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Motivation for Learning English and Preparedness for Professional
Communication: A Study Based on Medical Students’ Self-Assessment

English proficiency is essential for medical students, enabling them to collaborate internationally and provide
quality patient care. Although Kazakh and Russian are the primary languages of instruction at medical uni-
versities in Kazakhstan, the demand for enhanced English language training is growing. However, there is a
gap in the literature regarding the motivations and needs of Kazakhstani medical students in learning English.
This study examines three areas: (a) the motivations behind students’ English learning, (b) their readiness for
professional communication after at least one semester of university-level English, and (c) their desired
course content improvements. An anonymous survey was conducted with 95 medical students at Al-Farabi
KazNU, all of whom had completed at least one semester of English. The results showed stronger intrinsic
motivation than extrinsic motivation among the participants. The study also found a confidence gap between
general English proficiency and English for medical purposes, with students reporting lower confidence in the
latter. Although students were generally satisfied with the English course, a significant number expressed a
desire for a greater focus on medical terminology and practical skills, such as doctor-patient communication.
The study’s limitations include being conducted at a single university and relying on self-assessment by stu-
dents.

Keywords: English for general purposes, English for medical purposes, medical students, student self-
assessment, professional communication, intrinsic motivation, extrinsic motivation, course content improve-
ments.

Introduction

In today’s globalized world, medical education increasingly transcends national borders, necessitating
the training of doctors who are capable of working across diverse cultures and regions [1]. English, recog-
nized as a global lingua franca, plays a crucial role in this international context, serving as the primary medi-
um for scientific communication and cross-cultural interaction [2]. In Kazakhstan, the university-level Eng-
lish course aims to develop students’ intercultural-communicative competence, targeting proficiency levels
aligned with the Common European Framework of Reference (CEFR), ranging from A2 to B1, and poten-
tially reaching B2 depending on the students’ initial proficiency [3].

Despite Kazakh and Russian being the primary languages of instruction in Kazakhstani medical univer-
sities, there is a growing emphasis on the importance of English language education. Recent policy changes,
such as the Order of the Minister of Science and Higher Education of the Republic of Kazakhstan dated 20
July 2022 No. 2 and the Order of the Ministry of Health of the Republic of Kazakhstan dated 4 July 2022
No. KR DSM — 63, have allowed university instructors greater flexibility to adapt courses such as “Foreign
Language”, “Russian Language”, “Information and Communication Technologies”, and “Physical Educa-
tion” to better align with their programs’ needs [4-5]. This shift highlights the necessity of assessing medical
students’ motivation and needs regarding English language learning.

Motivation is a well-researched factor in general education, significantly influencing learning behaviour
and outcomes [6]. According to Oroujlou and Vahedi (2011), successful language acquisition is directly
linked to students” motivation, which can be defined as “a person’s intrinsic goals and desires” [7]. Williams
and Burden (1997) suggest that learning is most likely to occur when we want to learn, emphasizing the
powerful influence of motivation. They categorize motivation into two types: intrinsic, driven by personal
interest, curiosity, or desire to succeed, and extrinsic, influenced by external factors such as parents, teachers,
or exams [8]. The complexity of motivation has led researchers within the Self-Determination Theory (SDT)
framework to explore how different types of motivation affect human behaviour and well-being. Ryan and
Deci (2000), key developers of SDT, describe intrinsic motivation (IM) as engaging in an activity for its in-
herent satisfaction, such as fun or challenge, rather than for external rewards [9]. Conversely, extrinsic moti-
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vation (EM) involves performing an activity to achieve a separable outcome, such as avoiding parental dis-
approval or meeting curriculum requirements. Researchers also distinguish between autonomous and con-
trolled motivation [10-11]. Autonomous motivation is stronger because it comes from within and does not
depend on external rewards, while controlled motivation relies on external factors and can diminish without
them.

Understanding the balance between intrinsic and extrinsic motivation in learners is crucial [12]. Nguyen
and Habok (2021) reviewed 10 studies on students’ motivation for learning English in various countries, in-
cluding Taiwan, Indonesia, China, Yemen, and Vietnam [11]. Recent studies, such as one in Indonesia,
found high levels of intrinsic motivation among Gayonese students learning English [13]. In Iran, research
on engineering students’ motivation in ESP courses revealed that practical applications and long-term goals
motivated students more than compulsory requirements, though negative attitudes toward certain aspects of
ESP courses and varying motivation by academic level highlighted the need for course modifications [14].
On the other hand, research in China by Y. Meng (2022) focused on demotivating factors in English learn-
ing, finding that low satisfaction with teachers’ preparation, content, and learning environment were signifi-
cant factors. Meng concluded that improving motivation requires a more reasonable curriculum and better
selection and training of foreign language teachers [15].

Davies and Pearse (2000) argue that even the most carefully designed lesson plans and activities will
only motivate students if they align with their interests, needs, and aspirations. They emphasize the im-
portance of consulting students about the topics and activities they find engaging [16]. Chinese researchers
also recognize the need to analyze students’ target situations and learning needs [17]. Targeting refers to un-
derstanding specific situations where students will use English, while learning needs involve the specific
language, such as vocabulary or phrases, necessary for achieving communication goals. Needs analysis is
often considered a crucial starting point for course design [1, 2, 14, 16, 17]. There are diverse learners, in-
cluding those who need English for study or work, those who are reluctant but recognize their future lan-
guage needs, and those for whom English learning is mandated by the curriculum. According to Harding
(2007), the rationale behind teaching English for Specific Purposes (ESP) is that general English is widely
taught from an early age. He argues that regardless of students’ proficiency in general English, there is a ten-
dency to seek practical applications for their language skills.

The formation of a professional communication competence is a vital part of any professional educa-
tion. Yu. Tokmakova (2021) defines “professional foreign language communicative competence” as an inte-
grative quality of personality that enables students to effectively use a foreign language in their future pro-
fessional sphere [18]. This includes the ability and readiness to use a foreign language for communication,
learning new information, and solving professional problems. Tweedie and Johnson (2019) emphasize the
growing importance of Medical English as a Lingua Franca (MELF) in healthcare, noting its key role in ena-
bling communication among healthcare professionals and patients from diverse linguistic and cultural back-
grounds [19]. P.K. Elubaeva distinguishes foreign language communicative subcompetence within intercul-
tural-communicative competence as knowledge of special professional terminology in a foreign language
and the ability to use it freely in situations of professional communication. The author also identifies profes-
sional-communicative subcompetence as a set of competencies aimed at creating one’s own polemical and
argumentative discourses in professionally modelled communication situations [20].

Despite numerous studies on the motivation of non-English-major students, there is a lack of research
specifically focusing on the English-learning motivation and needs of medical students in Kazakhstan. This
study aims to address this gap by exploring the following research questions (RQs): RQ 1: What type of mo-
tivation drives Kazakhstani medical students in learning English? RQ 2: To what extent do medical students
feel prepared for professional communication in English after at least one semester of university-level Eng-
lish courses? RQ 3: What improvements do medical students seek in the content of the university-level Eng-
lish course?

Methods and materials

Data Collection: Data for this study were collected through an online self-administered questionnaire
using Google Forms. The survey was conducted in both Kazakh and Russian to accommodate participants’
language preferences. The questionnaire consisted of 11 items, including demographic questions. The survey
was conducted from May 20 to May 31, 2024.

Participants: The sample was selected using a convenience sampling method, targeting medical stu-
dents from various educational programs at the Faculty of Medicine at Al-Farabi KazNU, all of whom had
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completed at least one semester of university-level English. Initially, 98 students participated in the survey.
However, three participants were excluded due to disclosing personal information, and one master’s student
was excluded as they were beyond the scope of our research. As a result, 95 students were included in the
final analysis.

Survey Structure: The survey gathered demographic data such as age, gender, academic year, major,
and language of instruction. It assessed students’ intrinsic and extrinsic motivation with eight statements
adapted from Nguyen and Habok’s (2021) study, with responses rated on a five-point scale. Students’ Eng-
lish proficiency was measured with 10 statements developed after reviewing the Common European Frame-
work of Reference for Languages (2020) and the “Model Curriculum of General Education Discipline ‘For-
eign Language” [3, 21]. We provided a list of course improvement suggestions, such as adding medical ter-
minology or using role-playing, and asked students to select their preferences. Additionally, students identi-
fied the challenges they face in learning English, providing valuable insights into their specific needs and
areas for growth.

Data Analysis: Data from the questionnaire were analyzed to identify trends and correlations between
students' motivations, language proficiency, challenges faced, and preferences for course content and inde-
pendent work activities. The survey responses were collected using Google Forms and subsequently export-
ed to Microsoft Excel for further analysis. Descriptive statistics, including frequencies, percentages, means,
and standard deviations, were used to analyze the data.

Results and Discussion

The results of the study are based on the responses of 95 medical students from the Faculty of Medicine
at Al-Farabi KazNU, all of whom had completed at least one semester of university-level English. The de-
mographic details of the respondents are provided in Table 1.

Table 1
Profiles of the respondents (students)
Variables Type n % (n =95)
16-17 2 211 %
18-20 61 64,21 %
Age (years)
21-25 29 30,53 %
26 and older 3 3,16 %
Male 30 31,58 %
Gender
Female 65 68,42 %
First year 69 72,63 %
Academic year Second year 24 25,26 %
Third year 2 2,11 %
Medicine 5 5,26 %
General Medicine 55 57,89 %
Major
Dentistry 13 13,68 %
Pharmacology 22 23,16 %
Kazakh 85 89,47 %
Language of instruction

Russian 10 10,53 %

Most respondents (64.21 %) were aged 18-20, with a smaller percentage aged 21-25 (30.53 %). The
majority were female (68.42 %), while 31.58 % were male. Most participants were first-year students
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(72.63 %), followed by second-year students (25.26 %). General Medicine was the most common major
(57.89 %), followed by Pharmacology (23.16 %), Dentistry (13.68 %), and Medicine (5.26 %). Nearly all
students (89.47 %) studied in Kazakh, while 10.53 % used Russian as the language of instruction.

RQ1: What type of motivation drives Kazakhstani medical students in learning English? To answer this
research question, we assessed students' intrinsic and extrinsic motivation using eight statements, with state-
ments 1-4 representing intrinsic motivation and statements 5-8 representing extrinsic motivation. The state-
ments were adapted from Nguen and Habok’s (2021) study on Vietnamese non-English-major students’ mo-
tivation, ensuring the relevance and reliability of the assessment [11]. Students rated their responses on a
five-point Likert scale, where 1 meant “strongly disagree” and 5 meant “strongly agree.“ The results are
shown in Table 2.

Table 2
Descriptive statistics on medical students’ motivation to learn English (n = 95)
™ Statements M Sd | SD(%) | D(%) N(%) | A(%) | SA(%)
I learn English because | find it 18 11 10 21 35

3,46 1,54

very interesting. (18,95) (11,58) | (10,53) (22,11) (36,84)

I learn English so that I can
communicate with people who 3,55 1,46
can speak English.

15 10 12 24 34
(15,79) | (10,53) | (12,63) | (25.26) | (3579)

IM
I learn English because it will 359 147 14 11 12 21 37
help me to get a good job. ' ' (14,74) (11,58) (12,63) (22,11) (38,95)
I learn English because it will
. 15 9 12 20 39
help_me to be successful in my 3,62 1,49 (15.79) (9,47) (12.63) (21,05) (41,05)
studies.
I learn English because | want to 311 141 17 17 21 19 21
pass exams. ' ' (17,89) (17,89) | (22,11) (20,00) (22,11)
I learn English because it is a 277 | 142 24 21 18 17 15
required course at my university. ' ' (25,26) (22,11) | (18,95) (17,89) (15,79)
EM

I learn English because | want to
be as good at English as some- 3,16 1,50
one | know.

21 12 18 19 25
(22,11) | (12,63) | (18,95) | (20,00) | (26,32)

I learn English because | want to 296 155 27 13 13 21 21
please my family. ' ' (28,42) | (13,68) | (13,68) | (22,11) | (22,11)

Note. TM — Type of motivation, IM — Internal motivation, EM — External motivation, M — Mean,
Sd — Standard deviation, SD — Strongly disagree, D — Disagree, N — Neutral, A — Agree, SA — Strongly agree.

The results indicate that Kazakhstani medical students are primarily motivated by intrinsic factors. For
example, the highest agreement was observed with the statement “I learn English because it will help me to
be successful in my studies” (M = 3.62, SD = 1.49), followed closely by “I learn English because it will help
me to get a good job” (M = 3.59, SD = 1.47). These responses suggest that students value English for its po-
tential to enhance their academic and career prospects. In terms of extrinsic motivation, the statement “I
learn English because I want to be as good at English as someone I know” received the highest mean (M =
3.16, SD = 1.50), suggesting that comparison to peers is a moderate extrinsic motivator for students. On the
other hand, the statement “I learn English because it is a required course at my university” had the lowest
mean (M = 2.77, SD = 1.42), indicating that students are not primarily driven by the mandatory nature of the
course. These findings highlight that Kazakhstani medical students are predominantly driven by intrinsic mo-
tivations, particularly the desire for career success and academic achievement, while extrinsic factors like
peer comparison also play a role but to a lesser extent.
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RQ2: To what extent do medical students feel ready for professional communication in English after at
least one semester of university-level English course? We asked students to rate how ready they felt to use
English in general and medical contexts. The survey included 10 statements: 5 focused on general English-
speaking skills, and 5 focused on medical English. Each statement addressed a different language skill, such
as introducing yourself, asking for directions, and explaining medical procedures. The results are detailed in
Table 3.

Table 3
Students’ self-assessment of their English-speaking skills in GE and EMP contexts (n = 95)

DA Statement M Sd No,’ Not sure Yes,
| can’t I can
I can introduce myself and have basic conversations 260 | 071 12 14 69
in English. ’ ’ (12,63 %) | (14,74 %) | (72,63 %)
s . 20 15 60
I can ask for and give directions in English. 2,42 | 0,82 (21,05 %) | (15,79 %) | (63,16 %)
GE I can describe my daily routine and personal inter- 236 | 085 23 15 57
ests in English. ’ ’ (24,21 %) | (15,79 %) | (60,00 %)
I can order food and drinks in a restaurant in Eng- 298 | 090 28 12 55
lish. ’ ’ (29,47 %) | (12,63 %) | (57,89 %)
| can participate in social conversations with friends 235 | 081 20 22 53
in English. ’ ’ (21,05 %) | (23,16 %) | (55,79 %)
I can interview and complete the patient's medical 199 | 089 38 20 37
history in English. ’ ’ (40,00 %) | (21,05 %) | (38,95 %)
I can discuss necessary medical procedures with the 195 | 087 38 24 33
patient in English. ’ ’ (40,00 %) | (25,26 %) | (34,74 %)
EMP I can discuss the results of tests and other medical 193 | 088 40 22 33

investigations with the patient in English. (42,11 %) | (23,16 %) | (34,74 %)

42 18 35

I can explain a diagnosis to the patient in English. 1,93 | 0,90 (44.21 %) | (18,95 %) | (36,84 %)

I can give instructions/recommendations for the pa- 203 | 0.90 37 18 40
tient's treatment in English. ' ' (38,95 %) | (18,95 %) | (42,11 %)

Note. DA — Different aspects of English language learning, GE — General English, EMP — English for Medical Purposes,
M-Mean, Sd — Standard deviation.

The results reveal the students’ self-assessment of their proficiency in both General English (GE) and
English for Medical Purposes (EMP). For General English, students generally felt confident in basic com-
munication skills, with the majority reporting that they could introduce themselves and engage in basic con-
versations (M = 2.60, SD = 0.71), ask for directions (M = 2.42, SD = 0.82), and describe their daily routines
(M = 2.36, SD = 0.85). However, they were less confident in more complex social interactions, such as or-
dering food (M = 2.28, SD = 0.90) or participating in social conversations (M = 2.35, SD = 0.81). Regarding
English for Medical Purposes, a significant number of students reported feeling less confident in performing
medical tasks in English, such as explaining diagnoses (M = 1.93, SD = 0.90), discussing test results (M =
1.93, SD = 0.88), and medical procedures (M = 1.95, SD = 0.87). Overall, the mean scores for EMP skills
were lower than General English skills, indicating a gap in the students’ confidence and readiness to use
English in medical contexts.

The students were also asked about the most challenging aspects of learning English, with options in-
cluding grammar, vocabulary, pronunciation, listening, reading, speaking, and writing. Figure 1 provides a
visual representation of the results.
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Most challenging aspects of
English learning for medical students
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Figure 1. The most difficult parts of learning English for medical students (n = 95)

The results show that grammar(22.83 %) is the most challenging aspect of learning English for medical
students, followed by listening(18.26 %) and speaking(16.44 %). Vocabulary(15.5 %) and pronuncia-
tion(13.24 %) also pose significant challenges, with a notable number of students reporting difficulty in these
areas. Reading(5.94 %) and writing(7.76 %) were identified as less challenging compared to other aspects of
the language. These findings highlight the areas that may require more attention in English language instruc-
tion for medical students, particularly grammar, listening, and speaking skills. Further analysis is needed to
understand the reasons behind these challenges and explore potential solutions.

RQ3: What improvements do medical students seek in the content of the university-level English
course? To answer this research question, first, students were asked to rate the quality of their university’s
English language programs using a qualitative assessment scale: “Excellent,” “Good,* “Satisfactory,” “Un-
satisfactory,” and “Poor.* The results are illustrated in Figure 2.

Students' satisfaction
with the university-level English courses

Very poor
5,26%

Unsatisfactory
3,16%

A Satisfactory
17,89%

Excellent

51.58%

= Very poor = Unsatisfactory = Satisfactory = Good = Excellent

Good
22.11%

Figure 2. Medical students’ overall satisfaction with the university level English courses (n = 95)

When surveyed about their satisfaction with the university-level English courses, a substantial number
of students expressed positive opinions: 49 respondents (51.58 %) rated the course as “Excellent,” and 21
respondents (22.11 %) rated it as “Good.” Only 5.26 % of students considered the program “Very poor,* and
3.16 % rated it “Unsatisfactory.“ These results suggest that the overall perception of the English language
programs is largely favorable, with room for improvement in areas that were rated less highly. These find-
ings (Figure 2) align with the research conducted by Kuzembayeva and Zhakanova (2021), which found that
the majority of first- and second-year students at the West Kazakhstan Marat Ospanov Medical University
were also satisfied with their university English course [22].

Subsequently, student-respondents were presented with a list of potential improvements (PI) for the
university-level English course, and they selected the changes they felt would be most beneficial. These im-
provements were designed to better align the course content with medical practice and to address students’
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needs for practical language skills, interactive learning, and regular progress assessments. The results are
summarized in Figure 3.

Potential improvements (PI)
in the content of the university-level English course

%
0,00 2,00 4,00 6,00 8,00 10,00 12,00 14,00 16,00

PI-
PI -
PI-
PI-
PI-
PI-
PI-
PI-
PI-
PI-1

I — | 3 (/9
I | 5, (4
e % 36

I —— 3 (/|

I — |02 6
——— ] 52
— 6.}
——— (.4 |
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e | | .42

Code
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Figure 3. Preferred enhancements to university-level English course content (n = 95)

Consequently, the most popular improvement was devoting more attention to practical language skills,
such as patient communication and medical record keeping (PI-2, 15.04 %), followed closely by the incorpo-
ration of more medical terminology (PI-1, 13.09 %) and the use of audio and video resources to develop lis-
tening and comprehension skills in a medical context (P1-5, 12.26 %). Additionally, students supported in-
corporating patient cases for reading and collaborative reflection (P1-4, 8.64 %) and using digital platforms
for interactive learning (PI-10, 11.42 %). Less popular suggestions included incorporating role-playing, sim-
ulations, and practical exercises (PI-3, 8.36 %), regularly surveying students about course content (PI-7,
8.64 %), and supplementing materials with mobile apps (PI1-9, 8.64 %). Finally, organizing English-speaking
clubs and workshops (P1-6, 7.52 %) and conducting frequent assessments to monitor progress (PI-8, 6.41 %)
received the least support, suggesting that students prioritized direct, practical course content over extracur-
ricular or additional assessment-related activities.

Conclusions

This study provides valuable insights into the motivations, readiness for professional communication,
and course content preferences of Kazakhstani medical students in their English learning journey. The find-
ings show that intrinsic motivation, especially the desire for career success and academic achievement, is the
main driver for students learning English. However, students express less confidence in medical English
tasks, such as explaining diagnoses and discussing medical procedures. This highlights the need for more
targeted language instruction in medical contexts.

Regarding the course improvements, students particularly want to focus more on practical language
skills, medical terminology, and interactive learning methods. This suggests that adding more practical and
context-specific training, such as doctor-patient communication and medical record keeping, would help stu-
dents prepare for their future careers. Using multimedia resources and digital platforms could further support
their learning and engagement.

The study emphasizes the importance of adapting English language courses to meet the professional
needs of medical students. It also lays the foundation for future research into effective teaching strategies for
English for Medical Purposes (EMP) in Kazakhstan and beyond. Future studies could investigate the long-
term impact of curriculum changes on students' English skills and readiness for professional practice.

As with any research, this study has certain limitations. First, it was conducted at one university, so the
results may not apply to other medical universities in Kazakhstan. Second, the research sample mainly in-
cluded first- and second-year students. Third, the reliance on student self-assessments of language skills may
have introduced bias, as students may overestimate or underestimate their abilities. Future research should
include a more diverse sample from multiple universities, academic years, and disciplines. It should also use
objective measures of language proficiency alongside self-assessments to improve reliability. Additionally,
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exploring the perspectives of students and teachers on in-class activities could offer more insights into effec-
tive teaching practices and course design.
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JI.A. BaiitneyoBa, A.T. Onuakbapoa

AFBLIIIBIH TiJTiH OKYFa JereH BIHTAJIAHY KoHe KIcioun
KapbIM-KAaThIHACKA JAHBIHABIK: MeIHK-CTy1eHTTEPAIH
03iH-031 0araJjiayblHa Heri3eJIreH 3epTTey

Menuk-CTyIeHTTep YIUIH aFbUIIIBIH TUTIH 0Ty eTe MaHbI3IbI, OUTKEeHI OyJI onapra XaJbIKapajblK JeHreie
KapbIM-KaThIHAC JKacayFa JKoHE MAIlMEHTTEpre camajbl KOMEK KepceTyre MyMKiHmik Oepermi. Kaszak sxoHe
OpBIC TUIAEP] Ka3aKCTAaHIBIK MEIHLIMHAIBIK YHUBEPCUTETTEPIC OKBITYIBIH HETI3r1 Tiaepi OOJbI TaObUIATHI-
HBIHA KapaMacTaH, aFbUIIIBIH TUTIH camajbl OKBITYyFa JETeH CYPAaHbIC YHEMi apThIN Kenedi. Amnaiaa, Oyriari
KYHI Ka3aKCTaHIBIK MEIUIIMHA CTYACHTTECPIHIH aFbUIIIBIH TUTIH YHPEHYET1 BIHTaJapbl MEH KaXKETTLTIKTEpiHe
KaTBICTHI aJIIIAaKTHIK Oap. By 3eprrey ymr acnekriHi 3eprreyre OarbITTanFaH: (a) CTyIEHTTEpAiH aFbUIIIBIH
TiJTIH YHpEeHy MOTUBTEPIH aHBIKTaY; (0) YHHUBEPCHTET ACHIeHiH/eT] aFbUIIIBIH TUIIH KeM AereHe 0ip cemecTp
YHpeHy/eH KeHiH oJapIblH KociOM KapbIM-KaThIHACKa IalBIHIBIFBIH Oaranay jkoHe (B) Kypc Ma3MyHBIH
JKaKcapTy OOMBIHINA YCBIHBICTAP/AbI aHBIKTay. AHOHUMIII cayanHama on-®dapadu ateiaaarel Kaz¥YVY menunm-
Ha CTYICHTTEpl apacklHAa Kyprizingi. OFaH keM jaereHae Oip ceMecTp aFbUIIBIH TUTIH OKBIFaH 95 amam
KaTbICTBI. HoTmkenep ChIPTKBI MOTHUBALUSIMEH CaNBICTBHIPFAHIA alfKbIH 1IIKi MOTHBAIUSHBI KepceTTi. COHbI-
MEH Karap 3epTTey XXajIlbl arbUIIBIH JXOHE MEIUIMHAIBIK MAaKCATTarbl aFbUINIBIH TITJACPIH MEHrepy
apachlHIAFbl CCHIMIUTIK aNIIaKTHIFBIH  aHBIKTagsl. CTyNEHTTep JKaNIbBl AaFbUINIBIH  TiMi  KypCBIHA
KaHaraTTaHFaHBIMEH, OJIAPABIH aiTapJIBIKTall 0eIiri MeJUIIMHAIBIK TEPMUHOJIOTHSFA KAHE Jopirep/iH namu-
CHTIICH KapbIM-KaTBHIHACHI CHUSAKTHI TMPAKTHKAJBIK JaFabuiapra kebipek KeHin Oenrici kenemi. 3epTTeyaAiH
HIeKTeyJIepi — OHBIH Oip FaHa YHHBEPCUTETTE XKYPri3idyi JKOHE CTYASHTTEepIiH e3iH-e31 Oaramayra
HeTi3aenyi.

Kinm ce30ep: xannbl MaKcaTTapFa apHaJIFaH aFbUIIIBIH Tiji, MEJUI[MHAIBIK MAKCATTapFa apHaJIFaH aFbUIILIBIH
TiJ i, MEIWIMHAHBIH CTYJEHTTEPi, CTYIACHTTEPAIH ©3iH-031 Oaranaypl, KociOM KOMMYHHKAIW, iIKI MOTHBA-
1Ms1, CBIPTKBI MOTUBALIMS, KYPCTBIH Ma3MYHBIH JKETUIAIDY.

JI.A. BaiitneyoBa, A.T. ©Onuakbapoa

MoTuBanus K H3y4YeHHIO AHTJIHICKOT0 SI3bIKA U TOTOBHOCTH
K Mpo(ecCHOHATbHOM KOMMYHUKAIIUN: HCCIEA0BAHUE HA OCHOBE
CaMOOLIEHUBAHUSA CTY/IEHTOB-MEIUKOB

3HaHUE aHTIIMICKOTO S3bIKa NMEeT BaKHOE 3HAUCHUE JUIS CTYIEHTOB-MEINKOB, TOCKOIBKY OHO JaeT MM BO3-
MOXKHOCTB COTPYJHHYATh Ha MEXIYHApPOJHOM YPOBHE M OKa3bIBATh KAUECTBEHHYIO MEIMIMHCKYIO TTOMOIIb
nanueHTaM. HecMoTps Ha TO, YTO Ka3aXCKUH U PYCCKHH S3BIKU SIBIISIFOTCSI OCHOBHBIMH SI3BIKAMH OOYYEHHS B
MEJUIMHCKUX yHHBepcuTeTax Kaszaxcrana, pacTeT MOTpeOHOCTh B COBEPIICHCTBOBAHUY MPEIIOJaBAHMsI aHT-
JIMHCKOTO s13bIKa. B TO ke Bpemsl cyliecTByeT qeUIMT NCCIeI0BaHUM, MOCBIICHHBIX MOTUBALIUH U MOTPE0-
HOCTAM Ka3aXxCTaHCKUX MEIULMHCKHUX CTYAEHTOB B M3YUEHHMM aHIJIMUCKOTO s3bIKa. JlaHHOE McciienoBaHue
HANpaBJICHO HAa M3y4YEeHHE TPEX acHeKTOB: (a) MOTHUBALMS CTYACHTOB K M3y4YEHHIO aHIJIHHCKOTO s3bIKa, (0)
OLICHKa MX TOTOBHOCTHU K MPO(eCCHOHATLHOMY OOIIEHUIO Ha aHTJIMHCKOM SI3bIKE MOCEe KAK MUHUMYM OJTHO-
TO CEeMEeCTpa €ro M3y4eHHs Ha YHHBEPCHTETCKOM YpPOBHE, W (B) MOXKEJAHUS MO YIYYIICHHIO COJCpKaHUS
Kypca. AHOHUMHBIN OIpoc ObLT MpoBeZeH cpean 95 CTyaeHToB MemunuHckoro ¢akynsrera KasHY nvmenn
Anp-®apaby, n3ydaBMINX aHTIMHCKHI S3BIK HE MEHEE OJJHOTO ceMecTpa. Pe3ynbTaTsl mokasamn Oonee BEI-
paXeHHYIO BHYTPEHHIOI0 MOTHBAIIHIO IT0 CPAaBHEHHUIO C BHENIHEH. MccienoBanue Takke BBISBIIIO Pa3phiB B
YBEPEHHOCTH MEXy BJIafieHHEeM OOLIMM aHTJIMHCKUM M aHTJIHMHCKUM U1 MeIUIUHCKHUX Leneil. CTyieHThl B
1eIOM OBUTH YIOBJIETBOPEHBI KYPCOM aHIIIMICKOTO S3bIKA, OTHAKO 3HAYNTEILHOE KOJNUECTBO U3 HUX BBIpa-
3WJIM JKeJaHue, 4TOObI OOoJblIe BHUMAHHS YISSUIOCh MEUIIMHCKON TEPMUHOJIOTHU U MPAKTUYECKUM HaBbI-
KaM, TaKUM Kak OOIleHHe Bpaua ¢ manueHToM. OrpaHuueHus] MCCIeNOBaHHsA BKIIOYAIOT €ro NpOBECHHE
TOJIBKO B OJJHOM YHUBEPCUTETE U UCIIOIb30BAHUE CAMOOLICHKH CTYCHTOB.
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Kniouesvie cnosa: aHTIIMACKUIN S3bIK JJIs OOIIUX IIECH, aHMIMMUCKUN S3bIK JUIS MEIULMHCKUX LIEICH, Meau-
LMHCKHE CTYJICHTHI, CAMOOIICHHBaHKE CTYCHTOB, MpodeccuoHaIbHass KOMMYHHKAIHs, BHYTPEHHSSI MOTHBA-
L¥sI, BHELTHSS MOTUBALIUS, YIAYYLICHUE CONEep KaHMs Kypca.
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