https://doi.org/10.31489/2025Ped4/59-71
UDC 378.147:811.111 Received: 25.01.2025 | Accepted: 07.10.2025

D. Zhuparbek”, S.S. Nurkenova®

L2 N. Gumilyov Eurasian National University, Kazakhstan, Astana
("Corresponding author. E-mail: zhuparbek_d@mail.ru)

'ORCID 0009-0006-7320-8410
ORCID 0000-0002-5590-7035

Implementing educational webquests as an effective tool
for developing communicative competence among university students:
a methodological aspect

This article analyzes educational web quests as a teaching method for university students to develop commu-
nication skills. The main goal of the study is to assess the effectiveness of using web quests to develop stu-
dents’ communication skills in various aspects: the grammatical structure of language, sociolinguistic con-
texts, and strategic competencies. The possibilities of integrating these methods into the educational process
are also considered. The study design is based on the use of both qualitative research methods — such as ex-
periments and questionnaires — and quantitative methods such as testing and content analysis. The study in-
volved 120 students: 60 of them were assigned to the experimental group and the other 60 into the control
group. The experiment lasted eight weeks; during this time, students from the experimental group completed
various tasks based on educational web quests to apply theoretical knowledge in practice. The results of the
study showed that the use of web quests improves students’ communication skills. On average, the score of
the experimental group was 27% higher than the control group. Particular attention was paid to the develop-
ment of discursive and strategic competencies, which contributed to the successful completion of tasks such
as debating, writing essays, and creating multimedia projects by students. Web quests also stimulated student
interest in learning, developing critical thinking, and interpersonal skills.

Keywords: educational webquests, communicative competence, digital education, methodological aspect, in-
novative teaching methods, higher education, digital tools in education.

Introduction

Learning today is evolving due to the digitalization process and the recognition of the need to graduate
students who can effectively communicate in multicultural environments. Under these circumstances, the
development of communicative competence has become one of the major tasks of the higher education sys-
tem. Hymes defined communicative competence as the ability to use language appropriately in various social
and linguistic environments [1]. Canale and Swain later expanded this concept and identified the structural
components of competence, including grammatical, sociolinguistic, strategic, and discursive elements [2].
The integration of digital tools, as Larson and Merrill highlight, makes a significant difference in developing
these components [3].

The use of educational webquests is another innovative method that facilitates the development of
communicative competence. The concept of the webquest, developed by Dodge, is a way of learning that
involves exploration, including through independent information searching and practical problem solving
[4]. Webquests were found to be effective in improving language skills, promoting critical thinking, and mo-
tivating students, as shown in the study by Gonzalez and Hughes [5]. As Zhumabaeva (2022) notes, the use
of web-quests in a multicultural educational environment contributes to the development of intercultural
competence, which is especially relevant in the modern globalized context [6]. [6]. However, their imple-
mentation is not straightforward and requires a strong methodological foundation. For example, Buchanan
and Simpson stress the need to match tasks to students’ levels of training and to guarantee technical support
[7]. These considerations remain relevant for this study, which aims to examine the effect of educational
webquests on the development of university students’ communicative competence and to establish guidelines
for their effective integration into the educational process. The scientific importance of this research is based
on its contribution to the theory of webquests in education and its justification of the methodological ap-
proach. The practical significance lies in the possibility of using the results to enhance the quality of teaching
and to help students prepare for future careers in a technologically driven society.
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The concept of communicative competence has become central in modern educational processes and is
understood as the ability to communicate effectively and appropriately in various linguistic and cultural envi-
ronments. This paper provides an overview of the theory of communicative competence, a term first used by
Hymes, which goes beyond linguistic features to encompass features of social interaction [1]. Based on
Hymes’ theory, Canale and Swain developed a model with four components: grammatical, sociolinguistic,
strategic, and discursive [2]. Today’s society demands that professionals not only have a deep understanding
of their subject area but can also communicate effectively in various communicative situations. As noted by
Belyaeva and Gurov, the development of communicative competence is essential for the successful perfor-
mance of professional activities, particularly in areas involving intercultural communication [8]. In the Ka-
zakhstani context, Zhumabayeva emphasizes the importance of fostering communicative competence in a
multicultural environment, stating that the goal of intercultural communication can be achieved only through
the comprehensive development of all components of communicative competence [6]. The digitalization of
education has also expanded the search for innovative methods to develop communicative competence.
Antropova’s research demonstrates that the use of digital tools such as educational webquests provides op-
portunities for the development of all components of communicative competence [9]. The author also high-
lights how the virtual environment enhances linguistic, sociocultural, and strategic skills.

Ensuring the integrated development of linguistic, cognitive, and social skills as a key goal of modern
education requires innovative methods. In this context, educational webquests play a significant role by
combining the active use of digital technologies with research activities. These tasks allow students to inte-
grate theoretical knowledge with practical skills and pursue both educational and professional objectives
[10]. The first educational webquests were created by American educator Bernie Dodge in 1995. The main
idea was to use the Internet as a primary source of information while developing skills in searching for, ana-
lyzing, and interpreting information independently. According to Dodge, webquests shift learning from pas-
sive knowledge reception to active engagement, where students take on the role of researchers [4]. This ap-
proach has been widely adopted in various educational systems, including those of Kazakhstan and Russia,
due to its flexibility and universality.

To achieve educational objectives, webquests must be carefully structured. According to Polat and
Bukharkina, a typical webquest structure includes six key elements [11], as presented below in Table 1.

Table 1
Key elements of webquest structure and their practical application

Element Description Example

Provides the general context of the task, sets goals, and | Preparing a tourist guide for visitors from

Introduction motivates students. another country.

Developing a social campaign to enhance

Task Defines specific objectives and expected outcomes. language activity and critical thinking.

Outlines the steps for completing the task, including Group discussions followed by a presenta-

Process instructions for resource use, discussions, and presenta- | .
. tion of results.
tions.
Selects high-quality internet resources relevant to the Using official museum websites or educa-
Resources s ; ;
student’s level. tional archives.

Specifies criteria for assessment, including complete- Assessment of originality and thorough-

Evaluation ness, originality, depth of analysis, and quality of presen- ness of the completed task.
tation.
. Encourages reflection on the task’s significance and Reflecting on the work done and its impli-
Conclusion ) o .
practical application. cations.

To help students learn in an active way, not passively receive knowledge, webquests are structured. pro-
jects [8]. Recent studies also emphasize the importance of customizing webquests to specific educational
contexts and student needs. Mobile applications for creating more interactive webquests are described by
Antropova [9], who links this development to the widespread ownership of smartphones. In addition, from
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the multicultural context viewpoint, Zhumabayeva [6] underlines the significance of incorporating tasks
related to local culture and language.

Thus, educational webquests represent an innovative teaching method combining research activity, in-
teractive engagement, and critical thinking. Their structured and flexible design makes them an effective tool
for developing communicative competence and other skills needed in the modern educational environment.
Communicative competence develops through interactive tasks using authentic materials, making webquests
a relevant and practical tool in modern pedagogy. The ability to use linguistic resources appropriately in
diverse communicative situations and to engage effectively in interpersonal and intercultural communication
is the complex integrative skill emphasized by Aydin, who highlights the role of WebQuests in developing
communicative, discursive, and intercultural competence through authentic and context-based learning
tasks [12]. Webquests provide the conditions for fostering these components due to their interactive nature
and reliance on authentic materials.

Research by Polat and Bukharkina [11] demonstrates that webquests promote language skill develop-
ment by engaging students in genuine communication based on searching for and analyzing information
from online sources. For example, their study reports that students explored cultural heritage from various
countries by preparing presentations and essays, thereby improving writing and critical thinking skills.
Consistent findings are presented in Aydin [12], who argues that WebQuests significantly enhance discursive
competence, as they require learners to organize information logically, formulate conclusions, and articulate
their ideas persuasively in oral and written formats.

Webquests are advantageous due to their applicability in both individual and group formats, and their
versatility. They also enhance motivation. Polyakov [13] notes that inquiry-based tasks rooted in real-world
scenarios are more engaging than traditional teaching methods. For instance, in Asanova’s [14] study, stu-
dents developed marketing plans for imaginary products, applying both theoretical knowledge and practical
skills. Similarly, lvanova [15] reports on enhanced communication skills among students who collaborated to
create virtual tours of historical sites. Nevertheless, there are challenges in incorporating webquests into edu-
cation. As Belyaeva and Gurov [8] observe, teachers must be trained to design and use webquests effective-
ly, which is often a barrier. In some regions, inadequate equipment and unstable internet connections limit
usage, as noted by Zhumabayeva [6]. Furthermore, Baizhanova [16] points out that weaker students may be
discouraged by tasks requiring high-level language or research skills if their abilities are not considered.

Despite these obstacles, webquests can be integrated into the learning process effectively. For instance,
Antropova [9] details how students created and presented interactive Google Sites for foreign tourists, boost-
ing both communicative competence and interest in their region. Matveev et al. [17] explain the use of
webquests in training sociocultural professionals, where students created event scenarios using online re-
sources to enhance both professional and communication skills. In the UK, students examined modern envi-
ronmental issues in the study by Brown and Smith [18], improving their language abilities while engaging
with real-world global problems.

Educational webquests have proven highly effective in developing communicative competence due to
their interactivity, flexibility, and suitability across various educational settings. However, their implementa-
tion requires addressing barriers such as teacher training, technical infrastructure, and alignment with student
proficiency levels. Case studies from Russia, Kazakhstan, and other international contexts confirm that
webquests enrich the educational process, making it more dynamic, motivating, and relevant to the demands
of today’s society. [19]

Materials and methods

The present study is designed to investigate the effects of educational webquests on university students’
communicative competence development. To meet this objective, a mixed-method approach was used, in-
corporating both qualitative and quantitative analysis. This helped to understand the processes by which
communicative competence is developed and identify some of the important features of webquests in educa-
tional practice. The study involved one hundred and twenty students from universities in Kazakhstan who
were studying humanities and pedagogy. The participants, 18 to 22 years old, were randomly assigned to two
groups: the experimental group, which used the webquests, and the control group, which followed the tradi-
tional teaching method. This ensured that external factors such as academic achievement or prior knowledge
were controlled for by equating the two groups through random selection. The study was a pedagogical ex-
periment lasting eight weeks and was primarily designed to investigate the role of tasks in webquest-based
learning for the experimental group. The tasks included individual and group work, presentations, online dis-
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cussions, and different forms of interaction. Another important aspect of the experiment was the use of com-
prehensive and credible authentic materials and multimedia resources to enhance student learning.

To ensure methodological rigor, random assignment was carried out using a computer-generated
randomization procedure, which allowed for eliminating selection bias. Additionally, both groups were
taught by instructors with comparable professional experience to minimize instructor-related effects.

The following methods of data collection were used in this study: surveys, observation, testing, and
content analysis. A single approach would make it difficult to draw a sound conclusion regarding the effect
of webquests on the mentioned skills. Surveys were administered to students at the beginning and at the end
of the experiment. This aimed to measure the initial level of communicative competence of the participants
and the change that occurred during the study. The questions in the survey were structured in relation to the
CEFR scales and dealt with aspects such as oral and written communication, teamwork, and confidence in
interpersonal communication.

The survey instrument included items aligned with the CEFR communicative descriptors and
demonstrated strong internal consistency (Cronbach's a = 0.87), which confirms the reliability of the
tool. Construct validity was ensured through expert review by three specialists in applied linguistics
and language pedagogy.

In addition to surveys, participants’ activity, including how often they posted to the discussion forums
and how well they were able to distribute the work in a group—was measured through observations of stu-
dent behavior during webquest activities. This approach not only captured quantitative, but also qualitative,
changes that are associated with the development of communicative skills. This approach also helped to
draw conclusions about the dynamics of these changes with the help of standardized observation forms used
to systematize the collected data. The testing, which was done during the experiment, covered all four lan-
guage skills — speaking, writing, reading, and listening, and hence gave a general picture of the level of
communicative competence. Since the tests used in the study were commonly used in the learners’ curricu-
lum, this made the results very credible.

To quantitatively evaluate changes, pre-test and post-test scores were statistically compared using
an independent samples t-test and paired-samples t-test where appropriate, with a significance level of
p < 0.05. Effect sizes (Cohen’s d) were calculated to assess practical significance. All statistical analyses
were conducted using SPSS 25 software.

When the results of the experimental and control groups in the testing were compared, there were sig-
nificant differences in the outcome, thereby indicating a positive impact of webquests on the development of
communicative skills. Content analysis of students’ completed tasks was also given special attention in the
study. This method also helped to assess how well the participants were able to use language in its most nat-
ural environment as well as how creative and detailed they could be to arrive at a solution to a problem. For
instance, the experimental group of students produced longer texts with higher coherence and logical lan-
guage structuring, which showed positive development in discursive competence.

Content analysis was conducted according to predefined coding categories related to accuracy,
coherence, fluency, lexical richness, and intercultural sensitivity. Inter-rater agreement between two
independent coders reached 0.83 (Cohen’s k), indicating high coding reliability.

To some extent, the present study aimed to identify the factors that would facilitate the integration of
webquests into the learning process. From the analysis, it becomes clear that instructors’ knowledge of using
digital resources effectively in the learning process and the content of tasks tailored to students’ learning
ability are crucial factors. However, there are some limitations of the study that should be taken into consid-
eration when drawing conclusions. The research was conducted only on students from Kazakhstani universi-
ties, which means that the results cannot be generalized to an international context. This experiment lasted
eight weeks, which is a good period for assessing short-term changes but does not give a complete picture of
the long-term development of communicative competence when using webquests in the long run. The exper-
iment may have been influenced by differences in digital literacy between students and instructors, and be-
tween the two groups.

The study did not require formal approval from an ethics committee, as it did not involve any interven-
tion affecting the physical or psychological condition of participants and was conducted within the frame-
work of the standard educational process. All students were informed about the purpose of the study and
voluntarily agreed to participate. Anonymity and confidentiality of the data were fully ensured, and partici-
pation had no impact on academic performance or grades.
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Thus, the methodology employed in this study is based on a comprehensive approach combining quali-
tative and quantitative methods to evaluate the impact of webquests on communicative competence devel-
opment. The application of experimental design, surveys, observation, testing, and content analysis ensured
the reliability and depth of the findings. This allowed for confirmation of the effectiveness of webquests as a
teaching tool and identifying key factors that contribute to their successful integration into the educational
process. The robustness of the research design and triangulation of multiple data sources enhanced the
validity and credibility of the study outcomes.

Results and discussion

The study shows that web-based quests are a useful tool for improving the linguistic competence of stu-
dents. As a result, there is a need for methods that, in addition to imparting knowledge, also teach the skills
that students will employ in the profession and in social interactions. Thus, webquests, which combine indi-
vidual research, collaborative work, and peer interaction, can be seen as a useful strategy in addressing these
challenges. From the data collected, it is concluded that webquests encourage students to participate actively
in learning, encourage them to seek information independently and help them apply knowledge. These out-
comes are particularly valuable in the context of developing communicative competence because they are
holistic , encompassing the grammatical, sociolinguistic, strategic, and discursive aspects of language. The
objectives of the research as outlined in the methodology, were to examine how webquests affect the devel-
opment of students’ communicative skills. The study found that educational webquests are not only a theo-
retical language learning approach, but also a way of applying knowledge in real life. This makes them valu-
able in this era of competence-based educational systems that prepare students for the professional world.
Thus, the analysis of the collected information reveals that webquests represent a useful approach to the
teaching of communicative language skills, both in the context of the modern language learning curriculum
and within the broader educational debate about the role of information and communication technologies in
shaping the future of learning. Moreover, the findings of the study suggest that webquests can serve as a use-
ful model for integrating theory and practice, research and teaching, as well as individual and collaborative
learning. In this sense, the study offers significant implications for the development of innovative and effec-
tive methods of language teaching and learning.

The results are presented in this section based on the analysis of the data collected from the experiment.
They include a comparative analysis of changes in the experimental and control groups; a dynamic analysis
of key communicative competence components; and advantages and challenges of webquest implementation.
This study also offers practical recommendations that may be useful for educators and educational program
developers in addition to supplementing existing theoretical approaches.

The study found that there were significant differences between the experimental and control groups re-
garding the development of communicative competence, demonstrating that educational webquests are effec-
tive. The two groups were comparable at the beginning of the study to enable the researcher to make a fair
comparison of the effect of webguests on learning. The pre-test score was 68.4 % for the experimental group
and 67.9 % for the control group, which shows that the two groups were similar at the beginning. At the end
of the eight-week experiment, the experimental group had a higher average score of 87.6 % than the control
group, which had an average score of 73.1 %.

The greatest changes were observed in the key components of communicative competence: discursive,
sociolinguistic, strategic, and grammatical competences. For example, when it comes to essay writing, 78 %
of the students in the experimental group used complex grammatical constructions with confidence, whereas
only 65% of the students in the control group could do. There was an improvement in the discursive compe-
tence evident in the production of multimedia presentations, which made the presentations by the experi-
mental group more organized and logical in their information presentation. Content analysis of the presenta-
tions made by the experimental and control groups revealed that 92 % of the presentations made by the ex-
perimental group were logical and structured, a feat achieved by only 68% of the control group.

Additionally, role-playing exercises, such as "Interview with a Foreign Guest," highlighted the experi-
mental group’s superiority in sociolinguistic competence development. Students effectively adapted their
speech to the communication context, demonstrating knowledge of cultural and social norms. These tasks
contributed to the development of intercultural competence, which is especially critical in the context of a
globalized educational environment.

For a clearer demonstration of improvements in the experimental group, the table below presents the re-
sults of key tasks (Table 2).
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Table 2
Comparative results of key communicative competence components in experimental and control groups
Component Example task _Results: Results:
experimental group control group
Grammatical Writing an essay on “Global 78 % of students used 65 % of students used
Competence Challenges of Modernity” using complex | complex sentences. simple sentences.
syntactic constructions.
Sociolinguistic Conducting a role-play “nterview witha | 85 % successfully Only 60 % demonstrated
Competence Foreign Guest,” simulating real commu- | adapted speech to the adherence to sociolinguis-
nication. context. tic norms.
Discursive Creating a multimedia presentation on 92 % of presentations 68 % of works lacked
Competence “Cultural Heritage of Kazakhstan.” were logical and coher- sufficient structure and
ent. coherence.
Strategic Conducting debates on “Technology in 78 % successfully used Only 55 % effectively
Competence Education: Opportunities and Risks,” persuasion and counterar- | argued their positions.
using argumentation strategies. guments.

The experiments showed that webquests do not only activate the linguistic activity but also cognitive
and social skills development. For instance, the collaborative tasks such as developing a virtual travel guide
assisted the students in the experimental group to learn teamwork as can be seen from the results: 88 % of
participants worked effectively in teams compared with only 62 % in the control group. The analysis of the
obtained data has shown that the application of webquests brings about a significant improvement in the de-
velopment of communicative competence. These results are in agreement with those of Polat and Bukharkina
(2022) who stressed the importance of interactive methods of teaching to enhance students’ motivation and
participation. Moreover, the findings of this study expand on existing theoretical frameworks, demonstrating
that educational webquests contribute to the development of not only linguistic but also sociocultural and
strategic skills, making them an effective tool in modern educational practices (Fig. 1).

Grammatical Sociolinguistic Discursive Strategic
Competence Competence Competence Competence

100%

75%

50%

25%

0%

® Experimental group = Control group

Figure 1. Development of key components of communicative competence: experimental and control groups

The chart shows that the use of webquests in the educational process gives better outcomes than tradi-
tional methods of teaching. The experimental group was clearly better in all aspects of communicative com-
petence. The improvements were especially evident in the discursive competence, where the students in the
experimental group made their language coherent and logically organized, as well as in sociolinguistic com-
petence by enabling the students to understand when to use particular language in a given context. These re-
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sults support that educational webquests are a productive activity to enhance the development of the total
skills of communicative competence since it allows the students the opportunity to use language in its almost
natural environment. Therefore, the incorporation of webquests does not only enhance language develop-
ment but also promotes critical thinking, social interaction, and preparation for cross-cultural communica-
tion. The task performance of students in the experimental group showed positive improvements in all the
components of communicative competence. These improvements were particularly evident in the following
areas.

First, grammatical competence: Participants in the experimental group used complex syntactic struc-
tures confidently. For instance, on the essay question “Global Challenges of Modernity,” 78 % of students in
the experimental group used complex and compound sentences more frequently than 65% of control group
students. Second, sociolinguistic competence was enhanced through tasks that called for the language to be
used in specific social and cultural environments. In the role play activity “An Interview with a Foreign
Guest,” 85 % of the students in the experimental group were able to change their speech according to the
situation, which was not the case with the control group compared to only 60% in the control group. Fourth,
the development of discursive competence was observed in the production of multimedia presentations,
where presentation style for topics such as “Cultural Heritage of Kazakhstan” was highlighted. Only 8 % of
the students in the experimental group made unnecessary elaborations in their presentations, a rate that is
much lower than the 32 % of the control group. Lastly, strategic competence was most clearly seen in the
debate. In the course of the discussion of the issue “Technology in Education: Opportunities and Risks,”
78 % of the students in the experimental group provided counterarguments and rebutted the opposing argu-
ments, which is 23 % higher than that of the control group.

Advantages of using webquests

The study identified several key advantages of integrating webquests into the educational process,
which facilitated not only the development of communicative competence but also the cultivation of addi-
tional skills necessary for professional success. Webquests proved to be an effective tool for enhancing stu-
dent motivation, fostering autonomy, and developing teamwork skills.

One of the primary benefits was the increased interest of students in the learning process. More than
85 % of participants in the experimental group noted that webquest-based tasks were more engaging and
beneficial compared to traditional teaching methods. For instance, the use of interactive and multimedia ma-
terials enabled students to better understand complex linguistic constructions and apply them in various con-
texts. Another significant aspect was the development of critical thinking. Through tasks involving infor-
mation search and source analysis, students learned to assess data reliability, formulate conclusions, and
structure their responses. The table below provides examples of tasks and their impact on key skill develop-
ment (Table 3).

Table 3
Key skills developed through webquest-based tasks and their impact
Skill Example task Result
Motivation Developing an interactive guide to region- | 88 % of students reported increased interest in
al attractions. assignments due to multimedia tools.
Critical Thinking Analyzing articles and news on “Global 82 % of participants correctly identified key in-
Environmental Issues”. formation and formulated well-reasoned conclu-
sions.
Teamwork Collaborative projects involving presenta- | 87 % of students demonstrated effective role dis-
tions or multimedia products. tribution and active team interaction.
Intercultural Comparing cultural traditions of Kazakh- | 84 % of students successfully used language to
Competence stan and English-speaking countries. explain cultural differences.

This paper aims to explore the ways in which webquests can be used to improve the learning of English
as a foreign language (EFL) at the university level, as well as to identify other benefits of this educational
technology. The results of the study demonstrated that webquests can be an efficient means of improving
communicative competence in English due to their interactive and engaging nature. For instance, in develop-
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ing the webquests, students were required to search for information from various sources, organize it proper-
ly, and present it in a coherent manner, thus enhancing their writing skills. Moreover, a significant advantage
was the enhancement of teamwork skills. Performing tasks in groups brought students together, enhanced
their interpersonal skills and increased their sense of social responsibility. When, for example, developing
multimedia products, students assumed roles, shared ideas, and made group decisions that improved the
quality of task completion. In addition, the use of authentic materials was another important aspect that as-
sisted the students in immersing themselves in the linguistic environment and developing intercultural com-
petence. For example, analyzing texts on cultural traditions helped the students to better understand the nu-
ances of interaction in English-speaking contexts and to choose the right linguistic tools.

Therefore, the educational webquests have been found to be a useful tool not only for the development
of communicative competence, but also for other important skills such as critical thinking, teamwork, and
intercultural interaction. This supports their current integration into the modern educational process and fur-
ther points to their potential for use in future teaching practices.

Although the effectiveness of webquests was high in the study described below, their application raises
some issues that need to be considered. These are technical and pedagogical limitations, as well as individual
differences among students. The biggest challenge was the time it took to prepare the webquests. The teach-
ers involved in the experiment reported that it took between 10 and 15 hours to prepare a single webquest.
This was because of the need to identify suitable materials, to include these in an appropriate form for the
students, and to produce multimedia products. In addition, teachers had to teach the students how to use
basic digital tools, which added further time pressure.

Technical limitations also played a critical role. Approximately 15% of participants in the experimental
group faced difficulties accessing stable internet connections, especially in regions with limited digital infra-
structure. Some students experienced challenges using platforms for completing tasks, which decreased their
motivation and hindered teamwork. The table below outlines the main technical and pedagogical limitations
identified during the study (Table 4).

Table 4
Technical and pedagogical limitations of webquest implementation
Type of limitation Example of issue Impact on learning process
Technical Issues Unstable internet connection. Delays in completing tasks, reduced quality of

real-time interaction.

Digital Literacy Low proficiency in multimedia tools among | Need for additional training, increasing workload
some students. for teachers and students.

Time Investment | Prolonged development time for webquests | Limits the frequency of webquest integration into

(10-15 hours per webquest). the learning process.
Preparation Dis- Students with low linguistic and digital Slowed group performance, reduced motivation
parities skills struggled with tasks. among less-prepared participants.

However, some pedagogical challenges have been noted regarding the adaptation of tasks to various
student proficiency levels. For instance, a webquest that has been developed for advanced language skills
may be rather challenging for a less prepared student. This would lead to students' dissatisfaction and not
fully participating in the learning process. In most cases, teachers had to modify the tasks by providing addi-
tional instructions or dividing them into smaller steps. Nonetheless, these can be rectified with appropriate
preparation. For instance, using ready-made platforms for the creation of webquests (such as Google Sites or
Moodle) can help reduce the time it takes to develop them. In addition, holding introductory sessions on digi-
tal literacy and ensuring that the students select materials that are appropriate for their level of English profi-
ciency can improve the effectiveness of webquests.

Therefore, based on the findings of this study, it is necessary to consider both technical issues and indi-
vidual differences for effective use of webquests in the learning process.

This study supports previous research in this field, including studies that have examined the effective-
ness of educational webquests in teaching communicative competence. The study found that the propositions
made by Polat and Bukharkina (2022) were valid; these authors had argued that webquests are an engaging
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method of learning that requires students to think critically and apply theoretically acquired knowledge in
practice.

In addition, the research concluded with a finding, which is similar to Zhumabayeva’s (2022) study that
examined the effect of webquests on students in the multicultural educational environment of Kazakhstan.
Like this study, Zhumabayeva reported that webquests are not only useful in developing language skills but
also in fostering intercultural competence at a time when the world is becoming a global village. This is also
reflected in the work of the experimental group participants, who were able to adjust their speech to cultural
and social contexts in the tasks they were to complete, a finding that supports the effectiveness of webquests
as a teaching method. This study extends and clarifies existing findings. For example, while Brown and
Smith (2023) employed webquests to address environmental and social issues in English-speaking countries,
this study showed that a similar approach can be effectively applied in the Kazakhstani environment. For
instance, in creating multimedia travel guides on regional cultural landmarks, the participants displayed both
linguistic proficiency and cultural knowledge of the area to be visited. The comparison of the findings also
revealed some aspects that are novel to this study. In particular, the contribution of webquest tasks to devel-
oping strategic competence had not been previously considered. From the data, it became clear that tasks
such as debates and role-playing activities assist students in overcoming communication barriers and also in
developing strategic thinking to address challenges in uncertain conditions. A comparison with the literature
also revealed the limitations of this study, which are similar to those of other studies. For instance, Polyakov
(2023) noted that the effectiveness of webquests depends on students’ level of digital literacy and the quality
of the Internet connection. This was also the case in our study where 15% of participants encountered some
technical problems in completing the tasks.

This study shows that educational webguests are efficient tools for developing communicative compe-
tence and confirms previous findings. It also stresses that this method is universal and can be easily imple-
mented in any learning environment, and that it is valuable preparation for future professional communica-
tion. The conclusions of this study provide a basis for further investigations into the ways of improving and
adjusting webquest design for multicultural and digital environments. The findings of this study reveal that
educational webquests are of great practical value in teaching students to develop their communicative com-
petence. This method was effective in enhancing linguistic skill development as well as other essential skills
such as critical thinking, intercultural communication, and teamwork. The strength of webquests lies in their
flexibility and ease of application in different learning environments.

The best example of webquest integration was the production of a multimedia travel guide. The partici-
pants learned linguistic constructions and how to use them in real life to convey a message to an audience.
Such experience is very important as the students need to prepare to apply intercultural communication skills
in their future careers. The use of webquests in the multicultural environment was particularly useful as it
suited the goals of the Kazakhstan education system. The materials of local cultural orientation helped the
students to develop communicative skills without compromising their cultural values. At the same time, the
tasks that involved the selection of international cultural practices caught the students’ interest in intercultur-
al communication.

Examples of successful webquest applications presented in the table below underscore their versatility
and practical benefits (Table 5).

Table 5
Examples of webquest applications and their outcomes in a multicultural educational context
Focus area Example task Outcome
Language Skill Devel- | Writing an essay using authentic materials. | 78 % of students improved grammatical
opment accuracy and expanded vocabulary.
Intercultural Communi- | Analyzing cultural traditions of various 84 % of students effectively used language
cation countries and creating a video project. in intercultural contexts.
Critical Thinking Conducting debates on social issues present- | 82 % successfully argued their positions,
ed in the webquest. developing analytical skills.
Teamwork Developing group projects with multimedia | 87 % noted improved teamwork and task
tools. distribution.
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In summary, educational webquests can be effectively integrated into the learning process, tailored to
students’ specific needs and educational goals. They not only foster communicative competence but also
provide opportunities for developing personal qualities essential in professional settings. The findings of this
study can inform the development of new educational programs focused on integrating digital technologies
into the learning process.

Conclusion

Based on the findings of this study, it has been shown that this approach is very effective in developing
the communicative competence of university students. This study revealed that this approach is effective in
helping the learners acquire the language skills and also ensures that these skills are used in real-life situa-
tions which are close to the professional activities. In contrast to traditional methods of teaching, webquests
empower students to work independently, to think critically and to make decisions in a group. The results of
the present study showed that the learners in the experimental group who were exposed to webquest-based
activities made significantly greater improvement in the development of linguistic and communicative skills
than the learners in the control group. Discourse and strategic competences were particularly well developed
which means that the students were not only able to use language but also to vary it according to the situa-
tion. These achievements are clear evidence of how webquests can serve as a link between theory and prac-
tice in the learning process.

The practical significance of this study is that based on the findings, webquests can be recommended
for incorporation into educational programs to help address both linguistic and interdisciplinary tasks. The
findings also show that webquests are able to enhance the learners’ motivation, improve their teamwork
skills and increase their understanding of cultural and social issues. This makes them a very good educational
tool in the current digital society and especially in the context of globalization. However, the study also re-
vealed some constraints of using webquests; these include time to design, variation in students’ digital litera-
cy and lack of technological infrastructure in some areas. These issues are worth further examination as well
as ways to overcome them in order to make webquests more accessible and versatile.

The above points highlight the recommendations for future studies include: Developing webquests for
different subjects, investigating the persistent effect of webquests on students’ professional preparation, and
creating tools for generating webquests automatically. Studying the application of webquests in culturally
and linguistically diverse environments is another direction that may help to develop the theory and practice
of digital education.

In conclusion, it has been shown that educational webquests can be an effective methodological and
practical tool for the all-round development of the students’ communicative competence. Their incorporation
in the educational system presents new possibilities for training personnel who are competent in the increas-
ingly globalized world.
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. Kymap6ex, C.C. HypkeHnoBa

YHuBepcHUTET CTyJeHTTePiHiH KOMMYHMKATHBTIK KY3bIPeTTUIITH
AAMBITYFa apHAJIFaH THIMAI KypaJ petinge 0ijaim Oepy
Be0-KBeCTePiH KOJJaHYy: JAiCTeMeJiK aCleKT

Makana yHHBEPCHUTET CTYICHTTEpIHIH KapbIM-KaThHIHAC NAFIbUIAPBIH JAaMBITYAa OiliM Oepy BeO-KBecTepiH
OKBITY 9fici peTiH/e KOJIaHy MYMKIiHIIKTEpiH Taiujaiasl. 3epTTeyaAiH Herisri MakcaTtbl — BeO-KBecTep/i
KOJJAaHYIbIH CTYISHTTePIiH TUNAIK KYpPbUIBIM, ONEYMETTIK-TUIMIK KOHTEKCTEP JKOHE CTPaTEerHsUIBIK
KY3BIPETTUTIKTEpP CHSAKTBI SPTYPJIi acreKTijepaeri KOMMYHHKALMSUIIBIK JaFIbUIapbIH JaMBITYAaFbl THIMALTITH
Garanay. COHBIMEH KaTtap, OChI SMICTEpi OKy YZepiciHe MHTerpalusiay MYMKIiHAIKTepi KapacThIPbLIabL.
3epTTey IM3aiHBI camajblK 3epTTey OAICTepiHe, MbICAlbl KCIIEPUMEHTTED MEH cayalHamara — JKOHe
CaHJIBIK OJIICTepre, COHBIH IMIHJIE TECTiIey MEH KOHTEHT-Tajjayra HerizgenreH. 3eprreyre 120 cryneHT
KaTBICTHL: oJapbIH 60-bI SKCIIEPUMEHTTIK TOIKA, al KajraH 60-bl Oakpu1ay TOOBIHA OOMIHII. DKCIEPUMEHT
ceri3 anra GOMBI XXYPTi3iNii; OCBI Ke3eHe 3KCIEPHMEHTTIK TONTHIH CTYIEHTTepi Ourim Gepy BeO-kBecTepi
Heri3iHJe TYpJi TalcelpMaiapabl OpPbIHIAI, TEOPUSUIBIK OimiMAepiH TOXIpuOe Ky3iHAe KOJTAHIbL. 3epTTey
HOTIKeNepi BeO-KBecTepi KOJJaHy CTYASHTTEp/iH KOMMYHHUKALMSUIBIK JaF/bUIapblH JKaKcapTyFa BIKIAJ
eTeTiHIH KepceTTi. DKCIepUMEHTTIK TONTHIH OpTaiia KepceTkimi Oakpulay ToObIHa Kaparanma 27 %-ra
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JKOFapbl 60JIIBL. Ocipece AUCKYPCHUBTIK JKoHE CTPATErHsUIBIK KY3bIPETTUTIKTEp/l JaMBITYFa epeKiiie Hazap ay-
JapbUIIBL, OYJ CTYACHTTEPIIH IebaT, 3cce xKas3y )KoHe MYJIbTUMEAHANBIK jko0anap xacay CHUSKTHI TallChIpMa-
JmapAbl TaOBICTBI OpBIHAAybIHa KeMekTecTi. COHbIMEH KaTap, BeO-KBeCTEep CTYACHTTEpIiH OKyFa JAereH
KBI3BIFYIIBUIBIFBIH, CHIHH OWJIAYBIH JKOHE TYJIFaapaiblK KapbIM-KaThIHAC JaFIbUIAPBIH JaMBITYFa bIHTAIaH/IbI-
pajslL

Kinm cesoep: Ginim Gepy BeO-kBecTepi, KOMMYHHKATHBTIK KY3BIPETTLIIK, IIMQPIEIK OltiM Oepy, amicTeMerik
aCIIeKT, MHHOBAIWSUIBIK OKBITY 9JIicTepi, JKoFapsl Oi1iM Oepy, OitimM Oepyneri U pibIK Kypaigap.

. Kymnapb6ek, C.C. Hypkenosa

Peanuszauus o0pa3oBare/ibHbIX Be0-KBECTOB
KaK 3()(peKTUBHOT0 HHCTPYMEHTA [IVIsl PA3BUTUA KOMMYHUKATUBHOU
KOMIIETCHIMHU CTY/ICHTOB YHUBEPCUTETOB: METOA0JOTHYCCKUI ACTIEKT

JlaHHas cTaThsl aHAIN3UPYET BOZMOXXHOCTH 00pa30BaTeNbHBIX BeO-KBECTOB Kak MeTOAa O0y4eHHs Ul CTy-
JICHTOB YHUBEPCUTETOB B Pa3BUTHH HABBHIKOB oOmmieHns. OCHOBHAS 1IENb MCCIIEIOBAHUS — OLEHUTH (P dek-
THUBHOCTH HCIIOJIb30BaHUs BEO-KBECTOB IS Pa3BUTHS y CTYAEHTOB HAaBBHIKOB KOMMYHHKAIMH B Pa3IMYHBIX
acIIeKTaX: TPaMMaTHYECKOM CTPOCHHH S3bIKA, COI[HAIBHO-SI3BIKOBBIX KOHTEKCTaX U CTPATETHUECKUX KOMIIe-
TeHIHAX. TaKxKe paccMaTpUBAIOTCSI BO3MOXXHOCTH MHTErPALUH JAHHBIX METOJUK B mporecc oOydeHus. Ju-
3alfH MCCIIENOBAaHMs OCHOBAH HA HCIONB30BAaHUM KaK Ka4eCTBEHHBIX METOJIOB MCCIEJOBAHUS — TaKHX Kak
SKCTIEPUMEHTHl M aHKETHPOBAaHUE, — TaK M KOJIMYECTBEHHBIX METOJOB BPOAE TECTUPOBAHMS M KOHTEHT-
aHanm3a. B pamkax uccienoBanus Obuto 3anericTBoBaHo 120 cryzmeHToB: 60 M3 HHX IIONAIH B SKCIIEPUMEH-
TaJIbHYIO TPYMITY, 8 ocTajdbHble 60 — B KOHTPOJBHYIO TPYMIy. DKCIIEPHMEHT HPOI0JDKAIICS BOCEMb HEJIElb;
3a 9TO BPEMsI CTY/ICHTHI M3 SKCIIEPUMEHTAIBHOM I'PYIITEI BBIIOIHSIN Pa3IndHbIe 3aaHKsl Ha OCHOBE 00pa3o-
BaTEJIbHBIX BEO-KBECTOB C IIENBIO NPUMEHEHUS TEOPETUUECKNX 3HAHMN Ha MpakTHKe. Pe3ynbrarsl nccieno-
BaHUS MOKA3alM, YTO HCIOIb30BaHHE BEO-KBECTOB CIIOCOOCTBYET YITyUIICHHIO KOMMYHUKATUBHBIX HABBIKOB
CTyIeHTOB. B cpemHeMm 0an 3KcIepIMEHTAIBHON TPYIIIBI OKa3ajics Bblme Ha 27 % IO CPaBHEHMIO C KOH-
TposbHOU rpynmoil. Ocoboe BHUMAHHE YAEISIOCH PA3BUTHIO JTUCKYPCUBHBIX M CTPAaTETHYECKUX KOMIIETCH-
U, 9TO CHOCOOCTBOBAIO YCIIEIIHOMY BBIIIONIHEHHIO 3aJaHHH THMA 1e0aThl, HAHMCAaHUE 3CCE U CO3JaHUe
MYJIBTUMEIUHHBIX TIPOSKTOB CTyJEHTaMH. BeO-KBECThI Takke CTUMYJIMPOBAIN HHTEPEC CTYJCHTOB K 00y4e-
HUIO U Pa3BUTHIO KPUTUUECKOT'O MBIIICHUS Y HaBBIKOB MEXIMYHOCTHOTO OOILEHHUS.

Kniouesvle cnosa: o0pa3oBateibHble BeO-KBECTbI, KOMMYHHKATHBHAs KOMIIETEHIUS, LU(poBoe 00pa3oBaHue,
METOJIOJIOTHYECKHUH acTieKT, NHHOBAI[MOHHBIE METO/IbI 00ydeHus, Briciiee o0pa3oBanue, HU(GPOBbIE HHCTPY-
MEHTHI B 00pa30BaHUH.
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