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Pre-service English as a foreign language teachers’ perceptions
of cultural diversity: insights from a Jean Monnet Module

This study examines pre-service English as a foreign language (EFL) teachers’ perceptions and attitudes to-
ward cultural diversity. The research was conducted in the framework of a Jean Monnet Module course which
focuses on developing students’ better understanding of cultural diversity as well as on fostering their teach-
ing strategies for multicultural education. A mixed-method research design was employed, combining quanti-
tative and qualitative approaches. The survey was conducted with 80 pre-service EFL teachers and contained
14 closed-ended and 1 open-ended questions. Quantitative data were collected from the closed-ended ques-
tions, whereas the open-ended question provided qualitative data. The findings of this study indicate that par-
ticipants perceive cultural diversity as a multidimensional concept, reflecting such themes as tolerance and re-
spect, cultural traditions, inclusivity, learning and understanding, variety, and societal unity. A comparison of
the pre-test and post-test results indicates that participants developed a better understanding of cultural diver-
sity after the intervention. Furthermore, student feedback revealed satisfaction with the course content and
teaching strategies. The study contributes to research on fostering future EFL teachers’ understanding of cul-
tural diversity and developing their perceptions of and attitudes toward it.

Keywords: cultural diversity, pre-service EFL teachers, perceptions, attitudes, intervention, course, Jean
Monnet, module, multicultural education

Introduction

The term “cultural diversity” (CD) is generally defined as “a system that recognizes and respects the ex-
istence and presence of diverse groups of people within a society” [1; 244]. The Universal Declaration on
Cultural Diversity defines CD as “the common heritage of humanity”, and its protection is considered to be
an ethical imperative, inherently tied to respect for human dignity and a commitment to human rights and
freedoms [2; 1].

Calligaro understands CD as the coexistence and recognition of various cultural expressions, identities,
and traditions [3]. Initially focused on national cultures within the EU, the concept expanded to include sub-
national and minority cultures, as well as the cultural contributions of immigrants and global influences. In
this context, CD is not merely a recognition of differences but a value to be promoted and a challenge to be
addressed through intercultural dialogue. The EU frames diversity as a fundamental aspect of its identity, and
emphasizes inclusion, respect for differences, and the management of diversity to foster social cohesion and
active citizenship.

C. Lin describes CD as the coexistence of various forms of knowledge, beliefs, arts, morals, customs,
traditions, and religions, also emphasizing how people perceive this diversity and how they choose to live
together with it [4]. This view on CD highlights not only the uniqueness of various cultures but also under-
scores the ways in which individuals and groups perceive, interact with, and adapt to this diversity in their
daily lives.

Nowadays, due to the processes of globalization and internationalization of all spheres of societal life, it
has become crucial to equip students with skills necessary for successful integration into international labor
markets. As M.T. Rodriguez and A.J. Lamm emphasize, there is a growing demand for graduates who are
globally competent and capable of collaborating and expertly working in a culturally diverse workplace [5].

Teaching CD to pre-service EFL teachers is of paramount importance on account of their future profes-
sional roles in educating younger generations. The concept of CD in foreign language teaching and learning
involves developing a deeper understanding in students of various cultural perspectives, thus raising their
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awareness and expanding their appreciation of the world [6]. In line with this, A. Larsen observes that future
EFL teachers “will teach target language culture and facilitate their pupils’ development of intercultural
communicative competence” [7; 213], which is grounded in the principles of respect, acceptance of diverse
cultures and the fostering of tolerant attitudes toward unfamiliar cultures. Furthermore, M.C. Lopez-Lopez et
al. highlight the role of teachers in promoting cultural diversity [8]. Similarly, Hinojosa and Lopez argue that
teacher education programs should not only focus on the methodological aspects of teaching but also encour-
age future educators to actively engage with culturally diverse contexts [9].

Foreign language classes involve significant learning about other cultures, as language and culture are
deeply interconnected. Mastering a language extends beyond acquiring grammar and vocabulary; it requires
learning about cultural contexts in which the language is spoken and about the ways people communicate in
the target language community. Immersion in a new culture allows students to grasp the peculiarities of so-
cial norms and communication behaviors, thus enabling them to use the language in a more effective and
appropriate way. Furthermore, exploring multiple perspectives and identities fosters a deeper understanding
of CD and helps eliminate stereotyping that may arise from perceiving individuals through a single identity
[10]. L. Sercu highlights that teaching multiple perspectives and, thus, CD“will promote a dynamic view of
cultures, and help learners understand that all cultures are continuously influenced by other cultures and can-
not be considered in a territorialized way, as being bound to a particular geographical part of the world or as
locked within the boundaries of a particular nation state” [11; 69].

A review of the research literature indicates that investigating how pre-service EFL teachers perceive
CD is relevant since their perceptions directly influence their future teaching practices and their ability to
foster inclusive learning environments [12]. S. Civitillo et al. reviewed 36 studies examining the impact of
training programs on pre-service teachers’ cultural beliefs and found that many programs had positive ef-
fects, particularly those that integrated experiential learning and reflection on cultural diversity [13]. Similar-
ly, A. Larsen demonstrated that various student-centered activities such as narrative writing, role-playing and
group discussions deepened students’ understanding of CD [7]. While students initially approached CD from
common or basic connotations, engaging with opposing views in role plays and reflecting on their own expe-
riences through narratives and discussions helped refine their perspectives. In a study by M. Echcharfy, the
majority of pre-service EFL teachers exhibited positive attitudes toward cultural diversity, demonstrating
readiness and openness to engage with conventions and practices of both verbal and non-verbal communica-
tion [14]. However, their willingness to critically examine cultural values and assumptions in their own con-
texts revealed a more divided stance.

In Kazakhstan, the idea of CD in language education has gained increasing attention, reflecting the
country’s unique position as a multi-ethnic and multicultural society. The study by A. Banu and G.
Dyankova reveals that the majority of pre-service teachers recognize the importance of incorporating diverse
cultural perspectives into teaching practices [15]. These findings highlight a growing awareness among stu-
dents about the role of cultural diversity for an inclusive educational environment. Another study by
G.K. Abdrahkman and G. B. Isabekova explored the perceptions of multicultural education among Master’s
students enrolled in a teacher training program for foreign language instruction [16]. The participants identi-
fied several key objectives of multicultural education, including fostering acceptance and respect for cultural
diversity, promoting interaction with individuals from various cultures, encouraging peace and tolerance,
facilitating humane interethnic communication, developing critical thinking skills, and cultivating value ori-
entations that emphasize both the native culture and multiculturalism. Furthermore, the participants identi-
fied several key abilities of a foreign language teacher, including the integration of various cultures into the
classroom, the importance of personal qualities and professional knowledge, the ability to recognize and pro-
tect cultural pluralism, professional pedagogical tolerance, the knowledge of ethnic and global values, con-
flict resolution skills, tolerance for the values of different cultures, respect for people regardless of their eth-
nic, cultural, or religious background, and the ability to analyze one’s own cultural biases. These findings
suggest that preparing foreign language teachers who will possess the above-mentioned competences is cru-
cial for creating a more inclusive, tolerant, and culturally diverse educational environment.

The Jean Monnet module “European Union: Promoting Cultural Diversity and Tolerance” (hereafter
EUDIVE) implemented in one of Kazakhstani regional universities is dedicated to developing a deeper un-
derstanding in students of the values of CD, acceptance of differences and respect for individuals from dif-
ferent cultural backgrounds and with different cultural identities. By incorporating EU perspectives on cul-
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tural diversity and tolerance, the module expands students’ knowledge and skills in intercultural communica-
tion and fosters their global outlook. The EUDIVE module includes activities such as seminars, workshops,
and roundtables. A central focus is the elaboration of a course, supported by the ongoing research. The
course offered in the framework of the EUDIVE module explores CD and its importance for peaceful coex-
istence of local and global communities. It emphasizes research and existing policy in relation to these issues
from Kazakhstani and European perspectives. The course focuses on such topics as the concept of culture,
cultural diversity and tolerance in studies by European and Kazakhstani researchers, the role of education in
promoting inclusivity and tolerance, the impact of multilingualism on cultural diversity, multicultural educa-
tion, cultural diversity in the digital age, and global citizenship.

Eighty students majoring in English language teaching participated in the course. The course was deliv-
ered on-campus during the 2024-2025 academic year. An interactive approach was the primary teaching
method employed, which included discussions, project work, and group activities. To enhance the efficacy of
the course, the present research aims to explore students’ understanding of CD which is essential for intercul-
tural communication.

The research addresses the following questions:

RQ 1: What are the key themes in pre-service teachers’ perceptions of cultural diversity before and after
the EUDIVE course?

RQ 2: How does participation in the EUDIVE course influence pre-service English teachers’ attitudes
toward CD?

RQ 3: What is students’ satisfaction level with the EUDIVE course?

The present study hypothesizes that the course implemented within the Jean Monnet module enhances
pre-service English teachers’ perceptions of CD.

Materials and methods

Research design

The study employed a mixed-method design, combining quantitative analysis of Likert-scale responses
with qualitative thematic analysis of open-ended responses. The surveys were conducted before the EUDIVE
course to identify the baseline perceptions of CD (pre-test) and after the course completion to measure
changes in students’ perceptions of CD and their satisfaction with the course (post-test).

A pilot study was conducted prior to the main data collection to test the clarity, reliability, and validity
of the survey instrument. The pilot study involved a group of 10 pre-service English teachers who were not
enrolled in the course. Feedback from the pilot study was used to ensure the survey items were clear and
comprehensible. Minor adjustments were made to improve the coherence of the instrument.

Participants

The participants of the study were 80 pre-service EFL teachers enrolled in the EUDIVE course on cul-
tural diversity within the Jean Monnet module. This group was selected as it represents future educators
whose understanding of CD is crucial for promoting inclusive and intercultural language environment. Their
age ranged from 19 to 21 (mean=19.51). The participants provided informed consent before taking part in
the study, and their anonymity was guaranteed to uphold ethical research standards.

Instruments

The research utilized two primary surveys: one conducted before the course and the other after course
completion. The pre-course survey consisted of 14 questions that measured students’ perceptions of CD on a
five-point Likert-scale. Additionally, the survey included one open-ended item that asked participants to ex-
press their understanding of CD in their own words.

The post-course survey consisted of the original 14 Likert-scale questions to measure any changes in
perceptions and included 10 additional Likert-scale items to assess students’ satisfaction with the course. The
open-ended question from the pre-course survey was repeated to explore any shifts in the participants’ un-
derstanding of CD after completing the course. The data were analyzed using SPSS Statistics v.29 software.
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The questionnaire included the following items:
Section 1. CD: perceptions and attitudes

Item 1. I want to learn how people live in different countries.

Item 2. I am interested in how people from various cultures see the world.

Item 3. I am interested in finding out about the traditions of other cultures.

Item 4. I respect people from other cultures as equal human beings.

Item 5. I respect the values of people from different cultures.

Item 6. | value the opinions of people from different cultures.

Item 7. I try to look at everybody’s side of a disagreement before I make a decision.

Item 8. Before criticizing somebody, I try to imagine how | would feel if | were in their place.
Item 9. When I’'m upset at someone, I try to take the perspective of that person for a while.
Item 10. | believe that there are two sides to every question and try to look at them both.

Imagine you are talking in your native language to people whose native language is different from yours. To
what extent do you agree with the following statements:

Item 11. | carefully observe their reactions.
Item 12. I listen carefully to what they say.
Item 13. I choose my words carefully.

If there is a problem with communication, | find ways around it (e.g., by using gestures, re-explaining,

Item 14. writing, etc.)

Section 2. Course satisfaction

Item 1. Rate your prior knowledge of cultural diversity before taking this course.

Item 2. Rate your knowledge of cultural diversity and tolerance after taking this course.
Item 3. Rate your prior knowledge of the European Union before taking the course.
Item 4. Rate your knowledge of the European Union after taking the course.

Item 5. Rate the course content in terms of relevance to cultural diversity.

The course provided sufficient opportunities to learn about European Union values and policies on cul-

Item 6. tural diversity.
Item 7. The course improved my understanding of cultural diversity.
Item 8. Rate the quality of the course materials.
ltem 9 The course inspired me to value and promote cultural diversity in your future professional or personal
' life
Item 10. | am satisfied with the course.
Method

Quantitative and qualitative methods were employed to collect the data. Responses to the quantitative
survey items were analyzed using descriptive and correlational statistics to identify changes in students’ per-
ceptions and satisfaction levels. Responses to the open-ended question were analyzed using thematic analy-
sis, where recurring themes were categorized. The pre-post course surveys allowed for a comparison of re-
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sponses before and after the course. The additional post-course satisfaction questions offered feedback on the
effectiveness and quality of the course content and delivery.

Reliability and validity

The questionnaire reliability was assessed using Cronbach’s alpha. The results demonstrated an ac-
ceptable internal consistency, with values of 0.894 for the section on students’ perceptions and 0.753 for the
section on satisfaction with the course.

The design of the questionnaire items was based on a comprehensive review of research related to CD
and course satisfaction. External and internal expert reviews were conducted to ensure the items adequately
represented the constructs being measured.

Results and discussion

RQ 1: What are the key themes in pre-service teachers’ perceptions of cultural diversity before and af-
ter the EUDIVE course?

To explore pre-service EFL teachers’ perceptions of CD, participants provided responses to an open-
ended question. These responses were analyzed thematically and categorized into six themes (see Table 1).

Table 1
Thematic categories: perceptions of CD (pre-test)

Thematic categories

Examples of responses Frequenc Percentage
of responses P P q y 9

“Respecting differences, treating everyone equally”, “Mutual
Tolerance and respect respect — honoring the traditions and viewpoints of others”, 25 25,8 %
“Fostering an environment of acceptance.”

“This is the uniqueness of every nation”, “Respect for differ-
ences in language and religion”, “Cultural diversity is the 20 20.6 %
cultural heritage of each country.”

Cultural traditions and
heritage

“Living with many nationalities in peace”, “Multicultural

society”, “Cultural diversity is about inclusion and embrac- 18 18,6 %
ing people from various backgrounds.”

Inclusivity and
multiculturalism

“Learning from one another’s customs and values”, “Devel-
oping critical thinking through learning about culture”, 15 15,5 %
“A study of something new.”

Learning and
understanding

“Variety of traditions, multicultural society”, “Different tra-
Variety and differences | ditions and customs”, “A mix of people from different ethnic, 10 10,3 %
religious, and social backgrounds.”

“Unity in diversity, mutual respect”, “Living in harmony

0,
with different beliefs”, “Cultures unite us.” 9 9.3%

Society and unity

Note. Compiled from students’ original responses

The most frequently mentioned theme was tolerance and respect (25.8 %). Participants highlighted the
importance of respecting differences, treating everyone equally, and fostering an environment of acceptance.
Another prominent theme was cultural traditions and heritage (20.6 %). Participants perceived CD as tied to
the uniqueness of nations and the importance of cultural traditions and emphasized respect for differences in
language, religion, and customs. The theme of inclusivity and multiculturalism (18.6 %) also emerged. Par-
ticipants described CD as living peacefully with people of multiple nationalities and respecting people from
various cultural backgrounds. The theme of learning and understanding (15.5 %) revealed that participants
associate CD with opportunities for growth and education. They described it as an opportunity to learn from
others’ customs, values, and traditions. This suggests that pre-service teachers recognize CD as a tool for
broadening knowledge and understanding of the world. The theme of variety and differences (10.3 %) re-
flects participants’ recognition of the coexistence of different traditions, customs, and identities. Finally, the

40 BecTHuk KaparaHgmHckoro yHuBepcuTteTa



Pre-service English as...

theme of society and unity (9.3 %) emphasized the unifying aspects of CD. Participants described it as a
concept that promotes harmony, mutual respect, and unity among people from diverse cultural backgrounds.

At the post-test stage there emerged new thematic categories in addition to the categories identified at
the pre-test stage (see Table 2).

Table 2
Thematic categories: perceptions of CD (post-test)

Thematic categories

Examples of responses Frequenc Percentage
of responses P P q y g

“Each country has its own heritage, and it’s important to pre-
serve and respect those unique aspects of national identity, like
Ethnic and national customs, language, and celebrations”, “National identity is
identity deeply connected to the cultural practices and traditions passed
down through generations, which help define who we are as a
nation”.

15 19 %

“Respect for all people is the foundation of ethical behavior in
a multicultural society”, “Freedom of expression is vital to
ethical decision-making in multicultural societies. It allows
people to share their cultural values and beliefs while respect-
ing others”, “Ethical values require us to recognize and accept

others’ differences”.

Values and ethics 12 17 %

“Blending of distinct lifestyles and practices”, “Cultural diver-
sity is best experienced through food. Every country has its
Cultural practices and | own cuisine, which reflects its history, climate, and way of
lifestyles life”, “Social norms and etiquette can be different. In some
cultures, people greet each other with a bow, in others they
handshake.”

11 15%

“Inclusion of different identities, variety of traditions, celebra-
tion of uniqueness within a community”, “Cultural diversity is
linked to cultural exchange, people travel a lot, learn new lan- 9 14 %
guages and new people, they share their culture to these people
and learn about new cultures”

Cultural integration
and exchange

“Cultural diversity brings communities, each person should
Community and feel that he’s valued in communities”, “Cultural diversity
global perspective teaches people to think from different perspectives and see
themselves as global citizens”

6 12%

Note. Compiled from students’ original responses

The post-test results reveal a shift in participants’ perceptions of CD, with new thematic categories
emerging and more extended, qualitative responses provided. One prominent theme is ethnic and national
identity (19 %). Participants emphasized the importance of respecting national identity reflected through cus-
toms, traditions, and celebrations. Another important theme is values and ethics (17 %). This category high-
lights the connection between CD and ethical principles such as respect for others, freedom of expression,
and moral behavior. The theme of cultural practices and lifestyles appeared in 15 % of the responses in
which participants emphasized that CD is manifested through various social norms and etiquette. The catego-
ry of cultural integration and exchange accounted for 14 % of the responses. Participants linked CD to the
inclusion of diverse identities and opportunities for cultural exchange. They highlighted the importance of
sharing cultures through travel, language learning, and interpersonal interactions. Finally, the theme of com-
munity and global perspective appeared in 12 % of the responses. Participants described CD as a way to fos-
ter a sense of belonging within communities and encourage people to adopt global perspectives. Overall, the
post-test results demonstrate that participants’ perceptions of cultural diversity became more comprehensive
compared to the pre-test stage.
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RQ 2. How does participation in the EUDIVE course influence pre-service EFL teachers’ attitudes

toward CD?
The paired samples analysis examined the impact of the intervention on participants’ attitudes toward

CD. The pre-test mean (M=3.877, SD=0.385) was lower than the post-test mean (M=4.405, SD=0.377), in-
dicating an increase in perceptions after the intervention (see Table 3).

Table 3
Paired Samples Statistics
Mean N Std. Deviation Std. Error Mean
Pre test 3,8768 80 ,38490 ,04303
Post test 4,4054 80 ,37656 ,04210

The paired samples t-test revealed a statistically significant difference between pre-test and post-test
scores (MD=-0.529, SD=0.500, SE=0.056, t (79)=—9.460, p<0.001 (see Table 4). The 95 % confidence in-
terval of the mean difference ranged from —0.640 to —0.417, confirming the consistency of the effect.

Table 4
Paired Samples Test
Paired Differences Significance
st Std. 95 % Confidgnce In- t df . _g_
Mean td. Error terval of the Difference 23 | Two-Sidedp
Deviation Mean O g
Lower Upper
Pre test —
-,52857 ,49975 ,05587 -,63979 -,41736 | -9,460 79 <,001 | <,001
Post test

While the correlation between pre-test and post-test attitudes was low (r=0.139, p=0.220, r = 0.139,
p = 0.220), the effect size analysis highlighted the meaningfulness of the change (see Table 5). Cohen’s d
was calculated at —1.058, indicating a large effect size, with Hedges’ corrected value (—1.048) corroborating
this result (see Table 6). The 95 % confidence intervals for the effect sizes (—1.330 to —0.774) further affirm

the robustness of the findings.

Table 5
Paired samples Correlations
Significance
Pair N Correlation
One-Sided p Two-Sided p
Pre test & Post test 80 ,139 ,110 ,220
Table 6
Paired Samples Effect Sizes
95 % Confidence Interval
Pair Standardizer Point Estimate
Lower Upper
Pre-test — Cohen’s d ,49975 -1,058 -1,330 -,781
Post test Hedges’correction 50456 -1,048 -1,317 774
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RQ 3: What is students’ satisfaction level with the EUDIVE course?
The descriptive statistics provide an overview of participants’ responses to questionnaire items related
to their experiences and perceptions of the course (see Table 7).

Table 7
Descriptive statistics on course satisfaction
. . Std.
Questionnaire items N Mean Deviation
Rate your prior knowledge of cultural diversity before taking this course. 80 3,32 1,003
Rate your knowledge of cultural diversity and tolerance after taking this 80 434 615
course.
Rate your prior knowledge of the European Union before taking the course. 80 2,96 1,195
Rate your knowledge of the European Union after taking the course. 80 4,07 ,497
Rate the course content in terms of relevance to cultural diversity. 80 4,29 ,903
The course provided sufficient opportunities to learn about European Union
. L 80 4,45 ,710
values and policies on cultural diversity.
The course improved my understanding of cultural diversity. 80 4,41 124
Rate the quality of the course materials. 80 4,57 ,652
The course inspired me to value and promote cultural diversity in your fu-
. - 80 4,36 ,799
ture professional or personal life
| am satisfied with the course. 80 4,49 ,693
Valid N 80

Participants reported a moderate level of prior knowledge about cultural diversity before taking the
EUDIVE course (M=3.32, SD=1.003) and a lower level of prior knowledge about the European Union
(M=2.96, SD=1.195). These results indicate that participants started with generally limited familiarity with
the course topics.

Post-course evaluation revealed high satisfaction with the course content in terms of quality and rele-
vance. The course content was rated as highly relevant to CD (M=4.29, SD=0.903), and participants reported
that it provided sufficient opportunities to learn about European Union values and policies (M=4.45,
SD=0.710). Participants also indicated that the course significantly improved their understanding of CD
(M=4.41, SD=0.724) and enhanced their knowledge of the European Union (M=4.07, SD=0.497).

Additional positive evaluations were noted regarding the quality of the course materials (M=4.57,
SD=0.652), which encouraged participants to value and promote cultural diversity (M=4.36, SD=0.799).
Overall satisfaction with the course was high (M=4.49, SD=0.693).

These findings suggest that the EUDIVE course was effective in developing pre-service EFL teachers’
knowledge and understanding of CD and the European Union and encouraging them to apply this knowledge
in their professional and personal lives.

This study aimed to explore pre-service EFL teachers’ perceptions of and attitudes toward CD as well
as the impact of participation in the EUDIVE course on their knowledge and understanding of CD and the
European Union.

The thematic analysis of responses revealed that pre-service EFL teachers perceive cultural diversity as
a concept, which reflects such themes as tolerance and respect, cultural traditions, inclusivity, learning op-
portunities, variety, and societal unity. These perceptions include values, understanding, and attitudes and
highlight participants’ awareness of CD as a means to foster respect, inclusion, and harmony in multicultural
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societies. The results of the present study corroborate previous research on exploring pre-service teachers’
perceptions of CD and inter/multicultural education [7].

The pre-test and post-test results demonstrated positive changes in participants’ attitudes after the inter-
vention. These findings align with previous research, which has shown that educational interventions can
lead to improvements in attitudes towards CD, especially when combined with relevant content and various
student-centered activities [7, 17-18]. The positive changes in attitudes highlight the importance of integrat-
ing the CD component into teacher education programs, which will foster future educators’ views, attitudes,
and behaviors towards people from different cultures [16]. Furthermore, the results of the present study re-
vealed that pre-service EFL teachers are eager to know more about other cultures, as well as about traditions
and multiple perspectives of people from different culture. Similarly, P.J. Zhou found that, in addition to cul-
tural knowledge, students also expressed a need to learn teaching strategies and methods for addressing CD
in the classroom [19].

Participants in the present study highlighted the importance of respecting people from other cultures
and valuing their perspectives and opinions. This suggests that pre-service EFL teachers have a clear under-
standing that individuals from different cultural backgrounds perceive and interpret the world differently,
and that diverse cultural values shape behavior and communication beyond one’s native culture [20]. Addi-
tionally, their responses reflect perspective-taking and empathy. By considering others’ points of view, imag-
ining themselves in others’ situations, and exploring multiple perspectives on disagreement, pre-service EFL
teachers demonstrate open-mindedness and acknowledge the importance of mutual understanding in intercul-
tural communication.

Conclusion

This study highlights the effectiveness of the course developed within the framework of the Jean Mon-
net Module, which aims at enhancing EFL teachers’ perceptions and attitudes towards cultural diversity. The
findings indicate that participants developed a better understanding of cultural diversity, which lays the basis
for fostering intercultural competence and promoting an appreciation of values of people from different cul-
tures.

The significant improvement in participants’ attitudes after the intervention underscores the importance
of integrating the cultural diversity component into teacher training programs. This expands future EFL
teachers’ perspectives on intercultural communication and prepares them to serve as bridges between cul-
tures. The high levels of satisfaction expressed by participants further underscore the relevance and quality
of the course content.

This study contributes to the field of pre-service teacher training and to developing their intercultural
competence through expanding perceptions of and attitudes towards cultural diversity. It offers empirical
evidence from a course specifically designed to address cultural diversity in foreign language education.
However, certain limitations should be acknowledged, including the focus on a single university and the
measurement of short-term outcomes. Future research could explore how this course might be implemented
in different universities and examine its long-term impact on participants. Comparative studies could also
provide a deeper understanding of effective strategies for integrating cultural diversity into teacher training
programs.

-Co-funded by the European Union

This paper is a product of work that has been conducted in the framework of the Jean Monnet Module
“European Union: Promoting Cultural Diversity and Tolerance” (EUDIVE), project no. 101127635.
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AFBUIIBIH TiJIIH IIET TLTi peTiHae OKbITATHIH 00JIAIIAK
MyFajdiMIepaiH M3ieHH IPTYPJILIIKTI KaObLI1aybIH 3epTTey:
7Kan MoHe MoayJ1i asiChIHIAFbI HITHKeJIep

3eprTey Oonalak arFbUIIIBIH TiJTi MyFaliMISpiHiH «MOJCHU SPTYPILTIK» KOHIENTICIH KaObUIIaybIH 3epieie-
yre apHanrad. O XKan MoH> Moy asichlHIa 93ipJICHIeH NPAKTUKAJIBIK KYPCThIH OAChIH/A )KOHE COHBIHA
Kyprisinai. Bynm kype crymeHTTepaiH MOIEHH OpTYDILNIKTI TepeH TYCIHyiH [AaMBITyFa, COHpaif-ak
KOIMoJIeHHeTTi OuriM Oepy JkarmaliblHIA S>KYMBIC icTeyre apHajFaH IeJarorMKANBIK CTpaTerysuIapbH
JKETUIHipyre OarbITTanFaH. 3epTTeyAiH HETi3Ti 9fici — CaHABIK JKOHE calaiblK Tociaaepai OipikTipeTiH apa-
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E.F. Gerfanova, A.Ye. Ismagulova, G.M. Rakisheva

nac agic. 14 xalbIK yxoHe | alIbIK CypakTaH TypaThlH cayaniHaMara Ooalak aFbUIIIBIH TiTi MyFalliMaepiHeH
80 ctyzmeHT KatblcThl. CaHIABIK IEpeKTep KaObIK CYpakTapJaH ajblHCa, CalajlblK ICPEeKTep AallbIK CYpak
ApKbUIBI JKUHAKTAIIBL. 3€PTTEY HOTIKeNepi OOMBIHINA KATHICYLIBUIAD MOACHU SPTYPIUIIKTI TOJIEPAHTTHUIBIK
HEeH KYPMeT, MOJICHN JSCTYpJiep, MHKITIO3UBTLNIK, OUTIM Oepy MEH TYCIHICTIK, 9pTYPIIUIK jkoHEe KOFaMIbIK
OIpJIiK CHSKTBI acHeKTiUIepMeH OaifJIaHBICTBI KYpJeNi opi KONKBIPIBl YFBIM pETiHJe KaObULNANTHIHBIH
kepceTTi. Kypcka nmeifiH >koHe KeHiH anbIHFAaH JEepeKTeplli CaNbICTBIPY HOTHIKECIHAE KaThICYIIBIIAp.IbIH
MOJICHH QPTYPJIUIK Typajibl TYCIHIKTEpiHIH camaiabl TYpAe JAaMbIFaHbl aHBIKTAMABL CTyIeHTTep Kypc
Ma3MyHBIH JKOFapbl Oaranam, oHbIH KasakcraH MeH Eypomnaiblk OJaKThIH MOJCHH cascaThl Typasbl
OinmimMzepiH KeHeUTyre MyMKiHIIK OepreHiH atan oTTi. AJBIHFAH HOTIKEJIEp MOJCHH SPTYPIIUIIK JKaFqalibIHAA
TUIMII KYMBIC icTeyre >oHe OOJallaK TIeAarorTapIblH apachblHOAFbl MOJACHHAPAJbIK KY3BIPETTUIIKTI
KaJIbINTACTBIPYFa apHAJIFaH 3epTTeyJIep KOPIyChIHA YIIeC KOCaIbl.

Kinm  ce3dep: wMonmeHW opTYpiiNiK, Ooylamiak aFbUINIBIH  TUTL  MyFaimiMzaepi, KaObuimay, KaThIHac,
IKCIIEPHIMEHTTIK OKBITY, JKan MoHHe, MOayJIb, KOIIMOICHUETTI OiTiM Oepy.

D.®. I'epdanosa, A.E. Ucmarynosa, I'.M. Pakummera

Bocnpusitue KyJbTYpHOTo pa3HooOpa3us
OyaylUMMHU YUYUTEJISAMHU AHTJIHICKOT0 SI3bIKA KAK HHOCTPAHHOI0:
BbIBO/IbI 10 pe3yJjbTaraM MoayJas Kana Mone

JlaHHOE WCClle0BaHNE TOCBSIMICHO M3YYCHUIO BOCHPHSTHS KOHIENTA «KyIbTypHOE pa3sHooOpaszue» Oymy-
IAMH YIUTEISIMH aHTIAICKOTO s13bIka. OHO OBUIO IIPOBEICHO B Hayajle W KOHIIE MPaKTHYECKOTo Kypca, pas-
paboTanHOrO B pamkax Moxyins Kana Mone. Kypc HampaBiieH Ha pa3sBHTHE Y CTYAEHTOB 0ojiee IIyOOKOTro
MOHMMaHUs KYJIBTYPHOTO pa3HOOOpa3Ws, a TaKKe Ha COBEpPIICHCTBOBAHWE MX NENarOorMYeCKUX CTpaTeruit
JUIsL pabOTHI B YCIIOBUSIX MYJIBTHKYJIBTYPHOTO 00pa3oBaHust. OCHOBHBIM METOJJOM HMPOBEICHHUS HCCIICJOBAHUS
SIBIACTCS. CMEIIAHHBIM METO, OOBEIMHAIONNN KOMMIECTBEHHBIH U KaueCTBEHHBINH MOAX0asl. B aHKkeTHpoBa-
HUH, BKIIFOYaBIIEeM 14 BOIIPOCOB ¢ 3aKPBITHIM OTBETOM M 1 OTKPBITHIA BOIpoC, NpuHsIIH ydacTue 80 cTyaeH-
TOB — OyAyIIUX yduTenIed aHITTHHCKOTO si3bIka. KommdecTBeHHbIE JaHHBIE OBLIN MOTYY€Hbl HA OCHOBE OTBE-
TOB HA 3aKPBITBIE BOIPOCHI, TOT/Ia KaK OTKPBITBIA BOIPOC MPEIOCTaBUII KadeCTBEHHbIE JaHHbIE. Pe3ynpTaTel
HCCIIeI0OBaHMs TOKA3bIBAIOT, YTO YYACTHUKYM BOCIPHHUMAIOT KYJIBTYPHOE pa3HOOOpa3ue Kak CI0KHOE U MHO-
TOrpaHHOE MOHSITHE, CBSI3aHHOE C TAKUMH aCleKTaMHM, KaK TOJIEPAHTHOCTh U YBAKCHHUE, KYJIbTYpHbIE TPaaH-
I[11, MHKJIIO3UBHOCTh, 00y4YeHHEe U MOHMMaHue, pa3HooOpasue u obuecTBeHHOe eAnHCTBO. CpaBHEHUE aH-
HBIX, ITOJYYEHHBIX JI0 U TT0CJIe MPOXOKICHHS Kypca, CBUIETENBCTBYET O KaueCTBEHHOM Pa3BUTHU MPECTaB-
JIEHNH yJaCTHHUKOB O KYJIBTYPHOM pa3HooOpasuu. CTyAeHTHI Takke BBICOKO OLEHWIN COAEpKaHWe Kypca,
OTMETHUB, YTO OH MO3BOJMJI UM PacIIMPUTh CBOM 3HAHMS O KyibTypHOM mosmtuke Kazaxcrana m EBponeii-
ckoro Cotoza. ITomydeHHbIE pe3yIbTaThl BHOCST BKJIAJ B KOPITYC HCCIIEOBAHUM, MOCBAIIEHHBIX IpodIeMaM
MOJTOTOBKH OYIYIIUX MeNaroros Kk 3¢dexTuBHOI paboTe B YCIOBHAX KYJIBTYPHOTO pazHooOpasus u GpopMmu-
POBaHUs y HUX MEXKYJIbTYPHOH KOMIIETEHIUN.

Knrouesvle cnoga: KyabTypHOE pa3HOOOpasue, Oyaylie yquTelsl aHIINICKOTO S3bIKa, BOCIPHATHS, OTHOIIe-
HUE, 3KCIIEpUMEHTaNIbHOEe 00yueHue, Kan MoHHe, MOlyJb, MYJIBTHKYIBTYPHOE 00pa3oBaHue.
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