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Overcoming boundaries: the role of technology
in informal foreign language teaching

The article presents an empirical analysis of technologies used in informal language education. The availabil-
ity of online technologies in education increases the opportunities for learning English. However, despite ex-
isting studies on using digital technologies, limited research has been conducted on how students of non-
linguistic specialties evaluate the provision of foreign language practice through informal online learning.
The present study argues that informal online learning deserves more careful study, and is empirical research
that reveals the use of online technologies for learning English by students of non-linguistic specialties, as
well as their preferences regarding the variety of online technologies and their capabilities. The opinions of
participants in the empirical research regarding the perceived value of online technologies for informal Eng-
lish language learning are analyzed and compared with their opinions regarding the use of online technologies
in formal learning settings. The results of the empirical research demonstrate that students give a clear prefer-
ence to, let us say, online learning tools in informal learning settings tested with time. These are films,
YouTube videos, online dictionaries and thesauri, email. The results of our research also present students’ di-
vergent views on using online technologies in the framework of informal learning.

Keywords: English teaching, online technologies, communication, Internet, formal learning, informal learn-
ing, lifelong learning, digitalization.

Introduction

Digitalization of services has been one of the leading trends in Kazakhstan’s development since 2008.
Compared to other Eurasian countries, the spread of high-speed Internet in Kazakhstan is above average.
Thus, Kazakhstani students have an easy and relatively inexpensive access to a wide range of online technol-
ogies, which they use for a wide range of purposes, such as entertainment, personal, and educational purpos-
es on a regular basis. The variety and availability of online downloading and streaming platforms, for in-
stance, Netflix, Amazon, Apple TV+, Okko, Kinopoisk have made watching English-language films, series
and television programs easily accessible in a country where English is a foreign language. Consequently,
Kazakhstani students have increasing opportunities to learn and practice English in an informal digital envi-
ronment.

In the modern world, technologies play a key role in various spheres of life, including education. In re-
cent decades, they have become an integral part of the learning process, especially in the context of learning
foreign languages. The rapid pace of technological development requires a simultaneous increase in oppor-
tunities for acquiring new competencies [1]. A number of researchers highlight the potential of using online
technologies for promoting autonomous learning, motivation, and foreign language communicative compe-
tence [2]. However, despite growing research interest, further investigation is needed into how formal and
informal modes of English language learning interact in the context of digitalization, particularly in Kazakh-
stan.

At the national level, the importance of digital transformation and human capital development has been
acknowledged by President Kassym-Jomart Tokayev in his State of the Nation Address ‘“Kazakhstan in the
Era of Artificial Intelligence: Current Challenges and Solutions through Digital Transformation” [3]. He not-
ed that “Digital technologies are rapidly transforming the global labour market. Worldwide, demand is in-
creasing for specialists with skills in artificial intelligence. Therefore, under my instruction, the ‘Al-Sana’
programme has been launched, aimed at involving up to 100,000 students in high-tech projects. It is also es-
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sential to equip teachers with the skills to work with Al technologies. In modern terms, what is required are
‘high-quality human resources’, because educated, responsible citizens form the foundation of the national
economy and the future of Kazakhstan.” This statement emphasizes the growing significance of integrating
digital and linguistic skills in education.

In this regard, the problem addressed in this study concerns the integration of formal and informal edu-
cation in developing students’ foreign language skills. The object of the research is foreign language learning
in higher education, and the subject is the integration of formal and informal learning practices in English
teaching. The aim of the article is to analyze how online technologies contribute to developing English lan-
guage competence through the interaction of formal and informal learning.

The research pursues the following objectives:

— reviewing relevant literature on formal and informal learning in the context of digitalization;

— identifying current trends and tools used by Kazakhstani students for informal English learning;

— examining the interrelation between online informal learning practices and formal classroom out-
Comes.

In spite of the growing interest in using technology in foreign language teaching, there still remain
guestions on understanding how Kazakhstani students, especially those of non-linguistic fields, engage with
online technologies for English learning outside the classroom. Few studies have systematically examined
the preferences of Kazakhstani students, the language skills they develop and how their informal language
practices align with formal language education. To address this gap and achieve the research aim and objec-
tives, the following research questions were formulated:

1. What are the current trends in research on informal digital foreign language teaching?

2. What online technologies do students of non-linguistic specialties use for informal English learning,
and how frequently?

3. Which language and speech skills do students aim to develop with the use of different online tech-
nologies in informal learning contexts?

4. Are students’ uses of online technologies for English learning primarily intentional or incidental?

5. What are students’ attitudes toward integrating online technologies into formal classroom English
learning compared to their informal learning practices?

The article consists of the following parts: introduction, literature review, methodology, results, discus-
sion, and conclusion.

Materials and Methods

The present research employed a mixed-methods approach that combined qualitative and quantitative
research techniques. The methodological framework included an analysis of modern foreign and domestic
literature related to the general pedagogy and methodology of English language teaching to identify the pe-
culiarities of informal learning, its strengths and weaknesses. The inductive method was applied to general-
ize findings and formulate conclusions based on the analyzed sources.

To obtain empirical data, a survey and semi-structured interviews were conducted at Pavlodar Pedagog-
ical University named after A. Margulan to explore their preferences, habits, and attitudes toward informal
English learning using online technologies (See Table 1). The collected data were processed through both
guantitative analysis and qualitative thematic analysis of participants’ responses.

Table 1
Aspects involved in the empirical research

1 | Frequency of use and perceiving the usefulness of | The experience of using various online applications by stu-

online resources for learning English dents is studied: frequency of use, their usefulness for learn-
ing English.
2 | The nature of informal learning intentions On the one hand, the use of technology in informal learning

is based on the intention to communicate rather than the in-
tention to learn [3]. On the other hand, through the use of
online technologies, students can improve certain language
and speech skills.
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Continuation of Table 1

3 | Reasons for choosing online technologies The most frequently used resources were watching TV series
and films on streaming platforms. This section reveals the
reasons for their choice as an educational resource, and ex-
amines students’ opinions regarding the benefits of social
networks.

4 | Students’ attitudes towards the use of technology | This section reveals students’ opinions regarding the use of
in learning technology in learning.

The sample consisted of 75 students of non-linguistic specialties. The survey results demonstrate how
students learn English as part of their informal education and how they combine informal foreign language
education with traditional learning resources. Participation in the survey was voluntary, and respondents
were informed about the aim and anonymity of the research.

The quantitative and qualitative data were collected through questionnaires. Data were interpreted
through statistical data collection coupled with thematic analysis of responses. The number of respondents is
75 students. They are students of non-linguistic specialties of Pavlodar Pedagogical University named after
A. Margulan.

Overall, the survey results provided a comprehensive understanding of how Kazakhstani students en-
gage in informal English learning beyond the university environment and how they combine online resources
with traditional classroom-based instruction.

Modern tendencies clearly demonstrate that the wide spread of online technologies is a global phenom-
enon that has been demonstrating impact on many spheres of human life, including education in general and
English language teaching in particular. The ubiquity of broadband Internet, Wi-Fi and mobile data has in-
fluenced how people engage with study, work, leisure and shopping. As G. Sockett points out, the Internet is
mainly used for these purposes in English, which provides the opportunity for abundant English practice [4].
At the same time, the practice of learning English described above is additional and unfocused, a kind of side
effect of communicating in English on social networks, community chats, email, etc. D. Toffoli and
G. Sockett have compared the amount of time spent on formal English language learning (within educational
institutions) and informal English language learning with the use of online technologies and have discovered
that the latter prevails [5]. Moreover, it is worth saying that informal English language learning with the use
of online technologies first entails pleasure, and only then learning [6].

As the ideas of informal learning are based on the principles of lifelong learning, it is gradually gaining
popularity among those who are eager to adapt to a sustainable society and individual empowerment [7].
A. Stevens [8], S. Steel and M. Levy [9] devote their research to the increasing popularity and use of a varie-
ty of online tools in formal and informal education.

Recent research has put emphasis on the increasing significance of this phenomenon. Thus, having con-
ducted comprehensive systematic analysis of 123 empirical studies online informal foreign language educa-
tion published between 2014-2023 in such databases as Web of Science and Scopus, Inayati et al. discovered
the growth of research attention to this field [10]. Their findings demonstrate that online tools of informal
foreign language education have become a central focus in foreign language education research.

Recently, researchers have presented the concept of IDLE (informal digital learning of English), which
particularly acknowledges the growing use of digital technologies among English learners [11]. IDLE is self-
directed English learning in extracurricular and naturalistic settings, which is motivated by learners’ personal
interests and needs [12].

It is obvious that English language learners note the benefits of informal interaction with English-
language online resources. Moreover, we consider it necessary to note the intentionality of the choice of re-
sources in English: students consciously choose to receive information in English, despite the fact that they
have access to equivalent information in their native language.

Let’s dwell on the advantages and disadvantages of IDLE.

English language learners worldwide admit the advantages of IDLE. For instance, Liu et al. examined
the relationships among IDLE, motivation and enjoyment in foreign language learning through an explanato-
ry mixed-method research, that revealed strong positive correlations between them [13].

The advantages of using online technologies in learning English are as follows:
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1. Flexibility and accessibility. One of the main advantages of using technology in informal learning is
its flexibility and accessibility. Online platforms, mobile applications, audio and video materials are availa-
ble anytime and anywhere, allowing students to learn the language in a manner convenient for them. This is
especially important for busy people who can learn a language in their free time, without being tied to a spe-
cific schedule [14]. The findings of Roy and Gandhimathi, which is a systematic review of more than 40 ar-
ticles from the Scopus and Web of Science databases published in 2019-2023, note the increase of self-
directed learning opportunities caused by using online technologies in education [15].

2. Interactivity and engagement. Technology also facilitates the creation of interactive and engaging
learning materials, which increases student engagement. Game elements, interactive lessons, and the ability
to communicate with native speakers through online platforms make the learning process more fun and mo-
tivating.

3. Person-oriented approach. Technologies make it possible to create educational materials adapted to
the individual needs and level of knowledge of each student. Machine learning algorithms and artificial intel-
ligence (Al) are used to create personalized learning programs that take into account the specific needs and
preferences of each student [16]. M. Zhang mentions that Al can construct personalized learning paths adapt-
ing content delivery to the learner’s needs, learning style and preferences [17].

4. Real-time skills development. One of the key aspects of effective learning is the ability to practice
what you have learned in real time. Technology provides students with the opportunity to interact with native
speakers through video conferencing, chat, and social media, which enhances the development of oral and
written language, as well as spoken language comprehension.

5. Support and motivation. Finally, technology can serve as a means of support and motivation for stu-
dents. Online communities, forums and social networks provide opportunities to communicate with other
students, share experiences and support. Also, various motivational apps and progress tracking systems can
help students stay motivated and achieve their language learning goals.

Let’s move on to the disadvantages of using online technologies in informal English language educa-
tion.

1. The need for a stable technical infrastructure. For the effective use of online technologies, an accessi-
ble and reliable technical infrastructure is necessary: it is available in all Kazakhstani cities and most of the
towns, but is not always present in rural areas, especially those remote from the urban environment. Moreo-
ver, as Guangxiang Leon Liu, Ron Darvin & Chaojun Ma note there can be difficulties with accessing au-
thentic learning resources due to internet restrictions [18].

2. Risk of addiction. As is known, with the active use of online technologies, the risk of addiction to
gadgets increases greatly [19].

3. Possibility of delayed communication. Unlike real communication, which is considered to be interac-
tive, lively and real-life, online communication can be delayed: your counterpart needs time to receive, read
and respond to messages. This peculiarity cannot always provide the interactive character of communication
[20].

4. Lack of motivation: Without support from a teacher or fellow students, many students may lose mo-
tivation to continue learning a language, especially if they encounter difficulties or feel isolated [21].

5. The danger of unverified content: There can be a lot of low-quality or even erroneous content on the
Internet, which can confuse or mislead a student with a low level of media literacy.

Informal English language learning is influenced by a number of factors, such as:

- most of the information, which may represent potential knowledge in the digital era, is in English. Ac-
cordingly, in the context that a foreign language serves as a means of acquiring knowledge, it provides ac-
cess to a qualitative and quantitative diversity of foreign language information, which is undoubtedly a posi-
tive factor for cognitive interest in mastering it.

- spontaneity of the process of using the information and language environment: foreign language re-
sources exist in the same system with the information environment in the native language.

- cognitive specificity of foreign language knowledge, the maintenance of which requires constant lan-
guage practice, which is provided by informal education.

Thus, we have conducted a review of foreign literature on the topic of our research. However, not
enough attention is paid to assessing the potential of using online technologies by Kazakhstani students.
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Results and Discussion

The results of the research indicate regular online activity of students in English. Figure 1 shows a
ranked list of the most used technologies (over 50 % of respondents) with the degree of frequency of their
use and the degree of their usefulness (See Fig. 1).

Technologies generally used for informal learning of English

100%
90%
80%
70%

60%

50%

40%
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10% I I
0%

Online Television, Social Web-sites Online news E-mail e-learning
dictionaries  video clips, networks: platforms sites
and thesauri programs, Instagram,

shows, films Facebook,
and television TikTok

series

m frequency of use  musefulness

Figure 1. Technologies generally used for informal learning of English

Table 2 reveals the speech and language skills that the mentioned technologies help to improve.

Table 2
Target speech and language skills

# Technology Target speech and language skills

1 | Online dictionaries and thesauri Vocabulary, Writing, Pronunciation

Television, video clips, programs, shows, films and

2 television series Listening, Pronunciation, Speaking, Communication
3 | Social networks: Instagram, Facebook, TikTok Communication, Vocabulary, Grammar

4 | Websites Reading, Grammar

5 | Online news platforms Reading, Vocabulary

6 | Email Writing, Reading, Grammar, Vocabulary

Grammar, Vocabulary, Pronunciation, Listening, Read-

7| e-learning sites ing, Writing, Communication

Figure 2 shows a ranked list of the least used technologies (less than 50 % of respondents) with the de-
gree of frequency of their use and the degree of their usefulness.
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Technologies which are less used for informal
learning of English
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Figure 2. Less used technologies

It is obvious from the ranking of the technologies that applications dedicated directly to learning Eng-
lish (for example, online grammar services) are not popular among students, from which we can conclude
that for targeted English language learning preference is given to either traditional resources, such as text-
books, studying with a native speaker, or technologies with an initially different main focus (for example,
news sites). The exception is online dictionaries and thesauri.

Second, with the exception of social media and email, communication tools (e.g. chat rooms, forums,
text and voice messages) are not widely used in English, nor are they considered particularly useful by learn-
ers in learning English. The data from the research demonstrate the insignificant role they play in the infor-
mal learning environment of students. However, social networks, according to respondents, play a key role in
the development of foreign language communicative competence (see Figure 1, Table 2).

Third, despite the fact that text and voice messages are one of the main means of online communication,
survey participants still prefer watching films, TV series, shows and programs for improving listening, pro-
nunciation, speaking, communication. Moreover, text and voice messages were preferred by only 28 % of
respondents, which is a rather contradictory phenomenon.

As for watching movies, TV series, shows and programs, one should note their availability on the Inter-
net. Most students regularly watch online. Despite the fact that this technology does not provide great oppor-
tunities for speaking, watching videos in English significantly improves listening and pronunciation skills,
and therefore is one of the three best technologies for developing pronunciation and communicative compe-
tence. Moreover, watching videos provides a rich experience of unobtrusive and enjoyable immersion in the
language environment, which is something that learners lack in formal learning environments.

Let us move on from the quantitative report to the qualitative report regarding the data obtained.

71 % of respondents consciously practice their English online. However, their preferences have made it
obvious that they consciously practice online activities with the purpose to improve targeted aspects of their
English language competence. When asked to name the technologies the students prefer, they mentioned two
types of technology: online dictionaries and thesauri and watching movies, shows and TV series in English.
Moreover, if online dictionaries and thesauri are used for the purpose of language learning, then films and
TV series, first of all, are of an entertaining nature, which proves that we are seeing a positive side effect
from the use of this technology, let’s say, a pleasant bonus.

Based on the data obtained, we can argue that informal learning is initiated by the student themselves,
and not by the teacher, occurs outside the walls of the university and is often a positive side effect, carrying
such main goals as entertainment, information search, and communication. Moreover, it can be either inten-
tional (in the case of experienced students) or unintentional.

In the context of formal education, classrooms for learning English are equipped with modern devices
with access to the Internet: smart boards, computers, projectors, which certainly contributes to the active in-
troduction of online technologies into the process of English language learning. However, the time devoted
to online technologies in the classroom is very limited due to the mandatory use of basic materials recom-
mended by the education program.
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It is obvious that students nowadays have easy, relatively cheap and constant access to online technolo-
gies without their teacher’s assistance. However, we should note that some students still prefer their teacher’s
guidance and recommendations for use outside of class.

It is also important to note the importance of obtaining information about various technologies for
learning English not from the top down (from the teacher to the students), but from the bottom up (from the
students to the teacher): this way the teacher can get more information about how students use technologies.
According to C. Steel, such feedback and cooperation contribute to building a complete picture of the tech-
nological practices of informal learning [22; 875].

Thus, in the course of our research we came to two conclusions.

First, due to the widespread availability and relative cheapness of the Internet, we are currently seeing a
trend of shifting the focus of learning using online technologies from teacher-initiated use to student-initiated
use. However, despite the fact that absolutely all respondents use online technologies for rest, study and
work, their opinions regarding the integration of online technologies into classroom learning vary. While one
part of the respondents welcomes the introduction of online technologies into the education process, the se-
cond part does not consider them an effective means of improving English language proficiency, preferring
the traditional teaching system.

Second, students now, with all the variety of online technologies and their accessibility, have a clear
idea of the effectiveness of online technologies in learning a foreign language and accordingly, they actively
use them. One of the most effective and popular technologies in informal English language learning are
films, TV shows and series, as they can be easily found on the Internet, while language learning in this way
provides freedom in choosing the viewing language and is deliberate in nature. This is a significant differ-
ence between this technology and correspondence in chats and emails, the main purpose of which is the ex-
change of information. These technologies are more often used if communication is conducted in English as
the language of international communication and is limited due to the lack of a common language of com-
munication.

Conclusion

The use of online technologies in informal English learning is currently possible, regardless of the con-
text and level of language proficiency. Students have become “digital residents living out at least part of their
life with and through mobile devices” [23; 24]. And therefore, the teacher needs to take into account this
changed reality, and not ignore it.

Moreover, it is necessary, whenever possible, to supplement formal learning with online technologies:
for example, ask students to find, select and share digital resources on class topics, post them on their social
networks, and discuss them in the comments. Encouraging students to select digital resources can also im-
prove their level of digital literacy: selecting resources based on their relevance and credibility.

The world is changing, and knowledge can now be acquired not only within the walls of formal educa-
tion institutions, but everywhere, if the student has a gadget with Internet access. This idea goes in unison
with the idea of continuous education of the individual, that is, the construction by a person of an individual
educational route, taking into account his professional, social, ideological needs throughout their life.

In summary, understanding how learners interact with online technologies opens up the enormous mo-
tivating potential of online technologies and helps learners make more informed choices. Thus, online tech-
nologies alone are not a guarantee of improving English language proficiency. However, when integrated
with correctly chosen methods of formal foreign language teaching, they help speed up the process of lan-
guage acquisition.
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IlexTepai :xeny:
IeT TUIIH OKBITY/1a HH(pOpPMaIbAbI TEXHOJIOTUSHBIH POJIi

Makanaja arbUILIBIH TiMiH OeWpecMy OKBITYZa KOJIAHBUIATHIH TEXHOJIOTUSUIAPABIH SMITUPHKAIIBIK Talaybl
GepinreH. beiipecMu OKbITY1a OHJIANHH TEXHOIOTUSUIAPABIH OOTYBI TOCTYpii Gopmanbpl miet Tini 6iiM Oepy
MYMKIH/IIKTepiHEH oJ/ieKalila achlll TYCETiH aFbUIIIBIH TITIH MaKCaTThl JKOHE epiKci3 TypAe OKBITY
TOKIpHOECiHIH MYMKIHIIKTEPIH SKCIIOHEHIINAIIBI TYPAE apTThIpaasl. JlereHMeH mupIiIblK TEXHOIOTASIIaP IbI
KOJIIaHy OOMBIHIIIA 3epTTEyIep XKyprisisice 1e, TUIMIK eMec MaMaHIbIKTapAarbl CTYICHTTEPIIH OelipecMu OH-
JIalfH OKBITY apKbUIBI HIeT TN TOXIPHOECIH KaMTaMachl3 eTyAi Kauail OaranaiiTeIHBI Typajbl 3epTTeyiep
JKETKUTIKCI3. Byl 3epTrey OefipecMu OHIAIH-OKBITY HEFYPIIBIM MYKHAT TeKCepyTe JIAHbIK JeTl CaHai b sKoHe
TUIIIK eMec MaMaHAbIK CTYAEHTTEePIiHIH aFbUIIBIH TUTIH YHPEHyTe apHaJFaH OHJIAIH TEeXHOJIOTHsUIapAbI Mmaii-
JaJlaHybIH, COH/AM-aK OJap/bIH OHJIAHH TEXHOJIOTHSIIAPABIH SPTYPIILIiriHe )KOHE OJapIblH MYMKIHIIKTepiHe
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KATBICTBI KalaylapblH allaThlH SMIUPHKAJIBIK 3epTTEYAi KaMTaMachl3 eTeii. AFbUIIIBIH TiUTiH Oeiipecmu
OKBITY YLIH OHJAfiH TEXHOJOTHJIApABIH IaiaibUIbIFbIHA  KATBICTBl  OMIMPHUKANBIK  3€pTTEyre
KaTBICYLIBLIAPABIH MiKipJIepi TalagaHIbl KoHe olapAblH (GopMaibIbl OKBITY JKaFJaibIHAA OHJIAMH TEXHOJIO-
rUsUIapapl HaiianaHyra KaTbICTHI IKIPJIEPIMEH CalbICTBIPBUIABL. OMIUPHKAIBIK 3€pTTey HOTHKeIepi
CTYIESHTTepAIH OefipecMH OKBITY >KaFlaibIHAA yaKBITIIEH TEKCEPIIreH OHJIAHH OKBITY KypajjapblHa HAaKTHI
GaceIMIBIK OepeTiHiH Kepcereni. byn ¢pumsmaep, YouTube OeifHenepi, oHaiiH ce3IiKTep MEH Te3aypycTap
JKOHE DJIEKTPOHIBIK HomTa. bi3aiH 3epTTeyiMi3aiH HOTIKeNnepi e OefpecMn OKBITYa OHJIAIH TEXHOJIOTHSI-
JIapAbl KOJIAaHyFa KaTBICTHI CTYACHTTEPAIH SpTYPIi HiKipiaepiH Oinaipeni.

Kinm ce30ep: arbUILIBIH TiJIIH OKBITY, OHJAH TEXHOJNOTHsIAP, KOMMYyHHKauus, VIHTepHeT, (opMaibIbl
OKBITY, OelihopMaIbIibl OKBITY, ©Mip OOUBI OKY, HH(PIAHIBIPY.

A.Bb. Cmarynoga, )K.M. baiiroxuna, M.A. Yaiixanosa, b.T. Kyansiesa

IIpeonosienne rpanmi:
POJIb TeXHOJIOTHIi B HHPOPMATbHOM 00y4eHUN HHOCTPAHHOMY S3BIKY

B cratee npencraBieH SMIUPUYECKUI aHAIN3 TEXHOJOTH, KOTOPBIE HCIONB3YIOTCS B HEHhOPMAIEHOM 00Y-
YEeHUH aHTIHMHCKOMY s3bIKy. Hanudne oHIaiH-TeXHOJOTHH B MH(GOPMAIBLHOM OOYYEHUH IKCIIOHEHIIHAIBHO
YBEIMYMBAET BO3MOKHOCTH ISl LIEJICHANIPABICHHON W CIIOHTAHHOM MPAKTUKH U3y9IeHHs aHTTTHHCKOTO S3bIKA,
3HAUUTENBHO IPEBBIIAS BO3MOXHOCTH, IPEJOCTABIsIEMbIE TPaJUIIHOHHBIM (hOPMATBHBIM O0yYEeHHEM HHO-
CTpaHHBIM si3bIKaM. OIHAKO, HECMOTPSI HA HAIMYHUE UCCIIEA0BAHUN MO MCIIOIb30BAHHIO MU(POBBIX TEXHOIO-
THH, CYIIECTBYET HEJOCTaTOYHO HCCIENOBAHUN O TOM, KaK CTYAEHTHI HESI3BIKOBBIX CIICIUAIBHOCTEH OLCHH-
BAIOT MPEJOCTAaBICHHE MPAKTHKN HHOCTPAHHOTO S3bIKA OCPEICTBOM MH(GOPMAIBHOTO OHJIAHH-00yueHus. B
9TOM HCCIICJOBAHUH YTBEPXKIACTCS, YTO MHPOPMaIbHOE OHJIAH-00y4eHHUe 3aCiIy’)KUBaeT Ooee TIAaTebHOTO
U3Y4YCHHS U NPEACTaBIACT COOOH 3MIUPHYECKOe UCCIIEOBAHHE, KOTOPOE PACKPBIBAET UCIONB30BAHHE OH-
JIAH-TEeXHOJOTUH ATl U3yUCHUS aHIIMICKOTO SI3bIKa CTYJCHTAMU HESI3bIKOBBIX CIIEHUAIBHOCTEH, a TAKKE UX
MPEATNOYTEHUS OTHOCHTENHFHO Pa3HO00pa3wsl OHIAHH-TEXHOJIOTUH M UX BO3MOXKHOCTEl. MHEHHS Y4aCTHUKOB
SMITUPUYECKOTO UCCIISOBAHNS OTHOCUTENBHO TOJIC3HOCTH OHIAHH-TEXHOJIOTHH ISl He(OpMaIbHOTO 00yde-
HUS aHTTIMHCKOMY SI3bIKY aHAIM3HPYIOTCS M CPAaBHHBAIOTCS C MX MHEHHUSIMH OTHOCHTEIBHO HCIIOIb30BAHHS
OHJIAWH-TEXHOJOTUH B (JOpMaNbHOU 0OCTaHOBKE OO0Y4YeHHs. Pe3ynbTaThl SMIIMPUYIECKOTO MCCICIOBAHHUS 110~
Ka3bIBalOT, YTO CTYJCHTHI OTJAIOT SIBHOE IPEANOYTEHHE IPOBEPEHHBIM BPEMEHEM HHCTPYMEHTaM OHJIaiH-
o0yueHus B HehopManbHO# 00cTaHOBKE 00ydeHus. OTo GuiabMsl, Busieo Ha YouTube, oHnaiiH-cioBapu u Te-
3aypychl, NEKTPOHHAs MouTa. Pe3ynbTaThl Halllero UCCIEIOBAHUS TAKXKe TMPEJCTABIAIOT Pa3INuHble MHEHUS
CTYJICHTOB 00 HCIOJIb30BAaHUH OHJIAIH-TEXHOJIOTHI B paMKax He()OPMAILHOTO O0yUYEHUs.

Knrouegvie cnosa: mpenojaBaHWe aHTIMHCKOTO S3bIKa, OHJIAHH-TEXHOJOTHH, KOMMYHHKauus, VIHTepHer,
(dhopmansHOE 00ydeHue, HehopMabHOE 00ydeHne, 00ydeHne B TEUCHNE BCEH KU3HH, IIM(POBU3AIIS.
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