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Methodological and organizational aspects of implementing
various models of blended learning in foreign
language higher education

Blended learning has become a central trend in the modernization of higher education. However, implementa-
tion in foreign language instruction continues to face methodological and organizational challenges. While in-
ternational studies provide valuable insights, empirical evidence from Kazakhstan context is limited. The
purpose of this study was to examine methodological and organizational aspects of blended learning in for-
eign language in three universities in Shymkent. The research employed a descriptive—correlational design
within a quantitative framework. Data were collected in August 2025 through an online survey administered
via Google Forms. The sample consisted of 52 foreign language teachers. Data analysis involved reliability
testing (Cronbach’s o), descriptive statistics, Spearman’s rank correlation, and the Mann—Whitney U test. The
findings indicated that instructors generally perceive blended learning positively, especially in methodologi-
cal and prospective aspects, while organizational barriers linked to resources and technology persist. Correla-
tion analysis highlighted the key role of pedagogical design in shaping instructors’ readiness to adopt blended
learning, with organizational support also emerging as an essential factor for sustainability. The study con-
cludes that the successful integration of blended learning in foreign language higher education requires the
alignment of high-quality methodological design with adequate institutional and technical support.

Keywords: blended learning, foreign language education, methodological aspects, organizational aspects,
pedagogical design, instructor perceptions, higher education.

Introduction

In recent years, blended learning (BL) has become a key direction in the modernization of higher edu-
cation. It is wide-spread in the field of foreign language instruction. In the context of digitalization and the
need to ensure flexible educational trajectories, BL is regarded as an effective model combining traditional
forms of teaching with digital technologies. International experience demonstrates that such approaches in-
crease student motivation, allow for the consideration of individual learning needs. Also, it strengthens the
development of communicative skills.

The active expansion of BL began during the COVID-19 pandemic, which accelerated the integration
of digital technologies into higher education and highlighted the relevance of such models that promote
learner autonomy and higher-order skills. However, if autonomy is not supported by appropriate pedagogical
guidance, it may result in learning difficulties. In addition, a tendency among students to rely excessively on
digital tools. Recent studies indicate that with proper organization the integration of digital assistants such as
Chat Generative Pre-trained Transformer (ChatGPT) the effectiveness of blended learning significantly
increases [1].

At the same time, great attention is being paid to e-learning systems, which are widely adopted in uni-
versities. Their problem is student’s engagement that not always ensuring. For example, research on Moodle
has identified the importance of “flow,” which mediates engagement and the perceived usability of the sys-
tem. Balancing digital tools thus becomes a crucial task for instructors: enhancing the flow effect improves
learning outcomes but may reduce the sustainability of long-term platform use [2].

Specific models such as Flipped Classroom and blended learning have gained the widest adoption.
However, several studies indicate that Flipped Classroom has limitations when working with heterogeneous
student groups and does not always ensure a sufficient level of inclusivity [3]. In the context of post-
pandemic education, there is a growing demand for methodologically sound design that combines a diversity
of materials, enhanced interaction, and a gradual increase in task complexity.
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Practical studies conducted at the Kazakh National Research Technical University named after
K.l. Satpayev (Almaty), demonstrated the high effectiveness of the “flipped classroom” model [4]. Thorough
preparation for the experiment showed that this format is capable not only of successfully addressing current
educational tasks but also of possessing significant potential for further improvement of the learning process.

At the same time, the implementation of BL is impossible without the readiness and motivation of in-
structors. Research confirms that both intrinsic and extrinsic factors influence faculty decisions to adopt BL,
whereas teaching load, contrary to expectations, does not play a decisive role. Accounting for these factors is
essential for the successful organizational integration of blended learning models [5].

Methodological aspects also play a central role. Previous analyses of student engagement in various ac-
tivities (online discussions, question-and-answer sessions with instructors) show that cognitive and emotion-
al engagement are directly dependent on the content of the assignments and the instructor’s role. In other
words, pedagogical design plays a key role [6]. Similar results have been observed in teacher training: the
use of blended learning promotes positive attitudes toward learning, although technical issues still limit the
effectiveness of these models [7].

The effectiveness of blended learning is demonstrated by the quality of its implementation. This is con-
firmed by practical data from Astana IT University, where an experiment involving 285 first-year students
(aged 16-18) demonstrated a significant improvement in English proficiency after the introduction of blend-
ed learning. Based on this, the following conclusions are drawn: blended learning improves academic out-
comes and benefits both students and faculty [8]. Comparable results are confirmed by the practice of foreign
universities: the use of LMS platforms, such as Open eClass, when properly organized, facilitates the suc-
cessful integration of online and offline components [9].

Contemporary trends associated with the development of the OER (open educational resources) move-
ment are worth considering. Their primary function is to increase accessibility and stimulate innovation in
blended learning. Experience shows that the use of OER is positively perceived by students and allows for
the implementation of new forms of assessment [10]. As demonstrated by higher education institutions, the
transition to blended learning requires strategic planning and integration into existing pedagogical practices.
All of this, taken together, underscores the need to create comprehensive educational ecosystems [11].

Blended learning has already gained particular importance in foreign language teaching. For example, a
study of Chinese students found that the components of the “Community of Inquiry” concept (teacher, cogni-
tive, and social presence) directly impacted students’ attitudes toward shared reading. The study demonstrat-
ed the effectiveness of the chosen methodology for successfully implementing blended learning in the in-
depth study of English as a foreign language [12].

Finally, the effectiveness of blended learning is linked to three key aspects: accessibility, academic
achievement, and students’ perceptions of their learning environment. A comparative analysis confirms that the
results of blended learning are comparable to those of traditional formats, which in turn demonstrates the future
of this model as inextricably linked to the development of information and communication technologies [13].

Thus, an analysis of international and domestic literature demonstrates the high potential of blended
learning, while simultaneously identifying a number of challenges: differences in the quality of implementa-
tion, technical barriers, limited readiness of students and teachers, and the need for support within the walls
of higher education institutions.

The research gap lies in the fact that, despite the abundance of international studies, there is still a lack
of empirical data in the region on how various models of blended learning are implemented in the university,
particularly in the context of foreign language teaching. Especially, what methodological and organizational
barriers teachers face.

The purpose of this study is to examine the methodological and organizational aspects of implementing
blended learning models in foreign language higher education.

To achieve this purpose, the following objectives were formulated: to describe the experiences of in-
structors engaged in the educational process; to identify the most commonly applied models of blended
learning; to assess the perception of these models and the existing barriers; to determine the prospects for the
further development of blended learning in the university environment.

As the basis for this research, a survey was conducted among university teachers, the results of which
made it possible to comprehensively assess both the extent of blended learning application and the attitudes
toward it.
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Materials and Methods

The study employed a descriptive—correlational design within a quantitative approach. The primary
method was an online survey of instructors administered through a questionnaire in Google Forms. This
online format ensured easy access for respondents, standardized data collection, and automatic export of re-
sults for further analysis. Data collection took place in August 2025.

The study sample consisted of 52 foreign language instructors from three universities in Shymkent: The
Central Asian Innovation University, O. Zhanibekov South Kazakhstan Pedagogical University, and
Tashenev University. The inclusion criteria were teaching experience in programs with blended learning
components, at least one year of work experience in higher education, and voluntary consent to participate.
Most respondents had between three and seven years of experience (55.8 %), with a notable share having
more than 15 years (15.4 %). In terms of academic position, the sample comprised mainly lecturers (59.6 %)
and senior lecturers (40.4 %). Sampling followed a convenience strategy with elements of snowball recruit-
ment through departments and faculties.

The questionnaire was structured into six sections (Table 1) and included both closed-ended questions
(with single- or multiple-choice responses) and statements assessed on a six-point Likert scale, ranging from
“Mynnem kemicreiimin / Strongly Disagree” (1) to “Tomnbik kemicemin / Strongly Agree” (6).

Table 1
Structure of the Questionnaire

Section of the Number
. - Content of items/ Examples Theoretical / literature basis
questionnaire .
guestions
General Infor- Teaching expe- Your teaching experience in Descriptive variables
mation rience, academic 3 higher education; Your current
position, institu- academic position
tion
Introduction to Models of BL 1 Flipped Classroom, Rotation BL models taxonomy [3], [4]
Blended Learning applied (multiple ' Model, Flex Model
Models choice)
Experience and Knowledge and I am familiar with different Teacher readiness and self-
Awareness experience with 4 models of BL; | feel confident  efficacy in BL [5], [6]
BL in integrating digital platforms
Methodological Influence of BL BL enhances students’ listen- | Pedagogical design, engage-
Aspects on skill devel- 6 ing/reading/writing/speaking ment, skill development in BL
opment skills; Online components in- | [6], [8], [12]
crease motivation
Organizational Resources and The university provides ade- Institutional support, infra-
Aspects administrative 5 quate technical resources; structure, technical barriers [5],
support Technical problems hinder [71, [9]
effectiveness
Evaluation and General Overall, BL improves quality | Attitudes toward BL, future
Prospects evaluation and 5 of teaching; I plan to expand adoption, sustainability [10],
prospects the use of BL [11], [13]

Note. The questionnaire was developed by the authors and is grounded in the analysis of previous research on blended learn-
ing. The sections of the questionnaire correspond to the main methodological and organizational issues identified in the literature.

Thus, the survey covered both methodological and organizational aspects of blended learning imple-

mentation, making it possible to identify teachers’ experiences, also the models used, their perceptions of
effectiveness and existing barriers. The reliability analysis showed that the scale had a high level of internal
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consistency (Cronbach’s a = 0.922, N = 20). This indicates that the items can be combined into overall indi-
ces for further analysis.

The quantitative analysis included descriptive statistics of frequencies and proportions for the key vari-
ables: teaching experience with blended learning, methodological aspects, organizational aspects, and pro-
spects. To identify relationships between the indices, Spearman’s rank correlation was employed. The com-
parison of perceptions of blended learning between lecturers and senior lecturers was conducted using the
Mann-Whitney U test.

The methodology has several limitations. First, the sample was a convenience sample limited to a spe-
cific region, which reduces the generalizability of the results. Second, self-reporting may have influenced the
reliability of the data due to the effect of socially desirable responses. Third, the predominance of the Flipped
Classroom model in respondents’ practice may have affected perceptions of the diversity of blended learning
models.

Results and Discussion

The distribution of responses regarding the use of blended learning models revealed a clear preference
among instructors (Fig. 1). The Flipped Classroom emerged as the dominant approach, reported by 37 re-
spondents (71.2 %). This finding indicates that teachers in the studied universities overwhelmingly favor this
model, likely due to its practicality, flexibility, and capacity to combine independent student preparation with
in-class application.

The predominance of the Flipped Classroom model may be explained by its relative methodological
simplicity and adaptability to existing curricula. In a regional university context, this model allows instruc-
tors to introduce digital components without fundamentally restructuring the course, which reduces re-
sistance to change and methodological risks.

Other models were applied much less frequently: The Flex Model was used by 6 respondents (11.5 %),
the Rotation Model by 5 respondents (9.6 %), and the Enriched Virtual Model by 1 respondent (1.9 %). The
A La Carte Model and the traditional mode of teaching were reported only occasionally, showing minimal
adoption.

This uneven distribution indicates that, although blended learning is implemented, it is mainly repre-
sented by one dominant model, while other approaches are applied much less frequently.

Which blended learning model(s) do you currently use in your
teaching practice? (You may select more than one)

52 otmeta

@ Rotation Model
©® Flex Model
A La Carte Model
@ Ennched Virtual Model
@ Fipped Classroom Model

— |
‘v @ traditional way of teaching

Figure 1. Reported use of blended learning models by respondents

Based on the survey results, participant responses (n = 52) were aggregated into four blocks reflecting
key aspects of blended learning perception: teaching experience with blended learning, methodological as-
pects, organizational aspects, and prospects for BL implementation. For each of the four indices, means and
standard deviations were calculated (Table 2). The results show that teaching experience has a mean value of
4.89 (SD = 0.56), reflecting a relatively high level of involvement and confidence of instructors in using BL.
The methodological index was the highest (M = 4.94; SD = 0.51), indicating a positive evaluation of BL’s
impact on language skill development and student motivation. The organizational index was somewhat lower
(M = 4.77, SD = 0.60), which may indicate challenges related to resources and technical conditions. The
prospective index also showed a high value (M = 4.94; SD = 0.58), confirming the overall positive attitude
of teachers towards the further development and expansion of blended learning practices.
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The lower organizational index may reflect the fact that positive attitudes toward blended learning are
not necessarily supported by sufficient institutional resources. Instructors’ motivation alone appears insuffi-
cient to sustain blended learning.

Table 2
Descriptive statistics for blended learning perception indices (N = 52)
Index Mean (M) Standard Deviation (SD)
Experience with blended learning 4,89 0,56
Methodological aspects 4,94 0,51
Organizational aspects 4,77 0,60
Prospects for BL implementation 4,94 0,58

To identify the relationships between teaching experience, perceptions of methodological and organiza-
tional aspects of blended learning, and the assessment of its future application, Spearman’s rank correlation
analysis was conducted. This method was chosen because the data were collected using a Likert scale and
thus have an ordinal nature, making rank-based coefficients more appropriate than parametric alternatives.
The analysis allowed us not only to establish the presence of associations but also to assess their relative
strength.

The results revealed a consistent pattern of significant positive correlations between the main variables
(Table 3). Experience teaching with blended learning was positively associated with the perception of meth-
odological aspects (p = 0.537, p < 0.001), organizational aspects (p = 0.456, p = 0.001), and the prospective
index (p =0.291, p = 0.036). A positive relationship was also found between the methodological and organi-
zational indices (p = 0.464, p = 0.001). The strongest correlation was observed between methodological as-
pects and the prospective index (p = 0.583, p < 0.001), highlighting the central role of pedagogical design in
shaping teachers’ readiness for the further adoption of blended learning. Furthermore, the significant associa-
tion between organizational conditions and prospective attitudes underscores the importance of institutional
resources and support in sustaining this readiness.

The strong relationship between methodological perceptions and future adoption suggests that teachers’
readiness to adopt blended learning is driven primarily by their direct pedagogical experience rather than by
external requirements.

Table 3
Interpretation of correlations (Spearman’s p, n = 52)
. . . Strength of .

Pair of variables p Spearman | Significance (p) association Interpretation
Teaching experience More experienced teachers rate
Methodological index 0.537** <0.001 Strong methodological aspects of BL

higher
Teaching experience Moderate— Experienced teachers perceive
Organizational index 0.456** 0.001 stron organizational conditions more
g positively
Teaching experience Longer teaching experience is
Prospective index 0.291* 0.036 Moderate linked with greater readiness to
expand BL use
Methodological Moderate— Perceptions of methodological
Organizational indices 0.464** 0.001 stron and organizational aspects are
g interrelated
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Continuation of Table 3

. . - Strength of .

Pair of variables p Spearman | Significance (p) association Interpretation
Methodological Methodological benefits are
Prospective index 0.583** <0.001 Strong directly related to readiness to

adopt BL
Organizational Prospective Organizational support increas-
index 0.427** 0.002 Moderate es willingness to develop BL
further

Note. *p<0.05; **p<0.01(two-tailed). Strength criteria: p ~ 0.1 — weak; p = 0.3 — moderate; p > 0.5 — strong.

Taken together, these findings confirm that teachers’ perceptions of blended learning are shaped by
both individual and contextual factors. While teaching experience contributes to greater confidence in using
BL, the interplay of methodological quality and organizational support determines long-term adoption pro-
spects. These results are consistent with international studies that emphasize the dual role of pedagogical de-
sign and institutional infrastructure in ensuring the successful implementation of blended learning.

To examine whether there were differences between lecturers (n = 31) and senior lecturers (n = 21)
across the four indices, the Mann-Whitney U test for independent samples was applied (Table 4). The analy-
sis revealed no statistically significant differences in any of the cases: teaching experience with blended
learning (U = 333.0, p = 0.880), methodological aspect (U = 333.0, p = 0.879), organizational aspect (U =
272.0, p = 0.282), and future use of BL (U = 298.5, p = 0.595). This finding indicates that academic position
(lecturer vs. senior lecturer) does not significantly influence views on methodological or organizational con-
ditions, nor attitudes about the future development of blended learning.

Table 4
Comparison by academic position (Mann-Whitney U test)
Index U z p (two-tailed) Result
Teaching experience with BL 333.0 0.151 0.880 No difference
Methodological aspect 333.0 0.152 0.879 No difference
Organizational aspect 272.0 -1.076 0.282 No difference
Prospective application of BL 298.5 -0.531 0.595 No difference

Note: In addition to the U value, SPSS provides the standardized test statistic (Z), which allows comparison of observed differ-
ences with a normal distribution. In this case, Z values ranged from —1.076 to 0.152, corresponding to p > 0.05, thus confirming the
absence of statistically significant differences between lecturers and senior lecturers.

The results of this study are consistent with international research, which indicates that the implementa-
tion of blended learning models is generally perceived positively by teachers, particularly in relation to
methodological aspects and prospects [3, 6]. High values of the methodological and prospective indices
(M = 4.9) indicate that teachers recognize the significant potential of blended learning for improving stu-
dents’ language skills and motivation. These results are consistent with previous research [8], which empha-
sized the key role of instructional design in enhancing student engagement and their learning success.

At the same time, the relatively low organizational index (M = 4.77) indicates that technical barriers
and resource limitations remain obstacles to the implementation of blended learning. Similar issues have
been noted in other studies, where organizational and technical conditions are often identified as a “weak
point” in the implementation of blended learning models [7, 9].

Correlation analysis highlighted the perception of methodological advantages and strongly linked them
to faculty willingness to expand blended learning practices (p = 0.583, p < 0.001). This reflects the quality of
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the development of educational materials and is a decisive factor for implementation in higher education in-
stitutions. We also noted the development of a stable, positive attitude among faculty toward the blended
learning format. Moreover, the positive relationship between teaching experience and ratings of methodolog-
ical and organizational aspects suggests that professional experience fosters a more mature understanding of
the potential of blended learning.

A comparison between faculty and senior faculty revealed no significant differences across the four in-
dicators. Therefore, teaching experience does not significantly influence perceptions of blended learning.
This suggests a relatively even distribution of competencies and readiness to use blended models among fac-
ulty across different categories. Unlike the findings of lbrahim and Nath [5], where motivational factors var-
ied by rank and workload, our results do not indicate such differences, which may reflect the specific charac-
teristics of the local context in Shymkent.

In sum, this study demonstrates that the critical conditions for the successful development of BL are in-
structional design, organizational support, and accumulated teaching experience. Nevertheless, persistent
technical barriers and limited institutional resources require targeted attention at the level of university poli-
cy. Strengthening infrastructural capacity, expanding faculty training programs, and encouraging the use of
diverse BL models should be prioritized, in line with global trends [10, 11].

Conclusion

The study revealed that university instructors generally hold positive attitudes toward the use of blended
learning models, emphasizing their methodological value and potential for future development. Nevertheless,
certain organizational barriers remain, primarily related to resources and technical conditions. These findings
highlight the need for a comprehensive approach to BL implementation, one that incorporates both instruc-
tional design and institutional support.

The results demonstrate the successful implementation of blended learning models in the development
of educational materials. The pedagogical value lies in well-structured assignments, diverse forms of learn-
ing activities, and a gradual increase in task complexity. However, all this is impossible without staff will-
ingness to expand blended learning practices and higher levels of student engagement. At the same time, a
lower organizational index indicates the need to invest in technical resources and digital support. This in-
cludes LMS platforms, reliable internet access, and technical support services.

The practical significance of this study lies in its potential to inform the development of comprehensive
blended learning integration strategies for universities. The positive correlation between teaching experience
and faculty confidence underscores the importance of professional development programs. These programs
enhance teaching skills and competencies in blended learning, and the versatility of such programs ensures
equal access to material of all faculty. In the context of language education, the combination of traditional
teaching methods with digital resources (open educational resources, interactive assignments, and online plat-
forms) appears particularly effective for developing key language skills and enhancing student motivation.
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A.Y. Kocmyparos, A.A. TykmupsaeBa, A.E. AnedusieBa

et Tistinaeri skorapsl 0ij1iM Oepyae apanac OKbITYAbIH JPTYPJIi Yarijepin
iCKe achIpYIbIH JdicTeMelIiK KIHe YBIMIACTHIPYMIBLIBIK acleKTijepi

Apaiac OKBITY Ka3ipri jKorapsl OiniM Oepyni >KaHFBIPTYIBIH HETi3ri ypAicTepiHiH OipiHe aiHaimsl, anaina
OHBI IIET TUIIH OKBITYZA iCKe achlpy 9IiCTEMeEIIiK JKOHE YHBIMIACTHIPYNIBUIBIK KUBIHIBIKTApFa Tal Ooiyza.
XanbpIKapalbIK 3epTTeyiiep KyHIbl HOTIKeIep OepreriMed, OpTaiblK A3us KOHTEKCIHIAETI SMIIMPUKAIBIK 1e-
peKTep IIeKTeyli OOMNbIT OTHIp. 3epTTeydiH MakcaThl — lIIBIMKEHT KaJachIHAAFbl YII YHUBEPCHTETTE ILIET
TITIH OKBITYJa apaiac OKBITYABI SHTI3yIiH OMiCTEMEINiK >kKoHe YHBIMAACTBHIPYIIBUIBIK aCIeKTiIepiH Tajmay.
3epTTey cHnaTTaMalbIK—KOPPEISIMSIIBIK U3aiH asChIHAA CaHABIK TICUITe cyiieHe OTHIpBIN Kypri3inmi. de-
pekrep 2025 skpuimbiH Tambl3 aiibiHga Google Forms mmardopmackiHma skacanfaH OHNIAWH cayaiHama
apKbUTBl JKMHANJBL. IpikTeyre 52 mer Tini OKBITYIIBICHI KaThICTHI. MamiMeTTep Taigaynsl, CEHIMIUTIKTI
tekcepyni (Kponbax o), cumarramaiblk craTucTHKanbl, CTHUPMEHHIH PaHT1TiK KOPPENAUMSCHIH XKoHe MaHH—
VYurau U kputepuiiin KamThIAbl. HoTmkenep OKBITYyHIBUIApIBIH apaiac OKBITYFa Kbl OH Ke3KapacTa
€KeHIH KOPCETTi, dcipece OHBIH 9IICTEMENTIK XKOHE MEPCIEKTUBAIBIK aCTIEKTUIepi TYPFHICHIHAH, JIETEHMEH pe-
cypcrap MEH TeXHOJIOTHsUIapra OaillaHbICThl YHBIMIACTRIPYLIBUIBIK Keepriiep aii ae 6ap. Koppemsuusibik
Tajjay MelaroruKaiblK JU3aiHHBIH apanac OKbITYIbl KaObLIIayFa OKBITYIIBUIAPIBIH JallbIHABIK IEHIeHiH
KaJIBINTACTBIPYAAFbI MICHIYII POJIH afikKbIHIabl, COHA-aK YIBIMIBIK KOJIAAY TYPAKTBUIBIK YIIiH MaHBI3/IbI
(axTop peTiHIe aHBIKTANABL. 3epTTey KOPBITHIHABICH OOMBIHINA, IIET TiLiH OKBITYa apajac OKBITYIbI COTTi
MHTETpAIMsIAy camajibl JICTEMENiK jko0alay MEH MKETKUTIKTI WHCTUTYIIHOHAJIBIK JKOHE TEXHUKAIBIK
KOJIZIAyIbIH YHJIECIMIH KaXKeT eTeIi.

Kinm ces0ep: apanac OKpITy, mieT Tini OimiM Oepy, SAiCTEMENIK acleKTiiep, YHbIMAACTHIPYLIBUIBIK
aCIIeKTiIep, MeJaroruKajbIK AN3aifH, OKBITYIIBUTIAPIbIH KaObUIIAY b, JKOFAPHI O1TiM.

A.Y. Kocmyparos, A.A. TykmupsaeBa, A.E. AnedusieBa

MeTtoanyeckne U OPraHu3alMOHHbIE ACTIEKTHI peaaTu3alnuu
Pa3JIMYHBIX MO/eJIell CMEIIAHHOT0 00y4eHNsI B HHOSI3bIYHOM
BbICIIEM 00pPa30BaHUH

CMmerraHHOE 00y4eHHE CTaIO KIIOYEBbIM HAIpPaBJICHHEM MOJAEPHU3ALMHN BBICIIETO 00PAa30BaHUs, OHAKO €ro
BHE/IPCHHUE B MPETIOaBaHNEe HHOCTPAHHBIX SI3bIKOB TIO-MPEKHEMY CTAIKHBACTCS C METOJUYECCKUMHU U OpraHu-
3aIl[MOHHBIMU TPYIHOCTAMH. HecMOTps Ha TO, YTO MEX/yHApOAHbBIC UCCIICNOBAHUS JAIOT LICHHBIC Pe3yIbTa-
ThI, SMIIMPUYECKHE JaHHBIC B KOHTEKCTe LIeHTpanbHON A3WM OCTAIOTCS OrpaHHYeHHBIMH. L[eNIbl0 TaHHOTO
HCCIIeIOBaHUs ObLT aHATM3 METOJIMYECKUX U OPraHM3allMOHHBIX ACIIEKTOB BHEAPEHHUS CMEIIIAHHOTO 00y4YeHHs
B MpeNoiaBaHle HHOCTPAHHBIX S3bIKOB B TPEX yYHHBepcuTeTax ropona lllsmvkent, Kazaxcran. MccnenoBanue
OBLIO BBINIOJIHEHO B PAMKAX OIUCATEIbHO—KOPPEALMOHHOIO JIH3aiiHa ¢ MCIOIb30BAHUEM KOJIMYECTBEHHOTO
noaxona. Coop maHHBIX mpoBoamics B aBrycre 2025 roga mOCpeACTBOM OHJIAMH-OIIpOca dyepe3 MIaThopmy
Google Forms. B Be16opky Bomum 52 nmpenogaBaTessi HHOCTPAaHHBIX S3bIKOB. AHAJIN3 JaHHBIX BKIIFOUYAJ MPO-
Bepky HanexxHocTH (o KponOaxa), ommcarenpHyl0 CTaTUCTHKY, KOPpeNsUUOHHbIM aHann3 CrupmeHa u U-
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A.U. Kosmuratov, A.A. Tukmirzayeva, A.E. Anefiyayeva

Kputepuii ManHa—YutHu. Pe3ynbraTsl okasany, YyTO NMPENOJABaTEIN B LEIOM IOJIOKUTEIBHO BOCIPUHU-
MAlOT CMEIIaHHOE 00y4YeHHe, 0COOEHHO €ro METOAUUYECKUE U MEPCIEKTUBHBIE aCHEKThI, XOTS COXPAHSIOTCS
OpraHM3allMOHHBIE OaphEPHI, CBI3aHHBIE C PECypcaMu U TeXHOIOrusAMH. KoppensauoHHbIi aHaIu3 MoguepK-
HYJI KITIOYEBYIO pOJIb eJarornueckoro An3aiHa B (JOpMUPOBAHNH TOTOBHOCTH IpeTioaBaTeneil K HCTIoIb30-
BaHUIO CMEIIaHHOTO 00y4eHHsI, IIPH STOM OpPTraHM3alMOHHAS ITOAEPIKKa TaKkKe BBIABIEHA KaK Ba)KHBIH (ak-
TOp YCTOHUYMBOCTH. B HcciienoBaHny cienaH BBIBOJ, YTO YCIIEIIHAs MHTErpalys CMEMIAaHHOTO OOydYCeHUS B
HperojaBaHie HHOCTPAHHBIX S3bIKOB TPEOyeT coYeTaH!UsI KaUeCTBEHHOTO METOIMYECKOT0 IIPOSKTUPOBAHNS C
JIOCTaTOYHOW MHCTUTYLIMOHATIBHON U TEXHUUECKOM MOAIEPHKKOM.

Kniouesvie cnosa: cMmemannoe o0ydeHue, HHOS3BIYHOE 00pa3oBaHUe, METOINYECKUE ACIIEKThl, OpraHu3aIi-
OHHBIE aCHEKTHI, IeJarorHuecKuii In3aiiH, BOCIPHUATHE MIPENoIaBaTelieii, BrIcIiee 0Opa3oBaHue.
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