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On the issue of introducing an improved model
of pedagogical education within the framework of the implementation
of innovative educational programs in foreign languages

This article analyzes the implementation aspects of an enhanced model of teacher education in the context of
introducing advanced educational programs in foreign languages in Kazakhstan. The relevance of the topic is
driven by the need to improve teacher training in light of current educational trends, digitalization, and the
shortage of qualified professionals, particularly in the country’s regions. The scientific novelty lies in a com-
prehensive approach to integrating international standards, a competency-based orientation, as well as the
principles of inclusive and digital learning into the structure of teacher education programs. The article places
a primary focus on the theoretical foundations for updating teacher education and presents a conceptual mod-
el developed within the framework of the national project "Quality Education — An Educated Nation" and
the KZEMP/QCBS-03 project. It thoroughly examines the development and implementation of innovative
educational programs at Buketov Karaganda National Research University, including programs 6B01708 —
English Language and 6B01709 — Foreign Languages, which incorporate CLIL methodology, STE(A)M,
academic mobility, and digital and inclusive teaching technologies. As a result, the implementation of the en-
hanced model has led to increased practice-oriented training and the development of research and profession-
al skills among future educators. The conclusion highlights that the proposed model contributes to the for-
mation of competitive professionals who meet the current demands of the educational landscape.

Keywords: Competency-based approach, student-centered approach, constructive alignment, interdisciplinary
learning, digital competence, inclusive education, teaching practice, content and language integrated learning
(CLIL), academic mobility, soft skills.

Introduction

In recent years, Kazakhstan has seen a need to modernize the system of pedagogical education to ensure
a higher quality of the educational process and the training of competitive specialists. Increasing the potential
of pedagogical education helps attract and retain professionals in the educational sphere, which currently has
a shortage of qualified teachers, especially in rural areas.

Thus, for 2021-2025, the national project “Quality Education “Educated Nation” was adopted, the pur-
pose of which is to create conditions for ensuring the availability and high quality of education at all levels,
from preschool to higher professional education. The project is aimed at the formation of a competitive,
comprehensively developed personality, capable of quickly adapting to modern challenges and contributing
to the development of Kazakhstan’s society and the country’s economy. Taking as a basis this national pro-
ject, implemented by the Government of Kazakhstan in cooperation with the International Bank for Recon-
struction and Development (World Bank), the Ministry of Science and Higher Education launched the
KZEMP / QCBS-03 project “Strengthening the Potential of Pedagogical Education”, which in turn is the
practical implementation of the above-mentioned national project. The purpose of this project is to improve
the quality of pedagogical education in Kazakhstan through the development and implementation of modern
educational programs, advanced training and the creation of favorable conditions for the professional devel-
opment of teachers who can effectively solve the problems of modern education and contribute to the devel-
opment of the country's intellectual potential.

This project describes:

- educational program based on a competency-based approach.

- student-oriented approach and methods that promote active learning.
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- constructive coordination.

- implementation of pedagogical education based on scientific research.

- interdisciplinary learning.

- digitalization in education and development of digital competence of teachers.

- inclusive education and recognition of different categories of students.

- professional development of teachers.

First of all, let us define teacher education. Teacher education is the process of preparing future teachers
as the initial stage of entry into the profession. It provides the basis for the quality and quantity of teachers,
which in turn is the main factor influencing the quality of the entire education. The model of teacher educa-
tion means its structure and content and includes the following components: qualification models (level of
education/educational service provider, required level of education, duration, funding); organization of pro-
grams (parallel, sequential or mixed); selection of candidates, regulation of the number of future graduates
and entry into the profession (e.g. to regulate the surplus or shortage of teachers); a plan for continuous pro-
fessional development of teachers (in-service teacher education) [1].

Drawing on research in teacher education and continuous professional development, we speak of the
professionalization of teaching that is characteristic of high-performing educational systems. The conceptual
framework for teacher education needed to align teacher competencies with knowledge of teaching and
learning and the complexity of teaching is presented in the following figure 1 [2]:
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Figure 1. Multidimensional adapted process model of teaching (MAP)
used as a Conceptual framework for teacher competences

Based on this adapted model of the learning process used as a conceptual basis for teacher competen-
cies, the following key competencies are identified: pedagogical, subject-specific, general. Special attention
is given to professional practices, which also require the formation of the above-mentioned competencies.
Situation-specific skills included in the model of the learning process represent cognitive processes necessary
in the professional activity of a teacher and include the processes of perception, interpretation and decision-
making, which are closely interconnected.

The final part of the model reflects the effectiveness of the teacher's work at the level of students.
Teachers must have the skills not only to perceive and interpret students' knowledge from a cognitive point
of view, but also from a motivational and emotional point of view.

Methods and Materials

In order to implement the project “Strengthening the Potential of Pedagogical Education”, since 2024,
the faculty of foreign languages of Buketov Karaganda National Research University has been implementing
innovative educational programs (IP) 6B01708 — English Language, 6B01709 — Foreign Languages.
When developing the innovative IP, the following were taken into account: general pedagogical principles
set out in the basic curriculum and aligned with the competencies of teachers in the implementation of all
pedagogical education programs; assessment practices and training guidance in accordance with the princi-
ples of the IP, which is based on competencies and constructive alignment; competency-based descriptions
of learning and assessment goals; “flexible skills in the competencies spelled out in the IP and ensuring the
development of these competencies; sufficient flexibility in the IP; the structure of the pedagogical compo-
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nent of the basic curriculum and the relationship between subject and pedagogical research (for example,
through school practice, research work on subject didactics); participation in academic mobility programs,
participation in conferences, writing articles, etc.

New concepts and methods introduced into the secondary education program in Kazakhstan, such as
Content and Language Integrated Learning (CLIL) and STE(A)M teaching (interdisciplinary approach),
were taken into account when developing innovative IP [3].

An important feature of innovative educational programs is the consideration and implementation of the
principles of inclusive education in the training of foreign language specialists, such as a general understand-
ing of inclusive education in institutional policies; principles of an inclusive approach in all elements and
processes of educational program development; course content taking into account the diverse interests and
experience of students; basic knowledge of inclusive education among teaching staff; the use of inclusive
teaching methods and consideration of the needs of different students (social, economic and cultural back-
ground, religion, gender, ethnicity, etc.); the use of a variety of assessment formats and tools to meet the dif-
ferent needs of students (pace, personal characteristics, cognitive skills); the use of digital technologies to
ensure accessibility and inclusiveness [4].

A distinctive feature of the modern learning process is its digitalization, which has created a positive
experience and increases the competence of teachers. Today, when talking about digital competencies, there
is still a significant gap in their application in the educational process. Thus, when developing innovative
educational programs, the needs for the development of digital competencies of future teachers were taken
into account: updating curricula to improve the digital skills and competencies of teachers preparing to work
in a digital environment; innovative and technologically advanced learning, teaching and assessment; digital
literacy and media competencies of students and teachers.

The analysis of employers’ needs shows that students’ teaching practice also requires reform. This is
due to the gap between students’ theoretical training and lack of practical skills, sometimes poor communica-
tion and lack of common understanding of the functions of the university and school. There is a pressing
need to develop and implement new approaches to teaching practice with the involvement of all stakehold-
ers, which was taken into account when developing and implementing innovative educational programs.
Thus, teaching practice was systematized, goals and criteria of competence were defined, taking into account
the following recommendations: strengthening the continuity of teaching practice; defining assessment crite-
ria for completing practice; rationalizing the model of cooperation between schools and universities; creating
a model or process for preparing and orienting students to teaching practice; self-analysis of
students’ achievements before entering work; cooperation between university teaching staff and school
teaching staff [5].

To implement this concept, the following measures were undertaken:

- The content and duration of teaching practice were revised, taking into account its continuity from the
first to the fourth year of study:

First year — familiarizing students with the educational process of the institution and supporting the
adaptation of future teachers to the conditions of their prospective professional activity;

Second year — introducing students to the integrated pedagogical process of the educational institution
and developing analytical-reflective, research, design, and other competencies, particularly in the field of
psychology and in support of the educational process;

Third year — developing subject teachers in all types of pedagogical activity and enhancing their pro-
fessional and subject-specific competencies necessary for work as teachers (educators, primary school teach-
ers, subject teachers, or assistant class teachers/mentors);

Fourth year — consolidating and deepening theoretical knowledge and practical skills, including the
acquisition of research skills and professional communication abilities.

- clear assessment criteria for students’ teaching practice were formulated. The assessment of teaching
practice included the student’s reflection on their practical experience to conceptualize the relationship be-
tween theory and practice and to support the formation of the future teacher’s professional identity. Exam-
ples of materials prepared by student teachers for assessment include a digital portfolio, reflective journal,
lesson plans and teaching materials, and demonstration lessons [6].

- an algorithm and model of collaboration between the school and the university were established to en-
sure shared responsibility for providing a high-quality, planned, and guided learning experience for future
teachers during their teaching practice.
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- attention was given to the self-analysis of future teachers prior to the start of their pedagogical activi-
ty, based on comprehensive information about performance outcomes as well as feedback from mentors.

- university-school cooperation was expanded to integrate acquired knowledge and competencies. This
cooperation includes inviting future teachers to conduct methodological seminars and practical sessions (e.g.,
criterion-based assessment techniques, teaching methodologies, etc.) through joint seminars and webinars
with pre-graduation practice teachers, as well as discussing practice outcomes in the presence of the school
teacher, practice supervisor, and pre-graduation practice teachers.

In order to prepare students for work in educational institutions and to develop competencies that are
necessary throughout life, it is important that graduates of pedagogical educational programs know methods
for developing research skills, critical thinking of students, decision-making, problem solving, and so on.

The emphasis on this aspect was integrated into the innovative IP graduate model so that future teachers
could conduct research in the classroom. In this regard, university students will improve their research plan-
ning and conducting competencies during their studies, which also requires university teachers to be highly
gualified in the field of scientific research. Therefore, the following recommendations were taken into ac-
count when developing innovative IP: integration of research and research methodology and their implemen-
tation both at the level of improving competencies and on the basis of joint research activities (of teaching
staff and students); adherence to the standards of academic integrity and research ethics among students and
university teachers; creation of an individual trajectory for university teachers in order to improve research
skills and carry out research activities; expansion of cooperation and professional links between universities
at the national and international levels for conducting interdisciplinary and comparative research [7].

Educators must consistently engage in research activities to expand and strengthen their knowledge and
develop their skills from the very beginning of their professional careers. Research in teacher education con-
tributes to the collection of additional information about educational programs. It not only provides a deeper
understanding of educational policy but can also influence and improve teaching practices. Experts from the
Organisation for Economic Co-operation and Development have expressed the opinion that the integration of
research into pedagogical practice can serve as a tool to help educators reflect on their work. It can also en-
hance their competencies, and improve learning and relationships among future teachers. For prospective
educators, such integration can serve as a source of inspiration for conducting their own research and refin-
ing teaching methods in schools. The results of a survey on the scientific research work of university teach-
ers are presented in the following diagram 1.

Supervision of thesis work - N 30.0%
Use of research results in teaching 1 NN 71.2%
Integration of research into project work- GGG 51.0%
Need to strengthen academic communication-{ G 40.0%

Participation in seminars / internships 1 [ 20.0%

0 20 40 60 80 100
Percentage of respondents (%)

Diagram 1. Structure of Scientific Research Engagement among University Teachers

The survey involving 30 university teachers was carried out to clarify how research is actually function-
ing within the updated teacher education model, rather than how it is formally described in official program
documents. Supervisory activity, pedagogical application, and broader academic engagement are distin-
guished as three dimensions of research involvement in the analysis.

The strongest position is observed in thesis supervision. Twenty-four respondents (80 %) guide stu-
dents’ final research projects. This indicates that research is institutionally anchored in graduation require-
ments and is perceived as a standard component of academic responsibility.

Though still substantial, a slightly lower proportion reported applying their own research outcomes in
teaching (71.2 %). This means that research does influence course content and instructional decisions in
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practical terms. However, the degree of methodological transformation behind this integration cannot be as-
sumed automatically. The data confirm usage, but not necessarily depth of pedagogical redesign.

Around half of the respondents (51 %) stated that they include research components in project-based
learning formats. This points to the presence of inquiry-based approaches, although they are not yet domi-
nant in everyday teaching practice.

The most restrained indicators relate to external academic participation. Only 20 % of teachers reported
participating in seminars or internships. Meanwhile, 40 % pointed to insufficient professional communica-
tion and the need for stronger collaboration in research. This contrast between low participation and ex-
pressed demand indicates a structural gap. Awareness of the importance of scientific interaction exceeds the
current level of engagement.

A clear pattern emerges, if the data are considered collectively. Research activity is concentrated in ver-
tically structured formats, as supervision and individual classroom application. Horizontally organized prac-
tices remain comparatively underdeveloped, including academic networking and joint initiatives.

This configuration suggests that the revised teacher education model has successfully embedded re-
search procedures into the formal curriculum from an institutional perspective. At the same time the devel-
opment of a sustained research culture requires further consolidation characterized by collaboration, mobili-
ty, and shared production of knowledge.

Consequently, the findings demonstrate measurable structural progress yet also highlight areas where
gualitative transformation is still unfolding.

The survey data on students’ satisfaction with scientific research work reveal a generally positive per-
ception of research integration within university education and also indicate certain conceptual limitations in
how research is understood by students. The data is presented in the following diagram 2:

Research enhances quality of education { [ NN 76.2%

Research prepares qualified specialists 1 [ R 60.0%

Research is an adjunct to education { [ NG 34.0%

0 20 40 60 80 100
Percentage of respondents (%)

Diagram 2. Students’ Satisfaction with Scientific Research Work

More than three quarters of respondents (76.2 %) agreed that scientific research work enhances the
quality of education. This result suggests that students clearly recognize the added educational value of re-
search activities, particularly in terms of deepening subject knowledge and fostering analytical thinking.

A smaller proportion of respondents (60 %) emphasized the role of research work in preparing qualified
specialists. Thus, it indicates that research is perceived not only as an academic requirement, but also as a
practical component contributing to professional competence and employability. Nevertheless, the gap be-
tween this indicator and the previous one may reflect an incomplete understanding of how research skills are
directly translated into professional readiness.

One-third of students (34 %), at the same time, viewed research work primarily as an adjunct to the ed-
ucational process. This perception points to a more instrumental or peripheral understanding of research,
where it is seen as supplementary rather than integral to learning. Such a point of view may be associated
with limited involvement in authentic research practices or insufficient alignment between research tasks and
core coursework.

As a whole, the results demonstrate that students largely acknowledge the positive impact of research
on educational quality, but the depth of its integration into professional training remains uneven. Research is
increasingly associated with general academic development rather than with structured professional for-
mation.
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These findings suggest that further efforts are needed to embed research-oriented learning more explic-
itly into educational programs from an institutional perspective. Strengthening the link between research and
professional outcomes can help students change their perception of scientific research not as an auxiliary
component, but as a central element of teacher education.

In order to achieve results from the use of the research-oriented approach in teacher education, changes
must be made to educational programs. Research in the field of teacher education should be conducted regu-
larly and comprehensively, taking into account educational policy and the challenges faced by society. Edu-
cational programs should be flexible to facilitate timely adjustments based on research findings [8].

For the successful implementation of innovative educational programs at the faculty of foreign lan-
guages, it is necessary that all participants in this process follow the principles of an improved model of ped-
agogical education, recommendations for strengthening the potential in the field of teaching methods, scien-
tific research, taking into account the requirements of modern society (digitalization, inclusive education,
etc.). Only if all conditions are met is it possible to achieve the goal of the national project — improving the
quality of pedagogical education and, as a result, improving the quality of life of the whole society [9].

Results and Discussion

As a result of implementing educational programs at the Faculty of Foreign Languages at Buketov Ka-
raganda National Research University, the institution’s teacher training methodologies have been demon-
strably enhanced. A core positive outcome has been the reshaping of program content to synchronize with
contemporary benchmarks for foreign language teacher preparation. This overhaul encompassed fostering
pedagogical expertise, subject matter proficiency, and broader skill sets, while concurrently incorporating
digital technologies and inclusive teaching practices into the instructional framework.

Thus, the following courses were included in the working curriculum of the innovative educational pro-
gram 6B01708 — English Language: “New Technologies in the Renewed Educational Content,” “Criterion-
Based Assessment Technologies,” “Artificial Intelligence in Professional Activity,” “Design and Modeling
of the Learning Process Based on Cognitive-Interactive Technologies,” “Use of IT Technologies in Teaching
English in Distance Learning,” “Smart Technologies in Education,” “Computer Applications and Resources
for Learning and Teaching English,” “CLIL Technologies in English Language Teaching,” “STEM and
STEAM Technologies in English Language Teaching,” and “Teaching Planning and Personalization of
Learning.” The working curriculum of the innovative educational program 6B01709 — Foreign Languages
includes the following courses: “Foreign Language Learning Strategies,” “Criteria and Descriptors for As-
sessing Learning Achievements,” “Classroom Language Assessment: Stages and Tools,” “Criterion-Based
Assessment Technologies,” “Computer Applications and Resources for Learning and Teaching Foreign Lan-
guages,” “IT Technologies in Foreign Language Training,” “Foreign Languages and Digital Communica-
tion,” and “Language Teaching and Media Literacy.”

A primary area of emphasis was the cultivation of digital proficiency among aspiring educators. A base-
line assessment underscored a significant discrepancy between the demands of the digital landscape and the
existing skill sets of teachers. This prompted curriculum revisions, a reinforcement of digital literacy train-
ing, and improvements to media comprehension, benefiting both students and instructors [10].

The methodologies applied to practical teaching experiences were also revisited. The structuring of
practical work, the establishment of explicit learning objectives and evaluation metrics, coupled with en-
hanced university-school partnerships, proved instrumental in linking theory to practice more effectively.
Moreover, student engagement in research activities was encouraged by incorporating research components
into the coursework and developing skills vital for conducting educational research.

A deliberate effort was extended to inclusive education, thereby constructing a learning environment
designed to meet the specific needs of each learner. The application of inclusive teaching strategies, a diverse
range of assessment formats, and the utilization of digital tools contributed to a more adaptable and accessi-
ble educational atmosphere.

In summary, the deployment of a revised teacher education blueprint—with competency-based, inclu-
sive, and digital foundations—has demonstrated success in equipping educators to navigate the evolving re-
alities of modern education. The outcomes observed validate the potential for expanding this model to other
educational establishments nationwide.
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Conclusion

The implementation of an updated teacher-education model, especially in the context of innovative for-
eign-language educational programs abroad represents an important stage in the modernization process of
higher education in the Republic of Kazakhstan. This model is oriented toward transforming both the content
of pedagogical education and the methodological foundations of the professional training of future specialists
in the conditions of globalization and internationalization of the educational space.

The developed strategy considers contemporary socio-educational challenges driven by the digitaliza-
tion of society, the expansion of inclusive education principles, and the growing importance of forming re-
search competences and critical thinking skills in future teachers. In this regard, training a new-type teacher
implies developing professional mobility, competitiveness, and the ability for continuous self-improvement
throughout the entire professional career.

The educational models implemented within this concept are based on a competency—oriented and stu-
dent-centered approach, ensuring a transition from reproductive forms of learning to active student involve-
ment in the educational process. The key characteristics of these models include the variability of education-
al trajectories, the expansion of the volume and quality of practical training, the integration of interdiscipli-
nary methodologies, as well as the systematic use of digital educational resources and distance learning tech-
nologies.

Special attention is given to the formation of professional competencies necessary for effective peda-
gogical activity in a dynamically changing educational environment, where teachers are required not only to
possess subject knowledge but also to be ready to apply innovative pedagogical technologies, modern as-
sessment methods, and interactive forms of interaction with students. Thus, the implemented model contrib-
utes to aligning the national system of teacher education with international educational standards [11].

The results of the initial approbation of the model at the Faculty of Foreign Languages of Buketov Ka-
raganda National Research University confirm its practical significance and effectiveness. There is noted an
increase in students’ academic motivation and engagement, improvement in academic performance, and
growth of graduates’ readiness to carry out pedagogical activities. Students demonstrate a higher level of
independence, analytical thinking, and reflective ability, which indicates the productivity of the applied edu-
cational approaches.

The sustainability and further development of this initiative depend on coordinating the efforts of all
participants in the educational process, including students, academic staff, university administration, and the
education authorities. A crucial factor in this is consistent state support aimed at normative-legal, organiza-
tional-methodological, and resource provision for the ongoing transformations.

Thus, the implementation of an updated model for training foreign language teachers can be considered
an effective mechanism for improving the quality of pedagogical education in Kazakhstan. The realization of
this model contributes to the formation of professionally competent, adaptive, and socially responsible teach-
ers capable of carrying out their professional activities in a rapidly changing educational environment. The
results obtained make it possible to recommend the further extension of this model to other pedagogical are-
as of training, as well as to consider it as the basis for a comprehensive reform of the national pedagogical
education system, considering global trends in the development of higher education.
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B. Kymneiicosa, E. KpyxkoBa, A. Kynymesa

lerea Tigepi 00ibIHIIA MHHOBAUAJIBIK 0ijliM Oepy
OarzapjaMajiapbiH icKe achIpy asiCbIHAA NMeJArOruKaJIbIK
0i1iM OepyaiH sKeTiAIpiJireH MoaeJIiH eHrizy Maceseci TypaJjbl

Maxkanana Kazaxcranna meren tingepi OofibiHIIa 03bIK OitiM Oepy OarmapiamalapblH €HIi3y KOHTEKCIHIe
MearOTHKAIBIK O1TiM OepymiH KETUIMIPIITeH MOJCTiH iCKe achIpy acmekTijepi TamngaHaspl. TaKbIPBIITHIH
O3eKTUIIN Kasipri OimiM Oepy ypmaictepi, HudpraHmslpy >kKoHE ocipece aybUIABIK aifmMakrapiaa OuUTIKTI
MaMaHAapIblH OKETICIEYIIUIri asChlHAa MYFaTIMICpAl Jaspiay camacblH apTTBIPy KaXeTTUTiriMeH
aliKpIHOANaAbl. 3epTTeyAiH FBUIBIMH JKaHAIBIFBI — MEJAarOTHKaJIbIK Oariapiamaiap KypbUIBIMBIHA
XaJBIKAPaIbIK CTAHIAPTTAPbI, KY3BIPETTUTIKKE HETi3eNTeH OarbITThl, HHKIIO3UBTI JKOHE HUQPIBIK OKBITY
KaFUJAaTTaphlH KEHIeHAlI TYyple KIpiKTipy TocimiHae »katelp. Makanmana mefarorukanslk Oimim  Oepymi
KaHAPTYABIH TEOPUSIIBIK HETi3[epiHe, coHmaii-ak «Camamsl OiTiM — OUTIMAI VAT» VITTBHIK K00achl jKoHE
KZEMP/QCBS-03 »xo06achl aschiHIa 93ipJeHreH TY)KBIPbIMAAMAIBIK MOJENbre Gaca Hasap ayaapbUlibl.
Axanemuk E.A. bexeroB arsiHnarsl Kaparanabl ynTThIK 3epTTey yHHBepcuteTiHge 6B01708 «AFbUIIIBIH
Tii» sxoHe 6B01709 «llleten Timaepi» CUAKTH MHHOBALMSUIBIK OiiM Oepy OargapiamManiapbiH 93ipiey MeH
EHTI3y MocelleNiepi KaH-)KaKThl KapacThIpbUAbl. ATtanraH Oarmapnamanapra CLIL omicremeci, STE(A)M,
aKaJAEMUSIIBIK YTKBIPJIBIK, LUQPIBIK JKOHE WHKIIO3UBTI OKBITY TEXHOJNOTHSIAphl eHreH. HoTmxkeciHae
JKETUIIPUIreH MOJIeNb/Ii €HTi3y OOJalIaK IeIarorTapablH PaKTUKAIBIK TAHBIHIBIFBIH apTTRIPYFa, COHIAN-aK
3epTTey XKOHE KOCIOM HaFIbIIapbliH AaMBITYFa BIKNAT eTTi. KopbITeiHAB! OomimMae Oys1 MOenIiH Ka3ipri OimiM
Oepy KeHICTITIHIH TalanTapbiHa ayan OepeTiH Oacekere KabineTTi MaMaHIap bl KaabIITACThIPYFa CeNTITiH
TUTi3€TiHi aTamn eTi.

Kinm ce30ep: Ky3bIPETTINIKKE HETI3/IeIreH TOCiI, CTYACHTKE OarbITTallFaH OKBITY, KOHCTPYKTUBTI KeliciM,
MOHAPAIBIK OKBITY, HU(QPIBIK KY3BIPETTUTIK, HHKIIO3UBTI OiNiM Oepy, Melarorukanslk TOKipude, MoH MeH
Tingi kipikripin oxkeity (CLIL), akageMusuIbIK YTKBIPIIBIK, HKEeMII JaFabuap.

B. Kymneiicosa, E. KpyxkoBa, A. Kynymiesa

K Bonpocy o BHeipeHUH YJIy4YIIeHHOH MOJeJIH MeJaroru4eckoro o0pazoBanusi
B PAaMKAaX peajiu3allMid MHHOBAIIMOHHBIX 00Pa30BaTeJIbHBIX POrPpaMM
110 MHOCTPAHHBIM A3BIKAM

B naHHOH cTaThe aHANM3UPYIOTCS acClEKThl peanu3allid YCOBEPLIEHCTBOBAHHOW MOJENHU MeIaroru4eckoro
00pa3oBaHUs B KOHTEKCTE BHEAPEHHS IIEPENOBEIX 00pa30BaTEIbHBIX IIPOTPAMM 110 HHOCTPAHHBIM SI3BIKaM B
Kazaxcrane. AKTyallbHOCTb TeMbI 00yCIIOBIEHA MOTPEOHOCTHIO B YIIYUIICHUH ITOTOTOBKY YIUTENIEH B CBETE
TEKYIIUX 00pa30BaTeIbHBIX TeHACHINH, II(POBU3AIMY 1 HEOCTATKa KBATU(QHUIIMPOBAHHBIX CIICIIHAIICTOB,
0COOCHHO B pernoHax crpanbsl. HaydHas HOBH3HA 3aKJIIOYAETCSI B KOMIUIEKCHOM ITOJXO0J€ K HHTETPaluy Me-
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V. Kumpeissova, Ye. Kruzhkova, A. Kulusheva

JKJIyHApPOAHBIX CTaHAAPTOB, KOMIETEHTHOCTHOTO OPHEHTHUPOBAHMS, a TAKXKe NPHUHIUIOB WHKIIO3UBHOTO U
1MppoBOro o0yueHHs: B CTPYKTYpy Neaarorudeckux nporpaMm. OCHOBHOM aKIIEHT B CTaThe CENaH Ha TEO-
pPETHUYECKUX OCHOBaX OOHOBIEHHS IMEJArOrHuecKoro oOpa3oBaHUs, NMPEACTaBICHHN KOHIENTYalbHON MoOJe-
1M, pa3pabOTaHHOM B paMKax HalMOHaNbHOTO npoekTa «KadecTBeHHOE oOpazoBaHme “OOpazoBaHHas Ha-
s’y 1 npoekta KZEMP/QCBS-03. Tlogpo6Ho paccmarpuBaioTcs pa3paboTka W BHEIPEHHE WHHOBAIMOH-
Heix OIl B KaparanguHCKOM HAallMOHAJIBHOM HCCIEAOBAaTEIbCKOM YHHMBEPCUTETE MM. aKaJeMU-
ka E.A. bykeroBa, B ToM umcne mnporpamm 6B01708 «Anrmmifckuit s3pik» U 6B01709 «HOCTpaHHbIE
SI3BIKM», BKIIoUaromux B cedst merononoruto CLIL, STE(A)M, akageMuueckyto MOOMIIBHOCTD, HU(PPOBBIE U
UHKJTIO3UBHBIE TEXHONOTHH 00ydeHus. B urore BHeApeHHE yCOBEPIICHCTBOBAHHON MOJIEH NIPUBEINO K yBe-
JMYEHHUIO MPAKTUUECKOH HAMpPaBICHHOCTH MOATOTOBKH, a TAKXKE PA3BUTHIO HCCIEIOBATENBCKUX U Mpodec-
CHOHAIIBHBIX HAaBBIKOB y OyAyIIMX NeAaroroB. B 3akmouuTenbHOI YacTH AelaeTcs BBIBOJA O TOM, UTO Ipea-
CTaBJICHHasE MOJENIb CIIOCOOCTBYeT (POPMHPOBAHMIO KOHKYPEHTOCHOCOOHBIX CHEIHAJIHNCTOB, OTBEYAIOIINX
COBPEMEHHBIM TpeOOBaHUIM 00pa30BaTEIFHOTO NPOCTPAHCTRA.

Kniouesvie cnosa: KOMIIETEHTHOCTHBIN TOJXOJ], CTYICHTOOPHECHTUPOBAHHBINA MOJIXO0J, KOHCTPYKTHBHOE CO-
TJIACOBaHKE, MEKMCIUILTHHAPHOE 00ydeHHe, MU(PPOBasi KOMIIETCHTHOCTh, HHKJIFO3MBHOE 00pa3oBaHue, IIe-
JTaroruuecKas MPaKTUKa, MPEIMETHO-I3BIKOBOC HHTerpupoBanHoe obOydenue (CLIL), akamemmdeckas mo-
OUIIBHOCTD, THOKHE HABBIKU.
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