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Collaborative Al-mediated projects in intercultural communication education:
Student perceptions and predictors of learning satisfaction

This mixed-methods study examines the perceptions of translation students on collaborative projects utilizing
artificial intelligence in the “Theory and Practice of Intercultural Communication” course and finds the ele-
ments affecting their learning satisfaction. The study utilizes a sample of 39 second-year undergraduate trans-
lation students from the “6B02301 — Translation Studies” program at the Buketov Karaganda National Re-
search University. The course assignments included Al-based projects such as designing a “country of your
dreams,” talking avatars, podcasts, multilingual stories, and 3-2-1 summaries via WhatsApp, as well as using
digital dictionaries and visual services such as Canva, Padlet, etc. The last survey, consisting of both scaled
and open-ended questions, helped us figure out which topics and activity formats students think are most im-
portant for developing intercultural competence and collective intelligence; which teaching methods are
linked to high ratings for the course and teacher; and how the experience of taking part in such projects can
be used to create a divergent learning space. The results showed that most students were quite happy with the
course and also asked for more innovative, Al-supported projects and a better mix between solo and group
work.

Keywords: artificial intelligence; collective intelligence; intercultural communication; translation students;
collaborative projects; divergent educational space; learning satisfaction; creative tasks; student perception.

Introduction

Artificial intelligence (Al) has been rapidly integrated into various spheres of higher education, includ-
ing translator training, thereby challenging traditional pedagogical paradigms and demanding a rethinking of
how educators design learning experiences that balance technological innovation with humanistic competen-
cies [1-2]. It is not a secret that intercultural competence development and creative problem-solving are as
necessary for future translators as linguistic proficiency due to machine translation systems’ latest achieve-
ments in terms of unprecedented accuracy, which started questioning the role and value of human translators
[3]. It became clear that future translators’ competitiveness is possible by shifting from linguistic conversion
toward cultural mediation through educational approaches that develop divergent thinking, intercultural
awareness, and collaborative intelligence alongside technical skills [4-5].

“The “Digital Kazakhstan” program [6] and the Concept for the Development of Higher Education and
Science (2023-2029) [7] justify the above-mentioned demand since they both call for a paradigm shift from
convergent, standardized learning models toward divergent educational spaces that integrate artificial and
collective intelligence to develop global competencies. However, despite policy-level recognition of Al’s
potential, empirical research on how students experience and engage with Al-mediated collaborative projects
in language education remains limited in non-Western contexts, particularly situated within Kazakhstan’s
multilingualism, which highlights this study as highly timely and relevant.

To address this gap, we conducted an exploratory investigation of second-year translation students’ ex-
periences in an intercultural communication course that integrated multiple Al-enhanced collaborative pro-
jects—including talking avatars (Padlet), visual design platforms (Canva), podcasts, and group simulations
(e.g., the “creating a dream country” project). The aim of the study is to examine (1) which collaborative Al-
mediated projects students perceive as most engaging for developing intercultural competence, (2) what ped-
agogical factors predict high learning satisfaction, and (3) how findings can inform the design of divergent
educational spaces in translator education.
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Generative Al tools such as ChatGPT, virtual avatars, etc. have demonstrated the capacity to personal-
ize learning, automate administrative tasks, and facilitate real-time feedback in educational settings [8-9].
Nevertheless, some substantive pedagogical concerns diminish this technological optimism. Overreliance on
Al, which may erode critical thinking, diminish creative autonomy, and perpetuate algorithmic biases [10].
All of these are highly undesirable in translation education, where cultural nuance and contextual sensitivity
are paramount. Furthermore, the “black-box™ nature of many Al models raises transparency issues, compli-
cating educators’ ability to assess their pedagogical validity [11].

Collective intelligence is another notion, which is worth considering in light of future translators’ prepa-
ration since it includes the capacity of groups to solve problems and generate knowledge through coordinated
interaction [12]. In language learning contexts, collaborative projects enhance not only linguistic proficiency
but also intercultural awareness, negotiation skills, and epistemic agency by enabling students to navigate
cultural differences, co-construct meaning, and develop plurilingual competencies through authentic com-
munication [13]. Nonetheless, there might occur some complexities. Recent studies report mixed experiences
by students: while some of them appreciate Al’s capacity to scaffold complex tasks and reduce cognitive
load, others express concerns about equitable contribution, dependency on technology, and erosion of inter-
personal communication [14]. For modern translator education, teamwork is one of the essential professional
practices because one of the contemporary trends, for instance, localization, involves the Al-mediated col-
laboration of project managers, translators, and Al post-editors, so we need to understand how students per-
ceive the necessity of working as a team [15].

The concept of a divergent educational space is also of utmost importance for translator education be-
cause such a profession itself demands adaptability across genres, domains, technologies, and cultural con-
texts. Contrasting sharply with convergent models that prioritize standardized outcomes and uniform instruc-
tion, divergent approaches emphasize knowledge creation over transmission and recognize learners as active
co-constructors of their educational experiences [16]. However, it is more than curricular variety that is
needed to design divergent spaces. Understanding student preferences, engagement patterns, and satisfaction
drivers is what is necessary to undertake by applying predictive analytics with its statistical models to identi-
fy factors associated with learning outcomes, offering a data-driven approach to pedagogical optimization.

In all, despite the growing body of literature on Al in higher education, we managed to identify three
critical gaps that laid the foundation for our study: (1) a lack of empirical studies on Al-mediated collabora-
tive projects in translator education focusing on pedagogical processes instead of machine translation evalua-
tion; (2) underrepresentation of studies on non-Western students’ perceptions on organizing divergent educa-
tional spaces within one or another discipline; (3) scarcity of studies where predictive models are linked spe-
cifically to student satisfaction.

Methods and Materials

To investigate translation students’ perceptions of collaborative Al-mediated projects in intercultural
communication education and to identify predictors of learning satisfaction, we employed a mixed-methods
exploratory design. For this, we combined quantitative survey analysis and qualitative content analysis of
open-ended responses, as J. Long and J. Lin did when examining relationships between instructional design,
technology use, and learner outcomes in 2022 [17].

The study itself was conducted at Buketov Karaganda National Research University in the Republic of
Kazakhstan within the course “Theory and Practice of Intercultural Communication” for second-year Trans-
lation Studies majors as a core component of the bachelor’s program, combining theoretical input on inter-
cultural communication with a sequence of Al-mediated collaborative projects designed to foster intercultur-
al competence, divergent thinking, and collective intelligence.

While completing the course in the 2024-2025 academic year throughout the 15-week semester, the
study participants, or 2nd-year translation students (n=39) from three academic groups (REI-24-1,
REI-24-2, RElacc-24-1) (Table 1), worked in small groups on tasks that integrated Al and Web 2.0 plat-
forms, including Padlet, Canva, podcasting tools, mobile messengers, and online dictionaries.
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Table 1
Participant profile

Variable Description
Educational programme BA in Translation Studies
Year of study 2nd year
Institution Buketov KarNRU
Number of groups 3
REI-24-1 13 Ss
N (total) REI-24-2 39 Ss 12 Ss
RElacc-24-1 14 Ss

Here, we need to mention that Al-mediated tasks were not entirely novel for the students who partici-
pated in the research due to the fact that these students already had prior experience with digital tools thanks
to blended learning practices adopted under national digitalization initiatives. Table 2 contains key collabora-
tive Al-mediated projects in the course.

Table 2
Key collaborative Al-mediated projects
Project type Tools and format Intercultural / collaborative focus
“Creating a country of Canva, Padlet, Suno.ai. and other A fictional multicultural state design
your dream” simulation Al-enhanced visual materials
Talking avatar tasks D-1D; Voki Avatar Creating Al-supported avatars for intercultural
scenarios’ role-playing
A multilingual short story | Online dictionaries Group writing across languages (English,
project (Google Translate, DeepL Translate, German, Spaning, and French)
Context Reverso, etc.)
3-2-1 summaries WhatsApp group chats A form of collective reflection and knowledge
sharing
Podcast creation Audio recording + Al-supported edit- | Discussions of historical and cultural heritage
ing tools of Central Kazakhstan
Quizlet and QR-linked Vocabulary app, video platforms with | Shared exploration of cultural concepts and
video tasks QR access terminology

To collect the data, we designed an end-of-course survey, whose overall structure (Likert-scale items on
teaching practices and learning experience, global 50-100 ratings of the course and teacher, plus open-ended
guestions) is standard for capturing both quantitative trends and nuanced perceptions [18]. First, a 5-point
Likert scale was employed to assess agreement with statements about instructional support, perceived use-
fulness of Al-mediated activities, and opportunities for deeper learning. Second, the content of the question-
naire was informed by three sources: (1) items on teaching presence (stimulating interest, encouraging dis-
cussion, being accessible, reminding about deadlines); (2) items on Al-mediated activities and learning op-
portunities (e.g., whether WhatsApp summaries, individual feedback, and creative Al-supported projects
helped); and (3) open-ended prompts asking students to name the most and least engaging activities, suggest
improvements, and address the teacher directly. Such a strategy was motivated by evidence that free-text
feedback can provide richer, actionable insights than Likert data alone, especially in studies of intelligent
learning environments [18].
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The questionnaire comprised six sections: (1) topic preferences (most and least interesting course
themes, such as Identity, Culture and Communication, Intercultural Communication and Business, Intercul-
tural Transitions); (2) activity preferences (open-ended naming of most and least enjoyable activities, includ-
ing Al-mediated collaborative projects like avatars, podcasts, Canva tasks, and group simulations);
(3) perceptions of pedagogical practices (Likert-scale items on the extent to which the teacher stimulated in-
terest, encouraged discussion, was accessible outside class, reminded about deadlines, and provided difficult
or creative tasks); (4) perceived learning opportunities (items on whether specific practices—WhatsApp
summaries, individual feedback, Al-enhanced tasks—helped explore ideas in depth, connect topics, and ap-
ply learning); (5) self-assessment and satisfaction (50-100 ratings of own work, the course, and the teacher,
and perceived relevance of the course for future life and work); and (6) open-ended comments (addressing
the teacher, suggesting improvements, and describing preferred communication channels). In all, the survey
supported a mixed-methods analytical strategy and was administered immediately after course completion,
maximizing ecological validity and reducing recall bias [19].

Pearson correlation coefficients were computed between such pedagogical variables as perceived stimu-
lation of interest, encouragement of discussion, provision of creative tasks, usefulness of specific Al-
mediated activities, and outcome indicators such as self-assessment, course rating, teacher rating, perceived
future relevance, to identify significant associations, following similar approaches in studies of satisfaction in
technology-enhanced learning [20].

In parallel, open-ended responses were analyzed thematically by two researchers, who independently
coded comments related to benefits and challenges of Al-mediated collaboration, preferences for task types,
and suggestions for improvement; codes were then refined into broader themes (e.g., desire for more creative
tasks, tensions in group work, appreciation of Al tools, importance of teacher support) through discussion
until consensus was reached. The qualitative themes were used to interpret and enrich the quantitative find-
ings and to derive design principles for constructing a divergent educational space that meaningfully inte-
grates artificial and collective intelligence in intercultural communication education [8; 25-26].

The study complied with institutional and national ethical standards for educational research. Students
were informed about the aims of the study, the voluntary nature of participation, and the anonymity of re-
sponses, and gave informed consent before completing the survey. No personally identifying information
beyond optional group codes was collected, and all digital data were stored on password-protected devices
accessible only to the research team. This ethical framework is consistent with current recommendations for
responsible use of student data in Al- and analytics-enhanced higher education [8; 26].

Results and Discussion

In terms of student perceptions of topics and Al-mediated projects, we present Table 3, which summa-
rizes students’ preferences regarding the thematic blocks of the course.

Table 3
Summary of student perceptions of topics and Al-mediated projects
Most interesting | Least interesting
Topic Trend
n % n %

Identity 13 33.3% 6 154 % Frequently mentioned
Culture and Communication 10 25.6 % 2 51% Occasionally mentioned
Verbal Issues 5 12.8 % 4 10.3 % Sometimes mentioned
Studying Intercultural Communication 4 10.3% 2 51% Sometimes mentioned
Nonverbal Issues 3 7.7 % 3 7.7% Sometimes mentioned
Intercultural Communication and Business 3 7.7 % 11 28.2% Sometimes mentioned
Intercultural Communication and Education 1 2.6 % 5 128 % Rarely mentioned
Intercultural Transitions 1 2.6 % 6 154 % Rarely mentioned
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As we can see from Table 3, Identity and Culture and Communication emerged as the most engaging
topics, together accounting for more than half of all “most interesting” choices, whereas more specialized or
applied themes (e.g., business, education, transitions) were more often selected as least interesting. The stu-
dents’ strong interest in the issues of Identity and Culture and Communication suggests that they see the
course as a place to think about their own and other cultures, not only as a way to get a job in a certain field
such as business, teaching, etc., thereby being in line with how translation is taught today, where the
translator is seen as a cultural mediator whose knowledge of their own and others’ identities is an important
skill [3].

At the level of specific activities, students clearly pointed out creative and Al-based initiatives, where
the most often cited of whcih, based on how often they came up in open-ended responses, are gathered in
Table 4.

Table 4
Most frequently mentioned activities in students’ open-ended responses
Activity type Examples from survey form n; % Rate
“Creating a country of your dream” | Group design of a fictional multicultural | __ Highly
. - n=20;51.3 %
simulation state popular
Cp—cultural communication indi- Visual representations of Orbe’s co- n=15: 38.5 % Popular
vidual Canva activity cultural theory
Talking avatars !\/Iakmg a talking avatar from personal n=13: 33.3 % Moderately
images on Padlet popular
. . Reflection and consolidation in group _1o. 0 Moderately
3-2-1 WhatsApp summaries chat n=12; 30.8 % popular
Key words on Quizlet Learning active vocabulary on Quizlet n=12; 30.8 % p'\)/cl)?)(ljﬁ;?tew
Case study work Case study analyzing / development n=8; 20.5 % sgglzvrvhat
Podcasts Creating podcasts as creative output n=7;17.9 % Somewhat
popuar
QR-based videos watching Watching additional videos by scanning | n=5; 12.8 % Less popular

In terms of the second research question on which pedagogical factors predict high learning satisfaction
of Al-enhanced intercultural communication course participants, we initially considered students’ global rat-
ing of their work, the course, and the teacher’s assistance and instructions. Overall, the cohort reported very
high satisfaction levels (Table 5).

Table 5
Overall satisfaction (50-100 scales)
Measure Mean score
Students’ self-assessment of their performance 87.9/100
Course rating 95.2/100
Teacher rating 97.5/100

As we can see from Table 5, the students were happy enough with both the course and the teacher’s
work and attitude. Mean ratings from the Table 5 are broadly consistent with recent studies, whose findings
demonstrated high satisfaction scores for well-scaffolded Al-supported environments [21].
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After that, we related this to their perceptions of specific teaching practices and Al-mediated

activities (Table 6).

Table 6
Mean ratings of pedagogical practices (1-5 scale)
“The teacher should...” items Mean
Encourage discussions and respond to questions 3.81
Stimulate interest in the subject 3.76
Give difficult and / or creative tasks 3.54
Remind about deadlines 3.28
Be accessible outside of class 3.22

Here, Likert-scale items on teaching presence revealed a more nuanced picture: students particularly
appreciated the teacher’s role in stimulating interest and encouraging discussion, while being slightly more
critical about accessibility outside class and deadline reminders, which echoes findings that satisfaction in
technology-rich settings depends not only on the presence of digital tools but also on how actively the teach-

er orchestrates interaction and supports students in managing workload [22].

Regarding the third research question on how student perceptions can and predictive patterns inform the
design of a divergent educational space, we identified and grouped some indicators that reflected: (1) stu-
dent’s attitude toward creative and Al-based tasks; (2) perception of collective tasks; (3) experiencing oppor-
tunities for deep learning and knowledge application; (4) perception of the teacher’s support; (5) assessment
of the course’s future usefulness. These indicators are gathered in Table 7.

Table 7

Target indicators related to divergent educational space and satisfaction

Indicator group

Paraphrased excerpt from Survey

Observed pattern

Creative Al-based
tasks

“I really enjoy creative assignments
(Country-of-my-dream design / avatars /
Canva slides / podcasts)”

A lot of open responses mention
it; it’s more common among
students who give the course a
rating of 95 or higher.

Learning depth and
application perception

“Tasks helped me put what | learned into practice and
put it all together.”

Students who had high overall
course grades were more likely
to agree (4-5).

Collaboration with
peers experience

“l enjoyed working with other students and felt
included in the class community.” / “It is interesting
and hard to work with others.” / “I think it is not
necessary, if you dont want to communicate.”

A mix of good significance rat-
ings and comments concerning
too much work or uneven in-
volvement.

Teacher’s support and
facilitation

“The teacher stimulated interest / encouraged discussions
/ provided feedback.”

The total rating of the course and
the teacher goes up as the scores
on these points go up.

Future relevance and
professional usefulness
of the course

“This course will help me in my future life and work.”

Students who chose 4-5 are
more likely to give the course
and teacher a score of 95-100.

The summary of the study findings from Table 7 indicates the positive correlation between the elevated
evaluations for factors such as sparking interest, fostering conversations, and viewing creative work as de-
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velopmental and higher overall course and teacher ratings, which is in line with some recent studies proven
that, but the combination of well-thought-out assignment design and pedagogical support is exactly what
give students a sense of purpose and fulfillment [22]. At the same time, our findings are in tune with research
that shows students have mixed feelings about working together in digital settings [13]: on the one hand, our
students said that the most popular activity, “creating a country of your dreams”, was the most important part
of the course, whereas, on the other hand, open responses often talked about problems with uneven contribu-
tions within groups, the difficulty of organizing group work outside of the schedule, and fatigue from the
many different group formats. Also, the fact that students are generally happy with the course even though
they only got average (but not perfect) grades on creative assignments and the teacher availability shows that
there is room for growth: to make the course space more diverse without losing the necessary convergent
core (clear requirements, assessment, and standards), identity-oriented and Al-supported creative projects
should be made stronger, along with clear communication about deadlines and roles.

Conclusions

Our study allowed us to conclude that translation students perceive Al-assisted collaborative projects in
intercultural communication not as a peripheral add-on but as a meaningful part of their professional prepara-
tion by demonstrating strong interest in identity- and culture-oriented topics, combined with their clear pref-
erence for creative, digitally supported tasks, thereby indicating that they expect the course to be a space for
exploring who they are as future intercultural mediators rather than merely a source of instrumental skills.

At the same time, our findings provide a more balanced perspective on the use of Al in higher education
by highlighting how our students valued digital tools for their potential in projects like country simulations,
avatar-based role plays, visual mapping, and podcasts, rather than merely for automating language-related
tasks. Satisfaction predictors’ analysis underscores that technology alone does not explain high student satis-
faction, but the interplay of creative variety, perceived relevance, and facilitative teaching appears to under-
pin positive experiences in the Al-rich intercultural communication course.

Regarding the concept of a divergent educational space, our study proves that divergence emerges not
only through an expanded thematic spectrum but also through differentiated task formats and participation
modes, allowing students to move between individual and collective pathways while working with Al and
digital tools.

Finally, the study contributes to the still limited body of empirical work on Al-mediated collaborative
learning in non-Western translator education contexts and, hopefully, brings in student voices from a multi-
lingual Kazakhstani setting to complement existing research dominated by Western and East Asian cases by
demonstrating that global discussions on Al, collective intelligence, and divergent pedagogy can and should
be informed by diverse educational realities. Future work could build on these findings by implementing ex-
perimental or longitudinal designs to trace how participation in Al-mediated projects shapes intercultural
competence and professional identity over time, as well as by comparing different institutional and cultural
settings to refine the design principles of divergent educational spaces in translator education.
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Mbonenuerapaubik 0is1im 0epyaeri KU Herizinaeri OipJeckeH skodanap:
CTYAEHTTEePAiH Ka0bLI1aybl :KIHE OKYFa KaHAFATTAHYFa dcep eTeTiH pakTopaap

Makanazna ayrapMaIusl CTyIeHTTEpIiH «MaaeHHeTapanblK KapbIM-KaThIHACTEIH TEOPHSICH MEH MPAaKTHKAChDy
KyPCBIH/IA JKaCaHAbl HHTEIUIEKT] KOJJaHa OTHIPHII, OipieckeH x)obanapabl KaObUIIaysl TalJaH bl )KOHE OKyFa
KaHaraTTaHyblHA ocep eTeTiH (akTopiap aHBIKTANAbl. 3epTTeyAl JKy3ere acelpy YIUiH aKaJeMHK
E.A. BexetoB arsiHnarsl Kaparanabel YITTHK 3epTTey yHUBepcuteTiHiH 6B02301 «Aynapma ici» Oinim Gepy
OarnmapiaMacel OOWBIHIIA OakaJaBpHATTBHIH EKIHIIN KypchblHAaH 39 aynapmamibl CTyIEHTTEpHiH CYPBIITay
yJIricinae apanac nqu3aiH ofici TaHmanasl. Kype «ApmaH eniH» Mofjenbey, COMIeHTIH aBaTapiap, HOAKAcT-
Tap, KeIl TULII SHriMenep jkacay, coHmaii-ak WhatsApp-ta 3-2-1 cammapu »kacay, CaHABIK CO3TIKTEpMEH
JKOHE BH3YaJI[Bl CEPBHCTEPMEH KYMBIC ictey cuskThl JKM-nmennmanaslk Tanceipmanapas! OipikTipai. CoHFBI
cayaJHama IOKaJajgblK II€H aIlblK CYpaKTapAbl KaMTBIABI JKOHE CTYISHTTEPIIH MoOJCHHETapajblK
KY3BIPETTUTIKTI JaMBITy VIIIH KaHOal TakbIpbllTap MEH (OpMaTTapAbl €H MAaHbBI3AbI Jel CaHAWTHIHBIH,
KaH/ail meJaroruKkaiblK TOKipuOenep Kypc MEH OKBITYLIBIHBIH JKOFapbl OaramapblMeH OalTaHBICTHI €KeHiH
JKOHEe MyHail xobanapra KaTbicy TOXipuOeciH AuBepreHTTi OimiM Oepy KEHICTIriH jkobanay VIIiH Kaiai
naiiananyra OOJATHIHBIH aHBIKTayFa MYMKIHAIK Oepai. HoTmkenep mbFapManibuIbIK, )KacaHIbl HHTEIUICKT
KOJIIAaWTBIH TaIChHIpMallap CIEKTPIiH OJaH opi KEHEHTYyre, jKeKe JKOHE TONITHIK JKYMBICTHIH HKEMJI Tere-
TEHJITIHEe cypay cajla OTBIPHII, KypCKa XKOFaphl JKaJIIbl KAaHAFATTaHYIIBUIBIKTEl KOPCETTI.

Kinm co30ep: xacannpl nHTeIeKT (JKIM), YKBIMIBIK HHTEIUIEKT, MOJICHHETapaJIbIK KapbIM-KaThIHAC, aynap-
Mallbl CTyZASHTTep, OipjeckeH jkobamap, IMBEpreHTTI OimiM Oepy opracel, OKyFa KaHaraTTaHy,
IIBIFAPMAIIBLIBIK TAIICBIPMalIap, CTYACHTTEPIIH KaObLIIayBbl.

A.H. Kanmmxkanosa, T.1O. [llenectoBa, JI.D. Xoamypanosa, I1.A. Kyanosa

CoBMecTHbBIE IPOEKTHI HA ocHOBe U B 00J1aCTH MEKKYJIbLTYPHOI0 00pPa30BaHUA:
BOCIIPHUSITHE CTY/ICHTOB M (PaKTOPBI, BJAUSIONIAE HA YA0BJICTBOPEHHOCTH 00y4eHHEeM

B nanHOl cTaThe aHAMM3HPYETCSI BOCHPHUSITHE CTYACHTAMH-TIEPEBOJUYMKAMH COBMECTHBIX IIPOEKTOB C HC-
MOJIb30BaHMEM HCKYCCTBEHHOT'O HHTEIUIEKTa B Kypce «TeopHst U MpaKkTHKa MEKXKYJIbTYPHONH KOMMYHHKAIHN
U BBIBISIIOTCSL (haKTOPBI, BIMSIONIME HAa YAOBIETBOPEHHOCTH 00ydeHHeM. [l peanu3anun McCieJOBaHUs
ObLT BEIOpaH (popMaT CMEIIaHHOTO AM3aiiHa Ha BEIOOPKE U3 39 CTyNeHTOB-TIEPEBOJUYUKOB BTOPOTO Kypca Oa-
KajaBpuata mo oOpasoBatenbHOil mporpamme «6B02301 — IlepeBoaueckoe aeno» KaparaHamHCKOTO Ha-
UIOHATBHOTO MCCIIEIOBATENFCKOTO YHUBEpCUTEeTa MMeHH akanemuka E. A. BykeroBa. B pamkax kypca Obuti
uHTerpupoBanbl Takue MH1-omnocpenoBaHHbIe 3a1aHKs, KaK CUMYJISLUS «CTPAaHbl MEUTBD), CO3JIaHHE TOBOPSI-
IIMX aBaTapoB, MOJKACTOB, MYJbTHA3BIUHBIX HCTOPHiA, a Takxke 3-2-1-cammapu B WhatsApp u paboTa ¢
U(POBBIMU CIIOBApsIMH U BU3yaJIbHBIMHU cepBHcaMHi. KoHEUHBI onmpoc BKIIOYAN HIKaJbHBIE M OTKPBITHIE
BOIIPOCHI ¥ TTO3BOJIMII BBISIBUTD, KaKHe TeMBI M ()OPMATHI AEATETbHOCTH CTYJCHTHI CINTAIOT HanOoJee 3HaUH-
MBIMHU JUTsl Pa3BUTHSI MEXKKYJIBTYPHOIH KOMIIETEHTHOCTH, KaKHe MeJarornieckre IPakTHKH CBS3aHbI C BBICO-
KUMH OLIEHKaMH Kypca W NPENoAaBaTels U KaK OIBIT y9acTHsl B TAKHX NMPOEKTaX MOXKET OBITh HCIOJB30BaH
JUISL IPOEKTHPOBAHHS JUBEPreHTHOr0 00pa30BaTEIbHOrO IPOCTPAaHCTBA. Pe3ynpTaThl MOKas3aid BBICOKYIO
O0IIyI0 yJOBICTBOPEHHOCTh KypcOM IIPH OJHOBPEMEHHOM 3alpoce Ha AalbHEHIee pacIIMpeHHe CIeKTpa
TBOPYECKHUX 3a7aHuii Ha ocHoBe VU u Gonee rulkuii 6anaHc MHANBHIYaIbHON U TPYIHIOBOM PabOTEL

Kniouesvie crnosa: nckyccrBeHHslit nHTEINEKT (MI); KOMIEKTHBHBIN HHTEIIEKT; MEXKYIbTYpHAst KOMMYHU-
KaIlysi; CTYJCHTHI-TIEPEBOJUNKH; COBMECTHBIE MHPOEKTHI; JUBEPIeHTHOE 00pa30BaTeNIbHOE IMPOCTPAHCTBO;
YIOBIETBOPEHHOCTh O0YUYEHHEM; KpEaTHBHBIE 3aJJaHUs; CTYICHYECKOEe BOCTIPHATHE.
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