the moments on which it is necessary to pay attention are marked and the
main stages of solving the mechanics problems are described. The considered approach to solving problems
in exact sciences is, generally speaking, classical, but the application of this method to a concrete subject area
entails the specific features of the practical application, which are noted in this article. The researching ap-
proach of solving problems is demonstrated for mechanical problems in kinematics and dynamics. The main
attention is focused on the key stages of this method. Theoretical material on kinematics and dynamics is spe-
cially selected and rationally formulated in the necessary brief scope for solving problems. In the classifica-
tion of problems of kinematics and dynamics, their main types are given. The schemes for solving the prob-
lems of kinematics and dynamics are formulated in the most general form, but the notes give explanations of
the use of the presented solution schemes for particular cases. The article is focused mainly on mechanics,
physicists and students in technical specialties.

Keywords: kinematics, dynamics, forces, equations of motion, the main types of problems of kinematics and
dynamics, schemes for solving the problems of kinematics and dynamics.

A teaching method comprises the principles and methods used by teachers to enable student learning.
These strategies are determined partly on subject matter to be taught and partly by the nature of the learner.
For a particular teaching method to be appropriate and efficient suggestions to design and selection of teach-
ing methods must take into account the nature of the subject matter. It should be remembered that the teach-
er’s primary role is to coach and facilitate student learning and overall comprehension of material.

The main task of the modern teacher of exact sciences is not to create mechanical application of theoret-
ical knowledge and formulas for students and master students, but to create a deep understanding of the es-
sence of the problem, the ability to navigate sensibly in mathematical models, algorithms, schemes and the
ability to use them in solving a particular problem.

Mechanics is a large area of science, which is divided into sections: classical mechanics, relativistic
mechanics and quantum mechanics. In addition, mechanics includes some other theories, such as the theory
of oscillations, the theory of elasticity, theory of stability, mechanics of liquids and gases etc.

Classical mechanics, in turn, is divided into statics (the study of the equilibrium of bodies), kinematics
(the study of the motion of bodies without consideration of reasons) and dynamics (the study of the motion
of bodies).

As experience of teaching has shown, this technique, used by many teachers, has many advantages. It is
a a clear structure, flexible and perspective nature of presentation, accessibility for understanding, good
learning outcomes.

Mechanics problems are solved in several stages: first, draw a diagram of the object or objects. Plans
should display all the physical characteristics of the system: speed, acceleration, time, distance, force appli-
cation, etc. in vector form, i.e. clearly indicate which laws should be used to find the result. Step two is to
record all the laws of motion and equations. Solve these equations; add dimension and you get the result [1].

Regardless of which of the methods of mechanical problem solving is taught, three basic concepts
should be attended to. These concepts are:

1) necessary prerequisite knowledge (the theoretical material),

2) systems approach (knowledge of basic types of problems),

3) a model for problem solving (a scheme of problem solving).

It's important to have a perfect understanding of the concept involved before you attack a problem. It is
a known fact that human advancement comes through reasoning, therefore knowledge of the theoretical ma-
terial is necessary. Theoretical material should not be a lecture. It should contain only the concepts and for-
mulas necessary for solving problems.
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Let us present the embodiment of this teaching method using the example for solving of problems in
kinematics and dynamics of a material point and the simplest systems.

Here, for solving the problems of kinematics and dynamics, theoretical material is specially adapted and
rationally formulated in a brief volume. Having given theoretical information, after determining the type of
the problem being solved and choosing the calculation scheme, the student or the master student can begin to
solve his problem.

1. The theoretical material

a) Kinematics of a material point and the simplest systems

Kinematics is a branch of classical mechanics that describes the motion of points, bodies (objects), and
systems of bodies (groups of objects) without considering the mass of each or the forces that caused the motion.

Kinematics, as a field of study, is often referred to as the «geometry of motion» and is occasionally seen
as a branch of mathematics.

A kinematics problem begins by describing the geometry of the system and declaring the initial condi-
tions of any known values of position, velocity and/or acceleration of points within the system. Then, using
arguments from geometry, the position, velocity and acceleration of any unknown parts of the system can be
determined. The study of how forces act on masses falls within kinetics.

Kinematics is used in astrophysics to describe the motion of celestial bodies and collections of such
bodies. In mechanical engineering, robotics, and biomechanics kinematics is used to describe the motion of
systems composed of joined parts (multi-link systems) such as an engine, a robotic arm or the human skeleton.

Geometric transformations, also called rigid transformations, are used to describe the movement of
components in a mechanical system, simplifying the derivation of the equations of motion. They are also
central to dynamic analysis.

Kinematic analysis is the process of measuring the kinematic quantities used to describe motion. In en-
gineering, for instance, kinematic analysis may be used to find the range of movement for a given mecha-
nism, and working in reverse, using kinematic synthesis to design a mechanism for a desired range of mo-
tion. In addition, kinematics applies algebraic geometry to the study of the mechanical advantage of a me-
chanical system or mechanism [2].

In other words, kinematics is a branch of classical mechanics that studies the mathematical description
(by means of geometry, algebra, mathematical analysis, etc.) of the motion of idealized bodies (material
point, absolutely solid body, systems of bodies), without considering the causes of motion (mass, forces,
etc.). The initial concepts of kinematics are space and time.

A physical quantity is a quantitative characteristic of the property of material objects or phenomena
(processes). Each physical quantity is established by a single-valued method of its measuring. Its measuring
is experimental determination or calculation. The definition of a physical quantity indicates the principal way
of measuring it. In other words, a physical quantity is a physical property that can be quantified. This means
it can be measured and/or calculated and expressed in numbers.

A material point is a physical concept (model, abstraction) representing a body whose dimensions (and
shape) can be neglected under the conditions of the given problem.

The body of the reference is the body relative to which the motion of other bodies is considered.

The frame of reference is the set of the coordinate system associated with the reference body and the set
of synchronized clocks which are placed at different points of the coordinate system.

The position of a point in space is the most fundamental idea in particle kinematics. To specify the posi-
tion of a point, one must specify three things: the reference point (often called the origin), distance from the
reference point and the direction in space of the straight line from the reference point to the particle. Exclu-
sion of any of these three parameters renders the description of position incomplete.

The position of a material point relative to a given frame of reference (in a frame of reference) S is giv-
en by its coordinates or the radius vector 7.

The radius vector r of the material point with respect to the given frame of reference is a vector whose
origin is the coordinates beginning of this system and the end is located at the material point.

Every motion of the body can be decomposed into two main types of motion: translational motion and
rotational motion.

Translational motion is the movement of the body, in which all its points move along the same way.

Rotational motion is the movement of the body, in which all its points move along circles whose centers
lie on the same straight line. This line is called the axis of rotation.
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The law of motion of a material point with respect to a given reference frame is the dependence of the
radius vector or the coordinates of the material point on time.

Relativity of movement is the dependence of a certain motion trajectory, a certain path, speed and dis-
placement of some body from the selected frame of reference.

The trajectory of the motion of a material point is a line, described in space by the end of the radius vec-
tor of a material point.

The trajectory equation is given by the complex of two equations that can be obtained by excluding the
time from the law of motion in coordinate form. Note that the law of motion in the coordinate form is the
equation of the trajectory, given in a parametric form.

The displacement of the material point Ar(t) is the change in the radius vector of the material point from
the time moment ¢ to the time moment ¢ + At.

The path s(t) is the distance passed the material point along the trajectory (length of the trajectory) dur-
ing the time .

The velocity of a material point v relative to a given coordinate system is a physical quantity which is
equal to the derivative of the radius vector of the material point with respect to time.

The initial conditions for a material point are the values of the radius vector and the velocity at the ini-
tial moment of time ¢, with respect to the given coordinate system.

Acceleration of a material point relative to a given coordinate system is a physical quantity which is
equal to the derivative of the velocity of a material point with respect to time.

Tangential acceleration a, is the acceleration component along the tangential direction of the velocity.

The normal acceleration a, is the acceleration component which is a perpendicular to the direction of
the velocity.

Angular velocity is a vector quantity characterizing the speed of rotation of the body.

Angular acceleration is a quantity characterizing the rapidity of the change in the angular velocity.

A mechanical system is a collection of material bodies.

The system of material points is a collection of bodies, each of which can be considered as a material
point. Further, we will assume that any mechanical system considered by us can be regarded as a system of
material points.

An absolutely solid body is a body (a system of material points), the distances between any two material
points of which do not change under the conditions of the given problem.

The methods and dependencies of kinematics are used in kinematic studies of movements, in particular,
in the calculation of the motions transmission in various constructions, mechanisms, machines, etc.

b) Dynamics of a material point and the simplest systems

Dynamics is the science of how things move. A complete solution to the motion of a system means that
we know the coordinates of all its constituent particles as functions of time. For a single point particle mov-

ing in three-dimensional space, this means we want to know its position vector 7(¢) as a function of time. If
there are many particles, the motion is described by a set of functions 7,(¢), where i labels which particle we

are talking about. So generally speaking, solving for the motion means being able to predict where a particle
will be at any given instant of time. Of course, knowing the function r(¢) means we can take its derivative

and obtain the velocity v,(¢) = % at any time as well.
t

Position is usually described by mathematical quantities that have all these three attributes: the most
common are vectors and complex numbers. Usually, only vectors are used.

The complete motion for a system is not given to us outright, but rather is encoded in a set of differen-
tial equations, called the equations of motion [3].

In other words, dynamics is a branch of classical mechanics in which the causes of the emergence of
mechanical motion are studied. Dynamics operates with such concepts as mass, force, momentum, momen-
tum, energy.

Dynamics is applied in different sciences: in physics, astronomy, the sciences of the Earth, engineering,
chemistry, biology, music, etc. Classical dynamics is based on the laws of Newton.

Newton's Laws of motion

Aristotle held that objects move because they are somehow impelled to seek out their natural state.
Thus, a rock falls because rocks belong on the earth, and flames rise because fire belongs in the heavens. To
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paraphrase Wolfgang Pauli, such notions are so vague as to be «not even wrong». It was only with the pub-
lication of Newton’s Principia in 1687 that a theory of motion which had detailed predictive power was de-
veloped.

Newton attempted to explain how objects move using as few assumptions as possible. These assump-
tions are what we call Newton's Laws today. They are remarkable in that they have stood the test of time for
almost all motion except those at the smallest scales (quantum mechanics) and the largest scales (general
relativity). Even then, we have mostly just added or modified some assumptions that we had thought reason-
able to assume about the nature of the universe, but the three laws have mostly remained. The laws are used
to deduce the fundamental equation we will be using to study almost all of classical physics below. The
wording of the laws has been altered slightly in order to be less jarring to a modern student.

Newton's Laws allow us to write the equation of motion for any mechanical system, if you know the
power of interaction. A total of three: the law of inertia (maintaining speed body), the law of motion and the
law of the pair interaction [3].

Newton's First Law (The Law of Inertia): There are such reference frames with respect to which the iso-
lated material point (on which forces do not act) moves uniformly and rectilinearly or is at rest. Such frames
of reference are called inertial frames.

At this point, Newton has not told us what a force is, so this law isn't a description of how bodies move.
You may think «I know what a force is, I force something to move when I push on it. «<However, that» con-
tact force» is not the only type of force Newton means to deal with. He has basically used this statement to
define what a force is: anything that changes the linear motion (including zero motion) of a body. This al-
lows us to include gravity as a force. As a matter of fact, we will see that classical physics successfully de-
scribes all forces in terms of fields (similar to the way gravity works). Your pushing on an object is actually a
result of electromagnetic field interactions between the particles in your hand and the particles in whatever
you're pushing. Your hand never actually comes into direct contact with anything, in the sense of there being
no space between your hand and another object.

Newton's Second Law (The Law of Acceleration): In the inertial reference frame, the product of the
mass of a material point by its acceleration is equal to the sum of all forces acting on this material point from

the side of other bodies: ma = ZE. .

This law is extremely rich in content, as Newton used devices similar to what we refer to today as New-
ton's cradle to note that the «quantity of motion» given to the end ball (assuming perfect collisions where all
the «motive force» of the ball you lift on one end is transferred to the ball at the other end) is proportional to
the final velocity of the ball you initiate. He also noted that different types of balls imparted larger arcs to
other balls and thus he came up with the product of mass (a quantity proportional to the object's weight) and
velocity as being the «quantity of motion» of an object that should be preserved in perfect collisions. Today,
we call this product the momentum of an object and usually denote it as p =mv, where p and v have both

a magnitude and direction, as described by Newton's laws. Manipulating objects that have both magnitude
and direction (called vectors) is covered by vector algebra, which will be talked about in a supplementary
review guide. Now, if we denote the force vector by F, then Newton's second law tells us that
F = a = i(m?) = mﬂ The 4 is just the ordinary time derivative from calculus. If you have not yet
dt dt dt dt
studied calculus, the above can also be written as /" =ma , where a is the change in velocity with respect to
time, also known as acceleration.
Newton's Third Law (The Law of Interaction): To every action there is always opposed an equal reac-
tion; or the mutual actions of two bodies upon each other are always equal, and directed to contrary parts.
Main point of Newton's third law: action = reaction.
This law is primarily for idealized objects such as spheres and points that act on each other's centers of
motion. However, it is the impetus that allowed us to separate mass from weight. In symbolic terms, it states

that if one body exerts a force F, on another body, then the second body exerts a force 7, on the first body,

and in vector terms F, = —F, . Using the equation we derived from the second law, it is not hard to see that

the mass can then be measured by defining one mass to be a standard, and using the ratio of accelerations as
the mass of the second object [4].
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Newton’s three Laws of Motion may be stated as follows:
I. A body remains in uniform motion unless acted on by a force.

I1. Force equals rate of change of momentum: F = %

1. Any two bodies exert equal and opposite forces on each other.

In other words, the third law of Newton is formulated as follows: The forces of interaction of two mate-
rial points:

1) paired and attached to different material points,

2) of the same nature,

3) are equal in absolute value,

4) are opposite in direction,

5) are directed along a straight line connecting material points.

The laws of dynamics are Newton's laws and laws that describe the individual properties of forces.

The laws that describe the individual properties of forces

1) Gravitational forces

The law of universal gravitation: Material points are attracted to each other with forces F; and F,,
modules which are proportional to the product of their masses and inversely proportional to the square of the

m.m . —_ . . . .
— 7., where G is the gravitational constant or the Cavendish constant (first

distance between them: F;/ =G
i
measured by Henry Cavendish in 1798), 7. =7, — 7.
Notice Newton’s Third Law in action: Fij + Fji =0. Now a very important and special feature of this

«inverse square law» force is that a spherically symmetric mass distribution has the same force on an exter-
nal body as it would if all its mass were concentrated at its center. Thus, for a particle of mass m near the
surface of the earth, we can take m, =m and m, = M,, with 77 =7, = R 7 and obtain

F=-mgr=-mg,
where 7 is a radial unit vector pointing from the earth’s center and g is the acceleration due to gravity at

the earth’s surface. Newton’s Second Law now says that a = —g, i.e. objects accelerate as they fall to earth.

However, it is not a priori clear why the inertial mass which enters into the definition of momentum should
be the same as the gravitational mass which enters into the force law. Suppose, for instance, that the gravita-

!

tional mass took a different value, m. In this case, Newton’s Second Law would predict a = —— and unless
m

!

the ratio "~ were the same number for all objects, then bodies would fall with different accelerations. The
m

experimental fact that bodies in a vacuum fall to earth at the same rate demonstrates the equivalence of iner-
tial and gravitational mass, i.e. m'=m .

The forces of the gravitational interaction of spherically symmetric bodies, as can be easily shown, are
determined by the same formula, in which 7 is the radius vector of the second body center relative to the first
body center.

The force of gravity acting on the material point is the sum of the force of the gravitational attraction of
the Earth (or any other cosmic object) and the centrifugal inertia force acting on the material point in the ref-
erence frame connected with the Earth.

The force of gravity acting on the body is the sum of the forces of gravity acting on the material points
of this body. In a homogeneous field near the Earth's surface, the gravity force Fis equal to the product of

the body mass m by the acceleration of the center of the body mass with free fall g (acceleration of gravity)
relative to the Earth: F, =mg.

Body weight is the force with which the body in the field of gravity acts on a fixed support relative to it
or a suspension that prevents the free fall of the body.

2) Elastic forces

Elasticity is the ability of a body to resist a distorting influence or deforming force and to return to its
original size and shape when that influence or force is removed. Solid objects will deform when adequate
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forces are applied on them. If the material is elastic, the object will return to its initial shape and size when
these forces are removed.

If after termination of the external impact of deformed body recovers its shape and its sizes, the defor-
mation is called elastic.

Hooke's Law: For small elastic deformations, the magnitude of the deformation is proportional to the
magnitude of the force that causes it.

In particular, when the distension (compression) strain of the elastic rod (spring, rubber cord), the de-

formation of the rod is proportional to the magnitude of the force acting along the rod: A/ = %F . Here k is

the rigidity (elasticity) coefficient of the rod, A/ =/—1, is the elongation of the rod, and / and /, are the

lengthes of the rod in deformed and undeformed conditions. The law is named after 17th-century British
physicist Robert Hooke.

If the force acting on the rod is directed opposite to the indicated direction, then the elastic rod experi-
ences compression. In this case A/ <0 in the last formula, we should also consider F as the projection of
the force on the X axis of the given coordinate system.

When homogeneous elastic rod with a constant cross section along the rod is deformed (the distension

. . . . . 1
or compression), the relative elongation & of the rod is proportional to the normal stress G: €= EG .
. , . . . Al . ,
Here E is the Young's modulus of the material from which the rod is made, € =— is the relative elon-
0
. F . . .

gation of the rod, o = 5 is the normal stress, S is the cross-sectional area of the rod.

We note that for a homogeneous elastic rod with a constant cross-section along the rod, the coefficient
of rigidity (elasticity) of this rod is connected with the Young's modulus by the relation: k£ = 7E .

In the case of distension (compression) of the rod, its transverse sizes decrease (increase). The ratio of
the relative transverse compression of the rod to its relative elongation depends only on the material of the

. . €
rod. This ratio is called the Poisson coefficient: p=——+ .
€

d—d, Ad . . . .
r, 0 = = is the relative change in the transverse sizes of the
0 0

rod, d and d, are the transverse linear sizes of the rod in the deformed and undeformed states.

Here, p is Poisson's coefficient, €, =

When the rod is deformed, there are internal elastic forces F,,, acting between its parts, which tend to

F,
return the rod to an undeformed state. The stress of elastic forces is equal to 6, = %

Consider a layer of a rod with the boundaries coordinates X and x+dx along the rod. As a result of
the action of internal elastic forces, displacements of the left &(x) and right &(x+dx) borders of the selected
layer appear. Then the relative lengthwise deformation € of this layer equals

f Hrd)-Hx) G,
dx ox

In this case Hooke's law takes the form: &, (x) = Ee = EE' .

In the case of deformation of the layer, its transverse sizes change. The ratio of transverse deformation
to lengthwise deformation is determined by the Poisson's coefficient in accordance with the formula for p .
With accelerated motion of the rod under the action of an external force that causes its deformation, the
stresses of elastic forces, that are inhomogeneous along the rod, arise. In this case, the resulting inhomogene-
ous deformations are, as before, determined by the expressions for p and o, (x) .

3) Friction forces
Friction (friction interaction) is the process of interaction of bodies during their relative movement
(displacement) or when the body moves in a gaseous or liquid medium.
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Friction is usually divided into the following types:

— Dry friction is friction, when the interacting solids are not separated by any additional layers / lubri-
cants (including solid lubricants). In other words, dry friction is a force that opposes the relative lateral mo-
tion of two solid surfaces in contact. Dry friction is subdivided into static friction («stiction») between non-
moving surfaces, and kinetic friction between moving surfaces. With the exception of atomic or molecular
friction, dry friction generally arises from the interaction of surface features, known as asperities. The dry
friction is a very rare case in practice. The characteristic distinctive feature of dry friction is the presence of a
significant friction force of rest.

— Boundary friction is friction, when in the contact area can contain layers and areas of different nature
(oxide films, liquid, etc.). The boundary friction is the most common case in sliding friction.

— Fluid (viscous) friction, arising from the interaction of bodies separated by a layer of solid (graphite
powder), liquid or gas (lubricant) of different thickness, as a rule, occurs during rolling friction, when solid
bodies are immersed in a liquid. The value of viscous friction is characterized by the viscosity of the medi-
um. Fluid friction describes the friction between layers of a viscous fluid that are moving relative to each other.

— Mixed friction is friction when the contact area contains areas of dry and liquid friction.

— Elastohydrodynamic (viscoelastic) friction is the friction, when the internal friction in the lubricating
material is of decisive importance. Elastohydrodynamic (viscoelastic) friction occurs when the relative ve-
locities of displacement increase.

— Lubricated friction is a particular type of fluid friction when a lubricant fluid separates two solid sur-
faces.

— Skin friction is a component of drag, the force resisting the motion of a fluid across the surface of a
body.

— Internal friction is the force resisting motion between the elements making up a solid material while it
undergoes deformation.

The friction force is a component of the force of direct interaction of bodies when they touch along the
plane of contact.

The force of normal pressure (the reaction of the support) is the component of the force of interaction
of the bodies with direct contact along the direction of the normal to the plane of contact. In other words, the
force of normal pressure (reaction of the support) is the reaction force/forces that are attributed to a support
for the system, i.e. if the system is a chair, and the external inputs that exert significant forces on the chair are
the Earth (gravitational force) and the floor («Normal» force; Normal here is being used to describe a force
perpendicular to the surface of the floor) , then the «support reaction» forces are the normal forces at each of
the legs of the chair. That is one example of a support reaction but there are many examples of supports that
have different reaction characteristics, and in mechanics, it is very important to understand how to model
these reaction forces.

The forces of viscous (internal) friction F, are friction forces that arise when the body moves in a vis-

cous (liquid or gaseous) medium. With a small value of the velocity v of motion of the body relative to the
medium: F, =-nv, where n is the coefficient of viscous (internal) friction.

The force of viscous friction of rest is zero: F, =0.
The forces of dry friction F, are friction forces arising from direct contact of solids.
The forces of friction of rest F, are the dry friction forces that arise in the absence of the relative motion

of interacting bodies.

The friction force of sliding F,, is the force of dry friction that occurs when the interacting bodies move
relative.

The Amonton-Coulomb law is an empirical law that describes the properties of dry friction forces:

1) the modulus of the dry friction force of rest can take values from zero to some maximum value:
0<F <F, ;

max 9

2) the modulus of the dry friction force of sliding is equal to the maximum value of the modulus of the
dry friction force of rest: F, =F,, ;

3) the modulus of the dry friction force of sliding is proportional to the modulus of the normal pressure
force: F, =uN , where p is the coefficient of dry friction force, independent of the force of normal pres-

sure, but only dependent of the substance and state of the surfaces of rubbing bodies;
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4) the dry friction force of sliding is directed opposite to the direction of speed of relative motion of
bodies v, : F Tl v, .

omm

A force field is a region of space where forces of a given nature act. In general case they depend on
time, on the coordinate and on velocity of the motion of the material point: F(¢,7,v).

2. Basic types of kinematic and dynamic problems

a) Classification of problems of kinematics

The main problem of kinematics is determination of the kinematic characteristics of bodies moving rel-
ative to a given system of reference.

Most kinematics problems can be conditionally attributed to the following types of tasks or their com-
binations:

1) kinematics of a material point,

2) the principle of superposition of motions,

3) kinematic coupling equations,

4) kinematics of the simplest mechanical systems.

As arule, one of the types of problems is basic problem, while others are subordinate to the condition of
the problem value.

b) Classification of problems of dynamics

The direct problem of dynamics is the determination of the law of motion of a body or system of bodies
if the forces acting on these bodies are known.

The inverse problem of the dynamics of a material point consists in finding the forces acting on the
body or system of bodies, if the laws of motion of these bodies are known.

Most problems contain elements of both direct and inverse dynamic problems. As a rule, one of these
tasks has a basic, the other - subordinate to the condition of the task value.

3. General scheme for solving kinematic and dynamic problems

a) General scheme for solving kinematic problems

L. Identify with models of material objects and phenomena.

1. Draw a drawing on which to depict the bodies in question.

2. Select the reference system and depict in its drawing its coordinate system (for convenience reasons).

3. Depict and designate the kinematic characteristics of bodies.

4. Select models of bodies and their movements (if this is not done in the condition of the problem).

I. Write the complete system of equations for the unknown quantities.

1. Record in the projections on the coordinate axes:

a) the laws of motion,

b) the laws of velocity variation,

¢) laws of acceleration variation.

2. Write down the initial conditions.

3. Write down the equations of kinematic constraints.

4. Use the results of previously solved problems and the special conditions of the problem (for example,
the given relations between the characteristics of the system).

1. Get the desired result in analytical and numerical forms.1. Solve the system of obtained equations.

2. Analyze the solution (check the dimension and extra roots, consider the characteristic cases, establish
the region of applicability).

3. Obtain a numerical result.

Notes. In the case of solving problems on the kinematics of the material point in points. 1.3 - I1.2 we are
talking about the kinematic characteristics of a material point, and the point II.3 should be omitted.

In the case of solving problems on the kinematics of the simplest mechanical systems, in points 1.3 - I11.2
we are talking about the kinematic characteristics of the bodies of the system under consideration.

Points I1.1 - I1.3 (including 11.2.a - I1.2.b) can be implemented in a sequence depending on the type of task.

b) General scheme for solving dynamic problems with the help of Newton's laws

I. Identify with models of material objects and phenomena.

1. Draw a drawing on which to depict the considered bodies.

2. Select the reference system and depict in the drawing its coordinate system (for reasons of conven-
ience).

3. Depict and designate all forces and necessary kinematic characteristics of the system.

4. Select models of bodies and their movements (if this is not done in the condition of the problem).
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II. Write the complete system of equations for the unknown quantities.

1. Write the equations of motion in projections on the coordinate axes for all bodies of the system.

2. Use Newton's third law, if this was not done previously in the point 3.

3. Use laws that describe the individual properties of forces:

a) the law of universal gravitation,

b) Hooke's law,

c¢) the Amonton-Coulomb law, etc.

4. Write down the equations of kinematic constraints.

5. Use the results of previously solved problems and the special conditions of the problem.

III. Get the desired result in analytical and numerical forms.

1. Solve the system of equations.

2. Analyze the solution (check the dimension and extra roots, consider the limiting and special cases,
establish the region of applicability).

3. Obtain a numerical result.

Notes. In the case of solving problems on the dynamics of a material point in points .3 - II.1 we are
talking about the characteristics of a material point, and paragraph II.2 should be omitted. In the case of solv-
ing problems on the dynamics of the simplest mechanical systems, in points 1.3 - I1.2 we are talking about
the characteristics and equations of motion of bodies and forces acting between the bodies of the system un-
der consideration. Items II.1 - I1.4 (including II.3.a - I1.3.c) can be performed in a sequence depending on the
task to be accomplished [5].

Conclusion. In classical mechanics, acquiring a conceptual understanding of problem has proven to be
one of the most difficult challenges faced by students and master students. Teaching and learning methods
used in classical mechanics and mechanical analysis have traditionally been very theoretical, and reference
material mirrors this approach. This work illustrates teaching method that reacts to the need for increased
conceptual understanding include the use of the theoretical material, knowledge of basic types of problems
and models or schemes for problem solving. Experience shows that this practical approach, used by many
teachers of mechanics has been shown to be a promising way forward.
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KunemaTuka MeH IMHAMUKAHBIH MeXaHUKAJIbIK
TANCHIPMAJIAPBIH ey TICiJAepiHiH 0ipi TypaJbl

Makasaga MexaHHKara HaKThl FBUIBIMZApJAa KOJJAAHBUIATBIH Mocenenepii IeuryaiH Oip omiciH KommaHy
Typajbl aiThulFaH. Bysn onic KypbUIBIMBIHBIH HETi3ri KOMIIOHEHTTEPi aHBIKTAIFaH JXOHE MEXaHHKaHBIH
MacelesiepiH eIy Heri3ri ke3eHaepi cunarrairad. [[oa FbUIbIMIAapaarbl MOCeNeNlepi IIemyre AereH
KO3Kapac, JKallbl aiiTKaHIa, KJIaCCUKAJIBIK OOJIBII TabbLIazbl, Oipak ochl omicTi Oenrini Oip moHAIK canara
KOJJaHy, OChl MaKajlaJa KepCETUIreHJeH, NPaKTUKAIBIK KOJJIAHYABIH EPEKIICTIKTepiH TYyIbIpajbl.
3epTTesneTiH Maceenep i LeIyre IereH TaCil KHHeMaTHKa MeH JMHAMUKAIaFbl MEXaHUKAaJIbIK MIcelieepre
apHanFaH. bacTel Hazap OChI ouiCTepiH Herisri carbuiapbiHa OarbITTanraH. KHHeMaTHKa yKoHE JHHAMHKA
GolibIHIIIA TCOPHSIIBIK MAaTEPHAIl KbICKA KOJIeMJIC MoceleNep i Ienry YIliH KaXeTTi apHailbl TaHIaIl ajlbIHFaH
JKOHE THIMAI TypAe TYXKbIpbiMaainraH. KuHemartrka KoHe TMHAMHKA MOceJIeepiH JKIKTey Ke3iHIe OJap/blH
Heri3ri Typiaepi Oepinren. KunHemaTnka jkoHe AMHAMHMKa MaceleliepiH INEIIyre apHaIFaH KYpbUIBIMIap
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KaNIbl TYpAe Kacaidbl, OipaK ecKepTyJep HakThl Karjaiilapra apHajdfraH YCBIHBUIFAH LICLIM
KYPBUIBIMIAPbIH MaiilaiaHy Typaiibl TYCiHIK Oepai. Makanana MexaHUKTEp, GH3HKTEpre KOHE TEXHUKAIBIK
MaMaHbIKTap/a OKUTBIH CTYAEHTTEPre apHaJFaH.

Kinm cesdep: KHHCMAaTHUKa, JUHAMHUKaA, KYHITCP, KO3taJbIC Te}meyﬂepi, KMHEMaThuKa MCH JUHaAMHKaHbIH
HerI3ri Typnepi, KHWHEMaTUuKa MCH JUHAMHKa MscenenepiH menry cxemachl.

I'.A. EcenbaeBa, /[.H. Ecbaesa, K.C. Kytumos, JI.A.-X. Hypramu, T.X. MakaxxaHnoBa

OO0 onHOM MOIX0/1€e K PellIeHUI0 MEXaHUYECKNX
3a7a4 KHHEMaTHKH U JMHAMUKH

CraThsl OCBSIIIEHA BONIPOCY IPHIOKEHUSI K MEXaHHKE OIHOTO M3 METOIOB PELIeHHs 3a/ad, IPHUMEHIEMBIX
B TOYHBIX HayKax. B cTaTbe mpezcTaBieHa CTpyKTypa JaHHOTO METO[a, BEIJEIEHBI U 0XapaKTePH30BaHbI e
OCHOBHBIE KOMIIOHEHTHI, OTMEUCHEI MOMEHTHI, Ha KOTOpPBIE ClIeNyeT oOpaTHTh BHIMAHHUE, OIMCAHbI OCHOB-
HBIE JTallbl PelIeHHsI 331249 MEeXaHUKU. PaccMaTprBaeMblil TOIX0/] K PEIICHUIO 33/1ad B TOYHBIX HAayKaX, BO-
o011e roBopst, ABIAETCS KIACCHYECKHUM, OJHAKO MPUMEHCHHE STOr0 METOAa K KOHKPETHOH MpeAMeTHON 00-
JacTH BiedeT 3a coboil crenupuyeckue 0COOEHHOCTH MPAKTHYECKOTO MPUIIOKEHHUS, KOTOPbIe OTMEUYEHBI B
JaHHOH cratbe. Vcciienyemblil OAXO peIleH s 3a/a4 MPOJEMOHCTPUPOBAH Ul MEXaHMYeCKUX 3a/ad Io
KHHEMaTHKe M AuHamuke. OCHOBHOE BHUMAHUE aKLIICHTUPYETCs Ha KIIIOYEBbIX 3Tamax JaHHoro merona. Teo-
peTHdYecKuil MaTepuai o KHHEMaTHKe W JMHAMUKE CIeNUaIbHO MOA00paH U PalOHAIEHO C(hOpMyIHPOBaH
B HEOOXOJMMOM ISl pelIeHHs 3a/iad KpaTkoM o0beMme. B xiaccudukanum 3a1ad KHHEMaTHKA M ANHAMHKA
JTaHBl UX OCHOBHBIC THUIBI. CXEeMBI penIeHus 3a4ad KHHEMAaTHKN W JIMHAMUKH COpMyJIMpOBaHEI B Hanboiee
obmel popMme, HO B 3aMEUAHMSAX HAIOTCS IOSICHEHHS HCIONB30BAaHMS IPEICTaBICHHBIX CXEM PEUICHHS IS
YyacTHBIX ciaydaeB. CTaThsl OpMEHTHPOBAHA TJIABHBIM 00pa30M Ha CTYIEHTOB — MEXaHUKOB, (U3UKOB U 00y-
YAIOIMXCS HA TEXHUYECKHUX CIICLUAIBHOCTSIX.

Kniouesvie cnosa: KHMHEMATHKa, TMHAMUKa, CUJIbl, YDaBHEHUS ABHUXKCHUSA, OCHOBHBIC TUIIBI 3a/1a4 KUHEMAaTUKH
U JUHAMHKH, CXEMBbI PECHICHUA 3a1a4 KUHEMAaTUKH U JUHAMUKH.
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Humanistic pedagogic as an orienting point in the realization
of student’s moral and spiritual personality features

This article is devoted humanistic pedagogy as a guideline for the fulfillment of spiritual - moral development
of students. Humanistic pedagogy puts a person, his creative skills. The teacher’s role is to help him in choos-
ing the basic life guides, solving life conflicts, revealing and realizing internal mental and intellectual re-
sources. The author singles out the moral criteria, value-appraisal orientation, formation of teaching positive
motives, actions of national self-awareness, citizenship, patriotism, diligence, moral environment creation in
society and a higher institution, identifying and preventing conflict situations, teacher's readiness for moral
education of students both in the personal and professional dimension, mutual cooperation in the moral edu-
cation of youths. In this article the author further shows moral norms, rules and requirements that form the
basis of human life and behavior, details the content of spiritual and moral upbringing, indicates its versatili-
ty. The scientists’ research in the field of education and upbringing based on humanistic principles, contrib-
uting to the creation of a social and psychological atmosphere of mutual trust, mutual cooperation, and actual-
izing the positive motivational resources of learning are analyzed.

Keywords: humanism, humanistic pedagogic, spirituality, morality, personality, creative powers, personal
qualities.

Introduction

Nowadays student’s moral and spiritual personality features should be considered in cooperation with
qualitative changes not only in a social sphere, way of living and political and social orientation where mar-
ket relationships led to the considerable changes in the college kids’ living conditions but with global pro-
cesses happening in our society. The model of social development which is characterized by an old dogmas
and stamps disposal has been changed. The trends of socio-political, economic, cultural issues which are im-
possible to solve without moral and spiritual reform and genuine values common to humanity are defined.
The formation of the modern Kazakhstan, the focus on the democratization, the personality rights and liber-
ties required of pedagogical potential rethinking in the phenomena of the student’s moral and spiritual per-
sonality revival. The new understanding of personality is settled in the current Constitution of our republic
and in the education act of the Republic of Kazakhstan which discloses the concept of domestic education
system resting on humanistic and universal principles.

Main part

Moral and spiritual personality revival cannot be achieved efficiently without its theoretical comprehen-
sion, without understanding what is personality, why its crucial feature is spirituality, which correlation be-
tween spirituality and morality, what is «moral and spiritual revival», what is the role of values including
humanistic values which are settled in the frames of education.
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Many scholars explain the nature of personality considering its structure, stages of its development and
formation. «Personality is a self-identifying selthood among others, for others and for itself, and its moral
and spiritual aspect composes its individuality, makes personality endlessly rich seeking to the perfection,
even going out of its individual boundaries, or rather able to convert the moral and spiritual to the depth of its
subjectivity, transcendence, to point out true self which allows it to rise above itself» [1].

The classic models of the personality development are concepts which belong to S.L. Rubinstein and
A.N. Leontiev. S.L Rubinstein defines personality as a subject, possessing a mental capacity to perform ac-
tivities [2]. A.N. Leontiev defines it as «a particular consistent and supersensual feature which can be pos-
sessed by an individual in the society with the entirety of relations that are social by its nature and that indi-
vidual involves in». The choice, acceptance and performance of particular social activities by a person and
inner relation to them are of great importance in the understanding of the personality nature. According to a
scientist, «only a human as a person easily and concisely takes any given social part, realizes possible conse-
quences of his actions to perform this part and takes full responsibility for the results». The personality is a
special human education; the personality is a subject of free social activity [3].

On the one hand, the personality is completely sociocultural formation; it is «a subject, freely defined,
developed its position in the space of culture and time of history». On the other hand, this is the mode of ac-
tion, the image of being, the «subject of advancementy; this is a specific way of human existence. Thus, we
can speak about personal being of human. This mode of being of person expresses the main human need as a
universal generic creature — «every time going out of his boundaries, achieving of possible absoluteness of
implementation in the individual essence» mentioned by K.A. Abulkhanova-Slavskaya [4].

During the study of mind, the relation between basis and superstructure, material and ideal, the ways of
human’s spiritual world formation and his proactive attitude; this problem took a crucial part in the frames of
social philosophy. The methodological base were theoretical basics of Marxist philosophy, its categorical
mechanism was used. Because of this approach, the spiritual acted as a synonym of the conscious, the terms
«spiritual lifey, «spiritual activity», «spiritual promotion» became leading. The spiritual was studied in a
narrow frames, the sociological aspect of problem played a particular role.

In the modern period of the development of society, the very approach to education and nurture chang-
es. In the conditions of the modern socio-economic system, the problem of the formation of a perfect person-
ality is regarded as one of the most urgent tasks. Solve these problems will help address the spiritual and
moral heritage of the people. Today, many ideological and moral values are being reviewed, attempts are
made to develop new spiritual guidelines and revive long-forgotten traditions.

In the pedagogical aspect, spirituality is defined as the manifestation of «the human in many. Spirituali-
ty is something which elevates a person above physiological needs, ethical calculation, rational reflection,
which is the higher capacity of the human soul, which is inherent in the basis of his personality. «Spirituality
is that highest, ultimate, supreme, to which the personality seeks». This «highest» can be low but spirituality
is always the subject of human aspirations, the vector (direction) of his soul, aspiration for selected goals
(values). If spirituality characterizes the higher «verticaly» aspirations of the individual, then morality is the
sphere of its «horizontaly» aspirations: relations with people and society [5].

Spiritual is the constant striving of man for knowledge, for the perfection, for the exalted, for justice,
and for believing in a bright future. High spirituality is associated with owning native speech, love of the
Motherland, national culture, its history. Not respecting the sacred things of the past will not respect the sa-
cred things of the present. If we pass all these features to the younger generation, then we will form a spiritu-
ally developed personality.

Spirituality is inextricably linked with humanism. Its ideas have a long backstory. Motives of philan-
thropy, humanity, dreams of happiness and justice can be found in the works of oral folk art, literature, moral
and philosophical and religious concepts of different people, beginning with ancient times. Humanism de-
fends the human right to freedom, equality, happiness, reflects the totality of socio-political, psychological,
pedagogical and other concepts and principles. They are based on concern for the welfare of man, for his
comprehensive development, preservation and multiplication of humanity in man, in human relationships,
about human dignity and justice. Humanism is based on kindness, truth, justice, mercy, conscience, honor,
compassion, sincerity and the beauty of human relations.

The system of education and nurture, based on humanistic principles, contributes to the creation of a
socio-psychological atmosphere of mutual trust, mutual cooperation, updates the positive motivational re-
sources of education and teaching, increases the activity and independence of students in the teaching. As the
conditions for the humanization of education, various psychological and pedagogical factors act, among
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which an important part is taken by certain initial positions of the teacher in communicating with students,
where priority is sincerity, frankness, pedagogical optimism, empathy, acting as an alternative to purely role-
playing, remote behavior, so close to the teachers of the traditional education system [6].

The basis of humanism is universal morality. Morality is a system of social norms, rules and require-
ments that are imposed on the individual in various spheres of life and activity. In this case, the spiritual mo-
rality of a person is treated as the totality of his knowledge, behavior, skills and habits associated with the
observance of these norms. Observance of moral norms and rules is based on the consciousness of the indi-
vidual, on the understanding of these norms and rules, and the desire to comply with them.

Moral norms, rules and requirements are the expression of a certain attitude to politics, the ideology of
the state, the Motherland, labor, to the public domain, to material values, to nature, to people, to society as a
whole, to oneself. They form the basis of human life and behavior, detail the content of spiritual and moral
education, and point to its versatility and diversity.

To clarify the concept of «spirituality», the «spirituality-morality» dyad favors the selection, since there
is not only a semantic but also an ontological link between them: the norms and principles of morality re-
ceive an ideological justification and expression in the ideals of good and evil which are the categories of
spirituality.

As already mentioned above, spirituality and morality are the main, basic characteristics of the person-
ality. «Spirituality is defined as the aspirations of the individual to selected goals, the value characteristic of
consciousness. Morality is a set of general principles of people's behavior towards each other and society. In
combination, they form the basis of personality, where spirituality is the vector of its movement (self-
movement, self-education, self-development), it is the basis of morality» [6].

Correct moral education, according to Al-Farabi, begins with the upbringing of noble qualities, features
«that do not disappear or disappear with difficulty». At the same time, he proceeds from his philosophical
position that «all moral qualities, both beautiful and ugly, are acquired. When a person does not have a de-
veloped temper, then, coming into contact with a good or bad temper, he can voluntarily go over to his oppo-
site temper».

Consequently, the upbringing of a property in people depends on the environment, the will and desire of
the person being educated. The scientist gives paramount importance to the instillation of any stable habit, by
which he understands the long repetition of a single action. Al-Farabi further writes: «Because a beautiful
character is also acquired by habit, we should speak of those things, getting used to which, we develop a
good temper, and those who get used to them, we get bad temper». «That, I say, thanks to which, by habit,
we get a good temper - this is none other than the action peculiar to persons with good morals. And then,
thanks to which we get a bad temper - this is none other than the action peculiar to persons with bad mor-
als» [7].

All this shows that Al-Farabi realizing his philosophical principle of the absence of innate morals denies
the innate nature of these qualities. They seem so because of the habit and nurture.

Important in the spiritual and moral formation of the student's personality are the criteria of morality,
value-based orientation, the formation of positive motives for learning, actions and deeds, national self-
awareness, citizenship, patriotism, diligence, the creation of a moral environment in society, in higher educa-
tion, the identification and prevention of conflict situations, the readiness of the teacher for the moral educa-
tion of students, both in person and in professional terms, mutual cooperation in the moral nurture of youth.

Folk pedagogical knowledge takes into account national psychology, history and specific culture of
work and life, moral and spiritual culture [8].

Conclusions

All of the above indicates that humanistic pedagogy puts at the center a personality, its creative powers,
focuses on its personal qualities. It argues that an adult should create himself and live his life because he is
the creator of himself and his own destiny. A teacher should help him in choosing the basic life guides, in
solving life conflicts, in the disclosure and realization of internal mental and intellectual resources. The main
principle of humanistic pedagogy is the concern for the well-being of the trainee, love and respect for him
without the idealization of his personality, the desire for a diversified development. The main task of educa-
tion is the formation of the spiritual and moral features of the student's personality, the main contradiction
affecting the development of the student is the contradiction between his abilities and the requirements of
various activities. Any activity relies on certain ability which sometimes is not enough to achieve a success-
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ful result. The alignment of requirements and abilities is the management of student development that will
help you choose the right life guides, define goals and understand your purpose.
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I'ymaHHUCTIK negaroruka CTyJIeHTTiH KeKe TYJIFAJIBIK PyXaHUu-a1aMrepIILTiK

KacHeTTepiH icke acbIpyaarbl 0arpIT-0aFap perinae

Makaniazia CTYACHTTIH KeKe TYJIFAIIBIK PyXaHH-aJaMIePLILUTIK KACHETTEPiH JKYy3ere achlpyaarsl OarpIT-0araap
peTiHeri TyMaHUCTIK MeJarorukanblH Maceleci KapacThIpblUIFaH. ['yMaHUCTIK MeJaroruka Herisre TYJIFaHbI,
OHBIH LIbIFAPMAIIBUIBIK KYLITEPIH KOSIbI, TYJIFaHbIH KacHeTTepiHe OarbITTanazabl. [lenarortbiH poii oraH
OMIp/IiH KUBIH Ke3JepiHje iIIKi ICUXUKAIBIK KoHEe MHTEeIUICKTYaIIbIK MYMKIHIIUTIKTEPIH alryja *KoHe icKe
aceIpyzia, HEeTi3ri eMipiik Gargapiapsl TaHnayna keMekrecyinje. KyHIbuIbIK-0aranaymisl GaFbIT, XKaFbIMIbL
OKy, KHMBUI JKOHE OpPEKET MOTHBIH KaJbITACTBHIPY, YITTHIK ©3iHAIK CaHa, a3aMaTThUIBIK, ITaTPHOTH3M,
eHOCKCYHUTIITIK, KOFaM/a, JKOFapFel OKy OpPHBIHIA agaMIepIIuTiK OpTa KYpy, KHKUDKIH JXarJasTTap.bl
aHBIKTAy JKOHE alIbIH aly, MEeAarorThlH CTYICHTTEPAiH aJaMIepIIiTiK TopOueciHe TYJIFajlbIK, KociOu
TYPFBIIAH  JSIPIBIFBL, JKACTapAbIH aJaMIepIIilik TopOMeciHaeri e3apa BIHTBIMAKTACTBIK  TOpi3ai
aAMTepUIUTUTKTIH eJIeMaepl aHbIKTaFaH. AJaM OMIpiHiH JkoHE MIiHE3-KYJIKBIHBIH HEri3iH KaJaHTbIH
MOpaJb/IiK HOpMaJiap, epexenep MeH TajanTap, pyXaHdu-aIaMrepIuiik TOpOUeHIH Ma3MyHBI alllbLIbII, OHBIH
KOIIKBIPJIBUIBIFBI, JKaH-)KaKTBUIBIFBl KepceTiireH. OKBITY MEH OKYyABIH JKarbIMIbl MOTHBALUSJIBIK
pecypcTapbiH  OCNCCHIIPETiH, ©3apa BIHTHIMAKTACTHIK, ©3apa CEHIMIUIIKTIH 9JCYMETTIK-IICHXOIOTHSIBIK
aTMocQepachlH KypyFa CENTIriH THTi3eTiH I'YMaHHCTIK 0acTamajiapra HeETIi3eJITeH OKBITY MEH Topoueiney
caJlaChIH/IaFbl FAIIBIMIAPABIH 3epTTEyJICpiHe Tal[ay KaCcaFaH.

Kinm co30ep: TymaHW3M, TyMaHHCTIK NEIAaroruKa, PyXaHWIBIK, aIaMIepLITiK, TYJIFa, IIBFapMALIbUIIBIK
KaOineT, TYJIFAIIBIK KaCUEeTTEeP.
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I'ymanucTuyeckas nmeJaroruka Kak OpueHTHP B peajn3aiun
JTYXOBHO-HPABCTBEHHBIX Ka4eCTB JIHMYHOCTH CTYAEHTA

B cratee paccMaTpHBaroTCst BOIIPOCH! TyMaHUCTHUYECKON Me1arOTMKN KaK OPUEHTHPA B pealn3aluy JyXOBHO-
HPAaBCTBEHHBIX KayeCTB JMYHOCTH CTyJAeHTAa. |'yMaHMCTHUECKas MeAaroruka CTaBUT B LEHTP JHYHOCTD
CTYJEHTa, €r0 TBOPUYECKHE CUIIBI, OPUEHTHPYETCS Ha €ro JMYHBbIE KauecTBa. Ponb meparora — momous emy
B BHIOOpE OCHOBHBIX JKM3HEHHBIX OpPHUEHTHPOB, B PEUICHHH JKH3HEHHBIX KOH(QIINKTOB, B PAaCKPHITHH
W pealn3anuy BHYTPEHHUX NCUXUYECKUX M HHTEIUICKTYalIbHBIX PECYpPCOB. BhIneneHbl KpuTepuy HpaBCTBCH-
HOCTH, IIEHHOCTHO-OIIEHOYHAsT OPUEHTAIMsI, (POPMUPOBAHHE MOJIOKUTEIBHBIX MOTHBOB YUCHUS, AeHCTBHI 1
TIOCTYIIKOB, HAIMOHAIFHOTO CaMOCO3HAHHWS, T'PaKIAHCTBEHHOCTH, MAaTPUOTH3MA, TPYHOJIOOHS, CO3TaHMS
HPaBCTBEHHOI Cpenbl B OOIIECTBE, B BBHICHIEM y4eOHOM 3aBEJCHHH, BBIIBICHHE U IPEAYNpPEKIEHHE KOH-
(IIMKTHBIX CHUTYalMi, TOTOBHOCTh Iejarora K HpaBCTBEHHOMY BOCIMTAHHUIO CTYJEHTOB KaK B JUYHOCTHOM,
TaK ¥ B Mpo(ecCHOHANbHOM IUIaHe, B3aMMHOE COTPYIHHYECTBO B HPABCTBEHHOM BOCIIUTAHUH MOJIOJEXKH.
IToka3aHbl MOpalbHbIE HOPMBI, IIpaBUiia U TPEOOBAHMUS, KOTOPBIE COCTABIISIIOT OCHOBY JKH3HU M MOBEICHUS

BecTHuk KapaFaH,ElI/IHCKOFO yHuBepcuteTta
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YyeJIoBeKa, AETAIU3UPYIOT COAEPKaHHE TyXOBHO-HPABCTBEHHOTO BOCIHUTAHMS U YKa3bIBAlOT HA €TO MHOTO-
TPaHHOCTb, Pa3HOCTOPOHHOCTH. [IpoaHanu3upoBaHbl HCCNENOBaHNS yUEHBIX B chepe 00ydeHHs U BOCHHTa-
HHS, OCHOBaHHBIE Ha TyMAaHHCTHYECKHMX  HAyalaX, CIOCOOCTBYIOIIMX  CO3JaHHIO  COLHUATIBHO-
TICHXOJIOTHYECKOIl aTMOC(epsl B3aHMHOTO JTOBEPHs, B3AaNMHOTO COTPYIHHYECTBA, aKTyaIH3UPYIOMINE MOJIO0-
JKUTEIBHBIC MOTHBAIIMOHHEIE PECYPCHI O0YUEHHUS U YICHHSI.

Kniouesvie cnosa: T'yMaHU3M, T'YMaHUCTUYCCKas nNegaroruka, IyXOBHOCTb, HDABCTBECHHOCTb, JIUYHOCTb, TBOP-
YECCKUC CHOCO6HOCTI/I, JIMYHOCTHBIC Ka4€CTBA.
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On the status of the Kazakh, Russian and English languages
in the education system of the Republic of Kazakhstan

The article presents the results of the normative and conceptual documents study which define strategic ob-
jectives and language policy of the Republic of Kazakhstan in the field of education. The main tendencies of
strengthening of the consolidating role and the status of Kazakh as the state language, determination of the
status of Russian as language of international communication and status of English as language of successful
integration into global world economy are reflected in contents of the article. The necessity of development of
foreign-language and multilingual education is proved in order that the Kazakhstan education system could
provide the complete, high quality, competitive education, focused on result through formation and develop-
ment of basic competences: trilingualism, Eurasian multiculturalism, communicativeness. Analysis of the
basic provision of language policy in education, its core ideas emphasize the recognition of the importance of
all languages and creation of the necessary conditions for the development of multilingualism, following its
general line ensures equal and free development of the languages and cultures of all ethnic groups living in
our state.

Keywords: language, state language, language of international communication, multilingual education, multi-
lingualism, multilingual personality, cultural dialogue, cross-cultural communication.

Introduction. The objective reality of the global society in the late 20th-carly 21st centuries are the
globalization of the world economy and increasing integration of the various aspects of countries’ activities.
This is especially evident in Europe, in the European Union.

At present, a unified European labor market has been formed. In its structure, the proportion of intel-
lect-intensive industries has increased, which immediately reflected in the structure of the labor market needs
in highly educated workforce.

Globalization of the economy is also reflected in the structure of national economies where foreign
companies are present; therefore, the situation causes corresponding changes in the education policy of our
country, whose national education systems cannot develop without integration into the world education
space.

Today, internationalization of education and its intensive reformation are the reality in almost all devel-
oped countries. The Republic of Kazakhstan is in step with the world using the best global practices in its
education system for the formation of a society based on knowledge.

The goal that our state sets for itself is to form a national model of competitive multi-level education in-
tegrated into the global education environment and meeting the needs of individuals and the society.

The success and optimality of this integration depend on the nature and extent of cross-cultural commu-
nication, or equal dialogue of cultures.

At the same time, there are two distinct lines of cross-cultural communication: the first one is related to
the expansion of international cooperation, the second - with the cultural diversity of the society; whereas the
first line is the strategy of a country’s external competitiveness, the second reflects the policy of consolida-
tion within the multicultural society. Modern countries are mainly multiethnic: there are about 3,500 ethnic
groups in the world and only about 200 countries. In Kazakhstan, there are more than 100 ethnic groups,
which means that the vast majority of people live in two cultural dimensions: on the one hand, they are with-
in the framework of their native culture, on the other — there is a broad context of intercultural communica-
tion. It is well known that in the world there are four basic ways of coexistence of different cultural commu-
nities: assimilation, isolation, marginalization and integration, each having its own specific features, and only
the integration strategy allows for optimal consolidation of a society.

In this situation, the problem of the dialogue of cultures can be solved in the framework of the lan-
guage policy of the state legally defined in a number of documents, including the Constitution of
the Republic of Kazakhstan, the Republic of Kazakhstan Law «On Languages», «The Language Poli-
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cy Concept of the Republic of Kazakhstan», «The Education Development Concept of the Republic of Ka-
zakhstan in force for 2011-2020» [1-4].

Methods. 1t is generally recognized that a language is not only the most important means of internation-
al communication, but also an essential tool of understanding reality and consolidating its results in a mind,
the basic form of a national culture existence and development; therefore, in the conditions of the developing
education system in Kazakhstan, there is a demand today for a polylingual and polycultural person capable
of free navigation in the megainformation environment. The main institutions to create conditions for the
development and self-development of a person with such a status are the education ones: schools, colleges,
universities.

In accordance with the subject and the objectives of the article, we have studied a number of normative
and conceptual documents defining the strategic goals of the education in our country: the Law «On Lan-
guages in the Republic of Kazakhstan»; «The Foreign Language Education Concept of the Republic of Ka-
zakhstan» (S.S. Kunanbayeva, M.K. Karmysova, A.M. Ivanova, T.D. Arenova, B.S. Zhumagulova,
T.D. Kuznetsova, S.K. Abdygapparova ); the Cultural Project «Triunity of Languages»; «The Polylingual
Education Development Concept of the Republic of Kazakhstan (E.K. Kubeyev, L.A. Shkutina,
B.A. Zhetpisbayeva, L.S. Syrymbetova, B. Zh. Zhankina) [2, 5-7].

Discussion. Results. Currently in the multiethnic Kazakhstan, the place and role of education in the con-
text of the society development as a whole are being deeply analyzed. The Education Development Concept
adopted in the Republic of Kazakhstan laid the foundation for the development of the education policy till
2015. According to the Concept, Kazakhstan’s education system should «provide a complete, high-quality,
competitive education, which would be oriented to a result achievable by developing the basic competencies:
trilingualism, Eurasian polyculturalism, communicativeness ...» [2; 214].

«The Law on Languages in the Republic of Kazakhstan» adopted on 11 July, 1997 provides the legal
basis for the functioning of languages in the Republic of Kazakhstan, the state's obligation to create condi-
tions for studying and developing them, provides equal respect to all the languages used in our country,
without exception. The language legislation shall apply to the citizens of the Republic of Kazakhstan, for-
eigners and stateless persons permanently residing in the Republic of Kazakhstan.

The law establishes that the state language of the Republic of Kazakhstan is the Kazakh language,
which applies to public authorities, legislation, legal proceedings and record keeping, functioning in all the
spheres of social relations throughout the country.

The law emphasizes that the duty of every citizen of the Republic of Kazakhstan is to learn the state
language, which is an important factor in the consolidation of the people of Kazakhstan, and, in the state and
local self-government bodies, on a par with the Kazakh language the Russian one is officially used.

The legislative consolidation of the following main provisions is of great importance:

— every citizen of the Republic of Kazakhstan has the right to use their native language, freely choose
the language of communication, education, learning and creativity;

—in the Republic of Kazakhstan, it is prohibited to infringe the rights of the citizens on linguistic
grounds;

—in areas densely populated by ethnic groups, their languages may be used in official events;

— the state shall promote conditions for the study and development of the languages of the people of
Kazakhstan [2; 215].

Thus, even in the early years of the sovereignty and independence of our country, it showed respect and
tolerance towards all the ethnic groups living in it and strongly expressed the need for the development of the
languages and thus the cultures of all the peoples of our Republic. The adoption of this law, undoubtedly,
was of great historic significance as it revealed the ideology and policy of the state in this sphere, on the one
hand, and, due to the polyethnic nature of the Kazakhstani society, on the other hand, emphasized the im-
portance of a culture of inter-ethnic interactions that contribute to the recognition of the idea that humans
differing in their appearance, position, speech, behavior, and values have the right to live and coexist peace-
fully, preserving their native language and their ethnic identity.

The Concept of Foreign Language Education of the Republic of Kazakhstan (S.S. Kunanbayeva and
others) points out that the integration processes that have been rapidly developing in the last decade, the
growth of professional and academic exchanges, the deepening international cooperation have stimulated the
progressive development of the foreign language education [5; 2].

The analysis of the Concept provides evidence of the appropriateness of the authors’ conclusion that in
the present conditions a foreign language has the status of an effective instrument for the formation of the
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intellectual potential of the society, which becomes an essential resource for the new state development at
this point in history.

However, analyzing the condition of the foreign language education in Kazakhstan at the present stage,
the researchers note that, despite some progress in this area, in general «the level of foreign language learn-
ing both in secondary and higher education does not meet the contemporary social needs» [5; 4].

The strategic course of foreign language education development in our country is determined by the
above-mentioned group of researchers through the study of foreign languages as a reflection of the social and
cultural reality, as a cultural phenomenon, national and universal, which promotes the following:

— formation of ideas about «a foreign world view»;

— development of the ability to communicate harmoniously in our own and other societies;

— preventing and overcoming conflicts arising from the historical, political and religious differences of
cultures;

— creation of an effective framework for international and intercultural understanding through language
[5; 8].

It is very important that the Concept was developed in line with the humanistic paradigm in which «a
fundamentally new methodological direction is formed with a strong intercultural dominant implemented
through the objective, the choice of the content and technology of foreign language education adequate to the
formation and development of a personality able to participate effectively in intercultural communication».
Therefore, in the transition to a new culture-forming system of foreign language education, it is natural, in
our opinion, not to limit the learning process only to linguistic and cultural parameters of the country where
the language studied is spoken, but to contribute to the definition of the place and role of the student’s lan-
guage and ethnic culture in the learning process. The characteristics of the objective and content of foreign
language education in the context of the intercultural paradigm are due to the fact that the central element of
the level model is the learner as the subject of the education process and intercultural communication.

Developing this idea, we would like to note that for us this means that the training of foreign language
teachers should include formation of knowledge and skills that would contribute to the perception of students
both as members of a particular social and ethnic group and representatives of a certain language and culture.

In accordance with this Concept, «the objectives of learning a foreign language are being reoriented».
The main objective of foreign language education is to form a secondary language identity willing and able
to communicate interculturally in another language. Among the major objectives, there is not «learning a
foreign language» as such, but «foreign language education» aimed not only at the formation of pragmatic
knowledge and skills, but rather at the development of «a personality by means of a foreign language», the
language and culture being studied in parallel and interconnection, which is also very important for our re-
search.

Updating and development of foreign language education, as envisioned by its authors, in secondary
school may be aimed at teaching foreign languages in the context of the intercultural paradigm, which has a
large student-growing potential; developing skills to represent one’s native country and culture, as well as
the culture of the country whose language is studied in a foreign language intercultural communication;
teaching the basics of self-observation and self-evaluation in the sphere of foreign language learning; devel-
oping self-education potential, intellectual and creative abilities in the process of language learning and dia-
logue of cultures - the national culture and the one of the language studied [5; 14].

Thus, education in general and foreign language education are considered at the present stage of peda-
gogical science and practice development as one of the main conditions for the young generation to succeed
in life in the rapidly changing world.

It should be noted that the functions of foreign languages cannot be reduced only to their use in profes-
sional activities; they perform other important socio-cultural and ethno-cultural functions, among which
N.D. Galskova and N.I. Gez distinguish:

— establishing mutual understanding among peoples representing different languages and cultures;

— ensuring access to the variety of world politics and culture [8, 9].

We believe that achievement of the objectives set in the process of the Concept implementation and de-
velopment of foreign language education will enhance the cultural and spiritual level of the future foreign
language teachers and their preparation for the ethnic education of students, because a foreign language is an
important tool of students’ secondary socialization, which enables modeling the socio-cultural environment
of schoolchildren - formation of their ideas about the world and determination of their place in it.
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This conclusion is confirmed by the results of the study by B.M. Doshchanov. According to the author,
the study of a foreign language is the basis of polycultural education, which is possible in a system of con-
tinuous education when there is a continuity of the approaches to foreign language teaching in secondary
schools and universities helping solve problems associated with the formation of ideas:

— of culture as a social construct;

— on the diversity of modern polycultural societies of both the native and foreign language countries;

— of the similarities and differences among the various ethnic, social, linguistic, territorial, religious and
cultural groups within a particular region or country;

— of the development of skills of positive interaction with other cultures and cultural self-identity by
means of the native and foreign languages [10; 39].

To achieve the country’s objective of becoming one of the most successful and developed countries of
the world economy, the Cultural Project «Triunity of Languages» was adopted. It had been proposed by the
President of the Republic of Kazakhstan Nursultan Nazarbayev. According to the Project, it is necessary to
develop Kazakh as the state language, Russian as the language of interethnic communication, and English as
the language of successful integration into the global economy [6].

This is due to the fact that learning languages is of utmost importance and is a compulsory and integral
component of a comprehensive general professional training based on the psycholinguistic grounds of
polylingualism perception.

Development of this project is related to the cooperation and integration of our country into the world
education space, which is one of the main directions in the domestic and foreign policy of Kazakhstan. The
objectives of implementing this cultural project outlined by the President have defined the key areas of the
language policy, its pivotal idea of the harmonization of the society’s spiritual sphere on the basis of tolerant
coexistence of ethnic groups and languages [6].

The Cultural Project «Trinity of Languages» aims to provide polycultural and spiritual growth of the
nation, strengthening the role of the state language as a factor of strengthening the Kazakhstani statehood, as
well as Russian and English languages. Formation of the polycultural orientation of a person depends on the
process of integration, the desire to create a society in which interpersonal and inter-ethnic relations are cul-
tivated. In this situation, a native language is perceived as the most important value, and respect for it by
speakers of other languages becomes a mandatory norm.

The analysis of the modern world realities convinces us that the function of a language reflects all the
facets of the dialectic social development, manifested both in the preservation of national cultural traditions
and ethnic roots and in the dynamics of information-integration processes. The role of a language in the con-
text of globalization, economic, political and cross-cultural coordination is determined by the strategic objec-
tives of establishing a common information, education and intellectual space opening new horizons for coop-
eration and interaction of peoples and countries.

Consequently, a language, being an integral part of a culture reflecting and preserving ancestral
knowledge, shows their ethnic uniqueness and originality. A language embodies the pages of people’s histo-
ry, their traditions, represents a unique world declaring the value and uniqueness of each ethnic group, where
preservation of the national language and culture is a prerequisite for its existence and development in to-
day's multi-ethnic world, and the inevitable processes of globalization and integration expanding spatial
boundaries and overcoming cultural and language barriers cannot absorb or destroy peoples’ languages and
cultures and prevent their tolerance, balanced, and harmonious coexistence.

The real basis for the implementation of the Cultural Project «Triunity of Languages» proposed by
the President of the Republic of Kazakhstan N.A. Nazarbayev is the «Polylingual Education Develop-
ment Concept of the Republic of Kazakhstan» developed by a group of researchers of the Y.A. Buketov
Karaganda State University (E.K. Kubeyev, L.A. Shkutina, B.A. Zhetpisbayeva, L.S. Syrymbetova,
B.Zh. Zhankina) [7].

The Concept is based on the realization by the authors of the social importance of language education
«as a state, social, personal value and the need to strengthen its consolidating role and expand the functioning
of Kazakh as the state language, Russian as the language of interethnic communication, and English as the
language of successful integration into the global economy» [7; 2].

The purpose of the Concept is to develop the strategy and tactics of the implementation of the
polylingualism ideas under the new education paradigm of the Republic of Kazakhstan.

In accordance with the purpose, the researchers identified the following objectives: analysis of the con-
ditions and capabilities of the modern education system to implement the idea of the triunity of languages;
definition of priorities in the development of polylingual education [7; 9].
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The aim and expected outcome of polylingual education is a polylingual person. To substantiate and de-
fine this category, the researchers analyzed the correlation of the related concepts, such as: language identity,
secondary linguistic identity, polycultural identity, an ethnic culture subject, an ethnic group subject, explain-
ing that «polylingual education is an organic part of language education in general, the basic concept of
which is a language identity. «In the Concept of foreign language education, this category is developed in the
elaboration on the concept of a secondary language identity, which is indicated by the formation of intercul-
tural competence» [7; 15].

Analyzing the concept of «polycultural identity», the researchers conclude that in the national pedagog-
ical science it was born and developed in the context of ethno-cultural education, which is closely linked
with ethnopedagogical concepts where «the key positions are occupied by the categories of an ethnic group
subject and an ethnic culture subject».

Analysis of the correlation of the above concepts allows the Concept authors to justify and develop the
concept of «a polylingual identity» mastering several languages in parallel. This is not a bilingual identity
and not a secondary language identity.

Considering the Concept as a system which defines the legal, theoretical-methodological, scientific-
methodological and organizational support of the implementation of the idea of polylingual education in dif-
ferent types of education institutions and regarding polylingual education as a purposeful, organized, and
unified process of forming a polylingual identity based on the parallel acquisition of three and more lan-
guages, the researchers defined the concept of polylingual identity as an active speaker of multiple lan-
guages: the native language; the languages functioning in the society of residence; one or more foreign lan-
guages.

The following are the important provisions of the Concept:

— taking into account the cross-cultural paradigm of social relations, the definition of a polylingual per-
son was supplemented by the Concept authors as follows: a polylingual person is a subject of dialogue of
cultures, which is formed in a multi-ethnic education environment;

— the language in a native (natural) or artificial (deliberately organized educational) environment is al-
ways ethnic; therefore, in the process of a language transmission and acquisition the ethnic specificity of
linguodidactics should be considered;

— the problem of distinguishing ethnolinguodidactics as a branch of linguodidactics studying the theory
of parallel acquisition of several languages in an ethnocultural education environment becomes topical
[7; 13].

Finally, the problem of polylingualism, because of its multidimensional, multifaceted nature and objec-
tive difficulties, as the Concept authors claim, creates the need for a new scientific discipline, which may be
«actualized at the junction of sciences such as didactics, linguistics, linguodidactics, ethnopedagogics,
ethnodidacticsm and ethnolinguistics, because is about learning, it is a matter of didactics; language learning
is impossible without knowing the language, and it is linguistics; since we are talking about teaching a lan-
guage, we should include linguodidactics; any subject of education represents a particular ethnic community,
therefore, there is reason to talk about ethnopedagogical reality and, consequently, about ethnic pedagogics;
education as part of ethnic pedagogics is etnodidactics; because a language always has an ethnic background,
is the «plane of content» of an ethnic culture and ethnic psychology, it is ethnolinguistics» [7; 5-6].

The analysis of the Concept of polylingual education development leads to the conclusion that imple-
mentation of its main provisions is aimed at training future teachers of a foreign language, as it is the stu-
dents of foreign languages departments have the opportunity, because of the nature of learning within their
specialty, to deeply and fully understand and accept the idea polylingualism and optimally use real and po-
tential opportunities and advantages of a foreign language.

Conclusion. Thus, the analysis of a number of state and conceptual documents of the RK leads to the
conclusion that they actualize the problems of education related to the integration of our country into the
world education environment. All the documents in the field of language policy contain the core idea of the
necessity of mastering several languages.

The state language policy in education is based on the recognition of the importance of the development
of all languages and creation of the necessary conditions for the development of multilingualism in the coun-
try. People communicate, along with the Russian and Kazakh languages, in more than a hundred languages,
including the languages of national minorities. These circumstances form a solid foundation for the devel-
opment of polylingualism of an individual and the society as a whole, as well as for learning foreign lan-
guages, for the «successful integration into the global economy».
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The study and analysis of the key directions of the language policy of our state, its core idea show that
following its general line guarantees equal and free development of languages and, consequently, the cul-
tures of all the ethnic groups living in our country. At present, speaking several languages in our country is
seen as a necessary component of the cultural development of an individual, and polylingualism is recog-
nized as a compulsory component of the professional competence of a modern specialist and thus an essen-
tial component of the modern higher education.
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nocssiny. roxy [Tymknna B Kazaxcrane u rony A6as B Poccun. — Kokmreray, 2006. — C. 38—40.

Bb.A. XKexubaena, b.Jl. Kaupo6ekona, 1.E. 300anHa

Ka3zakcran Pecny0imkachIHBIH OLTIMIiHIH XKYyleciHae Ka3ak,
OPBIC, aFBUIIIBIH TiJAEPAIiH MIpTedeci Typasibl

Maxkanana Kasakcran PecnyOnukachiHblH OiiM Oepy camachlHAAFbl Til casicaThl II€H CTPATETHSJIBIK
MaKCaTTap/bl aWKbIHAAHTBIH KYKBIKTBIK JKOHE TYXXBIPhIMIAMAaJbIK KYXKaTTaplbl 3epleneyliH HOTHKec
KepceTinren. Makana Ma3MyHBIHZAQ Ka3ak TUTIHIH MEMIICKETTIK Til peTiHaeri maprebeci, OpbIC TiTiHIH
YITapanblK KapbIM-KaTblHAC Tii peTiHAeri maprebeci, aieMIiK SKOHOMUKAFra TaOBICTBI €HYIErl arbUIIIBIH
TUTIHIH MopTe0eci KoHe oNapAbl JaMBITYABIH HETi3ri TeHAeHIsIIapsl kepcetinmi. Kasakcranapik 6itim 6epy
JKyleci Herisri Ky3bIpeTTUTIKTep/i: YIITUIAUIIKTI, eypasusuIbK ITOJIMMOICHUCTTUIIKTI, KOMMYHUKATUBTITIKTI
JAMBITY JXOHE KAJBINTACTHIPY apPKBUIBI HOTH)KETe OaFbITTalFaH TOJBIKKAHJIBI, caralibl, Oacekere KaOimeTTi
OimiM Oepynl KamMTamachl3 €Tyl VINIH IIeTed TUNI MEH KeNnTurmi OimiM Oepydi JaMBITYIBIH KaXeTTiNiri
Herisgenred. bBi3nmiH emiMizme Typeill JKaTKaH OapiblK JTHHKANBIK TONTAPIABIH MOICHHETI MEH TuIiH
TEHKYKBUIBI )KOHE SpKiH JaMbITyFa, COHJAi-aK KONTUIUIIKTI AaMbITy YIIiH KaXETTi araaiiap/pl jkacamn
oHe GapJIbIK TUIAEPAl CaKTal KalyblH MaHbI3IbUIBIFbIH alKbIHAANTHIH Oepy CalachbIHAAFbI TiI CasCaThIHBIH
HETi3r1 KaFuJanapblHa Tajlgay KacajaFaH.

Kinm ce30ep: Tin, MEMIIEKETTIK TiJ, YITApaNbIK KapbIM-KaThIHAC TLII, IIET TUNIHEH OiTiM Oepy, KONTUININTIK,
KOITUINI TYJIFa, MOJICHUETTEP AUAJTIOTHI, KPOCCMOJICHUETTI KOMMYHHKAIINSL.

b.A. Kexubaesa, b./1. Kaup6exosa, 1.E. 306H1Ha

O craTyce Ka3axXCKOro, pycCKOro M aHrJIMicKOro si3bIKOB
B cucteMe oopaszoBanus Pecnyboimkn Kazaxcran

B craree NpCACTAaBJIICHBL PE3YJIbTAaTbl H3YUCHUSI HOPMATUBHBIX W KOHICHTYAJIbHBIX JOKYMCEHTOB,
OIpeACIAIOIUX CTPATCIUUCCKUC ILCIN U A3BIKOBYIO IIOJUTHUKY PeCHy6HI/IKI/I Kazaxcran B o0Onactu
06pa3OBaHI/I$I. B COoACpIKaHUU CTAaTbU OTPAXCHbI OCHOBHLIC TCHACHIUU YCUIICHUS KOHCOHHIIprIOH.Ieﬁ poiam
U CTaTyCa Ka3axCKOI'o sA3bIKa KaK roCy1apCTBEHHOI'O, OIIPEACIICHUA CTaTyCa PYCCKOI'0 KakK sA3bIKa MEXHAILUO-
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HaJIbHOTO OOIIEHUS U CTaTyca aHTJIMHCKOTO KakK sI3bIKa YCHEUIHONW HHTErPaLiK B rI100aIbHYI0 MUPOBYIO 9KO-
HOMUKY. OO0ocHOBaHa HEOOXOAMMOCTh PA3BUTHSA HMHOS3BIYHOTO M TOJIMSA3BIYHOTO 0Opa3oBaHMA Ul TOTO,
4YTOOBI Ka3aXCTAHCKasi CHCTeMa 00pa30BaHMsl MOIJIa 0OECIIEUUTh MOJTHOLCHHOE, KA9eCTBEHHOE, KOHKYPEHTO-
Croco0HOE 00pa3oBaHue, OPUCHTUPOBAHHOE HA PE3YIIBTAT, Yepe3 (POPMHUPOBAHUE U Pa3BHTHE 0A30BBIX KOM-
METCHIMNA: TPEXbA3bIYKE, CBPA3UIICKYIO MOUKYIBTYPHOCTh, KOMMYHHKATHBHOCTh. [IpoaHaM3NpOBaHbI OC-
HOBHBIC TOJIOXKEHUSI SI3BIKOBOM TOJMTHKU B 00JIACTH 00pa30BaHMUs, B KOTOPHIX MOJYEPKUBAIOTCS BaKHOCTh
COXPAHEHUsI BCEX SI3BIKOB, CO3JaHNE HEOOXOMUMBIX YCIOBHU JUIS Pa3BUTHS MHOTOSI3BIYUS W PABHOIIPABHOTO
1 CBOOOIHOTO Pa3BUTHS A3bIKOB U KYJIBTYP BCEX STHHUYECKUX TPYIII, IPOKUBAIOIINX HA TEPPUTOPUH HALIETO
rocynapcraa.

Kniouesvie cnosa: S3BIK, FOCyL[apCTBeHHbIﬁ S3BIK, SA3BIK MCKHAIIMOHAJIBHOT'O 06IJ.ICHI/I$[, HWHOSA3BIYHOC 06pa30-
BaHHUEC, NOJUA3ZBIYUEC, TOJIUA3ZBIKOBAA JINYHOCTD, AUAJIOT KYJIBTYP, KPOCCKYJIbTYypHAasi KOMMYHUKAIUS.
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Communicative competence formation of students learning a foreign
language based on written electronic communication

The question of modern methods of written speech teaching is considered in the present article with the pur-
pose of forming the communicative competence of the students of the Faculty of Foreign Languages, the con-
cepts of writing, written speech, written communication skills. The model of teaching students of the faculty
of foreign languages in written communication is described and carried out in an electronic environment,
which is often limited only by writing traditional letters and neglected to electronic correspondence. Consid-
ering the features of foreign written communication competence, possible problems arising during the learn-
ing process were identified, as well as to find a solution to these problems in order to make the learning pro-
cess more effective. The authors presented approaches, principles, stages of the formation of a foreign
communicative competence in a foreign written communication in an electronic environment. In this paper,
recommendations are given on developing a methodology for the formation of a communicative competence
in a foreign language in written communication in the electronic environment among students of the Faculty
of Foreign Languages, and a set of exercises is described, aimed at mastering the knowledge and skills of
each component of the above competence.

Keywords: methodology of teaching written speech, foreign communicative competence in written communi-
cation in the electronic environment, electronic correspondence, approaches to the teaching of written speech,
stages of the formation of foreign communicative competence, a complex of exercises.

In the recent years, the technique of foreign language education generally has been increasing the role
of written speech, due to the socio-economic requirements of modern society. Contacts between countries
are expanding at all levels of life, there was a need for regular correspondence in a foreign language (includ-
ing using electronic mail) compilation and execution of a variety of written documentation, exchange of in-
formation, advertising, conclusion of transactions, filling out questionnaires, registration forms, etc. The effi-
ciency and productivity of this interaction depend, first of all, on the level of possession of a foreign speech.

Constantly growing requests to the level of knowledge of a foreign language require a different ap-
proach to the search for new technologies, forms and methods of its teaching, ways of strengthening the mo-
tivation to study it in the absence of foreign-language communication [1]. The special importance of the real
issue opens in the light of the implementation of the policy of trilingualism in Kazakhstan. Mastering the
skills of creating foreign written texts remains the most problematic task at all levels of teaching a foreign
language.

The tendency in the development of higher pedagogical education reflect a qualitative update of the
content of special and pedagogical training of a foreign language teacher, who knows his stuff perfectly,
knows how to see the prospects of his professional growth, capable of analyzing the complex problems of
life, society, and nature. The teacher preparation of a foreign language is now viewed not simply as the mas-
tering of the basic course with some retraining in the future, but as an ongoing process of learning and im-
provement throughout the years of the teachers work, i.e. the teacher should be able to independently,
"through life" work on learning the language, support and supplement their knowledge and skills, develop
their communication and information culture.

The requirements put forward for the training of specialists in foreign languages, quite correspond to
those changes that occurred in the system of higher professional education at the present stage. «The
profession of the teacher IY requires the professional orientation of his personal abilities, theoretical
knowledge, methodical and psychological training, practical experience and constant creativity» which leads
to the need to develop the professional competence of a foreign language teacher. One of the important
components of the professional competence of a foreign language teacher is its communicative competence
in all types of speech activity.

Expansion of economic, political and cultural contacts, entering the international educational space
increase the social prestige of mastering written language in a foreign language, expand the scope of the
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letter in a foreign language. At the present stage of the development of society, the possession of a developed
written speech is required for the teacher of a foreign language both for providing the educational process for
teaching written speech of various categories of trainees, and for real communication in writing. In this
regard, the responsibility of higher education institutions for adequate training of students, who have a com-
municative competence in productive written language in a foreign language at a professionally-sufficient
level and able to support and improve the level of foreign-language written speech in the process of inde-
pendent educational activity, having the level of the native speaker as the final reference point.

In linguistic literature, a letter is understood as a graphic system, as one of the forms of expression, a
means to represent language with the help of signs and, finally, an addition to sound speech; means of
communication with the help of a system of graphic signs, which allows recording speech to save its works
in time and to transfer it at a distance.

Written speech is defined as the process of written expression of thoughts and how speech activity
associated with visible speech. Learning a letter is the formation of the ability to use the graphic and spelling
systems of the language to record individual words, phrases, sentences, record verbal speech with the help of
graphic signs.

M.A. Tatarinova notes that the training of the letter implies not only the training of graphics and
spelling but, above all, the training of written speech activity, i.e. the process of formulating and expressing
thoughts, the ultimate outcome of which are fixed texts of various communicative-speech, genres and types
of speech [2].

In the conditions of teaching a foreign language in language specialties in relation to written speech, the
goal of education should be the achievement of written speech competence. According to L.V. Kaplich writ-
ten speech competence (as well as oral) is a system whose structure is represented by interrelated elements
characterizing one phenomenon - the process of speech communication [3].

Strategies for producing written texts in a foreign language involve the mobilization of resources,
balancing between different competencies. Using the strong and hiding the weak points of his competencies,
the trainee uses the available opportunities in accordance with the nature of the tasks. Internal resources can
be activated by conscious preparation, using the effectiveness of different styles and formulations, by
seeking help and additional information when it is not enough. If the necessary resources cannot be found
and activated, the using language has to perform simpler tasks, for example, write not a letter, but a postcard,
on the other hand, provided that the necessary support is found, the task can be complicated.

In the same way, if the student does not have enough resources, he sacrifices some of what he really
wants to express, and says what he can do with available language tools; and conversely, returning later to
the same task with support in the form of additional linguistic means, he can more effectively formulate and
express his thoughts [4].

Written verbal competence is a combination of several particular competences. It is a linguistic compe-
tence (possession of lexical means and grammatical rules of their organization); subject competence
(knowledge of fragments of the surrounding world, a conceptual picture of the writer's world); sociolinguis-
tic competence (the ability to generate texts adequately to the situations of written communication, defining
the subject matter, the forms of communication and the types of texts produced in these situations); sociocul-
tural competence (knowledge of the national and cultural features of the construction of written texts, as well
as language skills, serving these texts); discursive competence (the ability to construct and interpret texts, the
achievement of the integrity of individual utterances in meaningful communicative models); strategic com-
petence (the ability to fill in the communication process the lack of knowledge of the language, as well as the
speech and social experience of communication in a foreign language) [3].

Based on the provision that the written speech provides one of the aspects of the professional prepara-
tion of students, in our opinion, it seems necessary to include professional competence in this range (master-
ing the genres of written works professionally required for the graduate of the language faculty of the univer-
sity for the successful teaching of a foreign language).

E.L. Chuykova notes that mastering written speech today has become not only a university educational
standard, but also sets the direction of social interaction at the interethnic level: participation in joint projects
with foreign universities, international scientific and practical conferences, etc. One of the types of entry into
these relations is the surrender of international examinations [5].

However, despite the fact that the formation of written verbal competence is one of the full-fledged
learning objectives throughout the course of study at the language faculty of the university, is reflected not
only in official documents but also in special studies devoted to the development of a written speech of stu-
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dents of the language faculty of the university (G.V.Lagveshkina, 1989; L.V. Kaplich, 1998;
L.K. Mazunova, 2005; E.S.Chuykova, 2005, et al.), in practice in the university there is not enough devel-
oped a system of teaching written speech.

In this way, the question of the modern method of teaching written speech for the purpose of forming
written verbal competence of students of the language faculty of the university is still open. Summarizing the
advanced methodological experience of teaching foreign-written speech, we are convinced that in the prac-
tice of teaching written language at the university language faculty, it is advisable to use modern educational
technologies to effectively formulate all aspects of written speech competence.

Today one of the important tasks in the field of foreign written communication is the development of a
methodology for the formation of a foreign communicative competence (ICC) in written communication in
the electronic environment among students of the Faculty of Foreign Languages.

Until now, the teaching of written communication is often limited only to writing traditional letters and
didn't pay attention to electronic correspondence, which has its own linguistic and extra linguistic features. In
addition, the existing manuals of domestic and foreign authors for teaching written communication, or even
ignore the existence of such a genre of written business communication as electronic correspondence (which
according to numerous data is the most common form of business communication at the moment), or only
samples of business electronic messages are given, without In order to gradually form ICC in written
communication in the electronic environment.

The purpose of teaching written electronic correspondence in a foreign language is the development of
all the components of the communicative competence of students speaking in the sphere of written business
communication in the electronic environment.

The proposed methodology for the formation of the ICC in written communication in the electronic
environment is based on the integration of existing approaches to the teaching of foreign written speech as a
kind of speech activity: a product-text approach, a procedural approach and a genre approach. Note the im-
portant points of these approaches, which are included in the proposed methodology.

The approach focused on the product-text, as noted I.L. Kolesnikova and O.A. Dolgin, continue to play
a significant role, especially in the conditions of higher vocational education, since written communications
(business letters, contracts, etc.) should be sustained in a strictly defined form. The attention of students is
drawn to the form of a written work, where the text acts as a model to be analyzed and imitated. Based on
this approach, we offer training to formal indicators of the genre business letter - lexical units, grammatical
constructions, cliché phrases [6].

This approach is criticized because the trainees, creating the text on the model, do not realize its
functions, the roles of the author and the addressee, the context and other factors that influence the
perception and generation of the written utterance [7]. The focus of the process-oriented approach is the
personality of the writer, his communicative and cognitive needs, his goals, and the addressee to which
written speech is addressed. According to this approach, for instruction written business communication in
the electronic environment, we take into account the strategies for generating discourse - planning, creating
the first variant of the letter, editing and drafting the final version.

As for the genre approach, emphasis is placed on the social functions of the genres and the contexts in
which they are used. Bazerman writes that the goal is not to teach students formal characteristics of the
genre, but «to increase students' understanding of the «life» that occurs in the text» [8]. Taking into account
all the pros and cons of these approaches, we are talking about the need to teach students to understand the
genre conventions of business e-mails, not just forever established rules (as in the product-oriented
approach), but as parameters that require clarification in each specific situation. For this, we offer not one,
but several sample texts, different, for example, on the nature of the relationship between communicants, as
well as texts for discussion that are devoted to the peculiarities of electronic communication.

In this way, at the present stage of development of the method of teaching written communication, the
most promising direction is the integration of elements of existing approaches.

The methodology developed by us is based on the following general didactic (visibility, accessibility
and feasibility, awareness, consideration of the age characteristics of students) and methodological (commu-
nicative, professional, phased in the formation of skills and abilities) principles.

On the basis of the above principles, we propose the following sequence of stages in the formation of
ICC in written communication in the electronic environment:

— fact-finding (communication of knowledge, an introduction of a speech sample);

— standardizing (the formation of a speech skill, as a result of performing language exercises);
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— variable (improvement of speech skill and formation of speech skills with the help of speech exercises
in situations of educational communication);

— creative (development of speech skills in various situations of communication not only academic, but
also non-educational nature).

The method of forming the ICC in written communication is realized through a certain set of exercises,
which is presented below [9].

Among the exercises of the introductory or preparatory to the written dialogue phase, one can distin-
guish exercises of receptive character (in reading and listening), aimed at familiarizing themselves with the
features of the functioning of e-mails. Such exercises precede exercises related to the written expression of
their own thoughts; prepare students for participation in written communication. Such exercises will help
students to determine the goals of communication, implemented in the texts of e-mails expressing different
communicative intentions, to determine the structure of letters reflecting these goals, in addition, to navigate
in the English interface of business e-mails, the exercises of this stage should develop the students' ability to
work with various e-mail functions, as well as familiarize themselves with the rules of etiquette.

The standardizing stage contains preparatory exercises for the formation of speech skills necessary for
writing e-mails in a foreign language. Basically it is language, training exercises. A considerable part of the
exercises of this stage is devoted to the development of foreign linguistic competence (both general compo-
nents and specific ones, characteristic for the sphere of electronic communication), where students perform
exercises aimed at mastering the language material - terms, stereotyped phrases and stable phrases. It is ad-
visable to propose exercises to fill in the omissions in the sentences, the choice, the comparison, i.e. such
exercises that would help memorize the speech formulas of business communication used in writing e-mails.
Here, students perform exercises to establish the consistency and coherence of the text of the e-mail assimi-
late the language tools necessary to implement various communicative intentions. At this stage, there is train-
ing of lexical and grammatical material at the level of words and phrases.

Varying stage is aimed at further improvement of language skills and development of speech skills.
This stage is represented by reproductive and productive exercises preparing students for participation in
written business communication and forming skills in various components of a communicative competence
that is otherwise speaking in written communication in the electronic environment. Students for the tasks are
offered a smaller number of supports compared to the previous stage. At this stage it is supposed to activate
speech formulas underlying different types of business e-mails, develop the ability to express communicative
intentions with adequate language methods, select, combine and vary language formulas, grammatical and
syntactic constructions in the text of the e-mail, reproduce the text of the letter with reference to the sample,
on entry or conclusion. There is work at the level of supply and text.

The creative stage is represented by productive exercises in which conditions are created that are as
close as possible to natural communication in situations of written communication. The acquired linguistic
material is used to solve communicative tasks, which are becoming more and more creative in the formula-
tion of tasks when it is proposed to write letters of different communicative orientation. Students
independently compose and send business letters of various types, observing the linguistic, speech, stylistic
characteristics of certain types of letters, the rules of etiquette, taking into account the peculiarities of e-mail.

Let us emphasize once again that the fruitfulness and validity of the described complex of training in
written business communication is that skills and abilities are formed in conditions adequate to the activity in
which they operate, i.e. in conditions of foreign-language written communication in the electronic
environment.
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CryneHTTepAiH METTLIAIK KOMMYHUKATHBTI KY3bIPETTIIINHIH 2JIeKTPOHIBIK
’ka30ana opTagarbl KapbIM-KaThIHAC KAFIAHBIHIA KAJIBINTACYbI

Makanazna >XOraprbl OKy OpBIHIAFbI HIeTel Tl (akydabTeTi CTYyZEHTTEepiHiH MIETTUIIIK KOMMYHHKATHBTIK
KY3BIPETTUTIKTI KaJIBIITACTBIPY MaKcaThbIMEH, jka30alia o3/ OKBITYIbIH Ka3ipri o/icTeMeci Typaibl Macemne
KapacTHIPBUIFaH JKoHE e ka30a, xka3bama ce3, jkazdamra OaimaHbIC YFeIMIAphl aHbIKTanFaH. Kasipri keznoe
ke0iHece TeK FaHa JQCTYPIIi ka30aaapabl )ka3yMeH IEKTEIETiH XKoHe 3IEKTPOHIBIK XaT jKa3bICyFa CIIKaHtal
MoH OEpMeHTIiH, MEKTPOHIBIK OPTaja JKYPri3iiin jkaTkKaH mieT Tinaep (akynbTeTi CTyneHTTepiH jka3baria
OaitmaHbBICTEl Yipery Momeni kepcerinreH. Iller Timpik jka30ama KOMMYHHKATHUBTIK KY3BIPETTUTIKTIH
epEKIIEeIKTePiH KapacThIpa OTHIPHII, OKBITY YPAICIHAE TYbIHIANUTHIH BIKTHMAT MOCEIICICPAl aHBIKTaY KaXKeT,
JKOHE JIe OCBI MACceJeNepAiH, OKy YPAICIH aca THIMJII eTy MaKcaThIMeH, IIeIIiMiH Taly Kepek. ABTopiap
JJIEKTPOHIBIK ~ OpTaJaFbl IIETTUINIK JkKa30ama KapbIM-KaTBIHACTAFbl IIETTUINIK KOMMYHHKATHBTIK
KY3BIPETTUTIKTIH ToCUIeMeNepit, KaruIaaapblH, KaJbIITACTHIPY Ke3eHAepiH, wieT tinaep ¢GaxynbTeTi
CTyIeHTTepiHe ka3zbama OainaHbICThl yiipery mopeniH kepcerti. LlerTinmik jxa30ama KOMMYHHKATHBTIK
KY3BIPETTUTIKTIH epeKLICNIKTepiH KapacThlpa OTBHIPBIN, OKy YpHici OapbIChlHAA TYBIHAAHTBIH BIKTHMAJ
Maceliesiep aHBIKTAN/bl JKOHE 1€ OKY YPAICIH aca HOTIDKET eTy MaKCaThbIMEeH, OChl MACENeNepAi LIeury
GoiipiHIna yceiHbicTap Oepinmi. Ochbl )KyMbIcTa mieT Tingep (axkylIbTeTi CTYASHTTEpPiHIH 3JIeKTPOHABI opTa
xaz0amra TUIAECIHAepiHAeTi METTUINIK KOMMYHHUKATHBTIK KY3BIPETTUIIKTEPIiH KAJIBIITACTHIPY oIicTeMeciH
Kypay OObIHIIIA YCHIHBICTAp KOPCETIIAreH, XKOFaphla aTadFaH KY3BIPETTIMIKTIH op Oeiriniy OimiMaepi MeH
JaF(bUIapBIH MEHIepyTe OarbITTalFaH JKaTTHIFyJIap KeIeHi TYCIHAIpire .

Kinm cesdep: xa3bama ceineymi OKbBITYy omicTeMeci, DJIEKTPOHABIK OpTamarbl »kaz0ama TiimeciMueri
MIETTINAIK KOMMYHHUKATHUBTIK KY3BIPETTUIIK, JJCKTPOHABI XaT »JKa3biCy, >jka30aiia COMIeyAiH OKBITY
TocijigeMenepi, IMISTTUINIK KOMMYHHKATHUBTIK KY3BIPETTUIIKTIH KaJbINTACTBIPY Ke3eHAEepi, JKATThIFyiap
KeIlLeHi.

I'.K. TneyxanoBa, E.B. Kpyxxona, /I.K. Jlxxonganosa, 1.B. Ans6epru, JI.B.be3nenexubix

(I)Ole/IPOBaHl/Ie MHOSA3bIYHOM KOMMy}ll/lKaTI/IBHOﬁ KOMIICTCHIINH
CTYACHTOB B YCJIOBUSIX IUCbMECHHOI'0 3JICKTPOHHOI'O Oﬁll.[eHl/IH

B craThe paccmaTpuBaeTcst BOIPOC O COBPEMEHHOI METOIMKe 00y4eHH s TMCbMEHHO peuH ¢ 1eNbio popMHu-
POBaHUsI MHOS3BIYHOW KOMMYHHMKATHBHOI KOMIIETEHIIMH CTYJEHTOB SI3bIKOBOTO (haKynbTeTa By3a, OHpese-
JSTIOTCS TTOHSTHS HChbMA, IIMCEMEHHOI peun, MIChbMEeHHOro obmenust. ONHCHIBaeTCsl MOENIb 0O0YIEHHUS CTY-
JEHTOB (paKyIbTeTa HHOCTPAHHBIX SI3BIKOB IIICBMEHHOMY OOIIEHHIO, OCYIIECTBIIEMOMY B SJIEKTPOHHOM Cpe-
Jie, KOTOpOe Ha JaHHBI MOMEHT 3a4acTyl0 OTPaHHIMBAETCS TOJIBKO HAICAHUEM TPaJUIHOHHBIX ITHCEM U HE
yIesieT BHUMAHMS JJIeKTPOHHOH mepenucke. [Ipn paccMoTpeHnn 0coOCHHOCTEH MHOSI3BIYHON MHCHMEHHOM
KOMMYHHMKaTUBHOM KOMIIETEHLIMH OMpeJeeHbl BO3MOXHBIE MPOOJIEMBI, BO3HHUKAIOIIUE B Tpoliecce oOyde-
HHS, a TAKXKe JAaHBl PEKOMEHAIMH 110 PEIIEHHUIO 3THX MPOOJIeM, C LEIbI0 CAeNaTh y4eOHbIi mporiecc Hanbo-
aee 3G EKTUBHBIM. ABTOpPaMHU INIPEACTABICHbI MOAXO/bI, MPUHIMIBI, 3Tanbl GOPMUPOBAHUS HWHOA3BIYHOM
KOMMYHHMKAaTUBHOH KOMIIETEHIIMH B MHOS3BIYHOM IMHCHMEHHOM OOIIEHMHU B 3JE€KTPOHHOH cpene. B cratbe
JTaHBl PEKOMEHJIAINH T10 pa3paboTKe METOMUKH (OPMHPOBAHHS HHOS3BIYHONH KOMMYHUKAaTUBHOW KOMIICTEH-
LM B IINCBMCHHOM OOIIEHNH B MJICKTPOHHOHU Cpelie y CTYICHTOB (aKyIbTeTa HHOCTPAHHBIX SI3bIKOB: OIMCAH
KOMIUIEKC yHNpa)KHEHUH, HAllpaBJICHHBII Ha OBJIAJeHHE 3HAHWSMH M YMEHUSIMH K )KIOH COCTaBILIONIEH BEI-
[IeHa3BaHHOW KOMITCTEHIINH.
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Kniouesvie cnosa: meronnka o0y4eHUs IMCBMEHHOI peyuH, MHOS3bIYHAS KOMMYHUKATHBHAS KOMIIETCHLHS B
MHCHbMEHHOM OOILEHUH B 3NIEKTPOHHON Cpefie, 3NEeKTPOHHAs MepenncKa, MOAX0Abl K 00y4EeHHIO MHCbMEHHOI
peun, 3rarbl GOPMUPOBAHUS MHOSA3BIYHONH KOMMYHHKATHBHON KOMIICTCHIIMH, KOMIUIEKC YIIPayKHECHHUH.

References

1 Ovchinnikova, T.E. (2002). Obuchenie inoiazychnoi pismennoi rechi studentov universiteta [The teaching of a foreign lan-
guage written speech of university students]. Vestnik Orenburhskoho hosudarstvennoho universiteta — Bulletin of the Orenburg State
University, Vol. 6, 25-32 [in Russian].

2 Tatarinova, M.A. (2005). Teoreticheskie osnovy sozdaniia i ispolzovaniia distantsionnoho kursa obucheniia inoiazychnoi
pismennoi rechi dlia studentov 2-3 kursov linhvisticheskoho vuza (na materiale anhliiskoho yazyka [Theoretical foundations of cre-
ating and using a distance learning course for foreign language written speech for students of 2-3 courses of a linguistic high school
(on the material of English language)]. Extended abstract of candidate’s thesis. Moscow [in Russian].

3 Kaplich, L.V. (1996). Nachalo obucheniia produktivnoi pismennoi rechi v linhvisticheskom vuze [Beginning of learning pro-
ductive written speech in a linguistic high school]. Extended abstract of candidate’s thesis. Moscow [in Russian].

4 Common European Framework of Reference for Languages: Learning, Teaching, Assessment. The Council of Europe
(French and English versions). (2001). Strasbourg.

5 Chuykova, E.L. (2005). Obuchenie sotsiokulturnym osobennostiam inoiazychnoi pismennoi rechi studentov fakulteta
inostrannykh yazykov na materiale diskursivnoho esse [Teaching socio-cultural features of foreign-language written speech of stu-
dents of the foreign languages faculty on the material of a discourse essay]. Extended abstract of candidate’s thesis. Mockow
[in Russian]

6 Kolesnikova, I.L., Dolgina, O.A. (2001). Anhlo-russkii terminolohicheskii spravochnik po metodike prepodavaniia
inostrannykh yazykov [English-Russian terminology reference book on the methodology of teaching foreign languages]. Saint Pe-
tersburg [in Russian].

7  Schukin, A. N. (2003). Metodika prepodavaniia russkoho yazyka kak inostrannoho [Methodology of teaching Russian as a
foreign language]. Moscow: Vysshaia shkola [in Russian].

8 Bazerman, C. (1994). Systems of Genres and the Enactment of Social Intentions. Genre and the new rhetoric. A.Freedman,
P.Medway (Ed.). London: Taylor & Francis.

9 Igembekova, A.Zh., Akhmetzhanova, G.A., Gorbachev, A.A. (2017). The effectiveness of using innovative technologies in
teaching foreign language. Vestnik Karahandinskoho universiteta. Seriia Pedahohika — Bulletin of Karaganda University. Pedagogy
series, 4(88), 24-28 [in Russian].

122 BecTHuk KaparaHgmHckoro yHusepcurteTa



UDC 37.014.25 (574)

G.N. Akbayeva, A.Ye.Sadykova, E.O. Akkerman

Ye.A. Buketov Karaganda State University, Kazakhstan
(E-mail: ainura_1457@mail.ru)

The use of international studies within the framework of the updated
content of secondary education of the Republic of Kazakhstan

The article is about the use of international research in the context of the updated content of secondary educa-
tion in the Republic of Kazakhstan, as an effective form of assessing the students' knowledge. The authors
analyzed the features, key aspects of the standard on the renewed content of education, the main point of
which is the system of criterial evaluation. Considered such concepts as TIMSS, PISA, CLIL technology.
Analysis of conducted research in 2015 in Kazakhstan was also presented, on the subject of the similarities
and differences of secondary education systems of various countries on the issue of the number of hours de-
voted to the study of the disciplines of science and humanitarian cycles; current state and level of functional,
reading, natural science, mathematical literacy of schoolchildren. The authors attempted to substantiate the
effectiveness of using CLIL technology in teaching subjects of the natural-science cycle. This led to the con-
clusion that to bring the structure and content of the Kazakhstan education in line with international standards
and in the context of integration into the international educational space, taking into account the European
Qualifications Framework, on the improvement of secondary education, the International Standard Classifica-
tion of Education, the results of international comparative study TIMSS, PISA, CLIL and others, which allow
to achieve positive results in training the younger generation.

Keywords: integration, international research, concept, TIMSS, PISA, CLIL, competence approach, criterial
evaluation, content, communication, cognition, culture.

In modern Kazakhstan a new education system is being developed, oriented towards the world educa-
tional space. This process is accompanied by significant changes in pedagogical theory and practice.

In accordance with the State Program for the Development of Education and Science of the Republic of
Kazakhstan for 2016-2019, approved by the Decree of the President of the Republic of Kazakhstan of 1
March 2016 No. 205, the main areas of work to improve the quality of education are ensuring equal access of
all participants in the educational process to the best educational resources and technologies; meeting the
students' needs for education, ensuring success in a rapidly changing world; the formation in general schools
of an intellectual, physically and spiritually developed citizen of the Republic of Kazakhstan. Today, educa-
tion has entered a stage of fundamental reforms, based on a fundamentally new thinking [1].

Hence the question arises: are new educational programs for modern schools needed? How to change to
a new wave of ordinary teacher? To date, such issues are of concern not only to teachers with a great peda-
gogical experience, which causes only respect and appreciation, but also a young teacher, with little experi-
ence. Within the framework of Kazakhstan's integration into the global educational space, the development
of the competitiveness of the national education, a cardinal renewal of school education is needed, aimed at
moving from the concept of «education for life» to understanding the need for «lifelong learning» [2].

The Survey of Secondary Education in Kazakhstan, conducted by the Organization for Economic Co-
operation and Development (OECD) in 2014, concluded that our training programs «did not allow students
to achieve a minimum level of functional and mathematical literacy, did not contribute to the development of
high-level thinking skills» [3].

Academic subjects are taught with an emphasis on theory, not given due attention to their possible prac-
tical application, as a result of which students are not able to effectively apply and use the received
knowledge in non-standard situations. Attempts to move away from the traditional system of education have
been undertaken repeatedly. But the fragmentary introduction of changes was superimposed on the old con-
tent of education. This led to congestion in the learning process and the transfer of a large volume of finished
information.

If today we do not come to the concept of «lifelong learningy, if we do not move from knowledge to
competence, from mastering knowledge to initiative and searching, it will be difficult for us to achieve the
competitiveness of our education.

Today it is important to create such an educational environment that will be most favorable for the har-
monious formation and development of the student's personality. This is the pedagogical aspect of updating
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the content of education. Today's schoolchildren are the intellectual potential of the nation, and the future of
the country will depend on them.

Global transformations and world trends require accelerated updating of the content of school educa-
tion. The new standard is based on a competence approach: from the expected results, and not from a certain
amount of material that is compulsory to assimilate, as it was in the traditional school. First of all, this means
changing the perception of the student, the transition from authoritarianism to teaching, which, unfortunately,
still prevails in the modern school, and to cooperating. Learning objectives become common to the student
and teacher. The traditional formulation of goals - to teach, to explain, to convey, to learn - to be replaced by
must know, understand, be able, etc.

Learning objectives are not related to the impact on the student, but to the creation of conditions for
studying and learning. Any reform should be systemic in nature and affect all levels of education.

Appropriate training and an educator are required as part of the introduction of the updated content of
education. Each teacher must overcome the inertia of pedagogical thinking and learn together with the stu-
dent. In accordance with the transition to the updated content of education, there is a need for a new, objec-
tive system for assessing students' learning achievements. The urgency of the revision of the assessment pro-
cess today is determined by modern strategic objectives of education, the need to improve the level of educa-
tion, taking into account international standards and modern requirements for the quality of education, the
need to develop unique requirements for marking and evaluating the learning achievements of students in
order to ensure the objectivity of learning outcomes and the competitiveness of Kazakh school graduates be-
yond countries.

One of the important innovations in the education system should be the introduction of a new system
for assessing the educational achievements of schoolchildren, which would make the assessment process
more humane and personal-oriented. The evaluation system should include a purposeful work of the teacher
on the formation and development of an adequate assessment of the child's boundaries of his knowledge and
skills himself. Thus, the relevance of the technology of criterial evaluation, the importance of the process of
introducing and adapting it to a mass school is determined by the need to align the assessment system with
the transition to the updated content of education.

Analysis of Kazakhstan's results in international studies such as TIMSS, PISA, PIRLS has shown the
need to improve the national education system, the system of assessment and monitoring of the quality of
education as a priority direction of educational policy in the framework of the State Program for the Devel-
opment of Education of the Republic of Kazakhstan for 2011-2020 [3]. In the educational process of a modern
school, the development of a criterial evaluation system in the logic of a competence approach is necessary.

To improve the quality of education, it is necessary to conduct constant monitoring of the state and
trends of its development, an objective and adequate assessment of the educational achievements of students.
This is especially important at the level of secondary education, laying the foundation for their further per-
sonal development and civic development. As is known, in Kazakhstan such procedures of external evalua-
tion of educational achievements of students as Intermediate State Control (ISC) and Unified National Test-
ing (UNT) are intensively developing. The results of UNT and ISC are used to assess the quality of educa-
tion, to make management decisions for improving the activities of the secondary education system. At the
same time, these procedures do not allow for a comparative analysis of the quality of education in our gen-
eral education schools with other countries. To do this, you need to participate in international comparative
studies in the field of education, such as TIMSS, PISA, PIRLS, etc.

The TIMSS study is an assessment of the quality of mathematical and natural-science education in pri-
mary, secondary schools (grades 4, 8 and 11).

The TIMSS (Trends in International Mathematics and Science Study) study tracks trends in the mathe-
matics and science education of participating countries by assessing the educational achievements of students
in grades 4 and 8 in mathematics and science. The study also studies the features of the content of mathemat-
ical and natural science education, the organization of the learning process, as well as factors related to the
characteristics of educational organizations, teachers, students and their families. To assess the educational
achievements, students are tested, and to obtain information on the factors that affect the learning outcomes -
the questioning of students, teachers and school administrators participating in the study [4].

The TIMSS project is implemented by the IEA (International Association for the Evaluation of Educa-
tional Achievement of Students). To conduct research and develop its tools, this independent international
organization unites the efforts of many research centers and professional organizations of the world, such as:

The Educational Testing Service (ETS, USA), the Canadian Statistics Center (Statistics Canada);
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Data Processing Center of the International Association for the Evaluation of Educational Achievement
(DPC IEA - Data Processing Center IEA, Germany);

The Secretariat of the International Association for the Evaluation of Educational Achievement (IEA,
the Netherlands), and others.

Coordination of the whole study is carried out by the International Study Center - Boston College (ISC -
International Study Center, Boston College, USA).

In Kazakhstan, this study was conducted in 2015 by the National Center for the Assessment of the
Quality of Education of the Ministry of Education and Science of the Republic of Kazakhstan (NCAQE
MES RK) with the active participation of the Education Departments of the regions and cities of Astana and
Almaty.

In accordance with the general conceptual approaches adopted in the study, a special framework docu-
ment TIMSS Assessment Frameworks and Specifications is developed for each cycle, which defines com-
mon approaches to the development of tests and test tasks, the definition of the content being checked, as
well as the evaluation of educational achievements in mathematics and natural sciences [4].

It also describes the main factors that characterize students, teachers and the organization of education,
for the analysis of which information is collected in the process of questioning.

On the basis of this document, a study tool was developed that is uniform for all countries, which is a
prerequisite for ensuring comparability of the results obtained by the participating countries. To assess the
educational achievements of students used test tasks in mathematics and science.

As a result of the conducted research TIMSS 2015 received a large amount of information that charac-
terizes various aspects and features of the organization and implementation of the educational process in
schools of participating countries, as well as programs for teaching mathematics and science. Of particular
interest to Kazakhstan are data related to the most pressing issues that are actively discussed in the society in
connection with the modernization of school education in recent years and the transition to a 12-year second-
ary education.

For comparison, in Kazakhstan for studying all subjects in grade 4 according to the State Standard, 20
hours are allocated, 19 % of the time is spent on mathematics, and 8 % on natural science. The weekly load,
actually realized in the educational process, is 22 hours, 18 % of the time is devoted to the study of mathe-
matics and 7 % to natural science, while the average weekly load in all subjects in other countries is 23
hours, of which 18 % of the time is spent on the study of mathematics and 9 % on the study of natural sci-
ence. Planned and implemented in the training process, the load, as an average for all countries, and for each
participating country, generally correspond to each other, differing only 1-2 hours.

In Kazakhstan, 133 hours are devoted to the study of mathematics, and 52 hours to study natural sci-
ence, which is fair below the international average. However, in many countries where students have shown
very good results (Chinese Taipei, Kazakhstan, Russia, Lithuania, Latvia), the annual audit load in mathe-
matics was significantly lower than in countries with low results (Algeria, Tunisia, Morocco, El Salvador,
Yemen). In all countries, the proportion of study time devoted to the study of mathematics is greater than
that of natural science. Consequently, the dependence of the results of countries on the training load in the
study of mathematics and natural science is not revealed.

Students of the 4th grade of Kazakhstan demonstrated rather high results in mastering certain issues of
mathematics, biology, geography and astronomy. 70 % to 90 % of students coped with tasks presented in the
traditional form. They showed a good level of performance of individual tasks that went beyond the curricu-
lum (from 50 % to 80 %), much of which was presented in an unusual text form and was often accompanied
by a drawing, diagram, table, in the form of a game with a description of its rules.

This testifies to their high cognitive activity, awareness and considerable intellectual potential. Families
of students are not provided with enough books, more than half of students in Kazakhstan indicated that they
have less than 25 books in their home libraries. 89 % of students in Kazakhstan have computers at home, and
84 % of them have access to the Internet. 11 % of students who do not have computers at home have shown
statistically significantly low results in both mathematics and science, than students who have a computer.
The students of Kazakhstan have the highest level of positive attitudes towards mathematics and natural sci-
ences among the participating countries in the TIMSS study (89 % and 90 %, respectively). 66 % of students
showed a high level of self-esteem in the study of mathematics, and 71 % in the study of natural science. The
same students showed the highest results within the country. In Kazakhstan, as in the overwhelming majority
of countries, there is a significant feminization of the composition of teachers, as well as the tendency of ag-
ing pedagogical personnel.
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Students of the 4th grade of Kazakhstan were the most overloaded homework among all the participat-
ing countries. 80 % of Kazakhstani primary school students feel safe in their schools, which undoubtedly
affected their results in this study. Students with an average and low values of this index showed much lower
results.

Only 39 % of primary school students in Kazakhstan study in schools with a high level of equipment
with material and technical resources. This indicator is comparable to the international average (36 %), but
much lower than in developed countries (Singapore (84 %), Austria (73 %), Japan (58 %)). Among the CIS
countries, only Russia (45 %) has this figure above Kazakhstan. Thus, participation in the international study
can be considered successful. The results of this research can be used to further modernize the content of ed-
ucation and methods of teaching mathematics and science in general schools in the country [4].

The next important international study is PISA, which aims to assess and identify:

— functional literacy of 15-year-old students in mathematics, science and reading;

— attitudes and learning strategies;

— quality and accessibility of education.

The main goal of the PISA study is to evaluate the educational achievements of students of 15 years of
age. The study is not aimed at determining the level of school curriculum development, but on assessing stu-
dents' ability to apply knowledge and skills obtained in school in life situations. The study is conducted by
three-year cycles, the last was in 2015. The organizer is an international consortium consisting of leading
international scientific organizations with the participation of national centers and the organization of
OECD [5].

The main areas for assessing educational achievements were «literacy reading» (a priority area of
assessment, which spends two-thirds of the time tested), «natural science literacy» and «mathematical litera-
cy». The PISA study also examines the factors that can explain the differences in the outcomes of students in
the program countries. These factors include the characteristics of students and their families, the characteris-
tics of educational institutions and the educational process. The PISA study simultaneously implemented
several modern innovative ideas in the dimensions: the evaluation of functional literacy, the study of rela-
tionships, interest, motivation and learning strategies.

Natural science literacy in PISA involves three components of competence. This content (concept), re-
search methods and facts used by scientists to substantiate their claims. Thus, the participants in the study
should demonstrate an understanding of how the results of scientific research were obtained. It is also im-
portant what they can do with what they know and how they can apply this knowledge in real life situations.
At the same time, the emotional element of the learner's competence is no less important. The attitude or in-
clination to science influences the level of motivation to cognition of natural science disciplines.

The international assessment of science literacy of 15-year-old students PISA-2015 identified six key
components. The «Competences» block provides for three skills - to explain, evaluate and interpret. For this
it is necessary to have three types of knowledge in three subject areas. Competencies are evaluated by differ-
ent types of tasks, each of which has a certain level of cognitive load. All tasks are distributed in three con-
texts. Indicators of tier achievements are represented by a corresponding proportion of participants who have
not reached a higher level. OECD indicators of participants who did not complete assignments above the 2-
level complexity, interprets as results of functionally illiterate. Based on the results of PISA 2015 in OECD
countries, the number of such 15-year-olds was 21 % on average. For Kazakhstan, this figure is 28 % [5].

99.8 % of Kazakhstan participants handled the easiest assignments of level 1b. This indicator is identi-
cal with the results of Singapore (99.8 %) and Japan (99.8 %). In the final percentage of participants who
have reached the level, results of performance of tasks of higher levels are included. For example, in the per-
centage of Kazakhstan participants who completed the tasks of the 3 level of complexity, those who coped
with the issues of more complex levels of the test are included.

Thus, the share of Kazakhstan participants able to perform a simple experiment for a limited range of
tasks and distinguish between scientific and unscientific questions was 33.8 %. Twice as high as the perfor-
mance of such assignments is demonstrated by Singaporean (75.3 %), Japanese (72.2 %) and Estonian
(71 %) 15-year-old participants in the international test.

The ability to formulate hypotheses about new scientific phenomena, events and processes was demon-
strated only by 0.1 % of Kazakhstan participants. While the tasks of the most difficult 6 level were fulfilled
by 5.6 % of Singaporean students. This is the highest rate among all participating countries. Literacy reading
is one of the main characteristics necessary for self-development and self-education of students. The struc-
ture of evaluating the literacy of 15-year-old students includes three key aspects. This is the ability to under-
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stand what is read, to find and extract from the general context the necessary information, to use it, to reflect
and reasonably argue its answer. The concept of PISA in determining students' reading competencies goes
beyond the traditional meaning of decoding information and interpreting the text. The structure of the as-
sessment of the level of the generated reader competencies is as follows.

The first is text presented in various ways (books, leaflets, online forums and news feeds) and forms
(fiction and popular science texts, official documents, information on public events, tables, graphs, charts
and maps).

In PISA-2015, four kinds of texts were used. These are «solid texts» from works of art and whole se-
mantic paragraphs. Their share is 39 %. Not continuous information texts in tables, graphs and diagrams
(30 % of tasks). The share of mixed texts with verbal and non-verbal elements was 23 % (web pages and
magazines).

Associated in meaning, but different in content and format, the texts are compound (8 %).

The second is the situation. Test tasks simulate real conditions that 15-year-old students can face in life.
The educator should not retell the read, but demonstrate the skills of searching and interpreting the infor-
mation of the proposed text.

The third is the format of the tasks. It is necessary to come up with a title to the passage from the text,
formulate a thesis expressing the general meaning of the text, compare the main parts of the graph or table,
explain the purpose of the map, drawing and others.

The results presented by the international PISA-2015 database showed the following. The most highly
competent readers among the participants were only Singaporean students (3.6 %). The percentage of the
skills of all participating countries that have reached the highest level does not exceed 1.5 %. Kazakhstani
pupils and students did not demonstrate the ability to extract the necessary information from the text to pro-
vide a detailed answer.

Indicators of reading literacy of Kazakhstan participants are the weakest in comparison with other areas
of the study. More than 40 % of schoolchildren and students are not able to work with the simplest texts.
Moreover, all participants are not able to understand complex written texts, extract key information, analyze
and substantiate their point of view. This indicates a very low reading competence. The lack of such skills
undoubtedly influences other competencies, since the ability to understand what is read is a key factor in the
entire educational process. Low results indicate that in the Kazakhstan system of compulsory general sec-
ondary education, insufficient attention is paid to the formation of fundamental reader competence.

To improve the level of literacy of Kazakhstan students:

—include in the educational process training in technologies, reading strategies and analysis of written
texts, methods of effective reading and the formation of a socially necessary level of reading competence;

—review and include the development of key elements of reading in the curriculum on the subject «lit-
eraturey,

— development and implementation of a plan to support, promote and develop the reader skills in educa-
tion organizations;

— familiarize the parents' community with the results of the research, indicating explanations on the
need to form a reading culture in the family.

The results of Kazakhstan on natural science have revealed a number of problematic issues. Almost all
Kazakhstani participants are not able to perform the most complex tasks of the PISA test. Every third partic-
ipant is functionally illiterate.

To increase the level of natural science literacy of Kazakhstan students it is recommended:

—to include in the courses for the improvement of the qualification of teachers the methodology for the
formation of students' ability to critically think, experiment, substantiate their findings by facts, apply theo-
ries in life situations;

— to intensify project and research training activities in education organizations «Main results of the in-
ternational research PISA-2015x»;

—in order to increase interest in the natural sciences, ensure early development of creative activity in
the primary school;

— consider the possibility of providing all the needing educational organizations with new modification
cabinets.

To increase the level of mathematical literacy of Kazakhstan students it is recommended:

— to emphasize the formation of mathematical abilities of schoolchildren in the application of academic
knowledge in real life situations;
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— to practice the solution of complex problems with the search for non-ordinary methods instead of us-
ing template algorithms;

— along with traditional forms of testing the knowledge and skills of students to include in the meas-
urement system types of PISA test (with the choice of answers, with a short answer, a detailed answer with
justification);

—apply the level-based differentiation of education, taking into account the individual abilities of
schoolchildren.

The results of the international study PISA-2015 confirm the trend of differentiation of indicators de-
pending on the language of education and the location of the organization of education, identified by results.
The lower indicator of students with the Kazakh language of education is interlinked with the low rates of
rural students, most of whom are taught in the Kazakh language. These problems require timely careful anal-
ysis [4].

Within the framework of the implementation of the comprehensive plan «Development of trilingual ed-
ucation» for 2017-2019; also in order to implement the training program in three languages; the methods of
teaching physics, chemistry, biology, informatics in English and effective use of CLIL methods in the educa-
tional process of general education institutions are actively introduced [4].

CLIL is a new direction in teaching English, where school subjects are taught in foreign languages. The
term stands for «Content and Language Integrated Learning» and translates as «content-language integrated
learningy [6].

CLIL pursues two goals, namely, the study of the subject through a foreign language, and a foreign lan-
guage through the taught subject. Thus, the teaching of students in their native and studied languages is one.
Such subjects as mathematics, natural sciences, biology, chemistry, economics, computer science, art history,
geography, philosophy, classical literature and a number of other subjects can be taught through English.

The basis of the CLIL methodology in schools within the framework of the «Development of Trilingual
Educationy for 2017-2019 is [4]:

— knowledge of the language becomes a means of studying the content of the subject;

— classes are held in an exciting way, students put scientific experiments and conduct various experi-
ments;

— the language is integrated into the general education program;

— increased motivation to learn to use the language so that you can discuss interesting topics;

— classes are based on immersion in the language environment;

— the necessary skill is reading texts in a foreign language.

CLIL is a subject-language integrated teaching of a foreign language. For example, the geography and
history of Kazakhstan for all classes are in the Kazakh language, regardless of the language of education, but
world history and informatics are in Russian. All natural science subjects, such as mathematics, physics,
chemistry and biology, computer science in senior classes are in English.

Also there is another interpretation of the term «CLIL» is a competence approach to learning, which is
on the rise in European education systems. The idea is to teach the subject through a foreign language, i.e.
teach the subject «using the language». CLIL encourages the use of programs that develop interpersonal, in-
tercultural and language skills that are in demand among today's employers.

The idea of using the principle of language-based integrated learning arose as a result of increased re-
quirements for the level of knowledge of a foreign language with limited time devoted to its study. This
problem is faced by teachers in virtually all countries. This approach allows two subjects to be taught simul-
taneously, although the main focus may be on either language or a non-linguistic subject

The study of a foreign language and a non-linguistic subject is simultaneously an additional means for
achieving educational goals and has positive aspects both for studying a foreign language and a non-
linguistic subject.

CLIL considers studying a foreign language as a tool for studying other subjects, thus forming a stu-
dent's need for study, which allows him to rethink and develop his abilities in communication, including in
his native language. The most common is the following definition: CLIL is a didactic methodology that al-
lows students to formulate linguistic and communicative competences in a non-native language in the same
educational context in which they develop general educational knowledge and skills [6].

To date, many countries have successfully used the CLIL methodology in practice. For example, in
Hungary, bilingual schools have existed for a long time already, in which academic subjects are taught in a
foreign language. When designing a training course on the basis of this technique, it is necessary to take into
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account the 4 «C» of CLIL methods: content, communication, cognition, culture. In addition, in defining
the basic principles of CLIL, five aspects are distinguished, each of which is implemented in different ways
depending on the age of the students, the socio-linguistic environment and the degree of immersion in the
CLIL.

— Cultural aspect;

— Social aspect;

— Language aspect;

— Subject matter;

— Educational aspect.

Learning a language becomes more focused, because the language is used to solve specific communica-
tive tasks. Getting into the situation of communication in a foreign language, students are unable to show
their knowledge in specialized fields such as: construction, pedagogy, medicine, culture art, etc. without
knowledge of a foreign language. So, they do not have the opportunity to communicate in a professional con-
text.

Thus, the ability to communicate, in a foreign language in a professional context, becomes a priority. In
addition, students have the opportunity to better know and understand the culture of the language being stud-
ied, which leads to the formation of the sociocultural competence of students. The student passes through a
sufficiently large volume of linguistic material, which is a full immersion in the natural language environ-
ment. It should also be noted that work on various topics allows you to learn specific terms, certain language
constructs, which helps to replenish the vocabulary of the learner with the subject terminology and prepares
him for further study and application of the acquired knowledge and skills.

Summarizing the aforesaid, in the modern educational policy of Kazakhstan, the priority is to bring the
content of school education in line with the dynamic demands of modern society, to ensure that the content
of education meets the new modern requirements for the formation of competencies aimed at fostering the
need and ability to independently extract and apply knowledge in practice and to develop the student as a
person and subject of activity.

An important goal is to bring the structure and content of Kazakhstan education in line with internation-
al requirements and in the context of integration into the international educational space, taking into account
the European Qualifications Framework, the Bologna Process, OECD recommendations for improving the
secondary education system, the international standard education classification, the results of international
comparative studies TIMSS, PISA and others.

Qualitative changes in the content of secondary education entail changes in the assessment system.
Competence approach, personality-oriented, developmental education contributed to the emergence of a va-
riety of approaches to assessing students' learning achievements. These processes predetermined the current
trends in the development of the evaluation system and caused the need for the emergence of a technology of
criterial evaluation, which consists in comparing individual student achievements with certain criteria based
on competency approach and having an interdisciplinary character.
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Ka3zakcran Pecny0/iMKaChIHBIH KAHAPTHUIFAH OPTA OLTIM Ma3MYHBI
meHOepinae XaJablKapaJjbIK 3epTTeyJaepai namaajaany

Makana Kazakcran PecrmyOnmukacsiHnarsl opra  OUTIMHIH  JKaHApTBHUIFAaH Ma3MYHBI KOHTEKCTiHJE
XaJIbIKApalblK 3epTTeyNepAi OKYIIbLIapAblH OimiMin OaramaynslH THiMAI (opmachl peTiHAe NaipanaHy
MacelieciHe apHaiFaH. ABTOpIiap KpUTepHilik Oaranay »Ky#eciHiH Herisri 0osbin TabbutaTeiH Oi1iM Oepyain
JKaHAPTBUIFAH Ma3MyHbI OOMBIHIIA CTaHIAPTTHI HETi3ri acHeKTiUIepiHiH epekienikTepin tanaaasl. TIMSS,
PISA, CLIL TexHONOTHACHI CHAKTHI YFBIMAAp KapacTolpeliabl. Conpmai-ak 2015 xeuiel Kazaxcranga
OTKI3UIT€H 3epTTEyJICpiHiH HETi3iHIe MEKTeNl OKYIIbUIAPBIHBIH (YHKIHOHAIABIK, OKY, >KapaThUIBICTAHY-
FBUIBIMH, MaTEMaTHKAJIbIK CayaTThUIBIFBIHBIH Ka3ipri jaraaifbl MEH JICHTeHi, ’KapaTblIbICTaHy-FhUIBIMH JKOHE
YMaHHUTapIIbIK LUKJIAAp IOHACPIH OKyFa apHAIIFaH caraTTap OOHBIHINIA YKCACTHIKTAP MEH aibIpMaIIbLIBIKTAp
Typajbl 3epTreyiep OoibIHINA Tajjgay »Kacalibl. ABTOpIAp KapaThUIBICTAHY-FBUIBIMH LMK IIOHACPIH
okbiTyna CLIL TeXHONOTHSCHIH KOJIaHyIBIH THIMALTITIH HeTi3[eyre THIPHICTEL by, opTa GuiM xeTinmipy
GoiipIHIIA, XaIBIKApAIIBIK CTAHAAPTTapFa XkoHe Eyponansik OLTIKTiIIK HmIeHOepiHe caiikec XalblKapaibIK OiiMm
Oepy KeHicTiriHe WHTerpauus KOHTEKCiHIe, opTa OumiM Oepy >kyileciH »eTiunmipiiayiH, OuriM Gepymix
XaJIBIKapabIK CTaHAapTTh Kiaccuduxanusicoi, TIMSS, PISA, CLIL >xoHe T.0. XaJbIKapasblK calbICTHIpMa-
JIbI 3€PTTEYIEP/iH HOTHKEIEPiH eCKepe OTBIPHII, XKac YPIaKThl OKBITYa OH HOTHIKEIepre KOJDKETKi3yre 30p
YJIeciH KOca/ibl IeTeH KOPBITHIH/IBI JkacayFa MyMKIHIK Gepi.

Kinm coe30ep: wHTerpamms, XaiblKapanblk 3epTrey, TyxblppiMaama, TIMSS, PISA, CLIL, ky3sIperTiiik
Ke3Kapachl, KpHUTepHaIbl Oaranay, Ma3MyH, KapbIM-KaThIHAC, TAHBIM, MOJIEHHET.

I'.H. Ax6aeBa, A.E. CagpikoBa, E.O. Akkepman

Hcnonb3oBaHue MeKAyHAPOAHBIX HCCIe0BAHUN B paMKaX 00HOBJIEHHOT 0
colep:kaHus cpeaHero odopasoBanus Pecny0auku Kazaxcran

CraThs IOCBSIIIIEHA BOIIPOCY HCIONB30BAHMS MEXKIYHAPOIHBIX HCCIEJOBAHUH B YCIOBHAX OOHOBIICHHOTO
cozmepxaHus cpeHero oopasoBanus Pecrryonmku Kazaxcran kak 3(heKTUBHOM (OPMBI OIIEHKH TTOTYIEHHBIX
3HaHMK 00y4aromuxcs. ABTOpaMy IIPOaHaIN3UPOBaHbl OCOOCHHOCTH, KJIIOUEBbIE ACIEKThl CTaHAapTa Mo 00-
HOBJICHHOMY COZEPaHHIO 00pa30BaHMsi, OCHOBHBIM ITYHKTOM KOTOPOTO SIBJISETCS CHCTEMa KPUTEPHATBHOTO
oueHuBanus. PaccmoTpens! Takue noustus, kak TIMSS, PISA, texnonorus CLIL. Takxe mpencraBieH aHa-
JIM3 TIPOBEICHHBIX HccnenoBanuii B Kazaxcrane 2015 r. Ha mpeaMeT CXOACTBA U Pa3IMYMs CUCTEM CPEIHETO
00pa30BaHuUs Pa3IMYHBIX CTPAH B BOIPOCE KOJMYESCTBA YacOB, OTBOAUMBIX HA W3ydYEHHE IHUCIHUILIMH €CTECT-
BEeHHOHAYYHOTO M T'yMaHHTapHOTO IMKJIOB; TEKYIIETO COCTOSHHS M YPOBHS (DyHKIIMOHAIBHOM, YUTATENb-
CKOH, €CTCCTBEHHOHAYYHOM, MAaTeMAaTHYECKOH TPaMOTHOCTH yJaIMXCs HIKOJI. ABTOpaMH NPEAIIPUHSATA I10-
TIBITKa 000CHOBATh 3(h(eKTUBHOCTS Hcnosb3oBanus TexHoiorun CLIL mpu oOydeHun mpexmeram ecTect-
BEHHOHAYYHOTO LHKJIA. DTO MOMOIJIO CJENaTh BEIBOJ O TOM, YTO MPHUBEACHUE CTPYKTYPhI M COAEPKAHUS Ka-
3aXCTaHCKOT0 00pa30BaHUS B COOTBETCTBHE C MEXIYHAPOAHBIMU TPEOOBAHUSIMU U B KOHTEKCTE UHTETPALUH
B MEXIYyHapoaHOe oOpa3oBaTelbHOE MPOCTPAHCTBO, C yueToM EBpormeiickoil pamku KBanudukauuii mo co-
BEPLICHCTBOBAHUIO CUCTEMBI CPEHEr0 00pa30BaHMs, MEKILYHAPOIHOM CTaHAAPTHOH Kiaccupukanuu odpa-
30BaHUs, Pe3yIbTaTOB MEXIYyHApOAHBIX cpaBHUTENbHBIX ucciaenosanuil TIMSS, PISA, CLIL u np., no3so-
JIUT JOCTUYb NOJIOKUTENBHBIX PEe3yJIbTaTOB B 00YyUECHHUH ITOIPACTAIONIET0 MOJIOAOTO ITOKOJICHUSL.

Kurouesvie cnosa: unterpanus, MexayHapojHoe uccienopanue, konuenuus, TIMSS, PISA, CLIL, komme-
TEHTHOCTHBIN MOX0/1, KPUTEPHATIbHOE OLIEHUBAHKE, COJepKAHUEe, KOMMYHHKALHSL, T0O3HAHHUE, KYJIbTYypa.
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Bencenai 6ara — WHHOBAUSIIBIK OaraJjiay kyieci

Makasa OKy ylepiciHie HWHHOBAaLMSJIBIK Oaranay jKyleciH maiianaHyra, aran aiTkanaa, (GopmaTHBTI
Oaramayra apHanraH. QopmaruBri Oaramay crpaTerwsicel OenceHni Oaramaynsl KapacTeipaabl. OHBIH
epeKIIerikTepi, ASCcTypii Oaramay (opMachlHaH ailbIpMAIIbUIBIFBI, aHbIKTamaigap Oepiire, (opmaTHBTI
Oaramay JJeMEHTTepi KeNTipinreH, coHpmaii-ak cabakrappa Oeincenni Oaramayfbl KOJNJaHy Tociiagepi
seprrenred. Llerennik MamaHmapAbiH TOKIpHOeTiK Kpi3MeTiHAe OenceHi Oaranayapl maiigananysl, alIeMIiK
3epTTEYNCp/iH CTATUCTHKAIBIK [EPEKTEpiHe CajJbICTBIPMAibl Talllaybl JKY3€re achIpbUIFaH. ABTOpIAp
OKYIIBUIAP/IbIH ©31H/IIK KYH/IBUIBIK CE3IMiH XKOFapblIaTy, OJIapIbIH TAHBIMJIBIK MOTHBALIMSACHIH apTTHIPY KOHE
OKy JKETICTIKTepl MEH COTCI3[IKTepiHe »ayalKepIIUIKTI KYHmIeHTy omici perinme OenceHni OaranmayblH
NPAaKTHKAIbIK ~ MaHBI3ABUIBIFBIH  cuUmarraifibl.  Kepi  OaiilaHBICTBIH ~ MaHBI3ABUIBIFBIHA,  OHbIH
YHBIMIaCTBIPBUTYBIHA JKOHE cabaKTap/ia )Ky3ere achlpy jKOoJAapblHa epeKIe KOHII OeiHreH.

Kinm co30ep: Gakpinay, Oencenni Oaramay, OeiceHni OaranayIblH 3JIEMEHTTEpi, Cypak KOO oicTeMect,
KIUITTIK Cypakrap, e3iH-e31 Oaranay, e3apa Oarainay, kepi OGainaHbIc.

AJnaMHBIH Ke3 KEJI'eH KbI3METIHICT KaKEeTTI dJIEMEHTTep Oakbuiay skoHe Oaraiay OOJIbIN TaObLIaabl.
Omnap agaMHBIH KBI3METiIH PETTEH i, OFaH MPOLECTIH KaHIIANBIKTBI COTTI OTYl KOHE KUBIHABIKTAPHl TYypPaJb
aknapat Oepeni. by e3 opekeTTepimizni peTTeyre MyMKiHIIK TyFbI3aabl. bakpuiay — Oakpliayra albIHATBHIH
O0O0BEKTiHI CTaHJapTTapMeH, HOpMajJapMeH, KPUTEpUIIIEpPMEH calbICThIpy mnpoueci. baramay — Oakpliay
HOTIKEJIEPiHIH aybI3IIa HeMece xka30arma KepiHici.

Kemreren sxarmaitmapaa 6imiM Oepy IpOIIECIHIET] ic-opeKeTTepai 0akplIay MeH OaraiayIblH ITOCTYPIIi
TOXIpHOECi TOMEHIETIIEpMEH CUTIaTTaIaabl: cabakTa >KaJIFbI3 FaHa OaKpLIayIIsl MEH OaraiayIbl MyFaliM,
OKYIIIBLTAp KOHE aTa-aHajap THUICTiI OMJIIKTEH albIphUIFaH; OKy HOTIKECI FaHa Oaranmananbl (OLTiMIi MEHTepy
mpoleci Ha3apchl3 Kaylaabl); OakpUIaylblH Ma3MyHBI (OarajlaHAaTBIH) JKW1 JKacBIpbIH TYpAE KaJlajbl,
cabakTapaa Keml yakbIT Oakpliay >Xyprizyre xymcanaabl (Oenriiiepii Koo KaxeT); TeK OangblK Hemece
pedTHHITIK ©Oara KoOJJaHBUIAABI; Keige Oaramap OKYyIIbIapFa KbICBIM KOPCETy Kypaslbl peTiHze
naianaHbLIa bl

MyHnpait 6aKkplIayIbIH HOTHXKEIIEPl KONTETeH Tepic canmap OOIBIT TaObIIa bl

— OKy MaTepuallJIapblH OKBIT-YHPEHYTE, TAKBIPBINTHI XKOHE KaJTbl 0171iM Oepy JaFabUIapblH JAaMBITYFa,
MYFaJliM MEH OKYIIbIJIap apachlHAaFbl KApPbIM-KaThIHAC OPHATYFa YaKBIT KETKIUTIKCI3;

— TaHBIMJIBIK ceOenTep e3repei ((Kakchl Oaraiap ay YIIiH OUTIMIII MEHTEepY);

— Oarayap/IpIH Ke0OiHE MyFalliM MEH OKYIIbLIAp apachlHAarbl KApbIM-KAThIHACTHIH HalllapjiayblHa ceOer
Oonysl;

— OKyLIbUTapJa MyFajiM cabak alTyfra IIaKplpFaHja jkayan Oepe ajamai, Hamap Oara anbll KaJaMblH
JETeH TICUXOJIOTHSIIBIK BIHFAMCHI3NBIK, ©3 ©3iHe CEeHIMCI3IMIKTIH ce3uryi. byn kemripin amyra, ammay,
KaIFaHABIK, eKIKY3IIKTI TyIbIpaisl, HEBpo3Fa ceder 00ybl MYMKIH;

— Kei0ip okymbUiap Hamap Oara amyra YHpeHendi, COHIBIKTAaH oJapia e3iH-e31 Oaranay TeMeHIeHi,
JKeKe OaChIHBIH Kalip-KacheTi 0achbuIajbl 1a, ojap allyJIaHFBIII OOJIBIIT ©3repei;

— Oinim Oepyeri apTTa KayablH ceOenTepidiy 0ipi — ©3iH-031 OaranayabiH 00JMayhl;

— OKyJa COTCi3 OKYIIBUIAD OJaH KOINKe >KEeTe AJIMAaNTHIHIBIFBIH TYCIHIN, OJlap allyJaHFbII OOJBII
KeTemi. by oKymsutapaplH OKyFa JEreH JKayanKepIIUTKTEpiH e3IepiHeH TOJIBIFRIMEH allbII TacTayFa OKell
COFaJIBI, a1 01 ©3 Ke3eTiHe KeKe KOHE QICYMETTIK Macenenepre okeneni [1].

bimim 6epy mMekemenepinae OaranayaslH MHHOBAIMSUIBIK JKyHeci peTiHae OUTiM carmachlH OaraniaymblH
TECTiJIeY, MOLYJIB/IIK XKOHE PEHTUHTTIK KYienepiH, cana MOHUTOPUHTIH, OKY TOPT(HOIHUOCHIH KOJIIaHa bl

Bencenni Oaramay — Oyl OKymbUtap e3lepiHiH TaObICTapblH, KAaTENIKTEPiH YHEMi KOpyre >KoHe
TyciHyre, Oarajay paciMAepiH MEHrepe alyra >KoHE ©3iHiH >KeKe OKYybIH OacKapyra MYMKIHIIK OepeTiH
OKBITY CTPATETUsCHL.

«bencenmi Oaranmay» CTpaTerusChl HAKTHl aHBIKTAJIFaH diCTEMENEp, TOCUIIEP MEH 9IIiCTEep KUBIHTHIFbI
raHa emec. by Oananmapra e3nepiHiH OimimMaepiH Oackapyra MYMKiHIIK OepeTiH kKypai. bana kaiima Oapa
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KaTKaHBIH, Kanal )KYPETiHIH >KoHe OfaH KeWiH He KYTil TypraHbH Oineni. On KaTeniKTepaeH KOPBIKIAaIbL,
OJ1 KaTeNIKTepIiH apKachblHaa api Kapail Kaiiia skoHe Kajlail Oapyra OoIaThIHBIH Oilei.

Bencenni Oaramaynel maljanaHy OKBITYIbl BIHTAJNAHABIPATBIH aTtMocdepanbl xkacaiael. Ochl
aTMocepana OKyIIbIIap e3AepiHiH MaHBI3IBUIBIFBIH CE31HE 1, O1TiM Oepy KETICTIKTepi MEH COTCI3MIKTepiHe
KaTBICTHI TAHBIMIBIK BIHTATAHABIPY/IBI )KOHE KaAyaKePIIUTIKTI apTTRIPabl, ©3ITIHEH JKYMBIC JKacay ACHTeil
KeTepiieni, BIHTBIMAKTACTHIK VIIiH >KaFgaiiap >KacallbIHBII, OKYIIBUIAP OKY YPMICIH JKaKChl TYCIHEI.
Bencenni Oaranay aHBIKTaMachlHA TEK TAHBIMIIBIK JKOHE IIBIFAPMATBUIBIK HOTHKEIECD FaHA €MeC, COHBIMCH
KaTap oJlapapl KaObUIIayFa AeTeH OCICSHIIITIK TE )KaTaIbl.

Kazipri yakpITTa oJIeMHIH KOINTEreH eNJepiHaeri MyramiMaep OeiceHmi Oaranmaynbl KOJIaHAIBI.
Toxipube kepceTkeHAeH, Oy OKBITY XKyHeci OiniM OepyaiH eH YIKeH acepiH Oepeni. EH *akcbl kepceTKim
OuHIIHANSIHBIE OiniM Oepy Taxkipubeci Oodybl MYMKiH, OHa OejceHmi Oarajay ¢H KEH TapaliraH dJIic
oonmen  TaObpmanpl. dwH okymbLIapel PISA (OkymisutapaplH OuTiM  Oepy JKETICTIKTEpiH OaranaymbIH
XallbIKapasblK OaFaapiaMackl) 3epTTEYJICPIHIE CH dKOFapFbl O3UIHSIIAP/IAH OPBIH ajabl.

Bencenni Oaramay ofici »kaHa Hopce emec. bynm myramiMaepiiH OYphIHHAH OENTiNi KOHE TOI TICH
OepinreH >Karmaira OalIaHBICTHI MHTYWTHBTI TYpHE TaHJaTaHBUIATBHIH OMICTEp MEH TOCUIIEpAi TeK Oip
Ky#ere kentipy. benmcenai Oaramay MyFadiMHIH OCBI omicTepai Oip MakcaTka OaFrbIHYBIH CaHAIbI JKOHE
MakcaTThl TypAe KoimaHydwl Oinmipexi. Erep ci3 ThiMal OKBITYABI YHPEHTiHI3 Kelce, Ci3 OpTalbIK
YUBIMIACTBIPYIIBUIBIK YCTaHBIMFA, MYFAIIIMHIH JKOHE OKBITYIIBI KYPaMHBIH JKYMBICBIHA Oe€JceHni Oara
Oepini3. OmaH KeiliH OKBITY MEH OKY YpIici KeMemnai 00Iysl MyMKiH [2].

Bencenni Oaranbl oKy yImiH Oaranay, ¢popMaTHBTI Oaranay nem Te aTtaiabl. bynm TepmuHAl meaaror
Benmxamuu biiym menarorukanbik MakcaTTaplIblH TaKCOHOMUSCHIHBIH aBTOPBI Maiikin CKpUBEHHAH aJiFaH.
Maiikn CxpuseH 1967 xbUibl anFain peT OeiaceHai (popMaTuBTi) Oara MEH JKUBIHTBIK Oara YFbIMIapPbIHBIH
apachlH albin kepceTkeH. 1968 kbuiel b. biym e3iHiH «OHepre apHairaH OKBITY» aTThl KiTaObIHIA
Oencenai Oaranbl OiniM Oepy >KOHE OKBITY NMPOLIECTEPIH KaKCapTy Kypaslbl PETiHAE KapacThIpAbl. OTKeH
FachIpABIH 80-3KK. XKBUITAPBIHBIH SKiHIII JKapThICEIHAA bpuTanaplk O011iM Oepy 3epTTeyiiep KoraMbl Oaranay
JKYMBICTaphIH pedopmaray OOHBIHIIA 3epTTEY TOOBIH Kypyabl OacTaabl. Ockl TONTHIH 1998 *KbLIbI CYpPaHBICHI
OoiibiHma Ilon bmok xone [unman YumbsaM 3epTTey HOTHKENIEPIH KOPBITHIHABUIAABI KOHE OeJceHal
Oaranay;blH OKBITY THIMALIITIHE ocep ereTiH 500-meH actaM FRUIBIME Makananapabl Tannanpl. KeliHipek
bk sxone YumbsaMm «Kapa jKomriKTiH ilmHae» IereH Tarbl 0ip MaKaia »ka3abl. KOpBITEIHIBI aKBIH 00JIaTHIH:
Oencenai Oaranayapl maligagany OKBITYIbIH THIMAUIITIH apTTHIPYIBIH 6T CEHIMI1 KOJIbI.

Jerenmen, Oencenmi Oaramay omici YnelOpuTaHusga fraHa TaHbIMan OomManel. 2002  SKBUIBD
SKOHOMHUKAJIBIK BIHTBIMAKTACTHIK XoHE aamy YUbIMBI (ObIJIY), bimiMm Gepymi 3epTTey *KoHe MWHHOBAITUSIIAD
OPTAaJBIFBIHBIH TiKeNEeH KaTeicybiMeH, ObI/I¥ enmepinne Oaramay KbI3METiH KalTa Kapayra OaFbITTaJIFaH
3eprrey OarmapiamacelH Oactansl. HoTwkecinge, Oeicenai Oaranmay OimimM Oepyni >KeTUIAIpYAIH THIMIL
Kypaisl petigae TaHeuiael. AKII-Ta 6encenai 6aranaymap 2002 sxpurman Oepi O6enceHai Typae KoigaHbLIa
OacTtaiael. AMEpUKAHIBIK eH YIIKeH O01tiM Oepy yitbiMel ASCD (OKy *KocTapbIHBIH MOHUTOPHHT1 KOHE TaMy
KaybIMAACTBIFBI) YHEMi KOH(epeHUusiap, FBUIBIMU 3epTTeynep >kyprizeni. Uexusma Oaranay KbeI3METiH
Kaiita Kypy npomeci 2010 sxputbl 6actannel. OHIA «KOFapblIaH» OeliceHAl Oaranay eHri3uig — OacTama
VATTBIK OimiM O6epy WHCTUTYThIHaH Kenemi. [lompmana Koramaplk yitbimaap 2003 xeutman Oepi KOFamIIbIK
mikipai OeJceHAl TYpAE aiFa >KbUDKBITTHL llonblia OKBITYIIBUIAPBIHBIH OPKAWCBICEI CEMHUHApFa Hemece
a3aMaTTBIK OPTAIBIKTHI KAIIBIKTHIKTAH OKBITYFa KaThICa aylajbl. ByJl OpTaNbIK MYFaTIMICP/IH JAaMybIMEH
affHaIBICATBI, all OChI OPTAJBIKTHIH OKBITYIIBUIAPEI MEH MYFaTiMAEpl MYFaTIMICPAiH TokipuOeci OObITT
TabObuTazel. [lonpiragarsl IegaroruKaIbIK OiiM O6epymiH KeaeHeH Kyiieci apkaceiaaa Ilomsma Eypormamarst
opTa OimiM camachIHBIH Y3MIK KepceTkimTepine KomkeTkizai. PISA mepexrepi Ooiibiamia, [lonsma DbIJTY¥Y
eNJiepiHzie opTaia KOpPCeTKIIITEH KOFaphl eNAepAiH KaTapblHa Kipei.

MyFanimaep e3iHiH ToKipHOeciHeH OeceH Il 0ara TOMEHAETI HOTIKENIepi OepeTiHIHE KO3KETKI3I [2]:
OKY HOTHIXKEJIEPiH )KaKcapTabl,

— HeTi3ri KY3BIPETTUTIKTEPAl KaJbIITaCThIPabl — OKYFa YHPETY;
OKBITY1a KABIH/IBIKTAPBI 0ap OKYIIBLIAPABI OKBITYFa KOMEKTECE/Ii;
MOTHBAIHUSIIBIK, (DYHKIIUSHBI OPBIH A TbI;

— OKBITYIIBI MEH OKYIIIbI apachIHIaFbl KAPhIM-KATBIHACTHI ©3TePTE/Ii.

Bencenni Oaramayra »anmel aHblKTamMa Oepy KHbBIH. benceHni Oaranay «OKYIIBIHBIH KOJDKETKi3TeH
MPOTPECIHIH KWi, MHTEPAKTUBTI Oarajaybl KOHE OHBIH MaTepHaJIbl TYCiHYyi, OKYIIBIHBI OJaH 9pi Kayai
YHpeTy KEepEeKTiri KoHe OHBbIH KaHAal SiCTep/i jKaKChl KaObUIIaUTRIHIABIFBDY YIIIH aHBIKTANa bl JlereHMeH,
JKEHUICTUITCH aHBIKTaMa JKWI KOJIJIAHBUIAIGI: OCJICeHIl Oaralay — OKYIIbUIApFa OKyFa KOMEKTECETiH
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aKnmapaTTel Oepy. MekTenTe, HETi3iHEH, OKYIIBUIAPABIH >KYMBICHIHa Oara Oepy peTiHAe >KUBIHTBIK Oara
KonmanelIaael. Kepicinmie, O6emcenai OaranayIblH MakcaThl, €H alIbIMEH, OKY MPOIIECIH KETUIMIpy OOBITT
TaObuTanel. by Garanmay OKymIbUTapra ©3JepiHiH OKyBIHA KayalKepIIUTIKIICH KapayFa KOMEKTECemi JKOHe
MYFalliM MEH OKyLIbUIapFa opi Kapall opeKeT eTy JKOCMapblH )acayra Kemekreceli. byn oky yirepiMmin
KETULTIPYAIH 6Te THIML 9JTici, acipece OKyMEH IpodiieMaiapsl 0ap amaMaap YImiH.

Henikten Oencenni Oaranmaynbl KOJMTaHY KEpeK JCTCH CYpaK TYBIHIAYBl MYMKiH. Myfraaimzaep
OKYLIBUIApBl OKY MPOLECiHE TePEeHIPEeK KATBICTBHIPY YIIiH OKBITYIBIH jKaHa SIICTEpiH i3AECTIpill OTHIPaIbI.
OxymbutapaelH KeOiHece OKyFa JIereH KbI3BIFYIIBUIBIFBI OONMaiibl, MEKTENKe OapFhIChl KeJIMEHi.
MekTenTeri OKBITY MarbIHACBI3 00JICa, JKacTap apachlHIA arpecCUSHBIH OCYiHE, aMOMIMSHBIH O0IMaybIiHa
okeneni. bencenmi Oaraslay — e3repymiH JKaKChl OarbIThl. Ocipece OJ OKyAa KUBIHIBIKTAP TYBIHIaFaH
OKYLIBJIAPMEH JKYMBIC JKacaraHIa >Kakchl HoTwke Oepenmi. bencennai Oaramay »xacrapibsl emip OOWHBI
yipeHyre THIMII TYpAe MalbIHIaimbI, ce0ebl 3aManaym olieMie OV e€H KaKeT MaHBI3ABI JaFabuiap OOJIBIIT
TaOBUIAIEI.

Bencenni 6aranayapiy anemMentTepi [3]:

1. Oxyoviy maxcamovi. Makcat — TaObICKa JKETY >KOJBIHBIH Oachl. Erep oKymIsl MakcaTchl3 OKbIca, OJ1
TaOBICTHI 00J1a aIMalTbl. MaKcaTThl OUITeH OKYIIIBI;

— €HOEKKOD;
caHajbl TYpAE OKHUIBL;
cabaKThI KYpyFa KaTbICa/Ibl;

— MyFaJliMMEH KYMBIC 1CTEHIi;

— ©3iH-031 OKBITYFa JKayanThl.

MakcaTThbl )Kocnapiaay — MYFaJiMHIH KbI3METIHJIETI MaHbI3bI Ke3eH. CabaKThl Kocmapiayibl 0actay
Ke3iHge apOip MyFaliM KeJieci CypaKTapIbl OUIacTHIPYBI KEpeK:

— MyHEHI He yIIiH yiperecin?

— Here komxeTKizy Kepek?

— MyraniMHIH MaKCaThIH OKYIIBIIAPABIH MaKcaThIHA Kalai alHaIapIpyFa 00maap1?

— OxymplIapra KaXKeTTi HOTIKETe KOJDKETKI3yTe KaJlail KoMeKTecyre 00mab?

— XKerticTik neHreiH KaHaal KpuTepuitinep OOUbIHIIA Oaranay Kepek?

MakcaT KO/DKeTKi3yre 001aThlH, OJIIIESHETIH, TYCIHIKTI O0TybI KepeK JKOHE CHIHBIITHIH OpOip OKYIIBICHI
OHBI MaHBI3/bI JIET CaHayFa THIC.

Cabak MakcaTTapblH MYFalliM, MYFaJliM OKYIIBUIAPMEH, JKYNTAPMEH HEMECE OKYIIBUIAP TONTapPhIMEH,
opOip OKYIIIBI JKEeKe-)KeKe JKacal anabl.

OkymsuIapapl Oaranay ic-mapanapbliHa KaThICTBIPY VIIIH, oJiap HeHi OLTin HeMece OLTMETeHIITIH KoHe
opi Kapail *YMBIC icTeyre He KaKeT €KeHiH TYCiHy YIIiH, MakcaTTapAbl TYKbIPbIMAAy Ke3iHAe CaOaKThIH
COHBIHIA OKYIIBUTAPABIH allaThIH OuTiMIepi MEH MAaFapUIaphlH aHBIKTay KakeT. OKyImbDiap TUTIHIE
KOMBUIFAaH MakcaT TaKTaFa jKas3bUlaJibl, OJ cabak OapbhIChIHIA Kapamn TYPYFa, KOCIApJIaHFaH HOTIDKEre
XKETYIH KaJjlail JKypill aTKaHbIH Kepyre >KoHe TYCiHyre, COHIai-aK KaXeT OOJIFaH >KaFdaija e3repictep
xKacayra MYMKIHAIK Oepeli. MakcaTThI xKarchlpMa Kara3aapra ’Kas3blll, ISNTepre KarchlpyFa 00a k.

2. Cypax xoio adicmemeci. bencenmi Oaranmay Ke3iHIE CypaKTapAbl KOO omicTeMmeci 4 acmekTiHi
KaMTHIbI [4].

1-111i aCeKT — drcayanmul OULACMBIPY YAKBINGL:

OKYIIBLIAPIbIH YKayanTapbIHbIH Y3aKThIFbI apTaJIbl;

JKayar OepiIMereH sKaFaainap IsIH CaHbI a3asbl;

OKYIIIBLTAp ©3-03iHe CeHIM/II 001a amasr;

OKYIIBLIAp CHIHBIITACTAP/IBIH XKayanTapblH MaijaaHajpl HeMece HAKThUIANIbI,
OKyIIIBUTap OaiaMa ImenriMaepai KeOipeK YChIHABI.

2-111i aCTIEKT — K0/10bl Komepmey NPUHyuni.

Kerm xarmaiina cypak KowolaH KeHiH MYFaIiM ayar Oepyre THIC OKYIIBIHBI aTaiapl, Oanara oinaHyra
KON yakKbIT KaIMaipl. 3epTTeyAiH HOTHXKENEpl sKapaThlIbICTaHy HUKIIIHIH MOHAEP] HeTi3iHAe aMepuKaHIbIK
MYFaJTIMJICP/IiH Kayal KYTy VakbIThl 1-2 cexyHJ OOJNaThIHIBIFBIH KopceTTi. KenTeren myramiMaep, oeTTe,
OKYIIIBUTAPABIH OWJIaHYBIHA YaKBIT OepMel, OipiHI KOJBIH KOTEPreH OKYIIBIHBI XKayarm Oepyre IIaksipa
Oepeni. Erep onpaiinap >xok Oosica, MyFalliM KOWBUIFaH CYpakKa e3i xayan Oepe anaapl. OKymsuiap MyHaai
XKarjalira yipeHim, >ayanTel oWmaHOaybsl na MyMKiH. Onap opmaiiblM KOJBIH KeTepeTiH Oacka Oip
OKYIIIBIHBIH JKayaOBIH KYTII, ©37epi KayarnThl Ta0yFa qa yMThUIMal oTeipa Oepemi. Omap cypakka 6acka 0ip
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OKYILIbI HeMece MYFalliMHIH €31 jkayan OepeTiHZiriHe ceHeni. ©neTTe MyFaiiMm Oenrisi Oip eH KabinerTi
OKYIIIBUTApBI FaHa makpipa 6epexi. Cebebdi MmyFaimiM KaOUTEeTTI OKYIIBIHBIH TE3 XKayar OepeTiHiHe CeHIMI.
XayanTel KyTy yakbpITBIH apTThIpy YCBHIHBUIAABI. Keitbip mexTentepme MyFaliM cypak KOs CallbICBIMEH
3 MUHYT OOHBI JKaHBIN TYPATHIH MIaMABI KOCA/Ibl, COJaH KapbIK OIIKEH Ke3/1e jkayarl OepiiMece, 031 xayanka
apamacanel. CoHmai-ak CBIHBITITA KOPHEKI JKEpAe LIIHIN TYpFaH KaObIpFa caraThlH HEMECce KYM CaraTThl
KoJimaHyra OoJyianel. bipHemie CexyHa KYTIll TYPHIT, OKYIIBUIAPIBIH OipeyiH makpIpyFa OoJjiajpl. OmeTTe
TOMEHT1 CBHIHBINTapJa CYpaK KOWbUIFaHHAaH KEWiH OKYIIbUIAp KOJAApblH nepey kertepexdi. Keiime omap
KayanThel OiMeH Typca Ja KoJjapblH keTepe Oepemi. MyHnpmaii karmaiina Oamanapra KOJBIH KOTEpMEY
EpeKEeCiH OpHATY YCHIHBUIAABI. MyFalaiM jkayanThl KyTeli, OCNTUICHreH YaKbIT asKTaJFaHHAaH KEeHiH o
Oenriyi Oip OKYILIBbIIAH jKayarn any/asl OacTaiasl. Bysr Oapiblk OKYIIbUIAP OHJIAHBIN, OCI CYPAKTBIH KayaOblH
i37Iey/1i KaMTamachl3 eTelli, ce0edl MyFasTiM OTapAbIH Ke3 KeIreHiH MaKbIpa anajbl.

3-11i aCTIEKT — MY2ANIMHIK Kame dcayanmapea ic-apekemi.

Erep myfanimM OKymIsiapAplH KOWBUIFaH CYpaKTapFa KbI3BIFYIIBUIBIKIIEH JKayaln OepreHIepiH Kamaca,
oNapAbIH KaTe >KayanTapblHa JYphIC peakuus KepceTyldi YHpeHy Kepek. ©OneTTe KaTe Kayanrap
OKYLIBUTApBIH THUMNTIK KaTeJepAi Kajal jKacalThIHBIH KepceTeli. bamara mypeic skayam OepmereHi yuiH
aNFpIC aliTyra na Oomampl, ceOebl Kelae o MenrMHIH Aypeic OarbITBIH Tabyra KeMmekTecedi. «MeH
OinmMeilMiH» JIereH >KayanTbl Ja KaObuigayra Oomanel. Bynm okymibuapablH oni He YHpEHOETreHi Typaubl
MaHBI3/IbI aKIapar.

4-1111 aCTIEKT — JICYNMApMeH Hcayan izoey.

By sxymnTapMeH XKYMBIC icTey HEMece TalKbuIay eMec, TeK KaHa «eKi» OKYIIBI CypakTapra Kal jkayar
IYPBIC EKEHAITH KeJlice OTHIPHII, menty. JKynrapasl Kypyasl OChI TAKBIPBIT OOWBIHINA >KETKUTIKTI Aopexee
OUTEeTIH OKYIIBI MEH JKaJIbl OUTiIMI MBIKTBI OKYIIBIHBIH BIHTBIMAKTaca OTBIPBINT JKYMBIC ICTEyiHE Kapaii
yiBIMIAcThIpyFa 60mael. MyFaliMHIH MakcaThl — OKY IPOLIECIHE JIET€H KbI3BIFYIIBIIBIKTHI KOJIAAY.

Cypak KO 9JliCTeMEeCiH/Ie CaKTalIbIHATBIH HETI3r1 Ti30eK:

1. Cypak.

2. OiiyaHyFra yakpbIT.

3. Xayamn OepeTiH OKYIIBIHBI TAHJAY.

Anpbept OiHmrTeliH Obutaii geren: «KemrereH MyfajgiMIep OKYIIBIHBIH HEHI OUTMEHTIHAITH
AHBIKTayFa YaKBITTHI KETipeIi, ajl CYpakThl KOO ©HEpI OKYIIHI Oije Me, e Te3 KaObuimayra Kabiierre Mme,
COHBI aHBIKTAM ajy KaXeT». bIIyMHBIH TaKCOHOMMSICBIHA COKEeC, 3epTTEYIiH alThl ACHr el 0ap:

— OlmiM;

TepeH OiTiM (TYCiHICTIK);
KOJI/IaHy;

— Tanjaay;

CHHTE3EY;

— Oaraunay.

Bencenni Garanay KaruganapbliH KOJINAHFBICH! KEJIETIH MYFaTIMHIH MIHACTI OpTYpPJIi JICHIeHIeri OKbITYIa
CypakTap MEH TaIllChIpMaIapabl KOJJIaHy OOJIBIT TaObIIaIbl. ONETTe cabakTapa OipiHII ASHTeHIer cypaKTap
MeEH TarchipManap 6aceiM 0oJaabl, OipaK MyFaIiM JKOFaphl IEHI'€UTe JKETYTe THIPHICYBI KePEK.

«binimy Oeneetii. 3epTTeNreH MaTepUaNIbl >KaHFBIPTY, (axTijiepAi, YFRIMAApAbl ecTe cakray. by
MaHBI3/IbI )KOHE Maiaanbl, Oipak OipiHII JeHrel OapibIK KalFfaHJapblH aMacTeipa anMaiasl. Cypakrap MeH
TarceIpMaliap 9IeTTe Kelleci co3aep/ieH OacTanasl:

— ara;

— auT;

— ecernre;
eCKe TYCIp;

— CoHKec KOH;

— TaHJa.

«Tepey Oinim (mycinicmix)» Oeneetii. DaxTiiep MEeH Ma3MyHIBI TYCiHyAlI Kepcereni. Myfraiim
OKYIIBIHEI Oip HOpCceHI OUTiM KaHa KoWMai, OHBI TYCIHETIHIH monenieyai KyTemi. On OKyIIbIFa OHBIH
MaTepuaIbl KaHIIAIBIKTE TYCIHTE€HIH OULTy YIIiH COMKeC cypakrap Kosabsl. MyHIa HEFYPJIBIM TEePEHIpPEK
JKayanThl TaJlall €TeTiH allbIK Cypakrap Oomambl. by meHredmeri cypakrap MEH TallChIpMaiap Keleci
ETICTIKTEepJICH OacTanaibl:
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— CaJIBICTHIP;

— TYCiHAIp;

— CHIIATTa,

— XKIKTE;

— TaHza;

— aHBIKTa;

— Tapar;

— KepceT;

— OeHJE.

«Kondawnyy Oeneetii. Byn neHreiine MyraimiM OUTIMAI KOJJaHYABIH HAKThI MYMKIHJITIH TEKCEpeni,
ollapApl KOJJIaHy ISHTCeHiH Kepe anadpl. by jkuHakTanraH OUTIMHIH TaRgachlH KOPCETYMIH KaKChI
myMmKiggiri. Cabak anapiHa KOMBIIFAaH MaKcaTTapra KOJDKETKi3inemi. MyFaaiM OKyIIbIIaH TOMEHACTIIEpIi
cypainsl:

— KOJIJaH;

— OHBI CHIHAII KOp;

— maupganas;

— pel aTKaphbII Kep;

— KYp;

— aifHaJABIp;

— YJITICIH Kaca;

— ToxipuOe xaca.

«Tandayy Oeneeui. byn neHrediae MyFaliM OKYIIBIIAPABIH MOCENICHIH KYpayIlibl 3JEMEHTTEPIH,
aKImapaTThl OiTYiH KoHE TaHybIH Kanaiapl. CoHmali-ak oJap OChl DJIEMEHTTEPMEH JKYMBIC iCTeH OlTyi »KoHE
aKmaparThl Kypamaac Oemiktepre Oese anysl KaxkeT. OCbl JeHreHaeri cypakTap MEH TanchlpMaliap MbIHaIal
ce3JIepIcH OacTala Ib:

— Tanjga;

— Kypa;

KEHIIJET;

— IKIKTE;

allBIPMAIIBUTBIKTAPBIH KOPCET;
CaIIBICTHID;

— caHaTTapra 6e.

«Cunme3s» Oeneetii. AKITapaTThl OHBIH JIEMEHTTEPIH YHJIECTIPY apKbUIBI TYPJIl *KOJgapMeH OipikTipy.
By mibH MoHIH/IE KONITETeH OKYIIBUIApFa FaHa eMec, MyFaliMIepre ¢ KUbIH MiHAeT. By geHreiine xakcol
CYpakTap/ibl KaJBINTACTHIPY KONTETeH MYFANIMJEP VIIH KHBIHIBIK TyIblpaabl. TamcelpManap Kemneci
coe3JIepIcH OacTala Ib:

— TY)KBIPBIMJIA;

— o00aa;

— Kyp;

— ofiarn Tar;

— eI,

— YCBIH;

— Tarm;

TOJIBIKTBIP;

— OHJE.

«bazanayy Oeneetii. MyranmiM OCbl JEHTeHle OKYIIbI >KYMBICBIH ©3 OeTiMeH OaranayblH Kallaibl.
Cypakrap MEH TalnchlpMallap 6TUINCH MaTepHasibl KOPBITHIHIBLUIAYFa KOMEKTece . ONeTTe, olap Keleci
coe3JepIcH OacTala Ib:

— Oaraia;

— HIemNMIl TaHda;

— Ier;

— Oemnrine;
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— TYCiHAIp;

— MIKip a3;

— MiKipiHi aiT;

— JOTNIEINAE;

— apryMeHTTEepMEH KOJa.

3. Kinm cypaxmap:

— BIHTAJIAHABIPAIBL;

— KBI3BIFYIIBUIBIKTHI OSITA IBL;

— OMJIaHyF¥a BIHTANAHIBIPAIBL;

— OKYIIBUTIapFa TaKBIPBITITHIH TE€PEH KOHTEKCTIH KOpPCETeN];

— cabaKThIH TaKbIPHIOBI MEH MAKCaThl ThIFbI3 OalIaHbICTHI 0OJIAIbI;

— cabaKThIH MaKCaTTapbIHA KOJI XKETKI3yre KOMEKTECE/I.

Anam e3iH KbI3BIKTBIPAThIH, MaKCaTbIHA JKETy VIIIH Ka)KeT Hopcere TaNIbIHBII OKuAbl. bemcenmi
OaranaynbIH OCBIHIAN 3JIEMEHTI — KINT cypak. MbIHaHAaW KBI3BIKTHI OalKayasl Kepyre Ooambl: oNeTTe,
MEKTEeIKe JCiiH >KacTalblHAH aTa-aHaJapblHaH KeIl Hopceliep Typaibl cypamn, OineTiH Oajamap MEKTenmke
OapraHJa KBI3BIFYIIBUIBIFBIH JKOFaNTamel. MyMKiH, Oenrini Oip mopexkene omap Oyl akmapaTtka epTepek
KBI3BIFYIIBUTBIK TAHBITKAHHAH KeifiH 0oy kKepek. byran Koca MyralliM ojlapra KemrereH xabapmap Oepeni,
OJIApJIbIH OWMJIAaHYBIHA JKOHE TAJKbUIAYbIHA YaKbIT KalIbpMaiabl. MyFamiM OKYIIBUIApFa KUITTIK CYPaKThHI
ozieii onap oWmaHchH fen Oepeni. bipak KinTTiK cypak cypak TypiHzme 6oimaysl nJa MyMkiH. Onap Macere,
0ospKaM, JxyMOak, TarcelpMa, TE3MC, Karaai, cypeT Hemece $oTo, Kojuiax 00aybl MyMKiH. KinTTik cypakTap
Kelleci KacueTTepre e 0OMyhl Kepek:

— OKy MakcaTTapblHa €peKIle Ha3ap ayJaphblll, OJapIblH OPBIHAATYBIH KeeIaeTeIl;

— Cypakka xayan Oepy[i Kauaiasr;

— Op OKYIIIBIHBIH KbI3BIFYIIBUIBIFBIH OSTAIb;

— OKYIIBUIAPbI CYPAKTHIH kayaOblH ©3/IiFHEH 13/IeyTe bIHTAIAHABIPAIIBI;

— OKYIIBUIAPbI 63 TYKBIPhIMIaMaapblH apTYMEHTTEYTe bIHTAJIAHIBIPATIBL.

JKakce! TYHiHII MaceneH] TYKbIpbIMAAy YIIiH, ca0aKThIH MaKcaThIH TaFbl a Tangay Kepek; Oy MakcaT
KOpITIaFaH OpTara KaThICTHI Oacka OUTIMMEH Kajail YHJIeCeTiHIH OMIAcTHIpy; OKyIIbLIapra KaHIal cypak
KBI3BIFYIIBUTBIK TYABIPATHIHIBIFEIH XKOHE OJNapAbl i37ieyre bIHTAJaHIBIPY Typanbl oWiaHty. Keime Herisri
CYpaKkKa kayan Taly eTe KHbIH HeMece TillTi MYMKiH eMec, 0ipak KOpBITBIHIBIHBI OKYIIBLIAP ©3/epi KacaraH
KOH.

4. Maxcamxka scemy Kpumepuii — HETe Ha3ap ay1apaTbIHbIHbI3.

5. Ozin-e3i bazanay sicane o3apa bazanay.

[onsx wmyramimi [lanyra CrepHHBIH alTybIHIIA, OenceHnai Oarajaynap OKYLIBUIAPIBIH ©31H-631
OaranayplHa JKOHE OKYIIBUIApFa jkKaHa OUTIM MEH maraplIapisl MEHrepyre MyMKIiHmIK Oepemi. O3iH-e3i
Oaramay — e3-03iHi30eH kepi Oaitnanbic. OKymibl: «MeH He OiIeMiH, KOJILIMHAH KeJe/li, iCTel anaMbIH?», —
Jien Koszpl, « MeH aIli He )KYMBIC iCTeyiM Kepek?» — el aHBIKTaibl, « KUBIHIBIKTap/Ipl KaTal KEHEMIH?»
— nerr xocmapiaiael. OKymbuIap KOJDKETKIZyl Kepek MakcarTap, 6aranay KpUTEpHAIepl TypaIbl >KETKITIKTI
Typae TYyCiHITI OOJFaH JKarmaia FaHa e3iH-e31 Oarajaybl MYMKiH. O3iH-e31 Oaramayna OKYyIIBUTIAPIBIH
KBI3METIH YHWBIMIACTBIPYABIH THIMII Kypaisl — Oafanay mapakrapbl OOJbIN TaObUIaAbl, O OKYyLIbLIAp
TONTHIpaThIH apHakbl (opma. baramay mapakTapbl opTypii OOJBIT Kelyl MYMKiH, OipakK oOJapisiH
MaKcaTTaphl JKaJIIbl: oJlap OKYIIBIIAPFa OJIAPABIH TY3ETYyJIepi YIIIiH MaHBI3IBI OOJIBIT TAOBIIATHIH TAOBICTAPHI
MEH KHUBIHIBIKTApPBIH Kepyre MyMKiHmik Oepeai. Ocbuiaiima, Oaranay maparbl KecTe TYpiHAE Kacarybl
MYMKIiH, OH/a OKYIIBl ©3iHiH OH HOTIJKENEpiHe «+» OenriciH Koanbl. O3iH-e31 Oaranmayabl KeIIITiKKe
Oenriimi kepi OaiymaHbIC Kypansl — «OaFrmapiiaM» KOMETIMEH Ky3ere achlpyra Oomanmbl. TamchlpMaHbI
asIKTaraHHaH KeHiH OKYIIbUIAp ©3 KYMBICHIH achll, capbl HeMece KbI3bUI Jemn Oaranail anaapl. CogaH KehiH
OKYLIbUIApJaH He ceOenTi col TYCTi TaHJaFraHIBIFBl Typajibl TONTa cypayFa Oomanpl. by sxarpaiina e3in-e3i
Oaranmay e3apa OaramaymeH OipikTipureni. MyHmai OipikTipy OipTiHAEN KaXeTTi JarabUIapAbl ITaMBITyFa
JKOHE ©3iH-631 Oaranaynbl OOBEKTHBTI Typae Kyprizymi Oepemi. «CeTodopaplH» Tarbsl Oip HYCKaCBIHIA
OKYLIbIApFa 9p TYCTEri KapTOouKaiapIarbl Oaranapibl KOTEepyAi, COOaH KEHiH «KachlD» JKOHE «Caph»
JKymTapra Oipiryai cypait amacei3 (6ipinmi 0ana eKiHIICiHe KOMEKTECY Kepek, couTim, Oanarap Oip-OipiHeH
yiipeHeni). MyramiM OapilbIK «KBI3BUIIApABDy Oipre >KMHAN, MaTepuaagapAbl KalHTamaH TYCIHIIpPE aylajbl.
Oxyusutapisl ocbuiail 0eny ete THiMIl, cebebi onapiaH «MyFaliM — OKYIIBD» >KYOBI KYpbUIaabl, aJl MyFalliM
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OJlaH J1a MaHbI3/AbI mpobiemManapsl 6ap OipHelle OKYIIBIIAPMEH XKYMBIC icTel amaipl. O3iH-031 Oaranayabl
KOPBITBIH/IB YCBIHBICTAP/IBIH 9/IiCTEMECI apKbIIBI JIa OpPBIHIAYFa OOk,

bencenni Oaramay — Oy1 okyra KeMmekTeceTiH TexHojorus. CoHpaii-aKk OJ OKBITYABIH YJIKEH
KayanKepIliliri OKyIIbUIApABIH ©3lepiHe THecim eKeHiH Oinmipeni. byFan MyFamiMHIH OKYIIBUIApIBIH
JKYMBICEIH Oarajayarsl pelliH IIeKTeT, o3apa Oaraiay MeH 031H-031 Oarayiayapl BIHTAIAHILIPY KOMEKTECE/I.
Ozapa Oaramayapl J)KOHE ©31H-631 Oaranaynbl CHTI3y apKbUIBI OKYIIBIIApIBIH OKyFa JETeH Ke3KapacTapbl
Oipringen e3repexi. Omap Here >xoHe He ceOenTi OKBII KATKAHAAPBl Typalbl CYpakKa YJIKEH
KayalnKepIIUTKIeH KapaiTelH OoJanel, OeNCeHIl XOHE jKayalThl KaTbICYyIIbUIapra alHamaapl. ©O3apa
Oaramay MeEH ©3iH-631 Oaraiay apKbUIBI OKYIIBUIIAD O3EpiHIH OKyFa JETreH >KayalKepHIiIiKTepiH
BIHTAJIAHIIBIpA TYCEi. ©3apa OaranaymblH TaFel Oip €pPEeKIIEIiri, erep OKyIIbIapFa KyHACTIKTI KOJTaHATHIH
ce3lepi Xa3aThlH HeMece COMIeHTIH Ooiica, opinTeciHeH Kepi OainaHbic aly >keHuTipek Oomanpl. bynan
0acka, OKyIIbIIap «MYFaJIiM» POJIiHIE jKayalnThl 00J1aasl, 00BEKTUBTI TYCIHIKTEME OEpyTre THIPBICAIIBI KOHE
oceUIaiima e3nepid yipereni. OKymbutapAslH Oip-OipiHiH XKYMBICHIH Oaramail OuTyl JKOHE MYFalIiMHIH
KaJIBIITHI TYPAE aTKapaThlH (GYHKUMSICHIH OPBIHAAYHI YIIIH OJIapAbl OCBIFAaH YHPETY Kepek.

O3iH-031 Oaranmay jkoHe e3apa OaramayJblH KaKETTI dJIEMEHTTepi Oaranay KpuTepuiiiepi OOmbIm
Ta0butaAbl. OKYyIIbIIap CHIHBINTACTAP/BIH KYMBICBIH QIJIBIH ajla aHBIKTAIFaH KpPUTEpHiiep Heri3iHue
Oaranaiinpl. ©3apa Oara Oepy Ke3iHJe XKoHE ©31H-031 Oaranay Ke3iHAe OKyIIbUIapMeH Oipre MyFajim:

— Oaraynay KpUTEpHIIEPIH aHBIKTAY;

— CTYICHTTEpAl Kepi OaiiyiaHbICIIeH KAMTaMachl3 €Tyl Kepek.

[Ipodeccop Su IlarBapoBcku Oencennai Oaranay OOWBIHIIA CeMHHApIapAblH OipiHAE MOMAK
OKBITYIIBIIAPH! yIIiH KbicKapTeutrad Hallltoby3Y (ma mTo Oymy 3BsipTamp yBary) abOpeBHATypachiH
VCHIHFaH: MEH Here Haszap ayJapaMblH, COHnmai-ak Oaramay KpuTepuitiepi Kaumaii Oomnaznpl. baramay
KpUTEpHIJIEPiHiH eKi acmekTici Oap. bipinmi — cabak MakcaTTapblH HaKThUIay, SFHH OKYyIIbLIap cabakra
HEHI YVHpeHy Kepek, cabak YCTiHIe Here Kell KoHLI Oedy Tuic, cabak COHBIHAA KaHAal HOTIDKEIepre
KOJDKETKI3yl KakeT. EKiHIII — TecT Hemece YU XKYMBICH aJlbIHIA Oarajiay KPUTCPHUMIICPIH aHBIKTAY.
Kpurepuiinepnin apkachlHAa OKyIIbLIap cabakTa KaHgail OiliM MEH JaFApuiapibl aly KepeK eKEeHiH jKoHe
TarnceIpManapasl KaHAal JeHreiae opbplHIay KaXeT eKeHAirid Oineni. byn okymbuapasiy cabak MakcaThblHA
KeIl KOHUI OejeTIHIIriHe oKeJedi, COHai-ak oJlap Here KOJDKETKI3IM HeMece MKETKI30ereHIiKTepiH
aHBIKTayFa MYMKIHZIK Oepeni. OKylblIapra apHallFaH KpUTEPUIIEp TaKTaFa >Ka3blIybl HEMece oJapFa TYCTi
KarcelpMajapAa TapaTblIybl MYMKiH. OKyIIbl KpUTEPHUIIEpPl — OJ MaTepUalAbl HETi3rl oHE KOCBHIMIIA,
MaHBI3]IBI J)KOHE KaiiTaiama nen 6emmy. Tekcepy jkKoHe Yil )KYMBICHI OOMBIHIIIA HEHIH OaFaTlaHaTHIHBIH aHBIKTAY
MYFaIIIMHIH I, OKYIITBIHBIH Ja )KYMBICHIH KCHUTIETETI.

OKy1s:

— MyFajiM OaraiayablH KOCBIMINA KPUTEPUHAIMEH OHBI TaHFAIIBIPMAUTHIHABIFEIH OUICTIHIIKTCH, ©31H
Kayirci3 ce3ines;

— MYFaJIiM OHBI )KYMBICBIHA Kapaii OarainalThIHBIHA Ha3ap ayAapyFa ThIPBICAIbI;

— OJ1 63 )KYMBICBIH/IA HE O0TyhI KEPEK €KeHiH Oieni;

— MYFaJiMHIH OarajayiapblH OUTETIHIIKTSH, MYFATIMHIH OJI KAkl TYCIHIKTeMeC1 KBI3BIKTHIPAIbI.

Myraiim:

— TeKcepy HeMece YH TalchlpMallapblHa apHaJIFaH TallChIpMaap/IblH €H KaXKeTTUIepiH TaHaalabl;

— TeKcepy TarchlpManapblH OYpBIHFBI cabaKTapIblH KpUTepHiiiiepiMeH OaliTaHbICTBIPAIbL;

— OKYLIBUTAPJIBIH KXYMBICBIH TE€Kcepy Ke3iHJe Oaranay KpUTEepHiliepiHAe KOpCeTUIreH Hopcere FaHa
Hazap ayAapaisl;

— OKYIIBUIAP/IBIH dKYMBICHIH OOBEKTHUBTI Oaraiaii bl

Oxyusutapra Oaranay KpUTEpUIIEpl AereHimMi3 He eKeHiH Kallail TyciHgipyre 6onaapl? Myranim Oacka
Oip CBHIHBIITAFEI OAJTaHBIH TET1 MEH aTHI-KOHIH aJIBII TACTall, )KYMBICHIH Oarajarn, ObuTai 1erm aiTysl MYMKIH:
«byn kakcel xymbic. Here exkeHiH TYCIHAIpiHI3?» (YKBINTHI Ka3bUIFaH, KeHOIp opekeTTep OpBIHAAIFaH
xoHe T.0.) Oceputaiiina Oaranay Kputepuiiepi mnaiima Oomansl. baranmay kpurepwiiiepiH myraimim e3i
AHBIKTAHIBI XKOHE OKYIIIBIFAa TEKCEPY HEMece Yil TallchIpMachkiHa NIeHiH TyciHmipeni, Oipak MyHBI OanamapMeH
kacayra Oomaznpl. OKyImsIapMeH Oaraiay KpUTEpHMIEpPiH aHBIKTAY OKY IporieciHe oH ocep eremi. Omap
KpUTEpHIATIepre Kaparm OTBIPBII, cabakThIH MaKcaTTapblHa XKeTKeHAiriH Oineai. OKy mporeci yiriH OepiiareH
TaKBIPHINITAFBl MAHBI3MIBI HOPCEHI TaHAAY JKOHE OJIapAbl MIHACTTI Typle OUTyl KepeK KCHIIT1 oTe Maiaasl.
OgerTe Oaranay KpUTEpHIIepiH Oipirin aHBIKTaFaHOa OKYIIBUIAPABIH HEHI MEHTepill, aJl HEeHI MEHrepe
aiMaii, oraH KaiTa opaily KepeK eKeHIrH Kepyre 0omabl.
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6. Kepi batinanuic.

Kepi Gaiinansic Oencenni OaranmaymbIH HeTizl mer atamansl. Kepi OaitaHblc — OpBIHIAIFAH KYMBIC
Typalbl MKipJiep, aybl3lIa HeMece jka30aia TyciHikTeMenep (He *aKChl KacalaFaH, all HeHi Kanai Ty3eryre
6omazpr). Tycingipmenep kKaObUIIaHyBl HEMECE HETi3/1 TypAe KaObUaaHOaybl MyMKiH.

JKanmer cabak ykoHe OKy IPOoIieci YIITiH Kepi 6aimaHbic 0Te MaHbI3AbI, ce0ebi oIl

—cabaKThl camajbl JKOCIapiayabl KaMTaMachl3 eTeai (3kocmap, KOHCIEKT, pedepaT HeMece caOaKThIH
TEXHOJIOTHSUTBIK KapTachl, ojap Kepi OalIaHBICTHl YHBIMIACTBHIPAABI, OHBIH THIMIUIITIHIH HETi31 OOJIBIIT
TaObLIAIb);

—OKYIIBUIAPJBIH OKY MPOILECIH KafaranayFa MyMKiHIIK Oepeni, ceb6ebi Oy yuIiH THiCTI Kypangapabl
KYpapl;

—OKyIIbIJIapFa MaHBI3ABl JTHIAKTHKAIBIK IMIEOepikTi Oepemi: MyFaaiM MEH OKYIIBLIap apachIHIAFrbl
cabakrapmaa kepi Oaianbic 6ap 00JIca, IMISKIPTTEP THICTI dAICTEPAl MEHI€PEIi;

—OKYIIbLIAPFa SMOIMOHAIBIK dCEP €TE/Ii XKOHE KYIITI bIHTATAH IBIPYIIBI (haKTOp OOJIBIN TaObLIA kI,

—OKYyIIbUIapFa 63 KbI3METIH TY3€TY YLIIH ChIHAAPIIBI YChIHBICTap Oeperi;

—OKYIIBLUIAP/IBIH ©31H-031 OaFanayblH KaIbIITaCThIPAIbI.

Kepi Oaiinmaneic TuiMainiri MyfraniM OHBI Kanall yHWbIMIAcThIpFaHblHA OaimaHbicThl Oonansl. Kepi
OaifyTaHBIC OKYIIIBIHBIH OaFachl €MEC, OHBIH YKYMBICHIHBIH KE3CKTI HOTIXKENEpiH Oaranay OOJBIN TaObLIAJIBL.
Kepi 6aiimaHbICTEIH MiHACTTI DJIEMEHTTEPI:

—OKYIIIBI )KYMBICBIHBIH OH JKaKTapbIH MaKTall, aTal KepceTy;

—KOCBIMITIA JKYMBIC 1CTE€Y KepeK OOJIAThIH TY3ETYyJICPAl alTy;

—MYHBI Kaai jxacayra OOJIaTBIHJIBIFBI TYPaJIbl KCHECTED;

—OKYIIIBIFa 9pi Kapal Kail 0arpITTa )KYMBIC iICTEY KEPEKTiri Typaiasl KeHec Oepy.

Kepi Oaiimanbpic TeK KaHa KPUTEpHIIEpre FaHa KOJIAHBUIATHIHABIFBIH JKOHE MKIpAl Kepi OarameH
(Gammen) GipiKTipy KayKeT eMec eKeH/ITH eCKepreH JKOH.

Myranimzep opOip OKYIIBIHBIH 63 KYMBICHIH JKETUIIPII, )KaKChl HOTIKEIepre KODKETKI3e alaThIHBIHA
ceHyi kepek. IlIokipTke ceHy OHBI IA0BITTAHIBIPABI, COHIBIKTaH OHBIH KYMBICBIHAH OpJIaiibiM OH COTTEep/Ii
i3ney kepek. JKympicta Oip HOpceHi Ty3eTy KeHiHJe YCHIHBIMAAPAAH Tepi OH MiKipyiep Ken OoJica >KaKchl.
Erep myramiMHIH Ty3eTETiH JKYMBICBI CHIHM TYCiHiKTeMenepre ue OoJica, OHAA OKYyIIbl MYyFaliMHIH
KCHECTEepiH MaiianaHa ajiMaiibl, opWHE, MYHIAil TYCIHIKTEMeJep >KYMBICTHIH JKaKcapyblHa OKEIMEH/I.
MyranimMre CbIHM TYPFBIJAH Xayan Oepy YIUiH, ajJbIMEH MYFaliM OHbI KOJJIAUTHIHBIH, TaOBICKA JKETYiH
KaJIal /1Bl )KOHE COHJ/IBIKTAaH OHBIMEH BIHTHIMAKTACYFa TUIC SKEHJIITIH ATy KepekK.

OKymIel OFaH KOMEKTECETiHIH Oaifkaca, ChIHHAH KOPKyIbl TokTaTa ajaabl. COHIBIKTAaH MYFaTiMHIH
eCKepTyJiepl HAKTHI XoHE TYCIHIKTI Oomysl Kaker. Kepi Oaiinmanbpic Oaranay KpUTCPHIUIEPIMEH TBIFBI3
OaiinanbicTa OOITYBI KEpeK.

MyralliMHEH OKYIIbIFa Kepi OailaHpIC Typasbl akmaparThl Kajad maibramayra Oomamsi? OKyIIbIFa
TadbIHIaFaH Kepi 0alIaHBICTHI Kapal, KeJIeci cypakTapra skayarr OepiHi3:

1. Ci3 OackiHIa MakTay HEMece MaJlaKTayabl Ka3abIHbI3 6a?

. Ci3 OKyIIBIHBI aTBIMEH aTaJIbIHbI3 0a?

. CizmiH miKipJepiHi3 OKYIIBIHBIH )KYMBICHIHA FaHa KATBICTHI 00JIIBI Ma (OKYIIIBEIHBIH 031 eMec)?

. CizmiH OGaranmaybIHBI3a OH MIKIPIEPiHI3 TEPiC MKipIepAcH Korr ma?

. Hemece mypric xayanTbIH Kaail Kapaaybl KEpeKTiri Typajibl ChIH €CKepTYJIepiHe CoiIeM KOChUIAbI Ma?
. OKymrs! OoamakTa )akChl HOTIKETE KOJDKETKI3yre KOMEKTECETiH KeHeC ainpl Ma?

. OKy1IbIFa y)KacaraH >KYMBICTaphI TYPaJTbl OJIaH 9pi OM KYTIPTYTre MYMKIHIIK OepeTiH cypaK KOMBUIIBI Ma?
. OKyUIBIHBIH KYMBICHIHA JKa3bUIFaH MiKipyep oJ TyCiHeTiHael Ma?

. ITikipiHi3ai )KeTKUTIKTI TYCiHIKTI 60nas1 Ma?

10. OkymIsl ofaH opi KaHai 6aFbITTa TaMybl KEpEK KOHIHAEC KEHEC alla aabl Ma?

11. OxymrsiFa KUBIHABIKTAP B dKEHY )KOHE )KYMBICHIH )KaKCAPTy YIIIiH KOMEK YCHIHBULIBI Ma?

12. Ci3aiH >kacaraH ecKepTyJepiHi3re OainaHbICTBl OKYIIbIFa Oipre TaaKplUiay KYpTri3y YCHIHBUIIBI Ma?

13. bapnaspIk TyciHIKTeMeNep KeHiH KOPBITHIHABUTAHIE Ma? [5].

OpOip OH JKayan VIIiH ©3iHi3 Oip ymail caHaHpl3. YIanapAblH CaHbl OHHAaH aclmaca, ci3 Kepi
0ailTaHBICHIHBI3/b HAKTHUTAYBIHbI3 KAXKET.

Kepi OGaitmanpic MyramiMHEH OarayiaymgaH Tepi KeOipek »XYMbBICTHI Tajam eremi. Om 6ipa3 yaKBITTHI
KaKeT eTelli, ce0eOi >KYMBICTBI MYKHAT TaJIIal, OipHEeIe peT TEKCepill, OKYIIbIFa KaKChl YChIHBICTAp jKa3yFa
TanneHAbBIpansl. COHBIMEH KaTap Kepi OaiyaHbpIc OKYIIbIFA YHEMI JKaKbIH 00Ny, OKY IPOLECIHE KOMEKTECY
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MYMKIiHZITiH Oepeni. byn eTe KubIH jxoHe, Oaranayra KaparaHaa, y3aK >KYMBICTHI Tanan ereni. baramayasg

€Ki OJTICiH OIpIKTIPYIiH 63 CTPATETUSHBI3IBI 931pJIey Ke3iHE OCHI aCTICKTiHI €CKEepy KaXKeT.

CoIHBIITAFEI OeJICeH I Oaraay/Ibl MalJamany OKBITyFa JeTeH KO3KapaCThIH UACSICHIH o3reprei. OHBIH
HETI3T1 MHUCCHSCHI — OKYIIBIHBIH ©31H-631 aHBIKTal, KepceTe Oiuryre xarmail skacay. MyfraniMm OenceHmi
Oaranaynpl TakmanaHa OTBHIPHIN, OKYIIbIFAa KaHOAl JKETICTIKTEpre Me eKeHiH, OJ JKaHalaH He YHpEHTCHIH
Ouryre MYMKiHmIK Oepemi. AJI OKyIIBUIAPABIH KOWBIIFAH MaKcaTTapFa >KETYy KPHUTCPUUTIEPl OJIapablH

JKayanKePUIITiH KOHE TOYEIICI3IIriH apTThIpaIbl.

1

OnebueTTep TiziMi

SaitieB B.C. CoBpeMmeHHbIe nearornueckue Texnosioruu: yued. mocobue / B.C. 3aiineB. — Ku. 1. — Yenabunck: YI'TTY,

2012. —411c.

2 [ycaBuukuii A.K. Pa3BuBaromiee obpa3zoBanue: Teopus u npakruka / A.K. lycasuikuii. — Xappkos, 2002. — 146 c.

3 3ampynackuit H.W. KonTponbHO-OIIeHOYHAS ASSATEIFHOCTh YUNTENS M ydamuxcs: nocobue s yaurens / H.M. 3anpynckuid.

— Mumnck: Cap-Bur, 2012. — 160 c.

4 BoponmoB A.b. YueOHas nestenpHOCTh: BBeneHue B cuctemy JI.b. Dnpkonmna-B.B. JlaBeimoBa / A.b. Boponmos,

E.B. YynunoBa. — M.: U3nareins pacckazos, 2004. — 304 c.

5 Iykepman I'.A. Ouenka 6e3 ormetku / I A. Ilykepman. — M.; Pura: Ilexa. uentp «Okcmnepumenty, 1999. — 137 c.

1

A.B. Cepuxbaena, C.C. Konbanmmna, ¥Y.A. KoceibaeBa

(I)OpMaTI/IBHaﬂ OI€CHKA — MHHOBAIIMOHHadA CUCTEMA ONCHUBAHUA

CraTbs MOCBAIICHA UCIIOIH30BaHIIO HHHOBAIIMOHHOW CHCTEMBI OLICHHBaHUS B Y4eOHOM IpoIecce, a UMEHHO
(hopMaTHBHOMY OIICHWBaHHIO. PaccMmarpuBaercs crparerudsi (OpPMATHBHOTO OLCHHBAaHHS — aKTHUBHAsS
omeHka. [IpuBomarcs ee OCOOCHHOCTH, OTJIMYHME OT TPAAUIMOHHOW (OPMBI OICHUBAHUS, HaeTCS
OTIpEJICNICHNE, PACCMATPHUBAIOTCS AIIEMEHTH (JOPMATHBHOTO OLICHHBAHHSA, & TAKKE CIIOCOOBI MCITOIB30BAHUS
AKTUBHOM OLEHKM Ha ypokax. [IpoBeneH CpaBHUTENbHBIM aHAIU3 MCIOJb30BAaHUS AKTUBHOW OLEHKU B
MPAaKTHYECKOH  JIESATENbHOCTH  3apyOEHBIX  CIELUUAJINCTOB, CTATUCTUUECKHE JaHHBIE  MHPOBBIX
MCCIICIOBaHUH. ABTOpaMHU OIMCaHA MPAKTHUYECKash 3HAYMMOCTh aKTHBHOM OIICHKM Kak crioco0a YCHIJICHHUS
OLIYIIEHHUs COOCTBEHHOW 3HAUMMOCTH Y4YaIlUXCs, NOBBIIICHHE MX MO3HABATEIbHOW MOTHBALIUU U OTBETCT-
BEHHOCTH 32 y4eOHbIe ycnexu u Heyaaun. Ocoboe BHUMAaHUE YJICICHO 3HAYCHUIO OOPaTHOI CBS3H, €ro opra-
HU3AIMU 1 CII0CO0aM peali3aiiy Ha ypoKax.

Kniouesvie cnosa: KOHTPOIJIb, Q)OpMaTPIBHOG OLICHUBAHUEC, 3JICMCHTHI q)OpMaTI/IBHOFO OLICHMBaHWsA, METOIbI
NOCTaHOBKH BOIIPOCOB, KIIFOYUCBLIC BOIIPOCHI, CAMOOLICHUBAHUE, B3AUMOOILICHUBAHUC, 06paTHa51 CBA3b.

A.B. Serikbaeva, S.S. Kopbalina, U.A. Kosybaeva

Active evaluation — an innovative assessment system

The article is devoted to the use of an innovative assessment system in the educational process, namely,
formative evaluation. The strategy of formative evaluation is considered - an active evaluation. Its features
are given, unlike the traditional form of evaluation, a definition is given, elements of formative evaluation are
considered, as well as ways to use active evaluation in the lessons. A comparative analysis of the use of active
evaluation in the practical activities of foreign specialists, statistical data of world research is carried out. The
authors describe the practical significance of active evaluation as a way to increase the sense of students' own
worth, increase their cognitive motivation and responsibility for educational successes and failures. Particular
attention is paid to the importance of feedback, its organization and ways of implementation in the classroom.

Keywords: control, formative evaluation, elements of formative evaluation, methods of posing questions, key
questions, self-evaluation, mutual evaluation, feedback.
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Methods and approaches in teaching languages in the context
of updated content of education

The article is devoted to the method and approaches in teaching languages in the context of the updated con-
tent of education. The existing normative documents in the educational system of the Republic of Kazakhstan
are considered. Adoption of these documents contributed to changes in the political, economic and social
spheres of the country, renewal of the content of education and new directions. The article reveals the content
of the concept, as a «method», «approach», «teaching languages». The article analyzes the views of domestic
and foreign researchers on the definition, significance of methods and approaches in teaching languages,
which showed that success in teaching languages, without a doubt, largely depends on what methods and ap-
proaches are used to achieve it. This direction is also complemented by consideration of the newest methods
and approaches in the contextof the updated content of education. Namely, a new wave of the education sys-
tem in Kazakhstan is aimed at modernizing the national system of multilevel education, improving the quality
of personnel training, taking into account the needs of the individual and society. Therefore, one of the crite-
ria of the modern Kazakhstani education system is the language competence (Kazakh, Russian and English).
What made it possible to conclude that to become successful in the modern information society, children and
young people should participate in more effective forms of active, collaborative, integrated and interactive
learning, providing new skills and abilities for use in life situations and further personal development.

Keywords: updated content of education, education system, language teaching, methods and approaches, ed-
ucational programs, foreign language.

Introduction

Today we get using to live in the world of transforming and development. Education system is one of
the leading spheres of social-economic growth of people in the world. We can’t deny that today’s education
system should be updated by the great requirements of social order. Within the times of Kazakhstan joined
the Bologna declaration we have had a huge modification of our education system and we are still in the pro-
gress.

We all know that every alter in the country officially showing in the regulatory documents of the state.
Nowadays key topic in educational environment in Kazakhstan is a new updated content of education pro-
gram. It was introduced for 13.05.2016 by the Government regulation No. 292. Decree Of The President of
The Republic of Kazakhstan N.Nazarbayev on 1* March, 2016 adopted the state program «Development of
science and education in the Republic of Kazakhstan for 2016 - 2019 years» this document has a huge role in
the implementation of the updated content of educational program [1].

The main part

The role of language teaching in the educational program has a great place because of proceeding to tri-
lingual education starting from 2008. The most largely part of this program is in teaching Kazakh language,
Russian and English as the language of integration to the science world. We all know English is one of the
wide spreading languages of the planet. In 1999, the UNESCO Resolution adopted by the General Confer-
ence approved the term «multilingual education», meaning the use of at least three languages, namely the
mother tongue, regional or national language and the international language in education.

The main idea to know what is teaching languages? In the long history of developing pedagogical
thoughts, teaching languages was the basic problem of innovative teachers of all the time: Al-Farabi
(870-950), Jan Amos Comenius (1592-1670), K.D. Ushinskyi (1824-1870), L.N. Tolstoy (1828-1910) etc.
Comenius developled a new methodology for teaching the Latin language and corresponding textbooks at
this time. The result was the work «The Newest Method of Languages», in which Comenius applied his gen-
eral pedagogical principles to a specific method and tried to substantiate three important points: the parallel
study of things and words, the observance of strict sequence and gradualness in teaching, the transition from
easy to difficult [2]. For the long time teaching languages had just taught strictly memorizing and studying
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vocabulary and grammar by applicattion grammar—translation method. To start with analyzing the Kazakh
scientists’ researches on teaching languages we want to stop on the first Kazakh linguist and pedagogue in
the history was Ybyrai Altynsarin. He had a great impact in teaching methods of Kazakh language at school.
He showed approaches, principles to teach native language in comparative ways using methods of teaching
Russian language. Y. Altynsarin was a founder of methodology of Kazakh language teaching. Another one
representative of Kazakh language teaching linguist was Akhmet Baitursynov. He was an author of teaching
Kazakh by dividing sounds, also in comparative studies of Russian language.At this way he wrote a lot arti-
cles, his collection of those articles were published in 1920 in Kazan its called «Bayanshy». In the period of
Soviet Union K. Mukanov (1967), T. Shonanuli (1966), S. Musabekov (1966), A.A. Beisenbayeva (1970)
worked on teaching language disciplines in the contextof integration school subjects. At present time most
of Kazakh linguist scientists as N.A. Orazkhanova (1994), B.A. Zhetpisbayeva (2010), N.Zh. Shaimerdenova
(2013) et al. mostly are oriented in the implementation of trilingual education.

Today and always learning languages is the guarantee of a bright future and flourishing of individuals
even the country. To know more than 2 languages is the main criteria of the world society. Without excep-
tion teachers in the classroom try to make their subject more attractive to their students. According to the
updated content of education teaching should be consisted of action oriented lessons. As every subject has
own objects, aims, content etc. it has own way of teaching methods and approaches.

So why this program is called updated content? We have analyzed these two programs and see several
content differences between updated content of education program (2016) and educational program in 2013.

—the principle of helicity when designing the content of the subject, that is a gradual build-up of
knowledge and skills the increasing complexity of the skills on the topics and classes);

— hierarchy of learning objectives in Bloom's taxonomy based on the mechanisms of cognition; teaching
goal setting throughout the course of study that allows taking into account integrated subject connection;

— presence «through the» between subjects either within the same educational field and in realization of
intersubject communications;

— conformity of the content of the proposed sections and the queries time, the emphasis on social learning;

— technologization of educational process in the form of long, medium and short term plans.

Expected learning outcomes specified in the learning objectives for each section. Between long, medi-
um and short term plans there is very close relationship.

The transition to the modernization of education makes new demands on the teacher. Starting from
2017-2018 school year, according to the updated programs will be studied by students of 1, 2, 5, 7 clas-
ses [3].

We figure out that every discipline in education program consists of 6 parts:

1. Explanatory part

2. The aim and objectives of the discipline

3. Pedagogic approaches program of discipline

4. Assessment in the program of discipline

5. Description of the organizational requirements and content of the subject

6. Long and short term plans.

And we want to emphasize 3 part of the program of updated content of education. Begin with we want
to know what it is approach. What approaches do we use in teaching language disciplines in the context of
updated content of education program? According to British Council teaching English website: «An ap-
proach is a way of looking at teaching and learning. Underlying any language teaching approach is a theoret-
ical view of what language is, and of how it can be learnt. An approach gives rise to methods, the way of
teaching something, which use classroom activities or techniques to help learners learn [4]». So, approach is
a way where methods can be used effectively in teaching to an appropriate level of the subject.

To the extent of perceiving an updated content of education in language teaching, it will be appropriate
to study what are meant a widely used terms method, approach, technique, procedure etc. Three decades ago
Edward Anthony (1963) gave us a definition that has quite admirably withstood the test of time. His concept
of method was the second of three hierarchical elements, namely, approach, method, and technique. An ap-
proach, according to Anthony, is a set of assumptions dealing with the nature of language, learning, and
teaching. Method is an overall plan for systematic presentation of language based upon selected approach.
Techniques are the specific activities manifested in the classroom, which are consistent with a method and
therefore in harmony with an approach as well [5]. Following Anthon, approach refers to theories about the
nature of language and language learning that serve as the source of practices and principles in language
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teaching [6]. We want to distinguish some approaches using in language disciplines as Kazakh, Russian and
English in context of updated content of education program. There are more than 15 approaches showed in
teaching languages at school:

e Research approach. The research approach takes on special significance in connection with the fact
that it is on its basis that the transition to new content education.

e Value-oriented approach. A value-oriented approach to learning is the way organization and imple-
mentation of training activities, obtaining and the use of its results from the standpoint of certain values. The
value-oriented educational process purposefully shapes system of personal values of the learner. The values
of general secondary education are based on the national idea

— «Mangilik El» is as values of secondary education are defined:

— Kazakhstan's patriotism and civil responsibility;

—respect;

— cooperation;

— work and creativity;

— openness;

— education throughout life.

e Learner-centered education is to individualization of the educational process, harmonious formation
and comprehensive development of the personality of the learner, full disclosure of his creative forces, taking
into account his individual characteristics of mental and physical development, needs and motives of behav-
ior, taking into account potential opportunities.

e Active learning approach is that the student receives knowledge is not in the finished form, but ex-
tracts them himself, is aware of the content and forms its educational activity, understands and accepts the
system of its norms, that promotes active and successful formation of his knowledge, training skills and
skills of a wide range.

e Competency-based learning is approach is not the assimilation of the sum knowledge, and the devel-
opment by students of such skills that would allow them determine their goals, make decisions and act in
typical and non-standard situations.

e A communicative approach to learning is the transmission and communication information, ex-
change of knowledge, skills and abilities in the process of speech interaction of two or more people. The re-
sult of communicative approach is the ability to communicate through the interaction with other participants
in the using the system of linguistic and speech norms and choosing the communicative behavior adequate to
the situation of communication. In accordance with the communicative approach in the learning process use
tasks that contribute to the formation of communication skills, and modes of work that are adequate to the
conditions of real communication (pair and group work).

o Integrative approach. With the integrative approach, the learning process is built on the principle of
combining several types of activities and different means of development students. Integrative approach in-
cludes many types motor activity: physical training, moving pauses, theatrical games.

e Use of information and communication technologies. Competence in the use of information and
communication technology (ICT) is built on basic ICT skills and includes correct and creative application of
technology for work, leisure and communications. Trainees develop ICT skills in the process training in all
subjects, finding, creating and working with information, cooperating and exchanging information and ideas,
evaluating and then improving their work using a wide range of equipment and applications. Problem solv-
ing is the most relevant tool formation of the world outlook.

o Efficiency of Problem Learning consists in the fact that in solving problems of this type, students crit-
ical, creative, dialectical thinking is formed. Problem training contributes to the formation of skills applica-
tion of a system of logic receptions or individual methods creative activity, skills of creative application of
knowledge, i.c. application of knowledge in a new situation. It contributes to the accumulation of creative
thinking.

In general, our students receive strong substantive, to be precise, factual knowledge, but often they do
not have the skills to use them in life situations.

As it turned out, traditional education provides a sufficient level of academic knowledge of Kazakhstani
schoolchildren, but does not prepare them to extract, analyze and effectively use knowledge independently.
Above said approaches and methods are unique and need a lot practical application during all of the lesson.
And we have no doubt as much as we use them it 'll will help to increase the number of a good language
skilled people in Kazakhstan.
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Conclusion

When students are taught few languages at school is an educational aim, students are expected to be-
come competent speakers of different languages. One of the most important issues in this process is to identi-
fy the best possible conditions and approaches to teach languages, that is, the most efficient ways of ‘becom-
ing multilingual’ [7]. These strategies necessarily include using the languages, of effectively contributing
language disciplines.

True, in the domestic education attempts to depart from the traditional system of education have been
undertaken repeatedly, but the fragmentary introduction of changes has been super imposed on the old con-
tent of education. This led to congestion in the learning process and the transfer of a large volume of finished
information. And so far the student continues to be a passive «recipient» of knowledge.
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Binim OepyaiH KaHAPTHLIFAH Ma3MYHbI KOHTEKCiH/Ae Tijaepai
OKBITY d1icTepi MeH Taciiaepi

Makana 6imiM OepyniH >KaHAPTHUIFAH Ma3MyHBI IIapThIHAA TIJZIEPAl OKBITY OmiCTepl MEH Tociijepine
apHayraH. KommansicTarsl HOpMaTuBTiK Kykarrap Kasakcran PecnyOnmkaceiHblH OimiM Oepy skyHeciHnme
eNJIH CcasCH, SKOHOMMKAJbIK JKOHE QJICYMETTIK callajlapblHIAarbl e3repicTepre BIKMAJN eTeTiH KyKarTap
KapacThIPbUIFaH. ABTOPJIAP «OMIC», «TACLI», «TUIIEPAl OKBITY» YFBIMIAPbIHBIH Ma3MYHbIH amiaasl. CoHnaii-
aK OTAHMABIK JKOHE IIETeNIIK 3epTTeYIIiIepAiH TUIIepAi OKBITyIa SIicTep MEH TSCIIAepi aHBIKTay MeH
MaHBI3ABUIBIFBI TYPAJIBI MIKipJIEPiH Tajiail OTHIPHIN, TIIAEPAI OKBITYAAFbI TAOBICTAP/IBIH, CO3CI3, KOOiIHE OFaH
JKETy YIIH KaHJal oicTep MEH Tocliiep KOJNIAaHBUIATBIHIBIFBIHA OaifmaHbICTEL. By GarbiT Ginim Gepymin
JKaHAPTBUIFAaH Ma3MYHBI TYPFBICBIHAH jKaHA dAICTEP MEH TOCLIIEp/i eCKepe OTHIPHI TOJBIKTHIPEUIAbI. ATl
aiitkanma, Kazakcranpgarel OutiM Oepy KyHeciHIH »aHa TOJKBIHBI KOI JIEHreil OiniM OepyiH YITTHIK
JKYHeCiH )KaHFBIPTYFa, )KeKe KHEe KOFAMHBIH KaXXETTUTIKTEpiH eCKepe OTBIPHII, KaIpiIap/bl Aaspiay carnachlH
apTTelpyra OarbrTtanmraH. COHIBIKTAH Kasipri 3aMaHFBl  Ka3aKCTaHABIK OuriM  Oepy  KyieciHiy
KpUTEpHilNIepiHiH Oipi TUIMIK Ky3bIpeTTiNmiK (Ka3ak, OpbIC JKoHEe aFbUIUbIH Tijgepi). Kasipri 3amanrsl
aKmapaTThIK KOFamaa TaObICKa JKeTy yLIiH Oamamap MeH jkactap OeiceHmi, OipieckeH, HHTerpauusUIaHFaH
JKOHE MHTEPAKTUBTI OKBITYABIH THIMII TypliepiHe KaThiCybl Kepek, Oy eMipiik jkarmailiapia maiganaHy
YLIIH JKaHa AaFrapuiap MeH KaOinerrepai oHE oJaH opi JKeKe aMylbl KaMTaMachl3 €Ty KepeK el
KOPBITBIHIBI ’KacayFa MYMKIHIIK Oepi.

Kinm ce30ep: »aHapThuFaH OUTiM Ma3MyHBI, Oi1iM Oepy XKy#Heci, TiT yHpeTy, amicTep MeH Taciiuep, OiriM
Oepy OarapiaManapsl, MeT Tii.
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MeTtoabl ¥ MOAX0ABI B 00YyUYEeHHH SI3bIKAM B KOHTEKCTe
00HOBJICHHOT'O CO/Iep:KaHusl 00pa3oBaHMs

CraThs NOCBAIIEHa METOAAM M II0JX0JaM B OOYYCHHUH SI3BIKAM B YCJIOBUSIX OOHOBIICHHOTO COAEPXaHHS 00-
pazoBaHus. PaccMOTpeHbl AEHCTBYIONME HOPMAaTHBHbBIC JOKYMEHTHI B cucTeMe obOpa3oBaHMs PecryOnmku
Kasaxcran. IIpuHATHE 3THX OKYMEHTOB CIOCOOCTBOBAJIO M3MEHEHUSIM B INOJUTHYECKOH, SIKOHOMHYECKOH
U COIIMAIBHON cepax CTpaHbl, OOHOBJIECHHIO COIEp)KaHHWA O0O0pa30BaHUS W HOBBIM HampaBiieHHAM. CTaThs
PACKpBIBAaET COAEPIKAHUE TAKUX IOHATUH, KaK «METOa», «IIOJX0/L», «0O0yueHHe sA3blkam». Takxke NpUBEACH
aHaJIN3 B3IVIIOB OTEUCCTBEHHBIX M 3apYOEKHBIX HCCIIEOBAaTeNICH OTHOCHTEIBEHO ONpEeTIeHHs 1 3HAUCHUS
METOJIOB U TIOIX0JI0B B 00Y4EHHH S3bIKaM, KOTOPBIH ITOKa3all, 4TO yCHeX B 00y4eHUH s3bIKaM, 0€3 COMHEHHUS,
BO MHOTOM 3aBHCHT OT TOTO, KaKHE€ METOJbI M MOAXOMBI MCIOJIB3YIOTCS ISl €ro JOCTIXKeHMs. [laHHOe Ha-
TIpaBJICHUE JIOTIOJIHIETCS TAKXKE PACCMOTPEHUEM HOBEHIIIMX METOJIOB M MOIXO0B B YCIOBUSIX OOHOBJIEHHOTO
comepxaHus oOpa3oBaHus. IMeHHO HOBast BOJIHAa CHCTeMBI oOpa3zoBaHus B Ka3axcrane opHeHTHpoBaHa Ha
MOJICPHU3ALMIO HALIMOHAIBHOW CHCTEMbl MHOTOYPOBHEBOI'O 00pa30BaHUs, MOBBIIICHUE Ka4eCcTBa I1OJIOTOB-
KH KaJIpOB C y4eTOM NoTpeOHOCTeil InuHOCTH 1 o01ecTBa. [109TOMy OHUM U3 KPUTEPUEB COBPEMEHHOIT Ka-
3aXCTaHCKOW CHCTEeMbl 00pa30BaHMS SBISETCS S3bIKOBAs KOMIIETEHTHOCTH (3HaHHE Ka3aXCKOT0O, PYyCCKOro
1 aHTJIMHCKOTO S3BIKOB). DTO MO3BOJIMIIO CAENATh BBIBOJ: YTOOBI CTAaTh YCIELIHBIM B COBPEMEHHOM HH()OpP-
MaIlMOHHOM OOIIECTBE, IETH M MOJIO/BIC JIFOIH JOJDKHBI y4acTBOBATh B Ooiiee 3pheKTHBHBIX hopMax aKTHB-
HOTO, KOJUIaOOpaTHBHOTO, MHTETPHPOBAHHOTO M HHTEPAKTHBHOTO OOYyYEHMs, HCIIONIBb3Ys HOBHIE HABBIKU
M CIIOCOOHOCTH JUIsl IPUMEHEHUS B )KU3HEHHBIX CUTYalUsIX W JAIBHEHIIEr0 pa3BUTHS JINTHOCTH.

Kniouesvie cnosa: oOHOBIEHHOE cofepkaHHe 0Opa3oBaHMS, cUCTeMa 0Opa3oBaHMs, NPEIOJaBaHHE S3bIKa,
METO/IbI ¥ MOJX0AbI, 00pa30BaTeIbHbIE TPOrPAMMBI, HHOCTPAHHBIN SI3BIK.
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Syndrome of emotional burnout of teachers and its prevention

The article analyzes the problem of emotional burnout as one of the types of professional deformation of a
teacher's personality. The stages and phases of the development of this deformation of personality are consid-
ered; symptoms of its manifestation; factors initiating this process; measures to prevent the development of
this syndrome. The topicality and social significance of the chosen topic is the complex nature of the syn-
drome of emotional burnout, as well as the heterogeneity of the interpretation of its causes and manifesta-
tions, which require the search for research strategies and the creation of an appropriate psychological toolkit.
The study of this phenomenon allows revealing the features of the burnout syndrome, to trace the mecha-
nisms of the unfavorable impact of the profession on its development, to determine the factors causing its oc-
currence, to analyze the methods and methods of preventive work aimed at preventing and preventing possi-
ble violations in the cognitive, emotional and behavioral sphere. Identification of factors (internal and exter-
nal), moderating the emergence and development of the syndrome of emotional burnout in teachers, is an im-
portant task currently facing researchers. Thus, the purpose of this article is a theoretical review of the availa-
ble empirical studies devoted to the identification of external and internal factors moderating the emergence
and development of the syndrome of emotional burnout in educators.

Keywords: emotional burnout syndrome; stage, the phase of emotional burnout; symptoms of emotional
burnout; prevention of emotional burnout syndrome.

Modern education makes significant demands on all aspects of the teacher's activity: knowledge, peda-
gogical skills and methods of activity and, of course, personal characteristics. Its success is determined not
only and not so much by professional knowledge, as by the ability to realize them in its activities through the
development of professionally important and personal qualities.

The professional activity of teachers is one of the most intense (in terms of psychological) activities and
is included in the group of professions with a large presence of stress factors.

In the space of professional activity, the teacher shows only his purely subjective qualities - special abil-
ities and knowledge. Personal qualities he can manifest outside of activity, but in a certain situation they can
manifest themselves in professional activities.

The professional activity of teachers has a number of specific features, complicated by many negative
factors. One of the particular negative manifestations of the teachers is the phenomenon of «emotional burn-
out» or, in another wording, the syndrome of «emotional burnouty». This syndrome arises in situations of in-
tense professional communication under the influence of many external and internal factors (Freudenberger,
1974, K. Maslach, 1982, T.V.Formanyuk, 1994, A.K.Markova, 1996, V.V.Boyko, 1996,
N.E. Vodopyanova, N.V. Grishina, 1997, V.E. Orel, 2001, T.I. Ronginskaya, 2002, M.V. Borisova 2002 and
others) and is manifested as «muffling» of emotions, disappearance of acuity of feelings and experiences,
increasing the number of conflicts with partners in communication, indifference and detachment from the
experiences of another person, loss of feelings of the value of life, loss of faith in one's own strength [1].

The first place in the number of published studies devoted to the problem of burnout occupy the work
concerning the work of teachers. According to the majority of authors (V.V. Lebedeva, S.E.Timoshenko,
1993, S.P. Beznosov, 1997, etc.), teachers are the category of professionals that are most prone to burnout
due to the specifics of their activities and are associated with a significant risk of development syndrome of
professional burnout, and the formed phases of burnout lead to a professional deformation of the individual.

Studies of specialists state that teachers as a professional group are characterized by extremely low
health indicators, which decrease as the length of work increases. It is established that after 10-15 years of
pedagogical activity the specialist is in a state of psychological crisis: depletion of the nervous system, emo-
tional burnout develops.

Boyko V.V. cites the following data: Of the 7,300 teachers in general education schools, the risk and
increased risk of cardiovascular pathology was noted in 29.4% of cases, cerebral vascular disease in 37.2%
of teachers, 57.8% of those surveyed have gastrointestinal disturbances . All of revealed somatic pathology is
accompanied by a clinic of neurotic disorders. In fact, neurotic disorders were revealed in 60-70% of cases.
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(Boyko 1996). This side of the health of teaching is conditioned by many social, economic, housing and
household factors. Here is a significant role, of course, and the mental stress that accompanies the profes-
sional everyday life of the teacher. It is no wonder that, in order to save its energy resources, many teachers
resort to various mechanisms of psychological protection and, at least, are doomed to emotional burnout.

This fact has deep historical roots. The term «burnout» - «combustion» was proposed by
G. Freudenberger (N. Freudenberger) in 1974 to describe the demoralization, frustration and extreme fatigue
observed by specialists working in the system of «man —humany» professions. V. Boyko understands the
emotional burnout as «the mechanism of psychological defense worked out by the person in the form of full
or partial exclusion of emotions (lowering their energy) in response to selected psychotraumatic effectsy» [2].

Emotional exhaustion is manifested in sensations of emotional overstrain and in a sense of emptiness,
exhaustion of their emotional resources. A person feels that he cannot work with the same enthusiasm and
desire, as he worked before. Depersonalization is associated with the emergence of an indifferent and even
negative attitude towards people served by the nature of work. Contacts with them become formal, imper-
sonal; the emerging negative attitudes may initially have a latent character and manifest themselves in an
internally restrained irritation that eventually breaks out and leads to conflicts. Similar conditions take place
in closed work collectives that perform joint activities for a long time (up to six months).

As the understanding of the nature of professional deformations, the group of pedagogical scientists un-
der the leadership of Kazakh professor G. Akhmetova suggests the emotional-informational approach in the
monograph «Professional deformities of a teacher's personality: theoretical foundations and prevention»
[3; 8]. This synthesis of understanding the approach of information and emotional congestion of the human
body leading to changes in the personality. As a hypothesis, they assume that the issue of energy exchange
between people and its dynamism can be important. This understanding is based on the concept of the post-
industrial (information) society of Alvin Toffler, as well as the idea of three waves of scientific discoveries
by Jerome Bruner and others.

The mechanism of the emergence of professional deformation has a complex dynamics. First, unfavor-
able working conditions cause negative changes in professional activity and behavior. Then, as the difficult
situations recur, these negative changes can accumulate in the person, leading to its reorganization, which is
further manifested in everyday behavior and communication. It is also established that temporary negative
mental states and attitudes arise first, and then positive qualities begin to disappear. Later on the place of
positive properties, negative mental qualities that change the personality of a specialist arise [4].

How does the professional deformation of the teacher manifest itself? More often, there is official de-
formation, when a teacher does not limit his power, he appears intolerant of someone else's opinion, he ceas-
es to see his mistakes, and there is a certainty that his own opinion is the only correct one.

With adaptive deformation, only the adaptation of the teacher to the specific conditions of pedagogical
activity occurs, as a result, he develops a high level of conformism; he adopts the behavioral models adopted
in the organization of education, acts strictly according to the rules and instructions of the leadership.

At a deeper level of deformation, the teacher has significant and sometimes pronounced negative char-
acter changes in personal qualities, including authoritarianism, dogmatism, dryness, etc.

With an extreme degree of professional deformation, which is called professional degradation, a person
changes his moral values, becomes professionally incompetent [5].

Thus, the professional deformation of a teacher is a change in the personality of the teacher that occurs
during the performance of his professional activity and, to a greater extent, negatively affects both the per-
sonality and the activities performed by it, as well as other areas of its life. And the activities of the teacher
are always activities to manage other activities, that is, the activities of students.

«The emotional development of students is beneficially influenced by an emotionally stable teacher,
with an even and benevolent character, able to resist frustrations and not inclined to extreme manifestations
of emotions and mood jumps» [6].

Occupational burnout is a syndrome that develops against the backdrop of chronic stress and leads to
the exhaustion of the emotional, energy and personal resources of a working person. The syndrome of pro-
fessional burnout is the most dangerous occupational disease of those who work with people: teachers, social
workers, psychologists, doctors, journalists - all whose activities are impossible without communication. It is
no accident that the first researcher of this phenomenon, Christina Maslach, called her book: «Emotional
combustion is a payment for sympathy» [1].

148 BecTHuk KaparaHgmHckoro yHusepcurteTa



Syndrome of emotional burnout of teachers and its prevention

Professional burnout occurs as a result of the internal accumulation of negative emotions without ap-
propriate «discharge», or «liberation» from them. It leads to the exhaustion of the person's emotional, energy
and personal resources.

The first stage of professional burnout is the reduction of self-esteem:

* positive emotions disappear;

* there is some detachment in relations with family members;

* there is a state of anxiety, dissatisfaction;

 coming home, [ often want to say: «Do not bother me, leave me alone!»

The second stage of professional burnout is loneliness:

* There are misunderstandings with students and parents; a professional begins to talk about some of
them with colleagues;

* hostility begins to gradually manifest in the presence of students - at first it is hard-pressed antipathy,
and then outbursts of irritation.

* People suffering from emotional burnout are unable to establish normal contact with people.

* The third stage of professional burnout is emotional exhaustion:

+ the ideas about the values of life are dulled, a person becomes dangerously indifferent to everything,
even to his own life;

* The eyes lose the spark of interest to anything, and the almost physically palpable cold of indifference
settles in his soul [4].

Fatigue, apathy and depression accompanying emotional combustion lead to serious physical ailments -
gastritis, migraine, high blood pressure, chronic fatigue syndrome, etc.

V.V. Boyko identifies three phases of the formation of burnout.

Phase of tension. Nervous (anxious) tension serves as a harbinger and a «triggering» mechanism in the
formation of emotional burnout. Stress is dynamic, which is caused by exhausting constancy or increased
psychotraumatic factors.

The phase of resistance (resistance to increasing stress).

In this phase, a person tries more or less successfully to protect himself from unpleasant impressions.

The phase of exhaustion is accompanied by a general fall in the energy tone and the weakening of the
nervous system, the impoverishment of mental resources [7].

Each phase contains certain symptoms that describe the dynamics of the burnout syndrome.

The consequence of professional burnout can be problems in the family, violation of relationships with
relatives and, first of all, with children. Under the influence of emotional burnout, anxiety, irritability, ag-
gressiveness, change in the style of communication between the teacher and children are increased. More
often the style of communication becomes authoritarian or liberal-condoning, and this leads to a disruption
of a favorable psychological situation.

Among the main reasons provoking the syndrome of professional burnout among teachers, it is possible
to single out a poor financial situation, insecurity, social injustice, and loss of social prestige; as well as a
high responsibility for the lives and health of pupils, the communicative load. Also, among the causes that
affect the onset of the syndrome, teachers put on one of the first places a high responsibility for the lives and
health of pupils.

Certain personal characteristics, in the opinion of S.P. Beznosova, E.M. Borisova, O.V. Grebennikova,
A.V. Emelyaninova, O.V. Inozemtseva, [.A. Kurapova, and others, may be additional risk factors in terms of
the appearance of emotional burnout [8, 9].

Among the most striking manifestations of personal unhappiness, teachers include an increased level of
anxiety, neuroticism, a tendency to rigidity, an underestimated self-esteem, reduced indicators of satisfaction
with work and quality of life [10].

Identify the following characterological features that help the individual reduce the negative impact of
stress, namely self-confidence, acceptance of oneself and others, ability to concentrate on positive emotions,
positive attitude to life, desire to overcome difficulties, problem solving skills. Individuals with different ac-
centuations have character traits that exacerbate the impact of stressful situations: indecision, anxious suspi-
cion in the form of fears for the future, obsessive fears, irritability and a tendency to hypochondria, mood
instability, impulsiveness, isolation, etc. [11].

In Table presents average values of the levels of individual symptoms and phases of the syndrome of
«emotional burnout» (CMEA) in pedagogues with different characterological features [12]. According to
Table. 1 it is possible to determine the level of severity of individual symptoms and phases of CMEA in ped-
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agogues with different character accentuations. Teachers with a stiffening character accentuation (ZAKH)
determine the highest levels; the minimum indicators are for teachers without accentuation of character.

Table
The average values of the levels of symptoms and phases of emotional burnout
syndrome in teachers with character accentuations (M + m)
) .. ) Emotional . )
Anxious-timid | Pedantic ac- Jamming Without
) . character ac- .
Parameter accentuation centuation . character accentuation of
centuation .
of character of character accentuation character
of character
Experience of psycho- | 18,23 +£3,90 | 20,66 + 6,10 17,97 + 4,40 21,47 +£5,12 12,13 +£4,53
traumatic circum-
stances
Dissatisfaction with 15,15+2,54 | 16,97+ 3,11 18,72 +4,17 17,24 + 3,19 11,11 +£4,03
oneself
Cage drive 13,69+4,17 | 16,47 + 3,88 16,86 + 4,69 17,00 + 4,63 10,45+ 3,72
Anxiety and 14,15+2,82 | 18,79+ 7,19 16,94 + 5,68 20,32 +£ 7,88 10,82 + 3,77
depression
Voltage phase 61,23 +7,08 |72,58+ 15,89 | 70,50+ 17,09 | 75,68 +17,30 | 44,60+ 14,45
Inadequate selective 13,92+ 2,78 | 15,79+ 3,46 15,33 £ 3,35 16,50 + 3,56 9,80+ 3,26
emotional response
Emotional and moral 12,15+ 3,41 | 13,26+2,83 13,44 + 2,83 14,29 + 2,59 9,23 £ 3,55
disorientation
Expansion of the 10,00 +,56 15,34 +£ 3,78 13,14 + 3,80 16,79 + 3,93 9,21 +£3,82
sphere of saving emo-
tions
Reduction of 14,23 +3,22 | 13,53 +3,96 12,92+ 3,72 15,56 + 4,77 9,08 +£3,77
professional duties
The phase of 53,38+ 10,37 | 58,24+ 12,52 | 55,11 +10,89 | 63,32+12,80 | 37,33 +12,99
resistance
Emotional deficit 11,23 +4,28 | 13,66+2,94 11,81 + 3,47 14,03 + 2,68 8,44 + 3,45
Emotional detachment | 9,38 + 1,50 11,03 +2,89 11,19 + 3,66 12,50 + 3,05 7,66 £2,93
Depersonalization 12,31 +2,93 | 11,55+3,81 11,14+ 3,71 11,26 + 4,04 7,45 +£3,39
Psychosomatic and 14,46 + 4,56 | 15,05+4,34 11,61 +£4,32 15,76 + 3,99 7,52 £ 3,90
psycho-vegetative
disorders
The phase of 46,92 £9,85 |52,08+10,86| 44,81 £15,72 | 55,79+11,63 | 31,08+12,36
exhaustion

Persons with anxious-timid accentuation are inclined to in-depth self-examination and the appearance
of compulsive states. The symptom of «personal detachment or depersonalizationy» is manifested in them not
only at work, but also outside the sphere of professional activity. Personality with anxious fearful accentua-
tion begins to assert that working with people is not interesting, does not satisfy, and does not represent so-
cial value. In such cases, «burnout» is associated with psychopathological manifestations of the person, with
neurosis-like or psychopathic conditions.
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Teachers with a pedantic character accentuation rarely enter into conflicts, speaking in them rather pas-
sive than an active party. They are inclined to make many formal demands to those around them. The symp-
tom of «experiencing psycho-traumatic circumstancesy is manifested as an awareness of the psychotraumatic
factors of activity that are difficult to eliminate. As a result, despair and resentment accumulate. The insolu-
bility of the situation leads to the development of other «burnout» phenomena.

Teachers with a strong emotional character accent prefer to communicate in a narrow circle of the elect,
with whom good contacts are established, which they understand from a half-word. They rarely enter into
conflicts themselves, playing a passive role in them. They have a «stuck» on the grievances. The symptom of
«dissatisfaction with oneself» is formed in them as a result of failures or inability to influence the traumatic
circumstances. The teacher begins to feel dissatisfaction with himself, with his profession, with specific du-
ties. There is a mechanism of «emotional transfer» - the energy of emotions is directed not so much outward-
ly as for oneself.

Teachers with a stiff accentuation of character in our study are the most disadvantaged group in terms
of the level of symptoms and phases of the syndrome of «emotional burnout». Individuals with this accentua-
tion are characterized by moderate sociability, propensity for moralizing; the desire to achieve high perfor-
mance in any case, increased demands on oneself and partners. This type of character accentuation is espe-
cially sensitive to social justice, but there is also a high level of sensitivity, emotional vulnerability, suspi-
cion.

In connection with the high risk of burnout of teachers and representatives of other social professions,
the issue of measures of psycho-prophylaxis of occupational stresses in the occupations of the «man-many
type becomes especially topical. There are two main areas of preventive and rehabilitation work: preventive
measures - teaching social (communicative) skills, skills of self-management and self-control, mastering of
constructive models of overcoming behavior; rehabilitation of already «burned» people - restoration of the
psychoenergetic potential, actualization of personal resources, acquisition of the sense of professional activi-
ty and life, strengthening of faith in one's own strengths.

The rehabilitation of a teacher's health is not just a treatment, but also the management of mechanisms
that determine the physical and mental development of the personality, promote the principles of a healthy
lifestyle, positive self-relationship, open interaction with the world, readiness for change, and taking respon-
sibility.

Psychological conditions for restoring the health of teachers are the development and formation of emo-
tional activity and behavioral flexibility provided by mechanisms of conscious self-regulation. The main
means of restoring the health of teachers is psycho-emotional and motor activity. Active means include all
forms of therapeutic physical training: various physical exercises, elements of sport and sports training,
walking, running and other cyclic exercises and sports, work on simulators, occupational therapy, etc. (So
you can maintain health by cutting firewood, digging up the garden or mowing, if you do it regularly and
fairly intensively).

Passive means - massage, manual therapy, physiotherapy, natural and reformed natural factors, and
psycho-regulatory (psychological) - auto-training, muscle relaxation, specially selected psychotechnics [13].

Models of overcoming behavior are of great importance for resisting burnout and preserving the profes-
sional health of teachers. ProSocial actions (search for social support and entry into social contact) and asser-
tive (confident) actions should be considered constructive. These behaviors contribute to successful profes-
sional adaptation and reduce the risk of developing burnout syndrome. Nonconstructive behavior patterns -
avoidance, manipulative, antisocial and aggressive actions - are associated with a high level of burnout and
professional disadaptation of teachers.

One of the important components of the prevention of burnout syndrome is the correction of non-
constructive behavior strategies and the formation of constructive coping strategies (coping with professional
stresses), which include confident behavior and social interaction skills.

The burnout syndrome can develop both for teachers with a long record of work, and for young teachers
who are just starting their professional activities. The high level of burnout of teachers with a great experi-
ence is due to the long-term impact of occupational stresses, and the young teachers - to entering a new pro-
fessional sphere. The possibility of developing a burnout syndrome at any stage of a person's professional
activity indicates the need to develop psycho-preventive and rehabilitation measures that would reduce the
risk of burnout and neutralize its negative consequences.
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Analyzing the above, we note that the problem of professional burnout syndrome has been and remains
relevant. Therefore, in the face of constant innovations in the education system of our Republic, it is
important for every teacher to know the basic ways to overcome it.

Thus, emotional burnout is a process that develops in time. It starts with strong and prolonged stress at
work. In the case when the requirements to the person constantly exceed the resources available to him, the
state of psycho-physiological balance is disturbed. Continuous or progressive imbalance inevitably leads to
burnout, which occurs not just as a result of stress, but as stress unmanageable.

In the absence of constructive coping behavior (coping), chronic stress at work causes a person a com-
plex of negative experiences and maladaptive behaviors that pose a threat to the personal health and stability
of the organization as a whole.

The risk of burnout is mitigated by a stable and attractive work, representing opportunities for creativi-
ty, professional and personal growth, satisfaction with the quality of life in its various aspects, the existence
of diverse interests, promising life plans. Less often «burnout» optimistic and cheerful people who are able
to successfully overcome life's adversities and age crises; those who take an active life position, and turn to
creative search in a collision with difficult circumstances, owns the means of psychic self-regulation, takes
care of replenishing its psychoenergetic and socio-psychological resources.

A strong social-professional support, a circle of reliable friends and support from the family can reduce
the risk of burnout.
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K.I'. XKakusgnona, K.T. MycaxanoBa

OKBITYHIBLIAPABIH IMOUMOHAJ/IBIK, KYH3€eJy CHHAPOMBI K9HE OHBIH AJIbIH aJ1y

Makanana MyFaiiM XKeke TYIFaChIHBIH Kociou neopManusChIHBIH Oip TYpi peTiHae SMOIMOHAIABI KYii3ery
Mmocesnieci Tanmanipl. JKeke Tyira AeopMalMsCHIHBIH Ke3eHuepi MeH (asanapbl KapacThIPBUIIBI, OHBIH
KepiHic Genrinepi; Oy nponecti 6acTalThH (GakTOpIap; OCHl CHHAPOMHBIH JAaMybIH OOJIbIpMay KOHIHIET]
mrapanap. TaHzajaFaH TakbIPBIITHIH ©3CKTUIr MEH QIeyMETTIK MaHbI3bl — SMOLMOHAIIBIK Kyizeric
CHHJPOMBIHBIH KYPAEJI CHIAThl, COHJAN-aK 3€PTTEY CTPATErUsUIapbiH i37€Y/i JKOHE THICTi IICHXOJIOTHSIBIK
KypaJap/sl JKacay/Isl TajJaln eTeTiH cebenTep MeH KopiHicTepAi TYCIHAIPYAIH OPKEIKLTIrT 60BN TaObLTA b
By KyOBUIBICTBIH 3epPTTeNyi SMOLMOHANABIK KYI3€edy CHHIPOMHBIH €PEKIICIIKTepiH aHbIKTayFa, KOCIMTiH
OHBIH JIaMybIHa KOJIaiiChI3 ocep eTy MEeXaHU3MJEPIH i3AecTipyre, OHbIH TYbIHAAYbIHA OKEJIETIH (haKTOpIapabl
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AHBIKTAyFa, KOTHUTUBTIK, SMOLIMOHAJIIbI JKOHE MIHE3-KYJIBIK CajlajapblHIa bIKTUMal Oy3yIIbUIBIKTApAbI
GospIpMayFa *KOHE ajJblH alyra OarbITTaFaH aJbIH aly )KYMBICTBIH 9iCTEpi MEH TOCUIIEpiH Taniayra
MyMKiHZik Oepeni. Ilemarorrapaa SMOLMOHANIABIK KyH3edic CHHAPOMBIHBIH Maiiga OOyl MEH AaMybIH
MoOJiepalysIay iIMKi XKoHE CBIPTKBI (DaKTOpJIapAbl aHBIKTay — Ka3ipri yakbITTa 3epTTEyIIiIep aJAbIHAA
TypraH MaHp3Ibl MiHIeT. COHBIMEH, OChI MaKaJaHBIH MaKcaThl Ielarorrapia SMOLHOHAIIBIK Kyizeric
CHHIPOMBIHBIH Maiia 0G0ybl MEH JaMyblH MOJACpALMsIay CHIPTKBI JKOHE iIIKi (akropiapibl aHBIKTayFa
apHaIIFaH KoJijia 6ap SMITMPUKAJIBIK 3epTTEYyJICPAiH TCOPUSUIBIK MIOTYbI GOJIBIIT TaObLIABL.

Kinm ce30ep: 3MOITMOHAIIBIK KYH3€ITy CHHIPOMBI, CaThLIAPhl, SMOLIMOHAIABI KYH3€ely Ke3€eHi, SMOLIHOHAIIbI
Kyi3eny Oenrizepi, SMOLMOHAI/IbI KYH3eIy CHHAPOMBIHBIH aJIIbIH alTy.

K.I'. Kakuanona K.T. Mycaxanosa

CHHAPOM 3MOLMOHAJIBHOI0 BHITOPAHUS 1€1aroroB U ero NpoguiIakTuKa

B crarse anammupyercs npobiemMa SMOIMOHAIBHOTO BEITOPAHUS KaK OJHOTO W3 BUAOB NPOQECCHOHATBHON
nedopMaryy TMYHOCTH INefaroroB. PaccMarpuBarorcst craguu 1 ¢das3bl pa3BUTHS TaHHOW JIedopmarmu amd-
HOCTH; CUMIITOMBI €€ IPOSIBICHNUS; (haKTOPbI, HHULMUPYIOLINE AAHHBIH IPOLECC; MEPBI 110 NPEAYIPEKICHHIO
pa3BUTHS JAHHOTO CHHAPOMA. AKTyalbHOCTBIO M COIMAIbHOW 3HAYMMOCTBIO BBIOPAaHHOW TEMBI SIBIAETCS
CJIOXHBIN XapakTep CHHAPOMA SMOIMOHAIBHOTO BBITOPAHUS, a TAKXKE PA3HOPOAHOCTh MHTEPNPETALUU €T
NPUYUH U TPOSBICHUH, TPEOYIOINX MTOUCKA HCCIE0BATEILCKUX CTPATETuil U CO3/[aHKsl COOTBETCTBYIOIIETO
TICHXOJIOTHYECKOTO HMHCTpyMeHTapus. lccienoBanue maHHOTO ()eHOMEHA IIO3BOJISIET aBTOPAM PAaCKPHITh
0COOCHHOCTH CHHIPOMA BBITOPAHUS, MIPOCIEANUTE MEXaHH3MBI HEOIaronpusaTHOTO BO3IEHCTBUS Npodeccuu
HA €ro pa3sBHUTHE, ONpeAeauTh (aKTOpbl, 00YCIOBINBAIOIIME €r0 BO3HUKHOBEHHE, IIPOAHAIN3HPOBATh METO-
II6I U CIIOCOOBI PO MIIAKTHIECKOH paboThl, KOTOpas HalpaBJeHa Ha MPEAYNpPEKACHHE U IPeJoTBpalieHue
BO3MOXKHBIX HapyIIEHUH B KOTHUTUBHOH, SMOLIMOHAIBHOI U MoBeneH4YecKoil chepe. Takum oOpazoM, 1embio
JTAHHOW CTaThM SBJISETCS TEOPETHUECKUH 0030p MMEIOLIMXCS SMIMPHYECKUX HCCIEIOBAHUH, HOCBAIIEHHBIX
BBISIBJICHUIO BHELIHMX M BHYTPEHHHMX (DAKTOPOB, MOJAEPHUPYIOIIMX BO3HUKHOBCHHE M Pa3BUTHE CHHIPOMA
SMOIMOHAJIBHOTO BBITOPAHHUS Y MEaroroB.

Knrouesvie crosa: CHUHAPOM 5MOIIMOHAJILHOTO BBITOPpAHUA; CTa/lUH, (1)33])1 OMOLUOHAJIBHOI'O BbII'OpaHus; CUM-
HNTOMBI SMOIIMOHAJIBHOT'O BBITOPAHUS HpO(i)I/UIaKTI/IKa CHUHAPpOMAa S5MOIMOHAJIBHOI'O BBITOPAHUS.
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A modern assessment of students in schools
in the education system of Kazakhstan

In this article is about a new system of assessment in Kazakhstan schools, it is proved that it is an important
part of the learning that allows you to define the causes of learning and non-learning. The modern assessment
system, based on the new programs, provides for the assessment of knowledge as a result of the formative,
summative criteria-based assessment of classroom learning in accordance with the types of tasks in the teach-
ing and its learning outcomes. The assessment system has also undergone radical changes and has been ana-
lyzed in a system of criteria-based assessment, with a clear set of predictive criteria for students' progress and
consistency, consistency and effectiveness. The importance of understanding the depth of knowledge, skills
and flexibility in evaluating the students' knowledge is emphasized. The new assessment system has come to
the conclusion that it is possible to improve the educational society of teaching, to create the moral and spir-
itual qualities of the student, to comply with the content of the sections and the timing of the proposed topics,
to focus on social skills, and to actively participate in the learning process.

Keywords: assessment, quality, Criteria-based assessment, summative assessment, self-assessment,
knowledge, skills, taxonomy, effective results, educational process, develop criteria, formulate assessment,
learning, curriculum, evaluate.

A contemporary education is specified by new trends and initiatives, scientific discoveries. The role and
importance of modern assessment, which is the one of great importance in the organizing and developing a
students’ academic work, collaborative work in the classroom should be fully transformed to ensure a new
role for the teacher as an educator, developer, supervisor and administrator.

In the National Encyclopedia, the concept of «assessmenty», is the approach used to identify learning
outcomes is a factor that helps the learner to overcome deficiencies in learning the subject. Assessment is
often done by the synthesis of pricing. Also, school-based assessment is not limited to pricing; it is an im-
portant part of the learning that allows you to define the causes of learning and non-learning [1].

Assessment is also a term used to describe activities that are systematically summarized for purposes of
further learning.

In the case of introduction of result-oriented education, the educational process is carried out on the ba-
sis of the entity-subject between the participants. The students organize their activity in order to achieve cer-
tain successes as a subject in the educational process. Student achievement is determined by estimation of
quality of development of educational activities in the form of system of expected results. Expected result in
this regard is a description of various types of educational activities, which provide integration of subject
knowledge, skills, components of core and basic competences in a certain context. Estimated results demon-
strate their achievements in acquiring knowledge of the subject, knowledge, skills and ethical standards of
learners in mastering behavioral approaches in the context of common human and national values. A student
achievement assessment tool is a graded and summative scoring system based on a rating score.

The ability to correctly apply the «pedagogy of assessment» is an important pedagogical art. It is not
only about the objectivity of assessment. Comprehensive consideration of the psychological effect of as-
sessment, the ability to use this effect for the purpose of influencing the student in a way desirable for the
teacher, taking into account the circumstances influencing the student, and his personality is another, no less
important aspect of this art. The most probable assessment periods are the initial assessment at the beginning
of the school year, further ongoing assessments during the school year, and final grades. In order for the as-
sessment to be most effective and to facilitate the success of the students in each assessment period in a giv-
en situation, the teacher is recommended to perform a series of mental and logical actions.

In recent times, the results of the research on different aspects of learning outcomes have been devel-
oped in a new system of rating systems that perform differentiated, summative, and monitoring activities in
the experience of individual creativity teachers. Until now, 5-point system is used in schools: 2 («unsatisfac-
tory»), 3 («satisfactory»), 4 («good»), 5 (excellent) and teacher attitudes, because the teacher when setting
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the mark is oriented on the student's level relative to a certain standard, to the class as a whole and to himself
in the previous period

Assessment of school practice is not only a prize, but also an important part of the learning that allows
you to identify the causes of learning and non-learning. In general, all types of assessment include the fol-
lowing:

Interpretation of collected information;

Control,

Summarize the solutions used to identify future actions.

There are many searches according to the system of education control. Such as N.A. Vasilyeva,
V. Nadelyaev, T.S. Kulikova, N.Yu. Korobova, S. Ershikov, V.E. Sosenko, G.N. Ushko, L.G. for Ustinova.
Radical researches are not limited to Kazakh methodologists. E.J. Smagulov, M. Esmukhan,
B.B. Baimukhanov, E. Medeuov, A.K. Kazbayeva, N.K. Akhmetov, A.S. Kenesh, A.P. Mustafayev,
V.P. Dobritsa, B.K. Otejdjanova, E.A. Tuyakov's candidate researches. It does not only examine the specific
methods of knowledge testing and assessment, but also broaden the pedagogical thinking of students, the
general principles of the forms and methods of organization of educational activities. Knowledge check —
a broad concept. It covers such issues as the knowledge-based system of verification, identification of re-
quirements, organization and content structure [1].

To formulate assessment criteria, the expected results should be decomposed into simpler constituent
elements:

1.information (subject results) on integral semantic units

2.learning activities (meta-subject results) on the operation

Prior to the release of a new educational program, assessment of learning outcomes in each lesson is
carried out by defining the average arithmetic mean of studentren accumulated within the same class within
the targeted price scale, in accordance with the level of educational activity. To determine the mean arithme-
tic mean, students are used when performing educational activities on reproductive, productive tasks.

The assessment is divided into two categories: «assessment for learning» and «assessment of learning.
It is worth noting that the assessment for learning is a formative one, and assessment of learning is sumptu-
ous. Formative assessment during each lesson, in the classroom, all the actions of the student are evaluated
by their thinking, conception, and order. Controls, quizzes, quarters, summaries, aggregate price dimensions
at a definite period [2].

The formative assessment is a process carried out in each lesson. The objective of a formative assess-
ment is to get objective information on the learning material, timely detect the student's defects, and establish
feedback between the teacher and student. All activities in the classroom format are assessed by the student's
personal thinking, concepts and discipline, including the level of knowledge and skills. The main feature of
formative assessment is to evaluate students' ability to understand and cognitive progress in using analytical
tools and examples. The results of such assessment can be used to improve learning levels. One of the meth-
ods is used by the teacher in explaining lessons and exercises. Summative assessment or summative assess-
ment is a measure of the level of knowledge that can be seen during a test of knowledge by a student over a
certain period of time. Formation of this type of assessment is aimed at determining the price of a particular
students, their drawbacks in learning content and the most effective replenishment of their place of residence.
The teacher can accurately define the purpose of the subject by means of this assessment. It can help the stu-
dent to focus on past topics in a single way, by identifying appropriate methods of outcome control, and en-
couraging them to reach a higher level.

Another important component of the formative assessment, which has been effective in recent years, is
self-esteem and mutual assessment. Self-assessment is a type of valuation activity associated with non-self-
assessment, but associated with assessment activities. It is closely related to the description of the task execu-
tion process, its positive and negative aspects, especially scores. The teacher can offer the student the follow-
ing algorithm of self-assessment:

1. What should be done when performing the task? What was the purpose? What was the result?

2. Was it possible to get results? Did the solution find its answer?

3. Have your assignments been properly executed or made mistakes?

4. Is it fully fulfilled privately or by someone else's help?

5. What skills have been developed during the task? If not, what mistakes were made and what did the-
se difficulties arise?
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One of the major component of formative assessment is feedback. Feedback is carried out verbally and
in writing. No matter what this activity is, the facilitator should indicate what the teacher has done well. In
the event of errors, the teacher can provide specific recommendations for improving their work. Feedback is
the information that has been provided for specific recommendations that will help the learner to make pro-
gress in helping her realize personal accomplishments and learning gaps and make changes to their own be-
havior.

In a generalized, thematic and final assessment, the teacher takes into account all the levels of their ac-
tions. Types of assessment of students' educational achievements are current, periodic, intermediate.

Current - Assessment at grades 2-11. Thematic, every lesson;

Periodicity - Assessment at the end of the term, as well as half a year, academic year. Thematic, gener-
alized;

Graduation - after the completion of the study cycle, assessment after grades 2, 4, 8, 10, 11. Thematic,
generalized.

The teaching paradigm has changed. The content of education has been updated. In this regard, teachers
are tasked with constantly upgrading teaching methods and mastering new technologies and applying them
effectively. Basically, the updated education system is a program of competence and quality. The feature of
the updated educational program is the spiral principle. The assessment system also undergoes radical
changes and is transition to a system of criteria-based assessment. In assessing the criteria, students' progress
is measured by a set of predetermined criteria. Learners' progress in the subject is assessed in two ways:
formative assessment and summative assessment [3].

The content of the system of criterial assessment is regulated by the following instructive and methodo-
logical documents:

State compulsory education standard,

Training program,;

Education plan;

The order of criterial assessment of educational achievements of students in educational organizations
implementing general educational programs;

Guidelines for criterial assessment for primary school teachers;

Guidelines for criterial assessment for primary and general secondary school teachers;

Guidelines for regional and school coordinators;

Collections of tasks on formative assessment;

Methodological recommendations for summative assessment.

Criteria-based assessment is one of the new trends in education that has emerged on the basis of modern
requirements. It is a process based on comparisons of students' academic achievements with predetermined
criteria for all participants of the educational process, who are responsible for the formation of students' edu-
cational and cognitive skills that are relevant to the purpose and content of education.

Criteria — a rule, justification and sign-on decision-making rule in accordance with the requirements.
There are discrepancies of each criterion, which gives a clear idea of the correctness of the outcome of the
assignment. Assessment of the syllabus determines whether the student achieves the goal set.

Formative (current) assessment is an assessment that defines the level of knowledge and skills acquired
on a daily basis. Formative assessment carries out closely the relationship between the student and the teach-
er in the educational process.

Internal Summative Assessment — Determining the level of formation and learning skills after reading
the block of learning information.

External Summative Assessment — Determines the level of formal education and learning, and is the ba-
sis for determining the final grade of the training reporting period.

In evaluating the criteria, student achievement is measured by a set of predetermined criteria (Glairer's
introduction, 1963). This type of assessment differs from the assessment based on the norm that is normally
evaluated for the performance of the students with the progress of their classmates. Formative assessment is
an integral part of the daily learning and learning process and is held regularly throughout the quarter. Regu-
lar assessment provides feedback between students and teachers continuously and lets you correct the learn-
ing process without score or rating. Teachers use it to measure reading and to plan future classes. The sum-
mative assessment is carried out by taking the points of the curriculum with the points and marks for obtain-
ing general information about the progress of the student who has completed a certain academic period. The
formative and total assessment is applied to all disciplines, but assessment methods may differ depending on
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the content and the specific content of the subject. Comprehensive Assessment Methods are reviewed in de-
tail in the Comprehensive assessment tools for grades. Teachers use the results of forming and summative
assessment to provide feedback to learners and provide parents with information in the learning process. All
types of assessment are based on the content of the curriculum in the subject. Formative Assessment Forma-
tive Assessment is an integral part of learning and learning that directly affects students' achievement and
advancement in learning, and provides feedback between learners and teachers [4].

In addition, the criteria-based assessment system differs from the previous assessment by the formative
and summative assessment. If a formative assessment is focused on identifying teaching, methods and oppor-
tunities for improving those opportunities, the summative assessment is needed to make the learning out-
comes for target marking and certification or promotion of learning progress.

Formative and total assessment is conducted on all disciplines. However, assessment routes vary ac-
cording to its content and type. Detailed instructions for your total assessment are provided in each method
and guidelines for a summary assessment of grades. Teachers use the results of forming and summative as-
sessment to give feedback to learners and provide parents with the information about the learning process.
All types of assessment are based on the content of the curriculum. In order to determine the degree of
achievement of the curriculum in the reader's curriculum, the assessment criteria of B. Bloom's taxonomy of
learning objectives are regulated by the levels of thinking skills [5].

B. Bloom's taxonomy is based on the 6 basic levels of thinking in the learning process and on the levels
of educational process:

1. Recognition, memorization, learning, memory;

2. Understand interpretation, self-expression;

3. Use the information in practice, use the information to succeed;

4. Division of knowledge into several parts for the purpose of knowledge acquisition;

5. Complete viewing of words or objects in order to obtain the most effective results;

6. Creating controversy, making decisions, evaluating.

The summative assessment supplements the results of the formal assessment, evaluating the results of
the knowledge gained and the skills gained by the students in accordance with the common themes and quar-
terly learning objectives. Information on the structure and duration of each test and how to manage them can
be found in the test specification on the subject. The summary specification provides samples of questions
and assessment drawings so teachers can see how different skills are evaluated. Even if there are specific
benchmark criteria, marking is still a challenge, and teachers can comment on them. Moderation is used to
increase the reliability and validity of the grades that teachers have provided. Black and Others (2011) de-
scribe this process as two steps, standardization and moderation: «Standardization is based on a common set
of examples, and it is assumed that schools will be competent to apply common standards and criteria in their
work. The requirements for moderation are so stringent that it requires annual interschool and inter-school
meetings, setting the current realistic data. Moderation is an essential part of vocational training and involves
discussions about how practical the criteria are, helping teachers understand the standards that are relevant to
those criteria. Teachers can exchange ideas and methods to help their students improve their academic per-
formance to achieve learning goals. A professional dialogue with colleagues has proven that moderators have
a positive impact on both assessment and learning (Gardner et al., 2010), allowing teachers to clearly under-
stand students' performance in their own disciplines. The Criteria-based model of assessment and detailed
information on how to use it in teaching is provided in the teaching guide for criteria-based assessment for
teachers of general education. The purpose of the criteria-based assessment is to provide students with all the
information needed to obtain objective information on student learning achievements and to improve the
learning process on the basis of assessment criteria.

Criteria-based assessment tasks:

1. Expand the range of activities and opportunities in the learning process;

2. Creating a systematic feedback to help students constantly improve themselves;

3. Assisting in the development of uniform standards, quality assessment tools and mechanisms;

4. Available, accurate, continuous.

The main feature of the Criteria-based assessment:

Predicted scale of estimation;

Clear, transparent;

Fairness of prices;

Possibility of student self-assessment.
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Criteria include clear, accurate indication of the correctness of the reading assignment, and the extent to
which the assessment is to determine the extent to which the student has reached the set goal. It is called
«Listening, Reading, Writing, Speaking» in language disciplines. Learning objectives are based on the de-
velopment of these skills in a student. Leading to active learning and group work in the classroom, motivat-
ing the student to learn, requires the teacher's professional skills. Creating a rational and constructive assess-
ment task would be a good result. Students here learn how to evaluate the results, learn to comprehend and
evaluate the criteria, evaluate themselves and their friends, apply their knowledge in performing specific
tasks, freely express ideas, and critically think. It does not matter how it should be read. «It allows the stu-
dent to study independently and learns better», said Peter Klein. During the lesson, group discussions, re-
search discourse, and open and closed questionnaires create a sense of self-interest and interest to the stu-
dent.

Criteria-based assessment principles:

Interrelationship between learning and assessment. Assessment is an integral part of learning, which is
directly related to the objectives of the curriculum and the expected results.

Truth, reliability and validity. The assessment provides accurate and reliable information. Applicable
criteria will make sure that tools will value the learning objectives and the expected outcomes.

Transparency and accessibility. The assessment provides clear and clear information, as well as en-
hances the interest and responsibility of all the learning process participants.

Continuity. The assessment is an ongoing process that enables the timely and systematic tracking of
schoolstudentren's progress.

Orientation for development. The assessment finds out and stimulates the development of students,
teachers, schools, and education.

Criteria include clear, accurate indication of correctness of the reading assignment, and the same indica-
tor - to determine the extent to which the student has reached the set goal. During the criteria validation, stu-
dents will be able to express their views on how to express their thoughts, stories and talk about their dreams,
expectations and plans, listening to conversations and audiovisual material; To make a concise conclusion
and analysis of literary and non-literary texts; learns the ability to use the necessary and interesting infor-
mation in writing short-term texts. This is still a problem that needs to be clarified.

Using a criteria-based assessment system, we focus on the personality of the student in an active posi-
tion, define the level of training and growth, and see the student's confidence in the assessment system.

The level of achievement or advancement of learning objectives in order to determine the level of un-
derstanding of students for effective teaching and learning should be monitored. For each student, the
achievement of the learning objective can be summarized in a portfolio showing student progress and can be
used for formulating assessment. Portfolio can contain many data, including:

Written works (for example, workbooks, register, homework assignments, student notes);

Photos or video evidence (for example, art works, classroom presentations, models, presentations, mu-
sical presentations with students and events involving students);

Electronic records (for example, presentations, documents, animations);

Teacher notes or class oversight notes;

Parents' opinions.

The nature of the evidence suggests that the traditional test allows evaluating skills that are difficult to
identify. Darling-Hammond and Pecheon (2010) describe this method as «empowering and displaying high-
level thinking skills such as finding and organizing information for researchers, researching and conducting
research, analyzing and assembling data, and applying these new ones in new situations» [4].

Finally, the advantage of the new assessment system is that it promotes creativity and science by devel-
oping a student's thinking abilities. Formative Assessment is an integral part of the daily learning and learn-
ing process, conducted throughout the quarter. The formative and summative assessment applies to all disci-
plines.

We know that the implementation of the system of criterial evaluation will be carried out according to
the schedule of transition to the updated content of education compiled and approved by the Ministry of Ed-
ucation and Science of the Republic of Kazakhstan:

Since September 1, 2016 - 1st grades

From 1 September 2017 - 1st, 2nd, 5th, 7th grades

From September 1, 2018 - the 1st, 2nd, 3rd, 5th, 6th, 7th, 8th, 10th grades

Since September 1, 2019 - all classes.
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Compared with traditional education, peculiarities of functioning of the curriculum, spherical principles
of the content of the subject, hierarchy of learning objectives on Bloom's taxonomy, the provision of com-
mon themes for the implementation of interdisciplinary communication, the medium-term plan and short-
term plan modeling on the basis of the long-term plan, the ability to form the moral and spiritual qualities of
the student, the content of the sections and the offered salary comply with the requirements of the time, the
focus on social skills, students will be active participation in the learning process.

Each teacher needs a reflection in the classroom to assess the impact of the course at the end of each
lesson, and to formulate a formal assessment by expressing its own ideas, essays, and methods. It is also im-
portant that school practice has a personal diary that evaluates the individual's daily activities by descending.
This diary provides a lot of information on the development and growth of adult learners.

Prior to this, reading and subscribing is of importance, and in the context of new educational content,
we see that listening and speaking is primarily due to public needs. The focus here is that the oral, written
language of the learner is interconnected and, therefore, requires that the work be reflected in oral or written
form. On the basis of this, we can educate healthy and creative young generation of language.

So, we think that the objective is to be objective, objectiveness should be derived from the equality of
education and pedagogical, sociological and psychological functions. Consolidation of equation and co - ex-
istence of functions in the objective assessment of the teaching - learning process.

Thus we have come to the conclusion that criteria-based assessment performs a feedback function when
the student receives information about his successes and failures. At the same time, even the most unsatisfac-
tory results of intermediate work are perceived by the student only as recommendations for improving their
own results.

Before that, reading and writing are of paramount importance, and in the context of the new educational
content, we see that listening and speaking are primarily related to public needs. The main attention is paid to
the fact that the oral, written language of the student is interconnected and that the work should be expressed
verbally, in writing. Based on this, we can educate a healthy and creative young generation of the language.

Thus criteria-based assessment allows teachers to develop criteria that facilitate the production of quali-
ty results, having operational information to analyze and plan your activities. To improve the quality of train-
ing, to build an individual way of training for each student, taking into account his individual abilities and
characteristics, to use a variety of approaches and assessment tools, to make proposals for improving the
content of normative and methodological documents.

Students can use a variety of learning styles, types of thinking activity and abilities to express their un-
derstanding, To know and understand the criteria-based assessment for predicting their own learning out-
comes and understanding success, to anticipate in reflection, assessing themselves and their peers, to use
knowledge to solve real problems, to express different point of view, think critically.

And parents obtain objective evidence of the level of their student's training, to monitor progress in
teaching the student, to provide the student with support in the learning process, to establish feedback from
teachers and school administration, to be confident and calm for the comfort of the student in the classroom
and school.
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A modern assessment of students in schools in the education...

P.K. UckakoBa, C.K. Axxurerona, K. 3enrun

Kazakcran 0itim Oepy :KyileciHaeri MekTen OKyIIbLJIAPBIH KaHAIIA 0araJjiay Maceseci

Makanana Ka3akCTaHIBIK MEKTENTepJe OKBITY MEH YHpPeTyHiH ceOenTepiH aHBIKTayFa MYMKIHAIK OeperiH
JKOHE OHBIH MaHBI3ABI Oeuliri OoJIbII TaOBUIATHIH OaranaymblH JKaHA >Kyieci Moceneci KapacTBIPHUIFaH.
ABTOpIIap CHIHBINITaFrbl Oaranay eJIIeMi HeETi3iHAe KaJbIITACKaH, KOPBITBIHABI OuTiMIi Oaramaymbl
KaMTaMachl3 eTeTiH jkaHa OarIapiamanapipl OacIIbUIBIKKA aja OTBIPBIN,  OKBITYJarbl MiHICTTEpiH
TYpJepiHe COMKec )KOHE OHBIH HOTIIKENICPIH Oaranay/blH 3aMaHayd yHeciH kepceTkeH. OKyIIbUIap/IbIH
O3BIKTBIFBI JKOHE ASHEKTINIr, OJapIblH KEeTICYIIiTiri MeH THIMIUIIT YIIiH O0DKaMABIK JIeMIep/IiH HaKThI
JKMHAFBl Heri3iHge OaranmayzblH Kyitecine tannmay »acanrad. OKyIIbUIapablH OiniMiH Oarayay GapbIChIHAA
MalIbIKTaHybl, HKeMALTIr KoHEe OiTiM JeHreiiH TYCIHYAIH MaHbI3IBUIBIFBI aTal OTLIreH. ABTOpiiapMeH
OKYIIBUIApABIH OUTiMI MEH ICKepIiriH aHaFypJIBIM camajbl JKoHe oiil Oaraiayasl KaMTaMachl3 €TeTiH
onicreme Oeitnenenren. Bynan 6acka, MEKTeIl OKYIIBICHIHBIH 63 )KYMBICHIH colikec OaKpuIay skoHe Oaranayra,
TYBIHIAHTBIH KHBIHIBIKTAp ce0e0i MEH Oyapibl XKOKJIbI ©3 aliblHA aHBIKTAWTHIH KaOUIeTTEepAi AaMbITy
Kyleci kepceTiiareH. ABTOpIap OKBITYIarsl OiTiM Oepyre apHaiFaH KOFaM/Ibl XKeTUIAIpyre OOIaTHIHBIFBIHA,
OKYIIBIHBIH MOPAJIBIK JKOHE PYXaHH CallachlH KAJIBIITACTBIPY, TapayJap/blH Ma3MYHBIH XOHE YCBIHBUIFaH
TaKBIPBIITAP MEP3IMiH YCTaHy, 9JICyMETTIK MaIIbIKTaHyFa KOHIJI TOKTATy JKOHE OKBITY yaepiciHe OenceHui
KATbICY KEPEKTIriH KOPBITHIHIbUIAM L.

Kinm ceo30ep: Oaranay, cama, KpuTepuiliik Oaranay, >KHBIHTBIK Oarajiay, e3iH-e31 Oaramay, Oimimaep,
JaFIblIap, TAKCOHOMHS, THIMJI HOTIDKENEep, OKy IIpoleci, KPUTCpHiiepli KalblITacThIpy, Oaranayisl
KaJIBIITACTBIPY, OKBITY, OKY JKOCIapbl, Oaraiay.

P K. UckakoBa, C.K. AxxurcHona, JXK.3eHrun

HoBas cucrema OIlcHUBAaHUA INIKOJIBbHHUKOB B CUCTEME Oﬁpa3OBaHI/lH Ka3axcrana

B crarbe paccMOTpEHBI BOIPOCH! O HOBOH CHCTEME OLIEHKM B Ka3aXCTaHCKHX ILIKOJIAX, KOTOpas sBISETCA
BOKHOW 4YacThi0 OOYUEHHMS M IIO3BOJIIET ONpPENCNUTh NPUYMHBI OOY4YeHUs U HeoOydeHHs. ABTOpaMu
BBIZIEJIEHA COBPEMEHHAsI CHCTeMa OIEHKH, OCHOBAHHAsI Ha HOBBIX IIPOrpaMMax, KOTopast oOecriednBaeT OLeH-
Ky 3HaHUH B pe3yibTare (OPMUPYIOMIEH, UTOrOBOH OLIEHKM Ha OCHOBE KpUTEpHEB OOy4dEeHHs B Kiacce
B COOTBETCTBHU C THIIAMH 3a/iad B 00YYESHUH U pe3ynbTaTaMu oOydenus. [IpoananmusupoBana cucreMa OIeH-
KM Ha OCHOBE KPHTEPHEB C YETKMM Ha0OpOM IIPOTHOCTHMYECKMX KPHUTEpHEB Ui  IIporpecca
Y [OCJIE/I0BATEIBHOCTH Y4aIlUXCs, HX COIJIaCOBAaHHOCTH U 3 dexTuBHoCTH. [ToguepkuBaeTcss BaXKHOCTH 110-
HHMMaHUS TJIyOUHbI 3HAHUH, HABBIKOB U THOKOCTH IPH OLICHKE 3HAHUH ydaluxcs. ABTOpaMH OIHCaHa METO-
JIMKa, KOTOpas 00ecreynBaeT 3HaYUTENbHO 00Jiee KaueCTBEHHOE U 0OBEKTHBHOE OLICHUBAHNE 3HAHUH U yMe-
Huil ydammxcs. KpoMe Toro, nokasaHa cucTeMa pa3BHTHsS y IIKOJIBHUKOB CIIOCOOHOCTH aJIeKBaTHO KOHTPO-
JIMPOBAaTh U OLEHMBATH CBOIO PabOTy, CaMOCTOSITENHHO BBIABISATH HMPUYUHBI BO3HHUKAIONIMX TPYJHOCTEH
M YCTPaHATh MX. ABTOPHI NIPHILIA K BBIBOJY, YTO MOXKHO YIYYIIHTh 00pa3oBaTebHOE OOLIECTBO Mperoja-
BaHUS, CO3JaTh MOpAJIbHBIC W JyXOBHBIE KadeCTBa yJalllerocs, COONIONaTh COAepKaHHe Pa3lenoB M CPOKU
TIpeIaraeMbIX TeM, COCPEIOTOYNTRCS Ha COMUANBHBIX HaBBIKAX M aKTHBHO y4acTBOBATh B Ipolecce 00yde-
HHSL.

Kniouesvie cnosa: oneHka, Ka4yecTBO, OLCHKA HAa OCHOBE KPUTEPUEB, CyMMapHas OLEHKa, CAMOOLICHKa, 3Ha-
HM$1, HaBbIKU, TAKCOHOMHS, 3 PEKTUBHBIC PE3yJIbTaThl, 00pa30BaTEIbHbINH HpoLiece, pa3paboTka KpUTEPHEB,
(dbopmyMpoBaHHe OLICHKH, 00y4YeHue, yueOHas mporpamMma, OLEeHKa.
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