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Artificial Intelligence Technologies in English Language Teaching:
Perspectives of Lecturers from Astana IT University
and Karaganda Buketov University

The rising relevance of artificial intelligence (Al) in learning and the need to understand its scope thoroughly
in English language teaching have made this research pertinent. Consideration of available Al technologies,
their merits, shortcomings, and attitudes of English lecturers towards adopting Al technologies will assist in
determining helpful strategies for their advancement and suitable integration into educational practices within
the language teaching framework. Despite the rapid advancement of Al technologies and their active imple-
mentation in education, the practical experience of using Al in English language teaching remains insuffi-
ciently explored. Therefore, the research problem lies in the lack of empirical data reflecting lecturers’ per-
ceptions and attitudes towards such technologies and the analysis of their actual pedagogical potential within
universities in Kazakhstan, specifically at Astana IT University and Karaganda Buketov University. This
study aims to explore the use of modern Al technologies by English lecturers, their impact on educational
process, and how educators perceive them. A quantitative research method was employed through a ques-
tionnaire involving English lecturers from Astana IT University and Karaganda Buketov University. Based
on the collected data, conclusions were drawn regarding the current level of Al technology usage and imple-
mentation, lecturers’ perceptions, and potential directions for future development.

Keywords: artificial intelligence, English language teaching, lecturers’ perceptions, advantages and limita-
tions of artificial intelligence, Al-based technologies, quantitative research, pedagogical potential of artificial
intelligence, inter-university study.

Introduction

Nowadays, artificial intelligence is an integral part of English language teaching. As noted by Healey,
“Artificial intelligence is a broad term used to describe a collection of technologies that can solve problems
and perform tasks to achieve defined objectives without explicit human guidance” [1], [2]. In other words,
these technologies enable modern lecturers to automate routine tasks, simplifying the teaching process and
creating more effective learning sessions.

The use of artificial intelligence in English language instruction has several benefits. First, Al is essen-
tial to language learning, as it provides students with interactive resources to enhance their language profi-
ciency. For example, scholars emphasize that chatbots offer significant advantages for learners, including
their availability anytime and anywhere, access to broad language knowledge, and the role of “tireless assis-
tants” in communication [3]. In this way, interactive platforms, chatbots, and voice assistants enable learners
to develop all types of language skills conveniently. Secondly, Al technologies are capable of processing
large volumes of data and quickly identifying errors, which makes the assessment of students’ work much
easier. Tools such as grammar and spell checkers not only correct mistakes but also provide explanations,
helping students to understand language rules more clearly. Researchers also note that Al-based platforms
support personalized learning by adapting materials to learners’ interests and preferences [4]. This kind of
individualization can increase motivation and engagement, since students receive assignments and content
that are directly relevant to them. Another important feature of Al is its ability to provide immediate feed-
back through the rapid analysis of tasks such as tests and essays [4]. This enables teachers to track student
progress more accurately, adjust instruction promptly, and address curriculum gaps. Modern technologies
would also allow students to study English remotely, utilizing individualized learning plans [4]. For lectur-
ers, this means avoiding repetitive delivery of the same material, as Al systems can adapt lessons to the
needs of each student. As a result, the teacher’s role increasingly shifts towards that of a mentor and guide,
while routine tasks are handled by technology.
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At the same time, the use of Al in education has apparent limitations and requires a balanced approach.
These systems cannot replace a human teacher when it comes to encouraging creativity, critical thinking, and
communication skills. Ethical concerns also remain, particularly in relation to the collection and use of stu-
dents’ personal data. For example, Mestari argues that AI models may unexpectedly lead to data breaches
during the processing and storage of user information, often without explicit data privacy guarantees [5].
Therefore, the implementation of Al demands special attention to security and the protection of confidential
information. In addition, modern technologies can perform various routine tasks traditionally handled by lec-
turers, which may result in a diminished role of educators as mentors and subject matter experts [4]. This
results in a lack of pedagogical support and genuine human interaction, both of which are critical for stu-
dents’ personal growth. Equally significant is the danger that educational establishments could lose the hu-
man element in instruction if they become unduly reliant on technology in their quest for better learning out-
comes [4]. As a result, there is a risky tendency for education to become less humane and less focused on
fostering creativity, critical thinking, and interpersonal communication. To balance technological efficiency
with the maintenance of pedagogical values and principles, incorporating Al into education thus necessitates
careful consideration and analysis. It is crucial to carry out basic research in order to comprehend the chang-
ing roles of educators and create strategies for productive human-Al cooperation.

In the era of digitalization, an increasing number of Al technologies are emerging each year, and Eng-
lish lecturers are utilizing them to enhance quality and efficiency of educational process. In a study conduct-
ed by Yunina, these technologies can be categorized into several classifications [6]. For example, they in-
clude interactive language programs, adaptive learning platforms, automated assessment and feedback sys-
tems, chatbots, virtual assistants, and speech recognition technologies.

The first category includes programs such as “Duolingo” and “Babbel”. “Duolingo” offers gamified
lessons with short, interactive exercises that help develop communication skills and language comprehension
in various contexts [6]. “Babbel” provides comprehensive lessons designed by language experts, focusing on
practical language application [6]. These platforms enable English lecturers to diversify learning by practic-
ing different language skills in various communicative situations.

Adaptive learning platforms include “Memrise” and “Mondly”. The former uses mnemonic flashcards
and real-life videos to personalize learning and adapt to students’ individual needs [6]. At the same time,
“Mondly” utilizes virtual and augmented reality technologies, as well as speech recognition, to create a per-
sonalized learning experience [6]. These technologies make the educational process more effective and en-
gaging as they consider students’ interests, motivating them to continue learning foreign languages.

Automated assessment and feedback systems include Al technologies such as “ELSA Speak” and
“Grammarly” [6]. Each of these tools provides recommendations for improving pronunciation, grammar,
spelling, and writing style [6]. Moreover, these platforms simplify the process of checking assignments by
offering detailed analyses that highlight learners’ strengths and weaknesses.

The active use of chatbots and virtual assistants is gaining significant popularity. For example, “Andy
English Bot” offers English lecturers interactive lessons where students can practice conversational skills
through chat, helping them improve their communication abilities [6]. Additionally, the virtual assistant
“Replika” provides an opportunity to practice spoken English in an informal setting [6, 7]. These technolo-
gies allow learners to enhance their speaking skills in various contexts, not only within the educational pro-
cess but also in their free time, without communicating with native speakers. Furthermore, the chatbot
“ChatGPT” serves as a feedback tool for students learning foreign languages [8]. Alghannam analyzes the
extent to which artificial intelligence can replace or complement traditional feedback methods provided by
lecturers [9]. The main conclusions of his study are as follows:

1. ChatGPT provides structured but not always accurate feedback. In some cases, the recommendations
were unfounded or excessive.

2. ChatGPT demonstrates higher efficiency in correcting grammatical and spelling errors.

3. There is a lack of sufficient emotional and communicative feedback, as the chatbot rarely praises
students and does not behave like a real conversational partner.

4. Human supervision remains essential to prevent errors and enhance student motivation [9].

A system like “Speechling” uses speech recognition technologies to improve listening and pronuncia-
tion skills [5]. “Pimsleur” can also be classified as a speech recognition technology, as it employs an immer-
sion method that focuses on conversational practice and speech recognition to enhance pronunciation [6],
[10]. Using speech recognition technologies in foreign language learning helps students improve their listen-
ing and pronunciation skills. It creates a more effective and interactive language environment for learners.
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In the digital era, many Al tools are available for English teachers, offering numerous opportunities to
improve their work. These technologies enable the provision of instant feedback through chatbots, design
interactive lessons that focus on developing key language skills such as speaking and listening, and assess
assignments with greater precision by identifying students’ strengths and weaknesses. They also enable the
implementation of personalized learning tailored to the needs of individual learners and contribute to diversi-
fying the educational process through the use of various digital platforms.

Methods and Materials

A quantitative study used a questionnaire among 52 English lecturers from Astana IT University and
Karaganda Buketov University. The questionnaire was designed to examine the use of artificial intelligence
technologies in English language teaching, their advantages and limitations, and lecturers’ attitudes toward
Al in the educational process. It consisted of three main sections: the types of Al tools used and areas where
they are most effective, the perceived benefits and drawbacks of Al in language teaching, and attitudes, con-
cerns, and training needs related to Al integration. The participants’ responses will contribute to the research
on Al integration in language teaching. The questionnaire was anonymous, and all data were used exclusive-
ly for research purposes.

Results and Discussion

The survey results (Fig. 1) reveal that Al chatbots are by far the most widely adopted tool in language
teaching, with 45 respondents indicating their use. Their popularity can be linked to the immediacy of feed-
back and the ability to create interactive learning environments. Other frequently mentioned tools include
grammar and style checkers (26) and personalized Al-based platforms (24), indicating a strong demand for
accuracy and tailored instruction.

Meanwhile, interactive applications (19) and automated feedback systems (18) are valued for support-
ing both engagement and efficiency in the classroom. Less common are essay scoring programs (13), adap-
tive learning systems (9), and speech recognition technologies (6), while virtual assistants (3) and miscella-
neous tools (2) are rarely used.

In general, the data suggest that teachers prioritize tools that are both practical and accessible, with
chatbots leading the way, while other technologies find more limited yet specific applications.

| What Al technologies or tools have you used in your teaching? (Select all that apply) Add

Al chatbots (e.g. ChatGPT, Duclingo Al, Andy
English Bot)

Automated grammar and style checking
tools (e.g. Grammarly, LanguageTool)
Automated essay grading software (e.g.
Turnitin, Write & Improve)

Speech recognition and pronunciation
training tools {e.g. ELSA Speak, Google...
Personalized Al-powered learning platforms
(e.g. Coursera, LingQ, Memrise, Mondly)
Virtual assistants for language learning (e.g.
Replika)

Automatic assessment and feedback
systems (e.g. Pimsleur, Babbel)

Interactive language programs (e.q.
Duolingo, Babbel)

Adaptive learning systems {(e.g. Memrise,
Mondly)

Other 2 0

45

26

® & & & & @ o O o o

Figure 1. Data on the Use of Al Tools in English Language Teaching

In the following question (Fig. 2), respondents identified vocabulary enrichment as the most effective
area of Al application in English teaching (32 responses). This shows that digital tools are especially valued
for their ability to help learners expand and strengthen their vocabulary in engaging and adaptive ways.

Other areas with strong results included checking grammar and style (30), automating teachers’ routine
tasks (28), and creating interactive tasks and tests (27). These findings suggest that educators view Al not
only as a means of enhancing language skills but also as a support mechanism that reduces workload and
facilitates classroom management. Additionally, automatic generation of learning materials (22) and support
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for distance learning and self-study (20) highlight AI’s role in ensuring resource efficiency and flexible ac-
cess to education.

Moderate levels of effectiveness were attributed to developing writing skills (20), automated assessment
of written and oral work (18), personalized adaptive learning (18), and adapting the curriculum to individual
needs (16). These results indicate areas where Al shows promise but may require further refinement to
achieve wider acceptance.

By contrast, skills such as pronunciation improvement (14), listening practice (14), and learner autono-
my development (14) received lower recognition, possibly reflecting limitations in current technologies for
oral and independent learning. The “Other” category received no responses, suggesting that teachers mainly
rely on established Al applications rather than unconventional tools.

L In which areas is Al most effective in teaching English? (Select all that apply to you) Addit
@® Checking grammar and style 30 |
Improving pronunciation and phonetic
. 14 | —
perception
@ Developing Writing Skills 20 |
® Enriching vocabulary 22 ]
@ Practice listening and understanding speech 14 ]
Automated assessment of written and oral
* 13 e —
work
Personalized learning that adapts to the
* ‘ 18 —
student’s level
@ Automatic generation of training materials 22 ]
@ Creating interactive tasks and tests 27 ]
° Automation of routine tasks of a teacher o8
(Performance of routine tasks of a teacher... I
@® Support for distance learning and self-study 20 .
Py Adaptation of educational programs to 16
individual needs of students I
°® Developing students’ independence and 14
autonomous learning N
@® Other 0

o

10 20 30 40
Figure 2. Effectiveness of Al Technologies in English Language Teaching

In the diagram presented below (Fig. 3), the largest share of responses (30 participants, 17 %) was asso-
ciated with the effectiveness of instant feedback, highlighting the importance of timely responses that enable
teachers and students to adjust the learning process in real-time. The second most frequent choice was the
automation of teachers’ routine tasks (27 responses, 14 %), which reflects the significant amount of repeti-
tive work faced by lecturers and the potential of Al to reduce this burden, enabling them to focus on core
instructional activities. The third most selected area was personalized learning adapted to students’ individu-
al needs (25 responses, 13 %), confirming the growing relevance of individualized, learner-centered ap-
proaches in English language teaching.

Improving educational standards through modern technologies was also reported to be a significant
advantage (22 votes — 12 %) as well as enabling distance education through personalized study schedules
(19 votes — 10 %) and increasing the relevance of education irrespective of location and time (19 votes —
10 %) depicting an importance of digital adaptability and the reconfiguration of educational pathways
offered.

Less prominent aspects were the enhancement of student motivation (17 votes — 9 %), the shift from
routine tasks to mentorship roles for teachers (17 votes — 9 %), and the improvement of educational pro-
grams through student-centered adaptation (12 votes — 6 %). No respondents selected the “Other” option,
confirming the completeness and relevance of the proposed answer choices.
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What are the main benefits of using Al in English teaching? Addi
@ Personalized learning tailored to the 25 ]
individual needs of students
Instant feedback that helps students correct )
e . 30
mistakes quickly
Possibility of distance learning taking into ]
[ ] — - 19
account individual educational plans
Automate routine teacher tasks, freeing up I
® . ) 27
time for more creative work
Increasing student motivation through I
® 17
afored and engaging materials N
Improving the quality of education through
[ ] . 22
she use of moder technologies N
Reducing the importance of the teacher's
[ ] . ; . 17
routine tasks, allowing him to become a... ]
PY Improving the quality of educational 2
programs by zdapting them to the needs o... ]
Increasing accessibility of education for
[ ] - 19
students, regardless of time and place
@ Other 0 0 10 20 30

Figure 3. Data on the Advantages of Using Al in English Language Teaching

In the following question (Fig. 4), the most significant concern expressed by respondents was the risk of
overdependence on technology (33 responses), which reflects teachers’ fear that excessive reliance on Al
may reduce human interaction and diminish the role of authentic communication in education. The second
most frequently mentioned limitation was the limited ability of Al to address emotional and communicative
aspects of communication (26 responses), pointing to the irreplaceable value of socio-emotional support in
teaching. The third-ranked issue was the potential negative impact on students’ critical and creative thinking
skills (22 responses), emphasizing the need to balance automation with activities that nurture higher-order
thinking.

Other concerns, though less frequently selected, still reveal essential aspects of teachers’ skepticism to-
ward Al. The lack of face-to-face communication and pedagogical guidance (20 responses) underscores that
technology cannot fully substitute the supportive role of a teacher in guiding students. Similarly, issues with
the accuracy and contextual appropriateness of Al outputs (15) raise doubts about the reliability of automated
solutions in complex learning situations. The reduction of the teacher’s role as a mentor (14) further reflects
anxiety that overuse of Al may undermine the professional identity of educators.

Additional limitations, such as the loss of flexibility in adapting learning to specific contexts (12), un-
derdeveloped methods of human-Al collaboration (11), and the financial burden of implementing and main-
taining Al systems (11), indicate practical barriers that institutions must address before wider adoption can
occur. The fact that only one respondent chose “Other” suggests that the survey was successful in identifying
the primary concerns that the majority of teachers hold valuable.

What are the main limitations of using Al in English language teaching? (Select up to three options) Add

Reducing the role of the teacher as a mentor
and expert

Lack of real communication and pedagogical
support for students

Limited ability of Al to take into account
emotional and communicative aspects of...
The risk of dependence on technology,
which can lead to the loss of the human...
Loss of flexibility and ability to adapt the
educational process to unpredictable and...
Problems with the accuracy and
contextuality of some solutions suggested...
Insufficient development of methods of
interaction between humans and Al in the...
Potential impairment of students’ critical
thinking and creativity

High costs of implementing and maintaining
technological solutions in educational...

Other 1

e ®© & & o @ o o ¢ o

=1
iy
=1
ra
=]
u
=1

40

Figure 4. AD’s Limitations in Teaching English
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According to the graph below (Fig. 5), respondents had a generally positive attitude towards technology
in education and favourable opinions about the use of Al in English language instruction. For example:

1. Almost every participant recognised AI’s potential to aid in English language acquisition. A high
degree of confidence in Al’s capacity for learning is indicated by this high agreement.

2. There was also strong support for the idea that “Al should supplement, but not replace, traditional
forms of instruction.” The participants underlined that technology would serve as an additional learning tool
rather than take the place of conventional instruction.

3. Most respondents agreed that “Al helps reduce the workload of English language teachers”, showing
appreciation for the automation of routine tasks and the more efficient organization of teaching time.

4. The statement “Al can personalize learning better than traditional methods” received generally posi-
tive feedback; however, it also drew more neutral and negative responses than the other items. This suggests
a lack of complete trust in algorithm-driven personalization that does not involve teachers.

5. Responses to “T am comfortable integrating Al into my teaching practice” were predominantly posi-
tive. A considerable proportion of teachers either agreed or strongly agreed, indicating a growing level of
confidence, digital readiness, and openness to pedagogical innovation.

To what extent do you agree with the following statements? Additional if

@ | completely disagree | don't agree Neutral | agree @ | completely agree

Al can effectively support English language learning. ]
Al should complement, but not replace, traditional teaching —
methods.
Al toaols help reduce the workload of English teachers. [
Al can personalize learning better than traditional methods. [ O
| am comfortable integrating Al into my teaching practice. O
100% 0% 100%

Figure 5. Statistics for Agreement with the Statements on the Application of Al in English Language Instruction

Three key risks were identified by respondents to the following question (Fig. 6) when implementing
Al in English language learning. The first risk was a possible decline in students’ critical thinking and crea-
tivity (29). It suggests fear that over-automation will demotivate independent problem-solving and reduce
opportunities for intellectual development. Also pivotal was the overreliance on technology and the threat of
system collapse (29), echoing concerns that technical unreliability, infrastructure flaws, or equipment failure
would compromise continuity in learning. Personal contact and class interaction, which were lost (20), were
also mentioned, highlighting the irreplaceable value of human communication in upholding motivation and
fostering rich teacher-student relationships.

Other limitations, though less frequently mentioned, still illustrate essential challenges. These include
the reduction of the teacher’s role in the learning process (16), risks to student data privacy (15), and con-
cerns about accuracy and contextual adequacy of Al-generated content (13). Respondents also noted the lack
of sufficient training for teachers to work effectively with Al (11), the limited ability of Al to provide indi-
vidualized pedagogical support (10), and practical barriers such as the high cost of implementation (7) and
restricted access for students in resource-limited contexts (8). Finally, although only a small number of re-
spondents (5) mentioned difficulties in integrating new technologies with existing approaches, this indicates
that achieving full compatibility between Al tools and established educational practices remains a challenge.
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What concerns do you have about the introduction of Al into English language teaching? Additic

Loss of personal contact with students and
decreased classroom interaction

Reducing the role of the teacher in the
educational process, turning him into a...
Risk of a decline in the quality of critical
thinking and creativity in students
Dependency on technology and potential
failures in the operation of Al systems

Lack of personalized pedagogical support
and emational connection

Problems with the accuracy and
contextuality of solutions offered by Al
Risks to the privacy of students using Al
platforms

Difficulties in integrating new technologies
with existing educational approaches

Lack of sufficient training and preparation of
teachers to work with Al

The high cost of implementing and
supporting technologies in the educational...
Problems with teaching students who have
limited access to Internet resources and...

Other 0

=]

10 20 30

Figure 6. Information on Issues with Al Integration in English Language Instruction

The results in the last question (Fig. 7) make it abundantly evident that teachers place a high value on
organised and hands-on professional development for incorporating Al into their work. Training and courses
on using particular Al tools were the most popular option, receiving 19 % of responses. This highlights the
need for practical, hands-on skills rather than broad theoretical knowledge. Close behind, courses on creating
and adapting interactive assignments were selected by 15 % of respondents, showing interest in approaches
that make lessons more dynamic and personalized. A further 12 % emphasized the importance of advanced
training in instructional design and adapting technologies to the individual needs of students, highlighting the
methodological dimension of Al use.

Moderate attention was also given to other forms of support. For example, ethics and data security in
education were cited by 10 % of teachers. In contrast, practical training in installing Al in real classrooms
and courses on the most recent advancements in Al each received 9 % of the votes. Roughly 8 % reported
that methodological handbooks were a necessity, and the same percentage mentioned programs for mentor-
ship or peer exchange as a predictor for the value placed on teamwork and adhering to ethics in professional
training.

Fewer still were the references to technical support for Al software (6 %) and additional support for
students (4 %). Interestingly, no one of the respondents selected the “Other” option, so the survey was suc-
cessful in pinpointing the most significant areas where teachers need training and support.

What additional support or training do you need to effectively use Al in teaching? Additi
Training and courses on working with
] h 21 |
specific Al tools for language teaching
° Advanced training in the field of 20 ]
pedagogical design and adaptation of...
Support on Ethics and Data Security in Using ]
L . N 17
Al in Education
Courses on creating and adapting interactive .|
L ] } 24
tasks using Al
° Practical training on the use of Al in real-life 15 I
learning
. . I
Development and implementation of
L . 13
methodological recommendations for... .
Seminars and webinars dedicated to -
® - ; 15
discussing the latest advances in Al in... ]
° Technical support for the implementation of o
Al platforms and solutions in the... - ]
° Mentoring programs or sharing experiences 13
with colleagues who are already using Al in... L]
Py Additional resources for students to better 5
utilize Al in their independent learning
@ Other 0 0 10 20 30 40

Figure 7. Areas of Additional Support Needed for Implementation of Al for English Language Learning
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The findings of this study offer useful insights into how English lecturers are utilizing artificial intelli-
gence technologies, what attitudes they have towards the benefits and limitations, and where they identify a
need for further support. Findings substantiate that chatbots, grammar checkers, and learning platforms are
the most used tools, valued mainly for being easy to use, accurate, and able to give instant feedback. These
uses were primary and included vocabulary building, grammar aid, and routine tasks automation; altogether,
these represent both language benefits as well as organizational benefits.

In parallel, lecturers pointed out issues of excessive dependence on technology, the limited ability of Al
to overcome emotional and communicative dimensions of communication, and threats to students’ critical
and creative capabilities. Overall sentiments regarding Al are optimistic, although a note of caution contin-
ues to be expressed about algorithmic personalization outside human observation, which underscores the
continued importance of the teacher’s role in learning.

Conclusion

The objective of this study was to examine the way English lecturers utilize new Al technologies, their
effects on teaching, and how their advantages and disadvantages are perceived.

The study reveals that English language teaching is highly embedded in Al, and most frequently used
are chatbots, grammar correctors, and personalized learning platforms. These tools are particularly valued for
immediate feedback, reducing the workload of teachers on a daily basis, and supporting more differentiated
learning approaches. However, excessive dependency on technology, absence of real-time communication,
and potential negative effects on students’ critical thinking and creativity remain a concern. Although they
emphasize moderation and ongoing pedagogical control, lecturers generally view Al as an effective adjunct
to conventional practices. To guarantee the responsible and successful integration of Al, there is a significant
need for professional development, especially in the form of hands-on training and methodological assis-
tance.

The wider effects of Al use in education, particularly with regard to teacher well-being, should be fur-
ther investigated in future studies. Policymakers and practitioners would benefit greatly from analysing the
ways in which Al tools can lessen teacher burnout and promote sustainable professional practice.
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T.M. Kapumona, H.A. Mmmyxam6eToB

AFBLIIIBIH TiTiH OKBITYAAFbI KACAH/IbI HHTEJIEKT TeXHOJIOTUsIJIaphbI:
Astana IT University men E.A. BokeToB aTbIHIAFbI
Kaparanabl yHUBepCHUTETI OKBITYIIBLIAPBIHBIH KO3KAPaChI

FruteimMu 3epTTeynin e3exriniri — 6iim Oepy yaepicinae xacanasl naTemwiekTiH (KM) pestiHiH apTysl )koHE
OHBI aFBUIIIBIH TUIH OKBITYJa KOJIaHy MYMKIHAIKTEPIiH *aH-KAaKThl Talgay KaXeTTimiriMeH GaiIaHbICTHI.
JKacaHzpl MHTeNNEKTKE HETi3JENreH Kasipri TEXHOJOTUSUIApAbl, OJAPJABIH apTHIKIIBUIBIKTAPEl MEH
HIeKTeyIepiH, COHAAl-aK aFbUIMIBIH Tili OKBITYIIBUIAPBIHBIH OYJI TEXHOJOTHSIIApPFa JETeH KO3KapachlH 3ep-
trey — JKU-min Tinnik 6iniM Oepy canmacklHa THIM/I €HT13UIYiHIH OoJalIarblH aHBIKTayFa MYMKIHIIK Oepenti.
KW TexHONOTUATAPBIHBIH KapKbIHIBL JaMyblHA >KoHE OimiM Oepy cajacelHa O€NICeHIl eHTi3iyiHe
KapaMacTaH, OJIap[bl aFbUIIIBIH TUIIH OKBITyJa KOJJaHy ToxipuOeci omi Je IKETKUTKCI3 3epTTeNreH.
Conppikran Oy 3eprreyaiH mpobmemacsl — KasakcraH jkOFapbl OKY OpBIHIAPBIHAAFEI, aTall aHTKaHIa
Astana IT University men E.A. bexeros aTeiHnarsl Kaparanasl yHHBEpCHTETIHIET] OKBITYIIBIIAP IBIH JKacaH-
JbI MHTEJIEKTKE JEeTeH KO3KapachlH, KaOBUIIAYBIH JKOHE OHBIH I€JarOTMKANBIK ONICYEeTiH CHUIATTAHTBHIH
SMITUPUKATIBIK IEPEKTEPAiH JKETiCIEYIIUTriHae. 3epTTeYAiH MaKCcaThl — aFBUIIIBIH TiJli OKBITYIIBLIAPBIHBIH
kasipri KU TexHOJIOTMSIIapBIH KOJIIAHY TOKIpHOECiH jKoHe oapbIH Oi1iM Oepy yaepiciHe acepiH, COHBIMEH
KaTap IeAarorTapAblH Oy TeXHOJIOTHsIIApFa AeTeH KaObUIIayblH 3epTTey. FeuIbIMK ofjic peTiHAe aFbUIIIbIH
TiJIi OKBITYIIBIIAPBIHBIH KaTHICYBIMEH CayalHaMa TYPIHIE CaH[BIK 3epTTey XKYPri3iini. ANBIHFAaH HOTHXENep
Herizinge XK1 TexHONOTHsIIapblH KOJIJaHy ASHreHi, OKBITYIIBUIApABIH OYJ1 TEXHOJIOTHsUIapFa Ke3Kapackl MEH
OJIap bl JAMBITYABIH MYMKIH OaFbITTaphl Typaibl KOPBITHIHIBLIAP KACAIBI.

Kinm ce30ep: acaHAbl WHTEJUICKT, AFBUINIBIH TUTIH OKBITY, OKBITYIIBUIAPIBIH KaObUIIAYbI, KAaCaHIbI
MHTEJUICKTiH apTHIKIIBUIBIKTAphl MeH mekTeyepi, XK HeriziHeri TeXHOIOTHsIap, CAaHIbIK 3epTTey, KacaH-
IIbl MHTEJUIEKTIiH MearOTUKAIIBIK JIE€YETi, dKOFaphl OKY OPBIHIAPHI apaCchIHIAFbl 3€PTTEY.
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TexH0JI0ruM NCKYCCTBEHHOT0 HHTE/LJIEKTA B 00y4eHUH
AHIJIMMCKOMY SI3BIKY: B3rUIsi] npenoaasaresieii Astana I'T University
u Kaparanannckoro ynusepcurera umenu E.A. bykerosa

AKTyaJIbHOCTB HayYHOTO HCCIIeJOBaHMUs 00YCIIOBIEHA pacTyllel poJbio NcKyccTBeHHOoro nHTemtekTa (MU1) B
o0pa3oBaTeIbHOM Hpolecce U He0OXOAMMOCTBIO TIIATENFHOTO aHaIHM3a ero BOZMOXKHOCTEH B MPEIoaBaHIH
AHIVIMICKOrO s3bIKa. V3ydeHHe CylecTBYIOUIMX TE€XHOJOIMH Ha OCHOBE MCKYCCTBEHHOTO HHTEIUIEKTA, UX
MPEUMYILECTB U OTPaHUUYEHUH, a TAaKXKe OTHOLICHUS NpernoaaBaTenel aHIIMHCKOro A3bIKa K UCTIOIb30BAHUIO
NH-TexHonoruil No3BOJIUT ONpPEAEIUTh MEPCIEKTUBHBIC HANpPABICHUS MX Pa3BUTHS M ONTHMAJIBHOIO BHE-
IpeHUs B S3BIKOBOE oOpaszoBanue. HecMoTpst Ha OpicTpoe pa3BuTHe TexHONoruii U 1 nx akTUBHOE BHEOpe-
HHe B cepy oOpa3oBaHMs, IPaKTHUECKUiT ONbIT puMeHeHust VI B npenogaBaHuy aHITIMHCKOTO SI3bIKa OC-
Taércs HEAOCTATOYHO M3YyUeHHBIM. [1o3TOMY mpobieMa uccinenoBaHus 3aKII0YaeTcs B HEXBATKE IMIUPHYE-
CKUX JIaHHBIX, OTPAXKAIOLWUX BOCIPUATHE M OTHOIICHHE IPENojaBaTesiedl K TaKUM TEXHOJOIMSAM, a TaKKe
aHaJIM3a WX PeajbHOTO MeNaroruyeckoro MoTeHIManta B yclnoBusx By3oB Kasaxcrana, a umeHHo Astana IT
University n Kaparanaunckoro yuusepcutera umenu E.A. bykerosa. Llenp vccnenoBanus npeaycMarpruBaeT
U3y4YeHUE HUCIIOJIB30BaHUS COBpeMeHHBIX MII-TexHonoruil npenoaaBaTeas MU aHIIMHACKOIO A3bIKA, a TAKXKE
VX BIVSIHUSI HA 00pa30BaTeIbHBIHN IIPOIECC U BOCIIPHATHS CO CTOPOHEI IIelaroros. B kauecTBe HaydHOTO Me-
ToJa OBUIO MPOBEICHO KOJIMYECTBEHHOE MCCIIEA0BaHHE B BHJE ONMPOCHUKA C YJ4aCTHEM II€AaroroB aHTIIHi-
ckoro s3bika Astana IT University n Kaparanauackoro yausepcurera nmenn E.A. Bykerosa. Ha ocHoBe mo-
JIy9eHHBIX Pe3yNbTaTOB OBUTH c(OPMYINPOBAHEI BEIBOBI O HACTOSIIEM YPOBHE HCIIONB30BAHHS H BHEAPECHUS
NU-texHonornii, UX BOCHPUATHHU IPENOJABATENIMHU U BO3MOKHBIX HANPABICHUAX JATbHENILETO pa3BUTHSL.

Knouesvie cnosa: I/ICKyCCTBeHHHﬁ HUHTEJUICKT, NPEIogaBaHUue AHTIIHACKOTO A3bIKa, BOCIIpUATUE NpenogaBa-
Teneﬁ, NpEeUMyIIECTBa U OTrPaHUYCHUS NCKYCCTBEHHOI'O MHTEIJIEKTA, TEXHOJIOTHHA Ha OCHOBE NCKYCCTBEHHO-
o0 MHTCJIJICKTA, KOJTUYCCTBEHHOE HMCCIICIOBAHUC, MeJarorTHYeCKui MOoTeHIAaN HUCKYCCTBEHHOI'O MHTEJIIICKTA,
MEXXBY30BCKOE€ UCCJICAOBaHUE.
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