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OkywmbLIapaABbIH TIIAIK KY3bIPETTiIIriH 0aranayga
MaKaJ-MJTeJlepre Heri3AeJred IMari0CTHKAJIBIK daicTep

Makanaza opra MEKTeN OKYIIBUIAPBIHBIH TUIMIK KY3BIPETTUNrIH FBUIBIMHM TYpPFBIIAH Oaranay Maceneci
KapacTeIpbUIFaH. JlocTypni omicrepae TNmiH (OpMaibAbl KbIpJIApBIH FaHA OJIIEHTIHIIKTEH, acTapJibl
MarbIHaHbI TaHy, NParMaTHKAIBIK COMKECTEHAIPY KOHE MOJCHM MOHII YFBIHY CeKii KabileTTep HasapliaH
TBIC KaJaJbl. 3epTTEyAiH MaKcaThl — MaKaj-MaTeliepre HeTi3/elireH TMarHOCTHKAIIBIK S/ICTI KYPacTBIPHII,
OHBIH JKaC epEeKIIeNiriHe Ce3IMTAIABIFBIH, KOHTEKCTUTIK KOJIAyIBIH OCEpiH JKOHE KbICKa Mep3imii
MEeAarOTUKANBIK ~ apalacylblH bIKIAJbIH IONEeNAl TYpPAE CHUmarTay. 3epTrey TokKipuOeciHme KBas3H-
9KCHEPUMEHTTIK pre-post qu3aiiH; oKy OarmapiaMachlHa COHKEC ipIiKTeNTeH MaKal-MoTeNnaep HeTiziHaeri oec
TarncelpMa GopMaThl (MaFbIHaHBI ©3 CO3IMEH TYCIHIIPY; KaFJasTKa COMKECTEHIIPY; TONBIKTHIPY; MaFbIHAIBIK
OanaMa; MIBIFAPMAIIBUIBIK JKa3bUIBIM); PYOpHKAJBIK Oaranay >KoHE capallllbUIapAblH JKachIpBIH TEKCEepyi;
carajablK KOHTEHT-Tal/ay KoHe KaTeliep THUIIOJIOTHACKHIH XKacay icTepi KOJIaHbULIbL. 3epTTey HOTHKECIHIe
CBIHBII JKOFapbUIaFaH CaiblH acTapiibl MaFrbIHAHbBI TYCIHY, IIParMaTHKAIIBIK COIKECTEH TPy KaHE (OPMYIIAIBIK
OipJiKTep/i KajrblHAa KeTipy JarAblIapbl TYPAaKThl TYpJe HBIFAi/Ibl; KOHTEKCTIICH YCHIHBUIFAH TaIlChpMa-
Japia, acipece Killli jKacTarbuiapaa, TYCIHy aifKblH yKaKcapajbl; TUITIK KABIHABIKTAp PETiHAe co30e-co3 UH-
TeprpeTanys, NapeMUOIIOTHSIIBIK [IATACTHIPY KOHE (HOPMYIAIBIK KYPBUIBIMABI asKTail aaMay aHBIKTAIIBI;
KbICKa, Oipak jxyien MHKpOOIOKTap (Makal-MoTenai Oipiecinm Tanmay, »KaraasTKa KOJIaHy, peQIIeKCHBTI
Kepi OaiylaHBIC) OKYNIBUIAPIBIH OHIMII KOJ/aHy NaFrdbUIapblH KymredTeni. Jlemek Makai-morenaepre
HEri3/IeNIreH ANarHOCTHKA CEMaHTHKAIIBIK TYCIHY, IparMaTHKAaJbIK KOJJaHy jkoHe (hpaseosorHsuibIK penep-
Tyapabl Oip Mesrijne OaralaiThlH, HHTEPBEHIMsFa jkayall OepeTiH, MOJICHUETKe JKayalThl eJIey Kypaiibl
peTiHae FBUIBIMH XKSHE MPAaKTHKAJIBIK MaHBI3bI )KOFAPbI; OHBI JKYHeNi eHri3y TUINIK KY3bIPETTLTIKTI KeIeHIi
JaMBITYFa MYMKIHIIK Geperi.

Kinm ce30ep: Makal-MoTelNl, Tijd, TULMIK KY3bIPETTLTIK, MParMaTHKAIBIK KY3bIPET, (ppascosoTHsUIBIK KOp,
JIMAarHOCTUKAIBIK Oaranay, pre-post Au3aiiH, HHTEPBEHIIUS.

Kipicne

Kasipri 3amanrs! 6isimM Oepy sxyieciHae OKyIIbUIapAbIH TULMIK KY3BIPETTUIIIH JaMBITY jKoHe Oaranay
epekiie MaHbpi3fa ue. Kas3akCTaHHBIH JKaHAPTBUIFAH OKYy OaffapiaMajapbiHaa OumiMal — Oaranay
KY3BIPETTLTIKKE HETI3IENIreH KaHa TaCIIepre Koy ie.

Tinmik KY3bIPETTLTIK JeTeHiMi3 — TUIAIH OapiblK AeHreinepineri OipiikTepai MeHrepy, Ke3 KelreH
celiiey KYpBUIBIMBIH TYCIHIN KYPacThIPY YIIIH KaXeTTi epexkenepi Oiny kaoineTi [1; 44]. SIFHu, OKYIIBIHBIH
CO3JIIK KOphl MEH rpaMMaTHKANBIK OiiMi FaHa eMec, TiJ/Ii HAaKThl KOMMYHUKATHBTIK XKaFaasTTap/ia Jyphic
KongaHna Ouryi Oarananaapl. MyHaai Ky3bIpETTIIKTI A9 IMAarHOCTUKaNay YIIiH CTaHAAPTTHI TECT, OaKpuIay
KYMBICTapBIMEH KaTap Oajama omicTepii maiimanaHy KaxerTiri TysiHAaiasl. Comapasly Oipi — Makai-
MOTEJAepre HEeTi3AeNTeH THarHOCTHKAIBIK IiCTED.
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XanbIKTBIH YpraKTaH-YpHaKKa >KaJIFachlll Kelle KaTKaH JaHAIBIFbl CaHaJFaH MaKajl-MoTelep — OKY
MPOIIECiHAe TeK TiJd KOPKEMIIrl VIIiH eMec, OKYIIBIHBIH TUMIK JXoHe TaHBIMIBIK KaOileTTepiH TeKcepy/e
TAiMAl Kypan Ooma amagel [2; 293]. Makan-morennep apKbpUIbl OKYIIBIHBIH €63 OalJIbIFbI, ayBICTIAIIBI
MaFbIHaZaFbl CO3IEPAl TYCiHY1, TYCIIal MEH acTapiibl OWABI YFYbl alKbIHIAAIb.

Makan-Morenaep — XaJdbIKTBIH OMIpIIIK TOKIpUOSCIHEH CYpPHINITaIFaH KbICKA Ja HYCKA, MMOATHKAJIBIK
KaHPJIBIK JaHanbIK ce3zxep. Kasak xankplHIa Makaa MEH MOTeN rachlpyiap Ooilbl TopOHe Kypaibl peTiHie
naiianaHbUIBI KEJTreH, oJlap apKbUIbI XaJKbIMBI3 63 YPIaFrbiHa OHere MEH 6CHeT Kanaslprat. Fansimuapasig
aHBIKTaMachl OOMBIHINA, MaKajl-MOTENAECp — XalblK JaHAIBIFBIHBIH AiHACHI, Til OaWIBIFBIHBIH alThIH
Ka3bIHACHI, a3 CO3Te KOIT MarblHa CHIMFBI3FaH ocueT co3zaep [3; 3]. MaceneH, Ka3akra «Tokcan ayvls co30iH
moovikmat myuini» Jen, y3aK oHTIMeIeH MIBIFaThIH KOPBITHIHABIHBI Oip-aK MakaJMeH TYHiHAeyre 0oiaThl-
HeIH aiTansl. llIbIHBIHAA Oa, Makani-MoTenjep TepeH Ma3MyHAbl Oiabl OipHemie ce30eH KeTKi3e ajajibl,
KypJeli KyOBUIBICTE YFBIMFA JKEHI Typae Tycinmipeni [4; 351].

Makan xe0ine exi O6emimii 60dbIT, OipiHIII TapMarblHAa MalbIMIay, COHBIHIA KOPHITHIHIB KEHEC He-
Mece TYKBIPBIM aWThUTAIBl; all MOTENJe TYHiH alllblK alThUIMal, acTapibl MarFblHaga TYCIHAN Kacaiafbl.
Exeyi ne Oelineni oiiapl, ajieropus MeH MeTadopaHbl KaMTHIIBI, COHABIKTaH OJIApJbl TYCIHY VIIIH TUIIIH
Typa MarblHACBIH FaHa €MEC, aybICHalbl MarblHACBIH Ja MEHrepy KaxeT. OCbl TYpPFbIIaH ajfaHaa, MakKal-
MoTenAepai Oimy KOHE OpPBIHABI KOJNJaHy OKYIIBIHBIH JIMHTBHCTHKAIBIK KaHAa €eMecC, MNparMaTHKalbIK,
MOJICHHETAPAJIbIK KY3BIPETTUINHIH Je KepceTkimn Oonmak [5; 210]. Jlemek, Makani-MoTeNnjep Til
YUpPEHYIIIHIH WANOMAIBIK COWUJeY JarIbUIaphIH JAMBITHIN, COUNEYl >KaHOaHIbIpa TYCEdi, OHABI opTYypIi
CO3/IepMEH JKETKI3yTe YHpeTeai, CONTIn KOMMYHHKAIIMSHBI IIBIHAWEI JkoHe OeitHeni eteni [2; 294]. Mpicaisl,
IIETEJ TUTIH OKBITY 9AICTeMECiHAC MaKaJl-MAOTEACPAl KOJIAaHy MOHOJIOITIK, TUAIOTTIK COMICYIl JKaHaaH-
IBIPBITL, OKYIIBUIAPABIH Oip OMIIBI TYPITI TipKECTEpMEH KETKi3Y KaOieTiH apTThIpaThIHbI alThiTFaH [6; 200].

Tingik Ky3bIpETTLTIK YFBIMBI TIJITIH TPaMMAaTHKACBIH, JIEKCHKACBIH OlLTyiMEH Karap, Coujey opeKeTiHiH
OapnbIK TypiiepiHie (THIHIAIBIM, AWTBUIBIM, OKBUIBIM, >Ka3bUIBIM) TULHIK OIpIMKTEepAi AYpbIC Opi THIMIL
KolliaHa airy KaOineTiH kamtunsl [7; 70]. Makan-mMotenaep ocbl Ky3bIpeTTLTIKTIH OipHelle KbIPbIH AaMBITyFa
cenTirin Turizeni. bipiHImIigeH, OKymIbDIap Makal-MoTeNAep apKbUIbl CO3MIK KOPBIH MOJAWTaNIbl, CHpPEK
KOJIJIaHBUIATBIH KOHE CO3/EPMEH, TYPaKThl TIPKECTEPMEH TaHbICA[bl. EKIHIINIEH, Ccolley MOJCHUETI
KaJIBINITACaIbl, SFHU OMIbI KOPKEM JIE KBICKA JKETKI3Y, 1o MOHIH Oepy JaFabIChl sKeTuIeml. Y IIHIIIICH, MaKaJl-
MOTeI/Iep TaHBIMJIBIK KabijeTTep/i, acipece OWJbIH acTapblH TYCiHY, aOCTPaKTLIl Oilay, CalbICTBIPy CHUSKTHI
KOTHUTHBTIK JaFabplIapibl JaMbITagsl. Makan-MoTenaepai yipeHy OapbichiHAa OKyLIbLIap OeiHeni oiayra,
TYPMBIC-TIPIIUTIKTEH allbIHFAH KYOBUIBICTAP/Bl TYCIHAIIAN KETKi3yre kaTThirajpl. COHbIMEH Karap Makai-
MOTENJECP MOJCHUETAPANIbIK KOMMYHUKAIMSAAAa MaHbI3Abl Pej aTKapaabl. Op XaJbIKThIH MaKalbIHAA COJ
JKYPTTBIH IYHUETaHBIMBI MEH OMip TaKipuOeci kepiHic Tabambl. MbIcaibl, Ka3ak MaKaJIapbl apKbUIBI KacTap
YJIKEHII Chlilylay, epJliK MEH HaMbIC, CHOCKKOPJIBIK TIPI3Zl YITTHIK KYHIBUIBIKTAp/bI CiHipemi. JleMek, oKy
YAEpiCiHIe MaKaJI-MaTeIIl KOJJIaHy OKYIIbUIAPAbIH YITTHIK CaHA-Ce3IMiH KaJbIITACTHIPYFa JIa BIKIAJ €TE/l.

Makas-mMoTengepai TeK KOpKeM C€e3 peTiHAe FaHa eMec, OKbITY MEH Oaraiay Kypajbl peTiHae ae
Konganyra Ooiansl. [lemarorukanbik TYpFbiga ojlapAbl cabakTa opTYpJli TOCUIAEPMEH MaijanaHy MYMKiH.
Mpicanel, Oenrini Oip TakpIpbllIKa cail Makai Tayblll aliTy, MOTIH Ma3MyHBIHAa COWKeC MakKall KYpacTbIpy,
Ma3MyHJaMa COHBIHIA KOPBITBIHIBI PETiHAEC Makajabl naipganany, T.0. OcblHmail XyMbIC Typrepi
OKYLIBUIAP/BIH IIBIFApPMALIbUIBIK JKOHE CBHIHM Oijlay KaOileTTepiH AaMbITaabl. AJl  JIHarHOCTHKAJIBIK
MakcaTTa MakaJJapAbl KOJJaHy — OKYLIBIHBIH TUIIIK KY3bIPETTUIIMH TEPEHIPEK TeKcepyre MYMKIHIIK
Oepei.

[lcuxonorust canacbiHaa OypbIHHAH OENTill «MaKaJIgbl TYCIHAIPY 9iCTEMEC» MHTEIUIEKTYaJAbIK JaMy
JICHreiiH aHbIKTayra Kbi3mer ereai [8; 20]. Erep OimiM anmymibl KachlpblH MaFbIHAHBI TYCIHOEH, Maka
co3llepJli TEK CO3JIK MaFblHaga KaWTtanmaii Oepce, OyJl OHBIH aOCTpPaKkTUIl OMJIAYBIHBIH KETKITIKTI
namMbIMaraHblH ~ kepceremi [9; 84]. Moacenen, Oenrimi ncuxoyortap b. 3efirapuux  [10] meH
C. Pybunmreitn [11] yceiHFaH omicreme OONBIHIIA CHIHATYIIbIFA OipHEIIEe Makajl aWTKBI3BIN, MarbIHACHIH
TYCIHIIpY Cypajalibl, COJl apKbUIBI OHBIH JKalIbLUIay, TYXKbIpEIMIAy Kalineri Oaramananbl. Erep oxymibl
Makangsl Typa MarbIHACBIHAA TYCIHZIpCE, SFHH acTapiibl OHABl aHFapa anmaca — Oy OHBIH TUIAIK 9pi
JIOTUKAIBIK ~KY3bIPETiHAE OJKbUIBIK OapbiH Oummipeni. COHABIKTaH MEKTENTE MaKal-MoTelaep/i
JMAarHOCTHKAJIBIK TalChipManapFa KOCY apKbUIBI MYFaliM OKYIIBIHBIH O€WHelNi Ce3/i TYCIHy IopexeciH
aHBIKTAH ajiajibl.

Mlerennik 3eprreyiep ne (paseonorusMaep MEH MakajizapAsl TYCIHY TIUIMIK AaFrdbl MEH OKY
cayaTThUIBIFBIHBIH MaHbI3bl MHIMKATOPbl €KeHIH nponenneiini. Mbicansl, Hunmospn xoHe opinrectepi
JKYprisreH 3eprreyne 4-8-chlHbIN apanbirbiHaarsl 240 OKyIIblFa MOTIH iIIiHAE OEpiireH Makalgap.IbIH
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MarbIHACKIH TYCiHY TanchlpbuFaH. HoTWkeciHJe, KOHTEKCT KOMETIMEH 4-CBIHBIN OKYIIBUIAPBIHBIH ©3i
MaKaJIap/IbIH acTapiibl MOHIH IYpPBIC YFhIHA aFaHbl aHBIKTAJIIbI, Sp1 CHIHBIT JKOFApbUIaFaH CalbIH HOTIKE
TYpPaKTHl TYpJe JKaKcapa TYCKEeH. 8-CHIHBINKA Kapad KeIIUIK OKyIIbUIap MakKalmapabl aepOec TyCiHIipe
aNaThIHIAN JeHrelTe )KeTKeH. byt jkac ecyiMeH Oipre TUIIIK jKOHE JIOTHKAIBIK KaOlIeTTep 1¢ TaMUTHIHBIH,
MaKall-MoTeNIi TYCiHy con AamyablH Oip emmemi OomapeiH kepceremi. CoHmal-aK OKYyIIBUIAP.IBIH
MaKaJiIap/Abl TYCIHY KOPCETKIll ONapAblH JKajlblIaMa aHAIOTHSIIBIK OWIay TEeCTICIHIEeri KepceTKilmMeH
e3apa OalinmaHbIcThl OoiFaHbl aiiteutaael [12; 28]. JleMek, Makan-MoTeNACPMEH KYMBIC OKY CayaTThUIBIFbI
MEH JKaJllbl OH-epic Typaibl Ja KYHIBI aknapaT Oepe anasl.

Keit6ip ranpiMmap Oenrisi Oip TUIAIH TYpPaKThl MaKal-MOTEIIACPiHIH KUBIHTBIFBIH «IapEeMHOIOTHSITBIK
MUHUMYM» PETiHJIe aHBIKTall, OHbBI MEHTepy TUINIK TYJIFAHBIH CO3IIK KOPBIHBIH KOPCETKIIIl JeT CaHalIbI.
Mpicanel, OpbIc Til OiMiMiHAE OKYWIBIIAp WUTepyl THIC HETi3ri Makal-MoTeAepIiH Ti3iMi KYpacTBIPBUIBII,
OHBI MEHTepy JeHI el apKbUTBI TUTAIK KY3BIPETTLIIKTI Oaranay yCeIHBUTFaHbI Oenriii [13; 263].

OCBI TEOPHSITBIK HETI3ep MaKaI-MoTelNAepre CYHEeHTeH AUarHOCTHUKAIBIK oicTeMeNep i KypyFra Tipek
Oosanpl. 3eprrTey OapbICHIHIAFBI OMICTEMEHIH HETI3r MaKcaThl — 5-7-CBIHBIN OKYIIBUIAPBIHBIH TUIIIK
KY3BIPETTUIrH (JIMHIBUCTUKAIBIK, KOMMYHUKATHBTIK JKOHE TaHBIMJIBIK acleKTiIepin) Oaranay YIIiH Makai-
MOTeNnaepai KoimaHy. MyHma OKYIIBUIApABIH MaKal-MoTeNJepi TYCiHy, KOJIaHy, MarblHACHIH Talgay
KaOinerTepi Tekcepineai. bynm mocTypni TecTinepli TONBIKTBIPATHIH albTEPHATHBTI JAUATHOCTHKA KYpAbI
OonMax.

9oicmep MeH mamepuaioap

3epTrey SKCIEpUMEHTTIK pre—POost mu3aifHAa >Kypri3uimi. SFHmM, OacTamkpl AMArHOCTHKA, TOPT anTara
CO3BUIFaH KbICKA KiPIKTIPIJITeH HHTEPBEHIIMS KOHE KOPBITHIHIIBI JMArHOCTHKA. KaThIcybliap — Ka3ak TuTiHae
OKBITATBIH OpTa MEKTENTiH S5—7-ChIHBIT OKymbUIapbl (N=75; op ceiHBIITaH 25). IpikTey KOIAMIBUIBIKKA
HETI3/IeNTeH cTpaTuUKaIMI apKbUTBl iCKe achIppuIIbpl. Martepuan peTiHne oKy OaFmapiiaMachlHa JKOHE Kac
epeKIIeNiTiHe cai, eMipiiK TaxkipuOere xakpiH 20 Ka3ak Makaji-MoTeli ipiktenai (oKy-OumiM: «Oky unemer
Kyowuix Kazeanoaiy, «Okviean 03a0bly, €HOCK: «Enbex emcey epinbell, mosovl KapHuly MmineHOely,
JOCTBIK/KapbIM-KaTbIHAC: «/Jocbl kenmi dcay aamauovly, «/Joc dcviiamein aumaosl...»; TIpOUE, eI
«O0enmi banra — apnvl banay, «Yaxenee — Kypmem, Kiwtiee — i3emy; MIHE3-KYJIBIK/KayanKepIIiIiK kKoHEe
T.0.); CHpeK/KeHEepreH JieKceManap YIIiH TYCIHipMe CO3/IKIICH )KYMBIC jkacaisl [ 14].

JIMarHoCTHKAJBIK Kypal MaKal-MaTelJiepre Heri3elireH Oec TarchlpMa TUITIHEH KYPACTBIPIIIbI XKOHE
TIIMIK KY3BIPETTITIKTIH CEMaHTUKAJBIK, ParMaTUKaIbIK, (pa3eonorusbIK-PeKOHCTPYKTUBTIK KBIpJIaphiH
KemeHai enmeyre Oarmapiadabl: (1) OKYNIBIHBIH acTapibl MarblHAHBI ©3 Ce3IMeH TYCIHIipyl (alThI-
JBIM/>)KUHAKTAY); (2) ®KaFqasTKa colKecTeHAipy (TparMaTuKamblK KOJNJIaHy, KOHTEKCT TaHy); (3) TONBIKTEIpY

(MakangelH  0achl/COHBIH KalmblHA KenTipy — (paszeomorusuiblk  Kop); (4) MarplHaNBIK — Oanmama
(ceMaHTUKAJBIK YKCACTBIK/IANIK); (5) IMIBIFAPMAIIBIIBIK ~KBICKA Ka3bUIbIM  (IIParMaTHKAJIBIK —JKOHE
JTUCKYPCTBIK KY3BIPET).

Tancerpmanap KOMMYHHUKATHUBTIK KY3BIPETTLITIK TYFBIPBIH]IAFBI rpaMMaTHKAIBIK,

COLIMOJIMHTBUCTHKAJIBIK, TUCKYPCTBIK >KOHE CTPAaTervsulblK KOMIIOHEHTTEpAl TYTac Tekcepyre Oeilimuenai
[15], an >xarmasTThIK colikecTeHaipy MeH eHiMal xka3buibiM CLT/TBLT karupaTrapbiHa CyHEHIN, MIbIHANBI
TIIIK OPEKeTKe YKcac aBTeHTUKAIBIK MiHAETTEP apKbUIbl YHBIMAACTHIPHULALI [ 16].

AcTapnbl MarblHaHbl HMHTeprperanusiiay Grice-TiH Koomepauusi KaruJachl MEH HMIUIMKaTypa
teopusichl [17] sxone Relevance Theory uadepeniusich [18] apKpiibl HEriznenin, MakaJIablH MeTadopalbiK
TaOMFATHIH TYCIHIIPY/Ie KOHIENTYa Ikl MeTadopa TY>KBIPBIMIAPHI Maii1aTaHbUIIbL.

WnTepBeHINsT KYpbUIBIMBIHAA KBICKA «MHUKPO-ca0akTap» OKYLIBIHBIH JKaKbIH J1aMy alMaFblH eCKepill,
MarbIHaHBI OipJiecinn KypacThIpyFa apHaIFaH TIPEKTIK OKBITY TOCUIAEPIMEH KYPri3iii.

XKac epekmeniriMeH OainmaHpICTBI ~ aOCTpakTLN  OWiay MEH aHAOTHS  JaMybl  TYpalbl
MICUXOJIMHIBUCTUKANIBIK JIEPEKTEP TaIllChIpMaap bl CIHBIITAPFA Kapail KypaeneHaipyai Herizaeni [12].

Baranay 0-2 Gangplk pyOpHKaMeH iCKe achIpbUIIBL: 2 — TOJIBIK/IQJI/HOPMATUBTI JKayan >KoHE JIQIed;
1 — imriHapa TOJBIK (YCaK TIIIIK-TOrMKAIBIK ONKbIIBIKTapMeH); 0 — KaTe/calikecciz/skoK. JKaObik popmat-
Ta JIypBIC >Kayan Madbl3gapbl €cenTelii; allblK JKayanTap €Ki Toyenci3 OaramaymbsiMeH blind Toptimre
TEKCEepiNiM, KeJlicereH/ie YIIiHII caparniibl TAPThUIIIBL.

Hotwmwxkenep HeriziHme «Makal-MoTeNIIK Ky3slperTinik uuaekci» (MMKW) z-cranmaprray apKbUIBI
KYpacTBIPbUIABI, KOCBIMIA CEMAHTHKAJIBIK TYCIHY, MparMaTHKaIbIK KOJJIaHY, (pa3eoaorusbIK-
PEKOHCTPYKTHUBTIK iILIKi MHAEKCTEP €CenTeNIi:

— IIpouemypansik TYpae pre-test 6ip ceccusna (=35—40 MuH.) OTKI3UIII;
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— HWutepBenuusiga antaceiHa 1 per 15 MUHYTTHIK 050K (MarblHaHbBI Oipiiece Taiaay, >KardasTThIK
KOJIJaHy, KaTelepi Ty3eTy, CO3/IiK )KYMBICHI) €HT1311/1i;

— Post-test MmazmyHac mapamens Gopmaga albIHIBL, TAICEIPMAAp PeTi KYHEIeHIn Oepiifi, TecTiney
YKEKe OPBIHAAIABI, MYFaJiM acepi Oipi3zi HyCKayJbIK IeH Oipei MaTepruangapMeH IMIeKTeIi.

— CrartrcTuKanbIK Tajnay YIIH cumaTTaMalbslk kepcetkimrep (M, SD, Me, %), Hopmanasik (Shapiro—
WIlK) xone nucnepcus teruiri (Levene) Tekcepimi;

— Ulaprrap opeinganca — Oip ¢daktopiasl ANOVA xone Tukey HSD, opwsinmanmaca — Kruskal—
Wallis H xone Dunn—Bonferroni; naTepBeHus ocepi ymiH xynTackaH t-rect Hemece Wilcoxon signed-
rank, acep emmemuepi Cohen’s d / r /1% a=0,05, 95 % ceHnim apanbIKTapsr;

— Ecenreynep R/Python mHemece SPSS opraceiaga opsramganb.

OTHOMEIarOTUKAIBIK Ma3MYHABI KipiKTIPy YITTBIK-MOIECHU KBIPABI €CKEPIIl, TUIHIK KY3BIPETTI MOACHH
apTedakT apKbUIbI Oaranay uaesicbIMeH yimTacaasl [ 14].

JuarnocTukanblk omicreme OipHemie OOIKTeH Typalbl, SPTYPi TalChIpMalap apKbUIbl OKYIIBIHBIH
MaKalIMeH JKYMBICBIHA JKaH-KaKThl Oara O6epineni (1-cyper):

Maremanel
Trycingipy ‘ :
TANCBIPMACHI -

/

OKy mibiFa xkeke Makan OepiIil, OHBIH acTapJibl MAFBIHACKIH ©3 ce3iMeH TyCiHipin Gepy cypanazbl
Meuicanst: «bineeniy 6ip mozeis 6iimves eniyy mokcan moestz» eTeH MAKALIBI Kanail Tycinecin? By
TanChIpMa OKYIIBIHBIH Ay BI3IIA COUley KaHe TYKBIPBIMIAY KaOitetTiH Tekcepeni JKayan Garamay
KpHTepHillepi MarbIHACBIH 1211 TYCiHYi, ©3 cesiMeH OGailIaHBICTBIPBIN TYCIHAIPYL MbICaIMeH
TOJIBIKTBIP Y BI

OKy IIBUTAp FAKBICKALIA OMIP JTiK JKAFJas T CHIATTATAEI, COJT JKAraiira caif KeJeTiH MaKasI-MaTe/i
OipHenle YChIHBUIFAH HYCKaJlaH TaHIan Oenritey ixep ex. M bicasby «/[ocbt Kubihdvikmacsihaiadsy
JIereH Il CHIIATTaiTTBIH 2Karaii Gep Liice, AypBIciKay arl — «/Joc scoLiamoin aiimads, Oyunan Kyadipin
aiimadvy. By KaTTEIFY OKY HIBIHBHMAKaLIBIH KOJIaHy KOHTEKCTIH TYCIHY iH 0He TaHBIMIIBIK
Oaitnansic Kypaoiny iH Tekcepesi.

Coiikecrennipy
(RATAASI TTHIK)
TANCBLIPMACHI

M‘c\l’(ﬂll)lb[ﬂﬁﬂcbl Gepiuiu, OKY IIBI K TFAChIH ZKa3bIIl HEMECE AR TOJIBIKTBIP a/1bL M picasibe r«HHep

andvi — ...» (Kayabbl «xbizort miny). MyHjla OKY IUbIHBIH KaTTan Outy jeHreiti emec, xeGiHe TiIiK
ToabIKTBIPY TYHCIK TIeH eCTIreH-TOKBIFaHBI Capanka canbiHaabl. benrini 6ip JeHreiine «kabbIK TecT» TypiHje
TANCLIPMACH Oaranayra ga Gonazs! (ayp bic-OypEIc)

M aKaJ1/TbIH MaFBIHACBTHA Ky BIK Oii/1bI Gi1ip eTiH Gip Hellle coilieM YChIHBLTA/bI, COHBIH iIiHEH eH
yan ] || caiikecin Tangay. Hemece xepicime, Gep inren oifra caii Makarmaer Tazaay . by tect Typinne eTkisyre
TANCHIPMACHE KOIaiJIb, OKY IIBIHBIH MAFBIHAIIBIK, COHKECTIKTI TaHy KaGiieTiH GaiikaiiMbI3.

Oxyureira Gerini Gip Makan TakpIpHIOBIHA IIAFBIH OHTIMe HeMece OMIpJIK MBICAT KYpacTEIpy
TanceIpbUIaIbL MBIcaIbt « Cotnbinma Gip oKyutsi yii manceipmacsii ynemi opsinoamaii keredi. Ocoi
dkcazdaiobl cunantman, coqbiHda caiikec Maxaidvl NAUOMIAGHAMBIN waebln aHeime deasy. by

IlerapManIbLTLIK KYp/JeTipek TanchlpMa apKBLIEI OKYINBHBIH MAaKal-MOTeli TeK TYciHin KaHa KoiiMail, OpBIHIBI
TANCHIPMA

KOJIjlaHa any niebepIiiri kep iHei.

1-cypeT. MaKaJ’I-MQTCJ’IHCpFC HCI‘iSI{eJIFCH JAUArHOCTUKAJIBIK TallCbIpMaJiap

Kepcerinren TtanceipMa Typi OoliblHIIA pyOpuKanap sxkacaiabl. MeIcaibl, MarblHAHBI TYCIHAIpYJE
3 Oamn — TepeH opi IyphIc Tanaay, 2 6aj — Kalbl JypbIc, Oipak TONBIK eMec TYCinaipy, | Oamn — kare
HeMmece oTe YCTIpT Tyciuumipy. CoiikecTeHaipy TanchlpMallapblHIa NMalbI3/IbIK KOPCETKIIKE HEMece TYPhIC
JKayarnrtap caHblHa Kapail Oaranayra Oosanpl. JKnHaKTan KenreH e, op OKyIIbl OOWBIHIIIA GapIIbIK TarchpMa-
JlaH ajlbIHFaH 0ajul OHBIH CayaTTBUIBIK JEHIeiiH KepceTeni. by neHreiain xanmsl TULAIK KY3bIPETIIEH e3apa
OaiinaHbICHl Tanay OemiMiHAe KapacThIPbLIabl.

OJICTEeMEHI ChIHAKTAaH OTKI3y YIIIH Kajia MEKTenTepiHiH OipiHmeri 5, 6, 7-ChIHBIN OKYIIbUIAPbIHAH
mIarblH TON (9p ChIHBINTAH 25 oKymibl, OapnbiFel N = 75) Tangan anbiHabl. ChIHAK ajablHAA OapiiblK
OKYLIBUTAPBIH KAChIHA, KAaJIIbl YJIrepiMiHe KaTbICThl MOJIMETTEp KUHAKTAIIbl. DKCIIEPUMEHT €Ki Ke3eHae
OTTI:

1. AnneiMeH OKYyIIbUIAPFA JKOFAPBLIAFhI TallChIpMarap OepisIil, JUarHOCTHKAJIBIK TECT PETiHJE OpbIHIA-
TBUIIIBI;

2. KeifiH HoTIKENep TalJIaHbIN, KeWOip ChIHbINTapaa 4 anra OOWBl MaKajJbl TAHBITYFa OarbITTaJFaH
IaFbIH cabaKTap OTKi3UIII (anTackiHa Oip peT 15 MUHYTTBIK KipiKTipiiareH KaTThIFy).

3. CoHplHaa KaliTa 6aKbUIAY YKYMBICHI )KYPTi3LTiI, aJFFaIIKbl )KOHE COHFBI KOPCETKIIITEP CATBICTHIPHUIIIBL
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OxywbinapablH TiNAiK Ky3bIpeTTiniriH. ..

Homuoicenep men onapovt manoay

Hotmwxkenep makan-moTenaepre HETI3AEATeH AMATHOCTHKA apKBUTHI ONIICHTeH TUIMIK KY3BIPETTUTIKTIH
e3apa OailaHpICTa Kaylail KepiHETiHIH amanabl. Tammay KOMMYHHKAaTHBTIK-TIparMaTHKANBIK Ke3Kapacka
cydeHeni, SFHM OKYIIBIHBIH «MaFblHa acay» KaOileTi TeK JeKCcHKa-TpaMMaTHKaMeH eMec, WHQepeHIus,
KOHTEKCTI TaHy YOHE JHUCKYPCTHIK COMKECTIK apKbUIbl Kanbinracaasl. Ockl TYPFBIIAH, 3ePTTEY HOTHXKEIepl
JaMy JIOTHKACHIH, KOHTEKCTIH pOJiH, KaTelepAiH IHJAKTHKAIBIK MAaFbIHACHIH JKOHE WHTCPBCHIMSHBIH
BIKIAJIBIH TYTAC HMICHOEP/IE KOpCceTeI.

Keneci kecrenepae (1, 2, 3, 4-kectenep) ochbl TYKBIPBIMAAP ASJIEACHIN, HAKThl KOPiHICTEPil (3KaNIIBI
IUHAMUKa, KOHTEKCIHIH ocepi, KaTe MpodTi, MHTEPBEHITHS BIKIAIBI) aKBIH AT 5.

l-kxecre
Makan-MaTe/IepAiH MaFbIHACBHIH TYCIHAIPY TancbhIipMachl 00iBIHIIA aJIF ALIKbI
AUATHOCTHKAJIBIK O0aranay HoTH:Kesaepi (0—10 6aa mkanaco)

Oprama gypsic o 5-CBIHBINKA .
Crmbim n skayan (0-10) Aypic xayan, % caJbICTBIPMAJIBI A (6as11) Beari
5-cpIHBIIT 5 58 58,0 - -
6-CBIHBII 5 7,1 71,0 +1,3 -
7-CBIHBIN 5 8,3 83,0 +2,5 +

Eckeprne:

1) Opmawa manoep 0—10 wkanaceinoa, naiiviz = (opmawa/10) % 100.

2) Bip ghaxmopavl manoay sHcane HCYRmuli CALbICMbIPY Hamudicenepi OOUbIHUA 7-CblHbIN NEeH 5-CblHbIN
apacwinoa auvipmaublivlk ome manoi: p < 0,01 (*).

3) n = 2p cvoiHLINMAZLL KAMBICYUBLLAD CaHbL (25).

5-7-cpiHpI  OOWBIHIIIA MaKal-MOTEIJIEpre HETI3NENTeH TalChlpManapabl OpBIHIAY HOTIKENepi
OKYIIBLIAP/IBIH JKaC epeKIIeNirine Kapai aiTapibIKTail ailbIpMaIbUTBIK 0ap eKeHiH KepceTTi. JKanme! anranaa,
Kachl Killli OKYIIBUIAP/BIH HOTIDKENEepi TOMEHIPEK, al >KOFApFhl CHIHBINKA Kapai KepceTKim OipTiHaen
JKakKcapasibl. MbICajbl, S-CHIHBIN OKYIIBUIAPHl MaKalIap/blH MarbIHACKIH TYCIHJIIPY TalChIpMachlHIa OpTa
ecermmed 10 wmymkiHmikTeH 5,8-mefi  mypeic Jkayam Oepce, O-ChiHBIITA Oyi KepceTkim ~7,1-re,
7-cpiHBINTa ~8,3-Ke KOTepii (SFHH, 5-ChIHBIN mamameH 58 % mypbic, 7-chiHbI 83 % AyphIC AEHTrene).
Ocbunaiilia, ChIHBIN JKOFapblUIaFaH CalblH MaKajI-MATEJIi TYCIHY KaOUIeTi apTajbl Jem KOPBITBHIHIIBI JKacayFa
Oomazpl, Oy OYpBIHFEI 3epTTeyliepMeH ne coiikec kememi [19; 538]. CratucTHkanblk eHIEY HOTHKECIHIE
5-CBIHBII TI€H 7-ChIHBIT KOPCETKIIITEP] apachiH/Ia albIpMAIIbUIBIKTBIH 6T€ MOH/II eKeHi aHbIkTaamsl (p < 0.01).

2-KecTe
KonTtekcinin acepi (5-CbIHBIN MBICAJIBI): MAKAJI-MITeJI MAFBIHACBHIH TYCIHY HOTHIKeIepi
Jypoic skayan Abc.
CrpInbIn Tancbeipma skaraaibl n Yp % yar, aiibIpMa, Eckeprne
ILT.
KonTtekcr xo MpeIcan: «OTIpIiKTI
5-ceIHBIT K 25 40 - . (OTIPIKTIH
(>xamaH mMaxai) KYHPBIFBI O6ip-aK TyTam»»
Okura curnaTTamMachl
KonTtekct 6ap . N
5-ChIHBII P 25 70 +30 Oepiir, colikec MaKaIbl
(>xarmasT Oepinmi)
Tagaay

Eckeprne:

1) Hepex 5-coinbinmuly yneinik manculpmacsl 60UbIHUA KOpcemineeH, n — KamulCyubliap cansl (25).

2) A6c. ativipma n.m. = koumexcm oap (%) — xommexcm ok (%). Byn mvicanda swcaxcapy +30 naiivizovix
HYHKM.
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Tancelpmanap apacklHOa Makail-mMaTenaep Oenrimi Oip cuTyanmsga OepinreHne (KOHTEKCIICH)
OKYIIIBUTAp KAKCHIPAK OPBIHAAIbI. MEBICANbI, S5-CHIHBINTA JKajdaH MaKaaabl TYCIHAIPYACH Tepi eMIpIiK
KaFJAsATICH YINTACThIpa OepreHe, AyphICc JKayall MaibI3bl )KOFaphl 00JAbI (MaceNeH, «OTIpiKTiH KYHPBIFBI
Oip-ak TyTam» Makaibl jkeke Oepinrenne S-ceiabinta 40 % TyciHce, an «Oip OKYIIBI YHEMi OTipiK alThIm
YCTanapl» JeTeH OKHFa CHITATTANbIN, coiikec Makanasl TaHmayna 70 %-p1 mypeic TanTsl). KoHTekcTimik
KOJI/Iay acipece Killi )KacTarburapra KeMeKTeceTiHi OyphiH Aa 3eprrenred. Hunmonsn (1988) 3eprreynepinme
4-CBIHBIN OKYLIBUTAPHI KOHTEKCT Oepijice, MaKaJIblH acTapibl MarblHACHIH KYTIETeHAeH *KaKchl TYCIHIeHi
atanras [12; 28].

3-xecTe

Maxkai-MaTes1 MarbIHACBHIH TYCiHIipyde 0aiiKa/IFaH TUNTIK KUBIHABIKTAP
JK9He YChIHBLIFAH MeJarorukaiblK memimaep

Kate/KubIHABIK TYPi

Ce30e-co3 nHTEpIpeTanus

Kpickamia cunarrama

Maxansl ce30e-co3 TYCIHIIPY, aCTapIbl OHIBI aHFapMay

Mpican (oKymIbI skaya0sl) Wunukarop (HeHi kepceTei)

«TaybIKTBIH TYCIHE Tapbl Kipep» —

. . AcTtapibl MarbiHa/MH(EPEHINs TaFAbICHI JICi3; OeiHeN T
«TaybIK TYC KOPE/Ii, )KeMi Tapbh»

¥ CBIHBUIFaH HMHTEPBEHIU Kuiniri, % (5/6/7/ Eckeprne
JKetekmi cypakTap, KOHTEKCT KOCY; Kapama- Kimi sxacTa %wui; KOHTEKCT KOMEKTeCe i
KapChl MBICATT; KOHIIETITYaIIbI MeTadhOpaHbl 48/32/20/36
TYCIHAIPY

[TapamMuONIOTHSUIIBIK HIATACTBIPY (YKCAC KYPBUIBIMIAP/IbI AIMACTBIPBIIT alTy)

AHTOHHMIIK/TIapaioke (hOopMabl MaKajliapbl IIaTacTeIPy

«bipey Tolibln cexipeai, Oipey TOHBII CeKipem» «>

CBIPTKBI BUIBIMFA TOYEIAIIIK, CEMAHTUKAIBIK JUCKD. ICI3
OackaapMeH alMacThIpy P ¥p y ’ P

CanpICTRIpMAaIbl Tal1ay MaTPUIIAChl; MUHH- 34/26/22/28 KypbUIBIMIBIK YKCACTBIKTBI XKBIPATY
MaJ JKyInTap; Kaitanay (retrieval practice) JKATTBIFyJIaphl KaXKeT

®opmynaHbl asgKTai anmay (KypbUIBIMIBIK TOJIBIKTHIPMA)

MakaJsiblH TYPaKThl COHbIH YMBITY/KaiTa KaJllblHa KEITIpMEey

«bineriHing 6ip TOFBI3... (TOKTAI KAJIaIbl)» Dpa3eostorusIIbIK KOp; epiKTi/epikTi emec
Cloze-tecr, apaibIK KalTanay ...
T . 29/24/31 JKaTTeiFy *KUUIIr1 apTKaH1a a3asi bl
(spaced repetition), chunking Sl M PTRAHN 83831
Eckeprne:
Kuinik — wxeminoe 1 pem ocvl munke ocamamvin Kame dicibepeen oKywbliap  yaeci;  gopmam

5-cvinvin/6-coinvin/7-coinvin/xcannst (%).

OKywmbUTapAblH  KayanTapblH —calajiblK TYpFbIOa TanjgaraHna OipHelle THNTIK —KUBIHIBIKTAp
alKBIHIAIIBI. bipiHmmigeH, keioip oKyIIbuIap MaKaaapl KYpaMbIHAAFEl Oip CO3IIH Typa MaFbIHACKIHA Oaiia-
HBIN KaiFaH. Meicansl, « Taysikmeiy mycine mapul Kipepy Ierenai 0ip 06ana Typa MarbIHACBIHIA «TAYbIK TYC
Kepei, TYCiHIIe KopeTiHi Tapbl, O6UTKeHI jkeMi Foi» el TyciHmipreH. by oHBIH acTapibl «kimee He Kepex,
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OxywbinapablH TiNAiK Ky3bIpeTTiniriH. ..

COMbI OULIALIObLY IETEH HEeri3ri ONABI )KeH/II aHFapMaFaHbIH KepceTeli. EKiHIIiIeH, aHTOHUMIK HeEMece Ta-
pamokc (opmanbl MakKaJImapApl MaTacTelpy OaWKammel. MeIcansl, «bipey motibin cexipedi, 6ipey monbin
cexipediy nereH Maten MeH «Toticay — maybe 2viny, «HMm moiizan dcepine, ep mysamn dicepine» NETeH
MaKaJIap/IbIH MarblHACHIH aYBICTHIPHINT alFaHaap Ooiabl. Byn skeplie OKyIIbUIapFa YKCac KYpPBUIBIMIIBI,
Oipak MarbplHACHI OPTYPIl MaKaafapAbl CANbICThIpa YHPETY KaXKETTIrl TYyBIHAAWIel. YIIHIIIAEeH, KeHoOip
OKYIIBIJIAp TYKBIPBIM/IBI COHBIHA JeHiH KeTKi30el Kosmbpl. Mbicaisl, «biteminiy 6ip mogwls...» nen dacrar,
apbl Kapaul «...0Limeliminiy moKcan moevl3y €KCHIH OuTMel Kaniael. Bysn KaTThIFy a3fblFblHAH HEMece
MaKaJIMEH aJIFall YIIbIpaCcybIHaH 0OJybl MYMKIH.

4-xecTe

HNHTepBeHINS HITHIKeIePi: pre—post caapIcThIPy (KbICKA KipikTipinren 010k, 4 anTa)

A o D D -

ChiHbIN n | Pre (M) | Post (M) (6an) A, % (ore) | (post) Paired t(df) p/d
5-CBIHBII 5 5,8 6,1 +0,3 | +52% 17 16 1(24)=1,38 pd::061287/
6-CBIHBII 0 = p=0,002/
(nHTepBenH) 5 6,8 8,1 +1,3 | +19,1 % 1,9 1,6 t(24)=3,45 d=0,70
7-CBIHBII 5 8,3 8,5 +0,2 +2,4 % 14 1,3 t(24)=1,20 pd::00,2244/

Eckeprne:

1) xana 0-10; nativiz = (4/Pre) x100. 6-coinvinma unmepsenyus eHeizinii, 5 sicone 7-coinblnmapoa — Kao0imei
OKbIMY.

2) Paired t — t-mecm; d — Cohen’s d (paired). Manwizowinwix wezi 0=0,05.

3) 6-coinbinma acep cmamucmuxanvi monoi (p=0,002), opmawa acep wamacwt (d=0,70).

TepT anTanblK MIaFbIH )KYMBIC OapbIChIHa MyFamiMJep 6-CBIHBINTHIH Oip mapasuieninae op cadbakra 5-7
MHUHYTTBl MaKaJ-MaTeNl TajjlayFa apHam OTBIPIBI. MaFbIHACBIH Oipre amry, eMipJieH MbICal KeINTipy,
OKYIIBIJIApFa 63 CO3IMEH JKETKI3AIPTy CUSAKTHI IIAFbIH XKATTHIFyIap JKacainpl. EKiHII Oakbuiay TECTiHAE OCHI
CBIHBIN OKYIIBUIAPBIHBIH HOTHIKECI ajiFalllKplFa KaparaHaa eoyip kakcapjsl: opra Oawn 10-nan 6.8-men
8.1-re kerepinai (<19 % ecim). Ocipece OypbIH KaTeIECKEH XKepJepiHie Ty3enic OaiKaliabl, MbICAIBI KOI
OKYIIIBI aJIFaIIbIHAa «Kbi3biM, cazan aumam, KeaiHiM, ceH mvlHO0a» MaKaJbIHBIH MaFbIHACKIH TYCIHOGTeH e,
apanblk skymbictaH coH 80 %-b1 aypwic skayam Oepni. Byn wmakan-mortenaepai Kyieni OKbITY MeH
TaJKbUIAYIBIH THIMAUIITH JaJienaeiai. ©3re, apajac ChIHBINTAp apachlHIa Ja MaKaJIJIapMEH KMl YKYMBIC
YKACAMTBIH CHIHBITITAP/IBIH KBl TiJ cabaKTapbIHAAFbl OCNCEHLTIT apTKaHbhl MYFaTiMIEP/IiH OaKbIIayhI
OolibIHINIA aTam OTUIAL. Makaijgapbsl MHTErpalysuiay OKYUIbLIAPJbIH CO3IIK KOPbl MEH I'paMMaTHKAJIbIK
OimiMiHe Koca, ChIH TYPFBICHIHAH Oy >KOHE MoJICHHETapalblK TYCIHITIH Jie apTTHIpFaHbl aHBIKTAJJIbI
(4-xecre).

Makas-mMaTeinre Heri3aeireH AMarHocTUKa OKYLIBIHBIH TUIMIK KY3bIpeTiHiH OipHele Kypamuaac OeiriH
alllbINl KOPCeTTl. ATal aiTKaH/a:

JlekcukaapIk OimiM: KeiOip OKymbUlap Makalgarbl KOHEPreH HeMece CHpeK cesaepre (MbIcasbl,
«KYPBIK», «KBIHBIP», «TYTaMm») TOKTAJIIbl, MaFbIHACHIH CyYpajbl. bysl onapaslH ce3liK KOpbl MIEKTeysi
TYCTapbIH aHFAPTThI. OChI apPKBLJIBI MYFaIiM KaHal CO3AePMEH KYMBIC 1CTE€y KEPEKTIriH Oenrine.

I'pammaTukanbIk TYciHiK: Makamgap KeOiHE KbICKa KypMaylac CeWJieMJIepieH TYpPaThIHBI OelNTifi.
OKy1IBLIap bl JKayanTapblHaH Keille rpaMMaTHKAJIBIK KYPBUTBIMJIBI TYCIHORY OaiiKambl (MbICaIbl, «KiMre?
Here?» JeTeH poJIiK OeiHICTI maTacThIpy). JleMeK, CHHTaKCHCTIK KYPbUIBIM/IbI YFBIHY JICHICHi 1€ KOPiHi.

IparmaTukanaplK JaFAbI: OKYIIBI MaKaJJIbIH acTapiibl MarblHACHIH €3 CO3IMEH TYCIHJipce Hemece
IOyphIC JKaFjaiifa KoJiJgaHa ajica, OHBIH TUIAIK HYCKajdapAbl KOMMYHHKAaTHBTIK MakcaTKa cai KOJJIaHy
Kabineri Jkorapel jgeyre Oonanpl. bi3fgiH AWMAarHOCTUKAJBIK —TarchklpMajap OChl  IPAarMaTUKAaJIbIK
KY3bIPETTUTIKTI Oaranayra kemekrecTi. MoceseH, 0ip oKylblFa «OTipik epre Oacmaipny Makaibl Oepiiin
€IIi, OJ1 CHIHBINITAFBI Oip OKWUFAHBI MBICAJIFA KEITIPIll, «OTIpiK alTKaH Oajia aKpIphl YATKA Kaaabl, SFHU OCHI
MaKaJ A9J1 KeJAi» Jel TYCIHAIpAi. Bys1 OHBIH Tingi eMipiiK MbICalIMEH YIITacThlpa OiIeTiHIH KOpCeTTi.
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TecrineyneH KeiiH MIaFbIH cayaqHaMa >KYPri3ilil, OKyIIbUIAp MEH MyFaliMIepAeH OCBIHAAW ofic Ty-
panbl mikip xuHANAE. OKymIsIIapAsH 0ackiM OeIiri TarchpMaiapablH KBI3BIK OOJFaHBIH, KeH TarchipMa
OWBIH CHSKTHI OTKEHIMEH KeJCKeH. Ocipece <OKarmasTKa CoWKec Makalabl Taly» JKOHE «MaKalJbIH
XKaFacelH TaOy» OHBIH TYpiHIe KaObuiganran. KeiiOipi anFamn peT ecTireH MakajljapblH YHPEHTeHiH aiTca,
Tarel Oipa3sl MarbIHAJAPBIH alla ajaMail KUHaJFaHZAphlH MOWBIHAAARL. MyramiMaep OVJI omic apKBLIbI
OipHerre maimanbl aKmapaT ajdFraHblH aTam oTTi. Kail OKyIIBIHBIH TIAIK TYHCITI JKOFapbl, ajl KalCHICHIHA
OciiHenl oAbl TYCIHY KUBIH COFAaThIHBI Kepinmi. CoHmal-ak, OKYyIIbLUIAPJbIH XalblK aybl3 9/eOHeTiHe
KBI3BIFYIIBUTBIFBI OSTHFAHBI, TINTI cabakTaH KeiiH e3apa KaHbBUITIIALI, MaKal aiThIN >KapbICKaHbl Typajbl J1a
TepeK OOJIIEI.

JKypriziaren 3eprrey HOTIDKENEpI MaKajl-MITeNJepre HETI3NeNTeH TUarHOCTUKANBIK OiCTepIiH
TUIMJUIITIH KOHE TEPCICKTHBAIBUIBIFBIH KepceTemi. EH angpiMeH, Oyl oIic OKYIIBLIAPJBIH TiIIIK
KY3BIPETTUIIrH JKaH-)KaKThl Oaraimayra MYMKIHAIK OepeTiHi aWKepIHAAmAbl. [locTypii rpaMMaTHKaiIbIK TECT
HEMece MOTIHIK TarchlpManap KeOiHe TinmiH Oip KBIPBIH FaHAa TEKCEepCce, MaKajl-MAITeNJep OKYIIBIHBIH
CO3IIIK KOpBI, Ppa3eoOTHsIIBIK cayaThl, acTapibl MaFblHAHBI TYCiHY, KOMMYHHUKATHBTIK JKarAalJIbpl TalibIM-
Jay KaOlIeTTepiH TYTaC KAMTH/IBI.

DKCHepUMEHT KOPCETKeHJIeH, 5-7-CHIHBIN OKYIIBUIApPHl YIIH MaKal-MOTeIAepHdi TYCIHYy — ol Jae
KaJIBINTACy YCTIHAET] JaF/abl. S5-ChIHBINTA KONTEreH 0aja MakKaiaap/bl ajFall pPeT €CTil, MarbIHACBHIH aHa
yFbiHa Oacraiifibl. By ke3eHIe KOHTEKCTyalblK KOJay, MyFaldiMHIH OarbITTaybIMEH TYCIHIIPY KeIn
KoMeKTecemi. ANl 7-CBIHBINKA Kapail OKYIIBUIAPIbIH KOTHUTHBTIK ACHIeHl ocil, abCTpakThUIb MaibIMIayhI
JKETITeH CailblH, MaKal-MaTeAepai ©3 OSTIMEH Te3 YFBIM, TiJ/Ie KOJAaHa alaThlH A9PEKere KaKbIHIAIbI.
Epre sxacecmipiM Ke3eHiHAe FaHa OanamapiblH KOIMIIUIr ayblcralibl MaFbIHAAarbl (hpa3eosoru3mMaepIi
TOIBIK TYCiHe OacTaiinbl. COHABIKTAH 5—7-CHIHBINTAPIa MAKAI-MOTENAeP/i OKBITY opi OapMeH TUarHOCTHKA
KYPTi3y — OKYIIBIHBIH COJI KYpJeNdi ASHreire oTy MpoIeciH XeHaeTyl MyMKiH. OKymIsuiap MaKaiIapIsl
K6Il eCTIreH CaibIH, OJap bl CaHAJIbI TYPJC TAJall YUPEHTCH CaiiblH, KEHIHTI ChIHBINTAPAa UIUOMAIBIK TiIi
MeHrepyi Te3ipek 60JIMaK.

Tarpr Oip MaHBI3IBI ACTIEKT — IMParMaTUKANBIK Ky3bIpeTTimiK. Tinmi Tek OuTm KaHa KO YKETKITIKCi3,
OHBI KapbIM-KAaThIHACTA THIMJII KOJJIaHY Ka)keT. Makan-MaTeniep OChIHbI YHPETYIiH TaOUFK Kypabl eKeHi
aHbIKTaNABl. Bi3/miH 3epTTeyae OKylIbUIapFa MakajJIblH KOJJIAHBUIATHIH OPHBI MEH KaFJasThlH TYCiHY Tall-
ceIpMackl Oepinui. MyH/a )KaKChl HOTH)KE KOPCETKEHJEp pachlHIa OMIpIIiK Karaaiaapasl AyphIC capaarl,
TiJMIK OipITiKTI OpHBIHA )KYMCal ajnaTbiHaap OOJBI MIBIKTHL. byl — KOMMYHUKaTHBTIK KaOineTTiH Oenrici.

OicTeMeMI3JIiH TaFbl Oip KYHJbI JKaFbl — OHBIH MOTHBAIMSUIBIK ocepi. OKyIIbUIap CTaHIAPTThI TECT
TarcelpMallapblHa KaparaHaa MaKajl-MoTeNIepMEH )KYMBICKa KbI3bIFa TYCTi, OOWBIH/IA KapbICy PYXbI OSHIIBI.
JleMeKk AMarHOCTHKA Kypaibl OOMybIMEH KaTap, MaKaJl-MOTeJJep OKyFa bIHTAJaHIBIPAThIH Jla Kypaia Ooia
anazpl. 3epTTey UHTEPAKTUBTI JKATTHIFYJIapAbIH THIM/II €KeHiH KOPCETT.

3epTTey HOTHXKENIEPIH Tajjal Keje, KeHOip IIeKTeyJiep MEH alijlaFbl MiHJACTTEP/l J¢ aTal OTKEH JKOH.
Bipintrizen, Gi3iH SKCIIEPUMEHT KaMThIFaH OKyIIbUiap caHbl miekteyini (75 oKyimsl) jkoHe o Oip FaHa
MEKTeITiH Heri3inae kyprizuigi. COHABIKTaH HOTIKENEpAl *XKalmblUiaFaHaa abaii 6oy kepek. ExiHmmineH,
nadjanaHbUIFaH Makai-matenaep Tizimi 20 OipiiKNeH MIEKTENi, ©3re TaKbIPBIITarkl HEMECe OHIPIIK
epEeKIIeNiKTeTi MaKaimapasl KOCKaHJa OKYIIBUIAPIbIH KOPCETKIill e3repyl MyMKiH. YIIiHIIIeH, Oaramay
Oenrinmi nopexxene cyObeKTHBTI Ooinibl (ocipece amiblk kayantapisl Oaranayna). bomamakra Oaranay
KPUTEPHIJIEPIH OJIaH 9pi HAKThUIAN, MYMKIHIITIHIIIE aBTOMATTaH/IBIPbLUIFaH TECT HYCKAJApbIH kacayra 00-
TaJIBL.

CoraH KapamacTaH, HETi3ri ypaicTep aHblK OalKalabl *KoHE oylap 9JeOHeTTeri JepeKTepMeH Yiecim
TaybIll OTHIP. AJJIAFbl YakKbITTa 3epPTTEYJl KSHEUTIN TaHjay, SpTYpJl eHip MEKTenTepiH Kocy, coHaii-ak
0akpuIay TOOBIH €HTI3y KOCHapiiaHaJbl. MoceleH, MaKajl-MoTeJIepPMEH apHaibl )KYMbIC iCTEMETeH CBIHBIII-
TapMEH CaJIBICTBIPBIN, OYJI SIiCTEMEHIH y3aK Mep3iMIi BIKHAJbIH (TUT YHpEHY/Aeri JKEeTICTIKKE JCepiH)
Oaramyay KbI3BIKTHI OonMak. COHBIMEH Oipre Makaja-MaTeNjiep apKbUIbl TeK Ka3ak TiUIiH eMec, 9/e0uer, Ta-
pHX cabaKTapbIiH/Ia Jia TIOHAPABIK OUTIKTUTIKTI TaMBITY MYMKIHIIKTEpi 0ap, OyI1 fa Oeiek 3epTTey HBICAHBI.

Kopuvimuinosi

5-7-ChIHBIN OKYLIBLIAPBIHBIH TIMIK KY3bIPETTUIINH Oarajiaya Makall-MITeIepre HerisJelreH
JTUArHOCTHUKAJIBIK QMIiCTEpl KOJIJaHy — THIMII JI€¢ Ma3MYHJIbl TOCLI EKEHIIr TEOPUSJIBIK Tajauay MEH
MPAKTUKAIBIK 3KCIHEPUMEHT apKbLIbl Herizaenai. Makail-MaTeaaep OKYIIbUIAPAbIH TUIMIK JaFIblIapblH
TEeKCEepy/IiH ©O31HMIK HMHAMKATOphl 0oja anmazpl, ceOeOl oymap OajgaHbIH CO3 OAaWJIBIFBIH, I'PAaMMaTHKAJIBIK
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TYCiHITiH, OeciiHeni ofay [AeHreiiH JKoHE TUIMIK IIBIFAPMAIIbUIBIFBIH Oipael ChIHAWIBL 3eprTey
HOTHIKEIIEPIH KOPBITHIHIBIIAN Kele, TOMEH/ICT1IeH TYKBIPhIMIAp sKacalljbl:

— Makan-matenaepai TYCiHy KaOijeTi )kac ©CKeH calblH JlaMU TYCEJi. S-CBIHBIN OKYIIbLIapbIHBIH
emxoyip Oeriri MaxammapIblH acTapibl MarblHACHIH TOJNBIK aHFapa aaMaybl MYMKiH, amaija 7-CBIHBINTA
KOIMIUTIK OKYIIbUIAp HETI3r1i MoHIH TYCIHIN, eMipie KOoNlJaHa ajaThlH JAeHreire skeremi. byn Timmix
KY3BIPETTLIIK TIeH KOTHUTUBTIK JaMyAbIH 63apa 0aillaHbICTHI YAePiC €KeHiH KOPCeTeIi.

— JIMarHOCTHKAJIBIK OJIC PETiHAC MaKaI-MOTENACp THUIMAUIN KOHTEKCTUIIK TalchlpMaliap MEH
IIBIFAPMAIIBUTBIK JKYMBICTapaa Kepingi. OKymmbuiap Oenriii Oip jkarmasTka cail Makasl TaybIl, MaFrbIHACHIH
JoNeneld aica — OHBIH KOMMYHHKATHBTIK KY3BIPETI JKOFapbl NereH ce3. bi3miH omicreme ocbhIHmai
WKEeMJIUTIKTI TaHyFa MYMKIHAIK Oepzi. MbIcaibl, MparMaTHKAIIBIK AaFABICH KYIITI OKYIIBUIAD MaKalgapisl
OPBIHABI KEePiHJIe KOoImana Oii.

— Makan-marengepre Herizuenren Oaranay OKYIIBLUIAPABIH KbI3BIFYLIBUIBIFBIH apTThIpansl. CTanmap-
TTHI TECTKe KaparaHza, Oamama ¢dopmaTTarsl OyJI TarchblpManap ONBIH TYpiHJIE OTill, OKYIIBIHBI BIHTAJAH-
neipapl. Conl apKBUTBI TEK JMArHOCTHKA €MeC, OKYy MOTHBAIIMACHIH KOTepy MIHAETI A€ IIelIijieni.
OKymbapablH KOMIIIri Oyl KYMBICTBI YHATATBIHBIH OUIMIpAi, SFHU OIICTEeMEHIH TopOHemik-
MICUXOJIOTHSIIBIK dcepi Je OH.

— OKy ynIepiciHIe Makaja-MoTeNJIep/li MaKcaTThl KOJIIaHy HOTHXKere acep erenmi. Erep Myframimuep
cabak OapbICHIH/IA JKOCTIAPIIBI TYPAE MaKaI-MOTeNAep i TalIaTca, OKYIIBLIAPIBIH KaIbI TiT OalIbIFEI MEH
Olf OpHEKTEY1 KBUTJAM JaMUJIbL.

KopsiTa aifTkanma, Makai-MoTeIAepre HeTi3AeNTeH TUarHOCTHKAIBIK 9MICTep S5-7-ChIHBINTapa TUIIIK
KY3BIPETTUTIKTI KelleHAi Oaraiay[plH KaHamia Kypaibl Oona amajpl. bynm omicTep OKYMIBIHBIH TUTHIK
KeMIIUTIKTepl MEH JKETICTIKTepiH JSCTYPJi eMecC KBIphIHAH Kepyre Kemektecemi. MyfamiMmaep YIIiH op
OKYIIBIHBIH OelHeNm oiiay AeHreliH, co3i acrapiian KOJJaHy WKEMiH aHFapbIll, COFaH Cail JKeKe >KYMBIC
xocrnapiaybiHa mnaiijanel aknapar Oepenmi. CoHmai-ak YITTBIK TOpOMEMEH VINTACTBIPHIN, OKYIIbLIAPIbI
XaJIbIK MYpachIHaH YHpEHyTe OayTHIbI.

Anpmarel yakpITTa OCHIHAAW omicreMenepai Oimim Oepy XKyieciHAe KeHIpeK KOJIAHBIN, OJIapIbIH
THIMALIITIH TYPJIi XKaFaaiinap/ia CblHAKTaH OTKI3y KaxkeT. Makan-morenaep — 0abanap ce3iHeH KairaH Oai
Mypa, OHBI OKHITY MEH Oarajay/a IIbIFapMallbUIBIKIICH TMaiilanaHy OKYyIIbIFa J1a, ycTasra Jia Oepepi MOII.
Tingik Ky3pIpeTTUIIKTI JaMbITy MEH Oarayiayjga Makal-MOTENJICp/AiH dJIeyeTi KOFapbl, OHBI FBUIBIMH-
MeIarOTUKabIK TYPFbIIa 9pi Kapail 3epTTen, MpakTUKaFa eHri3y — KY3bIPeTTi YpIaK TopOuesneyre Kbl3MeT
eTIIEK.
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I[I/laI‘HOCTI/I‘IECKI/Ie METOAbI OIICHKH SI3bIKOBOM KOMIIETEHTHOCTH yuqamuxcs
HA OCHOB€ IMMOCJI0BHII

B crartbe paccmarpuBaeTcs npo6iaeMa HaydHO 0OOCHOBaHHOM OIIEHKH SI3BIKOBOH KOMIIETEHTHOCTH yJaIlIUXCsI
OCHOBHOH MIKOJBI. [T0CKONBKY TpaJUIHOHHBIE METOABI U3MEPSAIOT PEUMYIIECTBEHHO (DOPMAIbHBIEC ACTICKTHI
S3bIKa, TAKHE CIIOCOOHOCTH, KaK paclo3HaBaHHE MIEPEHOCHOTO CMBICNA, IparMaTHIecKas COOTHECEHHOCTh U
YCBOCHHUE KyJIbTYPHBIX 3HAUEHH, OCTar0OTCs BHE IOJIS OLeHUBaHMA. Llenb uccienoBaHus — CKOHCTPYHPO-
BaTh UAarHOCTUYECKUI METOJl Ha OCHOBE IIOCJIOBUI[ U OIUCATh €r0 YyBCTBUTEIBHOCTh K BO3PACTHBIM Pa3iiu-
9usiM, 3P PEKTy KOHTEKCTHOH MOANCPIKKA U BIUSHUIO KPATKOCPOYHOH IeJarorndeckoil HHTepBeHunu. B aM-
MUPUIECKON YacTH MPUMEHSJICS KBa3WUIKCIEPUMEHTANBHBIA IU3aiiH pre-post; UCHONB30BANUCE MATH (OpM
3aJaHuil Ha MaTepuaje MOCJIOBHUI], OTOOPAHHBIX B COOTBETCTBUH C Y4eOHOH IporpamMMol (MHTepIIpeTarys
CBOMMH CJIOBAMH, COOTHECEHHE C CHTyallueH, 3aBepIieHne (hopMyibl, CEeMaHTHUYECKasl albTepPHATHBA, TBOP-
4eCcKOe MHChMO); OCYIIECTBIISIIOCH PYOPUKATOPHOE OLIEHUBAHUE M «CIIEHash MPOBEpPKa SKCIIEPTaMHU; MPOBe-
JICHBI Ka4eCTBEHHBIH KOHTEHT-aHaJIN3 M pa3paboTKa TUIOJOTMH OMIMOOK. Pe3ynpTaThl MOKA3bIBAIOT, YTO MO
Mepe TOBBIIIEHHS KJIacca yCTOIYMBO YKPEIUISIOTCS HABBIKK BBISBICHHS IIEPEHOCHOTO 3HAYCHUS, IParMaTH-
YeCKON a/IeKBATHOCTH M BOCCTAHOBIEHHS (YOPMYIBHBIX €AWHHMIL, P TMPEIBSIBICHAN 3aJaHHH ¢ KOHTEKCTOM
MOHMMAaHWE 3aMETHO YITy4IlaeTcs, 0COOCHHO Y MIIAIIMX YYallUXCs; K THIINYHBIM TPYJHOCTSIM OTHOCSTCS
OyKBajbHas MHTEPIPETaNHs, TTAPEMHUOIOTHUECKUE TOIMEHBI U HE3aBEePUIEHHOCTh (YOPMYIBHON CTPYKTYpEL.
Koportkue, HO perymsipHble MUKpOOJIOKH (COBMECTHOE PAaCKPBITHE CMBICHA, CHTYaTHBHOE NIPUMEHEHHE, ped-
JIEKCHBHasi 0OpaTHasi CBSI3b) YCUJIMBAIOT MPOAYKTHBHOE HCIOJb30BaHHE IAPEMHUOJIOIMYECKOro MaTepuaa.
CremoBaTenbHO, TUATHOCTHKA Ha OCHOBE MOCIIOBHII MPECTABISET COO0M KyIbTypHO TyBCTBUTEIBHBIN U HH-
TEpPBEHIIMOHHO OT3BIBUMBHIH MHCTPYMEHT, ITO3BOJISIONINI OJXHOBPEMEHHO OICHUBATH CEMAaHTHUECKOE MOHU-
MaHHe, MparMaTHYecKoe NpUMEHEeHHe U (pa3eoIOrHuecKuil pernepryap; e€ CUCTEMHOE BHEIPEHHE COo31adT
YCIIOBHS JUISl KOMIUIEKCHOTO Pa3BHUTHS SI3BIKOBON KOMIIETEHTHOCTH.

Knioueswie cnosa: TIOCJIOBUIIA, A3BIK, A3BIKOBAasd KOMIIETCHTHOCTDH, MIParMaTU4eCKasd KOMIIETCHTHOCTD, (I)pa3eo-
JIOTHYECKHIA penepryap, IMarHOCTUYECKOE OLICHUBAHUE, pre-post Z[H3aﬁH, WHTCPBCHIUAA.

E.B. Suleimanova, R.S. Rakhmetova

Diagnostic methods based on proverbs for the assessment
of students’ linguistic competence

The article explores the scientific assessment of lower-secondary students’ linguistic competence, focusing on
abilities often overlooked by traditional methods, such as interpreting figurative meaning, achieving pragmat-
ic appropriateness, and recognizing culturally embedded meanings. The study aims to design a diagnostic
method using proverbs and to evaluate its sensitivity to age-related differences, contextual scaffolding, and
short-term pedagogical intervention. A quasi-experimental pre-post design was applied with five task formats
based on Kazakh proverbs: interpretation, situational matching, completion of a formula, semantic equiva-
lence, and short creative writing. Assessment used rubric-based scoring with blind expert double-marking,
supported by qualitative content analysis and an error typology. Findings show a steady improvement in fig-
urative inference, pragmatic fit, and formula reconstruction as grade level rises. Contextual support notably
facilitated comprehension, particularly for younger students. Three recurrent difficulties emerged: literal in-
terpretation, paremiological confusion (mixing similar proverbs), and failure to complete formulaic struc-
tures. Short but regular micro-blocks involving meaning unpacking, situational use, and reflective feedback
enhanced productive application. Thus, proverb-based diagnostics prove to be a culturally responsive, inter-
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vention-sensitive tool that simultaneously measures semantic understanding, pragmatic competence, and
phraseological repertoire, supporting comprehensive linguistic development.

Keywords: proverbs, language, linguistic competence, pragmatic competence, phraseological repertoire, di-
agnostic assessment, pre-post design, intervention.
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Job satisfaction among university faculty:
overview, assessment, challenges, and recommendations

This article reports the results of a study examining university teachers’ professional activities to assess facul-
ty job satisfaction at three Kazakhstani universities. The research identifies key institutional and individual
factors influencing satisfaction, such as working conditions, salary, career opportunities, professional en-
gagement, job security, and perceived workload. It also determines the priority needs to inform university
management in enhancing motivation policies. The study’s scientific contribution is the development of an
integrative framework for assessing faculty job satisfaction that combines institutional determinants and indi-
vidual professional characteristics within a unified empirical model specific to Kazakhstan’s higher education
system. Comparative analysis across the three universities, considering gender, position, age, academic de-
gree, and work experience, reveals differentiated patterns of satisfaction and structural imbalances between
high professional engagement and significant perceived workload. These findings offer an empirical founda-
tion for targeted managerial decisions, enhanced institutional communication, improved financial incentives,
support for early-career faculty, and systematic monitoring of job satisfaction and engagement as strategic
tools for sustainable university development.

Keywords: job satisfaction, satisfaction factor, university faculty, higher education, professional activity.

Introduction

Reforms currently taking place in Kazakhstan’s higher education sector are, to a certain extent, aimed at
transforming the working conditions of academic staff. These shifts may create uncertainty and challenges in
their professional activities. Such conditions can increase emotional and psychological strain, ultimately de-
creasing overall satisfaction with their work environment. The work of teachers, with its positive effects, has
several disadvantages, such as low salaries, an increase in the amount of documentation, paper and electronic
work, competitions for teaching positions, increased requirements for the development of competencies
(such as working with software, trilingualism, etc.), and a lack of time and resources. These aspects of aca-
demic life do not encourage young people to make the right professional choice in higher education, and in-
volved specialists with extensive work experience leave universities and do not consider it their career
path [1]. Consequently, the professional environment we are considering requires research into the factors
and characteristics that are significant to teachers and enable them to obtain satisfaction from their profes-
sional choice.

In this study, we assessed teachers’ job satisfaction at the university and identified and compared the
factors influencing it. We reviewed scientific research on teachers’ job satisfaction in higher education to
identify these factors.

Recent academic literature examines job satisfaction among university faculty within several theoretical
frameworks, conventionally categorized as structural-organizational, psychological, and value-expectation
approaches.

1. The structural-organizational approach emphasizes the impact of institutional conditions on faculty
professional activity. According to Kanter’s theory of power, structural empowerment, such as access to op-
portunities, information, support, and resources, increases employees’ psychological empowerment in com-
panies. This empowerment is associated with important indicators of quality of work life, such as job satis-
faction. Research within this framework indicates that managerial support, equitable remuneration systems,
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and transparent career advancement opportunities are significant predictors of university teachers’ job satis-
faction [2; 3]. Concurrently, academic discourse gquestions the extent to which organizational factors operate
independently. Some scholars regard these factors as primary determinants of job satisfaction, while others
highlight their indirect influence, mediated by personal characteristics, motivational orientations, and faculty
members’ individual expectations.

2. Psychological and stress-based approach. The second group of studies focuses on analyzing the
teacher’s internal state. The central issues include professional stress, emotional burnout, and workload. A
study by Olsen D. examined the relationship between stress and satisfaction, finding that high professional
stress is associated with low job satisfaction [4]. Job satisfaction is regarded as an indicator of psychological
well-being within the professional environment and as a consequence of accumulated organizational and per-
sonal resources. However, it remains an open question whether these mechanisms function independently or
in a complementary manner.

3. Value-expectation approach. The third perspective associates job satisfaction with the degree of
alignment between professional expectations and actual experiences. Discrepancies between perceptions of
the profession and real working conditions are identified as key contributors to dissatisfaction.

According to Borrego, Orgambidez, and Mora-Jaureguialde (2023), a key element of teaching quality in
higher education is access to opportunities, resources, information, and support. These resources empower
university teachers and promote their intrinsic motivation and job satisfaction [5].

As for Pan Bochen and several other scholars, university faculty satisfaction is a key indicator for as-
sessing the effectiveness of human resource management in higher education institutions [6]. A review of
studies in this area suggests that staff turnover, occupational stress, and chronic health conditions arising
from professional activity may adversely affect the job satisfaction of university faculty. At the same time,
well-organized instructional processes, psychological comfort, and a high, stable salary can positively impact
faculty members’ satisfaction with their work and significantly improve its quality.

Some researchers argue that dissatisfaction with one’s job may result from a mismatch between actual
working conditions and the faculty member’s prior professional experience [7]. This highlights the need for
academic staff to understand the real state of the subject they teach and to be prepared for its evolution.

It is worth noting that faculty satisfaction is a crucial factor in professional success, as it positively im-
pacts the quality of academic work. The study conducted by Badi Bart and others [8] reinforces our position
that both internal and external factors shape job satisfaction. However, many of these influences are indirect,
mediated by an individual’s perception of the importance of their own needs.

This approach underscores the importance of analyzing teachers’ value orientations and career expecta-
tions. Existing studies often interpret satisfaction primarily through economic determinants, while alternative
frameworks emphasize the alignment between professional expectations and organizational realities. These
perspectives reveal the multilevel nature of job satisfaction, which encompasses both material and value-
based components.

Although numerous studies address university teachers’ job satisfaction, the theoretical approaches re-
main fragmented. Some researchers focus on structural and organizational conditions, while others empha-
size personal resources and value discrepancies. Few studies integrate these perspectives into a unified ana-
Iytical model, particularly within national higher education systems. This gap underscores the relevance and
necessity of the present research.

Professional job satisfaction is conceptualized as an integrative indicator reflecting a teacher’s overall
evaluation of the conditions and outcomes of professional activity. This indicator comprises assessments of
working conditions, perception of professional workload, career prospects, managerial support, level of en-
gagement, and interpersonal climate.

This approach enables the integration of structural and psychological determinants of satisfaction within
a unified empirical analysis. The research model operationalizes the following groups of factors:

1. Conditions of the educational institution, specifically the university’s organizational environment;
Individual professional characteristics of the teacher;

Salary factor;

Career development factor;
Professional engagement factor;

Job security factor;

Professional and social respect factor.

Nogakown
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This structure facilitates a comprehensive analysis of higher education teachers’ job satisfaction by in-
corporating both institutional conditions and subjective evaluations of professional activity.

Each identified group of factors has independent analytical significance.

Conditions of the educational institution (university). The conditions of the educational institution in-
clude requirements for teachers and the resources that the university provides them with for their profession-
al activities. High demands and limited resources for professional activities reduce job satisfaction. Like any
organization, universities provide their teachers with tangible and intangible resources, such as relationships
with colleagues and the administration [9-12]. Another resource is time, where large expenditures affect the
performance of a particular task and cause teacher stress and professional burnout [13]. Another point is the
blurring of the boundary between work and personal life [14].

Individual professional qualities of a teacher. The next factor influencing job satisfaction is the individual
professional qualities of a teacher, such as professional work experience, position, contract type, and salary [4].
These qualities reflect aspects of professional competence, yet they are secondary and vary depending on per-
sonal experience and qualifications; that is, they constitute a set of individual professional characteristics. Other
factors include the teacher’s socio-demographic parameters: satisfaction with professional activity depends on
gender and age, education, social and marital status, and other characteristics [9; 11].

Factor “Salary”. Financial stability is a key motivator of effective professional performance in any
field. A well-structured system of economic incentives promotes higher quality work, supports professional
growth, and enhances overall job satisfaction. Faculty members who receive compensation commensurate
with their efforts, within a fair and transparent incentive system, are protected from workplace uncertainty,
experience fewer stressors, work under psychologically comfortable conditions, and tend to develop strong
institutional loyalty. Here, recognition of teachers directly benefits the university, as recognized employees
are more loyal.

Factor “Career”. It is essential to recognize that faculty seek continuous career advancement, which is
directly linked to their professional development. Universities must establish conditions that foster this
growth, acknowledge individual professional aspirations, encourage and support such efforts, and offer genu-
ine opportunities for career progression.

Factor “Engagement”. The position and professional and personal qualities of a teacher are a personal
attitude to certain aspects of professional activity, manifested, first of all, in the attitude to this activity
[14; 15]. In our case, this is work engagement. Faculty engagement is directly related to job satisfaction.
Lack of engagement in professional tasks reduces satisfaction, so this component is essential for a better
work experience. Involving teachers in university activities makes them feel valued and important. The dy-
namics of engagement spread throughout the university, creating a pleasant working atmosphere, fostering a
sense of belonging, and improving the university’s work environment and productivity.

Factor “Job Security ”. Having good job security or a strong sense of dedication to one’s university
gives people satisfaction, the opportunity to work toward professional goals, and a sense of community and
purpose. Therefore, the next factor in job satisfaction for teaching staff is recognition of their merits, as re-
flected in job security. They will feel calm and less inclined to leave if their efforts are taken into account.

Factor “Respect”. Another factor that influences satisfaction is respect for faculty and recognition of
their professional responsibilities, which leads to respect for their work overall. Faculty members believe that
respect from their supervisors is one of the most important elements of their sense of belonging. A respectful
attitude in the professional environment fosters an atmosphere of psychological safety and constructive inter-
action, facilitating recognition of individual characteristics, limitations, and strengths. Respect among col-
leagues fosters a valued appreciation of interpersonal differences, fosters mutual understanding, increases
tolerance within the team, and improves teamwork.

Thus, in this study, professional job satisfaction is conceptualized as a multidimensional construct
shaped by both institutional conditions within the professional environment and teachers’ subjective evalua-
tions. This approach enables a comprehensive analysis of the factors influencing job satisfaction levels.

However, the list of factors presented here is not exhaustive. A review of the academic literature indi-
cates that the determinants of teachers’ job satisfaction are more extensive and require further refinement,
particularly when considering the specific characteristics of the national educational context. Given the on-
going transformation of Kazakhstan’s higher education system, developing a multidimensional methodologi-
cal model for measuring satisfaction that incorporates both institutional and individual aspects of profession-
al activity is especially important.
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Drawing on established theoretical concepts and research approaches, this study introduces an original
integrative methodology for empirical analysis. The methodology is designed to identify the key factors in-
fluencing university teachers’ job satisfaction and to assess regional differences in satisfaction levels. In con-
trast to most existing studies, this research empirically verifies the proposed factor structure using data col-
lected from three regions of Kazakhstan.

Methods and materials

The study used a quantitative survey to identify the level of professional job satisfaction among univer-
sity faculty members.

The empirical base of the research consisted of faculty members from three universities in Kazakhstan:
Saken Seifullin Kazakh Agrotechnical Research University, Karagandy Buketov University, and Almaty
Management University. A total of 214 respondents participated in the study, representing different age
groups, academic positions, years of professional experience, and academic degree status. The selection of
these universities was based on their regional representation, diverse disciplinary profiles, and organizational
characteristics, enabling a more representative picture of faculty satisfaction across different institutional set-
tings.

Data collection was carried out using a structured questionnaire developed and tested by a group of re-
searchers, which was adapted to our conceptual research model. The questionnaire included blocks of ques-
tions reflecting the following groups of factors: conditions of the educational institution; individual profes-
sional characteristics; salary level; career prospects; engagement in professional activity; job security; pro-
fessional and social respect.

Empirical indicators (factors) included in the questionnaire’s content are presented in Table 1 [1, 16-19].

A Likert scale (1-5) was employed to quantitatively measure the degree of expression for each indica-
tor. To ensure the comparability of indicators, a normalization procedure was used, calculated according to
the formula:

KSij = KSij/ KSijmax: where

KS;; — coefficient of job satisfaction by i-factor in j-group,

KS;; — level of satisfaction with the i-factor in the j-group,

KSjmax — maximum level of satisfaction with the i-factor in the j-group [1].

Normalization was applied to convert all indicators to a common 0-1 scale, enabling valid comparisons
across different satisfaction factors. This method enhances the accuracy of comparative analysis and facili-
tates the identification of each factor’s relative contribution to overall satisfaction.

Descriptive statistical methods were used, including percentage distributions of responses and compara-
tive analyses based on gender, age, work experience, academic position, and academic degree status. When
appropriate, hypothesis-testing methods were employed to assess the statistical significance of differences
between groups, such as Pearson’s 2 test for categorical data and the Student’s t-test for comparing means.
These procedures determined whether observed differences were systematic or statistically random. Data
processing utilized standard statistical procedures.

Table 1 presents satisfaction factors, empirical indicators for assessing job satisfaction at a university,
and questionnaire statements. In Table 1, we present teachers’ job satisfaction, on the one hand, as satisfac-
tion with professional activities (work process) and, on the other hand, as satisfaction with the work pro-
cess’s results. Then we will compare them.

The first block of the questionnaire, “General Data”, collected information about the survey partici-
pants, including age, gender, length of service, scientific degree, and position held. The level of job satisfac-
tion was assessed on a 5-point scale using respondents’ answers to the second block of the questionnaire,
comprising 19 questions (statements) (Table 1). According to the scale, 1 means “no,” 2 means “more likely
no than yes”, 3 means “difficult to answer”, 4 means “more likely yes than no”, and 5 means “yes”. Here, the
respondents’ agreement with the questionnaire statements indicates the teacher’s satisfaction with work at
the university, and the more such responses there are, the higher the level of satisfaction.

The sample was formed using voluntary response sampling. The questionnaire was distributed across
all structural units of three universities, and employees could choose to complete it at their discretion. A sur-
vey link was sent to teachers’ available personal email addresses. During the study, we used the Qualtrics
platform to collect the data and RStudio to analyze the survey results.

Two hundred fourteen teachers from three universities across three regions of Kazakhstan, including
Seifullin University, Karagandy Buketov University, and Almaty Management University, participated in the
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study’s online survey. The sample of teachers included 80.37 % women and 19.16 % men, and the following
age groups: 34-44 years old — 34.1 %, 23-33 years old — 25.2 %, 45-55 years old — 24.29 %, 56-66 years
old 12.6 % and 67 and older 3.7 %. Teachers' general scientific and pedagogical experience varied mainly
within the following ranges: 1-10 years (34.11 %); 11-20 years (28.03 %); over 21 years (37.85 %). More
than half of the respondents hold the position of senior lecturer (47.19 %); the smallest group is represented
by the position of professor (7.47 %), followed by 20.56 % and 24.76 % in the positions of assistant. Almost
half of the teachers who participated in the survey have academic degrees, including a Doctor of Science
(6.07 %) and a Candidate of Science or PhD (39.35 %) (Fig. 1a-b).

Table 1

Empirical indicators/factors for assessing job satisfaction in the educational sector

Factors

Indicators

Questionnaire questions/statements

Satisfaction
factor

Satisfaction with profes-
sional activities

Q1. Do you feel satisfied with your current professional duties?

Workflow Satisfaction with the results | Q2. Do you feel satisfied with what you have achieved in your work?
Factors of work
Workload Q3. | feel overloaded with work
Work Organization Q4. My work timetable is manageable.
Q5. I receive clear and timely guidance from the department head re-
garding my tasks.
Work environment and job | Q6. | am content with the workplace technology and the comfort of the
stability working conditions in my unit.
Advancing the university’s | Q7. The university’s initiatives for professional learning align well with
academic environment my career advancement goals.
Factors- Contentment with remuner- | Q8. | receive remuneration that corresponds to my professional contribu-
results ation tions.
Q9. My earnings at the university are insufficient, so | need to look for
extra income.
Q10. I can receive additional compensation for work beyond my regular
responsibilities.
Evaluation of career oppor- | Q11. | consider the university to offer pathways for my career develop-
tunities ment.
Evaluation of interactions Q12.My input can affect the university leadership’s decisions.
with management Q13. | participate in addressing challenging and unconventional tasks at
work.
Q14.1 feel that my professional work is appreciated by my supervisor.
Q15. My manager provides objective and helpful feedback.
Evaluation of interactions | Q16. My colleagues appreciate my efforts and professional achieve-
with colleagues ments.
Q17. My colleagues and | have developed a relationship of trust and
mutual support.
Assessing the results of Q18. My personal professional growth is a movement forward for the
your professional develop- | entire university. Working with international students helps develop my
ment professional skills.
Benefit to society Q19. | feel like I'm doing something important and meaningful for
society
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Gender Age Work experience

-

M 23-33 m34-44 m45-55 mfrom1lto 10 mfrom 11to 20
B Male mFemale 56-66 W 67> from 21>

Figure 1a. Teachers sampling

Academic degree Job position
l 95%
N— ‘2 . 47%
B Candidate of Science
M Doctor of Science W teacher M senior teacher
No academic degree assos. professor = professor

Figure 1b. Teachers sampling

Thus, the characteristics of the sample of teachers matched those of the general population, i.e., they re-
flected the average statistical indicators of workers in higher educational institutions, confirming the repre-
sentativeness of our study. Our research findings do not apply to the entire population. Therefore, our con-
clusions and recommendations should be considered as the opinion of a relatively large group of teachers
from three universities. Assessing faculty satisfaction across several categories enabled us to formulate rec-
ommendations for university leaders to support informed decision-making and the development of motiva-
tion strategies within the academic environment.

Results and Discussion

Overall satisfaction with the professional activities of respondents from 3 universities, obtained based
on their answers to the question “Do you feel satisfied with your current professional duties?” (Q1), was
89.71 % (Table 2). This is a very high indicator of job satisfaction among teachers.

Table 2
Overall job satisfaction of university teachers
Questions/ Disaqree I would rather I find it difficult I would rather Agree
Statements g disagree than agree to answer agree than disagree g
Q1 1.46 % 7.94% 1.86 % 41.12 % 48.59 %
Q2 0.46 % 8.41 % 3.27% 40.18 % 47.66 %
Q3 13.08 % 18.22 % 8.87 % 27.57 % 3224 %
Q4 9.34% 14.01 % 2.8% 25.7% 48.13 %
Q5 514 % 14.01 % 7.94 % 23.83% 49.06 %
Q6 8.87 % 16.35 % 2.33% 33.64 % 38.78 %
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Continuation of Table 2

Questions/ Disagree I would rather I find it difficult I would rather Adree

Statements g disagree than agree to answer agree than disagree g
Q7 5.607 % 15.42 % 7.47 % 28.5% 429 %
Q8 17.29 % 23.83% 7.009 % 22.89 % 28.97 %
Q9 14.9 % 149 % 8.41 % 23.83 % 37.85%
Q10 17.29 % 14.02 % 13.08 % 24.76 % 30.8 %
Q11 7.4 % 17.28 % 13.08 % 26.6 % 355 %
Q12 19.6 % 21.5% 14.9 % 18.7 % 25.23 %
Q13 8.4% 17.3% 11.21 % 30.8% 32.24 %
Q14 6.075 % 17.76 % 11.68 % 29.44 % 35.04 %
Q15 7.47 % 14.01 % 11.21% 28.97 % 38.31 %
Q16 2.80 % 5.10 % 12.15% 34.11% 45.80 %
Q17 0.90 % 2.80 % - 27.57 % 68.70 %
Q18 1.87 % 4.67 % 747 % 3131% 54.70 %
Q19 1.4 % 3.3% 5.6 % 28.03 % 61.7 %

Let’s consider whether and how this indicator depends on categories such as gender, age, length of ser-
vice, position, and scientific degree. The survey results showed that professional activity satisfaction is the
same for men and women, but differs across age groups of teachers. Here, the highest job satisfaction (92 %)
was observed among representatives aged 45-55, and approximately 4-5 % lower among representatives in
the other age groups (Table 3). Respondents with 11-20 years of scientific and pedagogical experience re-
ported greater satisfaction with their work (92 %), while novice teachers with up to 10 years of experience
lag by 4.3 %. Doctors of science are 100 % satisfied with their work at the university, while others are
11-12 % less satisfied. Professors also showed higher satisfaction scores (94 %) than assistants (88.7 %).

The second survey question (Q2) assesses overall satisfaction with the results of the work process.
A comparison of the answers to the first and second questionnaire questions (statements) shows that satisfac-
tion with the process results is also high (87.84 %), slightly lower than satisfaction with professional activi-
ties (Table 3).

Let’s compare teachers’ satisfaction with the process results, which depend on categories such as gen-
der, age, position, and scientific degree. They have the same data as the process results; only here, novice
teachers with 1-10 years of experience were more satisfied. In our study on job satisfaction, we highlighted
the need to consider factors that shape the work process and those that determine its outcome.

Table 3
Job satisfaction with the professional activities of university teachers
Catesor Question 1. Question 2.
Category gory Do you feel satisfied with your Do you feel satisfied with what
parameters - ; ; ;
current professional duties? you have achieved in your work?
Female 89.5 % 88.3 %
Gender

Male 90 % 85.7 %
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Continuation of Table 3

Catesor Question 1. Question 2.
Category gory Do you feel satisfied with your Do you feel satisfied with what
parameters - ; ; ;
current professional duties? you have achieved in your work?
22-33 90.7 % 90.7 %
34-44 87.6.% 86 %
Age 45-55 92 % 90 %
56-66 88.8 % 88.8 %
67< 87.5% 62.5 %
1-10 87.6 % 89 %
Teaching 11-20 93 % 88 %
experience
21< 88.8 % 86 %
Candidate 0 0
] of sciences\PhD 88 % 85%
Academic
degree Doctor of Sciences 100 % 92 %
No 88.8 % 88.8 %
Assistant 88.7 % 90 %
Senior Teacher 91 % 86 %
Job position
Associate Professor 86 % 86 %
Professor 94 % 94 %

Table 1 demonstrates that the factors characterizing the labor process include workload intensity, organ-
ization of work, working conditions and safety, and provision of necessary resources. For example, labor
intensity was determined by the response to the statement, “I feel overloaded with work” (Q3) (Table 4).
59.81 % of respondents answered “agree” and “rather agree,” 31.3 % answered “disagree” and “rather disa-
gree,” and 8.87 % found it difficult to answer. Female teachers report a high workload (62 %), but only 5 %
of men agree.

Teachers aged 33-34 years, unlike other age groups (65.7 %) and assistants (72 %), experience exces-
sive workloads (Table 4). The next factor/indicator is the organization of work, which was determined by
statements such as “My work timetable is manageable” (Q4) and “I receive clear and timely guidance from
the department head regarding my tasks” (Q5) (Table 4). Thus, 73.83 % and 72.89 % of participants affirmed
that their work schedule is convenient and that their direct supervisor assigns tasks effectively, whereas
23.35 % and 19.15 % disagreed with these statements. The analysis of the results showed that factors such as
“Working conditions and safety” and “Support for the development of the academic community” became the
most important factors influencing the satisfaction of university teachers.

Factors such as “Work environment and job stability” and “Advancing the university’s academic envi-
ronment” were identified as the most important factors that influence teachers’ satisfaction in their profes-
sional activities.

The survey showed that only 72.42 % of teachers are satisfied with the technical equipment of their
workplaces and the presence of comfortable conditions at the university (Q6). In contrast, the other quarter
of teachers “disagree” and “rather disagree”, i.e., the subjective assessment was not high.

The situation is the same with the factor “Advancing the university’s academic environment”, which
was determined through the statement, “The university’s initiatives for professional learning align well with
my career advancement goals” (Q7), i.e., 71.4 % of teachers agree and are satisfied, and 21.1 % do not be-
lieve that support for their academic growth at the university exists (Table 4).
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Table 4
Workflow Factors
Work Advancing
Workload Work environment | the universi-
Category Category Organization and job sta- | ty’s academic
parameters bility environment
Q3 Q4 Q5 Q6 Q7
Gender Female 62 % 76 % 75 % 75 % 76 %
Male 5% 64 % 64 % 61.9 % 52 %
Age 22-33 64.8 % 85 % 79.6 % 79.6 % 75.9 %
34-44 65.% 67 % 67 % 71 % 65.7 %
45-55 48 % 73 % 75 % 65 % 76.9 %
56-66 62.9 % 66 % 66.6 % 74 % 66.6 %
67< 37.5% 87.5% 87.5% 75 % 75 %
Teaching 1-10 63 % 80.8 % 78 % 78 % 76.7 %
experience
11-20 66 % 70 % 66.6 % 66.6 % 61.6 %
21< 74 % 51.8 % 70 % 73 % 71.65
Academic andldate of 56 % 67 % 69 % 68 % 69 %
Degree sciences/PhD
DOCL‘;{CZ: sci- 46 % 92 % 92 % 85 % 85 %
no 63 % 76 % 73 % 73.5% 71 %
Job position Assistant 72 % 79 % 79 % 79 % 79 %
Senior Teacher 57 % 70 % 68 % 69 % 65 %
Pﬁffsengr 59 % 68 % 70 % 68 % 75 %
Professor 37.5% 94 % 87.5% 81.25% 75 %

Job satisfaction with workflow factors

Indicators of the factor that determines satisfaction with labor results include “Contentment with remu-
neration” (Q8-10), “Evaluation of career opportunities” (Q11), “Evaluation of interactions with manage-
ment” (Q12-15), “Evaluation of interactions with colleagues” (Q16-17), “Assessing the results of your pro-
fessional development” (Q18) and “Benefit for society” (Q19) (Table 5). It was found that over 50 % of re-
spondents are quite satisfied with their pay (about 52 %), over 60 % of respondents need additional income
(about 62 %), and only about 56 % of respondents are able to earn additional income and bonuses for addi-
tional work at their university. Regarding career (Q11), only slightly more than 60 % of respondents see po-
tential for professional advancement.

Let us study the assessment of the quality of interaction with management using subjective criteria.
Low satisfaction was determined for all indicators describing this relationship. For example, 43.93 % of re-
spondents believe that they can influence management decisions at the university (Q12), 63.04 % of re-
spondents have the opportunity to take part in solving complex and non-standard problems (Q13), 64.48 %
believe that they are appreciated by managers (Q14) and 67.28 % of teachers hope for fairly objective feed-
back from the manager (Q15). University teachers rated their relationships with colleagues quite highly.
Nearly 80 % of faculty members report that their professional achievements are duly recognized by their col-
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leagues (Q16). Approximately 96.3 % of respondents report the existence of trusting and supportive relation-
ships within their team (Q17). Approximately 86 % of survey participants agree that professional develop-
ment is essential and contributes to the university’s overall progress, stating: “My personal and professional
growth is a step forward for the entire university” (Q18). Nearly 90 % of employees also believe that their
work is meaningful and beneficial to society (Q19) (Table 6).

Table 5
Job satisfaction with factors results
Gender Age
Factors Indicators Statements
Female | Male | 22-33 | 34-44 | 45-55 | 56-66 67+
Factors- | Contentment with Q8 54 % 40% |629% | 46% | 42% | 55 % 75 %
results remuneration
Q9 61 % 64% |[79.6%|726% | 50% | 25% | 37.5%
Q10 59 % 40% | 68% |438% |57.6% | 55% | 62.5%
Evaluation of career Q11 66.8% |428% | 74% | 64% |59.6% | 48% | 25%
opportunities
Q12 47 % 28% | 59% [328% | 50% |25.7% | 62.5%
Evaluation of Q13 66.8% | 47.6 | 70% | 56% | 65% | 59% | 75%
interactions with
management Q14 69 % 45% | 74% | 63% | 61% | 55% | 62.5%
Q15 709% | 52% |[759% | 68% | 63% | 55% | 62.5%
Evaluation of Q16 825% | 69% | 83% |73.9% |78.8% |88.8% | 87.5%
interactions with
colleagues Q17 959% [97.6% | 100% | 93% | 98% |92.5% | 100 %
Assessing the results
of your professional Q18 87.7% | 78% | 94% | 80% | 80% |925% | 87.5%
development
Benefit to society Q19 88.9% | 92% | 87% | 87% | 94% | 96% | 75%
Table 6
Job satisfaction with factors results
Teaching experience Academic degree Job position
S % R [
g Indicators £ S g |58 S % 2
o % | 0-10 | 11-20 | 21< | PhD 5 No @ co | @ O
+ o o © Q0
n A ) n e | < o
< = o
Q8 63% [369% |469% | 47% 7% 52 % 62 % 44 % 45% | 81.25%
_Contentment Q9 |753% |716% | 60% | 57% | 15% | 69% | 77% | 65% | 47% | 25%
with remuneration
» Q10 [589% | 45% | 42% 53 % 92 % 53 % 62 % 44 % 61 % 87.5%
é Evaluation of QL1 [ 753% | 58 % 53 % 59 % 54 % 65 % 75 % 58 % 54 % 62.5 %
g career Q12 |534% | 38% [395% | 39% | 77% | 43% | 64% | 33% | 36% | 68.75%
bt opportunities
- QL3 | 67% |566% | 64% 62 % 85 % 61 % 5% [495% | 73% | 81.25%
Evaluation of
interactions with | Q14 | 72.6% | 60% | 60% | 56% | 85% | 67% | 79% | 55% | 61% | 81.25%
management
Q15 [ 726% | 68% 62 % 61 % 92 % 68 % 79 % 62 % 54 % 94 %
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Continuation of Table 6

Teaching experience Academic degree Job position
(%]
— c
=} . 2 IS - S
g Indicators £ S S |s82|g8s 2
L ® | 0-10 | 11-20 | 21< | PhD S No ¥ S8| g~L £
n a 2 w2 | < 2
< o
Evaluation of Q16 | 821% | 73.3% | 83 % 76% | 100% | 79% 87 % 3% 82 % 94 %
interactions with
2 colleagues QL7 | 97.% | 96.6% | 95% 95% | 100% | 96 % 98 % 96 % 93 % 100 %
>
§ Assessing the
(%]
g | resultsofyour | 10| 9r06 6570 | 85% | 81% | 100% | 87% | 85% | 84% | 86% | 100%
S professional
L development
Benefit to society. | Q19 | 85% |[916% | 92% 92 % 85 % 87 % 87 % 87 % 95 % 94 %

factors presented in Table 7.

To analyze the teaching staff’s job satisfaction, we compare factors related to the work process and
those related to its outcomes. As an example, we consider only the data for the category “scientific and
teaching experience.” For this purpose, we will transform the data from the group of work process outcome

Table 7

Coefficients of job satisfaction with the factors results

Statement Teaching experience (j)
Factor Indicator :
() 1-10 11-20 >21
Contentment with remuneration Q8 63 % 36.9 % 46.9 %
Q9 75.3 % 71.6 % 60 %
Q10 58,9 % 45 % 42 %
Evaluation of career opportunities Q11 75.3% 58 % 53 %
" Evaluation of interactions with Q12 53.4% 38 % 39.5%
3 | meneeement Q13 67 % 56.6 % 64 %
z Q14 72.6 % 60 % 60 %
I3
& Q15 72.6 % 68 % 62 %
Evaluation of interactions with Q16 82.1 % 73.3% 83 %
colleagues
Q17 97.% 96.6 % 95 %
Assessing the results of your professional Q18 92 % 65.7 % 85 %
development
Benefit to society Q19 85 % 91.6 % 92 %

28

For the purpose of analysis, transformations were carried out using the following formula, based on the
linear normalization of indicators (Normalization by Maximum) [1]. Let’s define KS; = KS;; =63/63 =1,
KS;, =36.9/63 =0.59, KS,5 =46.9/63 =0.74. This way, we find all the coefficients and enter them into Table 8.
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Table of coefficients of job satisfaction with factors results

Table 8

Teaching experience (j)

Factor Indicator State_ment
@ 1-10 11-20 >21
Contentment with remuneration Q8 1 0.59 0.74
Q9 1 0.95 0.80
Q10 1 0.76 0.71
Q11 1 0.77 0.70
Evaluation of career opportunities
@ Q12 1 0.71 0.74
z Evaluation of interactions with management 013 1 084 096
I
g Q14 1 0.83 0.83
(551
L Q15 1 0.94 0.85
Evaluation of interactions with colleagues Q16 0.99 0.88 1
Q17 1 0.99 0.96
Assessing the results of your professional development Q18 1 0.71 0.92
Benefit to society Q19 0.92 0.99 1

The next stage of data transformation is to sum the coefficient values. We determine satisfaction using
the “Contentment with remuneration” indicator.

The data obtained (Tables 7-9) demonstrate satisfaction indicators within a single group, in our case, the
“scientific and teaching experience” group, but across different indicators. This technique allows us to de-
termine which professional groups are least or most satisfied with a particular indicator. Table 9 shows that
among outcome factors, the most satisfied teachers are those with 1-10 years of experience (11.91), and the
least satisfied are those with 11-20 years of experience (9.96). Upon closer examination, according to the
“Contentment with remuneration” indicator, the most satisfied are teachers at the start of their careers
(i.e., those with 1-10 years of experience; 3), and the least satisfied are teachers with more than 21 years of
experience (2.25).

Table 9
Table of coefficients of job satisfaction with factors-results
Teaching experience (j) ;
Factor Indicator (i) M?X'mlf"ﬁ
1-10 11-20 >21 | valueo
Contentment with remuneration 3 2.3 2.25 3
Evaluat!on of career opportunities 5 409 408 5
" Evaluation of interactions with management
g Evaluation of interactions with colleagues 1.99 1.87 1.96 2
% Assessing the results of your professional development 1 0.71 0,92 1
I3
& | Benefit to society 0.92 0.99 1 1
Overall satisfaction rate by factor results 11.91 9.96 10.21 12
Relative overall odds from their maximum value 0.99 0.83 0.85
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An analysis of the indicators “Evaluation of career opportunities” and “Evaluation of interactions with
management”, showed that the most satisfied teachers were those with 1 to 10 years of experience, while the
least satisfied were those with more than 21 years of experience. No significant differences were observed in
the indicators “Evaluation of interactions with colleagues” and “Benefit for society”; in the indicator
“Assessment of the results of one’s professional development”, teaching staff with 11-20 years of experience
are the least satisfied.

The same transformations were made with the work process factors for the “scientific and teaching
experience” group, and the results are presented in Table 10.

Table 10
Table of coefficients of job satisfaction with workflow factors

Factor Indicator (i) Teaching experience () Maximum

1-10 11-20 >21 value of K
Work Organization 2 1.73 1.54 2
g Work environment and job stability 1 0.85 0.94 1
§ Advancing the university’s academic environment 1 0.80 0.93 1
€ | Workload 0.85 0.89 1 1
§ Overall satisfaction rate by factor results 4.85 4.27 4.41 5

Relative overall odds from their maximum value 0.97 0.85 0.88

Analysis of the data in Table 10 shows that beginning teachers (i.e., those with 1 to 10 years of experi-
ence) are more satisfied with the results of their professional activities, and teachers with 11 to 20 years of
experience are less satisfied. A detailed analysis shows that, according to the “Workload” indicator, teaching
staff with extensive experience are the most satisfied, while novice teachers are the least satisfied. According
to the “work organization” criterion, beginning teachers (1-10 years) are the most satisfied, while teaching
staff with extensive experience are the least satisfied. According to the indicator “Advancing the university’s
academic environment”, teachers with 11-20 years of experience are unsatisfied.

The next step in the comparative analysis of teaching staff satisfaction in the category we have chosen,
“research and teaching experience,” is to classify teachers according to their degree of satisfaction with the
factors of the work process and the factors of the results of the work process. In Figure 1, the levels of job
satisfaction are presented based on the relative overall coefficients of satisfaction with work process factors
and work process outcome factors. The graphical results presented in Figure 1 may serve as a tool for com-
paring faculty satisfaction levels and identifying areas to enhance motivation.

Ranking the satisfaction coefficients in descending order, we obtain the overall picture of teaching staff
job satisfaction (Table 11), from which we see that novice teachers with up to 10 years of experience are
more satisfied than teachers in other groups.

Table 11
Differentiation of levels of job satisfaction
Work experience Workflow factors Ranking Factors-results Ranking
1-10 0.97 1 0.99 1
11-20 0.85 3 0.83 2
>21 0.88 2 0.85 3

The study showed that factors such as “Evaluation of interactions with management” and “Evaluation
of career opportunities” have the most negative impact on job satisfaction and, accordingly, on teachers’
awareness of their importance. A negative trend was observed among respondents in changes in job satisfac-
tion. It has been established that the actual status, motivation, and satisfaction of higher education teachers

30 BecTHuk KaparaHgmMHCKoro yHmBepcuteTa



Job satisfaction among...

remain at levels that require improvement to address the complex problems and challenges facing modern
Kazakh society.

The study’s results demonstrate that professional job satisfaction is heterogeneous. Although certain
factors, such as interpersonal climate and engagement, received relatively positive evaluations, a substantial
proportion of respondents reported experiencing a high professional workload. Specifically, 59.81 % of fac-
ulty members agreed with the statement about being overworked, suggesting pronounced strain in their pro-
fessional activities. This finding does not indicate a high overall level of satisfaction, but rather highlights
structural imbalances between professional demands and available resources. Therefore, teachers’ job satis-
faction is differentiated: while there is a generally positive attitude toward the profession, specific aspects of
the organizational environment require improvement.

Almost all male and retired teachers believe the amount of work they must do is excessive. Also, the
male half of the team believes they need help influencing university management decisions. Due to insuffi-
cient or low income, young teachers are forced to look for additional income on the side. More than half of
respondents are satisfied with their salaries, while the remaining half seek additional income, including
teachers with an academic degree. Only every second of those surveyed sees career growth prospects at the
university, but the fewest are male teachers and professors.

The observed gender gap in the assessment of professional workload warrants further analysis. The
greater proportion of women reporting excessive workloads may result from the intersection of professional
and family responsibilities, as well as the specific allocation of academic tasks within universities. Addition-
ally, these disparities may reflect differences in the perception of work-related stress and responsibility lev-
els. These findings underscore the necessity for a more comprehensive examination of gender-related aspects
of faculty professional activity.

A detailed analysis of these data revealed the following: some respondents’ answers for each category
are extremely contradictory; what the respondents’ existing needs are; what managers should do to improve
employee satisfaction; there is a need for teachers’ self-reflection and independent assessment of the working
climate and their relationships with colleagues and management.

We offer the following recommendations to solve the problematic issues identified during the survey
that reduce the satisfaction of teaching staff with their professional activities:

e To overcome the identified problems, it is proposed to conduct regular monitoring of job satisfaction
in universities and create a corporate culture based on recognition of the value of the work of a higher educa-
tion teacher.

¢ [Institutional corporate culture plays an essential role in increasing faculty satisfaction

¢ Information about the faculty is necessary to assess the current level of corporate culture and identify
areas for improvement.

Receiving constant feedback from employees.

Taking timely measures to positively influence the university and its employees.

Motivating teachers with salary increases.

Supporting young teachers financially and morally.

Involving male teachers in management decisions at the university.

Changing the management’s attitude towards the needs of employees.

Increasing career opportunities for young teachers.

Reviewing of the amount of work that teaching staff have to perform.

Identification of career prospects at the university for male teachers, professors, and young teachers.

e Conducting frequent employee engagement surveys is one of the most effective ways to provide
constructive and actionable data that allows employees to grow and develop.

Conclusions

Thus, our study of teachers’ satisfaction with their professional activities in three higher education insti-
tutions confirmed its relevance and importance necessary for achieving strategic plans for the development
of higher education institutions in Kazakhstan, the implementation of which provides a solution to many of
its issues, such as staff development, new digital formats, international cooperation, new forms of labor or-
ganization in universities, etc. Therefore, the study of job satisfaction among higher education teachers is
considered an urgent task, and identifying the factors that influence faculty satisfaction enables us to develop
tools for managing faculty motivation in higher education institutions and provide recommendations to im-
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prove faculty satisfaction. Furthermore, such research will help address this issue, particularly by conducting
scientific research and developing a methodology for analyzing its results.

Job satisfaction is a state of well-being and happiness associated with one’s work and its environment.
Faculty satisfaction with their jobs is of great importance to the university. Satisfaction can stimulate positive
energy, creativity, and increased motivation to succeed. A good work experience breeds satisfaction, so it is
crucial that faculty consistently experience positive experiences. Faculty are the university’s most valuable
resource, and maintaining their satisfaction strengthens the university in many ways.

Job satisfaction is a state of well-being and happiness associated with one’s professional activities and
the work environment. It is crucial for the university that faculty members are satisfied with their jobs. A
sense of satisfaction can foster positive energy, creativity, and increased motivation to succeed. Positive ex-
periences in the workplace contribute to job satisfaction, so it is important that faculty regularly experience
positive emotions in their professional environment. Faculty are the university’s most valuable resource, and
maintaining their satisfaction helps strengthen the university in many ways.
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YHuBepcHUTET OKBITYIIBLIAPBIHBIH (KYMbICHIHA KAHAFATTAHYbI:
MapTedeci, 0aFajaybl, MPodJaeMaapbl JKIHE YCHIHBICTAPBI

Maxkanaga KazakcTaHHBIH YII YHHBEPCUTETIHAET1 Npodeccop-OKBITYIIBIIAD KYPAMBIHBIH €HOEKKe
KaHaraTTaHy JCHreliH Oaranay MakcaThIHAA ONapIblH KociOM KBI3METIH 3epTTey HOTHXKEIepl YCHIHBUIFAH.
3eprrey OaphIChIHAAa KaHAaFaTTaHyFa ocep ETETIH HETi3rl HHCTUTYHHOHAIIBIK JKOHE JKeKe (akTopiap
aHpIKTanapl. Onapra eHOeK >Kafjaiiapel, jKalmakbl [EHIeii, MaHCANTBIK ©Cy MYMKIHIIKTepi, KociOm
OeJCeHIITIK, )KYMBICTBIH TYPaKTBUIBIFBI JKOHE KaOBUIIAHATHIH )KYMBIC JKYKTeMeci skaTapl. COHBIMEH KaTtap
YHUBEPCUTET OacCIIBUIBIFBIHA MOTHBALVSUIBIK CasCaTThl JKETUINipy OOWBIHIIA YCBHIHBICTAp d3ipiiey YIIiH
OKBITYIIBIIAPBIH 0achlM KaKETTUIKTEpi aKbIHAANIBL. 3epTTey/iH FRUIBIMH KaHAJIbIFBI — Ka3aKkCcTaHHBIH
JKOFapsl OiTiM Oepy KyiieciHe ToH OipbIHFal 3MITMPUKAIBIK MOJCIb asChIHIa WHCTHUTYIIHOHAIBIK JCTCPMHU-
HAaHTTQp MEH JKeKe KociOM cumarTamanapisl OipiKTipeTiH OKBITYIIBUIApABIH CHOCKKE KaHaraTTaHyBIH
GaranayablH WHTErPaTHBTI MOJEINIH a3ipiiey. JKBIHBICHI, jTaya3bIMbl, JKachl, FEUIBIMU JOPEXKeci jkoHe eHOeK
OTINIi CHSAKTHI KOPCETKIIITEPIl €CKepe OTBIPHII, YIII YHUBEPCUTET OOMBIHIIIA )KYPTi3UIreH CATBICTHIPMAIIBI TaJl-
Jay KaHaFaTTaHy JCHICHiHIH OpTYpii VJTUICPiH JKOHE KOciOM OCJNCEHIUTIKTIH JKOFapbl JCHreli MeH
KaOBLIJaHATBIH JKYMBIC JKYKTEMECIHIH eJeyii Ooiysl apachIHOarbl KYPBUIBIMIBIK TEHIepIMCI3mikTepmi
aHBIKTaAbl. AJIBIHFAaH HOTIDKeNep OacKapymIBUIBIK — IISIIIMJEpAi MakcaTThl Typle KaObuiiayra,
WHCTHTYLIMOHAJ/IBIK KOMMYHHUKALUSHEI JKETUIAIpyre, KapXKbUIBIK BIHTAJAaHABIPY JKYHECIH NaMBITyFa, »Kac
OKBITYLIBLIApABl KONAAyFa, COHAAH-aK YHMBEPCHTETTEPAIH TYPAKThl JaMyblH KaMTaMachl3 eTYIiH
CTpPATETHsIIBIK KYpalbl PETiHIE OKBITYIIBLIAPIBIH eHOCKKEe KaHAaFaTTaHybl MEH KOciOM OeJICeHALiriH Kyiemni
TYpPAE MOHHTOPHHT JKYPTi3yre SMIMPUKAIBIK HETi3 O0Iazbl.

Kinm ce30ep: xyMbICKa KaHaFaTTaHy, KaHAFaTTaHy (aKTOPBI, YHUBEPCUTET OKBITYIIBICH], JKOFaphl OimiM Oe-
PY, KociOH )KyMEIC.

XK.K. Abuesa, b.E. Xam3una, C.T. Kaprun, b.)K. A6apamesa, M./l. EcekemoBa

Y10B/1€TBOPEHHOCTH PaGoTOoli nMpenojaBaTeieil yHUBepCUTETA:
COCTOSIHUE, OI[€HKA, MPO00JIeMbl H PeKOMEHIAIN U

B nmaHHOIt cTaThe MpeACTaBlIeHbI Pe3yIbTaThl HCCISIOBAHUS MPOPECCHOHAIBHON IESITEIbHOCTH TIPETo/iaBa-
Telell yHMBEPCUTETOB C ILENbI0 OLECHKM YPOBHS YHOBJIETBOPEHHOCTH paboToil  mpodeccopcko-
IPENo/aBaTeIbCKOr0 COCTaBa B TPEX Ka3aXCTaHCKUX YHUBEpCUTETaX. B nccienoBaHuy BBIIBICHBI KIIFOUYEBbIE
WHCTHTYLIMOHAIIbHBIE U UHIMBUIyalIbHbIE (DAKTOPHI, BIHUSIONINE HA YIOBIECTBOPEHHOCTh, TAKHE KAK YCIOBHS
TPyZa, ypOBEHb 3apa0OTHON IIIaThl, BO3MOXHOCTH KapbepHOTO POCTa, NPO(eCcCHOHaIbHAs BOBICYEHHOCTD,
CTaOWIBHOCTh 3aHATOCTH M BOCHPHHUMaeMas pabodast Harpyska. Takke ompeneseHbl NPHOPHTETHHIE I10-
TpeOHOCTH TperoaBaTeneil, KOTOpble MOTYT OBITh HCIIOIBb30BAHBI PYKOBOICTBOM YHHBEPCHTETOB JUIS CO-
BEpIICHCTBOBAHMS ITOJUTHKH MOTHBanuy. HaydHass HOBH3HA HCCIICIOBAHMUS 3aKITIOYACTCS B pa3pabOTKe WH-
TETPAaTHBHOM MOJENH OIEHKH YIOBIETBOPEHHOCTH MperojaBaTeneil MpoecCHOHATLHON NeSTeIbHOCTHIO,
00BeANHSAIONMEH WHCTHTYIIHOHAIBHEIE IETePMUHAHTE M WHIUBUAYaIbHBIE NMPO(QECCHOHATIBHBIC XapaKTepH-
CTHKH B paMKax €JHHON 3MIIMPUIECKOH MOJIENH, afanTHPOBAaHHON K CHCTeMe BhICIIero oOpa3oBanus Kazax-
craHa. CpaBHUTENBHBIH aHAIN3 TPEX YHUBEPCUTETOB C YUETOM TI0JIa, HOJDKHOCTH, BO3PACTa, YUEHOU CTEIIeHN
U cTaxa paboTs! BEIIBII qU((epeHIIMPOBAHHBIE MOJIETH YIOBICTBOPEHHOCTH U CTPYKTYpPHBIE THCOATaHCHI
MEX][y BEICOKAM YPOBHEM NPOQECCHOHATBLHON BOBICYEHHOCTH M 3HAYUTEILHON BOCIIPHHIMAEMON pabouei
Harpyskoi. IlomydeHHble pe3ysIbTaThl CO3AI0T SMIUPUYECKYIO OCHOBY UL NIPUHATHA aJpECHBIX YIpPaBIICH-
YECKUX PEeIICHNH, pa3BUTHS HHCTUTYIMOHATEHOI KOMMYHHKAaIUH, COBEPIICHCTBOBAHNUS CHCTEMBI (prHAHCO-
BOI0 CTHMYJIHMPOBAaHHUS, MOJAEPKKUA MOJIOJBIX IpENojaBaTelel, a TakkKe U1 CUCTEMaTHYECKOTO MOHHUTO-
pUHTa yI0BIETBOPEHHOCTH M BOBJIEUEHHOCTH NPENOJABaTENIeN KAK CTPATETMYECKUX MHCTPYMEHTOB YCTOM-
YUBOTO PA3BUTHsI YHUBEPCUTETOB.

Kniouesvle c106a: yaoBIECTBOPEHHOCTh paboTOil, (HaKTOpP YIOBIETBOPECHHOCTH, MPEO/IaBaTEellb YHHBEPCUTE-
Ta, BbICIIee 00pa3oBaHue, MPOGECCHOHATBHAS ACATCIBHOCTb.
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The use of hedging in EFL students’ academic writing

Academic writing in English is a special genre which requires maintaining a certain tone and adhering to
conventions accepted in the scholarly community. Writers should strive to express their stance appropriately
by avoiding overly categorical statements and overgeneralizations. One of the ways to achieve this is using
hedging strategies. Therefore, teaching hedging should be an obligatory aspect in an academic writing course
to develop EFL (English as a foreign language) students’ academic writing competence. This study aimed to
explore the EFL students’ usage of various hedging types and academic writing teachers’ perceptions of
hedging instruction. To this end, corpus analysis of undergraduate EFL students’ forty academic essays was
conducted to identify hedging types according to the framework of Salager-Meyer, and six academic writing
teachers have been interviewed to elicit their perceptions. It was revealed that of all seven types of hedges
found in the essays, students could appropriately utilize mainly two types. This demonstrates that EFL learn-
ers struggle when expressing tentative statements in academic writing. The interview findings also imply that
more attention should be given to teaching hedging explicitly and considering integrating more practice in the
syllabus for the academic writing course. This study might be helpful in raising awareness of the problems
associated with hedging instruction in academic writing classes as well as contributing to the literature in ac-
ademic writing research.

Keywords: academic writing conventions, hedging, teachers’ perceptions, EFL students, hedging instruction,
claims, devices, hedging types, strategies.

Introduction

The relevance of developing academic writing skills in students at higher education institutions is unde-
niable, given the growing need for the development of research and the increasing visibility of universities in
the international academic arena [1]. Academic success among students of Kazakhstani higher educational
institutions depends on efficient academic writing skills [2; 53]. However, few EFL (English as a foreign
language) learners are able to write academic papers at the required level, although they might have high
proficiency in using the grammar rules and academic vocabulary. The previous research consistently indi-
cates that major challenges students encounter in academic writing are related to insufficient knowledge of
conventions and inability to use language tools to ensure logical expression [3], [4; 150]. There are nine
characteristics that define academic writing: complexity, formality, precision, objectivity, accuracy, hedging,
responsibility, organization, planning. As such, this paper is focused on one of the significant features of ac-
ademic writing — hedging and highlights the importance of developing hedging strategies of undergraduate
EFL students.

Gillet et al. [5] contend that academic writing frequently requires a cautious approach, and
there are numerous ways to express caution. A technique known as hedging is a method of softening claims
without undermining one’s stance in a manner that is acceptable in academic writing. Numerous studies
[6-10] have looked into the types and functions of hedges. A communication device known as hedging is
used to either increase or decrease the impact of assertions [8]. The hedges such as probably, likely, perhaps,
could, might, etc. help to create a proper rhetorical and interactive tone by covering affective and epistemic
meanings in academic discourse. Moreover, hedging displays the authors’ attitude towards the reader as well
as how certain they are that the assertion is true. Therefore, writers should be careful to communicate their
message according to the expectations of the academic community. The following example by Salager-
Meyer [11; 2] presents a clear explanation of what hedges are:
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One could state a proposition as a fact (e.g., “This medicine will help you recover quickly”), or one
could use a hedge to distance oneself from that statement, e.g. ““I believe that this medicine could help you
recover quickly”.

Thus, hedging is a metadiscourse device that authors employ when they want to weaken the impact of a
claim as well as to express respect towards someone’s views or results. In fact, various scholars have defined
hedging in different ways; for example, as “items of language which a speaker uses to explicitly qualify
his/her lack of commitment to the truth of a proposal he/she utters” [7; 281]; or as linguistic devices to show
the degree of commitment to a claim [8]. Therefore, hedging devices take a significant part in academic writ-
ing, signaling the writers’ position in accordance with their attitude towards the claim.

From the perspective of stance, hedging reflects the writer’s epistemic positioning and degree of com-
mitment to propositions, contributing to the construction of an academic voice. This aligns with the notion of
epistemic modality by Palmer [12], where hedging signals probability and possibility. Nevertheless, in the
context of second language writing, studies have shown that learners often struggle with the appropriate use
of hedging due to limited linguistic resources and insufficient awareness of disciplinary conventions, which
highlights the importance of explicit instruction in academic writing [5-7].

However, academic writing textbooks contain little information and tasks for practicing hedging. As
Salager-Meyer noted, this aspect is “largely ignored in pedagogical materials...” [11; 11]. This view is sup-
ported by Hyland, who also emphasized that hedging exercises are under-represented in academic writing
coursebooks [8]. On this basis, we hypothesize that students have insufficient awareness of hedging strate-
gies, which can hinder their success in academic writing. In addition, despite the significance of using hedg-
ing in academic writing, there is a scarcity of empirical studies that focus on the EFL students’ use of hedg-
ing in academic essays through the analysis of hedging types and frequency of use, triangulated by the teach-
ers’ practices and perceptions from pedagogical perspectives. The research on hedging is mainly cross-
disciplinary since it is conducted at the intersection of pragmatics, linguistics, semantics and applied linguis-
tics [13]. The current research also has some features of these areas as it contains the analysis of corpora as
well as the perceptions of writing instructors towards hedging and teaching it in academic writing classes.
This study is expected to address a gap in the literature on hedges because their proper usage is essential in
the process of differentiating fact and evaluation.

Students majoring in “Foreign Language: Two foreign languages” (TFL) in a Kazakhstani University
under investigation are required to write academic essays as part of the requirements for Academic Writing
course. To this end, we aim to explore the use of hedging in academic essays of TFL students as well as to
determine the teachers’ perceptions in hedging instruction. For this purpose, we analyse students’ essays and
conduct interviews with academic writing instructors.

Hedging classifications:

According to Banks [6], Hyland [8], and Skelton [10], hedges can be broadly categorized as those that
focus on the content (epistemic) and those that focus on the reader (interpersonal). For example, Skelton [10]
divided hedges into three types such as copulas other than to be, lexical commenting verbs and modal verbs.
Further, Salager-Meyer’s [14] earlier taxonomy divided hedges into five types: shields (can, may),
approximators (about, approximately), authors’ personal uncertainty and direct engagement (I believe), emo-
tionally charged intensifiers (really, surprisingly), and complex hedges (would seem somewhat).

Since hedging is a subjective phenomenon that is applicable in a specific context, many scholars have
been arguing on which words and phrases should be classified as hedges and which temporarily serve their
function in a particular context only. Clemen [15] suggests a list of the common hedging devices such as ep-
istemic qualifiers, personal pronouns, indirect constructions, parenthetical constructions, subjective condi-
tionals and other grammatical structures. Some scholars have also reported the use of passives, agentless and
impersonal constructions as a way to hedge [13; 15].

Some known hedge words classifications made by scholars are briefly summarized in Table 1 below.
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Table 1
Taxonomies of hedge words
Prince Skelton Myer SaI:;alg;gr— Hyland Salager — Meyer
(1982) (1988) (1989) (1994) (1996) (1997)
Approxi- | Copulas, Subject com- | Shields, Approxi- | Reader and Modal auxiliary verbs, Adjec-
mators, modal verbs, | plements other | mators, Personal Content orient- tival, nominal, adverbial, and
Shields lexical than be, Lexi- | doubts and direct | ed, among them | modal phrases, Approximators
commenting | cal verbs, involvement, writer and accu- | of degree, time, frequency,
verbs Modal verbs Emotionally racy-oriented and modal lexical verbs, com-
of condition, charged intensifi- pound hedges, If- clauses,
Probability ers Introduction phrases
adverbs

Most taxonomies, in general, share similar ideas and they have a balance between each other. However,
Salager — Meyer’s [11] pragmatic framework of hedging types presents an integration of most of the earlier
identified hedges. Taxonomy of Salager — Meyer includes the types that have not been previously attributed
to the hedging category, such as some of the modal lexical verbs (Table 2).

Table 2
Classification of Salager— Meyer (1997)

Modal auxiliary verbs (MAVS) may, might, can, could, should, would

Modal lexical verbs (MLV) Seem, indicate, suggest, estimate, appear, tend, think, argue,

propose, assume

Adjectival, Adverbial, Nominal modal phrases
(AANM)

Adjective: probable, likely, possible
Nouns: possibility, assumption, suggestion
Adverbs: probable, perhaps, practically, apparently

Approximators of frequency, degree, quantity,
and time (AFDQT)

approximately, about, usually, often, generally, a lot of

Introduction phrases (IP) we feel that, believe, in our view

If clauses (IfC) if anything, if correctly

Compound hedge words (CH) seems likely, it would appear, would seem somewhat

As it was mentioned before, the literature review showed the limited research on hedging from peda-
gogical perspectives. Previous studies explored how often advanced learners use hedges and boosters in their
essays and whether there was a difference between men and women in using these devices, examined the
prevalence of hedging devices, as well as their various forms and functions in the discussion sections of re-
search articles, and looked into the effect of direct and indirect approaches to data-driven learning on EFL
undergraduate students’ mastery of hedges [16].

In the first study, the findings showed that hedges and boosters were used more often in the academic
essays’ introductions and discussions than in the rest of the essays. Also, both men and women used hedges
more than they used boosters. The next research indicated that the frequency and forms of the hedging words
were statistically significantly different between qualitative and quantitative research publications. As for the
last-mentioned, experimental study, both approaches had strengths and limitations; however, students’ per-
ceptions of teaching hedges through the analysis of corpora were positive.

Other researchers compared empirical and non-empirical academic publications to investigate the varia-
tions in their usage of hedging and boosting in English and Chinese-Medium journals. The authors of empir-
ical and non-empirical academic articles were also compared. The findings demonstrated that abstracts pub-
lished in English-medium journals had noticeably more hedges than those published in journals in the Chi-
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nese language. Later work by Firoozjahantigh et al. [17] examined the effect of explicit instruction of hedg-
ing and boosting devices through a process-based approach and found that it has a positive effect on the de-
velopment of EFL learners’ academic writing skills. Hollman et al. [18] focused on Japanese EFL students’
use of hedges may, might and could in academic writing and found the frequent but inappropriate use of the
modal verb could. They attributed this to the influence of L1 and to the given topics. Overall, previous re-
search presents the integration of corpus analysis to identify the hedging patterns and pedagogical decisions
for more effective corpus-informed hedging instruction.

Materials and Methods

The study is guided by the following research questions:

1. Which types of hedging do TFL students use most in their academic essays?

2. Which types of hedging do TFL students use least in their academic essays?

3. What are academic writing teachers’ perceptions of teaching hedges in academic writing?

Study design

This study utilized explanatory sequential mixed methods to maintain objectivity and rigour of findings.
The quantitative part included a frequency count of the hedges used on the basis of corpus analysis, followed
by the qualitative method to interview the academic writing teachers and identify their perceptions of teach-
ing hedges in their courses.

Participants and Data Collection

The consent forms were sent to academic writing teachers and undergraduate TFL students who have
taken the course on academic writing. Consequently, 70 academic essays written by TFL students were col-
lected for the data; 40 of them were randomly selected for analysis by using a random number generator pro-
gram. In this investigation, two 2nd year bachelor’s TFL groups shared their academic essays. The English
proficiency level of these students according to CEFR is B1-B2. As for academic writing instructors, the
consent form was sent to all academic writing instructors of the University; 6 of them agreed to be inter-
viewed. The sampling strategy of teachers involves convenience sampling. The research tool was a semi-
structured interview consisting of 5 questions that were designed in order to determine the teachers’ percep-
tions of teaching hedging. The academic writing teachers’ demographics information is presented below. To
ensure anonymity and confidentiality, the participants were coded as AWT1 (Academic writing teacher 1),
etc. As seen from Table 3, all participants have been teaching academic writing for many years, and the dis-
tribution of the holders of Master’s and PhD degrees is equal. Two of them are males, and four informants
are females. Each interview lasted about 20-25 minutes and was delivered in English, at a place and time
convenient for each participant.

Table 3
Academic writing teachers’ demographics
Working experience as I -
Codes Age Gender an AWT (years) Featured qualifications and position
AWTL Male 3 MSc in “Educat.ional. Leadership” (2022),
Nazarbayev University
PhD student, Scientific internship at the University
AWT2 Female 6 of Cambridge, UK (2018)
AWT3 Female 10 PhD, assistant professor (2010)
AWT4 Male 7 PhD, assistant professor (2014)
AWTS Female 4 MSc in Applied Linguistics and SLA, University of
Oxford
AWT6 Female 5 MA in TEFL (Two foreign languages) (2019)
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Procedure and data analysis

1) Academic essays written by TFL students

A guantitative examination of 40 essays submitted by undergraduate TFL students for the Academic
writing class in 2023 served as the basis for the study. We used a quantitative method (frequency counts) in
order to identify students’ awareness about hedging by calculating and analyzing the frequency of hedge
words in academic essays. The corpus analysis method was applied to the data to be analyzed. The research-
er reviewed each student’s entire essay, looked for hedges, and then categorized them using Salager-Meyer’s
[11] taxonomy since it shows the most frequently utilized hedging categories. Two steps were taken during
the coding process. When a hedge item was identified, it was manually recorded in the collection table. By
doing this, the context in which a hedge appears is preserved. The next phase involved coding hedges. By
doing so, the author was able to identify the hedge words that are used more frequently, in addition to captur-
ing the frequency distributions of types of hedges in general. The steps in the inquiry process included identi-
fying the hedges, calculating the types and frequencies, and interpreting the findings.

2) Academic writing instructors

Thematic analysis by Braun and Clarke [19] was used for semi-structured interviews held with academ-
ic writing teachers. In thematic analysis, we generated initial codes, then labelled them and generated catego-
ries, and next defined and named themes. This procedure was conducted manually since the current research
is small-scale and writing on paper ensures the control of the data.

Results and discussion

In Table 4, we present the distribution of all types of hedging in academic essays written by TFL students.

Table 4
Students’ use of hedging types in academic essays
Adverbial, Approxi-

Modal Modal | Adjectival, mators of Introducto- Com-
Types of Hedgings | auxiliary | lexical Nominal frequency, rv phrase If clauses pound

verbs vebrs modal degree, and yp hedges

phrase time

Number of students
using hedging by
type (n) (out of 40) 37 19 15 34 8 5 7

Research question 1. Which types of hedging do TFL students use most in their academic essays?

The results demonstrate that the students use various hedging devices in academic writing. However,
the most utilized ones are Modal Auxiliary Verbs (MAVs) and Approximators of frequency, degree, quanti-
ty, and time (AFDQT). According to the taxonomy of Salager-Meyer [10], MAVs include the following
modal verbs: may, might, can, could, should, would. AFDQT consists of the following lexical items: approx-
imately, about, usually, often, generally, a lot of. As shown in Table 4, various MAVs have been identified in
37 essays out of all 40 students’ essays, whereas AFDQT were used by 34 students.

The total number of utilized MAVs is 143 items, which constitute 47 % among all seven types, and
AFDQT is 83 units, that is 27,3 %, found in almost all students’ essays.

Research question 2. Which types of hedging do TFL students use least in their academic essays?

In contrast, some other types were not used extensively. For instance, Introductory phrases (8 times,
2,6 %), If clauses (8 times, 2,6 %), and Compound hedges (10 times, 3,3 %) were the hedging types that ap-
peared least in students’ essays; only 5-7 students out of 40 could use them appropriately. However, as Fig-
ure 1 indicates, it should be noted that all types of hedging were found, despite the fact that they were used in
various amounts.

The bar chart below (Fig. 1) presents a distribution of all hedging types in academic essays written by
TFL students.
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Figure 1. The distribution of all types of hedging in the students’ essays

Research question 3. What are Academic writing teachers’ perceptions of teaching hedges in academic
writing?

Below is a table demonstrating the results of thematic analysis. Overall, four themes emerged from the
data reflecting the academic writing teachers’ perceptions of hedging instruction: Functions of hedging, Lim-
itations of using hedges, Pedagogical constraints in hedging instruction, and Teachers’ practices in hedging
instruction.

Table 5
Thematic analysis of AWT responses

Samples of initial open codes

Categories

Themes

Indicate uncertainty, protect the
claims, soften the claims, avoid criti-
cism

Epistemic functions of hedges

Functions of hedging

Respecting other viewpoints, to be
polite, relate to the reader

Interpersonal functions of hedges

Moderate use, not overuse

shows uncertainty, sounds unconfi-
dent, unconvincing claims, inappro-
priate context

Moderate use of hedges

The danger of undermining one’s
claims

Limitations of hedging

Little information in the textbooks, not
sufficiently covered, little attention in
syllabus, underestimate the im-
portance

lack of practice, few exercises, 1-2
hours of teaching hedges

Insufficient coverage in the textbooks
and syllabi
Superficial instruction of hedging

Pedagogical constraints in
hedging instruction

Include in final assessment, provide
example, explain appropriate use, cre-
ate exercises myself

Using explicit explanation

instruction

Discuss the importance of hedges,
justify limited use, and identify the
hedges in the articles

Raising awareness

Teach mainly modal verbs,

Limited focus

Teachers’ practices in hedging
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Theme 1. Functions of hedging.

All participants showed awareness of hedging devices and described their functions in academic writ-
ing. They acknowledged the significant role of hedging in protecting and softening the claims, avoiding criti-
cism and displaying respect to other scholars’ views. Teachers consistently listed both epistemic and inter-
personal functions of hedging. For example, AWT1 response reflects other participants’ answers: “Yes, |
teach hedging in my classes. | think that students should learn how to protect their claims, and there is a
question of respecting other viewpoints.”

Theme 2. Limitations of hedging.

Although hedges play a central role in academic writing, several teachers admitted that they should be
used carefully due to some limitations. Given that extensive use of hedges might lead to undermining one’s
own stance and reducing confidence in assertions, it was noted that students should use them cautiously. A
participant’s response is reflective of this point: | can say that | partially agree. It is required where it is ap-
propriate. That means we should use it moderately” (AWT 6). Another respondent supported this concern:
“The reason is that we know the use of hedging is required for academic essays, but we should do it moder-
ately. Overuse can lead to unconvincing claims”. (AWT 3).

Theme 3. Pedagogical constraints in hedging instruction.

Despite the significance of hedges and the multiple functions they perform, all participants unanimously
stated that hedging receives very limited attention in academic writing textbooks. As a result, teachers do not
include this topic in the syllabus, and students do not have enough opportunities to practice it. For example,
according to the participants’ answer: “Perhaps, there is little information in the textbooks, therefore students
pay little attention to that. That means the importance of hedging is not sufficiently conveyed in the text-
books” (AWT3). Another response confirms that insufficient pedagogical materials lead to inappropriate use
of hedges.

“It seems that students are short of practicing because of a lack of information on hedging types, so they
sometimes do not know how to use it appropriately” (AWT6). Another teacher explicitly stated that under-
representation of hedging in academic writing textbooks results in superficial instruction and underestima-
tion of some important hedging types, needed to show sophistication in producing academic texts. The fol-
lowing quote represents this conclusion: “I teach hedging, but only 1-2 hours of the whole course duration”
(AWT?2).

Theme 4. Teachers’ practices in hedging instruction.

All participants share a belief that consistent practice can enhance the awareness of students in using
hedges and their overall positive outcomes in academic writing. Regardless of insufficient information in the
textbooks, they try to create exercises themselves and discuss the importance of proper use of hedges. As
they report, they consider: “It comes only with constant practice, so it would be better to include hedging
into assessment criteria, so students will have to pay more attention to it” (AWT 4). However, teachers ad-
mitted that they teach mostly modal auxiliary verbs and some other types: “I teach mostly modal auxiliary
verbs” (AWT6);

“I teach all of them, but it seems to me that modal auxiliary verbs and adjectival, adverbial and nominal
modal phrases are used more frequently than others” (AWT5).

Overall, the results revealed awareness of academic writing teachers of the functions of hedges and
their significant role in academic texts. However, due to some pedagogical constraints, such as limited cov-
erage of this feature in the academic writing textbooks and syllabi, small amount of time allocated for hedg-
ing instruction and a deficiency of practical tasks, EFL students have insufficient knowledge and skills in
using various hedging strategies. The findings suggest an urge for material development, particularly for
teaching all hedging types. Also, contrary to the teachers’ beliefs, the essay analysis revealed very few occur-
rences of adjectival, adverbial and nominal modal phrases, although modal auxiliary verbs have been used
extensively.

Conclusions

According to the results of essay analysis, it can be concluded that TFL students are aware of hedging
strategies since all hedging types have been identified in their writings. However, the students’ hedging us-
age in academic essays should be improved because there were sentences where hedging was required but
students missed that.

Also, we can summarize that mostly only two types of hedging — Modal auxiliary verbs and
Approximators of frequency, degree, quantity, and time out of seven by Salager-Meyer’s taxonomy were ap-
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plied by students. The reasons behind such findings might be that teachers pay more attention to teaching
these types. Also, modal verbs and adverbials are widely used not only in academic writing but in all other
genres, and possibly, they have been mastered earlier. This finding corroborates the results of Salager-Meyer
[11] and Hollman [17], who found the most frequent use of the modal verb could in students’ writings. Other
types were also found, but their distribution was rare. The least used types were introductory phrases, if-
clauses and compound hedges. It aligns with the findings of Hyland [8] that L2 students often have difficul-
ties in applying compound hedges in their academic writing. These results also imply that students and
teachers should pay more attention to other types of hedge words and practice them in order to be able to use
hedging strategies efficiently.

As for the teachers’ perceptions regarding hedging instruction in academic writing classes, it should be
noted that some teachers admitted they gave little attention to teaching hedges. They attributed this neglect to
the deficiency of practical tasks on hedging in the academic writing textbooks and insufficient time allocated
for teaching this aspect. Nevertheless, all academic writing instructors confirmed that hedging strategies are
vital in preserving academic tone and thus should be paid more attention to. They recommended practicing
this strategy in order to improve the performance of academic writing students. Based on their answers, we
generated some suggestions on how to improve hedging instruction in academic writing classes, which are:
including various types of hedging in assessment criteria; applying hedging in making claims and proposi-
tions; giving the tasks to identify hedges in scientific articles; providing examples, templates and models;
explaining the importance of using hedging moderately and appropriately.

The pedagogical goal of this study was to highlight and evaluate the situation regarding the use of hedg-
ing strategies in academic essays of TFL students, as well as to dive into the academic writing teachers’ be-
liefs and perceptions of hedging and its instruction in academic writing classes. It is believed that the current
research can help students, teachers, and material developers to understand the crucial importance of hedging
strategies in maintaining academic style and tone. In addition, it contributes to the scientific literature on
hedges by presenting insights from an EFL context, where the limited use of hedging can lead to unqualified
claims. Therefore, more research is needed to explore the hedging instruction and factors underlying the un-
derestimation of such an essential feature of academic writing to address the challenges and inform academic
writing pedagogy.
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J.E. lllaiikenosa, C.b. Tynenona, A.T. Yaknukosa, M.b. bekTypoBa

AFBUIIIBIH TiJIIH IIETeJI TUIi peTiHAe OKUThIH CTYAeHTTEePAiH
aKaJeMHUSJIBIK Ka3yAa XeKUHITi KOJJaHYbI

AFBUIIIBIH  TUTIHAET1 aKaJeMHUsUIBIK JKa3sy — Oenrimi Oip eKmiHAI caKTayIbl >KOHE aKaJeMHSIIBIK
KaybIMJIACTBIKTA JKaJITbI KaObLIJaHFaH KOHBEHIMSJIAapFa CoHKec KeJy/li Talal eTeTiH epeKile XaHp. ABTOp-
Jap ©3 YCTaHbIMAAPBIH JKETKUTIKTI Typae Oinmipyre THIPBICYBl KepeK, MIaMaJaH ThIC KaTErOpHsIIbIK
TYXKBIPBIMIAP MEH JKalmbulaylapaaH ayiak 0onysl kepek. bynm makcaTka eTymiH Oip KOJIBI — XEKHHT
KOJIIaHy, COHJIBIKTAH XEKHMHITI OKbITY arsumiblH TimiH met Tini (EFL) peringe yiipeHeTiH cTyneHTTepiH
KY3BIPETTLUIITIH AaMBITY YIIiH aKaJeMHUSUIBIK Ka3y KypCHIHBIH MIiHAETTi acleKTici OOMysl KepeK. 3epTTeyaiH
Makcatel — EFL cTymeHTTepiHIH XEIDKWHTTIH OpTYpJi TYpPJEPiH KOJAAHYBIH JKOHE aKaJeMISIIBIK Ka3zy
MYFalIMJIEpiHIH XeIDKUHTKE OKBITY OMIiCTEpl Typansl TyciHikTepiH 3eprrey. Ochl MakcarTa Canarep-Meiiep
TYKBIPBIMJIAMachlHa COWKEC XeIDKMHT TypiepiH aspikray yuriH EFL crymentrepiniy 40 axaxeMHsIIBIK
ICCEeCiHIH KOPMYCTBIK Tajgaybl >KYpri3ingi, COHHai-ak oJIap/AblH TYCIHIKTepiH HAKTbUIAy YIIIH aiThl
aKaJIEMISIUIBIK JKa3y MYyFaliMiMEH cyxOaTTtap >Kyprizinmi. ODccenepie Ke3AeCeTiH KeTi TYPAIH IlnHIe
CTYACHTTEp HETI3IHEH €Ki TYpiH METKITKTI TypAe KOJIaHa alfaHbl aHBIKTAIABL byl cTymeHTTepaiH
aKaJeMISUIBIK JKazyJda TY)KBIPBIMAApIb! OUNnipyae KUbIHIBIKTapra Tam OonaThlHBIH Kepcereai. CyxOar
HOTIDKENepl XEIDKUHT OOMBIHIIA OKBITYFa KeOIpeK KeHIT 0eiy »oHe aKaJeMILSUIBIK jKazy KypcTapblHa
MPaKTUKAJIBIK JKaTTHIFYTapIsl Ke0ipek KoCy KaKeTTUNriH kepcereni. OCBI 3epTTey aKaAeMHSUIBIK XKazy
cabaKTapbIH/Ia XePKHHT TYPICPiH OKBITYMEH OaiiilaHbICThl KHBIHABIKTAP Typasibl XabapaapibIKThl apTTHIpYFa
JKOHE aKaJJeMHSUIBIK a3y OOMbIHIIA 3epTTey 9AeOHETiHE Yiiec KOCYybl MyMKIH.

Kinm ce30ep. akaAeMHsUIBIK jKa3y epeenepi, XEMKHMHT, OKBITYIIBIHBIH KO3KapacTapbl, aFbLIIIBIH Tifi
CTYICHTTEPI, TYXKBIPBIMIAP, KYpalaap, XePKHHT TypJiepi, CTpaTerusiap.

J.E. lllaiikenosa, C.b. Tynenosa, A.T. YaknukoBa, M.b. bekTypoBa

Hcnonb3oBaHue XeKUPOBAHKS B AKAJeMUYECKOM NMUCbMe CTY/IeHTaAMHU,
H3YYAIOIIUMM AHTJIMHCKUH A3bIK KAK MHOCTPAHHBIH

AxaileMuIecKoe MIChMO Ha aHTITHHCKOM SI3BIKE — 3TO OCOOBIH skaHp, TpeOyromuii cCoOMoaeHNs OTIpeieNieH-
HOTO TOHA M COOTBETCTBHUS OOLICHIPHHSATHIM B HAYYHOM COOOIIECTBE KOHBECHIHSM. ABTODHI JOJDKHBI CTpe-
MHTBCSI a[IeKBaTHO BBIPaXKaTh CBOIO MO3UINIO, H30eras 4pe3MepHO KaTerOpPUYHBIX yTBEP:KACHUH U 00001m1e-
Huid. OfMH U3 CHOCOOOB MOCTIKEHMS 3TOM LENH — MCIOIb30BAHUE XEIKUPOBAHMS, MMOITOMY OOyueHHUE
XEIKUPOBAHHIO JJOIKHO OBITH 00sS3aTENIbHBIM aCIIEKTOM Kypca aKaJeMUYeCKOTo MUChMa JUI Pa3BUTUS KOM-
NETEeHIUU CTYACHTOB, U3YYaIOIINUX aHTTIMICKui kak nHocTpanHbld 36K (EFL). Llensto manHOTO Mccienosa-
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HHS SIBISIETCS M3YyYSHHE HCIONB30BaHUs cTyAeHTaMd EFL pa3nudHbIX TUIOB XEIPKHPOBAHUS M BOCIPHATHS
MpenoaBaTeIIMH aKaJeMHUECKOTO MHChbMa METOJ0B 00ydeHHs XeIKHUpoBaHHIO. [lIst 3Toro ObLT MpOBEIEH
KOPILYCHBII aHaJIu3 COpPOKa akaJeMHU4ecKUX 3cce cTyAeHToB EFL i BBIABIEHMSA TUIIOB XEIKUPOBaHUS B
COOTBeTCTBUU ¢ KoHIenued Canarep-Meiiep, a Takke NPOBEACHBI HHTEPBBIO C LIECTHIO MPENOaBaTEIIMU
aKaJIeMHUYECKOT0 IMChbMa JUI BBIICHEHHS UX BOCHPUATHA. BbIIO BBIABICHO, YTO U3 BCEX CEMH TUIIOB, BCTpe-
YAIOIUXCS B 3CCE, CTYAECHTHl MOIJIM aJ€KBAaTHO HMCIOJIb30BaTh B OCHOBHOM JIBa THUIA. DTO JEMOHCTPUPYET,
YTO CTYJCHTHI UCHIBITHIBAIOT TPYAHOCTHU TP BBIPAXKEHUU IIPEABAPUTEIILHBIX YTBEPKICHUN B aKaJIEMUUECKOM
nHuchbMe. Pe3ynbTaTel HHTEPBBIO TaKKE YKa3bIBAIOT HA HEOOXOAMMOCTh YAENATH OONbIE BHUMaHHSA 00yde-
HHIO XEPKMPOBAHHUIO M PACCMOTPEHHIO BO3MOXHOCTH BKITIOUEHHs OONBIIEro KOJMYECTBA MPAKTUIECKUX YII-
paxkHeHHUil B IporpaMMy Kypca akaJeMHUecKoro nuchMa. JlaHHoe HccleJ0BaHUE MOXKET COCOOCTBOBATH ITO-
BBIIICHUIO OCBEJIOMIIEHHOCTH O MPOOJIeMax, CBA3aHHBIX ¢ OOyYEeHHEM CMSTYalONIUM BBIPAKCHUSIM Ha 3aHfA-
THSIX TI0 aKaJIeMHYEeCKOMY IHChbMY, a Tak)Ke BHOCHT BKJIAJ B JIUTEPATypy IO MCCIEIOBAaHUSIM B 00JIaCTH aKa-
JIEMAYECKOr0 IIChbMa.

Knrouegvlie cnosa: npaBuJia aKaA€MHUYECKOI'0 MMChbMa, XCIKUPOBAHUE, BOCIIPDUATHE npenonaBaTeneﬁ, CTYACH-
ThI, U3Yy4arouue aHTJIMACKUH Kak HHOCTpaHHLIﬁ, 06yquHe HCIIOJIb30BAHHUIO CMATYarOIHUX BLIpa)KeHPIﬁ, yT-
BEPKACHUA, CPEAACTBA, TUIIBI XCIPKUPOBAaHUA, CTPATETUU.
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ToNKBIHABIK KYOBLIBICTAPAbI OKBITYAbIH TEOPHUSICHI MEH dicTeMeciHaeri
(pu3NKaNBIK MA3MYHIBUIBIKTBIH N€IArOTHKAJBIK NPUHUMITEPMEH YiljaeciMaimiri

Makana ¢usukagarsl TONKBIHABIK KyObutbicTapabl JKOO-ma OKBITYABIH TEOPHSCHI MEH JicTeMeciHe
apHaJIFaH, OHBIH Kei0Oip TycTapbl opTra MeKTen OarmapiaMachl YIIH Je skapamabl. Makaia TaKbIpbIOBIHBIH
©3EKTIJIIri MEH Ma3MyH/BIK UIIEAChl MBIHAAAH TYXKbIPBIMIAP apKbUIbl AHKBIHIAIFAH: TOJIKBIHIAPBIH OapIIbIK
TYpPiH OKBITYIBIH OipiHFail TEOpPHACHI MEH OMICTEMECIH jkacaylaFrbl OacThl YCTaHBIM — KOJIAAHBICTAFbI
JIOCTYPJIi TETIKTEPi MeNaroruKaIbIK MPUHIHMIITEPTe coiikecTeHaipy. by yitneciMaiIiKk TOIKBIHAAPIB OKBITY
JUTAKTHKACHIHBIH HETI3r KO3FayIlIbl KYIIi JKOHE OKY YpPHICI MEH OKBITY OSJiCHAMACBhIH JKyHere KemTipy
OarbITBIHA THIH cepriyic Oepe amansl. OCBl OarbITTa OKBITY TEOPHSCHIHBIH KaFrUAATTapblH ICKE achIpyra
MYZAJETi SAICTEMENIK dpeKeTTep TOIKBIHAAPABIH Ma3MYH/BIK KYPBUIBIMBIHA apHAJIFaH JUAAaKTHKara TOITaca-
ThIH Oonazapl. TOJKBIHABIK MPOLECTEpAl CHIIATTaWTBIH Heri3ri AuddepeHmMsIIbIK TeHaeyiep, TeOPUsUIBIK
JKOHE HEri3ri ToxipuOenep cabakTaCTBHIFBIHA HETI3IENTCH KOHUCTLUSIIBIK CHIIATTaFbl TYFBIpHaMajap
yChIHBUIABL.  TONKBIHOAPIBIH TYp—CUNATBIHA KAaTBICTHI TaKbIPbINTAp Ti30eri apKbUibl  (DH3HMKAJIbIK,
Ma3MYH/BUIBIKTHIH —TIE€AAarOTHKANBIK NPHHIUNTEPMEH YIJIECIMAUIIrT HAKThUIAd aIIbUIBII  KOPCETUIreH.
3epTTeymiH oficTepi MEH MaTepualiapblH aWKbIHIAWTBIH Karhajaiap MeH YCTaHbIMap OepiireH.
TONKBIHIBIK MPOLIECTEP I CUITATTANTHIH HETi3T1 quddepeHIHMIIBIK TeHICYNIep, TCOpUsIIap MEH TaXxKipuodenep
TONTACTBIFBIHA HETi3JIeNIreH KOHLeNIMSIBIK ajFbIIapTTap jKacajlraH. Makajagarbl OKBITY oJicTeMeciHe
colikec KeJeTiH (U3MKaIBIK Ma3MYHIBUIBIK TOJKBIHABIK IPOIECTepAiH Tapayliapbl MeH OHJAFrbl
KapacThIPBUIATBIH TaKBIPBIITAPABIH KyHeci keiminme Oepinmai. JacTypii OKBITY YITIiCIHIET! TOJKBIHIBIK
KYOBIIBICTApIBIH KeHOip TaKBIPBIITAPBIHBIH PETTUIITiHE, Ma3MYHBIHA, OJiCTeMeciHe KaThICTHI OipKaTap
Macestesniep 0oiibIHIIa e3repicTep eHTi3inai. TOMKBIHABIK Ma3MYHIABUIBIKTHIH Me1arOTHKAIIBIK MPUHIMITEPMEH
yiiecyiHe KaXeTTi TYKbIpbIMAaMalap ipiKTeil, ojlap OMiCTEMEINiK jKOHE TEOPHSJIBIK TYPFhIIa OarasaHIIbI.
Bynap TONKBIHOApABI OKBITY OMiCTEMECIHIH >KaHAIIBUIABIK KBIPBIH KOPCETETIH HETi3Ti YFBIMAAp peTiHzae
KOJIJAHBLIA/IBL.

Kinm ce30ep: TONKBIHAAP, OKBITY dJiCTEMEC], MeAarorHKaNbIK MPHUHIIHII, TOJKBIHABIK IIaMa, 3epTTey TACLI,
OKBITY HOTIKECT, PU3UKATIBIK Oi7TiM, KOHIICTIITHSL.

Kipicne

Y CBIHBUIBIN OTHIPFAH MaKaJIaHBI TOJKBIHABIK KYOBLIBICTap MEH MPOIECTEPIi OKBITYIABIH TEOPHSICH MEH
o/licTeMeciHe apHal OTBIPMBI3. byriHre NeiliH TaOuFaThl opTYPJi TOJNKBIHIAP/ALI OKBITYFa apHAJIFaH OpTaK
(6ipinraii) amicTeMe jxkacaiiFaH oK. MyHait 0ipi3ii Teopus MEH 9licTeMe OOJIFaH KaFaalIbIH ©31H1e OHbIH
KaHaFaTTaHAPJIBIK HOTIKENep Oepyl KyMmMoHmi. OpuHe, Oip TUNTI (Typreri) TOJNKbIHIApFa OpTaK djicTeMe
acayra OOJATHIH INbIFap, anaija KacweTi MEH TaOWFaThl KarblHaH OOTeH OacKkayail TONKBIHAAp YIIiH
MyHJail omicreme xapamcbl3. COHABIKTaH aTajiFaH MACEJICHI IIelly MakKCaThIHIA >KacaliFaH HACSIIbIK
i3MeHiCTepAiH TYWiIHIH Makaia TakKbpIphIObIHA TONTACTHIpFaHIANH OOJABIK: TOJKBIHIAPIBI OKBITYIA
MEarOrMKaJIbIK TPUHIMITED MEH TOJKBIHHBIH €peKINeNiriHe »ayanTsl TETIKTepaiH (KpuTepuiIepiH,
MEXaHU3MJICP/iH) apachlHIa MBI3FbIMAC OaillaHbICTap MEH ©Te HA3iK (Ioy) YHIeCIMIUTIKTep OpHATy.
Backamra aifTkaHza, OKBITY oJiCTeMeCiHIE MNENarOrMKaiblK KoHE (HU3MKAIBIK MPUHLOUNTEPIIH e3apa
YKTaCThIFBIHA KOJI JKETKI3Y, COJl apKBLIbI OKBITY IIH HOTHIKENITH KAMTaMAaChI3 €TY.

®dusnka MoHI MyFaTIMIEPiHIH KOCIOM JalbIHABIFBI ST OJIAPJAbIH OUTIKTUIIKTEpiHe, KaOlIeTTUIIKTepiHe,
JaFabUlapblHa JKOHE HKEMAUIIKTepiHe KOWbUIaThIH Oenriyi Oip TamanTap >XUBIHBIH aWTaMbl3. ATalFaH
TaJIANTHIK KOPCETKIMTEep OaraMbIHBIH >KOFaphl OOIYBI OKBITY carmachl MEH THIMIUIITIH apTThIpaphl CO3CI3.
OcCHI TeHIEHIUANAPIBIH OpBIHAANY TeTikTepi [1-2] amebuerrepae keHiHeH KopiHic TankaH. OKBITYIBIH TEO-
pHACHL MEH oJiCTeMeciHe KaThICThl KYHIbI Mariaymattap [3—4] onmeOumerrepie KeHIHEH opi jKaH-)KaKThl
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kenrtipinreH. KociOn nexarorukaibik 0iiM Oepyae cTyJeHTTepAiH 3epTTEYIUIIK MOJCHUETIH KaJbIITaCTIPy
MYMKIHIIKTEpi, CTYACHTTEpAiH OUTIMIH HHTErpalysiay MOCeIeIepiHiH menray sxoiaaapein [5-8]
onebuerTepaeH Tabyra O0daabl, SFHU ajraH OumiMaepai Oenrimi Oip FRUIBIMHU 3epTTeyJepae KOJIAaHa alysl,
©31H-031 JaMBITy MEXaHUMIEpi aWKplH KepceTinreH. JKammbl OimiM Oepy MeH TopOueney TeTiKTepiH
3epTTeYII FBUIBIM PETiHAE TaHBUIFAH IeAaroruKaHbIH Herizaemenepi [9] omeOuerTe KeHiHEH OasHmanraH.
ToNKBIHABIK TIOLECTEPAIH (PU3UKANBIK TEOPHSICHI, TOJKBIHABIK KYOBUIBICTAPABI OKBITY Ke3iHIe Ke3IeCeTiH
KHUBIHBIKTAp KOHE OKY YpIiCiHIe KOWBUIFaH IMeAarorukaiblK ToxKipuoenaep, Konaanburan amictep [10-13]
oneOueTTepae KapacThIphLUIFaH.

Tuimai oKy YpHiciH YHBIMOACTBIPY MEH ICKe achlpy Maceleci Kail yakbITTa OOJIMAachlH ©3iHIH
©3EKTUIIrH )KOFaNTKaH emec. binmim Oepy KyleciHiH Tapuxu KaJblITacy jKoHE AaMy Ke3eHAEpiHAe FalbIM—
MeIarorTap OCchbl MOCENICHIH TYHTKIIH WISy YIIiH OKBITY YPIICiHE CaH KbIPJbI 9AICTep KOJJAHbIN, KOITereH
TOXipuOenepai KapacTeIpbil Kepmi. OChIHIAaW NEATOTHKANBIK 13EHICTEPOiH HOTMXKeNepiH Oip apHara
TOFBICTBIPY/IaH MEeJaroruKajIblK OKBITY MPHHOANITEP] Oekial. Omap OKbITY MaKcaTTapblHa KOJ XKeTKi3y Oaphi-
CBIHJIa OKY YPICiHIH Ma3MYHBIH, ayKbIMBIH XOHE TOCUIJICPiH aHbIKTaN OepeTiH 0acThl uaesuap. Ockl opaiina
Makajia aBTOpJIapbl (U3MKAa KYPCHIHAAFbl TOJIKBIHABIK KYOBUIBICTAPABIH 3aHJBUIBIKTAPbIH YFBIHBIKTHI,
JKUHAKBI, AyKbIMABI JKOHE FBUIBIMH CHIIATTa MAaKCaTThl TYKBIPBIMIAY KOHE MOCENCHIH MAa3MYHIIBI
TY)KBIPBIMBIH O€JNTiiey Ke3iHAe OKBITYJBIH TCOPHSUIBIK HeTi3ieMenepi MeH (U3UKaIbIK Ma3MYHJIBUIBIKTHIH
MEJaroruKajIblK MPUHIUOTEPMEH YHISCIMIUIINIH KaMTaMachl3 ETETiH OJICTEMENEepAl YCHIHBII OTBIP.
MocerneHiH Ma3MYHIIBI TY)KBIPBIMBIHBIH aWKBIHABIFEl VIIH TOJKBIHABIK IMPOLECTEPi OKBITYJAFbl 0acThI
ANFBIIIAPTTAPbl TOMEHIETIIEH pEeTIEeH YCHIHBIIAb

— TOJIKBIHJIBIK VFBIMIAp, IlIaMajap MEH IapaMmeTpiiep, OJapiblH MarFbIHACHl JKOHE OJIIeMICpiHe
KOMBLIATBIH XaJabIKapaislK cTanmapt (S);

— KYOBUIBICTBIH TEOPHSUIBIK, FBHUIBIMH-TAHBIMBIK JKOHE OiCTEMENiK HerizaeMeci (mopictepmin
epeKILeIiKTepi);

— IPaKTHUKAJIBIK TAIIChIpMaJIapIaFbl TCOPUSIIBIK HET13eMeNePIiH ayKbIMIbLUIBIFbI;

— OakplIay KayanTapelH Oaranay, Tanjaay, KaTeNIKTEPMEH XYMBIC JKYPri3y, KOPBITHIHABLIAY >KOHE
YCBIHBICTAp JKacay;

— KYOBUIBICTAP/IbI 3ePTXaHAIBIK TOCIIIEPMEH OKBITY OaphIChIHJIA 3aMaHayH *aObIKTapabl MManaiaHy,
OJIAPJIBI FBUTBIMU-3EPTTEYIIEPMEH YIITACTHIPY;

— eNIIey HOTWXKEIEPIH OHJLY, aHAIUTUKANBIK (opMylanapapl TaHaay, TpadUKaiblK MOIEIbICY
TOCIIIEPIH KoJj11aHa Oiy %KoHE eJIIIeyill Kypajiap/IblH TEXHUKAJIBIK CHIIaTTaMalapblH TEPSH MEHIEPY.

KenTipinren ocwl ycTanpIMjap OOWBIHINA OKBITY OapbICHIH 0acKapyabl OHTaMIaHABIPYMEH Oipre
oNapIbIH Oipi3AiNiriH Kamramachkl3 eryre Oomaapl. OKy YpIiCiH YHBIMIACTBIPY OaFBITBIHAAFBI OapIIbIK
MarorvKaJiblK 3EpPTTEyJiep/li HE VIIH OKbITaMbI3, HE apKbLIbl OKbITAMBI3 JKOHE Kajall OKBITaMbI3 JICTCH
cayaJllap/iblH TOHIperiHe TONTACThIpa OTHIPHII, camajbl OKBITY HOTIKENEpiHe KO XKeTKizyre O0omazapl. OKy
MEH OKBITy HOTMXKECi ycTa3 O€H MIOKIPT apachlHIarbl OalIaHBICTApPABIH TeNarornKallblK CTHIBACpIHE /e
OaiyIaHbICTBl eKEeHJIIrH Oy Kepek. PU3MKaIbIK Ma3MYHIaMaHbl (TEOPUSHBI) OKBITY KE3iHJEri YCTa3/IbIH
KociOu 11e0epitiri MeH OUTIMrepIiH BIHTAIbl, 3€HIHAI KYIIIBIHBICHI YHJICCIMIUIK TankKaHaa raHa OimiM
MalIaHBIHAAFBl OAPIIBIK TYPIET] dKEHICTepre KO KeTKizyre 00apl AT ecenTenMis.

TONKBIHIBIK MPOIIECTEp MEH KYOBUIBICTap TaOWFaThIHA, KACUETTEPiHE KOHE Ma3MYHJIBIK KYPhUTBIMBIHA
Kapai OipHere Tonrtapra OemiHeTiHi Oenriii. OHIarbl 3aHIBUIBIKTAP MEH epeKeNepl, TeHaeyIep MeH (op-
MyJanapzpl, aHbIKTaManap MeH IpadUKTepIi OHTAWIAHIBIPY 9/ICI apKbUIbI OKBITYIbI JKOJIFa KOWBII ajiFaH
nypeic. OHralmaHmelpy Jen  OeNiHreH YyakKbhIT WICHOEpPIHJE TOJIKBIHABIK KYOBUIBICTBIH TEOPHUSICHIH
TYHIHAEHTIH KapanaibiM HEri3eMeliep apKbLIbl )KETKI3y Il aiTaMbl3. MbICajIbl, MEXaHUKAJIBIK TOJIKBIHIAPIbI
JKQJIIbl TOJIKBIHIBIK TEHJCY TYPFBICHIHAA CHUIATTay, KOOPAMHATAHBIH MPOTrPECCUSIIBIK JKOHE IEPUOJTHI
e3srepictepin Oaramaay. bip ce30en aiTKaHga, OKBITYABl TEOPUSUIBIK JKOHE OIIiCTEMENK TYpFbIaa
KaMTaMachl3 €Ty MOCEJNEeCiH (PU3UKAIBIK Ma3MYHIBUIBIK KYPBUIBIMBIH TIEarOTHKAIBIK HPUHITUITEPTe
COMKECTeHIIPY apKbLIbI IIelryre 00aasl ekeH. OKBITY/IbIH TEOPUSIIBIK JKOHE SICTEeMEIIK MPUHIIMIITEPI JeI
nearorukagarsl 0iiM Oepy ypaiciHiH OaFbIThl MEH KYPBUTBIMBIH aHBIKTAIl OTHIPATHIH JKaJIbUIaMa epexeriep
JKUBIHBIH aTaMbI3, SFHU FEUIBIMIUTBIK, KOJDKETIMIIUTIK, KOPHEKTIK, CAHATBUIBIK ITeH OCIICEHIUTIK, HKYUSTITIK
el O1pi3aiaiK, OEKeMIIIK CeKUIII KJIaCCHKAJIbIK IPUHIUITEP. ATaaFaH MPUHIUITEPIIH KaTapblH TEOPUSHbIH
ToXIpuOEeMeH OaiylaHBIChI, JKEKe-AapaliblK, MHTEPOEICEHIUNK >oHe pediiekcuTiIK CEeKUIal 3amMaHayd
OPUHLUITIK YFBIMIAPMEH TONBIKTBIpYFa Oomanpl. MakajaHbIH aijarbl OenmiMIepiHIe OChl KeNTipiireH
HJESITBIK TYXKBIPBIMIaMaJIapIbIH HAKThI ICKE acy yTiiaepi OaphIHIIA allbIK opi KyHem Typae OasHmIanaisl.
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Qoicmep Mer mamepuaioap

JKyMBICTBIH Heri3ri MaTepHangapbiHa IeIaroruKaiblK IPUHIUITEP MEH TOJIKBIHIAPABIH TaKbIPHIITHIK
Ma3MYHBIH XaTKbpI3yFa Oonaabl. OcbUlapablH YHIECIMIUTIKTE OOyBl TOJIKBIHAAPIAB! OKBITY HOTHKEIEpiMEeH
KaMTaMachl3 eTeli JereH Wjaes YCBHIHBUIBII OTHIp. ANl OHBIH iCKEe acy MeXaHH3MJIepi MEH oJicTepiHe
TaKBIPBINTHIK KYPBUIBIMIBI KaiiTa Kapay, aHbIKTamMajgap MEH IIaMajapiblH —eJeMIepiHe KaThICTHI
epexeiepi OHTAWIAaHABIPY, TAKBIPBINTHIK OaiaHpIcTap, eJIIey >KYMBICTAphl MEH MEH TEOPHSUIBIK
MarjyMaTTap apachlHIarbl XYHENUTIK CEeKUIAl KpUTepHiyiepal >KaTKbpI3yra Oomazpl. Makanagarsl OapIibIK
TYpZETi KOHLENIVSUIBIK YCBIHBICTAp MEH JKeTUIAIPY JKOJNIApbIH SJiCHAMANBIK CHIATTAaFbl KaruaaTrTap
perinae KaOwbmay kepek. Ochl KENTIpUAreH MiKipaepaiH TOJBIKTHIPBUIFAH KOpiHICI peTiHIe TeMeHMeri
JKarmaiap Oepitin oTsIp:

— TOJKBIHAAPIBIH KYPBUTBIMABIK oHE TaOUFU epeKIIeNiKTepiH ally/ja neJaroruKaIblK TPpUHIUITEPAIH
acepi;

— TOJKBIHTAp MeH TepOermicTepre apHalNfaH OKy KyYpalgapblHa, OKYJIBIKTapra >KOHE OKBITYIBIH
TeXHUKAJIBIK JKOHE 0acka J1a Kypan-KaOJpIKTapblHa KOWBUIATHIH JUJAKTHKAIBIK JKOHE 9JIICTEMENIIK TaJiall-
Tap/Ibl capajay, OHbl 3aMaHayH aKyaliFa (Tajanrapja) Kaira kapay;

— (u3uKanIbIK OUTIM Oepyai KEeTUIIipy MEeH NaMBITyFa KaThICTBI OOJDKaMAap, OJIApIbIH MeAarorHKAIBIK
MpaKTUKaIap MEH dJlicCTeMENiK ceMUHapiap/ia TEKCepy;

— OKBITY CamnachlHa JKYPTi3iJeTiH MOHUTOPUHTTEP I Talfay, OHBIH HOTIKeNIepi OOWBIHINA ic-Tmapanap
XKOCHapBIH TY3Y;

— TONKBIHJABIK TPOIECTEPAl 3epTTEyJe MAaTeMAaTHUKAIBIK JKOHE TIKIPHOENiK MOJENbAEpIi KOIIaHy,
eJIIIEYIN Kypaaap/Isl TOJKBIHHBIH TAOUFAaThIHA Kapai TaHaay.

Homuoicenep men onapovt manoay

®usnka KypchlHIa TOTKBIHIAPBIH €Ki TOOBI KapacThIPhUIAIbI: MEXaHUKAIBIK JKOHE JIEKTPMATrHUTTIK.
Onap epekiienikTepiHe Kapaid OOMIIBIK, KOJIICHEH, JKa3bIK, ChI3BIKTHI OHE CBI3BIKTHI €MEC OOJBIN KEJeIi.
JacTypii OKBITY TOXIpUOECiHE ColiKeC MEXaHUKAJIBIK TepOenicTep MEH TOJIKBIHAApP MEXaHWKa OejiMiHCeH
KEiiH, all ANEeKTPMArHUTTIK TepOericTep MeH TOJKBIHIAP MarHeTU3M OelliMiHeH KeWiH OKBITBUIBII XKYP.
Bynap xanmel ¢u3nka TapaybiHa kaTaabl. Teopusulblk (HU3MKaHBIH KBAaHTTHIK MeXaHUKa OeriMiHIe e
Bpoiine TONKBIHEL, O6NIeKTepiH TOMKBIHIBIK KACHETTEPI KOHE TONKBIHIBIK (YHKIIVS CEKIJIi TAaKBIPBIIITAp
OastHmananel. MiHe, OCHI TYCTa TOJNKBIHAAPIBl KIACCHUKAJBIK KOHE KBAHTTHIK KAacHETTEpiHe Kapail Oeiry
JKaFJaiyapblHa apHaJFaH ajFbllIapTTap jkacay KakeT CusakThl. HakTeuiail alTkaHAa, TOJKBIHJBIK
MPOLECTEPAl CHUTIATTAWTHIH HET3r  JUQQPEepeHIUIIBIK —TEHACYNIep, TEOPUSUIBIK JKOHE 3TaJOHIBIK
ToXIpUOeNIep TONTACThIFbIHA HETI3IENIereH KOHICIIIMSIIBIK aFbIIIaPTTaP YChIHBLIAIbI:

— TOJIKBIHJIBIK, TeHEYAeH 1e bpoiins TonkeiHbIHA XoHe LlpenuHrep TeHIeyiHe ayhICy;

— MakcBeln TeopHusCHl apKbUIBl JIEKTPMArHUTTIK TONKBIHAAPIBI CUTIATTAY XKoHe WHTephepeHrs, JT1-
(dpakius, moJisIpiiaHy KYObUIBICTApbIH KapacThIPY;

— KonjgaHOanel 3QQeKTTep MEH 3JIEKTPMArHUTTIK COyJelepiH MOJEKYIalblK JCeHreHIeri 3aTieH
ocepiiecynepi KaraalbIHIaFbl TONKBIHIBIK KYOBUTBICTApAbl TYCIHAIPY;

— 3JIEKTPMArHUTTIK COYJIEICPIiH KBAHTTHIK KACUETTEPIHE TOKTAITY.

OCBI KeNTipireH anFpIIapTTaPIbIH ipreii TOJKBIHBIK CalallapMEH TOJBIFYBIH TOMEHETI YChIHBUIFaH
1-xecTeneH TaHbICyFa Ooyiazbl. bysn KecTeme TOJIKBIHAAPABI OKBITY OaFbIThIHIAFbl KEHOIP OJKbUIBIKTAP
Ty3etinred, Mbicaibl, KOO KONAaHBICTaFBl JKOCHApIApBIHIA CYHBIKTAp MEH Tra3japJarbl TOJKBIHIAP
MEXaHHMKaJIbIK TOJIKbIHIAPAaH KeHiH eTiIe1l.

l-xecrte
ToJKBIHABIK NMPOECTEPAIH CHIIATTAMAJIBIK Ma3MYHBI
TONKBIHHBIH TYP-CHIATHI KapacTsIpbliaTbIH Macesiesiep Tiz0eri
IexTeyciz opTamgarst TonxpHABIK TeHaey. TOMKBIHABIK TeHACY/ Il HIEKTeyMeH OalIaHbICThI eCenTep iy
epKiH TOJKBIHIAP Heri3ri Typiaepi. TonkbIHABIK TeHaeyain 1-1mi skoHe 2-11i KaHOHABIK Typiiepi. PazainbiK

aiimak, (ha3aybIK JKbULIAMIBIK )KOHE TOJIKBIH Y3bIHIBIFEL. TYPFBIH )KOHE KyMa
TONKBIHIAP. JKa3bIK, HMIHHAPIIK XKOHE CPEePaANTBIK TOJNKBIHIADP. BipTeKTi TONKBIHIBIK
TeHJIeY Al ely. ['apMOHHUKaJIbIK TOIKbIHAAD. [ enbMronbl] TeHeyi. TOIKbIHIbIK BeK-
Top. BipTekci3 ka3bIK TOTKBIHIAD
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l-kecTeHIH XaJlrachl

TONKBIHHBIH TYP-CHIATHI KapacTeIpbslIaThIH MaceJiesiep Ti30eri
CyifpIKTap MEeH JBIOBICTHIK TONKBIHAAD. J{BIOBICTHIH KBUTIAMIBIFEL. YMOB TeHeYi. KyaT aFbIHBL
ra3fapaarbl TOIKBIHIAP 7Ka3pIK, IIIMHAPITIK K9HE cepalblK TOMKbIHIAPFa KacalaThIH OPTaHBIH KeJepTici.

JpIOBIC TONMKBIHAAPAHBIH Herisri kacuerTepi. CepmiMIl KaTThl JeHeepAeri TOJIKbIHIap

DNEeKTPMArHUTTIK ['enbMrosbITiH BEKTOPIIBIK TeHACYI. BekTopibik noteHiuan. ToNKbIHAAPIBIH MTOJISIP-

TOJIKBIH/AAP NaHybl. BOWIBIK 9HE KOJNJCHEH IEKTPMArHUTTIK TONKbIHAAp. OpTaHbIH TOJIKBIHIBIK
keneprici. TONKBIHAAPIBIH CYNEPIO3HIUSACH. DIEKTPMArHUTTIK TOJKBIHAAPABIH HETi3T1
KacueTTepi.

DJEeKTPMarHUTTIK TOJIKBIHAAP/IBIH OTKI3I opTana Tapanybl. CKuH—Ka0aT.
Meranaapasiy 6eTTiKk mMnenanci. bipTekTi H30TpONTHI Ma3Ma arsl 3J1eKTPMarHUTTIK
TOJKBIHAAP. TONKBIHAApABIH AucTiepcusichl. TOMKBIHABIK MakeT. Pa3aiblK )KOHE TONTHIK,
KbULAaMABIKTap. JlucnepcusiibiK Teney. KanbinTel )koHe aHOMalbabl JUCIEPCHSL.
['eoMeTpUsIIBIK ONTHKA JKYBIKTaybl. JHKOHAI TeHaeyi. XKapbik coynenepi

TonkeIHAApABIH Maiina I'enbMrombITiH OipTEeKci3 TeHaeyiH wemy. Epkin keHictikke apHanran ['puH QyHKIus-
001y omIarsl cbl. XKbuigam xone Oasty ToskbiHAap. bertik nmnenanc. TonKbIHAAPABIH TOJSPIIBIK
cunarramaiapsl. lllexri exmemai coyne Ke3aepiHiH 3JEKTPMarHUTTIK TOJKbIHAAP IbI
mibirapysl. Coyiie MIBIFapy IbIH JKaKbIH XKOHE albIC aiiMakTapbl. TONKbIHIAPIBIH
mudpakuusicsl. Kupxrog xysikraysl. @penens xone Opaynrodep nudpakuusiiapsl.
['eoMeTpHsIIBIK ONTHKA JKYBIKTAybl. CBI3BIKTBI CAyJi€ MIBIFAPFbINI. BaFbITTHUIBIK JHa-
rpammacsl. JKopamain OyphIiTap YFbIMBI

biprexTi KanbinTsl mossipiaHFaH TOJIKBIHHBIH €Ki OpTa IeKapachl apKbUIbl Tyi. ToNbIK imki
JKOHE aHM30TPONTHIK HIarbuTy Oypsitibl. [lapasiens nossipiaHFaH TONKBIHHBIH €Ki OpTa IleKapachblHAH OTy
opTaapAarsl TOJIKBIHIAP xarnainapsl. bprocrep Oypbiibl. JICOHTOBHYTIH KYBIKTAJIFaH MIEKapaJbIK MAPTTaPHL.
TonkeHIApABIH pedpaKuusICEl. AHU30TPOITHIK OPTAJaFsl TOJIKBIHAAD.
DNIEeKTPMArHHUTTIK TOJKBIHAAP/IbIH MATHUTTEITSH OpTalap MEH MarHuTTi OeiceH i
IUTa3Ma apKBUTEL apKBUTEI 6Tyi. Dapaneit a¢dexTi. [ mapoMarHuTTi TOIKEIHIAD.
CBI3BIKTBI €MeC TOJKBIHBIK IPOLIECTEP

A OyJ1 TakpIpbIN 1-KecTelle KOPCETUITeH PETTUTIK OOMBIHIIA IEKTEYCi3 OpTalaFbl pKiH TOJIKBIHAApIaH
KEWiH OKBITBUTYBIH OPBIHIBI JISTl CaHaIl OTHIPMBI3. OWUTKEHI, MIEKTEYCi3 OpTaJarbl TOJKBIHAAPABI OKBITY Oa-
PBICBIHIA TOJKBIHJBIK TCHJICYIIH KaHOHMBIK TYpJepl, [ elbMroiibl TeHAeyl CeKUIII MaTeMaTHKAJIBbIK PUH-
LUINTEP MEH 3aHBUIBIKTAP TOJIBIKTAH Oepinesi. OChIHBIH HETi31Hae CYHBIKTap MEH ra3zapibl OKbITY JKEHIIre
tyceni. CoHbIMEH Oipre rmia3Maaarbl TOMKBIHAAPFA /1a )KETKUTIKTI Jopexe e KOHLUT OemiH/I.

MakanaHblH TaKbIPBIOBIHAAFEl (DU3UKAIBIK Ma3MYHABUIBIKTBIH TEIarOTHKAIBIK PUHIUITEPMEH
yineciMainirine KeHIHeH TOKTAJIBI oTeHik [1].

— Foubimunviy npunyuni. Byl TPUHIUI TOJKBIHIBIK MPOIECTEPAIH TCOPUSIIBIK MEH TIKIpUOETiK
Heri37epi Ka3ipri 3aMaHFbl OiiMaep JKyieciMeH, OH/IaFbl TEPMUHICPMEH KOHE JOUEKTeMENIK YFhIMIapMeH
yHAecTIKTe 0O0Jyabl Tajan eTeiai. TEeOPHsUIBIK LIiMAEPIe JKaHAIIBUIABIK KaruIaChIHbIH CAKTaIybl TaKbIPBII
Ma3MYHBIHBIH JIQJIE/I OOJIybIHA HEri3 Oosajbl, opi OlLTiMrepsepAiH KbI3bIFYIIBUIBIFBIH 0sTabl [2]. Ocbuia-
MeH Oipre, KapaCThIPBUIBII OTHIPFaH MPUHIIMIT TOJKBIHABIK KYOBUIBICTAPABIH Ma3MYHBI, YFBIMAAPHI, IIaMa-
Jap MEH mapamMmeTpiiepre, eJieM/iepre KOUbIIATHIH TalanTap XajblKapalblK craHaapTka (Sl) cait 6omybiH
JKOHE OCBhI OUTIMIEp CTYIACHTTEPHIH IIBIFAPMAIIBLIBIK 1C-OPEKETTEePIHAC KOJNIAHBUIYbIH KaJaraaaiibl.
Jomipex aiiTkaHaa, OUTiM aymIblIap TOJNKBIHIBIK QJIEMHEH O©31HJIK, KYPCTHIK, TUTUIOMJIBIK KYMBICTAp JKOHE
FBUIBIMH >koOayjiap MeH Makajajap JAaiblHAay apKbUIbl ©3[epiHiH YHpeHreH OiTiMIepiH FhUIBIMHA—
TarblIBIMABIK OUTIKTUIIKTEPMEH YINTACThIpa ajaabl. bimiMrepiepiiH 3epTTEYNIUNK IaFabIChIH IIBIHIAY
apKbLIbl OJIAPBIH KOCIOM MaMaH PETiHE KaJbIITACKIN, AaMyblHa K0 amaMbi3 [3]. FeulbiMu OarbITTarbl
CTYJCHTTEpP MEXaHUKAJIBIK JKOHE JJICKTPMArHUTTIK TOJKBIHAAPFAa KATBICTHI 3aMaHayH >XYMBICTapra o3
OeTiHIIe Tayjiay >kacall OTHIPBIN ©3JIEPiHIH 3ePTTEYUIUIK KaOileTTepiHiH JaMyblHa CepITiTic amajbl. Al,
OimiM  Oepy OarbITHIHIAFBI OUTIMrepliep TOJIKBIHJBIK MPOIECTEP/ICH JKUHAFaH OuTMIepiH 9pTypai
MeJaroruKajblK OarbITTapFa KOJIJIaHa aiajbl.

— Koncemimoinix npunyuni TOIKBIHAAPABI OKBITY Ke3iHAe OUTIMrepAiH TYIFaIbIK epeKIIeTiKTepi MeH
oJIapABIH OLTIM EHreHIepiHiH eCKEepiTyiH )KoHe OUTIM Ma3MYHBIHBIH opOip OimiMrep yImIiH KomkeTimai 00-
JMybIH Kajarajaiipl. 3epeKk OWiIbl, KWSUIBl YIIKBIP, BIHTA-KIirepi ackak Olmimrepiepai skyieni Typne
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13eHIMIIa3AbIKKa Oaysbill OTBIpY KakeT. OpTa HIeHreilni MIoKIpTTepre A€ >KETKUIIKTI Jopekene KeHII
OediHim, KaXKETTi OarbIT-0araapiaap MeH aKbUI-KEeHEeCTep YCHIHBUTYHI THiC [4]. AT, ynrepiM KepceTKil ToMeH
CTYICHTTEp J€ Ha3apAaH ThIC KaJMauIbl, ojlapfa TOJKBIHABIK KYOBUIBICTApABIH iprelli TYCiHIKTEpi MeH
YFBIMIApAbl MEHI€PTIll, TAKBIPBHIITHIH UACSIIBIK MaHBI3bI MEH MaKCATBIH TYCIHAIPYTe aTCalbICy KaXKeT.

— Kepuexinix npunyuniniy ne e3iHOIK OpbIHBI Oap. OKBITY YpAICiHE KOPHEKUIIK Kypaigap MeH
OKBITY/IbIH TEXHHKAIBIK XaOIBIKTapbIH KOJIAHY apKbUIbI TaKBIPHIITHIH ANKBIHIBUIBIFBIH KEHEUTIIN, OHBIH
OinmimMrepiep caHacbIHAH HBIK OPBIH alyblHA KOJ XeTKi3yre Oomazipl. TOJKBIHABIK KYObUIBICTApB! OeiiHesi-
KOPHEKLTIK CHUIMAaTTa TYCIHIIPYy-OKBITY camachl MEH YJIrepiM HOTIDKEJIEpiH KakcapTyFa Kapal j>KacalaTbhlH
OipmeH-6ip kamam. JlopicTep Ke3iHOE TONKBIHAAPIBIH  TOKIPHOCTIK  JIEMOHCTpaIUsuIaphl  MEH
Mpe3eHTANMsIIBI-OeHHENIK KOPIHICTEPIH KOMIAAHy — JOpiC CalachlH JKETUIIIPYAIH YTHIMIBI JKOIbl. Kazipri
Ke3ne opOip JopicxaHa WHTEpOEJICeHl TaKTaJapMEH JKaOIbIKTAJIFaH, COJIApJbl IaljallaHa OTBIPHIII,
TOJIKBIHABIK KYOBUIBICTAPIBIH IpaUKAIBIK YIATICIH, (hopMyNasapAbplH MaTeMAaTHKAIBIK KOPHITBLTYBIH erKei-
TerKelsi yChIHyFa O0Iabl.

— Cananviivlk nen beaceHOinix npukyuni OLTIMIepepre TOJKBIHABIK MPOIECTePAiH LTIMACPIH caHaIbI
TYpAE MEHIepy MaIllbIFbIH KAJIBIITACTHIPHII, oJIapasl OilliM Oepy ypaiciHe OeiceHe KaTbicyFa xerenenai [5].
CryneHTTep KaybIMBI TOJIKBIHABIK LTIMIEPIi TEK YATEpiM TajamnTapblH (EMTHXaH, apaiblK Oakpuiay, T.0.)
KaHaraTTaHJBIPY YIIIH FaHa WUIepill KoWMayJjapbl KepeK, COHbIMEH Oipre oyiap Kasipri 3aMaHFbl KBAaHTTHIK
MEXaHHMKaHBIH JKETICTIN KBaHTTHIK KOMIIBIOTEpPJICPre KBI3BIFYIIBUIBIK TaHBITyFa O€T Oypyjapbl Kepek.
ATanfaH >KaHAIIBUIIBIK MHUKPOOOIIIEKTePiH TONKBHIHABIK KaCHeTTepiHE HETi3NEeNeTiHIITiH CaHAllbl TypJe
TYCIHIII, KapaThUTBIC 3aHABLTBIKTAPBIHIAFEI TOJKBIHIAP/IBIH aTKapap peliH ce3inreH 6omap eni. OceumapMeH
Oipre, 63 OCTIHIIE ATKAPBUIATHIH KYMBICTAPBIH HET13T1 OaFBITHIH JICKTPMArHUTTIK TOJKBIHIAP/IbIH 3aMaHa-
YH MeXaHM3MZEpi MEH KBAaHTTHIK TEXHOJIOTHSHBIH Jamy Ke3lepiHe Oypy kepek. Pu3mka TapuxslHaH KYHI
OyTiHre NeiiHTi apambIKTaFbl TONKBIHABIK MporecTep OoibiHITa HoOeNb CHIMIBIFBIH alFaH FaIbIMIapIbIH ic-
TOXKipuOenepin 3epjeney apKbUIbl 13[€HIMIA3AbIK OCJICEHAUIIriH KaublnTacTeipyFa Oonaael. Byn ypaicti
MEKTeN OKYIIbUIaphl Aa KojjaHca Oosaapl. FeutbIME KoOanmapMeH aiHanbICy, ONapAblH HOTHXeIepiH
KaKCcapTy, 9pTYpJi KOHKYpCTapra KaThICy IIapayapbl OKYIIBUIAPIBIH TOJKBIHIBIK IPOIECTepai TepeHaei
MEHTrepyiHe JKOJI alapbl aHbIK.

— XKyileninix nen 6ipizoinix npunyuni. TONKBIHIBIK KYOBLIBICTAPBIH TCOPHSUIBIK JKOHE TIMKIPUOETIK
HeTi3IeMelNepiH OKBITY OapbIChIH/IA JIOTHKAJIBIK Ca0aKTacThIK KaFMAAchl cakTamybl Thic [6]. Tapaymap Men
OHJAaFBl TAaKBIPHINTAP Oip-OipiH TONBIKTHIPHIIN, ©3apa BIKMAJIAACTHIK AsChIHAA TYCIHAIPUTYi THiC. OChIFaH MbI-
caJl peTiH/Ie TOJIKBIHJIBIK IIPOIECTEPAiH TCHICYIHE KAThICThI MIKIpIMI3/Ii OpTara cajblll KOPEHiK: TOJKBIHHBIH
Ke3i TepOenic eKeHIIrl eCKepisil, OKBITy OapbICHIHIA €H alibMeH TepOeNlicTiH TeHIeyiHeH Oacrar
JKYPTeHIMI3 JKachIpblH emec. by kamamiel Kyntamayra aa 6omansl. Ce6ebi, menaror TepOelicTiH TeHaeyi
TOJIKBIHABIK AU(DPEPEeHIMSUIABIK TEHACYAIH IIeHIiMI eKSHIIrH, al OapiblK TOJKbIHIAD KaIIIblIaMalibl
TOJIKBIHJIBIK TEHJICYMEH CHIATTANATHIHABIFBIHA OachIMABIK Oepy Kepek. TOJKBIHABIK TeHIey MakcBemn
TeHueysepine, ne bpoins tonkeiabiHa, penuarep teHaeyine yiacysl mapt. OcbiHaail Tiz0ek OoiibIHIIa
KJIACCHKAJBIK JKOHE KBAaHTTBHIK TOJIKBIHAAPIBIH ©3apa Ca0aKTacTBIFEl OpHAWABL. bBylm  TOJKBIHIBIK
KYOBLIBICTAp/IbIH TCOPHSICHIHIAFBI KE3/IECill OThIpFaH Oip FaHa jxarmaid. J[on ochiHmail cabaKTacTBUIBIKKA,
KaiiTa KapayFra MyKTaX KaHIIaMa TOJKBIHIBIK TYWTKUIII Macenenep Oap.

— Teopus men moaocipube apacvindazel batinanvic npunyuni. Ke3 KenreH TEOPHsUIBIK Herisueme ic-
TOXKIpHOE apKBUIBI TEKCEPilyl THIC HeMece THKIPUOENiK OpeKeTTepre TEOPHSUIBIK UTiMAEpIi JaMbITYIIH,
TUSTHAKTAyIIbl peTinae [7] kapay kKaibimrackaH. Ou3nkana ToKipuOemiK ic-opeKeTTep Jell ecenl NIBIFapy b,
3epTXaHaJbIK XYMBICTap A€l OpblHAayAbl aitanbl. LbmHasiFeiHga, Oyinap Oip KyObUIBICTBIH MarbIHACHIH
OKBITY/IBIH KEKe-IapaliblK o/licTepiHe kKaTajbl. AUTANBIK, MEXaHUKAIBIK TOJKBIHAAPALI JOPICTIK SicIieH,
ecenTep LIbIFapy 9/1iCIMEH JKOHE 3ePTXaHAIbIK TXKIpHUOeIep 9/1iCiIMEH OKbITYFa 00JIapl. Op SICTIH ©31H/IK
¢GyHKUMSCH OOJFAaHBIMEH, OJIAPABIH OpTaK MyJueci OimiMreprepre TOJKBIHABIK iMiMIepAl KeTkizy. byran
TOXKipnOe MEH TEOpUsSHBIH MYAJENi OalinaHbICHl Jen Kapayra 00yaabl, Oipak MoceJeHiH eKiHILi >Karbl Oap.
CTyJeHT TOJKBIHHBIH epeKIICTIKTEePIiH JIopic Ke3iHe TONBIKTAN TYCiHe aiMai, OHBI ecell MbIFapy OapbICHIH-
Jla MeHrepin aixysl MyMKiH. OnapAslH OipKaTapblHa TOJKBIHABIK MPOLECTEPAiH 3€PTXaHANBIK KBIPbl YHAYHI
MYMKiH. OChIHAaNH SPKWIIBI KOMOMHALMSIIBIK, iC-9pEKEeTTepAiH TOFbICHIHAH Lie0ep meaarorrap MeH MKeMIi
FBUIBIMH 3€pPTTEYNIUIEp IIBIFBIN OTHIPaJAbl. bysl JkaFmaii Teopuss MEH TOXKIpHUOEHIH KHCHIHJACTHIK
(xoMOMHAMSNBIK) OaitnaHpicTapbiHa MbIcasl Oona ananel [8]. COHIBIKTAH 1a, TIKIpUOETIep TEOPHUSUIIBIK
Oimimaepai Oakpuiayiibl, Oaranayibl JKOHE THUSHAKTAyIIbl FaHa eMec, OChl Ourimaepni OepydiH Komaiibl
TocuTnepiniy Oipi.
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OcblfaH JeHiHrl KenTipiireH OapiiblKk MONiMETTEpi XHHAKTail OTBIPBIN, ajiblHFaH HOTHXeIepre
KBICKAIla TIOJTy JKacaml KETY[l JKOH CaHal OTBIPMBI3. TONKBIHAAPABIH (U3UKAIBIK TEOPUSICHI MEH OJap/bl
OKBITyFa KATBICTHI OipKaTap MaHBI3IBl YCHIHBIC-TMIKipJep (YCTaHBIMAAp) jkacaimbl. ATam aiTKaHna,
TOJIKBIHIBIK TPOLIECTEPi CUMATTAUTBIH HET13T1 MudhepeHIUIIIBIK TSHACYIEp MCH OJIap/bIH IICHIiMIepiHe,
TEOPHUSIIBIK, JKOHE TOKIPUOETIK TYKbIphIMAaManapra [9], TONKbIH TYpiHiH KacueTTepi MeH KOJNJaHBUTY asChl-
Ha KATHICThI MbIHAJIAH KOHIICTIIMSITBIK AJIFBIINAPTTAP YCHIHBUIIBL:

— TONKBIHABIK TEHISYMI OaplIbIK OpTajarbl BIFBICY (YHKIUACHL VIIH a3y apKbUIbl OapibiK
KJIACCUKAJIBIK KOHE KBaHTTHIK KaFJaiiap apachbiHIarel OalijIaHbICTapIbl HBIFAUTY;

— MakcBeuT TeHAeY/IepiHiH HHTETPANIILIK TYPJICPiHIH KOMETIMEH TOJKBIHIBIK MPOIEeCTepai TepeHIpeK
3epTTeyre OarbITTalFaH TaKbIPBIITAPAbl O3iH/IIK JKyMBIcTapra KemnTen TapTy [10];

— KosjaHOanbl APQEKTTep MEH 3JICKTPMArHUTTIK COYJEICPAiH MOJICKYNANBIK JSHIeUeri 3aTieH
ocepiecynepiHe HerizmenreH KyObUIBICTApAbl TYCIHAIPY oOiCTEMECiHe Ka3ipri 3aMaHfbl FBUIBIMU
JKETICTIKTEPIIH JIEMEHTTEPIH CHTI3Y;

— DIIEKTPMArHUTTIK COYJIENEep/liH KBaHTTHIK KacHETTepiHe HETi3elreH Kyienaepueri KyObuIbICTapIbIH
TEOPHSUTBIK, KOHE TOKIPUOETiK MOJIENIH CTYICHTTEPIH MIBIFAPMAIIBUIBIK KYMBICTApPBIHA TapTYy.

TONKBIHABIK MPOIECTEPAIH (PHU3UKAIBIK Ma3MYHBIH TEIAarOTHKANBIK MPUHIMIITEPMEH COUKECTCHIIPY
(YHnecTipy) TYKbIpbIMIIaMaJIaphl JKacaJIbl, SIFHU aTaJlFaH MPUHIUNTEP OOMBIHINA TOJKBIHAAPIBI OKBITYIBIH
HaKThl OarbIT-OaFmapbl alKbIHAAIABI. TOJKBIHAAPABIH TCOPUSIIBIK HEri3ZeMeNepiHe KAThICThI JICTEMETIK
CHIATTaFbl MbIHAIAM KAHAIIBUIABIK HCSIIap YChIHBIIA B

— JIeHEeHIH OIpKaJbINThl KO3FaJbIChl MEH TOJKBIHHBIH TYPAaKThl KBUIJAMIBIKIICH —TapayblH
KOOpAWHATAIAPIBIH OipKaJBIITHI ©3repici TYPFBICHIHAH YKBUBAJICHT KYOBUIBICTAP PETiHIE KapacThIpy Kepek
[11]. TonkpIHAAp MXKaAFAAWBIHAA KBUIIAMIBIK YFRIMBI KOOPJAWHATA MPOTPECCUSCHIHBIH 63repyi peTiHae eMec
TOJIKBIH Y3bIHIIBIFBI MEH JKUUTIKTIH KOOSUTIHICI apKbUTBI cunaTTanaTeiH Oonaapl. Exi xarmaiina ma Oenrimi
0ip yakKpIT iIIIHAETI KYPUITeH KAIIBIKTHIK OipAel TEHJIIKIICH aHBIKTadalbl. bys *arqaipl MEXaHUKAJIbIK
Oipi3niiik aem aiiTca 6oJabl.

— «TepOemicTepiH KEHICTIKTE Tapalybl TOJMKBIH JEN aTalaabl» JIEreH JIICTYpPJIi aHbIKTaMa eCKipreH
JKOHE 0J1 MOH-MaFbIHACKIH XXYTaHJIay Jen ecenrteyre 0oanl. LIbIHIBIFBIHIA TONKBIH K631 00JIaThIH TepOeItic
— KOOpPJIMHATAHbIH, OpTa OOJIIEKTEePIHIH JKOHE OPICTIH Tele-TCHIUNK jKaFaaiaaH aybITKybl ((azaibik
BIFBICYBI), O1all 00Jica OYJI BIFBICYJIAP TYPAKTHI KBUIIAMIIBIKIICH OCBI OpTaiap/a MEePHOATHIK 3aHIBUTBIKIICH
Tapana anajpl. TONKBIHABIK TeHICYAE OacThl IamMa — BIFBICY, al TEHACYMIIH HICHIiMiI 3KCITIOHSHTAJIBIK
(GyHKIMS OOJIFAaHIBIKTAH, TOJKBIH — (ha3ajblK BIFBICYJBIH MEPUOATHIK ©3repiCi JIETeH TY)KBIPBIM IYPHIC
Kemei. OpuHe, TepOeicTep MEeH TOJNKBIHIAP/IbIH Maiiia 00Iybl KenTereH (ZU3HUKAIBIK TYPICHYIEpre TOye/i
OOJIFaHbIHA KapaMacTaH TOMEH/ICT1Iei MPUHIUITEPTe HeTi3eNyi KakeT:

* TOJIKBIHBIK TIpOIECTEepre JeHiH OHBIH Maiiyma OO0y IIapTTapbl, KO3y OIIaFbl MEH CHIIATTaMalbIK
mapamMeTpIIepi TOIKBIH/ABIK TEHAEY/Ie allKbIH KopiHic Tabybl KakeT [12];

* TOJIKBIH/IBIK OPTaHBIH T€OMETPHAICHl MEH OPHBIKTHUIBIK (TeTe-TeHAUTIK) KaFainapsl (Kyiiepi) Typa-
JIBI HAKTBI CHTIATTAMAJIapIbIH OOTYHI;

* TOJIKBIH/IBIK OPTAaHBIH OeNriii Oip aiiMarbIHIaFbl HyKTe/e (KEHICTIK SJIEMEHTIHIe) OPBIH aJlFaH aybITKY
a¢hekTTepiHe KaKETTI MAaTEMATHKAIIBIK aIapaTThIH KaJIbIITACYHL,

* TOJIKBIH JKaFaibIHIa aOIuCC OcCi OaFbITBIHIAFBl HYKTEIEPJETi BIFBICYbl KOOPAMHATA MEH YaKbIT
(YHKIMACH! pETiH/IE TEHAEYIIH MIeTiMi apKbUTbl cumarTanyst [13];

* TOJIKBIH/BI CHUIIATTAYIIBI [apaMeTPJICPIiH TaOuraThl, ejmeMaepi MeH (OpMyJlaapblHbIH 3aMaHayd
TEXHOJIOTHS KOMET'iIMEH alllbUIBII KOPCETUTY.

Kopuvimuinosi

Makanaia KenTipuireH 0apiblK OM-MiKipIepiMi3al dKUHAKTAW KeJle MbIHAIal TOKTaMFa Keayre 0osaibl:
¢u3uKa KypChIHAArbl TOJKBIHIBIK MPOLECTEP MBICATIBIHAA TOHAI OKBITYABIH TEOPHUSCHI MEH O/iCTeMECiH
KETUTIIpyTre a3Jbl-KemTi YIeciMi3lli KOCHII OTTIK JeN CcaHaiMbI3. bacThl WIESIBIK YCTaHBIMBIMBIZ —
(UBUKATBIK Ma3MYH/IBUIBIKTBIH TT€JJaTOTMKAIIBIK TPUHITMIITEPMEH YHIECIMIIUIIT apKbUTBI OKBITY HOTIKEIITiH
apTTBIPY, COJI apKbUIbI OKBITY TEOPHUSICHI MEH 9[IICTEMECiHIH ayKbIMBIH KEHEHTyre MYMKIHAIK TYBIHAAWIBI.
ConbiMeH Oipre TONKBIHIAPABIH (U3MKANBIK TEOPUSACHl MEH OKBITY YpJIiCiHe KaTbIcThl Oipkartap
KOHIICTIIVSUTBIK YCBIHBICTAp JKacaupl. Tapaynapiarbl TakbIpeITap Ti30eriHe (perrTimiriHe) OalIaHBICTHI
TYBIHIAFBIH MOCENICICPIiH HAKTHl IEMIUTy JKOJIAaphl aWKeHmanabl. OKBITY YpaiciHe >KaHAIIBUI
Ke3KapacTarbl FRUIBIME €HOEKTEepiHe capalay >KYprisill, coJlapAblH ic-TaxipubenepiMen OemicTik. 3aMaHayn
JKaHa TIETaroTUKANIBIK UAesUIap MEH TEXHOJIOTHSIIApAbl KEHIHEH MaiimaiaHa OTHIPHIT OUTIMIOEpai TEpPeH Ie
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TonKbIHABIK KYObINbICTapAbl OKbITYAbIH. ..

KaH-KAKThl UTCPYIiH KOJJIAphIH Ta0yFa TaJINbBIHBICTAp >KACAIJbI )KOHE aWTapIIBIKTall HOTIKENIEPre KO
JKETKI311mi. Makana TaKeIphIOBIHBIH aCTaphIHAAFBl OAPIIBIK HISSIIBIK JKAHAITBIT YCHIHBIC-TTIKIpIIep OaphIHIa
alllbIK TYPJIC TATKBIIAHBII, OJIAPJIBIH ICKEe aCy MEXaHU3MJIepi HAKThI YCHIHBICTAp apKbLTbI KOPCETIII.
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M.E. Anuesa, T.b. Komrei6aes, A.T. XKasnuesa, A.A. Aitnap6exkoBa

CoueTraeMoCcTh (PM3MYECKOI0 COACPKAHUSA C MEAATOTHYECKUMHU NPUHIUIIAMHA
B TEOPUM M MeTOAHKe 00yUeHHs BOJTHOBBIM SIBJEHUSIM

CraThs MOCBSIIEHa TEOPUH M METOAUKE IPETIOJaBaHNs BOJIHOBBIX SBICHHH B By3€, HEKOTOPHIC €€ aCIeKTHI
HNOJXOJAT U AJIS IPOrPaMMBbl CpEIHEH MIKOJIBL. AKTYalIbHOCTb U 3HAYEHUE UICU TEMBI CTaThH 3aKII0YAIOTCS B
CJIeYIOIIEM yTBEP)KACHHUHU: TIIaBHbIM HPUHIMIT TIPH pa3paboTKe eIHHON TEOPHU M METOJMKH 00yUYEeHUs BCEM
BUJIaM BOJIH — COYETaHHE CYIIECTBYIOIIUX TPAIULHUOHHBIX KPUTEPUEB U MEXaHHU3MOB C IeJarorHyecKUMHU
IPUHLIUIIAMH. JTa TapMOHUS JacT MPOrPECCUBHBIM TOMYOK K CHCTEMAaTH3aluK y4yeOHOro mpolecca U MeTo-
JIOJIOTHH 00y4YeHHs KaK OCHOBHOM JIBIDKYILEH CHJIBI MUIAKTHKA OOYUeHHUs BOJIHaM. B 3TOM HampaBlieHUH Me-
TOJUYIECKHE JEHCTBUS, 3aMHTEPECOBAHHBIE B pealn3alliyl IPUHINIOB TEOPUH 00ydIeHHs, OyIyT CTpyNIHpo-
BaHEI B TUIAKTUKY, TOCBAIIEHHYIO COJEPKAaTeIbHON CTPYKType BoJH. [Iperaraercst KoHIeNTyalbHast Oa3a,
OCHOBaHHAs Ha MOCJIEIOBATEIFHOCTH OCHOBHBIX IH((GEPEHIIMATBHBIX YPaBHEHHH, TCOPETHIECKUX H ITAJIOH-
HBIX JKCIEPUMEHTOB, OIMHUCHIBAIOIIMX BOJIHOBBIE IpoLecchl. Uepes3 MOCIe10BaTeIbHOCTh TE€M, KACaOIIUXCs
BHJJOBOTO XapakTepa BOJIH, OOIIMPHO PAacKPHIBACTCS COOTBETCTBHE (PU3UUECKOTO COACPIKAHMS Mearoruye-
CKUM IpuHIMIaM. IIpenioskeHs! MPUHIMIEI U MO3ULUH, ONPEAEISIONe METObl U MaTepualbl HCCIea0Ba-
HHA. Pa3zpaboTaHbl KOHLENTYalbHbIE TPEANOCHUTKH, OCHOBAaHHBIE Ha TPYNITHPOBKE OCHOBHBIX AU((epeHn-
AJIbHBIX YPaBHEHUH, TEOPETMYECKMX M JTAJOHHBIX SKCIEPHMMEHTOB, ONMCBHIBAIOIIUX BOJIHOBBIE IPOLIECCHI.
Ousnueckas coepiKaTeNIbHOCTb, COOTBETCTBYIOIAs METOJUKE OOydeHHs B CTaThe, NPEICTaBI€HA B BHJC
IJ1aB BOJHOBBIX IIPOLECCOB M CUCTEMBI pacCMaTpUBAEMbIX B HUX TeM. BHeceHbI U3MEHEHUs B psijl BOIIPOCOB,
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CBSI3aHHBIX C MOCJIEA0BATEIbHOCTBIO, COAEPHKAHINEM U METOJUKON M3yUEHHUs] HEKOTOPBIX T€M BOJHOBBIX fIB-
JIeHU# B TPaAULUOHHON Mozaenu oOy4yeHus. beimn oToOpaHb! M OLEHEHBI ¢ METOIOJIOTHYECKOH U TeopeTHde-
CKOHM TOYKHM 3pEHUs] KOHIIEMINH, HEOOXOAUMBIE ISl HHTETPAIlMU BOJHOBOTO COJAEPKAHUsI C MeJarorunuecky-
MU [IPUHIUIIAMH.

Knrouegvie cnosa: BOJIHBI, MECTOAHUKa 06y‘{eHI/I$I, MeJarOrHICCKUi MPUHIINAII, BOJIHOBAsi BEJIMYKUHA, CIoco0 uc-
CJIEO0BaHUA, pE3YJIbTAT O6y‘leHI/I${, (1)H3I/I‘{6CKI/IC 3HaHWs, KOHLCIIIIUA.

M.E. Aliyeva, T.B. Koshtybayev, A.T. Zhavliyeva, A.A. Aidarbekova

Compatibility of physical content with pedagogical principles
in the theory and methods of teaching wave phenomena

The article is devoted to the theory and methodology of teaching wave phenomena at the university level,
with some aspects applicable to secondary school programs. The relevance and significance of the study lie in
the following premise: the key principle in developing a unified theory and methodology for teaching all
types of waves is the combination of existing traditional criteria and mechanisms with pedagogical principles.
This harmony provides a progressive impetus for the systematization of the educational process and the
methodology of teaching as the main driving force of wave-teaching didactics. In this context, methodologi-
cal approaches aimed at implementing the principles of learning theory are grouped into a didactic framework
dedicated to the conceptual and structural content of wave phenomena. A conceptual basis is proposed,
founded on the sequence of fundamental differential equations, theoretical models, and benchmark experi-
ments that describe wave processes. Through a sequence of topics related to various types of waves, the cor-
respondence between the physical content and pedagogical principles is extensively revealed. The article also
proposes the key principles and positions that determine the research methods and teaching materials. Con-
ceptual premises are developed based on the classification of basic differential equations, theoretical and
benchmark experiments that describe wave processes. The physical content corresponding to the teaching
methodology is presented as a system of chapters on wave processes and related topics. Changes have been
made to a number of questions related to the sequence, content, and methodology of studying certain topics of
wave phenomena in the traditional teaching model.

Keywords: waves, teaching methodology, pedagogical principle, wave quantity, research method, learning
outcome, physical knowledge, concept.
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dopMupoBaHNe MCUX0J0THYECKH 0€30MacCHOi
U NMHKJIIO3MBHOM 00pa3oBaTeIbHOM Cpelbl B CpeiHeM 00pa30BaHNM:
BbI30BbI U IYTH pPelIeHust

B cratbe paccmarpuBaroTCs BaKHEHIINE acleKThl (JOPMUPOBAHHMS TICUXOIOTHYECKH O€30IIaCHOM M MHKIIIO-
3UBHOI 00pa30BaTeNbHOI Cpebl B CHCTEMeE cpeaHero oopasoBanus Kazaxcrana. ABTOPHI aHAMU3UPYIOT CHC-
TEeMHBIE PECYPCHI, TaKHe KaK (MHAHCHPOBAHHE U HOPMATHBHAs MOANEPKKA, a TAKXKE BBIABIAIOT OCHOBHBIE
6apbepbl — HEIOCTATOK KBATH(HUIHUPOBAHHBIX KAJPOB, MEXIMIHOCTHBIE KOH(INKTH! U KyJIbTypHBIE CTEPEO-
tunbsl. Ocoboe BHUMaHUE yaemseTcs npobieme Oy/uMHra ¥ HHKIIO3UBHOTO OOYYEHUs IeTel ¢ 0COOBIMHU 00-
pazoBarensHbIME nOoTpeOHOCTSIMU (OOIT). B pabote moguepkuBaercsi HEOOXOAUMOCTh KOMIUIEKCHOTO MOJI-
X0/1a, BKJIIOYAIONIEr0 paboTy C IeAaroraMi, pPOJUTEISIMH M OOLIECTBOM JUIS CHIDKEHHS CTHI'MAaTH3allMd U
(hOpMHUPOBAHHUS TOJEPAHTHOTO OTHOLICHHS K yYaIIMMCSl ¢ 0COOCHHOCTSIMH pa3BuTHs. [IpoBeneH kayecTBEH-
HBIA aHANN3 MHTEPBBIO C AUPEKTOPAMH, 3aMECTUTEISIMH PYKOBOJMTENICH M IIKOIBHBIMU IICHXOJIOTaMH, 4TO
MO3BOJIMJIO BBISBUTH IPAKTHUKH, YCIEIIHO pealn3yeMble B INKOJAX, a TAKKe OMPENEeINTh HAIPABICHUS IS
JATbHEHIIET0 Pa3BUTHSA CHCTEMBI IMOJAEPKKN yJamuxcs. BakHBIM acTIeKTOM SIBISICTCSl pa3BHTHE MEXIHC-
IUIUTMHAPHBIX U MEXIPO(ECCHOHATBHBIX IT0IX0/I0B, BHEAPEHHE COBPEMEHHBIX METOAUK — HEHPOIICHXO0JIO-
THYECKHUX MPAKTHK, TEIECHO-OPUEHTHPOBAHHBIX KOPPEKIMH N MHHOBAIMOHHBIX TEXHOJIOTHH, HaPaBISHHBIX
Ha YKPEIUICHHE SMOLMOHAJIBHOTO OJIaromoiydusi YIeHHKOB. B cTaThe OTMedaeTcsi Ba)KHOCThH IMOBBIICHHS
KBATU(UKALNK TeIarorHyeckux pabOTHUKOB M CHCTEMHOW paboThl ¢ mpodeccroHamamu. Pe3ynbraTsl Hc-
CJIEIOBaHMUS MO3BOJIIOT COPMHUPOBATH PEKOMEHIALMH [0 aBTOMAaTH3alUK MPOLECCOB, MaclITaOHPOBaHUIO
3¢ QEKTHUBHBIX NMPAKTHK MHKIIO3MBHOTO O0pa30BaHHs M IICHUXOJOTHYECKOU IMOJJIEPIKKH, YTO CIHOCOOCTBYET
CO3JIaHHIO TIO3UTHBHOM, 0€30MacHO# M TONHOLECHHOW MIKOJIBHOW cpenpl. CTaThsl MOJUYEpKUBAET HEOOXOIH-
MOCTh CHCTEMHBIX pe(OpM U COBMECTHBIX YCHIIMH BCEX yJaCTHHKOB 0Opa30BaTENbHOTO Mpolecca A pas-
BUTHS HHKITIO3UHU M YITy4IIeHHUs ICUXOJIOTHYECKOro KIIMMara B mKkonax Kasaxcrana.

Kniouegvie cnosa: TICHXOIOTHYECKAS 6630HaCHOCTL, HWHKJIIO3UBHOC 06pa30BaHI/I€, 6yJIJ'II/IHF, neaaroru4eCKue
Kaapbl, THCTUTYLIUOHAJIbHBIC GapbepLI, KOMIUICKCHAasA NoAACPIKKa, MEKIAUCHUIIIIMHAPHBIC MMOAXO0ABI, IMCUXO0-
Jioro-neaarorndceckas rnmoAroToBKa.

Beeoenue

B ycnoBusix cTpeMUTENbHBIX COIUATBHBIX U3MEHEHHH, TI00ani3aui 1 IU(ppPOBH3ANN 0COOYIO 3Ha-
YUMOCTh NPHOOpeTaeT mpodieMa ICUX0JIOTHIecKor Oe3omacHoCTH B oOpa3zoBarenbHoM cpeae. Llkoma, kak
LEHTPaJIbHBIA MHCTUTYT COLMAIM3AlMH, OKa3blBa€T MOIIHOE BIUSHHE Ha SMOLMOHAIBHOE W JINYHOCTHOE
pa3Butue yyamuxcs. [Ipu 3ToM coBpeMeHHas cucTteMa 00pa3oBaHuUs CTAIKUBAETCS] C MHOXKECTBOM BBI30BOB:
HEOOXOIMMOCTh OBICTPOH ajanTauuy K HU(PPOBBIM TEXHOJIOTHAM, oOeclieueHNue MHKIIO3UBHOCTH, Tpodu-
JIAKTHKA HACHJIMS, a TaKkXKe MOJIEP)KKa CUXOAMOLHOHAILHOTO Oaronojiydnsi BCeX YYaCTHHKOB y4eOHOTO
nporecca [1].

Mangemuss COVID-19, MaccoBbIii mepexo1 Ha JUCTaHIIMOHHOE O0ydYeHHE M MOC/IeIyIolIee BO3Bpalle-
HUe K oaaiiH-popmaTy 000CTpUIHK CyliecTByoIHe MpobiaeMsl. JleTH 1 MOIPOCTKH CTOJIKHYJIHCH C OTPaHH-
YeHHEM OOIICHUs, CHWKEHHEM MOTHBALMH, YBEJIMYEHHEM YYeOHOM HArpy3kd, a Takke TPYIHOCTSIMH B
amanTanui. Oco0yro TPEBOTY BBI3BIBACT POCT YMCIIA CIIYYaeB ICHXMUECKUX PACCTPOUCTB, arpECCUBHOTO TIO-
BEJCHUS, LIKOJIbHOH (hOOMH 1 SMOLIMOHANIBHOTO BEITOpaHus [2].

OpnuM U3 HanboJee OCTPBIX MPOSBICHUN HApyLICHUS MCHUXOJOTMYECKOH 0e30macHOCTH B 00pa3oBa-
TENBHBIX YUPEXKACHUSX sIBISiCTCA OyJUIMHI — CHUCTEMAaTHYECKOe HACHJIBCTBEHHOE IIOBEJIEHHE, COIPOBOX-
Jaroleecs HapylleHreM OayaHca cui. MccnenoBaHus MOKa3blBaloT, YTO HOCIEACTBUS OyJIIMHIA BKIIOYAIOT
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TPEBOXKHBIC PACCTPONCTBA, CHIDKCHUE CAMOOIICHKH, JICCTPYKTUBHOE MOBEJICHUE M JaXKe CyWIUAATbHbIC Ha-
ctpoerns. OcoOeHHO YSI3BUMBI K OYIDIMHTY JETH C HHU3KOW TCHUXOJOTHYECKOW yCTOMYMBOCTHIO, a TaKKe
ydamiecst ¢ 0coObIMU 00pazoBaTeNbHBIMH TTOTpeOHOCTAMY [3].

WNukmio3uBHOE 00pa3oBaHue, Kak HEOOXOIMMOE YCIOBHE pealii3allii MPUHIUINA CIPABEAIUBOCTH B
0o0ydJeHNH, HAIIPaBJICHO Ha CO3/IaHUE YCIOBHM, B KOTOPBIX Kbl peOEHOK, HE3aBHCUMO OT OCOOEHHOCTEH
pa3BUTHS, TYBCTBYET ce0s MPUHATHIM W 3aIMMIEHHBIM [4]. HecMoTpsi Ha mpHU3HAHNWE WHKIIO3WW B HAIHAO-
HaJBHBIX CTPATETUSIX M 3aKOHOAATEIhCTBE, HA MPAKTHKE OHA CTAJTKUBACTCS C PSJIOM YCTOWYUBBIX OaphEPOB:
HEXBATKOW KBAJTU(UIIMPOBAHHBIX KaJIpOB, OTCYTCTBHUEM aJalTHPOBAHHBIX METOIMYECKUX MAaTEPHATIOB U
TEXHUYECKOH 0a3bl, a Takke C KyIbTYPHBIMH U MTOBEIEHYECKUMHE TPEayOeKISHUSIMH CPEIH MIEAaroroB, po-
JMTENCH U yYEHUKOB [5—7].

Cpenu KIIOUEBBIX WHCTHTYIIHOHAIBHBIX 0apbhepOB MOXKHO BBIJICIUTH JACPUIMT PECYPCOB: OTPaHHYCH-
HOE YHCIIO IIKOJBHBIX IICHXOJIOTOB, ciadasi OArOTOBICHHOCTD IeaaroroB k padore ¢ aersmu ¢ OOII, ot-
CYTCTBHUE YETKHAX MPOTOKOJIOB PearupOBaHsI HA CIy9Yan HACHIHA U JUCKpuMuHaIw [8]. Pan uccnemoBanuit
TaKXKe MOJYSPKHUBACT, YTO BHYTPHUILNKOJIbHAS KYJbTypa 3a4acTyi0 CIIOCOOCTBYET MTHOPUPOBAHUIO SMOIIMO-
HAJIBHBIX TIOTPEOHOCTEH yJalmMxcsl, MOOMpsieT KOHKYPEHIIUIO U yCIeX 000 IeHOH, a POsBICHNE YYBCTB
BOCHpUHUMAeETCS Kak crnabocts [9].

BaxHoit mpobieMoii octaéresi HEAOCTaTOYHAS OCBEAOMIIEHHOCTD TIEJarorOB U pOJMTENeH O 3HAYMMO-
CTH TICUXOJIOTHYECKOW Oe3omacHocTH. MHorHe B3pocible (HOKYCHPYIOTCS UCKITIOUMTENHHO Ha aKajaeMuye-
CKUX JIOCTIDKEHUSX, UTHOPHUPYS SMOIMOHAIBLHOE COCTOsIHUE peO€HKa. JTo MemaeT (GOPMUPOBAHHUIO aTMO-
cdepsl ToBeprs W B3aUMOIIOHMMAaHUS, B KOTOPOW yYEHHWK MOXKET UyBCTBOBaTh ce0si B 0€30macHOCTH, HE
omacasch ocyxaeHus 3a Heygauu [10].

Heobxomumo yuuThIBaTh U PU3UKO-OpraHU3AIOHHBIE ACTIEKTHI: TIEPEMOTHEHHBIE KIIACCHI, OTCYTCTBHE
30H YeIWHEHUs, HEPa3BUTOCTh WH(MPACTPYKTYPHI U OTIABIXa W BOCCTAHOBJICHHS, HEJOCTATOK yYCIOBHH IS
HCHACHUJIBCTBCHHOI'O PAa3pCHICHUA KOH(bJ'II/IKTOB. Bcé s3To BimMseT Ha OMOIUOHAJIBHOC COCTOSAHUC yYdallluXcCs,
0c00EHHO B IMOAPOCTKOBOM BO3pacTe, KOrJa OHU HauOoJjee MOABEPIKEHBI CTPECCY U AMOIMOHAIBHBIM KoJle-
Ganumam [11-12].

Icuxonoruueckas 0€30NMaCHOCTh YYaIMXCS TECHO CBS3aHA C BHEIIHMMU YCJIOBUSIMHU: BBICOKOW 3arpy-
KEHHOCTBIO, 3aHATOCTBIO POJUTENCH, HEJOCTATKOM BPEMEHH Ha COBMECTHOE oOIIeHHe. B Takux ycloBHsIxX
3HAYUMOCTH IIKOJBHBIX CHENHUAINCTOB BO3PACTAET, OAHAKO UX POJIb YaCcTO OrpaHWdeHa (hopManbHOHN Iuar-
HOCTHKOHN WJIA COTIPOBOXICHHUEM OTJENBHBIX CIIydaeB, 0€3 CHCTEMHOTO IMOAX0/1a U MEXIIPO(EeCCHOHATHLHOTO
B3aumoieicTus [13].

ConanbeHble ¥ KyJBTYpHBIE YCTAaHOBKH IIPOJOIDKAIOT (OPMHUPOBATh OAphEPHl HA IYTH K WHKITIO3UH.
[IpenB3sTocTh, HEOBEPHE K BO3MOXKHOCTSM JIFOJIEH C WHBAIHMIHOCTHIO, HU3KWH YPOBEHBb 3MIIATHH CpeIu
CBEPCTHUKOB CIIOCOOCTBYIOT CETperalyy U conuaabHoi u3zonanuu [14]. B To jxe Bpems B cenbcKol MECTHO-
CTH Ha6J’IIO,Z[aeTC$I 6OHBIHaH OTKPBITOCTh K MHKJIIO3BUBHOMY OGy‘IeHI/IIO, YTO YKa3bIBACT HA BJIIUAHUC JIOKAJIb-
HBIX COOOIIECTB U TPAIUIIMOHHBIX IEHHOCTEH Ha BOCTIPUSATHE WHKITIO3HH.

AKTyaJIbHOCTh HACTOSAIIETO WCCIEI0OBaHNUS 00yCIIOBIIEHA HEOOXOIUMOCTHIO CUCTEMHOTO aHanm3a (ax-
TOpOB, BIUSIOIIMX Ha (OPMUPOBAHHE TMCHXOJIOTMYECKH O€30MAaCHON M WHKIIO3WBHOW CpeNbl B IIKOJIAX.
OcoO0BIif HHTEpEC MPEACTABIAET U3YICHNE B3TIIA0B KIIFOUEBBIX YYaCTHHKOB 00pa30BaTeIbHOTO Ipolecca —
TUPEKTOPOB, 3aMECTUTEICH M IIKOJBHBIX MICUXOJIOTOB, KOTOPHIE HEIIOCPEACTBEHHO BOBIICYCHEI B yIIpaBIIe-
HUC U CONPOBOXICHUC YyUaAIIUXCH. HX onpIT MO3BOJISIET BBISIBUTH KaK WHCTUTYIIUOHAJIBHBIC OI'PaHUYCHUS,
TaK W TIPaKTHUKH, CHOCOGCTByIOH_II/Ie YKPCIUICHHUIO WIKOJBHOTO KJIMMaTra W PpPa3BUTHUIO WHKITIO3UBHOUN
KYJBTYPBIL.

Lens umccrnenoBaHnss — BBIABHTH KIIOUEBBIE Oaphepbl M pecypchl (HOPMHUPOBAHUS ICHXOIOTHYECKH
0e30macHOM W WHKITIO3UBHOM 00pa3oBaTeNIbHON Cpelbl B mkojax Ka3zaxcTana Ha OCHOBE aHAM3a dKCIEPT-
HBIX UHTEPBBIO C MPEACTABUTEISIMUA 00Pa30BaTENBHBIX YUPEIKICHUN.

st noctkeHus 1eny ObuTH c(hOPMYITUPOBAHBI CIIEYIONIUE 3a1a4H:

1. M3yunTh BOCTIpUATHE MIKOJIBHBIX aIMHUHHACTPATOPOB U MICHXOJIOTOB IO BOTIPOCAM TICHXOJIOTHIECKOM
0€301acCHOCTH ¥ UHKITIO3HH;

2. OnpenenuTh KIHYEBbIe HHCTUTYIIUOHAIBHBIE, KYJIbTYPHBIE H PECYPCHBIE Oapbephl;

3. [poananm3upoBath 3QHEKTUBHBIE MPAKTHKH U MEXAHU3MBI ITOJIJIEPKKH, TPUMEHsIeMbIe B 00pa3oBa-
TEJIIBHBIX YUPCKIACHUAX.

TakuMm o0Opa3oM, HACTOSIIEE MCCIICOBAHUE HAIIPABICHO HA TOJYYCHHE SMITUPUYCCKU 00OCHOBAHHBIX
BBIBOJIOB, KOTOPBIE MOTYT OBITh HCITOJIB30BAaHBI B NMPAKTHUKE MHKIIO3UBHOTO 00pa3oBaHUs, NMPH pa3paboTKe
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CTpaTeruii mpo(UIAKTUKU OYJUTMHTA, TPOrPaMM MOATOTOBKH KaJIPOB M COBEPIIEHCTBOBAHUY IIKOJLHOM TO-
JUTHKH B cpepe ICUXOJIOTHIECKOTO OIaromomyus.

B Kazaxcrane copMupoBaHbl onpesienEHHbIe MOJICIH HHKIFO3WU U HAKOIJICH OTBIT UX peallu3alliy B
00pa30BaTEIbHBIX YUPESIKICHHUIX, KOTOPBIA CITY)KUT OCHOBOM IS JALHEHINNX YITyUIIICHUN.

Mamepuanvt u memoost

HccnenoBanne peann3oBaHO B paMKaxX KadyeCTBEHHOTO TOJXO/Ja W OCHOBHIBAETCS HA METOJE IIOJIY-
CTPYKTYPHUPOBAaHHBIX HMHTEpPBbIO. Takoil BbIOOp 0OYyCIOBIEH HEOOXOJMMOCTHIO TIYOOKOTO MOHHMAaHHS
B3MJIAJI0B U MPAaKTHK yYaCTHUKOB 00pa30BaTEIHLHOTO MpoIecca, HEMOCPEACTBEHHO BOBICUEHHBIX B o0ectie-
YeHHe WHKIIO3MBHOCTH M (DOPMHUPOBaHWE TCHXOJIOTHYECKH OE€30MacHOM cpenbl B IIKONax. MeTomomorus
HampaBlieHa Ha BBIABICHHE KaK 0apbepoB, TaK W PECYPCOB, BIHMAIOIINX HA YIPABICHHUE ICUXOJIOTHUECKAM
KJIMMaTOM B 00pa30BaTebHBIX Opranu3anusx [15].

B xagecTtBe pecnioHmeHTOB OBLIH BRIOpaHBl 11 mpemcraBuTeneit o0meo0pa3oBaTeIbHBIX KO TOpPoIa
Anmarsl. llenenanpaBneHHBI 0TOOP OCYIIECTBISIICS MO KPUTEPHUIO MPO(ECCHOHATHFHONW BOBIECYEHHOCTH
YYaCTHUKOB B MPOIIECCHI 00ECTIEYCHUST HHKITIO3UBHOTO O0pa30BaHus M peai3alni MEXaHU3MOB MICUXO0JIOTO-
Mearornieckoil MoANep KKH MKOJFHUKOB. B BEIOOpKY BOLIIM TUPEKTOpA, 3aMECTHTENN JUPEKTOPOB (3aBY-
YM) W IOKOJBHBIE IICHXOJIOTH, YTO IIO3BOJIMJIO OXBATHTh YIPABICHYECKHMH W TPOQPEeCcCHOHAIBHO-
MICUXOJIOTHYECKHH YPOBHH OpraHU3alluy IKOJIbHOU KU3HH. [10100HBIH cOCTaB yYaCTHUKOB CIIOCOOCTBOBA
MOJYYECHUIO Pa3HOCTOPOHHUX W B3aWMOJIOTONHSIIONIUX CYKICHUH OTHOCHUTENBHO COCTOSIHHSI M TPOOIJieM
obecrnedeHus TICHXOJIOTHIecKoi Oe3onmacHoCcTH B oOpa3oBarenbHO# cpeze (Tabm. 1).

TaG6anuma 1

Y4YacTHUKH HHTEPBLIO

Ne IMo3unus Opranuszanus
Pecnonnent 1 TICUXOJIOT JInueit
Pecniongent 2 ITcuxomor Cpennsist
Pecnionnent 3 Hupexrop Cpennsist
Pecniongent 4 JIUPEKTOP Cpennsist
Pecnonnenrt 5 3aBy4 Cpenuss
Pecnionzent 6 Hupexrop Cpennsist
Pecnonnent 7 3aBy4 Cpenuss
Pecnionnenr 8 3aByu Cpennsist
Pecnionyient 9 Hupexrop Cpennsist
Pecnongent 10 3aBy4 Cpennsis
Pecnionnent 11 Jupexrop Cpennss
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B lnpeKktop
W 3aByy
Mcuxonor

PucyHok 1. Y4acTHHKHN HHTEPBBIO B % COOTHOIICHUT

Ha pucynke 1 mpencraBiena nuarpaMma, OTpakKarowasl paciipelesieHHe PeCOHIECHTOB, MPUHSBIINX
y4acTHe B MHTEPBbIO, B 3aBUCUMOCTH OT UX NPO(heCcCHOHATIbHOIN NO3ULUK B CpeaHel 00pa3oBaTeIbHON Op-
rauu3anuy. /lparpaMma BKIIIOYaeT TPU KaTETOPUHU PECHOHJEHTOB: TUPEKTOPA, 3aMECTUTENN TUPEKTOPOB
(3aBy4M) M IIKOJIbHBIE TICUXOJOTH. Hanbonbiast 101 OMpOLICHHBIX PUXOJUTCS HA TUPEKTOPOB, YTO CO-
CTaBIsIeT IpuMepHO 46 % OT o0Iero yucna y4acTHUKOB. Jlanee cinenyror 3aBydn — okono 36 %, u Hau-
MeHbIIIee MPEJCTABUTEIBCTBO OTMEUAETCSI CPEH MICUX0IOroB — npumepHo 18 %.

HHTepBbIO IPOBOAMIKCH B OYHOM (OpME Ha TEpPUTOPHH 0O0pa3oBaTeNbHBIX YupexaeHuii. [Ipogomku-
TEITHHOCTh KKIOT0 MHTEPBBIO cocTaBisiia ot 30 no 45 munHyT. [lo Havama cOopa MaHHBIX KaKJIOMY y4acT-
HUKY OBUIO MPEIOCTABICHO MOAPOoOHOE MH(OPMALIMOHHOE MHCHMO, Pa3bsCHAIOLIEE LIeTH U MPOLEeTyPhl HC-
CJICAOBAaHUsA, a TAKIKC IapaHTUH KOH(bI/IJIGH]_[I/IaJH)HOCTI/I 1 aHOHMMHOCTHU. Bce PECIIOHACHTBI MPEAOCTABUIIN
MUCbMEHHOE MH()OPMHUPOBAHHOE COTJIacue Ha y4acTHE B UCCIENOBAHUHU M Pa3pellid ayAH03aluch Oecen.
Aynunogaiinel BHOCIEACTBUM ObUIM TPaHCKPUOMPOBAHBI JIOCIOBHO, YTO 00ECHEYMSIO HOJIHOTY W TOYHOCTb
JajJbHEHNINero aHajanusa.

Jnist 06paboTKH COOPaHHOTO SMITUPUYECKOT0 MaTepualia MCIIONb30BaJiCsl TEMaTUIECKUI aHalln3, pea-
JIM30BaHHBIN C MOMOILBIO IporpaMMHoro obecnedenus Dedoose. Dta o0navnas mwiatdopma, pazpaboTaHHas
B Kanmndopuuiickom yausepcurete B Jloc-Anmxenece (UCLA) u SocioCultural Research Consultants, siBiis-
€TCA MHCTPYMCHTOM JJIA MPOBCACHUA KAQYCCTBCHHOI'O U CMCIIAHHOTO aHaJIM3a JaHHBIX U HIMPOKO NPHUMCEHA-
€Tci B COLMAJBbHBIX U MoBeAeHUYecKHX Haykax [16]. [IporpaMma mo3BosisieT cuCTeMaTU3UPOBATh OOJIbLINE
00BEMBI TEKCTOBBIX MaTepHaJiOB, IPUCBaMBaTh UM KOJbI, TPYIIIMPOBAThH 110 TEMaM, BU3yaJIH3UpPOBAThH Yac-
TOTHOCTh TIOHATHH M COOTHOCHTH JIaHHBIC C COLMAIBHO-IEMOrpaUUEeCKUMU XapaKTEPUCTUKAMH PECIIOH-
nentoB. IIpumenenne Dedoose nano BO3MOXKHOCTE CTPYKTYPHUPOBaTh MHTEPBBIO 1O KIIFOUYEBBIM TeMaM, I0-
BBICUTh BOCIIPOM3BOIMMOCTD aHaJIM3a U 00ECIICUNTh BU3YaJIbHOE COIIOCTABICHHUE MHEHUH Pa3IMYHBIX KaTe-
rOpUl y4aCTHUKOB.

[Iporecc aHanm3a BKIIIOYAT Pa3padOTKy KOJIOBOW CXEMbI, TJie ObUIN BBIJCIICHBI OCHOBHBIC CMBICIIOBBIC
Onoku: Gaprepsl hopMupoBaHus 0€30MacHON Cpelbl, pecypchl U 3G GEKTUBHBIEC TPAKTUKU, BOCIPUSITHE HHK-
JIIO3UBHOCTH, MEXaHMU3MBl pearupoBaHus Ha OyJUIMHT, yIpaBlIeHHE 3MOLMOHAIBHOW YCTOHYHMBOCTBIO yda-
IIMXCS ¥ B3aUMOJICHCTBHE ¢ poanuTelisiMu. K kaxJioMy QparMeHTy TeKcTa, CoZepiKalieMy peJieBaHTHYIO HH-
(dopmanuio, BpyyHyI0 IPUCBAMBAIHNCH KOJBI C BOBMOXKHOCTBIO MX YTOUHEHHS W JACTaTU3alM{ MO Mepe Io-
rpyxeHus B mMatepuas. OyHKIUU NporpaMMsl MO3BOIMIN TaK)Ke MPOBECTH MEPEKPECTHBIN aHAIN3 paclpe-
ACJICHUA KOOOB 110 THITY PECIIOHACHTOB, YTO IMO3BOJIUJIO BBIABUTE pa3jindyus B BOCIIPUATHU HpO6HeM MEXOY
aJIMUHUCTPAIIUEN U TICUXOJIOTaMU.

AHanm3 IpoBOAMIICS C COONIOACHNUEM MPUHIHUIIOB HAyYHOH 3THUKHU. Bce maHHBIE XpaHWIMCH Ha 3allu-
MEHHON 00JIaYHOM TIaThopMe, JOCTYIT K KOTOPOM MMENU TOJIBKO HMccienoBaTend. Ha sTane kopupoBaHus
MIPUMCHATIUCh MCXAaHU3MBI BepI/I(i)I/IKaHI/H/I: TCEKCTBI IMOBTOPHO IPOBEPATIUCH HAa IMPEAMET COTJIACOBAHHOCTH
MPUMEHEHUS KOJIOB, & COMHHUTEJIbHBIEC YHaCTKN 0OCYKIAINCH C HE3aBUCHMBIMU dKCIIEpTaMu. DTO obecrieun-
710 HaI&KHOCTh MHTEPIPETALUU U CHU3HJIIO PUCK CYOBEKTHUBHBIX NCKAKEHUH.

Takum 00pa3zoM, METOIOJIOTHSI MCCIIEIOBaHUS COYeTaeT B ce0e THOKOCTh MHTEPBBIO C HHCTPYMEHTAIb-
HOW CTPOTOCTBIO MPOTPAMMHOTO aHaJK3a, YTO 00ecleunBaeT KaK ryOuHy aHaIn3a, TaKk U HaAEKHOCTD MO-
JYYEHHBIX BBIBOJIOB. Takoi MOJX0J MO3BOJIAET HE TOJIBKO 3a()MKCUPOBATH OMBIT M BOCIPUITHE YYaCTHHKOB,
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HO U BBISIBUTH CKPBITHIC MATTCPHBI M B3aMMOCBS3H, JISXKAIUE B OCHOBE (DOPMHUPOBAHUS ICHUXOJIOTHUSCKU
0e30macHO M MHKITIO3UBHOM 00pa30BaTEIBHON CPEIb.

Peszynomamor u ux obcyscoenue

AHalu3 MHTEPBBIO C MPEACTABUTEISAMHU IIKOJ AJIMAaThl MO3BOJWII BBLACIHUTH KIIOYEBBIE TEMBI, OTpa-
JKaromme 0apbepbl, PeCypChl U MPAKTHUKU (POPMUPOBAHUS TICHXOJIOTHIECKH 0€30TTaCHOM 1 HHKITIO3UBHON 00-
pazoBaTenpHOM cpenbl. Himke mpencTaBiieHsr 0000mEHHBIE Pe3yIbTaThl, CTPYKTYPHPOBAHHEIE TI0 OCHOBHBIM
TeMaTu4ecKUM OJI0KaM, MOJTY4YEHHBIM B X0A€ KOAUPOBAHHSI.

Tloooepoicka yuumeneii npu pabome ¢ demovmu ¢ OOIT

BonbIMHCTBO pECMOHIEHTOB OTMETHIIN, YTO TOCYJAapCTBEHHAS IMOJHWTHKA B OOJIACTH MHKITFO3UBHOTO
00pa3oBaHMs COMPOBOXKAAETCS MaTepHAIHLHON MOANEPKKON TenaroroB. B sactHocTH, 3a 00ydeHue ogHOTO
pe6énka ¢ OOII yuntensam mpenoctasisieTcss nomtara B pasmepe 40 % ot 3apaboTHOH miaTel. ITo OBLIO
BOCHPHUHSATO TOJOKUTEIHHO, HO TIPH 3TOM MHOTHE YYaCTHHKH MOTYEPKHUBAIIH, YTO (DMHAHCOBASsI MOTHBAIUS
HE KOMIICHCHUPYET CI0KHOCTh MeIarOrMuecKoi paboThl ¢ TAKUMH JIETHMHU.

Pecnionnent 7 ormeTii: «Ecau 8 kiacce cuoum 0OUH UHKAIOZUBHBII YYEHUK, VHUMETIO GbINIAYUBAEnICs
40 %. Ho uyoicno nonumamo, ymo o0yuums 0CoOEHH020 peOEHKA — MO He MONbKO OeHbeu, 3mo paboma,
mepneHue u madxcenviii mpyo». HeKoTopsie pecrioHIeHTH aKIIEHTUPOBAIA BHUMaHUE Ha CIOXHOCTH JIHar-
HOCTHUKH 33JIep’KEK B Pa3BUTUH, OCOOCHHO €CIIM POAUTENH JOJITOe BPEMsl OTKa3bIBAIOTCS MPU3HABATH OCO-
OeHHocTH pebEHKa. B Takux ciydasx mIKoja CTANKHBAeTCs ¢ HEOOXOANMOCTBIO ICTMKATHOTO B3aUMOJICHCT-
BHSA U Pa3bICHUTEILHON PabOTEHI.

Ponv pooumeneii 6 npoyecce coyuanuzayuu demeti ¢ OOI1

MHorue pecoHAeHThl NOAUEPKUBATIH KITIOYEBYIO POJIb CEMBU B afanTalui peOEHKa ¢ 0COOCHHOCTIMH
pa3BuTHs. Y CIIENTHOCTh MHKIIFO3UH, 110 MX CIOBaM, BO MHOTOM 3aBUCHT OT IPUHSITHSA JUArHO3a CAMHUM POJU-
teneM. PecrioHneHT 5 nmomuepkuyin: «Pe6énok paszsusaemcs, ko20a pazgusaemcs pooumens. Eciu pooumens
NPUHSL OUaeHo3 U pabomaem Hao coOou — pe3yabmam Oyoem u y peOenKay.

OpHaKko OTMEYaTUCh TPYAHOCTH: POJUTENH APYTHX YICHUKOB HE BCETJa FOTOBHI K IPUCYTCTBUIO JACTEH
¢ OOII B kmmacce cBoero ped€HKa, 4TO MOPOXKIAET KOH(PIUKTHI M TpeOyeT BMEIaTeNIbCTBAa aIMUHUCTPAIIHH.
[IkonpHBIE PYKOBOJIUTETH PETYISPHO MPOBOIAT OECEbl C POAUTENSIMH, CTapasch OOBICHUTH 3HAYUMOCTD
WHKJTIO3UH U IEHHOCTh BOCIIMTAHUS TOJIEPAHTHOCTH. PeCOHIEHT 2 Tak ommcall CUTyauuto: «Podumenu ne
cpazy nowumarom. Mol obvsicHaem: sautemy peOEHKY 8Ad’CHO He MOJbKO 3HAHUE, HO U 4YBCMBO 00OPOmMbL.
Kozoa on nomozaem opyzomy — smo u ecmv 60CNUMAHUE YETOBEUHOCTIUY.

Paboma wixonbHbIx ncuxonozo8: memoosi, bapvepwl, pecypcol

AHanu3 MHTEPBBIO MOKA3aJI, YTO TICHXOJIOTH UTPAIOT BAXKHYIO, HO HEJOOLEHEHHYIO POJibh B obecrede-
HUU TICUXOJIOTHYecKor Oe3omacHocTH. OHU UCTIOIB3YIOT IIMPOKHUN CIIEKTP METO/OB, BKIIFOUask HEHPOTICHXO-
JIOTHYECKHE MPAKTUKH, MECOYHYI0 TEPalHi0 M TeJIeCHO-OPHCHTHUPOBAHHBIE TOAXOJbl. HekoTopeie M3 HHUX
MPOXOJAT 0OyUeHHe 3a pyOeKOM U BHEAPSIOT HHHOBAI[MOHHBIE TEXHUKHU B IKOJIBHYIO MTPAKTHKY.

Tem He MeHee, TOYTH BCE PECIOHJICHTH OTMETWIIH JeUIUT KAJPOB H MEPETPYKEHHOCTh CIEIHaIu-
ctoB. Ha ogHOrO mcuxomnora B cpeHeM npuxoautcs okosio 500 ygammxcsi, XOTs ellé HeCKOIBKO JIET Ha3a]
Ha Ty e MIKOJY MPUXOIIOCH BCETO OJMH-/IBA crienuanucTa npu Hanoiasemoctd 1500-2000 nereii. Pec-
noHAEHT 6 oTMeTH: « Cetiuac Xomv HEMHO20 Y8ETUYUIU WIMAM, HO 3apNaama ocmaémes ouens Huskou. Mo-
J00ble CReyuanucmol He uoym 6 WKOLy: cauwkom maio niamsamy. Kpome paboThl ¢ T€ThMHU, NICHXOJOTH
TaKXKe COMPOBOXKIAIOT TEJ]arOTOB U POJUTENEH, MOHUTOPST aHOHMUMHBIE OOpalIeHHsI, TOCTYIAIOIIUE Yepe3
QR-cucreMy, 1 cOCTaBISIOT OTYETHOCTD, YTO JieTaeT UX HArPY3Ky Ype3MEpHO.

Brusinue cemvu u gochumarnus Ha ncuxonozuueckyro ammocgepy

3HaYHUTEIbHOE BHUMAHUE B HCCIICJIOBAHHUHN YJIENSIIOCh BAYKHOCTH CEMEHHBIX OTHOIIEHUH. PecioHIeHThI
MOTYEPKUBAIIH, YTO SMOIMOHAIBHBIN KIIMMAT B CEMbE HAIPSIMYIO BIIHMSIET HAa COCTOsSHHE PeOEHKA B IIIKOJIE.
Pecnionzent 11 3asBun: «Cetluac mbl MOdHceEM 80CRUMBIEAMb Oemell MOAbKO Yepe3 6OCNUmanue pooumencel.
be3 smozo nu 00no 3nanue ne dacm pezyrbmamay. Ponureny, o cioBaM y4acTHHKOB, 4aCTO MEPErpyKeHbI
paboToii, He MoCemAT cOOPaHUS M PEJKO BOBIEYEHBI B KU3Hb IIKOJBIL. JTO OTPaHUYMUBAECT BO3MOKHOCTH
COBMECTHOM BOCIIUTATEIbHOM pabOThl U TPeOYET JOMOTHUTENBHBIX YCHIINH CO CTOPOHBI NEAAaroroB Mo ycra-
HOBJICHHIO AHMAJIOTA C CEMbEN.

Tocyoapcmeennoe unancupoganue u MmamepuaibHvle YCa06Us.

Bce pecrnoHmEHTH OTMETHIIM TOJIOKUTENIbHbIE W3MEHEHHs B IUIAaHE MaTepHaIbHOTO OOECTIeUeHHS
mKkoji. BHenpenune moxymesoro (pMHaHCHPOBAaHUS W BO3MOKHOCTD 3asBOK Ha 3aKyNKy 00OpyJOBaHUS I10-
3BOJIMIIM CO31aTh Oosee kKoM(OpTHBIE yCiIoBUs 00ydeHHs. PecionneHt 8 otMeTni: «Panvuie 6vlio na 5 3a-
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syueti ooun npunmep. Celiuac obecneuusaem 20cyoapcmeo oueHv xopowo. Ha cecoonswmuil oenv obecne-
yeHvl myaiemuou Oymazou u ecemu cpeocmeamu, noHumaeme? Tonvko yuuce». OFHAKO TPU 3TOM OBLIO
NOTYEPKHYTO, YTO HAJIMYKE PECYPCOB HE pelllaeT podaeMy HeJOCTaTKa KBaJH(PUIIMPOBAHHBIX KaJIpOB, OCO-
OCHHO B YaCTH CIICIUATNCTOB [0 WHKITIO3HH.

Mobunvusie ycmpolicmea u yugposas HacpysKa

Emé oxnolt TEMOH, 3aTpOHYTON B HHTEPBBIO, CTAJI0O HETATUBHOE BIMSHIE HHTEPHETA U cCMapT(OHOB Ha
MICUXUYECKOE COCTOSIHUE MIKOIBHUKOB. [IIKOIBI BBOAAT JIOKAIbHBIE PETJIAMEHTHI [0 OTPaHMUYEHUIO MCTIONb-
30BaHMs TeneOHOB, HO FPPEKTUBHOCTD STHX Mep OocTaéTcsi HU3KOW. PeconaeHT 1 ¢ upoHHMed 3aMeTHIi:
«Ecmb npuxasz no wikone, Ho 6cé amo Quavkuna zpamomay. Pogurenu, B CBOIO o4epelb, HACTAUBAIOT Ha
TOM, YTOOBI AE€TH OCTABAJIUCh HA CBS3H, YTO MOPOXKIACT NOMOJHUTEIBHOE HAPSIKEHUE MEXKAY Iefaroruie-
CKUM U POJUTEIHCKHM COOOIIECTBOM.

Bocnpusimue 6ynnunea u sMOYyUOHANbHOLU pecyaiayuu

[lo3uuuu pecrnoHACHTOB IO MOBOAY OYJJIMHra OKa3ajJuch HEOAHO3HauHbIMH. HekoTopble cuuTaroT
OyJUTMHT HEW30€KHOW YacThi0 MOJPOCTKOBOW CONMATIHM3AlMU M CKIOHHBI MHTEPIPETHPOBATH KOH(MIMKTHI
KaK HOpMaJIbHbIC SIBICHUS. «Hem Oyniunea kax makogozo. Ecmv xongnuxmol, u 6cé 3agucum om amoyuo-
HANbHO20 cOCMosaHUs demelly, — yTBepxaaeT pecrionaeHt 10. pyrue, HanpoTus, MOTYEPKUBAIOT BAXKHOCTh
NpOPUIAKTUKH ¥ HEOOXOAMMOCTH KOMIUIEKCHOM paboTBl BCEX B3POCIBIX — IICHXOJOTOB, POIUTENCH,
KJIACCHBIX PYKOBOAMTENEH — B MOJIEP>KaHNN 3MOILIMOHAIBHOTO KIMMAaTa.

B nenom, pe3ynbpTaThl HHTEPBBIO BBISIBUIN KaK CUCTEMHBIE pecypchl ((puHaHCHpOoBaHKE, HOPMATUBHAS
MIOIIEPXKKA), TaK U TITyOOKHe Oaphephl — B MEPBYIO 04epesb, B chepe MOATOTOBKH KaJIpOB, MEKITHIHOCTHO-
T'0 B3aUMOJCHCTBHS U OOLIECTBEHHOTO BOCTIPUATHUS HHKIIO3UBHOCTH.

PesynpraTtel nmpoBeAEHHOIO HMCCIENOBAHUS MOATBEP)KIAIOT, YTO B KOHTEKCTE CPEOHMX IIKOJ ropoia
Anmatsl popMHUpOBaHKE TICHXOJIOTHYECKH 0€30MacHO W MHKITFO3UBHON 00pa30BaTeNbHON Cpebl OCYIIECT-
BISIETCSl B YCIIOBUSIX BHIPOKEHHBIX HHCTUTYIIMOHATBHBIX, TIOBEICHYECKUX U KyJIbTYPHBIX 0apbepoB, HECMOT-
Ps Ha TIO3UTHBHBIEC CABUTH B 00JIACTH (PMHAHCUPOBAHUS H HOPMATHBHOH MOIICPIKKH.

Y4acTHUKH UCCIIEAOBAHUS MTOJIOKUTEIBHO OLECHUIN BBEICHUE JOMOJHUTENIBHBIX BBIIUIAT IIEJaroram 3a
pabory ¢ gerbmu ¢ OOII, yTO TOBOPUT O BKIFOYEHHOCTH TOCYAAPCTBA B BONMPOC MHKIIO3UBHOCTU. JTO CO-
racyercs ¢ opunuanbHo# cratuctukoi o Kazaxcrany, rae ¢ 2015 mo 2024 rr. g0s1st ko1, 00€CIeUnBIINX
YCIIOBHS [UI HHKJIFO3UBHOTO 00pa3zoBaHus, Beipocia ¢ 21,8 % 1o 89,1 %. OgHako, Kak MOKa3bIBAlOT UHTEP-
BbIO, CaMa 10 ce0e MaTepHaibHas MOJAEPKKA HE pelaeT npodiieMy — Ba)KHEHIIMM OcTaéTcs BOIIPOC ro-
TOBHOCTH KaJ[pOB, MOTHUBAIIUU U MPOPECCUOHATBHON MOJArOTOBKH. Y CTAHOBIIEHO, YTO KBaJTH(HUKALIUS YUH-
TeJIeH M ILKOJIbHBIX TCHUXOJIOTOB — OJIHA M3 HauOoJjee ys3BUMBIX CTOPOH cucTeMmbl. HecMoTps Ha To 4to
MIPOBOJSTCS PEryJIsipHBIE KYpChI, HE BCE MEIaroru YyBCTBYIOT ce0sl yBEpEHHO B padoTe ¢ 0COOBIMU JETHMH,
0COOEHHO MPH 3MOIMOHAIBHBIX U MOBEACHYECKUX HAPYIICHUAX.

AHanu3 BBICKa3bIBaHUH TICHXOJIOTOB BBISBUJ UX BBICOKYIO MPO(ECCHOHANBHYI0 BOBICUEHHOCTD, O/IHA-
KO IIpU 3TOM (QUKCHpYyeTCsl CUCTeMHOe HeJo(hMHAHCUPOBaHUE, 1eUIUT KaAPOB U HEPABHOE paclpeieeHue
Harpy3ku. OTCyTCTBHE KapbepHBIX EPCIEKTHB U HU3Kasl 3apab0THAs IJ1aTa CTaHOBSTCA (PaKTOpaMu TeKyde-
CTH KaJpOB U MPEMATCTBUEM IS MPUBJIEUYEHUS HOBBIX CIIEHUANNCTOB B cucTeMy oOpa3oBanusd. [Icuxomoru
paboTaroT C MUPOKUM KPYroM 3a7ay: OT AUATHOCTUKU M MHAMBUIYAIBHOTO KOHCYJIBTUPOBAHUS 10 aHOHUM-
HOTO MOHUTOPHMHIA U KPU3UCHOIO BMeIIaTenbeTBa. [Ipy 3ToM pecypcesl U IITaTHAs YHUCIEHHOCTh OCTAIOTCA
HEZO0CTAaTOYHBIMH. JTO yKa3bIBaeT HA HEOOXOANMOCTh HHCTHTYIIHOHAIBHOTO YKPEIUIEHUS TICUXOJIOTUIECKON
CITy’)KOBl — Kak 4epe3 yBelnueHHe (MHAHCHPOBAHUS, TAK M Yepe3 MPAaBOBOE 3aKperuicHne e€ QYHKIUN u
pOJIU B IIKOJIBHOM HEpPapXHH.

OnvH U3 YCTOHYMBBIX 0apbepoB — HEJOCTATOYHAs BKIIFOYEHHOCTH POJUTENICH B WHKIIIO3UBHBIA MPO-
1ecc. B uHTEpBHIO HEOMHOKPATHO MOAYEPKUBANIACH TEHIESHINS K OTPUIIAHHIO TMAarHO3a U 0TKa3y OT COTPYA-
HUYECTBA C MEJaroraMu M MCUXOJIOraMH. JTO OTPaHUYMBAET BO3MOKHOCTH PaHHEH IMOMOIIY M COLMaIN3a-
uuK pebénka. B HayuHOI nuTeparype Takoil ()eHOMEH ONMHCHIBAETCS KaK «0apbhep POAUTENBLCKOTO MPHUHS-
THSD» U XapaKTEPU3YyeTCs BBICOKOH 3MOLMOHANIBHOW YSI3BUMOCTBIO M KYJBTYPHOH CTUIMaTU3alUed WHBA-
mupHocTH (Sarzhanova & Nurgabdeshov, 2025). Bonee Toro, poauTeny TUIHYHO Pa3BUBAIOIIMXCS JETEH
4acTo BBICTYNAIOT NPOTUB coBMecTHOro odyuenus ¢ aetbMu ¢ OOIL. 1o coznaér Bropuunsiii Oapeep. Ta-
KH€ KOH(IJINKTHI OTPaKal0T HEOOXOUMOCTh CUCTEMHOM pabOTHl HE TOJNBKO C IETHbMH U MEJaroraMu, HO M C
POIMTENBCKON ayauTOpHUel depe3 MporpaMMbl IPOCBEIIEHNUS, HH(POPMAIIMOHHbIE KAMIIAHUY U IAAaJOTOBbIE
IJIOUIAIKH.

BynnuHT BOCIpHUHMMAETCS YaCThIO PECIIOH/ICHTOB KaK «ECTECTBEHHOE» SIBJICHHE, a HE Kak (opmMa IIcu-
XOJIOTHYECKOT0 HACHIIUS. JTO JEMOHCTPUPYET HU3KUI ypOBEHb MPO(ECCHOHAIFHON OCBEIOMIEHHOCTH 00
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0CcOOEHHOCTAX IIKOJNILHOU arpeccuu u e€ mocieactBusx. [lomoOHast Touka 3peHusi, eciii OHa MpeodiasacT
cpeny aIMHHUCTpPAIMU, MOKET CHIDKATh YyBCTBHTEIBHOCTh K CHTHAJIaM O HAaCWJIMM M TOPMO3HUTH MpoQu-
JakTudeckne Mepbl. HeoOxoaumMo (opMupoBaTh MHCTHTYLIHOHAIBHYIO KYJIBTYpY HYJIEBOH TEPIMMOCTH K
OyJUIMHTY, KaK 3TO OTPa’KeHO B MEXAYHAPOAHBIX PEKOMEHIALUSX, a TAKKE BHEAPSITh KOHKPETHBIE MMPOTOKO-
JIBI pearupoBaHus, 00eceynBaroIre 0e30IIacHOCTh BCEX YUAIIUXCs, BKITIOYask ySI3BUMbIE TPYIIIIHL.

[TpoGiema MOOHMIBHBIX Tene(GOHOB M MHTEPHETa BOCIIPHHUMACTCS aIMHHHUCTPAMe Kak yrposa ICH-
XOJIOTHYecKoi Oe3omacHocTu. [Ipu 3TOM IIKOJIBI HE 00JaAal0T JOCTATOYHBIMA MHCTPYMEHTaMH PETYJIHPO-
BaHUsI 3TOW cepbl, YTO NPUBOJUT K KOH(PIUKTaM C POOUTEISIMU. DTOT acmekT TpeOyeT Oojee rHOKOM u
CHCTEMHOH CTpaTeruy, BKJIIOYasi IU(PPOBYIO TPAMOTHOCTh, STHKY OHJIAH-TIOBEICHNS W BHEApeHUE Iudpo-
BBIX (DWIIBTPOB, @ HE TOJIBKO 3aIPETUTENBHBIX MEp.

HecmoTpst Ha BBISIBIEHHBIE TPYJHOCTH, HHTEPBBIO (PUKCUPYIOT HMO3UTHBHBIC MPUMEPHI YCHEIIHON CO-
nmanmmzanun aereit ¢ OOIL, B ToMm 4mcre ciaydan BBIXOMA M3 JUarHo3a. JTo MOATBEpKAaeT 3(PpPeKTHBHOCTh
KOMIUTIEKCHOTO TT0JIX0/1a — IIPH YCIOBHH B3aUMO/ICHCTBHS CEMbH, NIEJaroroB M CIEeHAINCTOB. Pecrionnen-
THI TOAYEPKHUBAIOT 3HAYUMOCTh PAHHETO BBISBJICHUSI OCOOCHHOCTEH Pa3BUTHS, TICUXOJIIOTHUECKON MOIIAEPIK-
KU POAUTENECH U SMIATUYECKOTO OTHOILICHHSI CO CTOPOHBI CBEPCTHHUKOB.

Kazaxcran, 1, B 4aCTHOCTH, AJIMaThl, IEMOHCTPHPYIOT YCTOMYHBYIO AWHAMHUKY B CTOPOHY MHKIIIO3HB-
HocTH. OIHAKO CHCTEMHbIC U3MEHEHUS HYXKAAlOTCS B COMPOBOXKIICHUN: HHCTUTYIIMOHAIBHOM (IITATHI, 3ap-
TUIATHI), METOJMYECKOM (TIOJrOTOBKA KaJApOB), KYIBTypHOM (paboTa ¢ pOIUTEIsIMU U OOIECTBOM) U PETyIIs-
TOpHOM (TIOTTUTHKA OE30TTaCHOCTH, OIIEHKA PHUCKOB).

Raxnrouenue

IIpoBenénnoe mccrienoBaHue MOATBEP)KIAET BAXKHOCTh KOMIUIEKCHOTO M MEXIUCIMILIMHAPHOTO MO-
X072 K (hOpMHPOBAHUIO TICHXOJOTHIECKHA O€30MacHON W MHKIIFIO3UBHOW O0pa30BaTENbHON Cpenbl. AHAIN3
HWHTEPBBIO BBISBUII, YTO HECMOTPS HA MOJOXKUTEIBHYIO JUHAMHUKY B ITOJUTHKE U (PMHAHCUPOBAHUH, CYLLIECT-
BEHHBIE Oapbephl COXPAHSIOTCS Ha YPOBHE KaJAPOBOH MOJTOTOBKH, HHCTUTYIIMOHATIBHOTO B3aMMOJICHCTBUS 1
KYJIFTYPHBIX YCTAHOBOK. YUYaCTHUKHU MOJUYEPKHUBAIOT, 4TO 3 PekTnBHOE (HYyHKIMOHUPOBAHNE WHKITIO3UBHOM
cpeapl TpedyeT He TOJIBKO MaTepHaIbHOW MOJAEPKKU, HO M SMOLMOHAILHON TOTOBHOCTH II€Iaroros, y4a-
CTUS POJUTENIEH U yCTOMYMBOM aIMUHUCTPATUBHOM MOJIUTUKHU.

Hcnonp3oBanue TeMaTHUECKOTO aHammn3a Ha matdopme Dedoose mo3BOIHIIO BHISIBUTH KaK OYCBHTHBIE,
TaK W CKpPBIThIE MAaTTEPHBI, OTPAXKAIOLINE PEaMU CPEJHEr0 0Opa30BaHMs B YCJIOBHSIX COLHAIBHBIX TPAaHC-
¢dopmannii. OOHapy>KEHHbIE Pa3IMuMsl MEXAY BOCHPHUATHEM IMPOOJIEM aIMUHHUCTPALUEH W IIKOJbHBIMH
TICUXOJIOTaMH{ TTOIYEPKUBAIOT HEOOXOIUMOCTh HATAXUBAHUS KOMMYHHMKAIIMM U KOOPAMHALIUK MEX]Y MpO-
(eccroHaIbHBIMU TPYIIIAMHU.
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A.C. Kynapunosa, Il K. Typnanuna, b.K. Cabnenanues

Opra 0is1imM Oepyae NCUXO0JOTHAJIBIK Kayilci3 skoHe MHKJI3UBTI OL1iM
0epy opTachbiH KAJBINTACTBIPY: KUBIHABIKTAP MEH HIENLY KOJIaAPbl

Maxkanana KazakcranHbIH opTa OiniM Oepy >KyiieciHie IICHXOJIOTHSITBIK Kayilci3 »KoHe HHKITIO3UBTI OimiM Oe-
Py OpTachlH KaJBINITACTBIPY/bIH MaHBI3/bl aCIEKTiIepi KapacThIPbUIFAH. ABTOPJIap KapXKbUIaHIBIPY JKOHE
HOPMATHBTIK KOJJay CHSKTHI JKYHETIK pecypcTapIpl TalJalabl XOHE HETi3rl Keaeprimepai — OumikTi
KaZpJapblH SKeTiCIIEYIIIriH, TYJIFaapaiblK KaKTHIFBICTAPBl JKOHE MOICHH CTEPEOTHNTEPHi aHBIKTaWmIbl.
Epexmie Oinim Oepy KaxkeTTinikTepi 6ap Oamamapasl KOPKBITY JKoHE WHKIIO3MBTI OKbITy (OP) Mmacenecine
epeKmie Hazap aynapbUirad. JKYMBICTa CTHUTMaTH3al[MsHBI TOMEHJETY JKOHE JaMy epeKIuelikTepi Oap
OKYLIBbUIAPFa TO3IMIUTIKTI KAJIBIITACTHIPY YINIH MyFaliMIepMeH, aTa-aHaTapMeH JKoHE KOFaMMEH YKYMBICTHI
KaMTHUTBIH KeLICH TOCUINIH KaXKeTTLTir atan etineai. JupekropiaapMeH, GaclibiapbpH OpbIHOAacapIaphl-
MEH KOHE MEKTEIl ICHXOJIOTTAPBIMEH XKYPTi3iIreH cyx0aTTapra camaisl Tajaay Kypri3iigi, Oy Mekrentepae
COTTI JKY3€re achIpbUIATBIH TOXKipHOeNnep/ i aHbIKTayFa, COHIal-aK OKYIIbUIApIbI KOJaay XKyHeciH onaH api
AMBITY OaFBITTapbhlH aHBIKTayFa MYMKIHIIK Oepai. MaHBI3ABI acHeKT MOHAPAJbIK JKOHE KOCiMapaibiK
Tocinepi JaMBITY, OKYIIBUIAPABIH SMOLMOHAIIBIK OJ-ayKaThlH HbIFAlTyFa OaFbITTalFaH 3aMaHayH
azicTepai — HEHPONCHXOJIOTHSUIBIK TaXKipuOenepi, AeHere OarbITTaIFaH Ty3eTyJep MeH HWHHOBAIMSUIIBIK
TEXHOJIOTHsUIApABI eHri3y. Makanazia neJjarorukaiblK KbI3MeTKepIIepiH OUTIKTITIrH apTTHIPYABIH XKHE Ma-
MaHJapMeH J>KyHeni >KYMBICTBIH MAaHBI3[bUIBIFBI aTal OTULAI. 3epTTey HOTHXKeNepi OH, Kayimlci3 KoHe
TOJIBIKKAH/IbI MEKTEIl OPTACHIH KYpyFa BIKIAJ €TETiH MPOoLeCTepAi aBTOMATTaH bIPY, HHKIIIO3UBTI O11iM Oepy
MEH TICHUXOJIOTHSJIBIK KOJNIAYABIH THIMII ToKipuOenepiH Macmradray OOWBIHIIA YCHIHBICTap KacayFa
MyMKiHIIK Oepeni. ABtopnap KasakcraH MeKTenTepiHae WHKIIO3USIHBI JAMBITY JKOHE MCHUXOJIOTHSIIBIK axy-
Bl KaKcapTy YIIiH OiiM Oepy mpolleciHe KaThICYIIBUIapAbIH OapibIFBIHBIH KYHeN pedopManapbl MeH
OipIJIecKeH KYII-KIrepiHiH KOKETTUIITH aTal KOPCETKEH.

Kinm ce30ep: TCUXONOTHSJIBIK KayiNCi3aiK, MHKIIO3UBTI OiLTiM Oepy, KOPKBITY, MEIarorvKaiblK Kajapiap,
MHCTUTYLMOHAJIIBIK Kelepriiep, KeumeHai Kojuay, NMOHapallblK TACUIAep, MCHUXOJIOTHSUIBIK-TIearOTHKabIK
aNBIH/IBIK.
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A.S. Kudarinova, Sh.K. Turdalina, B.K. Sabdenaliev

Creating a psychologically safe and inclusive educational
environment in secondary education: challenges and solutions

The article examines the most important aspects of the formation of a psychologically safe and inclusive edu-
cational environment in the secondary education system of Kazakhstan. The authors analyze system resources
such as financing and regulatory support, and identify the main barriers — lack of qualified personnel, inter-
personal conflicts and cultural stereotypes. Special attention is paid to the problem of bullying and inclusive
education of children with special educational needs (OED). The paper highlights the need for an integrated
approach, including working with teachers, parents and society to reduce stigmatization and foster a tolerant
attitude towards students with special needs. A qualitative analysis of interviews with principals, deputy su-
pervisors and school psychologists was carried out, which made it possible to identify practices that are suc-
cessfully implemented in schools, as well as identify areas for further development of the student support sys-
tem. An important aspect is the development of interdisciplinary and interprofessional approaches, the intro-
duction of modern methods — neuropsychological practices, body-oriented corrections and innovative tech-
nologies aimed at strengthening the emotional well-being of students. The article highlights the importance of
professional development of teaching staff and systematic work with professionals. The results of the study
make it possible to form recommendations on automating processes, scaling effective practices of inclusive
education and psychological support, which contributes to the creation of a positive, safe and fulfilling school
environment. The article highlights the need for systemic reforms and joint efforts by all participants in the
educational process to promote inclusion and improve the psychological climate in schools in Kazakhstan.

Keywords: psychological safety, inclusive education, bullying, teaching staff, institutional barriers, compre-
hensive support, interdisciplinary approaches, psychological and pedagogical training

References

1 Apostolidis, C., Devine, A., & Jabbar, A. (2022). From chalk to clicks — The impact of (rapid) technology adoption
on em-ployee emotions in the higher education sector. Technological Forecasting and Social Change, 182. DOI:
10.1016/j.techfore.2022.121860.

2 Hishida, K., Yanase, M., & Sakagami, Y. (2024). Why do students who have mental health issues decide to study abroad?
Qualitative research on mental health issues as a push factor for international students in Japan. International Journal of Intercultural
Relations, 103. DOI: 10.1016/j.ijintrel.2024.1020609.

3 Mitev, A.Z., Toth, R., & Vaszkun, B. (2024). Role transition of higher education teachers due to disruptive technological
change: Identity reconstruction for a better teacher-student relationship. The International Journal of Management Education, 22 (2).
DOI: 10.1016/j.ijme.2024.100978.

4 Baeva, |.A. (2002). Bezopasnost obrazovatelnoi sredy, psikhologicheskaia kultura i psikhicheskoe zdorove shkolnikov [Safe-
ty of the educational environment, psychological culture and mental health of schoolchildren]. Psikhologiia professionalizma subekta
truda: kontseptualnye osnovaniia — Psychology of professionalism of the subject of labor: conceptual foundations, 7-19. Saint Pe-
tersburg: Institut spetsialnoi pedagogiki i psikhologii [in Russian].

5 Vetrova, Ya.A.,, & Shchegolenkova, E.S. (2018). Problema psikhologicheskoi bezopasnosti obrazovatelnoi sredy
munitsipalnoi sistemy obrazovaniia [The problem of psychological safety of the educational environment of the municipal education
system]. Otechestvennaia i zarubezhnaia pedagogika — Domestic and Foreign Pedagogy, 2 (2(49)), 169-178 [in Russian].

6 Leonova, O.l, & Polikarkina, E.l. (2014). Mekhanizmy sozdaniia psikhologicheski bezopasnoi obrazovatelnoi
sredy v obrazovatelnoi organizatsii obshchego obrazovaniia [Mechanisms for creating a psychologically safe
educational environment in an educational organization of general education]. psyedu.ru. Retrieved from
http://psyedu.ru/journal/2014/3/Leonova_Polikarkina.phtml [in Russian].

7 Muzychenko, A.V. (2014). Vzaimodeistvie uchastnikov obrazovatelnogo protsessa v sozdanii psikhologicheski bezopasnoi
sredy [Interaction of participants in the educational process in creating a psychologically safe environment]. j-chr.com. Retrieved
from https://www.j-chr.com [in Russian].

8 Moldashev, K., Kozhakhmet, S., Yenikeeva, A., & Nurgabdeshov, A. (2019). Prediktory issledovatelskoi produktivnosti:
effektivny li treningi dlia uchenykh [Predictors of the research productivity: are trainings for scientists effective?]. Central Asian
Economic Review, (3), 122132 [in Russian].

9 Obioha, W.C., Obi, C.J., Nnamani, K.E., Chima, U.E., Mefoh, P.C., Okoye, K.M., & Anozie, E.U. (2024). Interparental vio-
lence and school bullying among Nigerian adolescents: Moderating role of psychological resilience. Child Protection and Practice,
1. DOI: 10.1016/j.chipro.2024.100010.

10 Jiang, M., Zhang, J., & Arshad, M.Z. (2025). Cultivating a creative ecosystem: The role of inclusive leadership in educational
success. Acta Psychologica, 257. DOI: 10.1016/j.actpsy.2025.105076.

64 BecTHuk KaparaHgmMHCKoro yHmBepcuteTa



q)OpMVIpOBaHVIe ncuxonornyeckn 6e3onacHom. ..

11 Sarzhanova, G., & Nurgabdeshov, A. (2025). Mapping psychological well-being in education: A systematic review of key
dimensions and an integrative conceptual framework. Journal of Pedagogical Research, 9 (3), 327-349. DOI:
10.33902/JPR.202534832

12 Turlubekova, M.B., & Bugubayeva, R.O. (2021). Inkliuzivnoe obrazovanie v kazakhstane: analiz protsessa organizatsii i
vozmozhnosti dalneishego ego razvitiia [Inclusive education in Kazakhstan: Analysis of the organizing process and the possibility of
its further development]. Central Asian Economic Review, 3, 89-109. DOI: 10.52821/2224-5561-2021-3-89-109 [in Russian].

13 Pak, D., Yeltayeva, D., & Nurgabdeshov, A. (2020). The evaluation of the job-stress in special needs education. Case study
of “Clever” special needs education center. Dostizheniia nauki i obrazovaniia — Achievements of Science and Education, (12),
22-27.

14 Umirzakov, S.Y., Nurgabdeshov, A.R., Zamanbekov, Dh.S., & Gassanova, A.A. (2019). Human resource management and
employee turnover in Kazakhstan’s companies. Bulletin of “Turan” University, 3, 191-195.

15 Umirzakov, S., Nurgabdeshov, A., Zamanbekov, D., & Gumarova, N. (2020). Cultural intelligence and work engagement of
expatriates: Moderation role of supporting practices. National Engineering Academy of the Republic of Kazakhstan Bulletin, 3, 77.

16 Umirzakov, S., Nurgabdeshov, A., Kozhakhmet, S., & Yenikeyeva, A. (2019). The Effect of Human Resource Development
on Employee Knowledge Sharing Behavior. Central Asian Economic Review, 2, 9-21.

Information about the authors

Kudarinova A.S. — Master of Pedagogical Sciences, Senior Lecturer of the Department of Special
and Inclisive Education, Buketov Karaganda National Research University, Karaganda, Kazakhstan;
e-mail: aselya_aronova@mail.ru; ORCID ID: https://orcid.org/0000-0001-9186-5859

Turdalina Sh.K. (contact person) — PhD Candidate, Researcher, Institute of Economics CS MSHE
RK, Almaty, Kazakhstan; e-mail: shturdalina@gmail.com; ORCID ID: https://orcid.org/0000-0001-9291-
6144

Sabdenaliyev B.K. — PhD, Dean of the School of Business, SDU University, Kaskelen, Kazakhstan;
e-mail: berik.sabdenaliyev@sdu.edu.kz; ORCID ID: https://orcid.org/0000-0002-0981-1411

Cepus «lMeparorukay». 2026, 31, 2(122) 65


https://orcid.org/0000-0002-3461-8963
mailto:shturdalina@gmail.com
https://orcid.org/0000-0001-9291-6144
https://orcid.org/0000-0001-9291-6144
mailto:berik.sabdenaliyev@sdu.edu.kz
https://orcid.org/0000-0002-0981-1411

https://doi.org/10.31489/2026Ped2/66-75
UDC 374.1 Received: 05.01.2026 | Accepted: 20.04.2026

S.Yu. Kvashina

Ural State Pedagogical University, Yekaterinburg, Russia
(Corresponding author. E-mail: threemeters641@gmail.com)

ORCID ID 0009-0008-6650-7249

Modern approaches and methods of career guidance work
in additional education classes

The relevance of the problem under study stems from the need to effectively utilize modern approaches and
methods of career guidance not only with schoolchildren in English lessons but also in supplementary educa-
tion classes within the “Aviation English” course. This article examines the experience of participating in the
“Professionals” professional skills championship as a key method for increasing motivation for foreign lan-
guage learning and early career self-determination. The leading research method is an analysis of real-world
teaching experience in implementing supplementary education programs, which allows us to determine the
quality and level of pedagogical support for students in grades 6-8. Increasing adolescent engagement in ca-
reer guidance remains a pressing issue. It has been established that the effectiveness of professional develop-
ment support significantly increases with a stronger practical component (trainings, master classes, profes-
sional trials) through the use of a competitive component. This article presents the results of the implementa-
tion of a new educational program at the “Children’s (Adolescent) Center” municipal budgetary educational
institution, designed for 33 academic weeks (66 hours). The practical significance of this article is confirmed
by the successful performance of the course team, which placed among the 11 participating teams in the mu-
nicipal stage of the “Professionals” championship in the 2024-2025 academic year. The article’s materials
may be useful for supplementary education teachers and English teachers to improve career guidance and
prepare students for participation in the championship movement.

Keywords: supplementary education, career guidance, career self-determination, career guidance approaches,
methods, pedagogical support, engagement, “Professionals” professional skills championship, competency,
professional trials, English language.

Introduction

In recent years, the importance of finding new methods for career guidance activities has determined
the development of all branches of science and pedagogy as a whole. The state is focused on increasing the
number of qualified personnel, which is why several legislative acts have been adopted emphasizing the im-
portance of career guidance. To enhance motivation in the formation of future specialists, supplementary
education programs are used. Accordingly, questions arise about whether modern changes in this area will
help solve personnel problems in the country and how to engage adolescents in the proposed career guidance
activities.

The aim of our research is to study the effectiveness of methods and approaches to career guidance
work in additional education classes on the course “Aviation English,” increasing their involvement in the
proposed career guidance activities through pedagogical support, including trainings, master classes, intern-
ships, professional trials, practices, and participation in the championship of professional skills “Profession-
als”. Achieving the set goal involves solving the following tasks: analyzing Russian and foreign literature on
this topic, using experimental research methods to justify the effectiveness of modern methods and tech-
niques of career guidance work in additional education classes for the course “Aviation English.” It follows
that the quality of practical career guidance depends on effective pedagogical support that utilizes new meth-
ods and approaches.

Zalivansky and Samokhvalova [1; 64] define profile orientation as a dual process: the internal profes-
sional self-determination of a young person and the external set of measures designed to foster market adap-
tation. Firsova [2; 5] expands this by focusing on the “competence of choice,” emphasizing the ability to ana-
lyze career information and acquire the practical skills necessary to minimize the risk of incorrect career
paths.

Other researchers, such as Pecherskaya and Fomichev [3; 91], highlight the multidimensional nature of
orientation, which integrates psychodiagnostics, elective courses, and psychological training. This individu-
al-centric approach is supported by Shalaginova and Dekina [4; 13], who stress that personal characteristics
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must remain the focal point of professional selection. Ultimately, while career guidance serves as the initial
step toward labor market integration, its success depends on what Nechaev [5; 65] describes as systematic
“pedagogical support.” According to Aryukova et al. [6; 22], this support functions as a vital information
source that shapes the student’s overall worldview regarding the modern professional landscape (Table 1).

Table 1
Interpretations of the Concept of “Career Orientation”
Core Definition /
Author(s) Key Focus Key Components
Zalivansky B.V., A dual process of internal self- Professional self-determination; labor market adapta-
Samokhvalova E.V. | determination and external support. tion; optimal employment choice.
Firsova A.l. A complex process for developing the | Information analysis; theoretical and practical
“competence of choice.” knowledge; professional path determination.
Pecherskaya S.Yu., | A holistic educational and psycholog- | Psychophysiological study; elective courses; mastery
Fomichev P.S. ical framework. of practical skills; psychology classes.
Shalaginova K.S., Person-centered professional selec- Individual characteristics; psychological readiness;
Dekina E.V. tion. personalized choice.
Nechaev M.P. Systematic instructional guidance. Pedagogical support; continuity of the guidance pro-
Cess.
Aryukova E.A., An informational and worldview- Knowledge of the “world of professions”; source of
Lyapina O.L., forming tool. vocational information.
Bezrukova V.S.

In the context of the above, pedagogical support acquires its special significance in career guidance
work, provided that different methods and approaches are used, involving students in additional education’s
extracurricular activities in professional skill competitions “Professionals” and professional trials.

Methods and Materials

Researchers identify several approaches used in the career orientation of adolescents. Let us consider
several classifications.

According to Dus E.S., seven approaches are distinguished: pedagogical, psychological, sociological,
economic, medical-biological, managerial-organizational, and the approach of legal regulation of career ori-
entation [7; 8].

The goal of the pedagogical approach is to cultivate diligence, a respectful attitude towards professional
labor, as well as the professional development of the individual. The psychological approach examines the
psychological factors influencing career choice, the psychological characteristics of the individual, and is-
sues of psychological preparation for labor activity. Within the framework, the managerial-organizational
approach regulates the procedure for conducting career guidance work, starting from setting goals and end-
ing with a detailed plan.

Scientific management implies the collection and processing of information, the development of action
programs, control, and recommendations. Under the managerial-organizational approach, normative-legal
regulation of career guidance activities is understood.

Klimov E.A. believes that the basis of profile orientation is career education (educational approach),
followed by “career guidance diagnostics and career counseling (diagnostic approach), as a result of which
the development of professionally important qualities in learners occurs (professional adaptation)” [8; 23].

In addition, the scholar distinguishes between a comprehensive and a differentiated approach. The for-
mer is related to considering career guidance in a complex manner, while the latter pertains to various classi-
fications (by gender, by types of professions, etc.).

Pryazhnikov N.S. also identifies several approaches: testological (testing), rationalistic (calculating pro-
fessional and life paths based on a clear scheme or model of such a path), humanistic (helping a person
achieve full self-realization in professional labor), educational (forming and implementing a certain civic
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position, usually associated with the ideological setting dominant in this society), activating (preparing a
teenager for independent, conscious professional and life self-determination) [9; 29].

Thus, similarities in the classification of approaches can be highlighted. Firstly, the basis of pedagogical
support for career guidance activities aimed at informing learners about modern professions, educational in-
stitutions, and organizations providing jobs, about the labor market, and about how to plan their careers is the
informational approach.

The methods of implementing this approach include informational events to familiarize with modern
trends in the professional world, such as multimedia exhibitions, “Laboratory of Future Professions,” open
days at higher education institutions and secondary vocational education.

Innovative informational projects are also applied: for learners in specialized classes of high school
“Profigrad,” as part of the “Professional Minimum,” according to the Unified Model of Career Guidance; for
students of additional education “Trial Room of Professions.”

Secondly, diagnostics and consultation are applied. At the high school level, the method of diagnostics is
used, according to the Unified Model of Career Guidance, included in the activities of the “Ticket to the Fu-
ture”  project. At the level of additional education, the methods of this approach include both psychological
counseling by a staff psychologist and by a specialist from the Center for Advanced Professional Training.

Thirdly, the activating approach in career guidance is applied. It implies providing assistance to learners
in self-determination, which is oriented towards acquiring skills of active choice, forming ideas about the
world, as well as mastering new standards of thinking and activity.

Activation of internal readiness for independent and conscious construction of one’s professional and
life path is emphasized. For example, Pryazhnikov’s game “Professian” or the consultation “Formula of Pro-
fession” was developed by the author specifically for high school students in grades 9-11 and students of all
courses in higher and secondary specialized educational institutions [10; 214].

Activation of internal readiness is also possible through. Production Practice and Internship as for stu-
dents of specialized classes, as well as for students and pupils of additional education. Based on these ap-
proaches and using the practices of well-known psychologists, Eysenck I.L., Bendukov M.A.,
Pryazhnikov E.Yu., Klimov A.E., several classical methods of career guidance can be highlighted [11; 56;
12, 13; 12]. In turn, Saraeva O.N. considers it necessary to take into account "trends that develop in parallel
with each generation" [14; 3142]. The author also emphasizes the attention to the patterns of development
and the main characteristics of each existing method of career guidance.

It should be emphasized that the most important aspect of career guidance work, or rather the pedagogi-
cal support of adolescents attending additional education courses, becomes its practical orientation, which
serves as an activator of their involvement and gives them the opportunity to “try on” a particular profession-
al sphere and acquire primary professional skills.

Results and discussion

Let us consider the results of applying modern approaches and methods of career guidance based at the
Municipal Budgetary Educational Institution “Secondary General School No. 24 named after S.1. Klimakov”
of the urban district “City of Yakutsk” within the framework of the implementation of the additional educa-
tion course “Aviation English Club”. Thus, within the framework of the federal project “Success of Every
Child” of the national project “Education” and in accordance with the “Methodological Recommendations”
and “Procedure for the Implementation of the Career Guidance Minimum”, a career guidance minimum has
been introduced for students in grades 6-11 in the 2023-2024 academic year. An innovative educational pro-
gram has also been launched for vocational college students, enabling them to become highly qualified spe-
cialists at the region’s leading enterprises.

In the 2023-2024 academic year, the S.I. Klimakov Secondary General School No. 24 implemented the
“career guidance minimum” at a basic level for all grades, including two classes with a social sciences and
humanities profile and two with a physics and information technology profile. The implementation of the
basic level aimed to activate students’ professional self-determination and build the foundations of career
literacy, representing the instrumental aspect of professional self-determination.

At the administrative level, the following organizational and methodological conditions were estab-
lished to implement the basic program and facilitate the participation of specialized classes in career guid-
ance: A Deputy Director for Character Education was appointed as the head of career guidance, and dedicat-
ed specialists were designated to organize the process. A work plan for participation in career guidance activ-
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ities was developed, taking into account the age-related and individual characteristics of students in the spe-
cialized classes.

Social partners of the school were also involved: GAPOU RS(Y) “Yakutsk Technological College of
Service named after Yu.A. Gotovtsev,” GBU Yakut city hospital-2, JSC International Airport “Yakutsk
named after P.A. Oyunsky ”, MBOUDO “Children’s (Youth) Center” of the city of Yakutsk RS(Y), Yakutsk
Institute of Water Transport (branch) SGUVT, Yakutsk Aviation Technical School of Civil Aviation. The
format of interaction involved organizing and conducting professional trials at the partner organizations, at-
tracting participation in Career Day, Open House Day, Tenth Grader Day, organizing career guidance meet-
ings, and organizing participation in the championship movement “Professionals.”

In addition, the deputy director for educational work of the school developed a new competency “Flight
Attendant Service,” which was subsequently included in the list of competencies of the Regional stage of the
professional skills competition “Professionals.” The competition is held to determine the professional skills
of students, to widely promote and popularize the competency “Flight Attendant Service” (Service in Air
Transport). Any person aged 12 to 16 years inclusive, possessing skills, can participate in the competition.
Specialists in the field of service in air transport must know the principles of organizing and managing pro-
cesses and services in air transport. The main professional task of specialists who are part of the cabin crew
of civil aviation, according to the existing profession of worker 11217 — “Flight Attendant,” is to ensure
comfortable conditions for passengers during their journey on board the aircraft. The profession implies
teamwork, so a cabin crew member effectively communicates with colleagues, managers, and consumers,
independently organizes their own activities, assesses risks, makes decisions in non-standard situations, and
conducts search, analysis, and evaluation of information to solve professional tasks.

The competition is held to demonstrate and assess qualifications in this type of skill. The competition task
consists of checking theoretical knowledge and performing practical tasks. The description of the professional
competency in the direction of “Flight Attendant Service” (Service in Air Transport): the competition task of
the competency “Flight Attendant Service” (Service in Air Transport) is a modular structure. Each module con-
sists of a certain number of actions, which are, in turn, structured in such a way as to closely and naturally sim-
ulate the working day of a flight attendant. Tasks in the module are performed continuously.

50 % of the tasks in the module “Pre-flight Speech of the Flight Attendant” and 20 % of the tasks in the
module “Theoretical Case” are performed in English (the tasks of this module are confidential). For creating
a business Atmospheres in Interaction / Communication with Passengers, Contestants must adhere to the uni-
form dress code. The competition task for the age group of 14 to 16 years includes 4 modules.

Module A (Practical): Passenger Flight Preparation. This module involves performing a practical task:
“Demonstration of a flight attendant’s pre-flight announcement (in Russian and English).” Upon arrival, con-
testants receive a briefing from an independent expert. They are provided with the necessary equipment (ox-
ygen masks, seat belts) to execute the task in full. The contestants then perform the pre-flight safety demon-
stration. To complete the module, participants restore their workspace by neatly folding and organizing the
safety equipment.

Module B (Theoretical): Assessment Case Study. This module is designed to evaluate participants’
knowledge of Russian Federation regulations and international legislative acts governing passenger transpor-
tation and aviation security. The assessment covers emergency response training, aviation medicine, occupa-
tional health and safety, and technical foreign language proficiency.

Module C (Practical): Emergency and Non-standard Situations. This module focuses on “Actions and
Decision-making in Emergency and Non-standard Situations (Oral Response).” It assesses communication
skills, customer orientation, and the ability to make rapid decisions in a dynamic environment. Participants
must demonstrate their ability to identify potential security risks based on a passenger’s psycho-emotional
state, as well as their proficiency in verifying identity and travel documents.

Module D (Practical): In-flight Passenger Service. This module involves a practical task: “In-flight Ser-
vice (Beverage Service).” It evaluates the contestant’s ability to follow procedures for serving drinks (tea,
coffee, juice, water). Key assessment criteria include communication skills, customer service orientation, and
the ability to maintain professional performance and decision-making standards in rapidly changing or un-
conventional circumstances.

The competency “Flight Attendant Service” (Juniors) became the most popular championship compe-
tency in the republic in 2023. Every year, 100 students from schools and students from additional education
courses participate in the competition for this competency. Interest is growing every year, which will posi-
tively affect the quality of transportation services in the future. The competitions also have significant pro-
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duction value. Winners of the regional championship fully meet the level of requirements for professionals in
a specific industry; they are ready young specialists with a wealth of necessary knowledge and professional
skills. The emergence of new competencies stimulates professional growth and the discovery of new abili-
ties. The development of the All-Russian Championship movement is one of the priority areas of career
guidance work. Educators from additional education and schools in the republic are working to create condi-
tions that meet the staffing needs of employers. Participation in such a prestigious competition as the “Pro-
fessionals” championship provides additional motivation for students and educators, inspiring them for fur-
ther achievements. This also contributes to the increase in the prestige of vocational education and the
growth of interest among young people in training in this field.

The Ministry of Education and Science of the Republic of Sakha (Yakutia) supports socially significant
projects and initiatives in this area. In this regard, at the level of the administration of School 24, a decision
was made to prepare participants for the competition from among the students of the school by introducing a
new additional education course “Aviation English” in the 7th grades (2 classes in parallel — 81 students,
who, in turn, were participants in the project “Ticket to the Future”). A program and a calendar plan for im-
plementation were developed.

As part of the cooperation with the Children’s (Teenage) Center, an additional education teacher was
invited, who took on the task of training the students. According to the course program, the students studied
the material theoretically for two hours a week and had one hour of practice at aviation industry enterprises.
The students visited an aviation college, an airport, and airlines to increase motivation and involvement in
production processes. The teenagers applied a foreign language for business professional communication and
for mastering software in the aviation industry.

As part of the implementation plan of the course program in the 2023-2024 academic year, the students
were to participate in the municipal stage of the “Professionals” championship in the “Service” direction in
the competencies “Flight Attendant Service,” a competency included in the list of competencies of the Re-
publican championship of professional skills “Professionals.” Thus, 24 students of the club were involved in
championship activities. Six teams were organized, which competed not only against each other but also
against students from different schools in the city of Yakutsk. A total of 28 teams participated in the compe-
tition across two age competencies: juniors 12—14 years, juniors 14+,

Upon completion of the “Aviation English” course, the students of the club underwent career orienta-
tion testing. According to the results of the diagnostics “Statistics of Educational and Professional Plans,” the
course program met the students’ expectations regarding professions in the aviation industry, and they were
ready to determine their choice of further professional path. The distribution of career trajectories among the
course participants is reflected in the table (Table 2).

Table 2
Educational and Professional Plans of Students after Completing the “Aviation English” Course

Percentage of

Career Trajectory / Educational Path Respondents (%)

Key Motivation / Location

Enrollment in Aviation Vocational School Preference for practical education over
12 % L -

(after 9th grade) specialized school subjects

Enrollment in Yakutsk Aviation Technical School 15 % Perceived as the fastest way to master a

of Civil Aviation (after 11th grade) specialty

Enrql!ment in Higher Education Institutions (Uni- 63 % Planning to study outside their hometown

versities)

Direct Employment in the Specialty Transition to work following secondary
10 % -

(after short-term courses) general education

Let us consider the results in more detail. After finishing the 10th grade, 12 % of the respondents in-
tended to enroll in a secondary vocational institution with an aviation focus based on their certificate of basic
secondary education, realizing that for further development, they did not need specialized education in
school, but rather a practical component of education. Despite this, 15 % of those participating in the statisti-
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cal diagnostics decided to enroll in Average Vocational Institution after completing 11th grade in the city of
Yakutsk (Yakutsk Aviation Technical School of Civil Aviation)

As they believe, this is the fastest way to master a specialty. The majority of respondents, which is
63 %, still planned to enroll in higher educational institutions outside their hometown.

It is also necessary to note that the goal of additional education is to provide conditions for a full gen-
eral education in accordance with the individual needs and capabilities of students, their professional self-
determination, and ensuring readiness for transition to vocational training. In this regard, 10 % of respond-
ents decided to work in their specialty after completing short-term courses following secondary general edu-
cation.

Thus, within the framework of additional education for adolescents, significant work is being done to
study the profession from the inside and to increase motivation to learn the English language. Therefore, we
can conclude that additional education and career guidance play an important role in modern society, espe-
cially in the context of a rapidly changing labor market. These two aspects are interconnected and help peo-
ple develop, find their calling, and adapt to new challenges.

The advantages of additional education courses based on the experience gained from the course “Avia-
tion English” allow us to assert that in the context of constant technological updates and employer require-
ments, additional education helps remain competitive, expands career opportunities, teaches new skills, and
contributes to self-development and increased self-confidence.

Logically structured pedagogical support for profile orientation leads adolescents to a conscious choice
of profession. The use of modern approaches and methods, such as information-search systems “Your Future
Profession,” “Electronic Museum of Professions “ProfVybor.ru”,” “Alphabet of Professions and Specialties
— Description and Educational Institutions,” “Time to Choose a Profession,” materials on the “Proektoria”
website, psychodiagnostic materials on the project portals “Ticket to the Future” and “Professionalitet,” and
additional education courses is not only a measure of support but also an activating factor in revealing poten-
tial and enhancing mastery.

At the same time, the activities conducted with different categories of adolescents lead to different re-
sults. Thus, let us consider the summary data of professional diagnostics conducted in 7th grades (81 stu-
dents) who studied under the additional education course “Aviation English,” and in 8th grades of the school
(121 students) who did not undergo such training. The Table 2 highlights the differences in professional ori-
entations between students in the “Aviation English” club and those not involved in specialized additional
education (Table 3).

Table 3

Comparative Analysis of Interest Profiles and Abilities:
7th Grade (Additional Education) vs. 8th Grade (General Education)

Interest / 7th Grade (Addition- 8th Grade (General Observed Differences
Ability Profile al Education, n=81) Education, n=121)
Social / High Lower 28 % higher in 7th grade due to in-

People-Oriented

creased communication with adults

Research / Scientific

Decreased interest

Higher relative to 7th
grade

7th graders prefer practical application
over theory

Production / Technical | Significantly Higher Lower Additional education students are more
ready for professional implementation
Aesthetic / Creative Higher Lower Focus on qualitative results within ex-

tracurricular activities

Extreme Activities

Extremely Low

Extremely Low

No significant interest in either group

Planned-Economic

Extremely Low

Extremely Low

No significant interest in either group

According to statistics on profiles of interests and abilities, the tendency to work with people among
adolescents of nearly the same age but different forms of education differs by 28 %. Students in additional
education are much more open to interacting with people because, within their professional orientation, they
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have more communication with adults. As for the tendency towards research activities, we see a decrease in
interest among 7th-grade students. Probably, they like the practical component of their profession more than
its scientific side. They have already had the opportunity to “try on” the profession for themselves and are
more ready to realize their professional potential. The tendency to work in production is, accordingly, much
higher among them than among 8th-grade students. At the same time, they are more ready for aesthetic types
of activities. It is obvious that students engaged in extracurricular activities spend more time in production
and are focused on quantitative and qualitative results, but not on aesthetics. Extreme and planned-economic
types of activities are not interesting to the surveyed adolescents; the diagnostic results are extremely low for
these indicators. Therefore, when conducting pedagogical support for the professional orientation of adoles-
cents of different educational levels, with the condition of using various modern methods and approaches,
the results will differ. Students in extracurricular education are more practice-oriented compared to those
who have not undergone training in similar programs.

As a direct practical outcome of this research and the successful pilot phase, a new extracurricular edu-
cational program was officially launched at the Children’s (Adolescent’s) Center. Specifically designed for
students in grades 6-8, the program aims to provide comprehensive preparation for the “Flight Attendant
Service” competency competition while facilitating the advanced study of Aviation English. The curriculum
is structured as a 33-week course, with two instructional hours per week, and was fully implemented during
the 2024-2025 academic year.

The effectiveness of this educational model was clearly demonstrated in the competitive arena. A repre-
sentative team formed from the program’s participants successfully entered the ranks of prize-winners at the
municipal stage of the “Professionals” championship. Competing against 11 experienced teams, the students
showcased high levels of technical proficiency and language competence, confirming that the integration of
specialized English training with practical vocational skills is an effective strategy for modern career guidance.

Conclusions

Professional orientation for adolescents is a multifaceted process requiring a coordinated approach from
educational institutions, parents, and society. Effective guidance not only facilitates informed career choices
but also fosters a well-rounded personality prepared for the challenges of the modern global landscape. Con-
sequently, the quality of this process depends on systematic pedagogical support utilizing innovative meth-
ods within the framework of additional education.

In an era of rapid technological shift, additional education has become an indispensable tool for career
success. It often serves as a logical extension of initial guidance: once a student identifies a professional di-
rection, they can engage in specialized programs to deepen their expertise. For instance, the high perfor-
mance observed in the school’s career guidance initiatives resulted from the integration of modern method-
ologies, which significantly boosted student motivation and, as a result, enhanced the prestige of vocational
training.

Our research confirms that pedagogical support for specialized orientation is most critical during ado-
lescence, as this is the stage where students begin to consciously define their educational and career trajecto-
ries. The relevance of this study was validated through direct interaction with students, highlighting three key
factors: first, the necessity of systematized data acquisition; second, the profound influence of socio-
economic conditions on professional choice; and third, the need for a comprehensive support model—
including psychological testing, career consultations, and practical workshops—to align student interests
with realistic industry expectations.

A primary practical outcome of these pedagogical principles was the launch of a specialized extracur-
ricular program at the Children’s (Adolescent’s) Center during the 2024-2025 academic year. Designed for
students in grades 6-8, the curriculum provides 66 instructional hours (2 hours per week for 33 weeks) fo-
cused on the “Flight Attendant Service” competency and advanced Aviation English. The efficacy of this
model was demonstrated when the program’s representative team secured a prize-winning place among 11
competing teams at the municipal stage of the “Professionals” championship. This success illustrates that
integrating targeted language studies with early vocational training acts as a powerful catalyst for profession-
al self-determination.

Furthermore, active cooperation between schools, colleges, and employers is essential to provide a
comprehensive understanding of the labor market. Future research should explore the impact of innovative
technologies, such as Al-driven platforms and distance learning, on career guidance methodologies. Monitor-
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ing shifts in the labor market and the emergence of new specialties will remain crucial for adapting profes-
sional preferences among youth.

Ultimately, fostering an informed and conscious approach to career selection is a priority for all educa-
tional stakeholders and the state. By ensuring that adolescents are equipped with the right tools for self-
realization, we contribute to the development of a more successful, stable, and satisfied workforce.
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13 IIpsoxaukosa E.1O. IIpodopuentanus [Dnexrpornsiii pecype] / E.1O. Ipsoxaukosa, H.C. IIpsokarkoB. — M.: Akagemus,
2005. — Pexxum mocryma: https://rusneb.ru/catalog/010003_000061_dbaaeeada368e6b8dee8e7c8f00a2c38/.

14 Kimmos E.A. Kaxk Beibupats npodeccuro? / E.A. Kimumos // bubnmnorpadus. — 2005. — Ne 6.

15 Capaea O.H. KommiekcHbIi 0X0/1 K opranusanuu npodopuenranunonnoit aesrensHoctr / O.H. Capaesa, C.C. Konecoa
// DKOHOMMUKa, PEANPHUHUMATENLCTBO U npaBo. — 2023. — T. 13, Ne 8. — C. 3137-3156. DOI: 10.18334/epp.13.8.118840.

C.IO. KBammna

KocbiMina 0istiM 0epy CHIHBINTAPBIHAA KICINTIK Oargap Oepy
’KYMBICTAPBIHBIH 3aMaHayH TIcijiepi MeH daicrepi

3epTTein OThIpFaH MACENCHIH ©3EKTUIr MEeKTeN OKYIIbIIaphIMEH aFbUIIIBIH Tii cabaKTapblHAa FaHa eMec,
COHBIMEH KaTap «ABHALMSJIBIK aFbUILIBIH TiT» KypChl asChIHIAFBI KOCHIMINA OiniM Oepy cabakrapbiHoa 1a
Kociou Garmap GepyaiH 3aMaHayd TOCUIIepi MEH OAICTepiH THIMII maiganaHy KaKeTTUIriHEeH TybIHAAMIbI.
Makanaza merten TiliH YHpeHyre jKoHe MaHCAIThIK ©31H-031 aHbIKTayFa JereH bIHTaHbl apTTHIPY/IbIH HEri3ri
omici perinme «MamaHmap» KociOM JaFipuIap UYEMIIMOHATHIHA KaTBICYy ToXipuOeci KapacThIPBUIFaH.
3epTTeymiH JKeTeKIIi 9/1ici — KockIMIIa 0isiM 6epy GarmapiamManapblH €HTi3y/eri HaKThI OKBITY ToXipuOeciH
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Tanzay, Oy 6i3re 6-8-ChIHBIN OKYyLIbLIAPBIHA MEAArOTHKAIBIK KOJIIAy KOPCeTyIiH camachl MeH ICHIeiiH
aHBIKTayFa MyMKiHIIK Oepeni. Kocibu Oarmap Gepyre skacecmipiMaepIiH KaTBICYBIH apTTHIPY ©3€KTi Macene
6onbin Kana Oepeni. Kocibu mamynel KonmmayAblH THIMILIIr Gocekere KaOilneTTi KOMIOHEHTTI maiinamany
ApKBUIBI NPAKTUKAJIBIK KOMIIOHEHTTIH (TpeHHMHrTep, IebGepiiik cabakTapbl, KociOM CBIHAKTap) KYIICIOiMeH
aifTapyIBIKTall apTaTHIHBI aHBIKTanAel. Makanana «bamamap (>kacecmipimaep) OpTaJbIFBD MYHHIHITAJIIBIK
OropkerTik OutiM Oepy MekemeciHzge 33 axkameMIsUIBIK anrTara (66 caraT) apHajJIFaH jkaHa OiTiM Oepy
OarapmaMachlH  €HTI3y HOTIDKETepi YCHIHBUIFaH. MakanaHblH IPaKTHKAIBIK MAaHBI3IBUIBIFEl  KypC
KOMaHJACBIHBIH TaOBICTBI JKYMBICBIMEH pactaiansl, oxap 2024-2025 oxy xbuiblHOa «MamaHzap»
YEeMITHOHATHIHBIH MYHHLUIAIIBIK Ke3eHiHae 11 KaTeIcyIibl KOMaHAaHBIH KaTapbiHa eHai. CoHbIMeH Oipre
MaKasja MaTepHaapbl KOCchIMIIa O0i1iM Oepy MyFaiMaepi MEH aFbUILIBIH Tl MyFamiMAepiHe Kaciou Oarnap
Oepyai KakcapTy ’KOHE OKYIIBUIAP/bl YEMITHOHAT KO3FaJIbIChIHA KAaThICyFa NailbIHAAY YIIIiH Maiiiaibl 00Iysl
MYMKIiH.

Kinm ce30ep.: KocekiMiia OiiM Oepy, kociOu Oarmap Oepy, KociOM e3iH-e31 aHBIKTAy, KociOu Oarmap Oepy
Tociiuiepi, omicTepi, MNENarorMKaibIK Koimay, TapTy, «MamaHmap» KociOM IaFipuiap YeMIIMOHATHI,
KY3BIPETTIIK, KociOM CBIHAKTap, aFbIIIIBIH TiMi.

C.1O. KBamnua

CoBpeMeHHbIE OAX0AbI U METOAbI IPO(POPHEHTANNOHHON PadOThI
B KJIaccaXx J0MOJHUTEILHOI0 00pa3oBaHus

AKTyaJbpHOCTB UCCIEeIyeMOi pobieMbl 00ycIoBIeHa HEOOXOAUMOCTHIO AP PEKTUBHOTO MUCTIOIB30BAHUS CO-
BPEMEHHBIX ITOJIXOJIOB U METOIOB NPOQOPUECHTAIIMOHHOI pabOTHl HE TOJBKO CO IIKOJIBHHKAMH Ha ypOKax
QHTJIMHCKOTO 53bIKA, HO W Ha 3aHATHSAX JOIOJIHUTEILHOTO OOpa30BaHMS B paMKax Kypca «ABHAIIMOHHBIH
aHITIMHCKUIY. B craThbe paccMaTpuBaeTcs ONBIT YJacTHsl B YEMIHMOHATE MPO(ecCHOHAIBHOTO MacTepcTBa
«IIpodeccroHaNb» Kak OHOTO U3 KIFOYEBBIX METOMOB MOBBINICHHS MOTHBAINH K H3YUSHUIO HHOCTPAHHOTO
S3bIKa U PaHHETO MPO(ECCHOHANBHOTO caMOONpeaeTeHNs. BeIymum MeTo10M HCCIeJOBaHuUs SIBIIETCS aHa-
JIM3 PEeabHOTO MEeJarornieckoro OIMbITa PealH3aliii IPorpaMM JOMOTHHTEIBHOTO 00pa30BaHus, YTO O3BO-
JSET ONPE/ENUTh Ka4eCTBO M YPOBEHb IEIarOTHYECKOro COMPOBOXKACHNUS yyaiuxcsi 6-8 kiacco. OnHol U3
OCTPBIX Mpo0IIeM MPOGOPUEHTAIMH TOAPOCTKOB OCTAETCS ITOBHIIIEHHE UX BOBICYEHHOCTH B MpEIaraeMyio
JeATeNBHOCTb. Y CTaHOBJIEHO, 4TO 3((EKTUBHOCTH CONPOBOXKIEHHS NMPO(GECCHOHATBHOTO PAa3BUTHS 3HAUH-
TEJIBbHO BO3pPAcTaeT MPH yCHICHWH MPAKTHYECKOHW COCTaBIAIOLICH (TPEHWHIH, MacTep-KiIacchl, npogeccuo-
HaJIbHBbIE MPOOBI) Yepe3 HCIOIb30BaHUE COPEBHOBATENILHOIO KOMIIOHEHTA. B cTaThe mpencTaBieHbl pe3yiib-
TaThl BHEIPEHUs HOBOW obOpasoBatenbHOiM mporpamMsel B MBOYJIO «/lerckuii (moapoctkoBbiii) LenTtp»,
paccuntanHoi Ha 33 y4eOHbIe Henenu (66 dacoB). [IpakTHdeckas 3HAYMMOCTH MOATBEPKAAETCS YCICITHBIM
BBICTYIUIEHHEM COOPHOM KOMaHJBI Kypca, KOTOpasi BOIIIA B YHCIIO MPU3EPOB MYHHIHIIAIBHOTO 3Tara JeM-
moHara «IIpodeccronansr» cpenu 11 komana-ygactHun B 2024-2025 yueOHOM ronay. MaTepuaibsl cTaTbu
MOTYT OBITH MOJIE3HBI MEJaroraM JOIOIHUTETFHOTO 00pa30BaHUS W YIUTENSM aHTJIMHCKOTO S3bIKA JJIS CO-
BEpIICHCTBOBAHMS NPO(GOPUCHTAIMOHHON PabOTHl M MOATOTOBKH YYAIWXCS K yYaCTHIO B YEMITHOHATHOM
JIBHKCHHN.

Knrouesvie cnosa: nononHuTensHOe 00pazoBaHue, mpodopueHTanns, mpodeccnoHatbHOe caMooIpeieieH e,
MOJXO/IBI B MPO(QOPUCHTAIMH, METO/IbI, TEarOrMYeCKOe COMPOBOXK/ICHNE, BOBICUYCHHOCTh, YEMITHOHAT MPO-
(deccuonanpbHoro MactepctBa «lIpodeccroHanbl», KOMIETEHIHs, MPOGECCHOHABHBIC TPOOBI, aHTITUHCKUI
SI3BIK.
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Jlajia npaKkTUKACBIHIA MeIaroruKaJabIK
sKoHe HM(PJIBIK TEXHOJIOTHSIIAPABI KOJAAHYAbIH FHIJILIMH Heri3aepi

Kasipri Oinim Oepy mapaaurMachlHBIH OachIM OarbITBHl OiiM QYIIBIHBI MACCHBTI aKMapaT TYTHIHYIIBICHI
JIeHTeifiHeH NIBIFaphIl, OHBI OUTIMII 03 OeTiHIIe MeHrepyre, FRUIBIMU TYPFbIA TAJAayFa XKoHe IIPAKTHKAJIBIK
KBI3METTE THIMIII KOJJIaHyFa KaOieTTi CyOBEKT peTiHIe KabINTACThIpYFa OaFrbITTanFaH. Jlama nmpakTHKachl
Oomamrak reorpadTapasl JabIHAAyA ISHIYINI pej aTKapaiabl, OUTKEHI 07 OLTiM alymIbuIapFa TCOPHUSIIBIK
OimimMIi HBIFaliTyFa FaHa €MeC, COHBIMEH KaTap reorpadusHbl COTTI OKBITY YINiH KaXKETTI MpPaKTHKAJBIK
JaFIblIapAbl TaMbITYFa JKaraail skacaiiipl. [leqarorukainblk sKOFapbl OKY OpBIHIAPBIHIAFbl OKY-/aja IPaKTh-
KachlH/Ja IEJaroTHKAIBIK TEXHOJIOTHSUIAPIbI KOJNIaHy TIKipuOeci KeHeiin Kelle >KaTKaHBIMEH, OJIapbIH
CHTI31Tyl MCH KOJIaHBUTYBI 9J1i JIe OPKEJIKi chIarTa Ky3ere acyna. OcblFaH OaiilaHbICThI, MaKaaza oCcTypIi
omicTepai Kasipri OutiM Oepy TajanTapblHa COMKEC TOJBIKTHIPY HETi3iHJIE MEIaroTrHKabIK JKOHE IH(PIIBIK
TEXHOJIOTHSUIApABI KONIAHYABIH FRUIBIMH-QIICTEMEIIK HeTi3aepi KapacTelpsuiaasl. ['eorpadust FEUIBIMBI MEH
HeJarorMKaHblH e3apa BIKNAITACTHIFBl asChIHIA OKY-[ajlajblK NMPAaKTHKaHbl YHBIIACTHIPYIa aTalFaH TEXHO-
JOTHSAJTIApABl HHTETpanusiay Ou1iM Oepy THIMALUTITIH apTTHIPYABIH MaHbBI3ABI TETIri peTinae 3epaenenmi. Jana
MPaKTUKACBIHAA KOJOAHBUIATHIH LUQPIBIK Kypajnap, WHTCPAKTUBTI oIicTep, CTyACHTKE OarmapiiaHFaH
TEXHOJOTHSUIAPIBIH THIMIUTITT TanmaHAbl. XaJbIKapalblK FHUIBIMH 3€pTTEYJIEp MEH SKCHEPUMEHTTIK
JIepeKTepAl Taljay HeTi3iHAe MeNarorHKalbIK SAiCTepAi KOJNAaHy OuliM adylIbUIapAblH KOCiOM JasipIbIFbI
MEH IPaKTUKAJIBIK JaFAbUIapblH AaMbITy/a XKOFaphl THIMIUTIKKE e eKeHi aHBIKTaIbl. 3epTTey HOTHKECIHe
KY3BIPETTUTIKTEPIiH HETi3T1 aCEKTiIepi aHBIKTAJIBII, OJapIbIH AaMy JICHreill SKCIIEPUMEHTTIK JKOHE OaKbLIay
TONTApbl HETi3iHJe CalbICTHIPBIIABI. HoTvkenepai Tannay HeriziHae MHHOBALMSJIBIK Jaja MPaKTHKACHIHBIH
MOZENi 93ipJeHIN, MeIarorvKajblK KoHE IHMQPIbIK TEXHOJOTHSUIAP/ABl KEUISHII WHTErpalysiay/IbH
THUIMIUTIT FBUTBIMA TYPFBIA TONENICH].

Kinm ce30ep: reorpadusuiblk OLTIM, TANABIK MPaKTHKA, OLTIM allyIIbl, 3aMaHayd IeJarorHKabIK TeXHOJIO-
THUsIap, Te0aKMapaTTHIK KYie, TYPaKkThl JaMyFa Oaraapiay, 3epTTey JaFbUIaphl, Ky3bIPETTUTIKTI JaMBITY.

Kipicne

Kazipri Oinmim Oepy »xylieciHae reorpadusHbl OKBITYABIH OacThl MakcaThl — OUTIM ayHIBLIAPIbIH
TAOWFU JKOHE OJIEYMETTIK-DKOHOMHUKAIBIK IPOLECTePAl KYHem TYCiHylH KaMTaMachl3 €Til, OJap/IbIH
FBUIBIMU-3EPTTEYIIUNK JKOHE MPAKTHKAJBIK JaFabuiapbiH  AaMbITy. OCbl MakcaTKa KETYHiH THIMII
omictepiHiy Oipi — gana MpaKTUKACHI, SIFHU TaOWFH OpTaja TiKelel OaKplIay, 3epTTey JKOHE OJIIIey KYPrizy
apKpUIBl TOKipuOemik Oimim amy. [lpakThkaHbIH KociOW OaFBITTHUIBIFBI OHBIH Ma3MYHBIK KOMIIOHEHTTEpi
apKbUIbl adikpiHAagansl [1]. OKy-mana mpakTHKackl — reorpadusuiblk OUTIMHIH KOJIaHOA bl OarbIThIH
KYIICHTETiH, TaOWFU JKOHE AaHTPONOTEHMIK OOBEKTUIEPMEH TIKeNeH J>XYMBIC iCTeyre HETi3/IeNreH OKYy
yAepiciHiH MaHpIbl Oemiri [2]. ['eorpadusmnsik 6iiM Oepyne NanaiblK MPakTHKa ASCTYpii Typae Oinim
alymipuIapra JaHamadTapMeH, SKOXKYHEeIepMeH JKOHE KEHICTIKTIK MPOILIECTEPMEH TiKeJleH aWHalbIcyFa
MYMKIHJIIK OepeTiH TaKiprOeIik OKbITYAbIH Oipereit Typi Oonbin canams (Fuller et al., 2021) [3].

[leparorukanbslK ic-opeKeTTIH MPUHLMIITEP] KYMBIC HOTHXECIHEH KOPiHCE, YCTaHBIMIAPBIH HOTHKECI
OKY-JlaJIa >KYMBICTapbIH MOH/[Ii OpbIHJAy MEH O1JIiM alyIIBIHBIH KY3bIpETTiIIriHeH Oaiikanaabl. XKorapsl OiniM
Oepyze, acipece XKep Typaibl FRUILIMMEH OaiIaHBICTHI OKY CallaJIapblHJIA Jalla KYMBICTAPBIHBIH MaHBI3bI
30p. Jana >KyMbICHl KOpILIaraH OpTaHbl HeMece Oenriii Oip TaOMFU OOBEKTiHI TaHyFa OarbITTalFaH OOy
YIIiH reorpadusi IoHIHIH MyFalliMi peTiHae cayaTTsl 00iybl Kepek. COHOBIKTAH OKY-KaTTBIFyJIap MEH Jana
KYMBICTAPBIHBIH, MaHBI3JIBUILIFBl OPBIHANIATEIH TANChIpMaNap/ia 3aMaHayd TeXHOJIOTHSUIAP/bI KOJNJaHyaaH
KepiHemai. ['eorpadusHbl OKBITY Ke3iHje NallallbIK JKYMbICTap OapbIChIHAA, TIOH MYFalliMi OLIIM amylIbIHBIH
Taburat OOBEKTIIEpiH TaHyblHA, Oiylay KaOUIETiH JaMbITyFa, 3epTTECYLIUNK JaFAbUIapblH KaTTHIKTHIPYFa,
KYHICTIKTI eMiple KOJmaHyFa, WHTEIUICKTYaAbIK OJICYeTiH aHBIKTayFa KOMEKTECETiH, FBUIBIMHU 3EPTTEY
JKYPTi3yTre KbI3BIFYIIBUIBIFEIH apTTHIPATHIH OJIC-TICUIACPAl THIMAI TalijjalaHa anaabl J)KOHE HOTIDKE amyFra
Oonasl.
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[ana npaktukacblHaa negarorukansik. ..

TeopusinplK OiLMIMAI TpaKTHKaIBIK OiTIMMEH YINTacTeIpy OuniM anymbiapra OomnamiakTa jgana
YKYMBICTapBl apKbUIBI 3€PTTEy KYMBICTAPHIH 03 OeTiHie xyprizyre mymkinmik 6epemi (Tenison & Sparks
2023) [4]. Xoraprel OKy OpBIHIApbIHIA reorpadus TOHIHEH OKY-AallalblK IMPaKTUKA ayAUTOPHSIIBIK
cabaKkThIH TiKeJel jKaJFachl PETiHJAEe OHBIMEH THIFBI3 OaiiflaHbICTa KApacTHIPBUIBIN, l-iHII >KoHe 2-Hmn
KypcTapAblH €KiHII, TOpPTIHII ceMmecTpiepinae oTkidiemi. Ocpuiaiima OiTiM amymIsmapAslH KSCIMTIK
TaFapUIapasl MEHTepYiHIH Y3HIKCI3OIrT MeH MOHeKTUTriH KaMTaMachl3 eTeli. OJeTTe, Jajia MPaKTHKACHI
JIOCTYpIIi hopMaTTa SPTYPIi eNIIeyill Kypajaaapiabl MmakjajiaHa OTBIPBIN OTKI3iiemi, Oy xkarmahaa OimiM
QIyIIBUIAPABIH OSICeH TN MeH NepOecTiri )KEeTKUTIKTI IeHrelae naMbiMaiiapl. Coll cebenTeH aana mpakTh-
KaChIHZA IeJaroruKaliblK KoHE HU(PIIBIK TEXHOIOTHUIAPAbl KOJINAHYAbIH FHUIBIMU-OMICTEMENIK Heri3aepin
alKpIH/IAY KKETTUTIIT TYBIHIANIBL.

XXI rfacelp OenceHnmi OKBITYFa, LOUQPIBIK HWHTErpalysra KOHE KY3BIPETTITIKKE Heri3AenreH
HOTWKenepre 0Oaca Hazap ayAapaThlH 3aMaHayHd NEJaroruKalblK TEXHOJOTHSIAPABl KOJIAHY AapKbLIbI
JaajblK TPaKTUKAaHBl JKaHFBIPTYyAbl Taman eteni (Bernhduserova et al, 2022) [5]. HocTypmi mamaimbik
cabakTapablH Ma3MyHbl KeOiHE PENpOIyKTHBTI CHIATTa KaJIbIN, aKHapaTThIK-TAJIJaMaJIbIK IdaFablIapibl
KETKUTIKTI JambiThaiael. OcblFaH OalIaHBICTBI COHFBI XKbULIAPHI reorpadusaa 3aMaHayH IeaaroruKaibIK
TEXHOJIOTHSIIAP/Ibl €Hri3y — OimiM OepymiH e3ekTti OarbiThiHa aiinamael (Nepsha, 2023; Lifa, 2024) [6-7].
Byn xoHTekcTepie «3aMaHayd IEJarorMKalblK TEXHOJIOTHSIAPY YFBIMBI OUTiM  Oepy  yuepiciHie
KOJNJaHBUIATBIH NUQPIBIK Kypaigap MeH Kazipri MeJarordKaiblK TEeXHOJOTHSIApABIH HHTETrPalUsChIH
Oimmipeni. Kazipri TaHma memarorukanbslK >KOFapsl OKYy OpBIHIAApPBIHAA OKy-Aalla MPaKTHKAChIHIA
MeAaroTUKaJIbIK TEXHOJOTHSUIApAbl KOJIaHy ToXipuOeci OipriHaen keHeiinm kenexdi. [lereHMeH, omapapiH
SHTi31Tyl MEH MPaKTHKAJIBIK KOJJAaHBLTYbl OPKEJKi CUIATTa KaJbIITACKII, XYHeNli HHTerpanusiay Maceseci
om ne e3ekTi Oombim OoThIp. [legarornkanpik skoHE MUQPPIBIK TEXHOJIOTHsIIAp OiiM anymbLIapabiH aepoec
JKYMBICHIH YHBIMIIACTBIPYFa, 3EPTTEYMIUIIK KaOileTTepiH JaMBITyFa JKOHE aiFaH OUTIMIEpiH Toxipubeme
TUIMJI KOJIJIaHyFa MYMKIHJIIK Oepeni. Makanazia Jjana npakTUKAaChlH YHBIMIACTBIPY/Ia MEIarOrMKaJIbIK JKOHE
UUQPIABIK TEXHOJOTHSIAPABI KOJAAHYABIH TEOPHSUIBIK JKOHE MPAKTHUKAIBIK acleKTiUIepi KapacThIpbLIajbl.
Jananeik Toxipubenepae Oyl TeXHOIOTHUIApABI OipikTipe KomgaHy OimiM Oepy yaepiciHiH THIMIUTITIH apT-
THIPAJIBL.

[leparorukanblk koHe HUMPIBIK TEXHOJOTHSIAP — OKBITYJIbIH WHTEPAKTUBTLIICIH, JepOeCTIriH
KaMTaMachl3 €TEeTiH, OKBITY YIEpIiCiH KeTurmipyre, OULTIM anylIBIHBIH TYJIFAIBIK JaMybIH apTTHIpyFa
OaFbpITTANIFaH 3aMaHayH 9Jlic-Tacimaep xyieci. ['eorpadusma MmyHmail TexHoJIOrHsIap OLTIM amyIIbUTapABIH
3epTTey, capanTay >koHe obajay KaOUIeTTepiH JaMbITyFa MyMKIHIIK Oepemi. [locTypii omictep HeriziHeH
OakpUIay, cUnaTTay JKoHe jkazoara ecern OepyMeH MIEKTeNCce, eIarornkKallblK JKoHe HUQPIIBIK TEXHOJIOTHs-
JapJbl WHTETpalysiiay OKy YAEpIiCiH >KaHFBIPTHIN, OLTIM aXylIbUIapAblH IUQPIBIK, 3ePTTEYIILIIK XKOHE
HIBIFAPMAIIBUTBIK  KY3bIPETTEPiH KAJBINTACTBIPYFa BIKMad ereni. Herisri karujanapbl: OKy NpOIIECiHIH
MPAKTUKAIBIK KOHE 3E€PTTCYIIUIIK OaFbITTa OOJybl;, aKNapaTThIK-KOMMYHUKALUSIIBIK TEXHOIOTHsIAp/IbI
KEeHIHEeH KOJIJaHy; OUTiM allyIIbIHBIH JKeKe OCJICEHIIITT MEH IIbFapMallbUIbIFbIHA O0aCBIMIBIK Oepy; OKBITY
MIPOILIECiH OMipPMEH, aliMaKTHIK €PEKIIEeTiKTepMEH OallIaHBICTHIPY.

Jana mnpakTHKachlHa O TEXHOJOTHSUIApABl EHTI3y OapbIChIHIA Ke3AECETiH KHBIHIBIKTAp: OKY
OPBIH/IAPBIHBIH, TEXHUKAIBIK Ka0bIKTATYBIHBIH JKETKUTIKCI3/Iri; OKpITyIbIIapAabpiH AKT-Ky3bIiperTinirinig
OpKeJIKi JeHreidi; 1ana »KaraalblHaa MHTEPHET IIeH SHEPIHs PecypCTaphIHbIH MIEKTeyIi 00Mybl; MHHOBALIU -
HBl KOJIJJaHyFa apHAIIFaH OJIiCTEMENK HYCKAYJIBIKTapAbIH TamibUibiFbl. OCkl Mocemenepil Miemry YIniH
KOFapbl OKY OpPBIHJAPBI AJBIMEH MaTEepPHAaJIBIK-TEXHUKAIBIK 0a3aHbl HBIFAWTY; OKBITYIIBUIAD MEH O1lliM
TyIIbUIapFa apHAJFaH LUQPIBIK CayaTThUIBIK KypCTapblH YHBIMIACTBIPY; alMaKTBIK EPEKILIENIiKTepre
OeliiMIeNreH anaiblK MHHOBAIMSIIBIK MOLYIIBEp d3ipiey KaxeT. Ochuiap/bl HEeTi3re ajna OTBIPHII, 3epTTey
KYMBICBIH/IA JlaJla TMPAKTUKACHIH YHBIMAACTBHIPY/a MEJarorHKajblK JOHE HUQPPIBIK TEXHOJIOTHSIIAP/IbI
WHTETpalsUIayAblH TEOPHUSIIBIK JKOHE 9iCTEMENIK HeTi13/1epiH KapacThIPaMbl3.

Maxananvity maxcamuvl — reorpadus ToHI OoOMbIHIIA YHBIMOACTHIPBUIATBIH [Jajla TPAKTUKACHI
KarmalblHAa TIEJaroTHKAIBIK JKOHE UUQPIBIK TEXHOJOTHIIApAB! OIpiKTipe KOJMAHYIBIH FBUILIMHU-
o/licTEMENIK HeTi3[epiH aHbIKTay XKOHE ONapAbIH OLTIM amylIbUIapAbIH TaHBIMIBIK OEJCEHIUTIriH apTThIpy
MeH KociOM KY3BIPETTUIIKTEPiH KAIBINTACTHIPY YACPICiHE BIKMAIBIH 3epeIey.

3epmmeyoiy minoemmepi:

» reorpadusiiaH Jana TMPaKTUKACBIHBIH OiniM Oepy jKy#eciHaeri MaHBI3bIH TEOPHUSUIBIK TYPFhIIA
Heri3zey;

» TeIaroruKaiblK XKoHe MU(PIBIK TEXHOIOTUUIAPABIH Ma3MYHIBIK €pPEKIICTIKTepiH aiiKpIHAaY;
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» Jaja NpaKTHKAachl OapbICBIHAA KOJIAHBUIATHIH IEAAarOTHKANIBIK TEXHOJIOTHSIIAPbI JKIKTEY KOHE
Kyileney;

» TEJAaroTHKANbIK KOHE UQPIBIK TEXHOJOTHUSUIAPABl OIpIKTipe KONJAHYIBIH OKYy YHAEpiciHAeri
TUIMJIUTITIH TOKIPUOCITIK TYPFBIIA aHBIKTAY (ASCTYpIIi 9[IICTEPMEH CAIBICTHIPY aPKbLIbI);

» HMHHOBAIMSUTBIK JIaJia MPAKTUKACKIHBIH MOJICITIH YCHIHBII, THIMJIUIITIH KOPCETY;

» aJbIHFaH HOTYDKENEpPIiH HEeTi3iHe IiCTeMENIK YChIHBICTAp Oepy.

I'eorpadusiHBl OKBITY TEOPHUSCHI MEH dAicTeMeciHe apHaliFaH Ka3ipri FBUIBIMHU €HOCKTEepAE AamalbK
MPaKTUKAHBIH OiTiM alylmIbUIapIbIH KOCiOM KY3BIPETTLNIriH KaJBINTACTBIPYAAFsl POJIi epeKIle atamn oTiIeli.
3epTTeyrisiep AaNaibIK KYMBICTapAbl TEK OKY YIEpiCiHIH KOCHIMINA 3JIEMEHTI eMec, Oojamak MaMaHHBIH
KOCiOW MaibIHABIFBIH KAMTaMachl3 €TETiH HET13T1 IMeIaroruKaJIbIK Kypall PETiHIe KapacThIPaIbL.

I'eorpadusnbik 6idiM Oepyae AanaiblK KYMBICTap MaHBI3Ibl OPBIH ANaThIH OPEKET JKOHE OJ JAajaliblK
3epTTey oMIiCTEepiH YTHIMABI KOJNJaHY HOTIDKECIMEH THIFBI3 OaimaHbICTHI. «Jlama >KyMBICTapbD» TYCIHITI 3ep-
TTEy KYPTi3UII )XKaTKaH ayMaKTHIH HeMece OOBEKTiHIH KEepPriulikTi OpHANACyblH, SFHU 3epTTey 9Mici MeH
Toxipubecin Oinmipeni, Oipak 3eprrey o0OBekTici perinme KapacTeipbuiabl. 1980 >xeiimapman Gactam
«IanmanblK JKYMBIC» YFBIMBI KaHa KOHTEKCT peTiHae Koimansuta Gacramer (Leininger-Frezal & Sprenger,
2022) [8].

Hoocdepansik KoFaM sxarnaiibiHIa reorpadusiiblK OUTiM TaOUFU XKOHE QJICYMETTIK YIEpiCTEpIiH e3apa
0aliIaHBICHIH TYCIHAIPETIH FBUIBIMU Heri3 Oombin TaObiaansl. JKoFapsl OKy OpbIHAApBIHAA Teorpadus moHi
MyFaJiMIepiH Aaspriayaa AajallblK MPaKTHKa TEOPUSHBI HAKTHl OpTaja KOMJAaHyFa MYMKIHIIK Oepin, kocion
KY3BIPETTEp MEH KEHIiCTIKTIK oiaymsl KajbimracTeipaabl (Artvinli et al., 2022) [9]. Jdanansik sxyMbicTap
OlmiM anmymibuiapra OKy TOHIEpIMEH OalIaHBICTBIPYABIH €H JKaKChl TY)KbIPBIMAAMACBIH YCBIHAIBl JKOHE
Oojamakra >XYMBIC iCT€yTe KOMEKTECETiH KAl JKOHE MOHIK NaFabUIapIsl MEHTepy VIIIH MaHBI3IbI
(Stokes, Magnier, & Weaver, 2011) [10].

Jananelk >KyMBICKa HETI3ZeNTeH OKBITY reorpadusHbl MeHrepy OapbiChIHAA OLTIM aTylIbUIapblH
KCHICTIKTIK aKnmapaTThl Tajljgay KaOUIeTiH JaMbIThINl, OKBITYIIBI MEH OUIIM allylibl apachIHAAFbI
MearoruKaibikK e3apa apexerrectikti KymenTei (Friess et al., 2016) [11]. An Ky3bIpeTTUTIKKE HETi3aenreH
MYFalliM Jasipiiay MOJENBbAEpl MEH JalajblK OKbITyFa HUQPPIBIK KYpajaapisl €HTi3y KociOM-KEeHICTIKTiK
KY3BIPETTEP/i KaJBIITACTRIPYABIH THIMAI TeTiri peringe Kapacteipsitagsl (Diaz & De Miguel, 2021;
Koutsopoulos & De Miguel, 2020) [12-13]. Hanaisik 3epTreyiep Oonamak reorpadus MyFaTiMiHIH )KeKe
JKOHE OJIEYMETTIK KY3BIPETTUTIKTEPiH [aMbITyFa BIKIMAN eTeli. AJ TeJarorukaiblK >KOHE Kociom
KY3BIPETTUTIKTEPl KaJIBINTACTHIPY HETI31HEH OKY MPOIIECIHJIE MOH/IIK cabaKTap apKbLIbl KY3€re achIpbLiaIbl
’KOHE KeHiHHEH MEKTeIl )KaFIaibIH/Ia OKBITY JIaF/IbUIapbIH MBICHIKTAY OapbichiHaa Konaanbuiaas (Munandar
et al., 2020) [14].

Hdoctypini mamajiblK 9icTeplli HHHOBAIMSUIBIK TEIarOTHKANBIK TEXHOJIOTHIIApMEH YHIIeCTipy reorpa-
¢us 6iniM anymbIapel apachlHia KY3bIPETTUIIKTI THIMAIPEK KaJIbIITACTBIPYFa, )KOFaphl MOTHBAIIHSAFA JKOHE
Kacibu colikectikTi jkakcapryra okenemi (Peasland, 2024; Zhu & Wang, 2022) [15-16]. Kasipri
MeIarorMKalbIK 3epTTeyliep reorpagusaarsl Jajna MPaKTUKAChIHAA MeJaroruKalIbIK KoHe HUQPIBIK TEXHO-
JOTHSIIApABI KOJAaHYIbIH THIMJIUTITIH apTThIpyFa OarbITTalIFaH. 3epTTeyniisiep Oyl ypaicTi OipHelie Herisri
OarpITTap OOMBIHINA KAPACTHIPAIBL:

Bipinwioen, yugpvix scone ceoaknapammuix sucyiienep (I'AXK) mexnonozusnapvl botivinwa. Jlanara
HeTi3JIeNTeH reorpadusuiblK oKbITY O0apbichinaa ['AXK TexHoIorusuIapbliH HHTErpanysiay OiJ1iM amynibuiapra
HAKThl KCHICTIK »aFJaiblHAa JIepeKTepil >KWHAy, BU3yalH3alldsulay JKOHE Taljiay MYMKIHAIriH Oepeni
(Koutsopoulos & De Miguel, 2020) [13]. /lereHMeH, MHCTUTYLHMOHAIIBIK JKOHE OMICTEMENIK LIEKTEYJep
KEHICTIKTIK JnepekTepai 1upiblK eHaeyre bIKnaiblH mekTeyi MyMmkin (Bernhduserova et al., 2022) [5].
'AX TeXHOIOTHSIIAPBIHBIH TIeJarOTHKAIBIK, KOJIJAHBITYbI OUTIM aTylIbUIapblH 3epTTEYIIUIK JaFIbIapbiH
JaMBITY MEH MPaKTHKAJIBIK KaOlJIeTTepiH KeTUIAIPYAiH FBUIBIMUA HETi31H Kypanpl.

Exinwioen, npobnemanvlx JicaHe AHLIKMAMANLIK — OKblmy  6oubiHwia. Jlana TnpaKTUKachIHAA
MpoOIeManbIK JKOHE aHBIKTAMANBIK OKBITY OUTIM amylIbuiappl TOyesci3 3epTTeyiep KYprizyre maxkbipajbl.
Byn Tocinm WHTEpaKTHBTI JKOHE WHHOBAIMSUIBIK TIENArOTMKAIBIK OICTepAi KOJJAaHY apKbUIbl OiliM
TyIIBUIAPABIH OKY YAepiciHe OernceHni KaThICYBIH, JiepOec oiay MEH aHAJIMTHKAJIBIK KaOlleTTepiH AaMbl-
Tymsl KamTamachis eteni (Diaz & De Miguel, 2021; Khojanazarova, 2022) [12-17]. JTacTypii, KalIbIKTaH
*®oHe inquiry-based dopmarrap OiniM anymibUIapBIH TOKipHOEre Heri3neareH OUTIMIH TepeHIETII, 3epTTey
opeKeTTepiH XKy#en MeHrepyre karmaii skacaiaer (Musakkhan et al., 2023; Lee, 2020; Esteves et al., 2018)
[18-20]. By GareIT qama MpakTHKACKIHAA 3€PTTEYIIIK JaFAbIIapabl JaMBITyFa FEIIBIME HETi3 Oepeti.
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Ywinwioen, mobunvoi scone apanac oxpimy Ootivinuia. MoOUIbII TEXHONOTUSIIAP, UUPPIBIK OHIAWH
wiatdopmaap, location-based services soHe KeHEHTIITEH IBIHABIKKA HETI3ACITeH Kypaiaapbl MaiiaiaHy
Jlaa MPaKTHUKACHIHAAFEl 3ePTTEY KYMBICTAPBIHBIH HOTWIKENUTriH apTThipaasl. Omap 3epTTey OapbhIChIHAA
JepeKTepAil JKUHAY, OHACY JKOHE Talaay YACpiCTepiH OHTaHIaHABIPHII, O11iM Oepy MEH 3epTTey KBI3METiHiH
e3apa Kipiryine jkarmail skacaiaer (Ruan et al., 2021; Wang, 2017; Garcia de la Vega, 2022) [21-23].
MoOuipi OKBITY MEH BHUPTYalAbl 3epTT€y OpTalapblH KOJNAaHy OUTIM alyIlIbUIapAblH aKmapaTTHIK
cayaTTBUIBIFBIH, 3€PTTEYIILUNK KaOUeTTepiH XOHe KOMMYHHKATHBTIK KY3BIPETTEPIH AaMBITYAa >KOFaphI
tuimainik kepcereni (Lee, 2020; Esteves et al., 2018) [19-20]. MoOwuibai >xoHE apajac OKBITY
MeTarOTUKAaNbIK JKOHE HU(PIBIK TEXHOJOTHIIAPAB PAKTHKA/IA KOIJaHYy/IbIH FRUIBIMHU-9/IiCHAMAIIBIK HET131
peTiHzie KapacThIPBLIA/IBL.

Topminwioen, Typaxkmvr oamyea 6azoapnany OotibiHwa. Jlana TpakTHKachlHAA TYPAKTHl JaMyFa
Oarmapianrad TXKipuOenep SKONOTHSIBIK AacleKTUIepAl ecKepim, OLTIM amymIbIIapAbslH  AKOJIOTHSIIBIK
JKayarKepiniri MeH jkahaHmplk Ky3sIpeTTUTriH mambitaasl (Ammoneit et al., 2022) [24]. Byn Ttocin
MeIarOrKajbIK KoHEe UQPIIBIK TEXHOIOTHSIIAPBIH TEK aKaJeMUsUIBIK MaKcaTTa FaHa eMec, COHbBIMEH Oipre
QJIEYMETTIK YKOHE IKOJIOTHSUIIBIK KY3BIPETTUTIKTI KAJBINTACTHIPYAA FEUTBIMU HET13Te He eKeHIH KOpCceTe]Ii.

KoppsiTa Kerne, mananblk MpaKTHKAHBl YHBIMIACTBIPY OapbICBIHAA MEIaroruKalbIK JKOHE HMPIBIK TeX-
HOJIOTHSIApAbl KEIIEHAI KOJIJaHy OULTIM allyIIbUIapIblH KEHICTIKTIK OWiay KaOiJIeTiH, aHaJIMTHUKAJIBIK
KBI3METIH XOHE 3epTTEYUIUTIK AaFAbUIapblH JaMbITyFa BIKNAN eTedi. bynm yaepic OuTiM amymibuiapasiH
SKOJIOTHSJIBIK MOJICHHUETIH KAIIBIITACTBIPHIN, >KahaHABIK MAEHreiine oinay KY3BIPETTIIINiH apTThIpyFa
MyMKiHIIK Oepemi. JKorapbima artamran OarbITTap OimiM Oepy Ma3MYHBIH J>KaHApTyFa, MPAKTHKAIBIK
JNAWbIHIBIKTBIH CalachblH apTTHIPYFa, MEJaroTHKAIBIK JKOHE HUQPIBIK MEAaroruKaiblK TEXHOJOTHsUIapAbI
FBUTBIMHU-9JTICTEMEITIK TYPFBIIaH HET13/IeyTe JKaFaai )xacaipl.

Onebn nepekke3fepdl Tangan KepCceTKeH[eH, JallaNblK MPaKTUKAaHBl 3ePTTEYMILUIIK TarchpMalapMeH
TOJIBIKTBIPY, OHBI KOOAJBIK KOHE MPOOJIEMATBIK OKBITY SAiCTEpiMEH >KoHE HU(PIBIK TEXHOJOTHSIIApMEH
OipikTipy OiNiM amymbUIapIbIH NpakTHKara OarjapiaHFaH KociOM KY3BIPETTEPIH AaMBITyFa BIKHAN €TEl.
Bepinren Tocimpep Ooramiak MamMaHAApABIH KoOCiOW MalBIHABIFBIH CamajiblK >KaHa JEHrelre KeTepyre
MYMKIiHJIIK Oepeni. OCbl TEOPUSUIBIK TYXKBIPBIMIAP 3ePTTEYAIH SMIHPUKAIBIK OOJIITiH Heri3aeyre MyMKIHIiK
Oepai. CoHublKTaH OUTIM  alyIIBUIAPJBIH KACIOM KY3bIPETTUIIKTEPl TOKIPUOCIIK JajalblK KYMbBIC
HOTHIKeTepi HeTi31H/1e KapacThIPBUIIBIL.

9dicmep MeH Mamepuairoap

3eprrey reorpadus moHi OOMBIHINA Jlaa MPAKTUKACHIHIA ITearOTUKAJIBIK JKOHE ITU(PPIIBIK TEXHOIOT U~
nmapael OipiKTipe KONTaHYIBIH THIMAUITIH Oaranayra OarbitTanmbl. Jlamanblk TokipuOeHi ©TKizy OapbhIChI
apHaibl KOCTAPJIaHbBIM, OUTIM ayIIBUIAPIBIH KOCIOM JaMybIHA BIKIAN €TETiH MeIarOTHKAIBIK OMiCTep.Ii
KoJIJany Tacuiaepi Oepinai. bepinren TexHomorusap ochl yaepicTe HaKThI MPAKTUKAJIBIK OPEKETTEP apKbLIbI
Ky3ere achlpbUibl. [IpakTHKANIBIK KYMBICTApbl JKCIIEPUMEHTTIK 3€pTTey asChIHAA YHBIMIACTHIPBUIIBL.
Hoctypni  omicTep MeEH TeIarordKaibIK-IUPPIbIK TEXHOJOTHSUIAPbl HMHTErpalusiiayFa Heri3aelreH
TOCUIACP CANBICTBIPMANBI  TAJJAHBIN, AIBIHFAH JCPEKTEeD XalbIKAPaIbIK FBUIBIMH  3epTTEyJIepMEH
yinecTipuii. OJicTeMeNep MeJaroruKaiblK TeXHOJOTHUIAPIbIH TMPAKTHKAIBIK THIMIUITH OOBEKTHBTI
Typae Oaranayra MYMKIHIIK Oepzi.

3epTTeyaiH omicTeMeNiK Heri3i Oonamak reorpadus MyraliMAepiH AaspiayAa NalaiblK MPaKTHKaHBI
MEeJarorUKalblK  TEXHOJOTHSUIApDMEH, IHGPIBIK KypajJapMeH JKOHE TYPAKThUIBIK KarHuJallapbIMeH
yitnectipyre OarbITTaIFaH FRUIBIMU TY)KBIPBIMIAMaNap MeH MpuHIunTepre cyieneni. Omap:

1) Kysvipemminixke nezizoencen macin. by Tacin oKy MakcaTTapblH Oosamiak reorpagus MyFatiMiHiH
KOCciOM, JKeKe >KOHE OJIEYMETTIK KY3BIPETTUIIKTepiMeH YiiecTipyai kesnewni. FeuibiMu 3epTTeynepie
JaNajblK SKYMbICTAp OUTIM aaylibUIapiblH NPAKTHKAIBIK OWIayblH, ©3IIrHEH IIeIliM KaObuigay >KoHE
BIHTBIMAKTACTHIK JaFIbUIAPBIH JaMBITYFa bIKNa eTeTiHi kepcetinred (Kent et al., 2020) [25].

2) Ooicmemenix unHosayusnap. leoakmapartelk TexHoJorusuiap (GIS), KambIKTBIKTaH 30HATAY
KypajiJapbl, YIIKBIIICHI3 Iy amnmapartapsl jkoHe MoOwibai kaprorpadus kypamaapsl (ArcGIS Online,
QGIS, Collector, Survey123) keHICTIKTIK JepeKTepli )KUHAY, OHJCY JKOHE BU3yaln3alMsiayFa MYMKIH/IK
Oepeni. byn TtexHomorusmap TomeIpak, Oenep, OCIMAIK JKaMBUIFBICBI, CY PECYpCTapbl CHSKTHI
KOMITOHEHTTEP/IH KECHICTIKTIK €pPeKIICTIKTEepiH TaiaayablH aaiairid aptreipagsl (Kholoshyn et al., 2019;
Lifa, 2024) [26; 7].

3) Ic-apexemxe HecizOencen okvimy. JlananelK mpakThka OapbIChIHIA OUTIM amylibuIap MIBIHAKWEL
reorpaUsyIbIK OpTaga OakbLIay JKYPIris3il, AEpPeKTep >KUHAI, OJapAbl Tajlgay apKbUIbl OLTiMOI TaxipuOe
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Herizinge MeHrepeai. OchIHAAN TACi KOOANBIK OKBITY JKOHE TOXiprOe apKbUIbl OiliM aly uiesiapbIMeH
yineceni koHe OHBIH THIMIUTITI FRUTBIMA 3epTTeyliepMeH pactamans! (Hua et al., 2024) [27]. I'eorpadusina
ic-opeKeTKe HETi3/IeNTeH OKBITY 9IICTEMENIK Heri3i OiTM amyIIsuIapAblH TEOPHSIIBIK OiTiM/Il IIBIHAWEI He-
Mece BHPTYalAbl Jaja MPaKTUKACBIHAA KOJNJaHyblHa OarbITTanaabl. 3epTTeyliep KOPCEeTKeHICH, NallaiblK
KYMBICKa OaFbITTANFaH TIKIPUOETIK TarchlpManap OKYIIBUIAPIBIH 3epTTEY JNAFAbUIAPbIH, CHIHH OWIaybIH
YKOHe TIoHTe OeJICeH Tl KaThICYBIH apTThIpyaa TriMai Oomei Tabbutazs! (Garcia de la Vega, 2022) [23].

4) Pegnexcusnivix maoicipude. OKy HOTIDKEICpIH OCKITYy JoHE OUIIM alylIbUIapAblH KociOou
JarAbUIapbIH JAaMBITY MaKCaThIHAA CAaHIBIK JKypHAJIAap MEH SIIEKTPOHIBIK MOpTHOINOoIap KOIJaHBUIABI
(Fuller et al., 2021) [3]. by Tocin 6imiM amymbuapAsH €3 OUTiMIH Oaranay JKoHe KeTUIIipy KaOireTiH
KaJBITITACTBIPAIBI.

5) Typagmoivikka 6azdapaay oicone 0Oinim bepyde unmeepayus. ['eorpadusinarbl  JayianbIK
Toxipubenep TypakTsel Oimim Oepyxmir (Thb) ManeBmer amemenTti Oombim TadbiIambl, ce6edi omap Thb
MIPUHIUTITEPIH iC-OpEKeT apKhUIBI KOpPCETyre MyMKiHAIK Oepemi. MyHmait ToxipuOenep OiiM amymisiiapra
KOpIIaraH oOpTa MEH KOFaM apachblHIaFbl OallaHbICTBI TYCIHYre, HAKTBl SKOJOTHSUIBIK Mocemenep/i
AHBIKTayFa JKOHE OJIapJbIH IICIIIMIH YChIHyFa OCJICEHMI TypJe KaThICyFa jKarmad »xacaiasl. MbIcajbl,
JKEPTUTIKTI ©3eHAep MEH OpMaHAapAbl 3epTTey OaphICBIHAA OKYIIBUIAp Cy pecypcTapblH 0Oackapy,
OMOAyaHTYPJIUTIKTI CaKTay JKOHE TOIBIpAK OdPO3WACHIH a3alTy CHUSAKTHI IpoOJieManapabl  Tajljiall,
MPaKTUKANBIK YChIHBICTAp >kacail anansl. [loHapanblk 3epTreynep KepceTkeHnel, Oyn omic TypakTel gamy
makcartapbiaa (TIM) tuimai Konmmay kepcerei, cededi 01 SKOJIOTHSIIBIK, SIEYMETTIK JKoHE YKOHOMHUKAIBIK
acmexTiIepai OipiKTipim, caHaIbl eMip CalThIH KalbITacThIpyFa biknan eremi (Hua et al., 2024) [27].

3epTTeyaiH oicTeMeNiK HeTi31 KY3bIpeTTiiKKe OarbITTalFaH, IOHAPANBIK, )K00aIbIK-0aFapianFaH, ic-
OpEKETKE HETi3/IeNreH, MU(PIBIK TEXHOJOTHSIIAP/bl HMHTETPALMSIIAFaH JKOHE TYPAKTHUIBIK KaruaanapbiH
€CKEpEeTiH KeIICH/Ii TIeIar OTUKAIIBIK TYFRIpHAMara CYHEHETIHIH KopeMmis.

3epmmey adicmepi. 3epTTey KYMBICBIHAA OLIIM aTyIIBUTAPABIH KOCIOM KY3BIPETTUNIMH JaMBITY YIIiH
TEOPHSUTBIK KOHE OMITUPUKANBIK OJiCTep KEelIeHI KOJAaHbUIABL. TEOopHsUIbIK JIeHTeile: FBhUIBIMH-
MearOruKajIblK eHOCKTEP/Ii TaNAay, CATBICTHIPY JKOHE KYHENey TOCUIIEPl MaiilalaHbUIIbI, all SMITUPUKATBIK
JieHreiie: 0akpuiay Kyprizy, SKIIEPUMEHTTIK, JalallblK MPaKTHKa YHBIMAACTHIPY )KOHE aJIbIHFaH JIepeKTep/i
OHJICY JJICTepl KOJIAaHBUI/IBL.

3epTTey HOTIKENEpiHIH OOBEKTHBTLNITIH KaMTaMachl3 €Ty YVIIH CalaiblK XOHE CaHABIK Talaay
omictepi Karap madmanmaHpUIAbl. OCBI omicTep asChiHAA OLTIM aXyIIBUIAPABIH 3€PTTEYIILIIK, TaHBIMIBIK,
AQHAJMTUKANBIK, I[IBIFAPMAIIBUIBIK JKOHE KOMMYHHKATHUBTIK T.0. JaFrfbUIapblH JaMbITyFa OaFbITTaFaH
MEearOrUKAaJIbIK JKOHE IHUQPIBIK TEJAroTHKANBIK TEXHOJOTHSIIAP/BLI lajla MPAKTUKAChIHA WHTpEralrusiay
TOCLIIEpi, MaKCaThl MEH KYTUIETIH HoTmkenepi Oepinai (1-kecre).

l-xecTe

Feorpaq)mman Aajia NPAKTUKACBIH/IA KOJAAHBLIATBIH NEJArOrukaJablK MEH lll/l(l)pJ'l])IR TEXHOJOorusijiap

IleparorukajbiK
Jaja npakTukacbIHaa N
Ne | skoHe nuGPpPABIK . . Makcarsbl Kyrinerin noTu:kenep
KOJIIaHy Tacijaaepi
TeXHOJIOTHslJIap
1 2 3 4 5
1 | AKT xone [eoaknapartteIk xyitenep (GIS), I'eoakmapaTThIK Ludpisik kapTamap
TUPPITBIK Google Earth, QGIS, JKOHE TAIlIaMaJbIK | KYPacTBIPAIbI )KOHE JepEKTep Il
TEXHOJIOTUSIIAP nponaap meH GPS-tpekeprep, KY3BIPETTLTIKTI Tangaiael
MOOMJIB/II KOCHIMITAIap IbI JIaMBITY
(Mapillary, ArcGIS Collector,
iNaturalist) naiinanany »oHe
JIepeKTep/Ii )KMHAY KOHE KapTara
EHTi3y
2 | KobGanbik okpiTy | TonThIK 3epTTey sk00amapbiH 3eprreyminik 3eprrey ece0i, mocrep, HHMO-
opsiHzay (kep 6enepi, eciMaiK, JKOHE rpaduka jxacaiiibl HemMece
KIMMATTBIK MOJIIMETTEp XKUHAY) MIBIFAPMAIIBUIBIK | MyJbTHMEIUA TYPIH/AE YCHIHABI,
KabineTTepin TEOPHUSHBI TOKIprOeMeH Oaiina-
KaJIBIITACTBIPY HBICTBIPaJIbI
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l-kecTeHIH XaJlrachl

1 2

3

4

5

3 | 3eprrey omicine
HETI3AeITeH

okeITy (Inquiry-
based learning)

HakTbl HEMece 3epTTey TaKbIPbIObI
OoitbIHIIIA cypaKTap KO0, AajajbIK
OakpUIay KYPTi3y, i3CHY, 3epTTCY

CoIHHE OiiTay MEH
FBUIBIMU-3EPTTCY
JIaF bUTAPBIH
KaJIBINITaCTBIPY

O3 OeTiHIE 13a€HIIT, Tall-
Iaiael, JoJIEIIAEH Il JKOHE
THIIOTE3a YChIHABI,
KOPBITBIH]IBI KaCal bl

4 | Keiic-omici MeH
IPOoOIeMAaTIBIK
okpity (Problem-
based learning)

HaxTsl TeoskonorusibIK mpooiie-
MaJIapIsl Ty >KOJIAapBIH Taj-
nay

ChIH TYPFBICBIHAH O-
JaybIH, TaJllay KoHE
IIentiM Kaoslimay
KaO1iJIeTiH JaMBITy

Haxrs! mremrim a0y, OHBI
norenaeyai Oimeni, xKeke
MKOHE KOMaH/IANBIK KYMbIC
Kacayra JIaFIbLIaHa bl

5 | CLIL texnoo-
THSACHI

I'eorpadusmpIk TepMUHIEPII
AFBUIIIBIH/OPBIC TUTIHAE KOJIIaHY

Koaciou-tingix
KY3BIPETTLUTIKT] apTTHIPY

Kemnrinai oprana FeuIsIMI
aKmapaTThl KoJgaHa Oinesi

6 | Moaynbaik OKbITY

[IpakTukansl ke3eHaepre 6emny:
OaKpUTay — MONIIMET KUHAY —>
Tannay — Mpe3eHTalus

OKBITYBI XKYHerney,
PETTLTIKKE YHpeTy

Op Ke3eH OOMbIHINA HAKTHI
KY3BIpETTEpiH
KaJIBIITACTBIPA/IbI

7 | KonnabopaTtusTi
OKBITY

Tonrapra 6emny (kaptorpad, 6uo-
reorpad, KJIMMAaTOJIOT PeJIIepi)

bipneckeH apekeT neH
KayarKepIIiIiKTi ga-
MBITY

TonThIK TaJKbLIAY MEH
ecel, OpPTaK FhUIBIMHU K002
KOopraiiabl

8 | Capanamn oKbITY

Op O1ITiM amyIIBIHBIH ACHTeHiHe
caif Tariceipma Gepy

Kexe MyMKIHIIKTEp i
ecKepy

Op OLTIM aTyIIBIHBIH
QJICyeTi aliblIa bl

opTQOIHO

MOPTQOIHO KYPTizy

TOXKiIpUOEH] )KUHAKTAY

9 | STEAM- I'eorpadusasr 6uonorus, s5koo- | MHTErpanusuiblk oinay | Jlamamslk qepexTepai
TEXHOJIOTHUS rus, ”HPOpMaTUKaMeH OaiilaHbl- | MEH IOHAPAIIBIK U QpIBIK MOJETBIEY,
CTBIPBIN TalchpMa Oepy KY3BIPETTLTIKTI IaMBITY | MH)KEHEPJIIK LICIIIM YChIHY
10 | Ietimudukamms I'eoksectrep, GPS-olibiHaap, TaHBIMABIK MoTuBalUMsICHl apThIIL,
JlaNialblK TarcblpManap, peUTHHT | KBI3BIFYIIBUIBIKTEI apT- | TOXKIpHOEHI OMBIH apKbIIIbl
Kyheci THIPY MeHrepei
11 | Pednekcns xxone | XKeke KyHAETIK, SIEKTPOHIBI O3iH-031 TaNay, Ecemn 6epy apKbuIBI OimiM

ayIIBI ©31HIH KociOH Ja-
MYBIH Oaraimaiiapl

Kecrene OepiireH memarorvkajiblK kKoHE HUMPIIBIK TEXHOJIOTHSIAP KEIICHI TKIPUOETIK JaaibIK
MPAaKTUKAHBI YHBIMAACTHIPY OapbIChIHIA KEWICH 1 TYple KoyigaHbUiabl. TexHomorusmapas! ipikTey onapabiy
MPAKTUKAIBIK OAaFBITTHUIBIFEI, TUPPIBIK KypaIAapMeH YHIECIMAUTIT %KoHE 3ePTTEYIILTIK OpEKETTEP Il 1aMbl-
Ty 9JIeyeTl HETI3iHJE XKy3ere achIpbliabl. Onapabl KOJJaHy OapbIChIHAA OUIIM allyIIbUIAPIbIH TaHBIMIBIK
OeNCeHIIIITi, 3epPTTEYNILTIK JaFabUIaphl JKoHE KociOu e3apa opekerTecy Kadinertepi OakplIayFa ajbIHJBL.
OpOip TEXHONOTUS JaNANbIK [IPAKTUKA asgChIHIAa OKY YAEPICiHIH Heri3ri ke3eHuepine (O0akpuiay, 1epeKTepi
JKUHAY, OHJICY JKOHE HOTHIKEJIEPl YChIHY) COMKeC sKyHel Typ/ie KOJIaHbLIbII, OUTIM anyIblIapbiH Kocion
KY3bIPETTUTIKTEPiH KAIBINTACTHIPYFa OarbITTalIbI.

OKCIepUMEHTTIK 3epTTey reorpadus OiriM Oepy OarmapiiaMachIHBIH OKY >KOCHAapblHA COMKEC reorpa-
¢us moHAepi OOMBIHINA OKY-/1ajla MPAKTUKACKI asChIHIa YHBIMIACTHIPbUTBII, 2024-2025 oKy JKBUTBIHBIH May-
ChIM aiibIHBIH 9-15 KyHAepi apanbiFbiHaa OTKI3ULIL. 3epTreyre 1 xoHe 2-KypcTa OKUTHIH 60 OiniM aTyibl
KaTbICTBI, onapAblH 30-bI 3KCIEPUMEHTTIK TOMKa, ai KanraH 30-bI Oakpuiay ToObIHA OemiHmi. Toxipubenik
MPaKTUKa OapbICHIHIA SKCIIEPUMEHTTIK TONTa 1-KecTeAeri neaarorukajiblkK KoHe HUGPIIBIK TEXHOJIOTHsIIap
KEIIeH T TypJe KOJIIaHbUIIbI, aj 0aKbLIay TOOBI JOCTYPJIl OKBITY 9MIICTEPl HETI31HAE JKYMBIC XKYprizai. bijsim
QIYIIBUIAPABIH KOCIOM KY3BIPETTUIIKTEpiH Oaranay aiJblH ajla >KOHE KOPBITBIH/BI JHATHOCTHKAIIBIK
Ke3CHJep/Ie XKY3ere achlpbUIbIll, Oaraiay Kypauiaapbl peTiHAe NPaKTUKAIIBIK TallChIpMaap, JajlallblK 3epTTey
HOTHIKEIEpl KOHE Pe(UICKCHSUIBIK ecenTep KOJNAHBULIABI. AJIBIHFAH JIEPEKTEpJl CalbICTRIpMAalbl Talliay
apKBLIBI SKCIICPUMEHTTIK JKoHE OaKblIay TONTAPBIHBIH KY3bIPETTUIIKTEPIHIH qaMy ACHIeill aHbIKTaJIIbI.
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Y.C. Toktarynosa, H.H. KapmeHosa, 3.K. KyaHabikoBa

Homuoicenep men onapowvt manoay

3eprrey OapbhICBIHAA KONIAHBUIFAH IEJArOTHKANBIK JXKoHE MU(PIBIK TEXHOJOTHSIIAp (THKIpHUOeIiK
omictep) OUTIM amymIbIIapAbIH KociON MaspIIbIFBIH JKaH-)KaKThl OaraayFa MYMKIHAIK kacaabl. Toxipubemik
JaNaIbIK IPAKTHKa OapbICHIHA OPBIHAAFAH KYMBICTAPIBIH Ma3MYHBI MEH YHBIMIIACTHIPBLTY €peKIICTiKTepi
OJIApJIBIH TaHBIMIBIK OENCEHAUTIrT MEeH 3epTTeyNIUTK KaOlleTTepiH, COHMai-aK KociOM KaphIM-KaThIHAC
JaFAbUIApbIH alKbIHAAYFa HEeT13 OOJIbL.

AnBIHFaH HOTIDKENEPHAl capanay OuTiM alyIIbUIapIblH KOCIOM KY3BIPETTUNIKTEpIH JKYHell Typre
KapacThIpy KaXeTTiriH KepceTTi. Ky3bIpeTTimikTepai aHBIKTay IUQPIBIK TEXHOJIOTHSUIIAPIL TMaliganaHy,
3epPTTEYLIITIK OpeKeTTep li OpPbIHAAY, MPOOIEMAaIIBIK TarchlpMalapAbl MIEIy KoHe PeQIEKCHSITBIK KYMBICTAP
HOTIKeTepine cyienni. Toxipubenik qamaislk MpakTHKa OapbeIChIHIA Teorpadus OLTIM ayIIbLIaphl Kereci
ic-opeKeTTepAl OpBIHAAIbL:

— ArcGIS xone QGIS kemerimen 'AX kapTaceiH jxacasl;

— OMOOPTYPIILUITIKTI OaKpIIayFa apHAIFaH MOOMIIB/II KOCBHIMIIATIap bl TaiIanansl;

— XKepni naliganany KaKThIFBICTAPBIH TAJJIAy CHSKTHI TPOOIEMaIbIK k00anap KypacThIpIbl;

— TONTHIK >KYMBICTBI MoJenbaeni (oHma OimiM amymisiiap >KOCHapiayIibl, SKOJOT OHE OKBITYIIBI
peTiH/e OpeKeT eTTi);

— capanTamalblK Oaranay YIIiH OHJIaiH matdopMaliapra )KYKTeNITeH peQIIeKCUSITBIK eCenTep XKYPri3i.

Ochl cunarTairaH TOXIpHOENiK XKYMBICTap OiiM amyImbUIapAbIH KOCiOW MaspibIFbIH KEemeHAlI TYPAS
Oaranmayra MYMKiHIIK Oepii. ATanfaH >KYMbICTapAbIH Ma3MyHbl MEH OPBIHIANY EpeKIICeTIKTepiH Tauay
Heri3iHAe OiMiM amymbUIapbIH KY3BIPETTUTIKTEPiH JKYHeney KaXeTTUTiri TybiHmansl. Ky3wlperTimikTepai
ipikTey OapbICBIH/IAa KOJAAHBUTFAH ITUPPIBIK Kypajaap, 3epTTEYIIIIIK apeKeTTep, Mpo0IeMabIK TalchlpMa-
Jlap, TONTBIK 6©3apa OPEKEeTTeCy MKOHE PeQIICKCUSIIBIK KYMBICTApP/AbIH HOTHXKeIepl eckepuiai. Ockl
MIPAKTUKAIBIK JKYMBICTAp HKCIEPUMEHTTIK 3€pPTTEYAIH JKY3€re achlpbUly Ma3MYHBIH alKbIHIAM, OuTiM
aIyIIBUIAPAbIH KY3BIPETTUIIKTEpiH OaraiayFra Heri3 OOk,

3epTTey HOTHKENEpl JKCIEPUMEHTTIK JKOHE Oakbliay TONTApPBIH CANBICTHIPY apKbUIBI OaraiaHbIl,
9KCHEPUMEHTTIK TOITa KOCI0M KY3BIPETTUTKTEpAiH 22-25 % *orapsl JeHreiae KalblITaCKaHbl aHBIKTAJIIBI.
EHn aiiTapiibiKTait 6CiM FBIIBIMU-3EPTTEY KOHE MEAaroruKajblK Ky3bIpeTTUIIKTEepae OaiKaisl (2-KecTe).

2-xecTe
Ky3bIpeTTilikTepaiH cajJbICTHIPMAJIBI KOpceTKilTepi
Ky3bIpeTTijik 6aFbITTapBI JKCNepuMEeHTTIK ToN Bakbl1ay To0bI Ocy (%)
['eoakmaparThiK AaFbLIap 85 % 60 % +25%
3epTTey maFapUIaphl 88 % 63 % +25 %
ChIHU ofinay 83 % 61 % +22 %
KommyHnukamnms 86 % 62 % +24 %
AKaIeMHUSIIBIK Ka3y 87 % 63 % +24 %

2-KecTe/ie KOPCETIIreH HOTIKENEp OSKCIEPUMEHTTIK XoHE OaKpUlay TONTaphl apachlHAa aWKbIH
afBIPMAIBLIBIK Oap eKeHIH KepceTei. DKCIEPUMEHTTIK XoHe 0aKblaay TONTAapbIHA CTYACHT CaHbl Oipaei
OoJFaHbIHA KapaMaCTaH, OJIAPJAbIH HOTIKENEPiHIe aWTapiblKTall aWbIpMalibUIBIK —Oailikanmel. by
allBIPMAIIBUTBIK 3KCIEPUMEHTTIK TONTA IEJArOrUKablK JKOHE IUQPIBIK TEXHOIOTHSUIAPIBIH OipiKTipe
KOJIIaHBLIYBIMEH TYCIHII LIS,

ATtan alTKaHAa, SKCIEPUMEHTTIK TomTarbl CTyAeHTTepHiH 83-88 %-b1 (mamamen 25-26 cTyneHr)
JKOFapBI JIEHTeiIeri Ky3bIpeTTUTIKTepAi MeHrepce, Oakputay ToOsHAa Oy kepcerkim 60-63 % (18-19 cry-
JIEHT) AeHreiiinme kaamel. EH jKOFapbl ©CiM reoakmaparThiK jKOHE 3epTTey Harabuiapbl Ooibrama (+25 %)
Oalikanpl, OYJ1 TOKIpUOETIK JaNallblK MPAKTUKaAa HU(PIBIK TEXHOJOTHsIIAp MEH 3epPTTEYLIIIK TarchIpMa-
JIapJIbl JKYHE KOJIaHyAbIH THIMIUITIH gonenaeiai. COHbIMEH KaTtap KOMMYHHUKAIIUS JKOHE FHUIBIMH JKa3y
JaFapUIaphl OOWBIHINA Ja alTapibikTai inrepiney (+24 %) Tipkenmi. CeiHu oiinay kepcetkirniziH (+22 %)
apTysl TPOOJIEMANBIK OKBITY MEH J>KaF[aillIbIK TarchIpMaapAblH OUTIM aXylIbUIapAblH aHAJTUTHKAIIBIK
KaOlJTeTTepiH NaMBITyFa BIKIAI €TKeHIH KOpCeTe .

Byn HoTmXeNmep MeqarorukaibiK SKOHE IUQPIBIK TEXHOJIOTHIIAPIbI WHTETPAlUsIaybIH THIMAUIITIH
JKOHE OJIApABIH OiliM  amymbUIapABIH OKY JKETICTIKTepiHe OH ocepiH pomenaeiimi. OcblFaH coiikec,
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TOXKIpUOENiK JanaiblK MpakTUKa OapbIChIHIA KaJBINTACKAH KOCiOM KY3BIPETTIIKTEp KEIeH i TypAe Tanga-
HBIT, KelleCi HeTi3ri acmekTinep (TeoaKmapaTThIK, 3epPTTEYHILIK, CHIHM Oijlay, KOMMYHHUKAaTHUBTIK >XOHE
aKaJeMIUTBIK JKa3y KY3BIPETTLIIKTEPi) OOMBIHIIIA KYHETSHI1:

— Teoaknapammuix Kysvipemminikmep. ArcGIS xone QGIS Oarmapnamanapein naiganany Oimim
aNyImIbUIapFa KEHICTIKTIK JIepeKTepAl JKWHAy, OHJey, Taljgay »>KoHe BH3yallM3alusuiay ToXipuOeciH
MeHrepyre MyMKiHIAiK Oepai. TakpIpbINTHIK KapTamapasl KYpacTeIpy OapbIChIHIA NEPEKTEPAiH JIOTUKAIIBIK
KYPBUIBIMBIHA JKOHE JIQJIIITIHEe KOHUIT 06y oJapJblH KociOU-IUQPIBbIK AaFAbUIapbIH HBIFAUTTHL By Tocin
KOJIIaHOAITBI OaFbITTAFbl OKBITYIBIH THIMILIITIH apTTHIPA/IbL.

— Bepmmeywinix (MOOUILOI KOCLIMWALAD MeH 3IKOIO2USIbIK MOHUMOpuHe). BuoamyaHTYpIimiKTi
Oakpllayra apHaJFaH MOOWIBII KOCBIMIIANApAsl MaiganaHy OUTIM alymIbUIapIblH JalaiblK 3epTTey
KYMBICTapblHA BIHTACHIH apTTBHIPBIN, TaOWFATTBl OakpuIaynbl LUQPPIBIK (QopMaTra YHBIMAACTHIPYIBI
y#iperyre MyMKiHaik 0epai. Onapas! KoinaHy OifdiM anyiblIapAbIH TeojloKanusiay, GoToaepeKTepaAl TipKey
JKOHE OHJIAWH JIEPEKKOpJIapFa eHri3y MaFabUIapbIH XKeTUaipai. by Tocin 3epTTeymiiik koHe SKOIOTHSUTBIK
OakpLIay KaOlIETTEpPiH JAMBITYFa BIKIAI STEII.

— CuvlHu otlnay sHcone anarumukanvlk 0azoviiap. JKepi nmaianany KakThIFBICTAPBIH TaIayFa apHAIFaH
po0OIeMabIK jk00anap OiTiM amynIsl CHIHU Oilay KaOlleTiH, aHATMTHKAJBIK TalJay JKOHEe IOJeNAl MIemimM
KaObUIIay JarAbUIapbIH JaMBITYFa BIKHAl eTTi. AYMaKTBIK KeHcTepi KapacThpy OapbICBHIHIA JIEYMETTIK,
9KOHOMUKAJIBIK, KOHE DKOJIOTHSIIBIK, (haKTOPIIapAbIH e3apa OaitnaHbickl aHbIKTANABL. [Ipobimemansik sxobanap
MEH POJIIiK MOZCIbACY OLTIM alyIIbUIapAblH KociOu karnaiiapra OelimMaenyiH, MoHaPaJIbIK OaiiaHbICTap-
OBl TYCIHYiH JKOHE OJIEyMETTIK-DKOJNOTHSIIBIK MOceleJepre KemeHAI Ke3Kapac KalbIITacThIPybIH
KamTaMace3 erTi. by Tocim Gomamak reorpadus MyramiMIepiHIH TMeJarorHKaliblK KoHE OHiCTeMENiK
JasipIIBIFBIH KYLICUTE 1.

— KommyHuxayusneix scone KOMaHOanulx Kysvipemminikmep. TONTBIK KYMBICTBI POJIIK MOICIBACY
(>xocmapIayIbl, 3KOJIOT, OKBITYIILI) OLTIM alyIIbUIApAbIH KOCIOM KOMMYHHUKAIUS, KONIOACHIBUIBIK JKOHE
KOMaHJANBIK ©3apa OpeKeTTeCy NarAbUIapbIH KaJbINTACTHIPABL. byn Toxipube OuTiM  amymibLiapasiy
MIPAKTUKAIBIK JKOHE QJIEyMETTIK JaFblIapblH JaMBITYFa MYMKIHIIK Oepi.

— Axademusinvig dcazy gicone peaexcusi. PeekCHsIIBIK ecenTep MEH capanTaMaliblk Oaraiay OuTimM
aNyIIBUIapABIH  OKY TPAaeKTOPHSCHIH CaHalbl OacKapyra, FHUIBIMH CTHIIBJE JKa3yFa, JAepeKTepii
WHTEpIIpeTanusIayFa JKOHE HETi3/IeNreH KOPBITHIHABI Kacay KaOileTTepiH >KETUIIipyre BIKMman eTTi. byn
Y3IIKCi3 KaciOu 1aMy KaruaaTTapbiHa COUKeC KeyeI.

Ocburaiima, OiMiM  adylWbUIapAblH KOCiOM  KY3BIPETTUIIKTEpl TIe0aKMaparThlK, LU(PIBIK >KoHE
SKOJIOTHSUTBIK MOHUTOPHUHT, CBIHU Oijlay, KOMMYHHKATUBTIK JKOHE KOMaH/ANbIK ©3apa dpeKeTTeCy, COHan-
aK aKaJeMHSIIBIK Ka3y XKoHe pe(IIeKCHUsIIBIK AaFAbuIap CHAKTHI HETI3rl acleKTiiep HeTi3iHIe XYHWeleH/I.
ArtanraH acmekTiiep OOHMBIHIIA aNbIHFaH HOTIKENEp OUTiM aNylbuIapablH KoCiOM KY3BIPETTLIIKTEpPiH
JaMBITyFa OarbITTaJIFaH SKCIICPUMEHTTIK OKBITY MOJICIIIH KypacThIpyFa Heri3 0ousl (1-cyper).

3epTTey HOTIKENIEPiH TajlAay HETi3iHAe HUQPIBIK TEXHOIOTHsIAp, MpobiaeMaiblK kobajap, pemmik
MOJICTIBJICY JKOHE peQUICKCUSIIBIK Oaranay 3JI€MEHTTEPIH OIpPIKTIPETIH UHHOBAYUSIBIK (IKCHEPUMEHMMIK)
0ana npakmuKacelibly Mooeni d3ipaeHi. Modenvoiy makcamol.: OUTIM amylIbLIAPABIH Ka3ipri €eHOCK HAPBIFhI
TajantapblHa cail  KociOM KY3BIPETTUTIKTEPIH KAIBINITACTHIPY; Jalla 3epTTeyliepiHe 3epTTEeYIIIiK,
HIBIFAPMAaIIBUTBIK KOHE IUMPIIBIK JaFAbUIapbl IaMbITY; OeICceH i OKY-TaHBIMBIK OPEKETiH BIHTAIaHBIPY.
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1-cypet. IHHOBaIUSAJIBIK Jajia MPaKTUKACKIHBIH MOJIEII
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1-cyperte reorpadusi moHi OoifbIHIIA OLTIM amyIIBUIAPABIH KOCiOM KY3BIPETTUTIKTEPIH AaMbITyFa
OarpITTa]FaH WHHOBALMSUIBIK Jlajla TPaKTHUKACHIHBIH KYPBUIBIMIBIK MOJET YCBIHBUIFAH. Mojenbe
TCOaKNapaTThIK TEeXHOJOTHsIap, MOOWIIBII KOCHIMINIAnap, MpoOiaeMalbIK-OarmapiianFral >ko0anap, PesmiK
MOJICTIB/ICY oHE pe(IeKCUsIIBIK Oaraiay CHSIKTBI HETI3Ti KOMIIOHCHTTED MEH OJIapIblH HETi3iHJe
KaJIBITITACATBIH KY3BIPETTUTIKTED KYHeci KOPCETIITeH.

CyperTe Heri3iHEH MOAENBAIH KYPBUIBIMIBIK 3J€MEHTTEpl OeiHeIeHTreHIMeH, OKBITYIIBI MeH OiTiM
QTYIIBIHBIH POJJIepl OHBIH Ma3MYHABIK JKY3ere achIpbUly YAepiciHAe KepiHic Tadalpl: OKBITYLIBI (acuiu-
mamop PETiHAE OKY YACPIiCiH YHBIMIACTBIPHIN, OarbIT-0araap Oepeli jkoHe OUTIM alnyIIbUTapABIH TAHBIMJIBIK
OpEeKeTiH YiiecTipeai, an OLTiM alyIubuIap 3epmmeyuli Hcane #obanrayuibl peTinie IepeKTep KuHay, OHIeY,
Tanay, Ko0aIbIK TaNChIpMAaNapIbl OPBIHAAY JKOHE HOTHXKENEepl YChIHY JKYMBICTApBIH KY3€re achIpalbl.
Y CBIHBUIFAaH MOJENb TEOPHSUIBIK OUTIM MEH MPaKTUKANBIK JAFAbuiap apachlHAAFbl alllaKTBHIKTHl a3aiThIl,
OiTiM ayIIbLTapAbIH OeCeH Al TaHBIMIBIK 9PEKETIH JKOHE KOCiOM KY3BIPETTUTIKTEepiH HaMBITyFa MYMKIH/IK
Oepei.

Jananslk mpakTHKaJIbIK OKY OpEKETiH Tajgay OHBIH Ma3MYHbI MEH YHBIMAACTBIPBUTY (popManapbIHbIH
OipTiHAEN >KaHAPTBUIBIN, TEJArOTHKAIBIK JKOHE NUQPIBIK TEXHOJOTHSUIAPMEH TOJBIKTHIPHUIFAHBIH
kepceTeni. OcbiFaH OalaHBICTBI OJAP/Abl CANBICTHIPMANBI TYPJE KApacThIpy MaHBI3IbI OOJBIN TaObLIAIbI.
JacTypii koHE TeAaroruKaIbIK-IU(PPIBIK TEXHOJOTHUIAPAbl WHTErpalusiiayFa HETi3/IeIATeH dJIiCTeMEIiK
TOCUTACPAl CalBICTBIPMAaNbl TYPFBIA KapacThIpy OJAapAblH EpeKIIeNiKTepi MEH THIMIUIMH alKpIHAAyFa
MYMKIHZIK Oepeni. ATBIHFaH HOTHKENEP JOCTYPIli JaAIbIK MPAKTHKA (POPMACBIMEH CAITBICTRIPMAITBI Talay
HETi31H/e aHBIKTAIABI (2-Cyper).

IlexarornKkaabIK-HHGPIBIK TEXHOJIOTHSIAD HHTErPALHSIChI

Jactypai agicrep
TaGuFn HBICaRTA/TH! GakpLTay, AKasGamma — GIS, GPS, npoH, MoOIIB/II KOCKIMIIATAP apKbIIEI JIepeKTep KIHAY
’ JKoHE OHJIEY
cHIaTray —

— JKobaibIK xaHe npobnemansik okbiTy, STEAM, KoutabopaTnsTi

MyfFaiiM KeTeKIILTITIMeH TONTBIK :
QJlICTEPMEH JKYMBIC

KYMBIC —

Ko/IMeH KapTa Xacay — — [{udpisik kapTorpadus, OHIaliH WaTGopMmazap/a Kacay

— MyJIbTHME/IISUIBIK ecell, JepeKTep il BU3yalH3amusiay,

Hatmkeni ecen 6epy apKbliIbl, TeK . )
HHTEPAKTHBTI NPe3eHTalsIap apKblIbl YChIHY

’az0amma Typje YChIHy —

- : — 3epTTeyIi, TaIAayibl, ’K00anayisl peTiHIer! OeIceH Il OKY apeKeTl
BUTIM ayIIBIHEIH aCCHBTI OpPBIHIAYIIb] pTICY Aay YIB! PETIHA HIU OKy 9p

peui —

2-cyper. JlanasbIK OKy opeKeTiHIeTI AOCTYpIi
JKOHE Te/IarOTUKAIBIK-IIM(PIIBIK TOCUIAESPIIH CATBICTHIPMAJIbl HOTHKEC]

2-CypeTTe KepceTiireH Tacuiaep Oip-OipiHe Kapama-Kapchl e€Mec, KEpICIHIIE 63apa TOJIBIKTHIPYIIIBI
cunatka ue. Joctypmi Tocingep nananslk Oakpliay MeH OazanblK AaFAbUiapAbl KaTbIITACTHIPYIBIH HETi3iH
Kypaca, TeAarorMKajbIK-IMQPIBIK Tacingep MAEpeKTepli eHAey, Tajjay »JKoHE BH3yalu3auusIiay
MYMKIHIKTEPiH KeHEHTeI].

Hocrypii amictep Oinmimai naiiblH KyHiHIEe Oepyre, OKBITYIIBIHBIH KETEKIIIK peli 0ackiM O0JTybIHA
XKoHe OiMiM amymbiHbl KeOiHe Oakpulaymibl peninae OonybiHa OarbITTasiFaH. JocTypii ganasblK MpakTHKa
KeOiHe xep OeliepiH cUraTTay, TaOuri 00beKTiIep/l 0aKplIay )KOHE Kara3 KapTaMeH JKYMBIC Kacay CHSIKTHI
KaparaibiM ic-opeKeTTepMeH IneKkTeneai. biim anmymbuiapra 6a3anblk reorpagusiiblk TYCiHIK Oepeni, Oipak
OJIapAbIH IIBIFAPMAIIBUIBIK KOHE 3€pTTEYLIUNK KaOlIeTTepiH TOJNBIK ala anMainbl. AJl MeaarorukaiblK-
TUQPIABIK TEXHOJIOTUSIIAPAbl MHTErpalusiiay OlTiM alylblUIapablH OeJICeH 1 opeKeTi MeH AepoOec 3epTTeyiH,
MOHAPAIIBIK KY3bIPETTEPiH JIAMBITYFa OarbITTanFaH. MpIcaibl, aKMapaTThIK-KOMMYHUKAIMSIBIK Kypaijaap
(GIS, GPS, mponpap, MOOHIBAI KOCBIMILIAIAP) HAKTHI YaKbIT PEKUMIHIIE IEPEKTEp KUHAYFa XKOHE OJap/bl
BU3yaNHM3alMsUIayra MYMKIHIIK Oepeni. JKoOanbIK >koHe 3epTTey omicTepi OuiM amylbuiapAblH FHUTBIMU
13/IeHICIH YHBIMIACTBIPAbl, JaNaiblK MaTepUaN/Ibl TaJay JKOHE KOPBITBIHIIBI XKacay KaOUIeTTepiH JaMbiTa-
nel. STEAM xone CLIL Tocimaepi moHapajiblk OaiaHbICTap MEH KOCIOM-TUIMIK KY3bIPETTUIIKTI
KaJIBIITaCTBIPYFa JKaFJail skacailipl.
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CanpICTBIpy HOTIDKENIEpiHeH OaliKaFaHBIMBI3AAH, MEAAarOTHKalbIK XOHE HU(PIBIK TEXHOIOTHSIIAP/IbI
MHTETpALsIIay JaabIK MPAaKTHKAaHBI JOCTYPJI ONICTEPMEH CANBICTBIPFAHNA CANabIK TYPFBIIAH JKaHA
neHreiire kerepemi. Omap OiLTIM amymIbUIapAsIH AepOecTiriH apTTHIPHINT KaHa Koimail, XXI raceip
JarapuIapbiH (UUQPIBIK CayaTTBUIBIK, CHIHM OiJlay, HIBIFAPMAIIBUIBIK JKOHE BIHTHIMAKTACTBIK) AaMBITyFa
MYMKIHZIK Oepeni. MyHmail wHTerpanus OuTiM adylIbUTApABIH 3€PTTEYIIUTIK OEJNCeHALTITIH KYIIEHTIm,
OJIAPJIBIH KOC10M KY3BIPETTUTIKTEPIH KEIICH/ I TaMBITyFa BIKIAJ €TeI.

[lenarorukanblK TEXHOJOTHSIAPABI MHTETpAlsAIay JalalblK MPAKTUKAaHBl TEK OaKbUIay ic-opeKeTiHeH
O1TiM aJTyIIBIHBIH KY3BIPETTUNIrH OeJCeHAl KaNBINTACTHIPY IMpoleciHe aiHaimnpipansl. HoTmwkenep OimiM
Oepyneri nudpablk TpaHchopmarpsira 6aca Hazap ayJapaTblH XalbIKapaliblK 3epTTeynepre (Bernhduserova
et al., 2022; Koutsopoulos, K.C., & De Miguel, R., 2020) [5-13] coiixec keneni. O.Nepsha (2023) 3amanayu
MearorvKajlbK TEXHOJOTHSATIApAbIH TYJIFANBIK OaFbITTAIFaH OKBITY/BI KymeiTeTinin [6], Assia Lifa (2024)
Te0aKMmapaTThlK KypajnapablH OiiM aymbuIapIsIH KeHICTIKTIK OWIaysIH qaMbITaThiHbIH [ 7], am Kholoshyn,
et al. (2019) ArcGIS Online mardopmachiH KOJIIaHy 3epTTEY MOTHBALMSICHIH apTThIPATHIHBIH KOPCETTi [26].
Ocbl KenTipiireH AepekTepre Oi3fiH 3epTTey HOTIKEIEPIMI3AiH XalbIKapasblK FHUIBIMH 3€pPTTEYJIePMEH
y#JieceTiHiH Jonenaensi.

CoOHBIMEH KaTap JOCTYPIIl AalaiblK )KYMBICTap/Ibl ITE1arOTUKAJIBIK XKOHE MU(PIBIK TEXHOIOTHIapMEH
MHTETpalnusiay 0apbIChIHIa OipKaTap diCTeMEIK KHUbIHIBIKTAP aHBIKTAIIbI. ATal alTKaH/aa:

— U pIBIK KypalgapFa KOl KeTIMALTIKTIH IIEKTeNyi )KoHe Jana *KaFaalblHAa HHTEPHET TIeH SHEPTHsl
PECYPCTapBIHBIH KETKLTIKCI3ir;

— JKaHa TEXHOJOTHSUIAPAbl KOJJaHy OOWBIHINA MYFamiMAEPAiH KociOl MaspIUTBIFBIH KETUHIpY
KaXKETTIIIIT;

— JI9CTYpJi JajalblK JaFasliapAsl (Oakpliay, SCKH3 Kacay) HUGPIBIK OHICTEpPMEH YHIecTipyre
apHaJFaH 9/liCTEMEIiK HYCKAYIBIKTapIbIH KETKTIKCI3IIT1.

JKorapeiga KenTIpUIreH HOTHKENEp MEH CalbICTBIPMalbl Tajjaay 3epTrey OOHBbIHIIA HEerTisri
KOPBITBIHIBUIAP IBI ’KacayFa MYMKIHIIK Oeperi.

Kopvimuinowi

[leparorukaiblk JKoHE IUQPPIIBIK TEXHOJOTHUIAPLI JANajblK IMPaKTHKaaa OIpiKTIpe KOJIaHYIbIH
FBUIBIMH HETI3Ziepl  KY3BIPETTITIKKE JKOHE iC-OpeKeTKe OaFbITTalNFaH, UUQPPIBIK HWHTErpalusiaHFaH
Tociiaepre Heri3genreH. ['eorpadusian gana MpakTHKACHIH MEJarorHKANBIK jKOHE HUQPIBIK TEXHOJIOTHS-
JMapael  MHTETpalusuiay HeTi3iHae YHBIMIAcThIpy Oojamak MYFaTliMAEpPAIH KociOM KY3BIPETTiNIriH
KaJIBIITACTHIPYABIH THIM/II JK0JIbI. [lana mpakTUKacklHAa ASCTYPIIi 9icTepi cakTail OTBIPHIN, THGPIAHBIPY,
MearorMKalblK TEXHOJOTHSIIApAbl KOJJaHy, T€0aKHapaTThIK Kypajajap MEeH MOOHIBII KOCBIMIIAiap bl
KyWenl maimanaHy — MeJarorukajiblk OuTiM OepyliH *aHa CTpaTeTHsIbIK OarbIThl. Ol TeorpadusIIbIK
OUTIMHIH carachlH apTTHIPYFa JKoHE KociOM Ky3bIpeTTi MaMaHap jAaspiayFa MYMKiHAIK OepeTiH reorpadus
FBUIBIMBIHBIH TOXipHOEIiK MaHbI3bIH apTTHIPATHIH 0ACTHI KYpalIap IbiH Oipi.

3epTTey JKOFapbl OKY OpBIHIAapblHAa TeorpadusigaH OKy-Aajda NMpaKTHKAChlHA IEJarorMKalblK JKOHE
UQPIIBIK TEXHOIOTHSIIAP/Abl MHTETpanusiiay apKbUIbl JKYHeli Typle €HTri3y WHHOBALWSHBI J1a, TOCTYPI
oMicTep/IiH ca0aKTAaCThIFBIH J1a KAMTAMacChl3 €Tyl YChIHAIbI,

JKyprisinren 3eprrey HOTHXKeNepi reorpadusgaH Jana MPaKTUKAChl YAEPiCIHAE OChl TEXHOJIOTHsIap bl
KOJIJaHy OKY YAEPICiHIH canachblH apTTHIPYIbIH MaHBI3Abl aJFbIIIAPTHl EKEHIH AoMenaenai. ATanran TeXHO-
Joryslap  OUTIM  alylibUIapAblH — TaHBIMABIK  OCJICEHIUIH — KYIIEHTIN,  KociOMm  OarbITTarbl
KY3bIPETTUTIKTEPiHIH KAJBINTACYbIHA OH BIKIAJ €TE[; JajaliblK KYMBICTApbIH CanachlH, JOIJIITH JKOHE
Ma3MYHJBUIBIFBIH KYIIEHTEAl; TYpakThl JaMyFa >KOHE JKOJOTHMSUIBIK CaHara BIKHANl eTeli; reorpadusuiblk
OlmimMIi KoNIanOaIbl, OMipIIiK OaFbITTa MEHIepyTre MyMKIHIIIK Oepesi.

I'eorpadus nongepi OoWbIHIIA Jana MpaKTHKACKIHIA MUPPIBIK JKOHE TMeIaroruKaIbIK TEXHOIOTHsIIap-
Ibl KYHelni, opi MakcaTThl KoJJaHy OiniM Oepy THIMALIIrIH apTTBIPYIBIH OachblM OarbITTapbl peTiHae
KapacTeIpbuigsl. Onap:

— reorpadusiblk OuTiM Oepyjeri jajia NpaKkTUKAchl OOJAIaK MYFaTiMICP/IH TCOPHUSUIBIK OLTIMIH
MPAKTUKANBIK TOXIPUOEMEH YIITACTBIPYFa, KOCiOM >KoHE 3epPTTEYLIIiK KY3BIPETTUIIrH apTThIpyFa THIMI
acep eTTi;

— OKCHEPUMEHTTIK TOI OUIiM alymbiuIapbl JOCTYPIIi NMPAaKTUKaMEH CaJbICTBIPFaHa Te0aKapaTThIK,
3epPTTEYNIIIIK, CHIHH OiJiay, KOMMYHHUKAIWSIIBIK JKOHE FBUIBIMH a3y Jarapuiapeiaaa 22-25 % Korapbl
HOTHXKE KOPCETTi;
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— JIOCTYPIIi 9ficTep TeK 0aKbLIay MEH TCOPHSUIBIK OlliMre OarpITTalica, earOTUKAJIBIK JKOHE U PIIBIK
texroiormsmap (GIS, GPS, QGIS, aponmap, MOOMIBAI KOCHIMIIANAp, KOOATBIK JKOHE 3€pTTEY omicTepi)
OiiM amypLTapAbIH OeJICeH Il 3epTTey, Kobanay, ToHapaIbIK KoHE MU PIBIK KY3BIPETTUTIKTEPIH TaMBITyFa
MYMKIHJIIK Oepai;

— pedIeKCHsIIBIK ecenTep MEH capanTaMaiblK Oaranay OUTIM amyIIblIapAblH 63 OKY TPaeKTOPHSICHIH
caHanmel 0acKapyblHa, FBUIBIMH CTHJIBJIE JKa3yblHAa JKOHE JepeKTeplAi HHTepIpeTanusuiay KadlreTTepiH
KETUIIipyiHe BIKIal eTTi.

ATNBIHFaH HOTHKENICP XaJbIKAPAIBIK 3EPTTCYJICPMEH COMKEC KeJiN, MeNarornKaliblK XKOHE IH(PIBIK
Tacinaep OLTiM amymIbUIap IbIH 3ePTTEYIIUTIK, IIBIFAPMAIIBUTHIK JKOHE MPAKTHKAIBIK JTaFIbUIAPBIH JaMbITYFa,
TEOPUSUIBIK OLTIM MEH MpaKTHUKANBIK JaFrfbliap apachblHIAFbl alaKTHIKTBI a3aiTyFa THIMII eKeHiH
hiteY) (SN 91 ()1 B

YchIHBUTFAH Jalia MMPaKTHUKACKIHBIH MOJeli reorpadus OarpITRIHAAFEl OiNliM Oepy OarmapiamanapblHa
€HTi3yTe FHUIBIMH-OAICTEMENIK TYPFBIAAH HETI3EeNTeHIITIH ASJeNAeiIi )KoHe alfarbl 3epTTeyiep/e OHbI
0acka ’KapaTbUIBICTaHy YKOHE MeIaroTuKanbK 0iiM Oepy OargapiamanapblHa anpodanusiiay nepcreKTuBa-
JIbI OAFBIT OOJIBIN TAOBLIABI.
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V.C. Tokrarynosa, H.H. Kapmenonsa, 3.K. KyannpikoBa

HayuyHble 0CHOBBI IPUMEHEHHS MearorudecKux
U HU(POBBIX TEXHOJIOTUI B M0J1€BOM MPAKTHKE

IIpropHUTETHOE HANpaBICHHEe COBPEMEHHON 0Opa3oBaTeNbHON MapaurMbl HAlPABICHO HA BBIBEACHHE 00Y-
YaFOIIEeroCs ¢ YPOBHS MAaCCHBHOTO MOTpeOuTeNs nHpopManuu u GopMUPOBAHUE €Tro Kak CyObeKTa, Croco0-
HOTO K CAMOCTOSITEIbHOMY YCBOCHHIO 3HAHHH, HAYYHOMY aHamu3y ¥ 3()(GEKTHBHOMY MPUMEHEHHIO B MpakK-
THUYECKOW JesiTennbHOCTH. [1oNieBast MPakTHKa MIPAeT PELIAIONIyI0 POJb B MOATOTOBKE Oymymux reorpados,
CO3/1aBasi YCJIOBHS JUISl CTYJCHTOB HE TOJBKO [UIS YKPEIUICHHS TEOPETHYSCKUX 3HAHWM, HO U JUISl Pa3BHTHS
MPAKTHYECKUX HABBIKOB, HEOOXOMUMBIX JUIsl YCIIEIIHOTO TpernoaaBanus reorpaduu. [IpakTrka mpruMeHeHHUs
MeJarornueckuX TEXHOJIOTHI B yueOHO-TOJIEBON MPAKTUKE MEJArOrMIECKUX BYy30B PACIIMPSETCS, OMHAKO HX
BHCIAPCHUE U UCIIOJIB30BAHUE no-npe)KHeMy HOCAT HeOlIHOpOJleIFI XapakTep. B cBsi3u ¢ 3TUM B cTaThe pac-
CMaTpUBAIOTCA Hay‘lHO-MeTO}]I/I'-leCKl/Ie OCHOBBI ITIPUMECHECHUA NEAATOT'MYECCKUX U LII/Id)pOBbIX TEXHOJIOTMH Ha
OCHOBEC JIOIOJIHEHUA TPAJUIHUOHHBIX METOJ0B B COOTBETCTBHU C COBPEMCHHBIMU O6paSOBaTeJ'IbeIMI/I TpeGO—
BaHUAMH. B paMKax BSaHMO)ICﬁCTBHﬂ reorpa(buqecxoiz'l HayKI/I U IE€Aaroruku MHTETrpanusa JaHHbIX TEXHOJIO-
Tl TIPU OpPTaHU3AINH Y4eOHO-TIONCBOM MPAKTHKYA H3ydeHAa KaK BaYKHBIM MEXaHHM3M MOBBIIICHHS 3 PEeKTHB-
HocTH oOpasoBanust. [IpoananusupoBana 3pHeKTHBHOCT HH(POBBIX HHCTPYMEHTOB, HHTEPAKTUBHBIX METO-
JIOB U CTYJEHTOOPHUEHTHPOBAHHBIX TEXHOJIOTHH, HCIIOIb3yeMbIX B TOJIEBOW mpakTuke. Ha ocHOBe aHanu3a
MEX[yHAPOIHBIX HAYYHBIX HCCIICMOBAHUN M HKCIIEPUMEHTAIBHBIX TAHHBIX YCTAHOBJIEHO, YTO MPUMEHECHUE
TEe/IarOrHYecKuX METO0B 00JIa1aeT BBICOKOH 3()(PEKTHBHOCTHIO B Pa3BUTHH MPO(ECCHOHATIBLHOM MOATOTOBKH
U TNPAKTUYCCKHUX HABBIKOB 06yqa}0Lu14xcst. B pe3yanaTe HCCIICAOBaHUA ONPEACICHBI OCHOBHBIC ACIICKThI
KOMHQTCHL[I/IP'I, a ypOBeHb HX pa3BUTUA CONIOCTABJICH HA OCHOBE JaHHBIX 3KCHepHMeHTaJ’leOﬁ 151 KOHT‘pOJ’[bHOl\;I
rpynn. Ha ocHoBe aHanu3a pe3yabTaToB pa3paboTaHa Mo/iellb MHHOBAI[MOHHOI MOJIEBOM MPaKTHKH, a b dek-
THUBHOCTH KOMILUIEKCHOI HHTETPAIliK [earorHueckKiX 1 MU(POBBIX TEXHOJIOTHI HAYYHO JOKa3aHa.

Knouesvie crosa: reorpa(bnquKoe 06pa30BaHI/Ie, ToJIeBas IMpaKTHKa, OGy‘IaIOHH/IXCSI, COBpPEMEHHBIC I€1aro-
THYCCKUEC TCXHOJIOTHUU, I‘eOI/IHCI)OpMaIII/IOHHaﬂ CHUCTEMaA, OpUCHTAUA Ha yCTOfI‘lPIBOG pa3BUTHUEC, UCCIIEAOBA-
TCJIbCKUC HABbIKH, Pa3BUTHUC KOMIICTCHITHH.
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U.S. Toktagulova, N.N. Karmenova, E.K. Kuandykova

Scientific foundations for the application of pedagogical
and digital technologies in field practice

The priority direction of the modern educational paradigm is aimed at transforming students from passive
consumers of information into active subjects capable of independent knowledge acquisition, scientific analy-
sis, and effective application in practice. Field practice plays a key role in the training of future geographers
by strengthening theoretical knowledge and developing the practical skills required for effective professional
activity and teaching. The practice of applying pedagogical technologies in field-based learning within peda-
gogical universities is expanding; however, their implementation and use remain heterogeneous. In this re-
gard, the article examines the scientific and methodological foundations of applying pedagogical and digital
technologies through the enhancement of traditional methods in line with current educational requirements.
Within the interaction between geography and pedagogy, the integration of these technologies in the organi-
zation of field-based learning is considered an important mechanism for improving educational effectiveness.
The effectiveness of digital tools, interactive methods, and student-centered technologies used in field prac-
tice is analyzed. Based on international scientific studies and experimental data, it has been established that
pedagogical technologies are highly effective in developing students’ professional competencies and practical
skills. The main components of competency development were identified, and their levels were compared be-
tween experimental and control groups. Based on the results, an innovative field practice model was devel-
oped, and the effectiveness of integrating pedagogical and digital technologies was scientifically confirmed.

Keywords: geographical education, field practice, students, modern pedagogical technologies, geographic in-
formation system, focus on sustainable development, research skills, competence development.
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Ilcuxosoruvyeckoe cONpPoBOKIeHNE IeTell KOJIbHOI0 BO3pacTa
B OPraHu3anusx 10NO0JTHUTEJIbHOI0 00pa3oBaHus
Kaparanaunckoii odj1actu

TIcuxonmornueckoe COnpoBOXKICHHE JETeH IMIKOJIBHOTO BO3pacTa B OPraHU3aLsIX JOMOJIHUTEIBFHOTO 00pa3o-
BaHUS SIBISIETCS BKHBIM YCIIOBHEM HMX YCHELIHOTO PAa3BUTHUS M MOATOTOBKH, OCOOCHHO B chepe CIOPTHBHOM
JeATeNIbHOCTH. Llenbio uccne10BaHus SBISIETCS aHATHM3 COCTOSHUS IICHXOJIOTHIECKOTO COPOBOXKICHHS 00Yy-
YaIOMUXCS B OPTaHU3aLUIX JONOIHUTEIbHOTO 00pasoBanus Kaparanauackoit obxactu. B pabote ucmonb3o-
BaHBI METO/BI aHAIM3a HAYYHOH JTUTEPaTyphl 1 HOPMATUBHBIX JOKYMEHTOB, a TAK)K€ METOJbI KOJIHMYECTBEH-
HOTO aHAJIN3a CTATHCTHYECKUX JAHHBIX, OTPAXKAIOIINX KaIPOBOE 00ECIIeUeHNE ICHXOJIOTHIECKOH CIry K061 B
pe3yabTaTe MCCIeOBaHUs BBISABICH IHCOANTaHC MEXIy YUCICHHOCTHIO 00YJaIOIMXCSl U KOJIUYECTBOM CIie-
[[HAJIUCTOB-TICHXOJIOTOB, YTO CBHIETEIBCTBYET O BBHICOKOH NpOQecCHOHANbHON Harpy3ke W OrpaHWYCHHBIX
BO3MOXKHOCTSIX pEaM3alUM IOJIHOLEHHOIO IICUXOJOIHYECKOro ConpoBokaeHus. Hayunas HoBU3Ha uccie-
JIOBaHUS 3aKIIOYACTCsl B aHANN3€ KaApPOBOTO OOECIICUEHUsI IICHXOJIOTMYECKOH CITy)KOBl B OpraHHU3alusIX J10-
MOJHUTEBHOTO 00pa30BaHMs Ha PETHOHAIBHOM YPOBHE M BBIIBICHHH CYIIECTBYIOIIMX AUCIIPOIOPIIHIL.
IIpakTHdeckas 3HAUMMOCTh COCTOHUT B BO3MO>KHOCTHU HCIIOIB30BAHHSA ITOIYYEHHBIX PE3yIbTaTOB IIPU COBEP-
MIEHCTBOBAHNH CHCTEMBI IICHXOJIOTHIECKOTO COMPOBOX/ICHHUSI B OPTaHU3AIUIX JOMOIHUTEIFHOTO 00pa3oBa-
HHS, 2 TAKXKE B AESTENFHOCTH MEJaroroB, TPEHEPOB M CIICINAIINCTOB.

Kniouegvle cnosa: netu NIKOJILHOTO BO3pPACTa, TICHXOJOTHYECKOE COMPOBOXKICHUE, TICUXOJOTHYecKas TOAro-
TOBKA, OpraHU3aIHs TOMOJHUTEILHOTO 00pa30BaHus, CIIOPT, MOATOTOBKA, CIIOPTUBHBIN MICHXOJIOT, MITATHBIE
€IMHMIIBI.

Beeoenue

[NMcuxonoruyeckoe COMPOBOXKACHUE JETEH MKOJILHOTO BO3pacTa B CHCTEME JIOMOIHUTEIBHOTO 00pa3o-
BaHUSI SIBJIACTCS OJHOM M3 aKTyalbHBIX 33]1a4 COBPEMEHHOM MEeIarornieckKoi HayKu W MPakTHKU. B ycrnoBu-
SIX BO3pACTAIOIMX TPeOOBAaHUI K KAueCTBY MOATOTOBKH OOYYarOIIUXCs, OCOOCHHO B cdepe CIOPTUBHON
ACATCIIBHOCTH, YCUIIUBACTCA 3HAUYNMMOCTD HE TOJIBKO (1)I/I3I/I'-IGCKOI‘/'I, HO ¥ TICUXOJIOTUYECKON TOTOBHOCTH ):[eTefI
K yu4eOHO-TPEHHPOBOYHOMY IPOIIECCY.

CoBpeMeHHBIE UCCIIEA0BaHUS B O0JACTH TMEJArOrMKH U MCUXOJIOTHH TOJYEePKUBAIOT, YTO 3()]eKTus-
HOCTBh 00pa30BaTEIbHON M TPEHUPOBOYHOW NEATEINHHOCTH BO MHOTOM OIPEAENSETCS YPOBHEM Pa3BHUTHS
SMOIIMOHAIIFHO-BOJIEBOI C(epbl, MOTHBAIINN, CTPECCOYCTONYNBOCTH M KOMMYHHKATHBHBIX HaBBIKOB O0Y-
Yarommxcs. B 3To# CBSA3M MCUXOIIOTHYECKOE COMTPOBOXK/IEHUE PACCMATPUBASTCSl KaK HEOOXOIUMOE YCIOBUE
TapMOHHYHOTO Pa3BUTHsI IMYHOCTH PEOSHKA U IMOBBIIICHHS PE3yIbTATUBHOCTH €T0 JICITEIHHOCTH.

Oco0yr0 3HAaYMMOCTh JaHHas MpodjeMa IMPHOOpETaeT B OPraHM3alMAX JTOMOJIHUTEILHOTO 00pa3oBa-
HUA, OCYHICCTBIIAOIINX IMOJATOTOBKY CIIOPTUBHOI'O pPE3€pBa. HpaKTI/IKa IMOKa3bIBa€T, 4YTO IPHU JOCTATOYHO
BBICOKOM YPOBHE OpPraHHM3allMd TPEHUPOBOYHOTO IIPOIECCa BOMPOCHI CHCTEMHOTO TMCUXOJIOTHYECKOTO CO-
IIPOBOXKJCHUA OCTAOTCA HEJOCTATOYHO pa3pa6OTaHHBIMI/I, YTO MOXET CHHXXATh 3(1)(1)CKTI/IBHOCTI) IIOAIOTOBKH
M HETaTUBHO OTPAXKAaThCs HA MCUXOJIOTMYSCKOM COCTOSIHUU JICTEH.

Bwmecte ¢ TeM B Hay4HOI JUTEpaType HEAOCTATOYHO MPEICTABICHBI PErHOHALHBIC HCCIICIOBAHUS, OT-
paxaroiue crenupuKy KagpoBOTO O00ECIEUYEHHUs ICHUXOJIOTHYECKON CIy’)kObl B OpraHu3anusx JOTMOJIHH-
TEJBHOTO 00Pa30BaHMs, YTO O0YCIIABIMBAET HEOOXOUMOCTD JONOJTHUTENFHOTO aHAIN3a IAHHON MPOOIEMBI.

OO0BEKT ucCleI0BaHUSI — CUCTEMA JIOTIOJHUTEIBHOTO 00pa30BaHUs JIETeH IKOIBHOTO Bo3pacTa B Ka-
paraHauHCKON 00J1acTH.
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[Ipeamert uccnenoBaHusi — KaJpoBOe 00ecIeYeHUe MCUXOJIOTHYECKOT0 COMPOBOKACHHUS 00YHaIOIHXCS
B OpPTaHU3alMAX JONOIHUTEIBHOIO 00pa30BaHuU.

Llenp nccnenoBaHus — aHaIU3 COCTOSHUSA IICUXOJOIMYECKOI0 CONPOBOXKICHHS JETEH IIKOJIBHOIO BO3-
pacTta B OpraHu3alisix JOMOJHUTEIBHOr0 00pazoBanus KaparananHuckoi odnactu.

Hay4nas HOBHM3Ha MCCleOBaHUS 3aKJIIOYAeTCAd B TOM, YTO B paboTe MpeCTaBICH aHaIU3 KaapOBOTO
o0ecredeHus] IICUX0JIOTHYECKOr0 COMPOBOKACHUSI B OPraHU3alUAX JOMOJHUTEIBHOTO 00pa30BaHUs KOH-
KPETHOTO PETHOHA, BBISIBICHBI CYIIECTBYIOIINE IUCIPONOPIMHA U OOOCHOBaHAa HEOOXOJUMOCTH yCHUIICHUS
MICUXOJIOTHYECKOH CITYKOBI.

[IpakTrdeckas 3HaUUMOCTb UCCIIEAOBAHHUS COCTOUT B BO3MOKHOCTH HCIOJIb30BAaHMS IIOIYUYEHHBIX pe-
3yJIBTaTOB NPH IJIAHUPOBAaHUU M COBEPIICHCTBOBAHMU CHCTEMBI IICUXOJIOTHYECKOTO COIIPOBOXKACHUS B OP-
TaHu3alusIX JOMOJHUTENFHOTO 00pa3oBaHusl, a TAKXKE B ACATEILHOCTH MEAaroroB, TPEHEPOB U CHEIHAaIH-
CTOB CHCTEMBI 00pa30BaHUSI.

[IpucranpHOE BHUMaHNE HEOOXOAMMO IepuoAy oOydeHHsI B CpPEAHEH IKoJIe, T.K. IMEHHO B 3TO BpeMs
MPOUCXOJAT CYIIECTBEHHbIC M3MECHEHHs B TICUXHMKE peOeHKa. Y JeTeil MIKOIBHOTO BO3pacTa MPOUCXOIUT
CTaHOBJICHHE TEOPETUYECCKOTO MBIIIJICHUS: HOBBI OIBIT U 3HAHUS O MHpPE TIOCTETIEHHO MpeoOpa3yloT paHee
CJIOKUBIIMECS OBITOBBIC TMpencTaBaeHus. ONupasch HAa HOBBIH YPOBEHb PAa3BUTHS MBILIUICHHS, IPOUCXOIUT
TpaHchopManus, KOTopasi 3aTparuBacT Bce paHee CHOPMHUPOBABIIMECS MCHUXHUYECKUE MPOIECCH, T.€., KaK
3ametun J.b. DJIpKOHMH, «IaMATh CTAaHOBHUTCSA MBICIALIEH, a BOCHpUITHE — AyMaroliuMy. [IpoBeeHHbIE
paHee uccnenoBaHus [1] ZEMOHCTPUPYIOT, YTO Pa3BUTHE MOHSITHUHHOIO MBILUICHHUS CO3JA€T YCJIOBHS AJIS
(dhopmupoBanus pedrekcuu — crnocoOHOCTH pebeHKa 0CO3HABAaTh COOCTBEHHBIE TIEPEKUBAHUS M BHYTPEH-
HHUE TMPOIECCHl, a TaKkke (OPMHUPOBAHMsI OTHOLICHHS K caMoMy cebe. B pesynbprare y peOeHKa MOsBIseTCS
coOCTBEHHasl O3ULUS, TUYHbBIE CY>KACHUS U IOHUMaHUE 3HaYMMOCTH oOpa3oBanus. [lo3HaBaTensHas cdepa,
KaK OZlHA U3 BEAYILUX, IPOJODKAET aKTHBHO pa3BUBAThes. lloBbIIaioTCsl TpeOOBaHNS K KOTHUTUBHOMY U
pEUEBOMY pa3BUTHIO YYEHHUKOB — OOJie€ BaKHBIM CTAaHOBSTCS TOHMMAaHHWE COJEPXKAaHUS H3y4aeMbIX
MOHSTHIA, TPAMOTHAs YCTHAs Peyb, HABBIKK JIOTHYECKHUX OINEpalnii, yMEHHe aHaIH3UPOBaTh U T.A. [lomMuMo
3TOro, y4eOHYIO0 HAEATENbHOCTh MOMIONHSIOT OPYrMe BUABI NEATENIbHOCTH, KOTOPhIE B COBOKYIHOCTH
OKa3bIBAIOT BIIMSHHE HA TICHXMYECKOE DPa3BHTHE IIKONBHUKOB. OJHUM W3 TaKMX BHUJOB JEATEIBHOCTH
BBICTYyTAET CIopT [2].

B coBpeMeHHBIX yCIOBHSAX COLMyMa CIIOPT SIBISETCS OJHUM U3 OCHOBHBIX BHJIOB JIESTEILHOCTH IIPEK-
Jie BCEro MOTOMY, YTO OH OKa3bIBAaeT OIPOMHOE BIMSHHE HAa (POPMUpPOBAHHE JIMYHOCTH YeJoBeKa. B sTom
acrieKTe CIOPT UCCIeyeTcsl Kak BaKHEHIlee yCIoBrUe TapMOHIMYHOTO (PH3UYECKOTO U TyXOBHOTO Pa3BUTHS
nHAMBUAA. Kak OMH 13 acleKTOB, pEriIaMEHTHPYIOIIMX PacIIMPeHHE COUUAbHBIX (YHKIUH CIIOpTa U MHO-
TOYMCIICHHBIA MHTEPEC K HEMY, BBIIEISIETCS MaCCOBOE CO3HAHHE HEOOXOIUMOCTH CTHMYJIMPOBAHUS IBUra-
TEJNBHOW aKTUBHOCTH JIIOeH B MPOTHBOBEC TAKMM HEOIAaroMpHUsATHBIM TIOCIIEACTBUSIM HayYHO-TEXHHYECKOTO
mporpecca, Kak THIIOJUHAMUS, HEPBHO-IICUXUYECKOE TepeHanpsbkeHue 1 ip. B mocnenHue rosl omyoauKo-
BaHBI PE3YyJIbTATHl UCCIIEIOBAHNM, KOTOPBIE CBUACTENBCTBYIOT, YTO aKTUBHBIC 3aHATHSA (PU3HUYECKOH KyIbTY-
POH U CIIOPTOM OKa3bIBAIOT MOJIOKHUTEIBHOE BIMSHUE HAa COLHAIM3ALUIO JUYHOCTH [3]. DTO JeMOHCTpHUPY-
eTCs MPEeXKJIE BCEro B Oosiee OBICTPON M 0e300JI€3HCHHON alanTallii YYalliuXcs K HOBBIM YCJIOBHSM OKPY-
xaromei cpenpl (0OyueHue, ObIT), a TAKXKe B YCKOPEHUH OCBOCHUS (DYHKIMH W HOPM COLMAIBHON KU3HU U
HaBBIKOB TIPAaKTHYECKOM JesiTenbHOCTH. Kpome Toro, 3aHATHSI CIOPTOM, IOBBIIICEHHE IBUTATEIHLHON
AKTUBHOCTH OJIaTOTPUSITHO CKa3bIBAIOTCS Ha BO3MOXKHOCTSIX OpTaHH3Ma TPOTHBOCTOSATH Pa3IHYHBIM
3a00JIeBaHUSM.

OcHoBHas 331a4a CIIOPTHUBHOM AEATEIILHOCTH 3aKJII0YAeTCsl B BBISBICHUH, TOCTH)KEHHH M COIIOCTAaBIIe-
HUM TIPEJICITBEHO BO3MOXKHBIX (PH3MUYECKUX U TICHXMYECKHX BO3MOXKHOCTEH JIFOJIeH B Mpolecce OmpeielieHHO-
r'O BUJIa COPEBHOBATEILHON JIEATENHLHOCTH. TaKkoro pojia CMBICI HE COACPIKUTCS HU B OJIHOM JIDYTOM BHJIE
JeSITENIbHOCTH, U TeM 0oJiee HU B KaKOM APYIOM BHJIE JESTEIBHOCTH 3TOT CMBICH HE SBJISIETCS OCHOBHBIM.
PasBuTHe puznyeckux, TyXOBHBIX KauecTB JIIOAEH, MPOABISIOIIMXCS B Mpolecce PU3NUECKOro BOCTIUTAHMS,
JEMOHCTPHPYET 03JIOPOBUTEILHOE, BOCIIUTATENILHOE U 00pa3oBaTebHOE 3HaUeHHE. J{esTeNhHOCTD B CIIOpTE
COIIPOBOXKIAETCS PE3YIbTaTaMU HWIIM MPOILYyKTaMH JIOBOJIBHO CIIEU(PHUUIECKOTO XapaKTepa, KOTOPbIE HAXOIST
CBOE BBIpayKEHNE B ONpEeAEIeHHON TpaHc(hOopMaluy JINYHOCTH CIIOPTCMEHA M €€ OTIENBHBIX CTOPOH, a TaKXKe
B Pa3IIUYHBIX CIIOPTUBHBIX JIOCTIDKEHHUSAX CAMOTO Pa3HOTO YPOBHSL.

B MupoBoM COBpeMEHHOM CIOpPTE, TOMHUMO CaMHX CIIOPTCMEHOB, B OTOH JNEATEIHHOCTH NMPHUHAMAIOT
ydacTue TPEHEpPHI, CIOPTUBHBIE PYKOBOIUTENH, CYAbH, Bpaul, HaAyYHbIC PAOOTHUKU Pa3IUYHBIX CHEIHANIb-
HOCTEH, CIIOPTUBHBIE PENOPTEPHI, CIOPTUBHBIC IICUXOJIOTH, CIIOPTUBHBIE MEHEIKEPhl U MHOTHE IpyTHue.
VYyacTue Bcex 3THUX IpeACTaBUTEICH pa3IMYHbIX BHJIOB AEATEIBHOCTH 3HAUYUTEIBHO OTINYACTCA 110 LIENsM,
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MOTHBAIIMU, COJCP)KaHUIO ACHCTBHN, YPOBHIO MX pErjaMEHTalWH, CIIOCOOHOCTH OKa3bIBaTh BIHMSHHE Ha
YPOBEHB CIIOPTUBHBIX PE3YIHTATOB H T..

J1st CHOPTHBHBIX TICHXOJIOTOB OCHOBHBIM BOIIPOCOM SIBIISIETCSI MCCIIEIOBAHNE OCOOEHHOCTEH MCUXO0JIO-
THYECKON COCTaBIISIOUICH COPEBHOBATENBHON ACATENbHOCTH. DTO OOOCHOBAaHHO KaK MHHUMYM IO TpeM
MIPUYUHAM:

Bo-niepBbIX, cOpeBHOBaTENbHAS ACSITETHHOCTD SBISIETCS CYIITHOCTBIO CIIOPTA.

Bo-BTOpBIX, KaKk «CyOOpIMHALIMOHHOY, TaK U TEHETHYECKH COPEBHOBATEIbHAS NESITEIBHOCTD «CTapIIe
CropTa, T.K. 3apOJWJIach paHblle, YeM caM cHopT. Jloka3aHo, YTO B MpoLiecce CTAHOBIICHUS YeJIOBEUECKOM
KYJIBTYPBI pa3HOTO PO/ia COCTS3aHUS, UTPHI U IPOTUBOOOPCTBA IEPBUYHBI. Y Ke TIO3/IHEE CTATN MPOSIBIATHCS
1 3aKPeIUIAThCS Ha TPAKTHKE CPEACTBA, METOIBI M (POPMBI IOATOTOBKH K COCTs3aHMAM [4]. B coBpeMeHHBIX
YCIIOBUSIX CIIOPTUBHOM NIESTEHLHOCTH JAAHHOE HANpaBliIeHUE TPaHCPOPMHUPOBAIOCH B MHOTOHANPABJICHHYIO,
CIIOKHYIO, HAyYHO TOATBEPKACHHYIO CHCTEMY IMOATOTOBKH CIIOPTCMEHOB, OJJHOW W3 TJIABHBIX YacTeil KOTO-
PO BEICTYIIAaeT CIIOPTHUBHASI TPEHUPOBKA.

B-TpeTbux, ¥ 9TO OZlHAa M3 CaMBIX IPKUX OTJIMYUTENHHBIX 0COOEHHOCTEH, COpEBHOBATEIbHAS ICATCIb-
HOCTBb B CIIOPTEC — 3TO «IUIOIIAaJAKa» ONPCACIICHUA (bI/I?)I/I‘-ICCKI/IX, TCXHHUYCCKHUX, TAKTUYCCKUX M IICUXOJIOI'HU-
YECKUX PECYPCOB CIIOPTCMEHOB.

B coBpeMEHHOM CIIOPTHBHOM MHpE JOCTH)KECHUS CIIOPTCMEHA B COPEBHOBaHMSIX 00ecIieqnBaroTcs O1a-
rofiapsi MaKCUMaibHO BO3MOKHOMY YPOBHIO (PM3NUECKUX, (PYHKIIMOHATBHBIX, TEXHUKO-TAKTUYECKUX U TICH-
XOJIOTHYECKHUX Ka4eCTB. B COpEeBHOBATEIHHOMN AEATEIHHOCTH MPAKTHIESCKA HEBO3MOXKHO OCTHYH BBICOKHX
CIOPTHUBHBIX TIOKa3aTeNeil, UCIONb3ysl H30JIMPOBAHHO OJHY M3 CTOPOH MOATOTOBIEHHOCTH (K puUMepy, (hu-
SUYCCKYIO UJIHU TeXHHKO'TaKTquCKy}O), T.K. HEAOCTATOYHO pa3BHTI>II>'I YPOBCHB OILHOI\/'I n3 CTOPOH IMOATOTOB-
JIEHHOCTH CTIOPTCMEHA CKa)KETCS Ha BHIMIOJTHEHUH KaKOTO-TH00 BUIa TPOrpaMMBbI COPEBHOBAaHUH [5].

Hcxonst u3 3T0TO, B CHCTEME MOJATOTOBKH CIIOPTCMEHa, KpOMe pasBUTHS (hHM3MUECKUX, (DYHKIIHOHATh-
HBIX BO3MOKHOCTEN OpraHu3mMa, a TaKK€ COBEPIICHCTBOBAHNA TEXHUKO-TaAKTUYCCKUX HABBIKOB, HeO6XOI[I/IMO
YIENATh MPHUCTAILHOE BHUMAHHUE TICUXOJOTUYECKONW MOATOTOBKE CHOPTCMEHA, KOTopas o0ecrednBaeT ro-
TOBHOCTh K BBICTYIUIEHHIO HAa COPEBHOBAaHHUAX PA3NIUYHOTO YypoBHSA. COBpEMEHHas CHCTEMa IOATOTOBKU
CIOPTCMEHA JIOJDKHA COCTOSITh M3 ONpPEJIeIEHHON B3aUMOCBSI3U CPEJICTB M METOJIOB, PEAM3YIONINX (hU3UUe-
CKO-()YHKIIMOHAIBbHYIO, TEXHHKO-TAKTHYECKYI0 U TICHXOJIOTHYECKYIO MMOJTOTOBKY CIOPTCMEHa, KOTopas 3a-
HUMAET [IEHTPaJbHOE MECTO B PAaCCMATPHBAEMON CHCTEME.

Lenpro nesSTENFHOCTH CIIOPTCMEHA SIBIISIETCS JOCTHYKEHNE HAWBBICIIUX PE3yJIbTaTOB B COPEBHOBATEIb-
HOH JACATCIIBHOCTHU, COOTBETCTBCHHO, LICIBIO TICUXO0JIOrH4YeCKOM IIOATOTOBKHU 6y,I[CT BBICTYNIAThb IICHUXOJIOI'H-
YECKOE COMPOBOXKACHUE €ro CIHOPTHBHON AESATEIHHOCTH, 3a/ladaMH KOTOPOTO SIBIISTIOTCA OOecIiedeHre pea-
nu3anuu (QYHKIIMOHATIBHBIX, (PU3NYECKUX, TEXHUIECKUX W TaKTHYECKHUX PE3ePBOB B IPOIECCE COPEBHOBA-
HUH, KOTOPBIE XapaKTEPU3YOTCSl CYILECTBEHHBIM ICUXHUYECKMM HampsbkeHueM. [Icuxosorudeckas nmoaro-
TOBKa CIIOPTCMEHA — 3TO KOMIIJICKC MepOHpI/ISITHP'I, HaHpaBHeHHBIP'I Ha pCHICHUC TICUXOJIOTMYCCKUX 3ajay,
OpPHUEHTHPOBAHHBIN Ha (DOPMUPOBaHUE TICUXOIOTHIECKON HAICKHOCTH JIMYHOCTH CIIOPTCMEHA, 00J1a1aromeit
BO3MOXKHOCTSIMH 3¢ ()EKTUBHOW peau3aliuy 3a/1a4 KaKk B TPEHUPOBOYHOMN, TaK U B COPEBHOBATEIHHOMN JIesI-
TenbHOCTH. [IcMXonornyeckoil MoAroToBKe CIOPTCMEHA B CIIOPTE MHOTHE aBTOPHI MPHUIAIOT 0OJNBIIOE 3HA-
yenue [6-9].

Bonpoc o cucTeMHOI IICHXOJIOTHYECKON MOATOTOBKE B CIIOPTUBHOM JESITEIBHOCTH BO3HHK B CHIIY OII-
PEACICHHBIX ACTIEKTOB, KOTOPBIC ITPOABJIAINCH B HpaKTH‘IeCKOfI JACATCIBbHOCTH, 4 HUMCHHO!

1. B YCIIOBUSIX COPEBHOBATEIHLHOMN JICSITENBHOCTH CIIOPTCMEH 3a4acTyI0 HE MOXKET B MOJIHOW Mepe pea-
JIM30BaTh CBO MMOTEHIMAT U YPOBEHb OATrOTOBJIEHHOCTH;

2. IPOTHO3bI, BBICTPOEHHBIE HA OOBEKTUBHBIX Pe3yIbTaTaXx TPEHUPOBOYHOU JESTETHHOCTH, HE COOTBET-
CTBYIOT pe3yJibTaTaM, MOJyYeHHBIM B TIPOIIECCE COPEBHOBATEIBHOM JEATEILHOCTH;

3. KaK B TPEHUPOBOYHOMH, TaK U B COPEBHOBATEIBHOMN AEATEIBHOCTH Y CIIOPTCMEHOB MPOCIEKUBAIOTCS
HEBPOTHYECKHE U NICUXOJIOTMYECKHE N3MEHEHUS,

4. nabnromaercss HEOOBSICHUMAs TICUXOJIOTMYECKasi 3aKOHOMEPHOCTh B COPEBHOBATENILHON JI€ATENBHO-
CTH, KOTOpasi MPOSABIISIETCS B HEBO3MOXXHOCTH BBIMIPaTh, JEMOHCTPUPYIOTCS dJIEMEHTApHBIE OLIMOKU B OT-
BETCTBEHHBIX MOMEHTAX;

5. B TPEHHPOBOYHOM TIpoliecce MPOCIICIKUBACTCS CHUKEHUE (DYHKIIMOHUPOBAHHS TICHXUKH CITIOPTCMEHA,
a TaKXKe YXy/IIEHUE TTOBEJEHYECKUX JIEUCTBUM.

Kpome TOro, B coBpeMeHHOM MHpeE B CIIOpTE HAOIIOAAETCS CYLIECTBEHHOE OMojokeHue. Ha naHHbIH
MOMEHT CTaHOBHUTCS OYEBHIHO, YTO BO MHOTOM JOCTIKEHHE BBICOKHX CIIOPTHBHBIX TOKa3aTeJell CBA3aHO C
Ooxee panneii npodeccuonanuzanuein. Habmogaercs TeHASHIINS BO MHOTHUX BHIAX CIIOPTa, KOTOPAst IEMOH-
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CTpUpYET, YTO MMEHHO BBICOKMX CIOPTUBHBIX pE3yJbTaTOB NOCTHraroT 13-15-meTHue cmopTcMeHbl. DTo
YKa3bIBaeT Ha TO, YTO CHOPTUBHAS ACSATEIBHOCTD [UII MHOTMX FOHBIX CIIOPTCMEHOB CTajla OCHOBHBIM BHIOM
JESITEIbHOCTH, YTO IPUBEJIO K CYIIECTBEHHOMY YBEJIMYECHHUIO HE TOJIBKO (U3MUYECKHX, HO M IICHUXOJIOTHYE-
CKHX Harpy30K FOHBIX CIIOPTCMEHOB.

Ecnu 6osee noapoOHO paccMOTPETh BOPOC PaHHEH clielUaIn3alnuy, TO, C OJHOH CTOPOHBI, 3TOT MpO-
LIECC YCKOPSET COLMANN3alMI0 CIIOPTCMEHOB U TEM CaMbIM OOJIEr4aeT UM BCTYIUICHHE B CAMOCTOSITEIbHYIO
B3pOCIIYIO JKU3HB, a TAKXKE CO3JAeT MOJIOKUTEIbHBIC MPEANOCHUIKH AJIsl H3YUeHUS] UMU caMuX ce0s, CBOMX
yMeHUI 1 HaBbIKOB. Ho, ¢ Apyroil cTopoHbl, Takasi paHHsA NpodeccHoHaTu3aus MOXKET BBICTYIATh OJHON
W3 TIPUYHH PacCOTIACOBAHHOCTH JIMYHOCTHOTO PAa3BUTHS M3-3a OOHOCTOPOHHEN U NMEPEHACHIIIEHHOW TPEHU-
POBOYHON M COPEBHOBATENHHOMN AEATEIBHOCTH, OAHOOOKOCTH LI€JIeH M 3a/ad, YTO MOXKET HETaTUBHO CKa-
3aThCA Ha JaNbHEUIINX )KM3HEHHBIX MEPCIEKTUBAX U COLUAIN3ALNN BHE CIIOPTUBHOM JESTENBHOCTH.

Kax Beimensitot HekoTopsie aBTOpHI (A.B. Anekcees, U.®. Angymwmus, I'.J1. badymkun, E.I1. UnbuH,
I'.J1. Topbynos, I'.b. I'opckas, B.I'. CuBunkuit, H.A. Huxonaes, A.B. Pognonos, B.®. ConoB u ap.), Bius-
HUE CIIOPTHBHOM JeSITENBHOCTH Ha (POPMUPOBAHUE TMYHOCTHBIX KA4EeCTB IOHBIX CIIOPTCMEHOB OMpPEAEISICTCS
MPEUMYIIECTBEHHO JBYMs 0230BHIMH YCTAHOBKAMHU:

1. YcTraHOBKOM Ha JOCTUXKEHUE HAUBBICIIUX CIOPTUBHBIX PE3YJIBTATOB.

2. YcTaHOBKO# Ha oOecnieueHne BCECTOPOHHETO, TAPMOHUYECKOT0 Pa3BUTHUS IMYHOCTH CIIOPTCMEHA.

CrnenyeT OTMETHUTh, YTO 3TH YCTAHOBKHM MOTYT MPOTUBOJEHCTBOBAThH APYT APYTY, @ HE OKa3bIBaTh IO-
JIO)KUTENBHOE BIHMSHUE OpYyT Ha Opyra. Takoe MpOTHBOpEYHE BO3HHKAET TOTJA, KOTAA CIOPT Kak MHCTPY-
MEHT Pa3BUTHUS CIIOCOOHOCTEH CIIOPTCMEHA, MOATOTOBKH €T0 K KU3HH B 00IIECTBE OTXOJUT HA BTOPOM ILIaH,
a Ha TICPBBIA CTAHOBHTCS JKEJaHUE AOCTHKEHHUS! MOOEIbl Ha COPEBHOBAHMSX, MPH 3TOM JHYHOCTH CAMOTO
CIIOPTCMEHA OTOKIECTBIIAETCS C €0 CHOPTUBHBIMU TOCTHKECHHUSMH.

Ecnn B A€TCKO-FOHOIIECKOM CIIOPTE TPEHEP BO IIaBY BCErO CTABHUT TOJIBKO JOCTHKEHHE MAKCHMAIBHO
BO3MOXHBIX Pe3yJbTaToB, TO, KaK MPAaBUJIO, BOCTIUTATENbHAs paboTa C IOHBIMU CIIOPTCMEHAMHU CTaHOBUTCSI
BTOPOCTENIEHHON. B Takux ciydasx, Kak MpaBUIo, TPEHEPHl IPUOETAIOT K UCIOIb30BaHUIO TPEHUPOBOUYHBIX
CPEICTB U METOJIOB «CIOPTa BBICIIMX JOCTHKEHUID, KOTOPBIE ONEPEkKAIOT BO3PACTHBIE BO3MOXKHOCTH FOHBIX
CIIOPTCMEHOB. Pe3ynbTaToM Takoro Mmojaxojia CTAHOBUTCS TO, YTO JETH Yallle NMPEKPallaloT 3aHATUS CIOp-
TOM, TaK ¥ He JJOBOJ JI0 HEOOXOJMMOr0 YPOBHS MOPOH JOBOJIBHO 3HAYHUTENbHbIE 3a/IaTKH.

Kpome Toro, yctaHoBKa TpeHEpa TOJBKO Ha JOCTH)KEHHE BBICOKOTO CIOPTHUBHOIO PE3YJIbTaTa MOXKET
HETaTHBHO OTPAa3UThCS HA JMYHOCTHOM Pa3BUTHHU FOHBIX CIIOPTCMEHOB M KaK CJIEJICTBUE MOYKET MPOSBUTHCS
B BHJIE MCKaXEHHOH <«SI-KOHIENIMI» M3-32 COCPEAOTOYEHHOCTH TOJBKO Ha CHOPTE; BHYTPUIMYHOCTHBIX
KOH(JIMKTOB, CBSI3aHHBIX C HECOBIAJEHHEM HOPM M LIEHHOCTEH, PeriIaMEHTUPYIOIINX B3aUMOOTHOLLIECHHUS C
COLMYMOM B cepe Cropra M BHE €ro JAEATeNbHOCTH; M3-3a CTPECCOB, BBI3BAHHBIX AMOLMOHAJILHBIMH Ha-
rpy3KaMy, KOMMYHHUKATUBHBIX U JTUYHOCTHBIX TPYJHOCTEH, ClIOCO0AMU pa3pelIeHnss KOTOPhIX IOHbIE CIIOPT-
CMCHBI €llle He OBJIa/IeNI B HEOOXOAUMMON Mepe B CHITY BO3PACTHBIX OCOOCHHOCTEH.

CoOBpEMEHHBIN CITOPT HEMOCPEACTBEHHO CBSI3aH C MOBBIIIEHHEM KOHKYPEHIIMH U POCTOM CHOPTHBHBIX
JOCTHXKEHHHN, U OTCYTCTBUE PETYISIPHOTO IICUXOJOTHYECKOTO CONTPOBOXKIEHUS CIOPTUBHOM €ATEIBHOCTH, a
TaKXe OTCYTCTBHE TOTOBHOCTH OOJIBIIIOTO KOJIMYECTBA TPEHEPOB B MOJIHOW MEpe BBIIOIHUTH ATOT BHJI MOJ-
TOTOBKH MPHUBOAUT K TOMY, YTO, BO-IIEPBBIX, JOBOJBHO CYIIECTBEHHOE KOJMYECTBO TAJAHTIMBBIX FOHBIX
CIOPTCMEHOB MPEKPAIIAIOT 3aHITUS CIIOPTOM, OCOOCHHO 3TO MPOCIICKUBAETCS B IPYNIAX HAYaIbHOU MOJro-
TOBKH. BO-BTOpBIX, Takne 00CTOSITETHCTBA OKA3bIBAIOT HETATHBHOE BIMSHUE HA PE3yNbTaTUBHOCTH MCHXO-
JIOTUYECKON MOATOTOBKH FOHBIX CIIOPTCMEHOB, YTO COOTBETCTBEHHO CHMKAET BEPOSTHOCTH POCTA CIIOPTHUB-
HBIX JTOCTIKEHHI Ha OoJiee BHICOKOM YPOBHE.

Ho npu 3TOM TOBOPHTE 0 KaKOW-JIMOO CUCTEMATHYECKOM TICHXOJIOTHYeCKOi paboTe OOJBITHHCTBA Tpe-
HEPOB HE MPHUXOJIUTCS, TIOATOMY MHOTHE TICUXOJIOTHYECKUE TIPOOIeMbI MTOJTOTOBKH CIIOPTCMEHOB YaIle BCe-
IO OCTAlOTCSl BHE «IIOJISl 3pEHUSI» TpeHepa, 0COOEHHO MPH MOATOTOBKE IOHBIX CIIOPTCMEHOB. [IpuuuH 3TOTO
SIBICHHSI MOKET OBITh MHOKECTBO: HEIOBEPHE K NCHXOJIOTHH, HEJOCTATOK BPEMEHH B TPEHHUPOBOUYHOM IIPO-
1ecce, HeZIOCTaTOK HEOOXOAMMBIX 3HAHWH, YMEHHI M HABBIKOB B 00JIACTH CIIOPTUBHOM IICUXOJIOTHH U JIP.

[lostomy, mo mHenuto aBTopoB [10], cucremaTnyeckas paboTa CHOPTUBHOIO IICHXOJOIa B JETCKO-
FOHOILECKOH CIIOPTHBHOMN IIKOJIE 00YCIIOB/IEHA TOHUMAaHUEM HEOOXOIUMOCTH IICHXOJIOTUYECKOT0 COIIPOBO-
KJICHUS Ha MIPOTSDKEHUU BCEH CIIOPTHBHOM JIEATENILHOCTH IOHBIX CIIOPTCMEHOB. HeoOXouMocTh opranusa-
LMY TICUXOJIOTUYECKOTO COMPOBOXACHUS CITIOPTUBHON JESTETFHOCTH IOHBIX CIIOPTCMEHOB OOBSICHSETCSA y4a-
CTHEM HX B COPEBHOBAaHUSIX PAa3IUYHOTO YPOBHS, B paMKaX KOTOPBIX MPEABSIBIAIOTCS MMOBBILICHHBIE TPeOo-
BaHUs K YPOBHIO IIOATOTOBKM CIIOPTCMEHOB. llcuxonorumueckoe obOecreyeHHue MOArOTOBKU CIOPTCMEHOB
K COPEBHOBATEIILHOW JESATEIbHOCTH NPEAYCMATPUBAET PE3UCTEHTHOCTh K JIEATEIBHOCTH B HEIPUBBIYHBIX
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(copeBHOBATENBHBIX), 3HAYUTEIFHO OTIMYAIOLIMXCS OT TPEHUPOBOUHBIX ycioBui. [Icuxonoruueckoe obec-
MeYeHHE TIOTOTOBKH FOHBIX CITIOPTCMEHOB TIO3BOJISIET OCYIIIECTBUTH NIEPEXO0]] CIIOPTCMEHa Ha 00J1ee BEICOKHI
YPOBEHBb CBOEH AEATeNHHOCTH. TakoW BHI IMOATOTOBKH CIIOPTCMEHOB HEOOXOIMMO OCYIIECTBIATH B COOT-
BETCTBUH C MOJOXECHUSIMH OTEUECTBEHHOW M 3apyOE:KHON MEAArOTHKH U TCUXOJIOTHH, TEOPUU U METOJIUKU
(hM3UIEeCKOro BOCIIMTAHUS U CITIOPTUBHON TPeHUPOBKH [11].

IIcuxonormueckoe COMPOBOXKACHUE B CIIOPTE — KOMIUIEKCHOE MEPOTIPHUSTHE, HAIPABJICHHOE Ha IIO-
BBIIIIEHUE PE3yJIbTaTUBHOCTH BCEX CTOPOH IMOATOTOBKM CIIOPTCMEHOB. TakoW BUA MOATOTOBKM MpPH3BaH
00€ecTeYnTh TOTOBHOCTDh K YYacTHIO B COPEBHOBATEILHON AEATENLHOCTH, a TakKe CPOPMUPOBATH MPEIIO-
CBUIKU /ISl CHIOPTHBHOTO JIOJITOJIETHS W AOCTIDKEHHUS Pe3yNbTaTOB Ha CTaOMIBHO BBICOKOM ypoBHe. bmaro-
maps TIIATEIBHOMY aHalN3y OCOOCHHOCTEW OpraHW3alliil TPEHHPOBOYHBIX MEXAHW3MOB M IPOIECCOB,
BIMSIOIINX HA MICHXHUKY CIIOPTCMEHOB, MOA00pPY HEOOXOAWMBIX CPEICTB U METOAOB MOATOTOBKH, & TAaKKe
BIUSHHUIO BCEX CYOBEKTOB, YIACTBYIOIINX B TPEHHPOBOYHOM IPOIECCE, TOTYUICHBI 3HAHUS, CIIOCOOCTBYIO-
IIFe MOJIHOW JAEMOHCTPAIH PECYPCOB CIIOPTCMEHOB M COXPAaHEHHIO MaKCHMAaJIbHOTO YPOBHS COpPEBHOBA-
TEJIBHBIX PE3YJIBTATOB.

[cuxonoruyeckas MOArOTOBKA CIIOPTCMEHOB PAacCMAaTPUBAETCSI KaK OCOOBIN BHJI MOJITOTOBKU HE TOIb-
KO B TpyJax CHOPTHBHBIX NcuxonoroB (A.B. Amekcees, 2003; I'.Jl. babymxkun, 2006; JI.I. I'uccen, 1990;
I'.J1. TopOyHoB, 2006; I'.b. 'opckas, 1995; 10.4. Kucenes, 2002; A.LL. ITyuu, 1984; A.B. Poauonos, 2004;
ILA. Pynuk, 1974; I".1. CaBenkos, 2006; H.b. CramOynoBa, 1999; O.A. Uepnukosa, 1980 u np.), HO U B
Tpyaax cnoptuBHbIX TeopeTukoB (B.H. [Tmaronos, 1997; XK.K. Xomnonos, B.C. Ky3uenos, 2003 u ap.).

CriopTcMeHBI BCIIEICTBHE PA3IUYHBIX MPUYWH HEPEIKO HAXOJISATCSH B COCTOSIHHH TCHUXOJIOTHYECKOTO
Kpu3uca. B 3ToT MOMEHT HaOIIOJar0TCsl 3aMBIKaHHE YeIoBeKa B cebe, KOHICHTpalsl Ha COOCTBEHHBIX IIe-
PEXUBAHUAX, KOTOPBIE OTPUIIATENIHHO CKa3bIBAOTCS HA MPO(ECCHOHANBHON IeATENhHOCTH. VIMEHHO B Takue
MOMEHTHI He00X0JMa CBOEBpEMEHHAs ITOMOIIh Icuxonora. llcuxuka genoBeka ycTpoeHa TaKUM 00pa3oM,
YTO pelIeHNe MHOTHX TICHXOJIOTHYECKUX MPobeM TpeOyeT perysipHON paboThI C IICHXOJIOTOM Ha MPOTSHKE-
HUW JJIWUTCJIIBHOIO BPEMCHH, YTO YKAa3bIBACT Ha HCO6XOI[I/IMOCTI) CUCTEMHOI ACATCIIBHOCTH CIIOPTUBHOTO
TICUXOJIOTa CO CIOPTCMEHAMHU M CHOPTHUBHBIMH KoMaHAamu [12]. B mpormecce HampsHpKeHHOW CIOPTHBHON
NEeSTeNbHOCTH, MIPU PaBHOM YpPOBHE MOJATOTOBIEHHOCTH CHOPTCMEHOB, 3a4acTyl0 CIIOPTHBHOE MacTEpPCTBO
3aHMMAaeT BTOPOCTENIEHHOE 3HAYEHHE, YCTYMas MECTO KaYeCTBEHHO ICHXO0JIOTMUECKOM TOATOTOBIEHHOCTH.

TakuMm 00pa3zom, TIpeCTaBIEHHBI TEOPETUIYESCKUI aHAN3 MO3BOJIET CIIENaTh BHIBOJ O 3HAYMMOCTH
TICUXOJIOTHYECKOTO COMTPOBOXK/IEHHUS B CHUCTEME CIIOPTHBHOM MOJATOTOBKHU JIETEH IMIKOJIBHOTO Bo3pacTa. Bme-
CT€ C TeM OCTaeTCs HEJOCTATOYHO M3YYEHHBIM BOIPOC KaAPOBOTO 00ECIICUEHHsI TICUXOJIOTHYECKOH CITyKObI
B OpraHM3aIysIX JOMOJHUTEIHFHOTO0 00pa30BaHMs HAa PETHOHAIBHOM YPOBHE, YTO M ONPEIENNIIO Harpasie-
HUE HACTOSIIETO UCCIIEAOBaHUSI.

Mamepuanvt u memoowvi

B pamkax JaHHOTO MCCIIeIOBaHUS MCIIOIb30BaH KOMILIEKC B3aHMMO/IOIONHSIONINX METOIOB, 00ecIedn-
BAIOIIMX BCECTOPOHHMI aHAJIM3 PaCCMaTPUBAEMOH MPOOIIEMBI.

Teopernyeckre METOABI BKIIOYAIH aHAIN3 M 0000IIeHNe HAyYHOH JIMTepaTyphl 1Mo IpodieMe ICHXo-
JIOTUYECKOTO COMPOBOXKICHUSI JETEH IIKOJIBHOTO BO3pACTa, a TAKKE M3yYCHHE HOPMATHBHBIX JIOKYMEHTOB,
pErJIaMEHTHPYIOLIHUX JESTeIbHOCTh OPraHU3aIHi JOTIOTHUTEIBHOTO 00pa30BaHusL.

DOMnuprUYecKasl 4acTh MCCIICJIOBAHUS OCHOBBIBAJIACh HAa aHAIM3E CTATUCTUYECKHX JIAHHBIX, OTPaXKaro-
IIUX KaJIpOBOE 00ECICUYEHNE NCHXOJIOTHYECKOH CIIy)KObl B OpraHM3alUsIX JOMOJIHUTEIBHOIO 00pa30BaHMs
Kaparangunckoii o6xact.

B xoze uccienoBanus NIPUMEHSIIMCH METObI KOJIMYECTBEHHOTO aHaJIM3a JaHHbIX, BKIFOYAs pacyer Co-
OTHOIIICHUSI YUCICHHOCTH OOYYArONIMXCS W CIEIUATHCTOB-TICHXOJIO0T0B, a TAKKE CPABHUTEIBHBIN aHAIH3
HoKa3arelel 1o pasIMYHbIM OPraHU3aLUsIM JOIOIHUTEIFHOTO 00pa30BaHuUsI.

bazoii nccienoBaHus BRICTYIIMIIM OpraHU3aluy JOIOIHUTENIRHOTO o0pazoBanus Kaparanauackon 00-
JIaCTH, OCYIIECTBIISFOLINE TIOATOTOBKY CIIOPTHBHOTO pe3epBa. B aHann3 ObUTH BKIIFOUSHBI JAHHBIC O YUCIICH-
HOCTH 00YYarOIMXCs ¥ KOJIMUSCTBE IITATHBIX €JWHHMII I1€/1arOr0B-TICHXOJIOTOB.

HccnenoBanne HOCUT aHATMTUYECKHI XapaKTep M HAlpaBJICHO HAa BBISABICHHE CYLICCTBYIOIIUX JHC-
MPOTOPIMI B KJIPOBOM 00ECIICUEHHH IICUXOJIOTUYECKOTO COMPOBOKACHHS 00YYArOIIUXCSL.

IMosyueHHbIe TaHHBIE 00padATHIBAIKCH C LEJIBIO BHISIBICHHUS OOIIMX TSHICHIMN M OTMPEICICHHUS CTeIe-
HU OOECIIEYeHHOCTH OpraHU3alUil JIOMOJHUTEIBHOTO OOpa30BaHMS CIIEHHAIUCTAMH IICHXOJIOTHYECKOM
CITyKOBI.
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Peszynomamut u ux obcyscoenue

B memnsix onpeneneHusi COCTOSHHUS ICUXOJIOTHYECKOTO COMPOBOMKIACHUS 00YYAIONIMXCSI B OPTaHU3AINIX
JOTIOTHUTENBHOTO 00pa3zoBaHnsa KaparanamHCKO#M 00acTi OBLI MPOBEACH aHATN3 KaapoBOTo 0OecIIeueHuUs
TICUXOJIOTHYECKOM CITyKOBI.

OCHOBHOE BHHMaHHE YJENSUIOCh COOTHOINECHHUIO YHCICHHOCTH O0YJYaroIUXCsl M KOJINYEeCTBA IITATHBIX
€JIMHUII MTEJar0rOB-TIICUXOJIOTOB, YTO IMTO3BOJISIET OICHUTh YPOBEHD JIOCTYITHOCTH IICUXOJIOTHYECKOM MTOMOIIN
Y CTCTICHb HAarPy3KH Ha CHEIMATUCTOB. DMITMPHUYECKAs YaCTh UCCIICIOBAHUS, IPOBOIUMAS C IICIIBIO BBISBIIC-
HHUSI COOTHOIIEHHS IITaTa CIIOPTHUBHBIX TICUXOJIOTOB U JeTeH, 3aHUMAIONIUXCS B OPraHU3alUAX JAOMOTHH-
TEJTHHOTO 00pa30BaHwsl, OCyIIeCTBIsUIach Ha 6aze 'Y «Ympasienus gusndeckoit KynbTypsl u criopta Kapa-
TaHJUHCKOM oOnacti». Hamu ObUTH U3y4YeHBI JAHHBIC O KOJNUYECTBE 3aHUMAIONIUXCS JIETeHd B CIIOPTHBHBIX
IIKOJIaX M IITaTHOE PaClUCaHKUEe CIIOPTUBHBIX ICUXOJIOTOB B ATHX mIkoyax 3a 2021-2022, 2022-2023, 2023-
2024, 2024-2025 yueOHbIe TOABI. Pe3ynbTaThl aHamM3a NpeCTaBICHBI B TA0MUIlE |, OTpa)aromei YncieH-
HOCTh OOYYaOIIUXCS M KOJMYECTBO CIICIUATUCTOB IICUXOJIOTUIECKONW CITY>)KOBI B OPTaHU3AIUSIX JIOTIOTHH-
TEJIHHOr0 00pa30BaHUSI.

Tadobnuma 1

CpaBHHTe/IbHBIE JaHHbIE 110 KOJMYECTBY YYAINMXCS U IITATHBIX eNHUL CHOPTHBHBIX IICHX0JI0T0B
B OPraHU3auMsAX JAONOJHUTEJIbHOr0 00pa3oBaHus (CHOPTUBHBIX HIKoJaX) Kaparanaunckoii o0/1actu

KoauuecTBo KoJm4yecTBO IITATHLIX €IHHUIL
KonuyecTBo yyammxest
CIOPTHUBHBIX IKOJ CIIOPTHBHOIO MCHXO0JIOTA

OCOAIOHIOP KaparanauHckoi 061actu

14 11172 0

CAIOCII ropoapos Kaparanaunckoi odaactu

7 6854 2

JIOCII roponos Kaparanaunckoii odJiactu

5 3207 0

JIOCHI ceabckux paiioHOB

9 6529 0

Opraﬂmaunn MOATOTOBKH CIIOPTCMEHOB BBICIIET0 MacTepCTBa

4 1021 4

Hroro

39 28630 6

Ananuz NMPEACTABJIICHHBIX JAHHBIX ITOKAa3bIBACT HAJIMYHE CYIICCTBECHHOI'O JII/IC6aHcha MEXAY YUCICH-
HOCTBIO OOYYarOIIUXCSI ¥ KOJHUYECTBOM CIICIIUAIMCTOB IICUXOJIOTHUYECKON CIyxObl. B psine opranuzanuit
JIOTIOJTHUTEIIBHOTO 00pa3oBaHus HAOI0aeTCs 3HAYUTENIbHAS HAarpy3Ka Ha OJHOTO IeAarora-mcuxojora, 4To
MOXET CHUXKATh Bq)(i)eKTI/IBHOCTB TICUXOJIOTHYCCKOI'0 COIMMPOBOXKACHUA U OIr'paHUYMBATh BO3SMOXXHOCTHU UHAU-
BUyaJbHON paboThl ¢ 00YJaOIIUMHUCA. B OTIENBHBIX ClTydasx COOTHOIICHHE YMCACHHOCTH OOY4YaroluXcs
Y CIEIHAINCTOB ICUXO0JIOTHUECKOM CITy)KObI CBUIETEIBCTBYET O BHICOKOW CTEIEeHU NMPOo(ecCHOHATLHON Ha-
TPY3KH, YTO MOXKET OKa3bIBATh BIIMAHNEC HA KAYC€CTBO OKa3bpIBaEMOM IIOMOIITH.

Cnez[yeT OTMETUTD, YTO IIPU YBCIUMYCHHUU KOHTHHI'CHTA 06yqa}01m/1xc;1 HOTpe6HOCTI) B IICUXOJIOTrN4c-
CKOW THOZJIEPKKE BO3PACTaeT, YTO TPeOyeT COOTBETCTBYIOLIETO KaapoBoro odecreueHus. HemocraTtounoe
KOJIMYECTBO CIEIUATUCTOB MOXKET 3aTPYAHATh PEeau3alfio NpopHIaKTUIECKON, TUarHOCTHYECKON U KOp-
PEKIIMOHHOH pabOTHI.
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K.M. Cyneesa, J1.A. WkytnHa, H.B. Temnpbaesa

BrLsiBiieHHBIE 0COOCHHOCTH CBUIETENBCTBYIOT O HEOOXOIUMOCTH CUCTEMHOIO MOJIX0/1a K OpraHu3aluu
TICUXOJIOTMYECKOTO COTPOBOXKICHNUS, BKIIIOYAIOMIETO HE TOJBKO YBEIHMUYEHHE YHCICHHOCTH CIEIHaUCTOB,
HO W COBEPIICHCTBOBAHIE OPTaHU3AIIMOHHBIX YCIOBUH WX JIEATEIHHOCTH.

CornacHo JaHHBIM, IPECTABICHHBIM B TabnuIle 1, B CIOPTHBHBIX 1Konax Kaparanauackoit o6iacty B
WCCIIeTyEeMbIi MEePHOA MPOXOIIIA TMOAr0TOBKY 28 630 CIIOPTCMEHOB Pa3TUYHBIX BO3PACTHBIX KaTETOPHIl.
[Ipu sTOM aHaNMM3 MITATHOTO PACHUCAHMA IMOKA3ad, YTO TONBKO B 5 m3 39 opraHm3anmii mperycMOTpeHa
LITaTHas €IMHUIA CIIOPTUBHOTO IMCUXosiora. M3 3Tux 5 CIOPTUBHBIX IIKOJ 2 SABJSIOTCS CNIELUATU3UPOBAH-
HeiMu: KI'KII «CrneunanusupoBaHHast JETCKO-IOHOIIECKas IIKOJa OJIMMIIMNCKOro pesepBa r. Temuptay»,
KI'Y «Criennanu3upoBaHHasl IETCKO-IOHOIIECKAs! CITOPTHUBHAS IMKOJIa eqnHOoO0pcTBY. Emme 2 opranm3aniu
SIBIITIOTCS CTIOPTUBHBIMHE IIKOJIAMH, TIPETHA3HAYEHHBIMHE ISl IOATOTOBKH CTIOPTCMEHOB BBICIIETO CIIOPTHB-
Horo mactepctBa: KI'Y «lllkona Beicmiero cnopTuBHOT0 MactepctBay, KI'Y «Ob6nacTHas crenuain3upo-
BaHHAs IIKOJIa-WHTEPHAT-KOJUIEIPK OJUMIIMICKOTO pe3epBa nMeHHn A. MonaarynoBoii» (2 mrTaTHbIE eIuHU-
1Bl cioptuBHOTO Ticuxojora), KI'KIT «lleHTp moAroTOBKH OJUMITHHCKOTO pe3epBay. B TaHHBIX CIIOPTHUBHBIX
LIKOJIaX TPEHUPYIOTCA yualluecs, IpoIlle e ONpelelIeHHbIN 3Tal NOArOTOBKH U POAEMOHCTPUPOBABIIINE
3HaYMUMBbIE CTIOPTUBHBIE pe3yabTaThl [13].

OnHOM U3 OCHOBHBIX 33]1a4 CIICMHATH3UPOBAHHBIX CIIOPTUBHBIX IIKOJI SBIISIETCS MOTIOTHEHHUE COOPHBIX
koman obmactu, a IIBCM u LIIOP opuenTHpOBaHbI Ha MOATOTOBKY HAIIMOHAIHHOTO CIIOPTUBHOTO pe3ep-
Ba. B yKa3aHHBIX CHOPTHBHBIX LIKOJAX CYIIECTBEHHO BBINIE TPEOOBAHUS K pe3yJbTaTaM CIIOPTCMEHOB, YTO
o0yclaBIMBaeTCs y4acTHEM B COPEBHOBAHHIX Ooyiee BBICOKOTO paHra. JTO, B CBOIO OUYEpeqb, OOBACHSIET
HE00X0MMOCTh 00Jiee MHTEHCUBHOW M KOMIUIEKCHOW MOATOTOBKU. B 3THX yCIIOBHSX BO3pacTaeT 3HAYH-
MOCTh CHCTEMHOTO NCHXO0JIOIMYECKOT0 COMPOBOXKICHHS KaK TPEHUPOBOYHOM, TaK M COPEBHOBATENIBHOI /1es-
TeNpbHOCTH. Ha MOMEHT aHanm3a B NaHHBIX opraHuzanusax obydanock 4106 ciopTcMEHOB pa3iIMdHOTO BO3-
pacTa W CHOPTHBHOW KBalH(HKAINH, a KaJAPOBOE OOECTeUeHNE CIIOPTUBHBIMH TCHUXOJOTaMH COCTAaBIIUIO
JuIb 6 MTAaTHRIX eAUHMI. Jlake pH YCIOBUH, YTO MOJIOBHHA CTIOPTCMEHOB JIEMOHCTPUPYIOT TOCTATOUHBIH
YpOBEHb ICHUXOJIOTHYECKONH CaMOpEeryisiiid U HE HY)KJIAI0TCS B IMOCTOSIHHON MNOJAEp)KKEe, COOTHOIIECHHE
YHCIIEHHOCTH CIIEIUAINCTOB U KOHTHHI'€HTA CIOPTCMEHOB OCTAEeTCSI HECOPa3MEPHBIM.

CornacHo uMmermmMMes JaHHbIM, 24 524 cnioprcmena Kaparanannckoi obnactu He oOecriedeHsl crie-
LMATU3UPOBAHHBIM IICUXO0JIOTHUECKUM COMPOBOXKIEHUEM B MIPOIIECCE CTIOPTUBHON AE€ATEIHHOCTH.

[Tpu 3ToM 33 crOpTUBHBIE MIKOJBI PETHOHA (DYHKIIMOHUPYIOT 0€3 ITATHBIX €IWHUI] CIOPTHUBHBIX TICH-
xoJioroB. Cielyer OTMETUTh, YTO U3 39 opranuzanuii 21 OTHOCUTCS K YUCIY CIIEHUaTU3UPOBAHHBIX, OPUEH-
THPOBAHHBIX Ha MOATOTOBKY CIIOPTHBHOTO pe3epBa CTpaHbl. BCEro B 3THX CIIOPTUBHBIX IIKOIAX TPEHUPYIOT-
cst 18 026 criopTcMEHOB. JTO CBUAETEIBLCTBYET O TOM, YTO 3HAUMTENbHAs YacTh OyAyLIero ClIOpTUBHOTO pe-
3epBa GOPMUPYETCS B YCIOBHUSIX OTCYTCTBUS MPOGECCHOHATEHOTO IMICUXO0JIOTHYECKOTO COMPOBOKICHHUS.

JloTIOTHUTENBHO YCTAaHOBIIEHO, YTO B JIETCKO-IOHOIIECKHX CHOPTHBHBIX IIKojax 9736 nmereit u moapo-
CTKOB Ha HAa4yaJIbHOM 3Talle MOJTrOTOBKH TaKKe HE MOIYYaloT CIEeHUAIN3MPOBAHHOTO ICHXOJOTHYECKOTO
cornpoBoxeHusi. OTCYTCTBHE CHCTEMHOMN MCUXOJIOTHYECKON MOATOTOBKH Ha PAaHHUX dTanax MOXKET Croco0-
CTBOBaTh (DOPMHUPOBAHUIO HETATUBHBIX TICHXOJIOTUYECKUX COCTOSIHUH, OOYCIOBICHHBIX CHEIU(PUKON CIOp-
TUBHOH aesTenbHOCTH. COOTBETCTBEHHO, 3TO BIIE€YET 3a COOOM MpOSBIEHHE OTPUIATENBHBIX COCTOSHUM Y
MHOTHX CITOPTCMEHOB B CAMOM Hadvalie 3aHSATHH CIOPTOM (CIIOPTCMEHBI CO BTOPBIM M TPETHUM Pa3psiioM).
Takue oTpunaTeNbHbIe ICUXUYECKUE COCTOSHUA B AajbHEHIeM (GOPMHUPYIOTCS B IEPMaHEHTHOE COCTOSIHUE
cnoprcMmenoB. [lannsie nccnenoanus ['.J1. badymkuna, F0.®. Hazapenko (1995) cBUIeTENBCTBYIOT O TOM,
YTO HEAOCTATOYHOE BHUMAHNE K PAa3BUTHIO MICUXMYECKUX (PYHKINH y FOHBIX CIIOPTCMEHOB Ha dTarle Hayallb-
HOM MOATOTOBKM OTPHILATENIBHO CKAa3bIBAETCSA HAa UX NMPENCTAPTOBOM COCTOSHUM U MOCIETYIOIINUX COPEBHO-
BaTeNbHBIX pe3ynbTaTax [12, 14]. OTo mo3BongeT cAenaTh BHIBOA O HEOOXOAMMOCTH BHEPEHUS CHCTEMHOTO
TICUXOJIOTMYECKOTO COTIPOBOXKIEHUS C TIEPBBIX JTHEH 3aHATHH CIIOPTOM, HECMOTPS HA TO YTO B MPOTPaMMax
JIOCII naHHBIN KOMIIOHEHT, KaK [IPaBUIIO, OTCYTCTBYET.

Ha npaktuke QyHKIUM [ICUXOJOTHYECKON MOJJIEPKKH dalle Bcero OepyT Ha ceOsi TpeHepHl, a Takxke
OnmmKkaiiiiiee OKpyXeHHe CIOPTCMEHAa — POAMTENH, APY3bsi, TOBAPHUIIM MO0 KoMaHze. be3ycnoBHO, TpeHephl
JOJDKHBI 00J1a/1aTh 0a30BBIMHU MICUXOJIOTHYECKMMHU 3HAHUSMH U HEPEIKO MHTYUTHBHO BBIMOJIHSAIOT COOTBET-
crBytomye ¢pyHkuuu. OZHAKO BO3HUKAET BONPOC 00 3PPEKTHBHOCTH TAKOH MOATOTOBKH, IIOCKOJBKY MpPO-
(heccroHanbHAsA EATEIHHOCTh TPEHEpA B MEPBYIO OYepelb OPHEHTHPOBaHA HA JOCTIKEHHE CHOPTHBHOTO
pe3ynbTaTa, BBIPAKEHHOTO B KOJMYECTBEHHBIX IMMOKazaTelsix (OYKH, TOJIbI, CEKyHABI U T.1.). B ycrmoBusx
CTPEMJICHHS K BBHICOKHM JOCTHKEHHSIM IICUXOJIOTHYECKHE TTPOOJIEMBI CIOPTCMEHA MOTYT OTOMTH Ha BTOPOH
IJIaH, HECMOTPS Ha TO YTO cama CIIOPTUBHAS JESITeTbHOCTh CONPSDKEHA CO 3HAYNUTEIbHBIMI 3MOIHOHAbHEI-
MU Harpy3kamu. Kpome Toro, HepeaKo BO3HMKAIOT CUTYallld, KOTAa TPYAHOCTH (POPMHUPYIOTCS BO B3aUMO-
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JNEHCTBUM MEXIy CIIOPTCMEHOM M TpeHepoM. bolee TOro, 3a4acTyro CIOPTCMEH HE TOTOB B IIOJIHOW Mepe
PacKpBITBCS TPEHEPY MO KaKWM-IIMOO TMpUYMHaAM. B MOmOOHBIX ciy4asx ydacThe KBaTH(PHIIMPOBAHHOTO
TICUXOJIOTa CTAHOBUTCSI HEOOX0oAUMBIM. ClelyeT OTMETHTD, YTO TICHXOJIOTHYECKas TOIep)KKa MOKET OBITh
aKTyallbHa W JJI1 CaMoro TpeHepa. MrHOpUpoBaHHME 3HAYMMOCTH ICHXOJIOTHYECKOTO COMPOBOXICHUS B
CIIOpPTE HEPEIKO OTPaXKaeTcs Ha pe3ylibTaTax.

Baxnouenue

Ha pa3nuuHbIX 3Tanax CiOpTUBHOW MOJITOTOBKU CIIOPTCMEHBI MTOABEPTAOTCS OOJBIIIOMY MCUXOJIOTHYE-
CKOMY JIaBJICHUIO, YTO MOXET MPUBOJUTH K CPBIBaM, MOTEPEe MOTUBALIMU B CIIOPTE U JaKe yTpaTe UHTEpeca K
KU3HEHHOU JESITETFHOCTH B LIEIOM. JTO, B CBOIO OY€pE/ib, HE MOXKET HE OTPA3UTHCS Ha MPOQeCCHOHAIBHOM
nesitensHOCTH [15-16]. B mogo0HBIX ciydasx AesTeNbHOCTh CIIOPTHBHOTO TICHXOJIOTa HampaBiieHa Ha Mpo-
(bMITaKTHKY SMOIMOHAILHOTO BRITOPAHUS KaK y CIIOPTCMEHA, TaK U 'y TpeHepoB. [IpeacraBusercs, 4To crop-
THUBHBIH IICHXOJIOT CIIOCOOEH HE TOJIBKO OKa3bIBaTh MIOMOIIH B YK€ BO3HHUKIINX TPYIHOCTAX, HO U TIPOTHO3H-
pOBaTh MOTEHIHUANBHO MPOOJIEMHBIE CUTYallld, CIIOCOOHBIE HETaTUBHO MOBIHUATH Ha SMOIMOHAIBHOE CO-
CTOSIHUE CIIOPTCMEHOB M UX PEe3yJIbTaTUBHOCTh. Ero paboTa BKIIIOYACT MOATOTOBKY K COPEBHOBaHUSM, I1O-
MOIIIb B PEIICHUH JIMYHOCTHBIX BOIPOCOB, a TAKKE 00YYCHHE METOJaM IPEOI0JICHUS TPEBOKHOCTH, CTpaxa
u "HeyBepeHHoctH [17]. Kpome sToro, aHamm3 MCHXOJOTHYECKOTO KJIMMaTa KOMAaHABI MOYKET TIOMOYb BHI-
cTpouTh 3 (HEKTHUBHOE B3aUMOJICHCTBHE MEXKy €€ ydacTHHKaMH. B3aumojeiicTBue TpeHepa, CIOPTHBHOTO
IICUXOJIOTA U CIIOPTCMEHA SIBIISIETCS BaYKHBIM YCIOBHEM TOCTHXKCHHSI BBICOKUX CIIOPTUBHBIX PE3YJILTATOB.

[Icuxomornueckoe COMPOBOXKACHUE €IIle HEe CTAI0 HEOThEMIIEMON YacThi0 YIeOHO-TPEHUPOBOYHOTO H
COpPEBHOBATEIHLHOTO TPOIIECCca MOITOTOBKU CIIOPTCMEHOB. B HacTOSIINNA MOMEHT OONBITUHCTBO TPEHEPOB U
CIOPTCMEHOB TBITAIOTCS Pa3peIIUTh CBOM IICHUXOJIOIMYECKUE MPOOJIEMBI, ONMUPAsICh B OCHOBHOM Ha CBOH
<GKA3HEHHBIA OMBIT» U COBETHI U3BHE, HE OMUPASACH MIPU ATOM Ha MNCHUXOJIOTMYECKUE 3aKOHOMEPHOCTH CIOP-
TUBHOU AeqaTeTbHOCTH. COOTBETCTBEHHO, IMOJIOKUTEFHO PEIIAIOTCS JaHHBIE MPOOJIIEMBI JOBOIHHO PEAKO,
YTO HEJOIYCTHMO B YCJIIOBUSX COBPEMEHHOI'O CIIOPTa, B KOTOPOM C KaXXIbIM JIHEM BO3PacTalOT TPeOOBaHUS
K YPOBHIO CITOPTUBHBIX JOCTHXKEHHUI. HEroTOBHOCThH OOJIBIIONO KOJIMUYECTBA IETCKUX TPEHEPOB PEain30BaTh
JOJDKHYIO MICUXOJIOTMYECKYIO MOATOTOBKY IOHBIX CIIOPTCMEHOB B CLIOPTUBHOM JIEATEIBHOCTH BBI3BIBAET AN
OTPHUIIATEIHHBIX TTOCIEACTBHUI:

1) «oTcenBaHMe» OHBIX CIIOPTCMEHOB M3 CIOPTA HA dTane HAaYalbHON MOArOTOBKH. IIpu 3TOM OdYeHBb
4acTo MOKHUIAIOT CIIOPT PedsTa, UMEIOIIHE XOPOIIIHe 3aJaTKH K 3TOMY BUY IEATEIBHOCTH,

2) 3HAYUTEIHbHOE CHIDKEHUE PE3YHTATUBHOCTH CIIOPTUBHOM MOJITOTOBKH FOHBIX CIIOPTCMEHOB.

O06o03Ha4eHHBIC TIOCTEACTBHS HEJIOCTATKA MICUXOJIOTUIECKOTO COMTPOBOXKICHUS B CIIOPTUBHOMN JIEATEIb-
HOCTH SIBJISIFOTCS] OYEBUIHBIMU U HE MOTYT HE BBI3BIBATH 0OOCHOBAHHYIO 00ECIIOKOEHHOCTh KaK y TPEHEPCKO-
MPENoIaBaTeNbCKOro MEPCOHANA, TAK U Y YIIPABIEHUYECKUX CTPYKTYP CIIOPTUBHBIX OpraHU3aluil.

CHOpPTUBHBIA MCUXOJIOI B OPraHM3AIMIX JONOJHUTEIBHOIO 00pa30BaHus (CIIOPTUBHBIX IIKOJIAX) —
ATO COTPYIHUK COOTBETCTBYIOIMICH CIIEIIMATN3aIliY, TIOJYUHBITHNA COOTBETCTRYIOIIEE 00pa30BaHue.

Ha nam B3riisig, MHEHHE O TOM, UYTO POJib CHOPTUBHOTO IICUXOJI0ra MOTYT OCYILIECTBIIATh TPEHED, POIU-
TENH, JPY3bs WIM YACTHBIN TICHXOJIOT U MPOYHe, JeMOHCTPUPYET HEIOCTATOUYHYIO OCBEUIEHHOCTh HEOOXO-
JTUMOCTH PETYJISIPHOTO MCUXOJIOTHYECKOTO COMPOBOXKACHU. [10sIBIeHIE CTIOPTUBHOTO MICUXOJIOTA B JIETCKO-
FOHOIIIECKHX CIIOPTUBHBIX MIKOJIAX PA3IMYHON HAINpPaBICHHOCTH CBS3aHO C OCO3HAHHEM HEOOXOIUMOCTH
TICUXOJIOTHYECKOTO 00ECIICUCHUS JIEATEIIbHOCTU IOHBIX CIIOPTCMEHOB. KpoMe Toro, HeoOXOAMM HEeIpephiB-
HbIM KOHTPOJIb U HAOJIIOICHUE CIIOPTHUBHOI'O IICHXOJIOra B MPOIECCEe KaK TPEHUPOBOYHOM, TaK U COPEBHOBA-
TEILHOM JESITSIIBHOCTH FOHBIX CIIOPTCMEHOB. M yke Mo He0oOXOAMMOCTH HE TOJBKO CIIOPTCMEHAM, HO M Tpe-
HEpaM, POJUTEISAM HYXKHO BBIIOTHATH TOOPOCOBECTHO MMEIOIIMECS PEKOMEHAAuU. Torna 3To CTaHeT 3allo-
roM 3(pPpeKTUBHON COBMECTHOU PabOTHI.

Ha cerogudmHuii 1eHb CTAHOBUTCSI OYEBUIHBIM, YTO IITATHBIM CHOPTHUBHBIN MCUXOJOT B CIIOPTUBHOMN
mKolie (KoMaHze, Kiryde) HeoOXOuM Uit JOCTHIKEHUS BBICOKMX CIIOPTHUBHBIX PE3yJbTATOB Ha MEXKIyHa-
pomHOM ypoBHe. Hanwmuue mraTtHOro mcuxojiora — HE MOJHOE BESHUE, a pealibHas HEOOXOIAUMOCTb, T.K.
TOJIBKO KBATM(DHUIIMPOBAHHBIN CIIEIUAINCT UMEET BO3MOKHOCTD OKa3aTh MOJJICPIKKY KaK CIIOPTCMEHAM, TaK
U TpeHepaM B crienUu(UIeCKUX BOIPOCAX CHOPTHBHOMN IMCHUXOJOTHH. TONBKO KayecTBEHHAs CIJIOYCHHAS pa-
00Ta «TpeHep-CIOPTCMEH-CITIOPTUBHBIN TICHXOJIOT TOBBICUT PE3yJILTATUBHOCTH CIIOPTA B HAIIIEH CTpaHe.

IIpoBeneHHOE MCCIIEIOBAHUE TO3BOJIMIO MPOAHATU3UPOBATH COCTOSHUE MCHXOJIOTHUYECKOTO COMPOBO-
KACHUSA JIeTeH MKOJIHHOTO BO3pacTa B OPraHM3alUAX AOMOIHUTENFHOT0 00pasoBanus Kaparanamackon 06-
JIACTH U BBISIBUTH PSJI CYIIECTBEHHBIX OCOOCHHOCTEH €r0 pean3alluy.
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B xonme umccnenoBaHHsA yCTaHOBJIEHO, YTO IICHXOJIOTMYECKOE COMPOBOKACHHUE SIBISETCS 3HAUMMBIM
KOMIIOHEHTOM CHCTEMBI NOJrOTOBKU OOYYarOLIUXCs, 00€CIEUNBAIOIIUM Pa3BUTHE SMOLMOHAIBEHO-BOJIEBOM
cdepsl, yCTOWIMBOCTD K CTPECCOBBIM Harpy3KaM M yCIICIIHOCTh aJalTallud B YCJIOBUSX 00pa30BaTEIIbHON U
CIIOPTUBHOM A€ATEIBHOCTH.

AHanu3 KazpoBoro obecneueHus Mokasan Hajuuue AucOananca MeX.y YUCICHHOCTBIO O0y4aroLIuXCs
1 KOJINYECTBOM CIIELMAIMCTOB IICUX0JIOTHYECKON CIIy:KO0bl. B psne opranusainuii 1omoJHUTENbHOTO 00pa3o-
BaHUsI HaOJIOAAETCsl BHICOKAsS CTENICHb HATPY3KH Ha MEeJaroroB-TICUX0JIOTOB, YTO MOKET OKa3bIBaTh BIHSIHUE
Ha Ka4eCTBO U JJOCTYIHOCTb MCUXOJIOTHYECKONW MOMOIIIH.

[lonmy4yeHHsle pe3yapTaThl MOATBEPKIAIOT HEOOXOOUMOCTh CUCTEMHOTO MOAX0/a K OpraHu3aluy MCHU-
XOJIOTHUYECKOT0 COIPOBOXKICHHS, BKIIIOYAOLIETO COBEPIICHCTBOBAHHUE KaIpOBOI'O OOECIEUCHHMS, paclIupe-
HUE (YHKIUOHAIBHBIX BO3MOXKHOCTEH CIIEIMATIMCTOB M MOBBIIIEHNE 3PPEKTUBHOCTH MX MPOQPEecCHOHANTb-
HOM JEeATENBHOCTH.

[IpakTryeckas 3HaUUMOCTh MCCIIEJOBAHMS 3aKJIIOYAETCSl B TOM, YTO €T0 Pe3yibTaThl MOTYT OBITH HC-
MOJIb30BaHBI MPH Pa3padOTKE YIPaBIEHUYECKUX PEIICHUH B CUCTEME JOMOJHUTENFHOTO 00pa3oBaHus, a TakK-
K€ B ACATCIBHOCTH IICJaroroB, TPCHEPOB U CIICIUAJIUCTOB TICUXO0JOTHYeCKOM CJ'I}/)K6BI.

[lepcriekTHBEI TANPHEUINX HCCIEIOBAHUI MOTYT OBITH CBSI3aHBI C pa3pabOTKOW M arpodanmen Moje-
JIe TICUXOJIOTUYECKOTO COMPOBOXKICHHSI OOyUYaIOMIMXCS, 8 TAKXKe C U3ydyeHHeM dPQEeKTHBHOCTH BHeEHApsie-
MBIX MPAKTHK B YCIOBHUSIX OpPTaHU3aIlUi JOMOJIHUTENFHOTO 00pa3oBaHusl.
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K.M. Cyneesa, JL.A. lllkyruna, H.B. Temup6acBa

Kaparanabl 00JbICHIHBIH KOCBIMILIA OLT1iM Oepy MeKkeMeepinae
MEKTeIl JKaChIHAAFbI 0aj1a1apAbI NCUX0JIOTHSJIBIK KOJIIAy

Kocpimma 6inmim  Oepy yHBIMAapBIHOAFBl MEKTEH JKACHIHAAFBI Oanmalapipl dcipece CHOPTTHIK KBI3MET
cajachlHIa ICHUXOJOTHSUIBIK KOJIAAy OJNapAbIH TaOBICTBI AaMybl MEH JAspIBIFBIHBIH MaHBI3IBI IIAPTHL.
3eprreyniH MakcaTtsl — KaparaH sl 0OIBICEIHIAFE KOCBIMINIA O11iM Oepy YHBIMIapbIHa O1TiM ayIIbLIap bt
MICHXOJIOTHSUTBIK, KONy IbIH XKall-KyHiH Tanaay. 3epTrey OapbIChIHIA FRUIBIMU 97IcOHeTTep MEH HOPMATUBTIK
KyKaTTapapl Tajujay omicTepi, COHJAi-aK IICHXOJIOTHSIBIK KBI3METTIH KaIpiblK KaMTaMachl3 eTUIyiH
KOPCETETIH CTATUCTUKAJIBIK JEPEKTepi CaHIBIK TaAay 9icTepi KOJIAaHBULIBL. 3epTTey HOTIKeCiHAe OuTimM
aIyIbUIap CaHbl MEH IICHXOJIOT MAaMaHAAp CaHbl apachIHIAFbl TCHI'ePIMCI3IK aHBIKTAIIBI, Oy MaMaHIapFa
TYCETiH JKOFapbl KOCIOM J>KYKTEMEHI XOHE TOJBIKKAHIBI IICHXOJOTISUIBIK KOJAAYABl JKY3€re achIpy
MYMKIHAIKTEPiHIH IIEKTEYTl eKeHiH KepceTedi. 3epTTeyAiH FBUIBIMU J>KAaHAJBIFBI KOCHIMINA OimiM Oepy
YUBIMIApBIHAAFBI TICHXOJIOTHSUIBIK KBI3METTIH KaJpIJBIK KaMTaMachl3 €TUTYiH OHIPIIK AeHreiine Tanmayna
JKOHE JUCHPONOPUMsIIapAbl aHbIKTayAa KepiHemdi. [IpakTHKalblK MaHBI3IBUIBIFBI AJBIHFAH HOTHKENepAi
KOoChbIMIIIa OimiM  Oepy VHBIMAapbIHAAFbl TICHXOJOTHSUIBIK KOJAAy JKYHeciH IKeTijmipyne, COHIal-ak
MEearorTep, JKATTHIKTHIPYIIBUIAP MEH MaMaHOapAblH KOCiIOM KBI3METIHIAC KOJIJaHy MYMKIiHIITiMEeH
aMKBIHIATAbI.

Kinm ce30ep: MexTen )achlHIaFbI Gajanap, MCUXOJIOTHSIIBIK KOJIIAY, HCHXOJIOTHSIIBIK AaifbIHIBIK, KOCBIMINA
Oinim Gepy MeKeMelepi, CIopT, JaibIHIBIK/ TasPIbIK, CIOPT ICUXOJIOTH, IITATTHIK OipJIiK.

K.M. Suleyeva, L.A. Shkutina, N.V. Temirbaeva

Psychological support of school-age children in institutions
of additional education of the Karaganda region

Psychological support for school-aged children in supplementary education organizations is an important
condition for their successful development and training, particularly in the field of sports activities. The aim
of the study is to analyze the state of psychological support for students in supplementary education organiza-
tions in the Karaganda region. The study employs methods of scientific literature analysis and regulatory
documents, as well as quantitative analysis of statistical data reflecting the staffing of psychological services.
The results of the study reveal an imbalance between the number of students and the number of psycholo-
gists, indicating a high professional workload and limited opportunities for providing comprehensive psycho-
logical support. The scientific novelty of the study lies in the analysis of staffing of psychological services in
supplementary education organizations at the regional level and in identifying existing disproportions. The
practical significance of the study consists in the possibility of using the obtained results to improve the sys-
tem of psychological support in supplementary education organizations, as well as in the professional activi-
ties of teachers, coaches, and specialists.

Keywords: school-age children, psychological support, psychological preparation, institutions of additional
education, sports, training, sports psychologist, staff units.
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Emotional intelligence and psychological stability are the most important
personal factors of professional development of future teachers

The article analyzes the features of emotional intelligence and psychological stability in the system of profes-
sional training of future teachers. The professionalization of the future teacher is a complex and multifaceted
process, including the formation of professional competencies, the development of personal qualities and the
development of sustainable behavior models necessary for the effective implementation of pedagogical ac-
tivities. In modern research, special importance in the structure of professional readiness is attached to per-
sonal resources that allow the future teacher to act productively in conditions of high emotional stress, uncer-
tainty and dynamism of the educational environment. Among the most essential of these resources are emo-
tional intelligence and psychological stability, which are considered significant factors supporting successful
professional growth. The findings indicate that the professional development of future teachers is a multilevel
process that largely depends on the formation and strengthening of personal resources. Their combination
creates a solid foundation for students’ professional advancement, enhances their preparedness for teaching
activities, and fosters confidence in their own professional abilities. Thus, emotional intelligence and psycho-
logical stability can be regarded as fundamental personal resources that contribute to balanced and effective
professional development among students. The cultivation of these qualities supports stronger professional
motivation, improves competence, and facilitates the development of self-regulation skills that are essential
for effective performance in educational practice. The greatest impact on professional formation is produced
by those aspects of emotional intelligence and psychological stability that are related to the regulation of
emotional states, adaptability to change, and the ability to establish productive social interactions.

Keywords: pedagogy, psychology, emotional intelligence, mental inegrity, students, future teachers.

Introduction

The ongoing transformation of the educational system places increasingly high demands on future
teachers, particularly regarding their emotional maturity, resilience to stress, capacity for constructive com-
munication, and ability to regulate their emotional states effectively. In this context, examining the factors
that influence the professional development of prospective teachers becomes especially relevant.

Emotional intelligence is commonly understood as the capacity to identify, comprehend, and manage
both one’s own emotions and the emotional states of others. This ability plays a crucial role in establishing
effective pedagogical interaction. Psychological stability, in turn, reflects the capability to cope with stressful
circumstances, preserve emotional balance, and maintain stable professional performance, which are essen-
tial conditions for successful teaching practice.

Despite the large number of studies devoted to individual components of professional development, the
issue of a comprehensive analysis of emotional intelligence and mental integrity as a factor in the develop-
ment of students majoring in teaching remains relevant. This necessitates a comprehensive theoretical and
empirical study of these psychological factors.

The concept of emotional intelligence is a key one in modern personality psychology that is actively
used to explain the effectiveness of human interactions, professional success, and the capacity for emotional
self-regulation.

The term “emotional intelligence” is ingrained in scientific discourse thanks to P. Salovey and
J.D. Mayer who defined it as the ability to perceive, recognize, understand, and regulate emotion in both
oneself and in others. They argue that emotional intelligence is a specific cognitive-emotional ability aimed
at using emotions to address life and interpersonal tasks [1].

In the following years, scholarly interest in the concept of emotional intelligence increased considera-
bly, and a number of researchers contributed to expanding and clarifying its theoretical content. For example,
D. Goleman introduced a widely known model of emotional intelligence that incorporates personality char-
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acteristics, social competencies, and skills related to behavioral regulation. Within this framework, emotional
intelligence is interpreted as a combination of emotional and social abilities that affect the effectiveness of
interpersonal interaction, leadership potential, communication competence, and the capacity to cope with
stressful circumstances. Thus, emotional intelligence is regarded not only as a cognitive ability but also as a
set of personal qualities that can be developed over time [2].

In contemporary research, two major theoretical approaches to the understanding of emotional intelli-
gence are generally distinguished.

1. The ability model (Mayer—Salovey—Caruso). Within this perspective, emotional intelligence is con-
ceptualized as a form of cognitive ability that includes several interconnected components:

— the perception and recognition of emotions;

— the use of emotions to facilitate thinking and decision-making;

— the comprehension of emotional states and their development over time;

— the regulation of emotions in order to promote effective personal functioning and social adaptation.

This model underlies the MSCEIT test and belongs to the list of psychometrically measured cognitive
abilities [1].

2. The mixed-type model (Goleman, D., & Weissberg, R). This one includes a broad range of skills,
such as empathy, stress tolerance, self-regulation, motivation, and social skills. Within this perspective, emo-
tional intelligence is interpreted as a system of emotional competencies that can be formed and improved
through learning, training, and professional experience [3].

In Russian psychological research, the concept of emotional intelligence has been extensively devel-
oped by D.V. Lyusin. He defines emotional intelligence as the capacity to understand and regulate emotions
both within the individual (intrapersonal level) and in interactions with others (interpersonal level). In this
framework, two main dimensions of emotional competence are distinguished:

— Intrapersonal emotional intelligence, which involves awareness and regulation of one’s own emo-
tional states as well as control over their expression;

— Interpersonal emotional intelligence, which refers to the ability to recognize the emotions of others
and effectively manage emotional interaction in communication [4].

Most modern scientific approaches agree that emotional intelligence is a complex multicomponent con-
struct involving several interrelated elements:

1. Perception and recognition of emotions. This component reflects a person’s ability to identify and
distinguish emotional states from external manifestations — facial expression, voice intonation, gestures,
facial expressions, and behavioral traits. It is at this level that the initial emotional perception is formed,
which allows one to more accurately understand the interaction situation and the inner states of other people.

2. Understanding and interpreting emotions. This element assumes the ability to analyze emotional re-
actions, identify their causes, predict possible consequences and the dynamics of changes. It is associated
with cognitive processing of emotional information and plays an important role in understanding the behav-
ior of others and predicting their actions.

3. Regulating one’s emotions. This aspect is expressed in a person’s ability to control their emotional
manifestations, manage impulsive reactions, and maintain a psychologically stable state. Self-regulation
skills are especially important for students and teachers, whose activities often take place in conditions of
increased emotional stress and stressful situations.

4. Controlling the emotional state of others. This component reflects the ability to influence other peo-
ple’s emotions, contribute to the formation of a favorable psychological atmosphere and prevent and con-
structively resolve conflict situations. It is closely linked to the development of empathy, communication
skills and leadership skills.

5. Application of emotions in thought and practice. Emotional experiences can be an important motiva-
tional resource, promoting decision-making, strengthening concentration and stimulating creative thinking.
The ability to consciously use emotional states allows one to improve the effectiveness of both academic and
professional activity.

Scientific literature views professional development as a dynamic process of integrating both personal
and professional development, during which a student transitions from a learner’s position to being a subject
of professional activity. The professional formation of future teachers includes cognitive, motivational, val-
ue, emotional, and behavioral components that ensure readiness for work in a modern educational environ-
ment.
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Kazakhstani researchers (Algozhina A, Sabirova R, Alimbayeva R, Kapbasova G, Sarmantayev A) em-
phasize that there is currently a significant gap in the scientific literature devoted to cross-cultural studies in
the field of emotional intelligence, particularly in the area of measuring its effectiveness.

The research conducted by these authors is focused on studying the quantitative aspects of differences
in emotional intelligence characteristics between university teachers in Kazakhstan and Russia. The model of
emotional intelligence (EI) is widely used in pedagogy, management, and other fields as a useful concept
with considerable application potential. At the same time, there are significant differences in the features of
El among various social groups, particularly across different countries, which are only beginning to be ex-
plored [5].

For students preparing for a teaching career, emotional intelligence plays a particularly significant role,
since pedagogical work involves continuous interaction with people. Teachers are required to maintain a pos-
itive emotional atmosphere in the classroom, reduce potential tension, show empathy, and provide psycho-
logical support to learners.

A well-developed level of emotional intelligence contributes to:

— strengthening professional motivation;

— more effective interpersonal communication;

— lowering the level of occupational stress;

— enhancing pedagogical reflection;

— fostering a positive attitude toward professional responsibilities.

Thus, emotional intelligence can be considered one of the fundamental factors influencing the profes-
sional development of future teachers. Studies assessing the level of emotional intelligence among future
teachers (A.E. Akhmetova, L.A. Shkutina, A.N. Sankhayeva) have confirmed the importance of developing
emotional intelligence for prospective educators, especially in the context of digitalization [6].

Emotional intelligence is considered a significant personal resource, which inflences the effectiveness
of interpersonal interaction, the ability to manage their own emotional states and maintain a favorable psy-
chological atmosphere in the team. For future educators, the development of emotional intelligence is of par-
ticular importance, since the educational profession is associated with a high emotional burden and involves
constant interaction with learners, colleagues and parents. In the phase of professional training of the future
teacher, emotional intelligence performs a number of important functions:

1. Promotes the development of professional communication.

Students of the pedagogical subjects with a higher level of emotional intelligence are able to more accu-
rately recognize the emotional states of the learners, take into account their individual characteristics and
react in time to changes in the emotional atmosphere in the learning group. This creates conditions for the
formation of a psychologically safe educational environment and increases the effectiveness of educational
interaction.

2. Emotional intelligence increases the effectiveness of educational activity. The ability to recognize
and use emotions as an internal resource allows the future educator to maintain students’ motivation to learn,
flexibly choose educational methods, and more successfully adapt to different educational situations.

3. Promotes the development of empathy and educational reflection. Empathy as an important part of
emotional intelligence helps educators better understand learners’ experiences and needs. At the same time,
the developed ability to reflect offers the opportunity to analyze one’s own actions, to recognize emotional
reactions and, if necessary, to adapt professional behavior.

4. Emotional intelligence has a preventive function against professional burnout. Emotional self-
regulation skills allow future educators to more easily deal with stressful situations, maintain inner stability
and maintain a positive attitude to their professional activities.

Thus, the development of emotional intelligence plays an important role in the formation of profession-
ally relevant qualities of the personality of the teacher and is one of the key factors for the successful for-
mation of future professionals in the field of education.

One of the most famous approaches is the concept of Salvatore Maddi, which considers resilience as a
combination of three key components: involvement, control and risk taking. Engagement reflects the ability
to perceive what is happening as significant and interesting, control as the conviction of the ability to influ-
ence the events of one’s own life, and risk-taking as the willingness to act in conditions of uncertainty, con-
sidering difficulties as an opportunity for growth. These components create a kind of “psychological im-
munity” that protects the individual from the destructive effects of stress factors [7].

104 BecTHuK KaparaHguHckoro yHuBepcuTeTa



Emotional intelligence and psychological...

Within the present study, it is necessary to differentiate between a number of conceptually related but
not identical terms used in the scientific literature: “psychological stability”, “hardiness”, “resilience”.

The concept of “psychological stability” in the domestic psychological literature is viewed as an inte-
grative personality characteristic that ensures the preservation of internal equilibrium, effective functioning,
and adaptive behavior in stressful and uncertain situations. It encompasses cognitive, emotional, and behav-
ioral mechanisms of self-regulation.

The concept of “hardiness” developed by Salvatore Maddi, represents a more narrowly defined con-
struct consisting of three key components: commitment, control, and challenge. In the present study, hardi-
ness is considered as a structural component of psychological stability and is measured using the correspond-
ing assessment method.

The term “resilience”, widely used in Western literature, emphasizes an individual’s capacity to recover
from stressful experiences and to successfully adapt to adverse conditions. In some studies, it is used as a
synonym for psychological stability; however, in the present work it is regarded as a closely related but not
fully equivalent concept.

It should be noted that the term “mental integrity” is not an established scientific equivalent of the
aforementioned constructs and is not used as an independent category in the present study. Therefore, the
term “psychological stability” is consistently used throughout the text as an umbrella concept encompassing
elements of both hardiness and resilience.

Other researchers (Simon Cassidy) emphasize that self-efficacy relates to an individual’s perception of
their capabilities. It has a clear self-evaluative dimension leading to high or low perceived self-efficacy. In-
dividual differences in perceived self-efficacy have been shown to be better predictors of performance than
previous achievement or ability and seem particularly important when individuals face adversity. The study
investigated the nature of the association between academic self-efficacy (ASE) and academic resilience.
Undergraduate student participants (N = 435) were exposed to an adverse situation case vignette describing
either personal or vicarious academic adversity. ASE was measured pre-exposure and academic resilience
was measured post-exposure. ASE was correlated with, and a significant predictor of, academic resilience
and students exhibited greater academic resilience when responding to vicarious adversity compared to per-
sonal adversity. Identifying constructs that are related to resilience and establishing the precise nature of how
such constructs influence academic resilience will assist the development of interventions aimed at promot-
ing resilience in students. [8].

In the domestic psychological research, psychological stability is often defined as a combination of in-
dividual psychological characteristics that enable a person to endure stressful or traumatic situations while
preserving productivity and emotional equilibrium. This construct is typically described through several
interrelated components:

— Cognitive component (awareness and interpretation of difficulties, evaluation of the situation, and
the selection of appropriate coping strategies);

— Emotional component (the capacity to maintain emotional balance and stability under pressure);

— Volitional component (self-control, discipline, and the ability to overcome obstacles in challenging
circumstances);

— Behavioral component (the effectiveness of actions and decision-making in complex or stressful sit-
uations).

This quality is an important personal resource that provides a person with the ability to achieve their
goals, effectively adapt to changing environmental conditions and maintain inner harmony. Psychological
stability as a personal resource manifests itself in a number of interrelated aspects:

1. The adaptive aspect. Psychological stability contributes to the maintenance of rational patterns of be-
havior and decision-making in conditions of stress. Thanks to this, a person is able to overcome difficult life
circumstances faster, restore their emotional state and maintain control over events.

2. Regulatory aspect. This characteristic includes developed mechanisms of emotional and behavioral
self-regulation. They allow a person to manage their experiences, reduce anxiety, prevent emotional destabi-
lization, and maintain an optimal level of mental stress.

3. The motivational aspect. People with pronounced psychological stability, as a rule, have a higher fo-
cus on achieving goals, demonstrate perseverance and confidence in their abilities. They perceive the diffi-
culties that arise not as an obstacle, but as an incentive for personal growth and development.
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4. Social and communicative aspects. Stress tolerance is also manifested in the field of interpersonal in-
teraction. Such people find it easier to build productive relationships with others, retain the ability to cooper-
ate even in conflict or tense situations, and function more effectively in collective activities.

In the context of the professional training of the future teacher, psychological stability is of particular
importance. Educational activity is characterized by high emotional saturation, intense interpersonal interac-
tion, the need to react quickly to problem situations, while controlling one’s own emotional state. Low re-
sistance can lead to emotional exhaustion, professional stress, and decreased quality of the educational pro-
Cess.

Psychological stability contributes to the development of:

- prevention of professional burnout,

- maintaining emotional well-being,

- effective interaction with students,

- constructive resolution of pedagogical conflicts,

- improving the quality of professional activity,

- strengthening professional identity.

Thus, psychological stability is a key personal resource that ensures the successful professional devel-
opment of a future teacher and their willingness to work in the dynamic and stressful conditions of the mod-
ern educational environment. Overall, professional development of future teachers is a complex, multifacet-
ed, and lengthy process of shaping the teacher’s personality that includes development of professionally sig-
nificant qualities, motivation, competencies, and readiness to teach. It begins long before the specialist starts
actual practical work and goes through a series of stages related to recognition of professional values, acqui-
sition of professional knowledge and skills, development of pedagogical reflection, and formation of a pro-
fessional identity.

Psychological stability is a no less significant resource in the professional development of future teach-
ers. This complex of personal properties provides the ability to withstand stressful situations, maintain emo-
tional balance and productivity of professional activity.

The role of psychological stability in the process of professionalization is manifested in the following
aspects:

1. adaptation to professional requirements. Students of pedagogical specialties face many stressors: high
academic load, emotional stress during practice, the need to make decisions in conditions of uncertainty.
Psychological stability helps to maintain efficiency and emotional balance.

2. formation of professional identity. Stability contributes to the internal stability of the personality, al-
lows you to consciously make professional decisions and confidently move towards professional develop-
ment. Personal stability helps the student overcome doubts, difficulties and temporary setbacks.

3. Development of stress resistance and self-regulation. The regulatory-volitional qualities included in
the structure of psychological stability allow future teachers to adequately respond to pedagogical conflicts,
maintain self-control and constructively solve difficult situations.

4. Increasing the efficiency of pedagogical interaction. A stable teacher is able to maintain calm and ra-
tionality even in conflict situations, which contributes to the creation of a favorable atmosphere for education
and upbringing.

5. Prevention of burnout. Psychological stability provides a protective mechanism that reduces the risk
of developing emotional exhaustion and occupational deformities. Sustainable students recover more easily
from failure and are positive about professional challenges.

Although emotional intelligence and psychological stability are different psychological constructs, they
are closely interrelated and complementary. Emotional intelligence provides awareness and emotion man-
agement, while psychological stability helps keep the individual stable in the face of stress.

The process of professionalization of future teachers involves the formation of a set of competencies,
personal qualities and stable behavioral models necessary for the successful implementation of pedagogical
activities. In recent years, in the structure of professional readiness, special attention has been paid to person-
al resources that ensure the ability of the future teacher to effectively interact in complex, emotionally rich
and dynamic conditions of the educational environment. Among such resources, emotional intelligence and
psychological stability play a key role, which are considered as significant factors in professional develop-
ment.

Modern pedagogical psychology repeatedly emphasizes the importance of emotional intelligence and
mental integrity. 1.V. Chernyaeva confirms that the development of these personal factors increases the ef-
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fectiveness of pedagogical activity, promotes the formation of professional competence and ensures stability
in stressful situations and professional challenges [9].

In addition to classical studies on emotional intelligence and psychological stability, recent years have
witnessed the active development of this research area within the international scientific agenda. Contempo-
rary studies indexed in Scopus and Web of Science confirm a stable relationship between emotional intelli-
gence and individuals’ psychological stability.

Recent empirical studies also demonstrate a consistent association between specific components of emo-
tional intelligence and psychological well-being, as well as individuals’ psychological resilience to stressors,
which is supported by research findings. For example, the results of empirical research (Kartol, A.,
Uztemur, S., Griffiths, M. D., & Sahin, D.) show that a high level of emotional intelligence contributes to re-
duced perceived stress while simultaneously enhancing psychological stability and subjective well-being [10].

Considerable attention in the international literature is devoted to the role of emotional intelligence in
the development of psychological stability Zhang, B., Xiao, Q., Gu, J., Lu, H., & Han, L. note that the devel-
opment of emotional competence contributes to students’ ability to cope with academic and professional
stressors and to maintain psychological stability under conditions of uncertainty. The mediating role of resil-
ience in the relationship between emotional intelligence and various psychological outcomes, including life
satisfaction and academic behavior, is emphasized [11].

In recent years, researchers (Abualruz, H., Hayajneh, F., Othman, E. H., & Sabra, M. A.) have increas-
ingly examined the role of emotional intelligence as a predictor of psychological stability in stressful and
professionally demanding contexts [12].

In particular, it has been found that individuals with higher levels of emotional intelligence demonstrate
lower levels of anxiety, depression, and stress responses, as well as a higher capacity for adaptation. Thus,
contemporary research confirms the necessity of a comprehensive study of emotional intelligence and psy-
chological stability as interrelated personal resources that contribute to the successful professional develop-
ment of future teachers.

Research object — key personality factors of professional development among students of pedagogical
specialties.

Research subject — the relationship between emotional intelligence and psychological stability as per-
sonality factors of the professional development of future teachers.

Research aim — to identify the features of the relationship, including overall and component-level in-
teractions between emotional intelligence and psychological stability in students of pedagogical specialties,
and to determine their role in the process of professional development.

Research hypotheses:

— It is assumed that there is a statistically significant relationship between emotional intelligence and
psychological stability among students;

— It is assumed that intrapersonal components of emotional intelligence (self-regulation, emotion man-
agement) are more strongly associated with psychological stability than interpersonal components;

— It was hypothesized that components of emotional intelligence serve as significant predictors of psy-
chological stability.

— Scientific novelty and authorial contribution are as follows:

— It was established that there is no statistically significant relationship between the integral indicators
of emotional intelligence and psychological stability;

— It was shown that the relationship is differentiated and manifests at the level of individual compo-
nents;

— It was revealed that intrapersonal components of emotional intelligence play a key role in the for-
mation of psychological stability;

— It was demonstrated that emotional intelligence serves as a significant predictor of psychological
stability at the level of structural components.

Thus, the presented provisions define the structure and logic of the empirical study.

Materials and Methods

The empirical study was conducted at the Faculty of Education with E.A. Buketov Karaganda National
Research University. Students majoring in pedagogy formed the list of participants. Sample selection was
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designed to ensure representativeness and create conditions for identifying relationships between emotional
intelligence, mental integrity, and professional development characteristics of future teachers.

Sample Characteristics.

The total sample size was 120 students. Participant age ranged between 18 and 20 with an average of
approximately 19. The gender breakdown was 80 % female and 20 % male, reflecting typical distribution
among students majoring in pedagogy. All participants were sophomore undergraduate students, which al-
lowed for an examination of professional development’s characteristics during the active development of
professional understanding and skills.

The sample included Pedagogy and Methodology of Primary Education and Pedagogy and Psychology
students to ensure representation of various areas of teacher training and increase the generalizability of the
results.

Entry Criteria.

The study included students who met the following criteria: a pedagogical specialty, aged between 18
and 20, and having provided voluntary informed consent to participate.

Comparability of age, gender, and academic backgrounds were considered while forming the sample.
Compliance with ethical standards of the study was ensured by informing students of the study’s goals and
objectives, data confidentiality, and their right to withdraw from participation at any stage with no further
consequences.

The selected sample produced reliable and representative data on emotional intelligence and mental in-
tegrity of students majoring in pedagogy, as well as an analysis of their role in professional formation of fu-
ture teachers.

For the empirical study of emotional intelligence and mental integrity, a set of psychodiagnostic meth-
ods was used to quantitatively assess indicators under study and their structural components.

Emotional Intelligence Assessment.

Emotional intelligence was assessed using D.V. Lyusin’s Emotional Intelligence method based on rec-
ognizing emotional intelligence as the cognitive ability to recognize, understand, and manage emotion—both
in oneself and in others. The structure of emotional intelligence excludes personality traits, which may indi-
rectly influence emotional understanding but are not its components.

The purpose of the method was to identify students’ ability to understand, assess, and regulate emotion-
al states in interpersonal and intrapersonal interactions.

Applying the method involved analyzing the following indicators:

- Interpersonal emotional intelligence reflecting the ability to understand and manage the emotion in
others,

- Intrapersonal emotional intelligence characterizing the understanding and regulation of emotion in
oneself,

- Understanding and managing emotion as generalized components,

- Subscales including understanding and managing emotion in others, awareness and regulation of own
emotional states, and emotional expression control.

The study had participants complete a series of standardized tasks and questionnaires aimed at assessing
emotional reactions and typical behavioral strategies. Results procession followed methodology instructions
and was followed by calculation of integrated emotional intelligence score and its components.

Mental Integrity Assessment.

The assessment of psychological stability was carried out using the “Hardiness Test” developed by Sal-
vatore Maddi and adapted by D. A. Leontiev, which made it possible to evaluate its structural components.
This method looks to assess an individual’s ability to cope with stressful situations, maintain psychological
balance, and perform productively under increased pressure [13].

The integrated resilience index and its main components were analyzed within the resilience frame-
work: involvement, control, and risk acceptance. Involvement reflects the individual’s level of interest in
current events and their willingness to actively engage in activities. Control characterizes the belief in the
ability to influence the results of their own activities. Risk acceptance is associated with a willingness to
view life events as a source of experience and development regardless of their positive or negative nature.

The procedure had students fill in questionnaires assessing statements on a scale measuring severity of
various mental integrity aspects. Based on the results, the mental integrity index and its individual compo-
nent scores were calculated.
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Applying a comprehensive diagnostic approach that combines assessment of emotional intelligence and
mental integrity allowed us to objectively examine students’ personal resources and analyze their contribu-
tion to the professional development of future teachers, as well as identify relationships and predictors of
successful professional formation.

Empirical Data Collection Arrangements.

Data were collected in two stages:

Stage one. Emotional intelligence was measured using a standard test. Participants completed it under
consistent conditions to ensure reliable results. The assessment took about 35-45 minutes.

Stage two. Mental integrity was measured through a questionnaire to assess resilience and stress tolerance.
This took another 35-45 minutes. All responses were recorded in individual protocols for later analysis.

Both assessments were conducted in a classroom setting with a researcher present. Participants used
Google Forms to submit their answers. They were encouraged to ask questions should anything be unclear,
which helped maintain standardized conditions.

Following the empirical data collection stage, initial data processing ensued, including checking the
protocols for completeness and accuracy, coding the results, and entering the data into an electronic database
for subsequent statistical analysis. For each studied variable, integrated indicators of emotional intelligence
and mental integrity, as well as individual components of these constructs were calculated.

Based on the obtained empirical data, correlation and regression analyses were conducted to identify re-
lationships and predictors of professional formation of future teachers. The final stage of the study involved
statistical processing of data with Microsoft Excel, determining statistically significant relationships between
indicators of emotional intelligence and mental integrity, and interpreting the results from an educational
psychology perspective.

Student participation in the study was voluntary. All data obtained was anonymized and used exclusive-
ly for scientific purposes. The results were presented in a generalized form without any personal information,
which was in full compliance with psychological research’s ethical requirements.

Results and Discussion

The objective of this stage of the study was to identify the level of emotional intelligence and psycho-
logical stability among students preparing for teaching careers, as well as to examine the structural character-
istics of these personal resources. The empirical data obtained made it possible to evaluate their significance
for professional development and readiness for pedagogical activity.

Statistical processing of the obtained data determined the integral indicator of emotional intelligence, as
well as the values of its main structural components. The results of the analysis showed that in a large pro-
portion of the respondents the level of formation of emotional intelligence remains insufficient. In particular,
a high level of this indicator was found only in 10.84 % of students, the average level was found in 23.33 %
of respondents, while the majority of subjects — 65.83 % — recorded a low level of emotional intelligence
development.

The study of component structure showed that the most developed element is interpersonal emotional
intelligence, which reflects a person’s ability to recognize the emotional states of others and build a produc-
tive interaction with them. At the same time, it was found that the least pronounced component is “expres-
sion control.” This indicator characterizes the ability to regulate the external manifestations of one’s own
emotional reactions. Low scores for this component indicate the need for their targeted education and devel-
opment during the vocational training of future educators.

The average value of the integral indicator on the scale “Understanding one’s emotions” was 15 points.
This indicator characterizes the average level of education of the ability to recognize one’s own emotional
states, including recognizing, defining, understanding causes, as well as the ability to express them verbally.
The presence of this skill is an important condition for the formation of emotional competence in schoolchil-
dren.

An analysis of the results of the psychological stability study showed that 24 % of students had a high
level of this quality, 38 % had an average level, while 38 % of respondents also had a low level. This allows
us to conclude that more than a third of the study participants have insufficient psychological stability, which
can potentially complicate their adaptation to professional activities, especially with increased emotional
stress and stressful situations.

The engagement component turned out to be the most pronounced in the structure of psychological sta-
bility, which indicates that in the future students are interested in educational and professional activities and
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are ready to take an active part in the ongoing processes. At the same time, the least developed component is
risk acceptance, which is associated with the ability to perceive uncertainty and changes as opportunities for
personal and professional growth, and not as a threat.

The average integrated psychological stability score on the Control scale was 26 points. This character-
izes the development of students’ belief in their ability to influence the course of events and the results of
their own activities, even in the face of uncertainty and the lack of guaranteed success. The opposite charac-
teristic is a feeling of helplessness and loss of subjective control. Students with higher levels of this compo-
nent perceive themselves as active agents in their own lives and are more resilient to stress.

The results obtained indicate that individual components of emotional intelligence and psychological
stability act as interrelated personal resources in the process of professional development of future teachers.

Prevalence of low emotional intelligence among students coupled with underdevelopment of individual
components of mental integrity suggests limited capacity for emotional self-regulation and coping with stress
during professional training.

Insufficient development of expression control indicates difficulties in regulating the outward manifes-
tation of emotions. Such limitations may negatively influence the quality of pedagogical communication and
increase susceptibility to emotional fatigue or burnout. In addition, a low level of risk acceptance within the
structure of psychological stability reflects a tendency to avoid situations involving uncertainty or change,
which can restrict effective adaptation to the constantly evolving conditions of the educational environment.

At the same time, the relatively high indicators of interpersonal emotional intelligence and involvement
demonstrate that students possess certain resources that can support their further professional growth. Never-
theless, when self-regulation skills and the sense of personal control are not sufficiently developed, this po-
tential may remain only partially realized.

For a more detailed study of the relationships, a component analysis was performed using the Pearson
correlation coefficient. The correlation analysis performed using the Pearson correlation coefficient did not
reveal a statistically significant relationship between the integral indicators of emotional intelligence and
psychological stability (r = -0,16; p = 0,086).

The results showed that, despite the absence of a significant relationship between the integral indicators,
statistically significant dependencies are revealed at the level of individual components.

The most pronounced correlations are observed between intrapersonal emotional intelligence and the
“control” component of psychological stability (r = 0,41; p < 0,01), which indicates the important role of the
ability to self-regulate in the formation of subjective control over the situation. The emotion management
component also demonstrates significant positive correlations with engagement (r = 0,38; p < 0,01) and
control r = 0,45; p < 0,01), which indicates its key role in ensuring psychological stability (Table 1).

Table 1
Correlations of components of emotional intelligence and psychological stability
Indicators Commitment Control Challenge
Interpersonal EI 0,21* 0,18 0,09
Intrapersonal EI 0,34** 0,41** 0,27*
Emotion understanding 0,19 0,22* 0,11

To identify the contribution of individual components of emotional intelligence to the formation of psy-
chological stability, a multiple regression analysis was performed.

The integral indicator of psychological stability was used as a dependent variable, and the components
of emotional intelligence were used as predictors.

The analysis results showed that the constructed model is statistically significant (F = 15,63; p < 0,001)
and explains 42 % of the variance of psychological stability (R = 0,42).

Intrapersonal emotional intelligence makes the greatest contribution to predicting psychological stabil-
ity (B = 0,36; p = 0,002), which emphasizes the importance of the ability to recognize and regulate one’s own
emotional states.
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The “emotion management” component is also a significant predictor (B = 0,29; p = 0,006), reflecting
skills of emotional self-regulation.

At the same time, interpersonal emotional intelligence (B = 0,12; p = 0,184) and understanding of emo-
tions (B = 0,09; p = 0,241) did not demonstrate a statistically significant effect on the level of psychological
stability (Table 2).

Table 2

The results of a multiple regression analysis of the influence
of emotional intelligence components on psychological stability

Predictors B SE p-value
Intrapersonal El 0,36 0,11 0,002
Emotion management 0,29 0,10 0,006
Interpersonal El 0,12 0,09 0,184
Emotion understanding 0,09 0,08 0,241

The results obtained indicate that psychological stability is more determined by intrapersonal mecha-
nisms of emotional regulation than by the ability to understand other people’s emotions.

This confirms the assumption that the processes of self-regulation, self-control and management of in-
ternal states play a key role in the formation of psychological stability.

At the same time, the results of this study did not reveal a statistically significant relationship between
integral indicators of emotional intelligence and psychological stability, which partially contradicts the data
of a number of foreign works, where a positive relationship between these constructs is recorded [14].

Thus, a comparison with international studies allows us to conclude that the identified features of the re-
lationship between emotional intelligence and psychological stability are due to both the age characteristics
of the sample and the structural heterogeneity of the studied constructs. The results obtained do not contra-
dict modern scientific data, but rather clarify them, demonstrating the need for a differentiated analysis of
personal resources.

In general, the obtained results confirm the assumption that emotional intelligence, particularly its in-
trapersonal aspects, functions as an important psychological mechanism contributing to the development of
psychological stability. The ability to recognize and understand one’s own emotions promotes the formation
of a stronger sense of control and encourages the use of active coping strategies, which in turn facilitates ad-
aptation to the professional requirements of teaching.

These findings emphasize the importance of purposeful efforts aimed at developing emotional self-
regulation, increasing tolerance for uncertainty, and strengthening psychological stability within the profes-
sional training of future teachers.

Conclusions

An empirical data analysis found that most levels of students’ emotional intelligence are below average,
while their mental integrity is within the middle range. This result shows that there are basic requirements for
satisfactory vocational training, but at the same time points to the need for targeted further development of
the individual components of these resources.

The study revealed vulnerabilities, particularly the inadequate development of emotional regulation and
mental integrity skills, in some students. These characteristics may reduce their professional preparation for
teaching and may require the inclusion of corrective and developmental activities in the educational process.

Assessing students’ emotional intelligence and mental integrity allowed us to identify strengths and
weaknesses of their personal resources, identify areas of focus for their development, and form an empirical
basis for analyzing the relationships between personal traits and the professional development process, which
was reflected in the later stages of study.

The results obtained using the Pearson coefficient allow us to conclude that the relationship between
emotional intelligence and psychological stability is not integral, but differentiated. The key role in the for-
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mation of psychological stability is played by the intrapersonal components of emotional intelligence, pri-
marily related to the management and regulation of emotional states. This explains the lack of a significant
relationship at the level of general indicators and underlines the need to analyze the structure of psychologi-
cal constructs.

Thus, despite the absence of a statistically significant relationship between the integral indicators of
emotional intelligence and psychological stability, regression analysis revealed a significant contribution of
individual components of emotional intelligence to the formation of stability.

This result indicates the need for a differentiated approach to the analysis of personal resources and
confirms that their influence is manifested primarily at the level of structural components rather than general-
ized indicators.

Developing emotional intelligence and psychological stability contributes to increased motivation for
teaching, improved cognitive and action readiness, development of reflective-emotional competence, and
increased stability to professional stressors in educational environment. In that manner, the study results sup-
port the hypothesis that students’ personal resources directly influence the development of their professional
identity as future teachers.

In some students, insufficient expression of emotional intelligence has been established to hinder the
development of soft skills when emotional intelligence levels are below average on the main scales. Devel-
opment of such skills is envisaged by competency certificates for all areas of professional training. In this
regard, humanities curriculum seems appropriate to include special elements focused on developing emo-
tional intelligence using interactive learning methods such as role-playing and business games, discussions,
brainstorming sessions, and training technologies.

The results of an empirical study show that emotional intelligence and psychological stability play an
important role in the professional development of future educators. The results confirm the need for their
targeted and systemic development under the conditions of the modern educational environment.

The correlation analysis showed that the most important components of the structure of emotional intel-
ligence are emotional regulation, empathy and social competence. The developed capacity for emotional
regulation allows students to control and adjust their own emotional states, which contributes to a more ef-
fective aquisition of educational skills and increases the willingness to deal with stressful situations that oc-
cur during vocational training.

Empathy and social competence in turn have a noticeable influence on the motivating component of
professional development. They contribute to the formation of a sustainable interest in educational activities
and the willingness to engage in productive interaction with participants in the educational process. Thus,
emotional intelligence can be considered a significant factor in the personal development of students and an
important basis for the formation of the professional key competences of the future teacher.

Psychological stability has been identified as another key factor influencing the professionalization of
students. Its volitional and adaptive components most strongly affect both the activity level and the reflexive-
emotional aspects of professional development. Students with higher psychological stability demonstrate
better adaptability under increased workload, maintain focus and purposefulness in their educational tasks,
and perform professionally oriented activities more successfully, thereby enhancing the overall quality of
their teacher training.

In combination, emotional intelligence and psychological stability complement each other: emotional
intelligence facilitates the awareness and regulation of emotional states, while psychological stability sup-
ports internal stability and persistence in achieving professional goals under stress. Together, these personal
resources create a robust foundation for effective professional development and strengthen students’ readi-
ness for future teaching responsibilities.

These results allow us to review professional formation of future teachers as a multi-level process
where personal resources play a system-forming role. Indicatively, the motivational component of profes-
sionalization is formed primarily under the influence of empathy and social competence, the cognitive and
activity components are closely linked to the level of emotional regulation and adaptability, and the reflec-
tive-emotional component is determined by the ability to analyze their own activities and manage emotional
reactions, based on integration of emotional intelligence and mental integrity.

Key findings of the study include:

— in the majority of respondents, the insufficiently developed level of emotional intelligence was re-
vealed;
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— More than a third of respondents show insufficient mental integrity, which can affect their adaptation
to professional activities under increased emotional and stressful pressure;

— The hypothesis of a statistically significant relationship between integral indicators of emotional in-
telligence and psychological stability has not been confirmed:;

— The joint development of emotional intelligence and mental integrity forms a sustainable basis for
the successful professional development of students who specialize in teaching;

— The hypothesis of a significant role of individual components of emotional intelligence and their im-
pact on psychological stability has been confirmed.

Thus, the hypothesis of a statistically significant relationship between the integral indicators was not
confirmed, while the hypotheses about the role of individual components were partially confirmed.

The results obtained should be considered in the context of modern international research. A number of
studies have shown the existence of a positive relationship between emotional intelligence and psychological
well-being of individuals.

In contrast to these data, the present study did not reveal a statistically significant relationship between
the integral indicators, which may be due to the age characteristics of the sample and the stage of profession-
al development of students [15].

At the same time, the identified significant connections at the level of individual components are con-
sistent with modern research that emphasizes the key role of emotional self-regulation in the formation of
personality stability.

It was shown that emotional intelligence and mental integrity components, ensuring effective manage-
ment of emotional states, adaptation to changing educational conditions, and constructive social interaction
have the greatest impact on the professionalization process.

Based on the obtained results, a number of practical recommendations can be formulated:

— Develop students’ emational intelligence by introducing specialized training programs into the edu-
cational process aimed at building skills of emotional regulation, empathy, and effective interpersonal inter-
action.

— Use situational tasks, role-playing, and business games as effective methods for developing self-
regulation skills, improving communication competence, and practicing professionally relevant behavior.

— Promote the strengthening of students’ psychological stability through stress-resistance training, as
well as through the development of self-control and adaptation skills necessary for future professional activi-
ties.

— Incorporate elements of psychological support and reflective activities into the content of pedagogi-
cal disciplines in order to facilitate the comprehension of professional experience and the development of the
emotional and volitional sphere of personality.

— Integrate the development of personal resources into the professional training system of future teach-
ers by creating conditions for a balanced combination of emotional intelligence and psychological stability
during teaching practice.

— Design comprehensive professional training programs that take into account individual characteris-
tics of students and are focused on the systematic development and strengthening of their personal potential.

Experience with implementing an educational module to develop emotional intelligence in students at
foreign universities already exists and is showing positive dynamics. We recommend applying this experi-
ence in the Republic of Kazakhstan [16].

The results of the study confirm the hypothesis that emotional intelligence and psychological stability
are considered as important personal resources for the professional development of future teachers.

The scientific novelty of the study lies in clarifying the nature of the relationship between emotional in-
telligence and psychological stability, showing its differentiated rather than integral nature.

Development of these resources contributes to strengthening motivation for teaching, increasing profes-
sional competence, and developing sustainable self-regulation skills required for successful teaching in to-
day’s environment.
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J.K. A6unos, A.P. Anbroxxuna

IMOUMOHAJABIK HHTEJJIEKT JKOHe MCUXO0JOTHSIIBIK TYPAKTBLIBIK 00J1aIaK
nearorTepaAiH Kacion 1aMybIHBIH MaHBI3bI TYJIFAJIBIK (paKkTOpIaphI

Makanaga Oojaimiak MeaarorTepaid KOCiOM MalbIHABIFBl AsACHIHIAFBI SMOIMOHAIABI HHTEIUIEKTICI MCH
TMICUXOJIOTHSIJIBIK TYPAaKTBUIBIFBIHBIH acepi KapacTblpbuiaasl. bonamak memarorrepai KaciOuaeHaipy mporeci
MEAaroruKaibIK KHI3METTI COTTI OpBIHZAY YIIIH KaXXETTi KY3BIPETTep JKOHE JKEKe TYJIFANIbIK KacHeTTep MeH
TYPaKThl MiHE3-KYJIBIK MOJENbACPIHIH KUBIHTHIFBIH KAJIBIITACTHIPY/bl KaMTUIbl. COHFBI JKbUIIAPbl KCiOH
KOCiOM JalbIHIBIK KYPBUIBIMBIHIA OoJNamaK MeAaarorTepaid OiliM Oepy OpTachIHBIH KYPHAEINi, SMOIHOHAIIBI
KaHBIKKaH JKOHE TMHAMHKAIIBIK JKafaillapblHia THIMJI e3apa opeKkeTTecy KabieTiH KaMTaMachl3 eTeTiH xke-
Ke pecypcrapra epekiie Haszap aynmapbliyna. Ocbkl  pecypcTaplblH KaTapblHIa, TYJIFaHBIH KOCiOH
KaJBIITAaCybIHBIH ~ MaHbBI3bl  (akTopiapel peTiHIe, TYJIFAaHBIH OMOLMOHAIABI HMHTEIUICKTICI  MeH
MICUXOJIOTHSJIBIK TYPAKTBUIBIFBI KapacThIPbUIAAbl. AHBIKTAJIFaH 3aHIBUIBIKTAp OoOJalIaK MeIarorTepin
KOciOM KalIbITacybl )KEKe pecypcTap MaHBI3IbI POJl aTKapaThlH KeI JAeHreini, OipTyrac mpouec eKeHIIriH
alikpiHgainsl. Kemenai Typre, Oyl TyiFanslK JKeke pecypcrap CTYIEHTTEpPAIH NearorukaiblK KbI3METKe
JAWBIHIBIFBIH QaPTTHIPA OTBIPHII, OJNAPABIH KEKe MYMKIHAIKTepiHe JereH CeHIMIUTIKTI KaJbINTacThIPBII, Ta-
ObICTHI KociOu maMybiHa Oepik Heri3 xkacaimpl. OcbUraifima, SMOIMOHANABl UHTEIUIEKT MEH IICHXOIOTHSIIBIK
TYPaKTBUIBIK CTYICHTTEPIH YineciMai xaHe TaOBICTHI KaCiOHM KaJbINTacyblH KaMTaMachl3 €TeTiH HeTri3ri jke-
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ke pecypcrap. JKeke pecypcTapibl JaMbITy MOTHBALMSHBI HBIFANUTyFa, KOCiOM KY3BIPETTUIIKTI apTThIpyFa
JKOHE TaOBICTHI MENArOTMKANBIK KbI3MET VIIIH ©31H-631 PeTTeyIdiH TYpakThl JaFrdbUIapblH KaJBITACTHIPYFa
bIKNan ereni. TyiaFaHblH KOCiOM KalbINTACyblHA SMOLMOHAIABI HMHTEJUICKT MEH IICHXOJOTHSIIBIK
TYPaKTBUIBIKTHIH, IMOLMSIIApI6 THIMAI OacKapyabl, IyMETTIK opTa e3repicTepine OeifiMaely/i skoHe e3apa
OPEKETTECTIKTI KAMTaMachI3 €TeTiH KOMIIOHEHTTEep1 alpBIKIIA BIKIIAJ €TeIi.

Kinm C630€p: Ieaaroruka, nNCUXoJIorusd 5MOIUOHAIAbI UHTCIUICKT, 63 SMOIUSIIapbIH 6acKapy, 03iH-031 peT-
TCY, ICUXOJOTUAJIBIK TYPAKTBUIBIK, CTYACHTTED, 60namaK neaaror.

J.K. Abunos, A.P. Anbroxxuna

IMOUMOHAJBHBIA MHTE/UIEKT U MCUXO0JI0THYECKAs YCTOHYNBOCTh BaKHel e
JIMYHOCTHBIE (haKTOPHI NPO(PEeCCHOHATIBLHOI0 PAa3BUTHUA OYAyIIUX MpenoaaBarTeiei

B crathe paccmaTpHBaIOTCS SMOIMOHAIBHBIN MHTEIIEKT U IICHXOJIOTHYECKas yCTOMYMBOCTh B KOHTEKCTE
npodecCHOHANBHOM MOAroTOBKM Oynymux nenaroros. [Iponece mpodeccnonanm3anny OyIynux HeJaroros
npennoyaraeT GOpMHPOBaHUE KOMIUIEKCA KOMITETEHIMH, JTHYHOCTHBIX KAaueCTB M YCTOWYMBEHIX IOBEICHYE-
CKHMX MoJeJiel, HeOOXOIUMBIX JUIsl YCIICITHOTO BBIOJHEHHUS IEAarornyecKoi JesTeNIbHOCTH. B mocnenane
TOABI B CTPYKType NpodecCHOHAIBLHOW TOTOBHOCTH 0CO00€ BHHMAaHHE YAENISAETCS JUYHOCTHBIM pecypcam,
KOTOpbIe 00ECIeUnBalOT CIIOCOOHOCTh Oynymiero memarora 3(gp¢QekTHBHO B3aHMMOICHCTBOBATH B CIOXKHBIX,
SMOIMOHATIBHO HACHIIIEHHBIX M AWHAMHYHBIX YCIOBHSIX 0Opa3oBaTenbHOH cpembl. Cpeau TaKHX pecypcoB
KJTIOYEBYIO POJIb UTPAIOT SMOIMOHAIBHBINA HHTEJIIEKT U IICHXOJIOTHYECKasl yCTOHYMBOCTh, KOTOPBIE paccMar-
PHBAIOTCS KaK 3HaYMMbIEe (PaKTOPHI IPOGECCHOHAIPHOTO CTAHOBICHHS. BEIABICHHBIC 3aKOHOMEPHOCTH CBH-
JETeNbCTBYIOT O TOM, YTO NPO(ECCHOHAIBHOE CTaHOBJICHHE OYIYyIIMX MEJaroroB SIBJSIETCS MHOTOYpPOBHE-
BBIM IPOLIECCOM, B KOTOPOM KIIFOUEBYIO POJIb MIPAIOT JIMYHOCTHEIE pecypchl. B KOMOMHAIMY 3TN JIMYHOCT-
HBIE PECypChl CO34al0T MPOYHYIO0 OCHOBY JUISl YCHELIHOTO NMPO(ECCHOHATIBHOTO Pa3BUTHS CTYJCHTOB, IIOBBI-
IIasi ©X TOTOBHOCTH K TI€Aaroruyeckoil AesTeNbHOCTH B GOPMUPYST YBEPEHHOCTh B COOCTBEHHBIX BO3ZMOIKHO-
cax. Takum 06pa3oM, SMOIMOHANIBHBIN WHTEIUIEKT U NICHXOJIOTHYECKas yCTOMYMBOCTD BBICTYNAIOT KIIFOUE-
BBIMH JIMYHOCTHBIMH pPeCcypcamu, 0OeclednBaONMMI TapMOHUYHOE U yCHEHIHOe Mpo(ecCHOHANbHOE CTa-
HOBJICHHE CTYJCHTOB. Pa3BuTHe 3TUX JIMYHOCTHBIX PECYpPCOB CIIOCOOCTBYET YKPEIJICHHIO MOTHBAIMH, ITO-
BBIIICHNIO MTPO(ECCHOHATBHON KOMIIETEHTHOCTH U ()OPMHPOBAHHIO YCTOWIHMBBIX HABBIKOB CAMOPETYIISINH,
HEOOXOJUMBIX JUIs YCIICIIHOW Iefarormdeckol nesrenbHocTH. HamGonee 3Haummoe BiMsiHHME Ha mpodec-
CHOHAJIHOE CTaHOBJICHUE OKa3bIBAIOT T€ KOMIIOHEHTHI SMOIIMOHAIBHOTO UHTEJUIEKTa U YCTOIYMBOCTH, KOTO-
pble obecrieunBaroT 3G (GEKTHBHOE YIPABICHHE SMOLMAMH, aJalTaliio K U3MEHEHHsIM U COLMAIbHOE B3aH-
MOJIeHCTBHE.

Kniouesvie cnosa: meparoruka, MCUXOJIOTHS, SMOIIMOHAIBHBI HHTEIUIEKT, TICHXOJIOTHYECKasi YCTOHYHUBOCTD,
CTYZEHTHI, OyAyIIHe Tearory.
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HNuTerpanusi tU(QpPOBHIX TEXHOJIOTHIl B IIpouece
(¢popmMupoBaHus HcCIEI0BATENbCKMX KOMIIETEHIUH CTYICHTOB
BbICHIEr0 Y4eOHOI0 3aBeleHHUsI

B cratbe paccMOTpeHbI pe3yIbTaThl AMArHOCTUKH MCCIIEA0BATENbCKUX KOMIIETCHIIUI CTYICHTOB B IIPUMEHe-
HUM TEXHOJNOTMH wucKyccTBeHHoro wuHremwtekta (VM) u BuptyanbHo# peansHoctd (VR) B HaydHO-
HCCIIeI0BATENbCKON JeATeIbHOCTH Ha 3Talle CO3[AaHHUsA HAaydHOTO KpyXka. OCyIIecTBIeH aHalu3 HaydHO-
MeJarornieckux padoT, MOCBAMIEHHBIX (POPMHPOBAHHMIO HCCIEAOBATETHCKIX KOMIIETCHIMI CTYJECHTOB, HeE-
00XOIMMBIX ISl BBIIOJTHEHHS FICCIIEIOBATENECKHX 3a/ad, a TAKXKE BKIIOYAIOMINX BIIAJCHAE METONAMH, CIIe-
LUaJbHBIMU 3HAHUSAMH U TOTOBHOCTBIO K IIPOBEIEHUIO UCCIe10BaHuil. IIpencTaBieHsl KitoueBble KOMIIOHEH-
TBI HCCIIE/IOBATEILCKMX KOMIETEHIIMH, BKITIOUaroye GopMyIMpoBanue mpobiieMbl, paboTy ¢ Hay4HOIl nTe-
paTypoii, IIaHUpOBaHKUE HCCIIeIOBAHNs, COOp M aHAJIU3 JaHHBIX, 0POPMIICHUE PE3yJIbTaToB. BhIneneHs! IaTh
OCHOBHBIX KOMIIOHEHTOB UCCJIEIOBATEIILCKIX KOMIIETEHIIUH, COOTBETCTBYIOIIMX 3TallaM HCCIIE0BATENbCKO-
ro nporecca. OnucaHbl 3Tanbl NPOBEJCHUS aHKETUPOBAHUS, 1eJb KOTOPOrO 3aK/Iovanach B ONpelesIeHUU
HCXOIHOTO YPOBHS MOATOTOBICHHOCTH CTYAEHTOB M BBIIBICHHH HX OOpa30BATENbHBIX IOTPEOHOCTEH M
pa3paboTku audepeHIMPOBaHHON MTPOrpaMMBl HAyIHOTO KpykKa. [IpoBemeHa OByxsTamHas JHAarHOCTHKA
HCCIIeI0BAaTENbCKIX KOMIIETEHIUH CTYISHTOB ¢ mcmonb3oBanueM Google Forms, Brimouaromiast ONEeHKY MX
HCXOIHOTO YPOBHS, OIBITa IpOTpaMMHUpoBaHus U npumeHenust MV, a taxke roroBHoctH k padore ¢ VR-
TeXHOJOTUsAMHA. Ha OCHOBE MOJy4EeHHBIX NaHHBIX aBTOPaMH C(HOPMHUPOBAHBI JBa HAMPABICHUS HAYYHOI'O
KpYy)XKKa: pa3BUTHE HCCIEIOBAaTEIbCKUX KOMIIETEHLIMH C wucnons3oBanueM MM u uHTEeNneKTyansbHO-
MMMEPCUBHbIE TEXHOJOTHHU Ul CTYACHTOB, Birafeomux VR n V. Pe3ynpratsl AByX aHKeTUpOBaHUH o0ec-
ey AuGepeHIMPOBaHHYIO OLCHKY MOJTOTOBICHHOCTH CTY/ACHTOB M CTajlM OCHOBOW Uil pa3paboTKu
MpOTpaMMbl HAyJIHOTO KPY)KKa, OPHEHTHPOBAHHON Ha WX peajbHbIe MOTPEOHOCTH. ABTOpPAMH CHENAHEI BHI-
BOJIBI 0 HEOOXOMMOCTH IIEIEHAIPABICHHOTO Pa3BUTHS MCCIEIOBATEILCKUX KOMIIETCHIINHA U ()OPMHUPOBAHHS
IUQPOBOIt rpaMOTHOCTH CTYIEeHTOB B obmactu MW u VR.

Kniouesvie cnosa: nccnenoBaTenbCKie KOMIIETEHINH, CTyAeHTH I T-HampaBieHnii, HCKyCCTBCHHBIN HHTEI-
nekt (), BuptyansHas peanabHOCTh (VR), HaydHBIH KpYXKOK, HU(POBBIE TEXHOJIOTHH, HUMMEPCHBHOE 00Y-
YeHHUe, HHTEJUIEKTYaIbHO-UMMEPCHUBHBIE TEXHOJIOTHH.

Beeoenue

CoBpeMeHHOE BbICIIEe 00pa3oBaHHE B 00JAacTH IM(PPOBBIX TEXHOJIOIMH IMPOXOAMT MACIITAOHYIO
TpaHC(OPMAIIHIO B CBSI3U C BHEJPESHUEM BHPTYAIBHON M JOMOJHEHHON pEalbHOCTH, HHTEPAKTHBHBIX IUIAT-
¢dbopm Ha ocHOBe MU B 00OpazoBarenbHbIil nporiecc. CornacHo KoHrennuu pa3BUTHS HCKYCCTBEHHOTO WH-

Cepus «lMeparorukay». 2026, 31, 2(122) 117


https://doi.org/10.31489/2026Ped2/117-129
mailto:dinara_vg1601@mail.ru

O.A. Kasumosa, [.I'. Anuesa, E.A. CnupuHa

temekTa Ha 2024-2029 roapl [1] akueHTUpyeTCsi BHUMaHUE HA BXKHOCTH MHTETPALUK HU(PPOBBIX TEXHOIO-
ruii B oOpa3oBaTenbHyl0 cdepy, Ille yKa3bIBaeTCsl Ha HEOOXOAMMOCTh Y4eTa TEXHOJIOTHYECKUX TPEHIOB
(MW, BupTyanpHast ¥ JAONOTHEHHAS peaTbHOCTH, O10K4eiiH, MHTepHeT Bemiei), ncrnoms3oBanus MU u ma-
LIIMHHOTO OOy4YeHHsl AJIsl MepCOHANM3aUN O0Y4YeHHUsI U MPeNOCTaBlIeHHUs OOYYaloONIMMCSl WHAWBUAYaTbHON
noaaepKkd. OCHOBHBIC IIPUOPHUTETHBIE HANPaBICHUS Pa3BUTHA LHU(POBBIX TEXHOJIOTUH TAKKe OTPaKEHBI B
Konnenmmu paszButus Beicuiero obpa3oBanus u Hayku B Pecryonuke Kazaxcran Ha 2023-2029 roms! [2]. B
paMKax peanu3aliy JaHHBIX KOHLENIWHA MHUHUCTEPCTBOM HayKU M BBICIIEro oOpa3oBanus PecmyOnmku Ka-
3axcTaH uHunmupoBana nporpamma Al SANA [3], HanpaBieHHAs HA pa3BUTUE KOMIIETEHIUI CTYICHTOB B
obmactu UM u ¢popMupoBanHme NCCIEIOBATEILCKUX HABBIKOB, HEOOXOMUMBIX I PAaOOTHI C COBPEMEHHBIMH
nudpoBeIMU TexHOJMOTHIMH. KoHTenus mudpoBoii TpaHchopMaIuy, pa3BUTHSI OTPAcId HHPOPMAITHOHHO-
KOMMYHHKAIIMOHHBIX TeXHOJOTUI 1 kubepoezonacHocT Ha 2023—2029 rojwl [4] onpenenseT METOA0IOTH-
YeCKHe MOAX0Abl K IM(POBU3ALMY BCEX CEKTOPOB SKOHOMHUKH, BKIIIOYas 00pa3oBaHuUe, YTO CO3AAaeT WHCTH-
TYLIMOHAIBHYIO OCHOBY AJISI LI€JICHAIPABICHHOI'O PA3BUTHS HCCIEAOBATEIbCKUX KOMIIETEHIIMH CTYIEHTOB
IT-HanpaBneHuii B yCIOBHUAX CTPEMUTEIBHON HU(PPOBU3ALMN HAYYHO-00pa30BaTEILHON CPEIIBI.

B cBsi3u ¢ 3TUM LIETBIO JAHHOTO HCCIIENOBAaHUS ABISETCS AUarHOCTHUKA HCXOAHOTO YPOBHS HCCIEI0Ba-
TENBCKUX KOMITETeHINH cTyneHToB [T-HampaBneHwid B KOHTEKCTe MPUMEHEHUs U(PPOBLIX TEXHOJOTHH, a
TaKXKe BBISIBIICHHE UX 00pa30BaTeNbHBIX MOTpeOHOCTEH A pa3paboTku AuddepeHIMpOBaHHON MPOrPaMMbI
Hay4YHOTO KpPYXKKa.

B ycnoBusax mudpoBoit TpaHchopMaIi Bo3pacTaeT noTpeOHOCTh B criennanuctax [T-cdepsl, cmocoo-
HBIX IPOBOAUTH HAYYHBIE UCCIEN0BAaHUA C UCIONIb30BaHueM TexHoioruid U u VR. ®opmupoBanue uccie-
JIOBAaTEIbCKUX KOMIIETCHIIMN CTYNeHTOB I T-HanpaBieHUi CTaHOBUTCS KIIFOUEBBIM (akTOpoM uX mnpodeccro-
HQJIBHOW YCIICIIHOCTH. [ JIaBHBIM IPEUMYILIECTBOM HAYYHOW IESTENbHOCTHU SIBIAETCS MMEHHO (hOpMHUpPOBa-
HHUE HCCIICAOBATEIbCKUX KOMIETECHIMH, YTO aKTyalu3upyeT HEOOXOIUMOCTh YETKOTO ONPEAETICHUs UX CO-
JepKaHMs U CTPYKTYPHI B IIpoliecce HayqHO-UCCIeA0BaTENIbCKOM NIeATENbHOCTH CTYACHTOB.

HccnenoBarenbckue KOMIIETEHIIMH — 3TO COBOKYIHOCTh HayYHO-HCCIIEA0BAaTENbCKUX HABBIKOB U yYMe-
HUM, TAaKUX KaK: IOMCKOBAsl AEATENbHOCTD; YMEHHE aHAIN3UPOBaTh, 000011aTh, KI1acCUPUUNPOBATh, CHHTE-
3UpOBaTh HH(OPMAIHIO; pelaTh aKTyalbHBIE BOIPOCH B 001aCTH 00pa30BaHUs U HAYKH; BIAJETh TEOPETH-
YEeCKUMH W TMPaKTHUECKUMHU 3HaHUAMHU [5]. CTpyKTypa HCCIIe0BATEIbCKUX KOMITETEHIMH BKJIIOYAET MATh
KIIIOYEBBIX KOMIIOHEHTOB, COOTBETCTBYIOLIMX ATallaM HMCCIIEAOBATEIbCKOro npouecca. [lepBoiii KOMIIOHEHT
— ($opMyIHpOBaHHE UCCIIEI0BATEILCKOM MPOOIEMBl U THUIIOTE3, OTpaXKarolee CliocOOHOCTh BBISBIISATH Ha-
YUYHYIO TIPOOJIEMy Ha OCHOBE aHAJIM3a CYIIECTBYIOIIMX 3HaHWH [6; 68—72], Bropoii kommoHeHT — pabora ¢
HAy4YHOM JHTEpaTypoil, HpeAroaramonas HaBbIKH CHCTEMAaTHYECKOro IOMCKA, aHalu3a M KPUTHYECKOMH
OLICHKU HUCTOYHUKOB [7; 14—18]. TpeTtuil KOMINOHEHT — IUIAHUPOBAHUE U OpraHU3alusl UCCIEIOBaHUS,
BKJIIOUAIONINIA YMEHHUE pa3pabaThiBaTh METOJOJIOIHIO U BEIOUpATh ajiekBaTHbIe MeToabl [8; 83—90]. UeTsép-
THIH KOMIIOHEHT — cOOp M aHalin3 JaHHbBIX, YTO TPeOyeT BIaJCHUS KOJIMYECTBEHHBIMH U Ka4eCTBEHHBIMU
METOAAaMH, a TaKKe MPUMEHEHHsI CTaTUCTUYECKUX HHCTPYMEHTOB [9; 197-240]. IlATbIi KOMIOHEHT —
oopmiieHHe U NPE3eHTALUs PE3YIbTAaTOB, OAPAa3yMEBAIOLINN HaBBIKH CTPYKTYPHUPOBAHHOI'O M3JIOKEHHUS B
COOTBETCTBHM C aKageMHueckuMu ctaHaaptamu [6; 313-316]. [laHHas CTpyKTypa IIMPOKO NpHU3HAaHA B
HCCIIEI0BATENbCKON MPAaKTUKE W COCTaBISIET OCHOBY JUIS OLIEHKH HCCIIEIOBATEIbCKUX KOMIIETCHLIUI
CTYZEHTOB.

OnHoit U3 GOpM Pa3BHTHUS HCCIIEAOBATEIBCKIX KOMIICTEHIIMHN SIBIISICTCS OPTaHU3AINS HAYYHBIX KPYIK-
KoB. J{J1s1 pa3paboTKy MPOTrpaMMBbl Kpy>KKa HEOOX0{MMa BXOJHAS TUArHOCTHKA UCXOJHOTO YPOBHS chopMu-
POBAHHOCTH HMCCIIEOBATENBCKUX KOMITETEHIMH cTyieHTOB. TexHonoruu MM oTKpsIBatOT HOBBIE BOZMOXKHO-
CTH JIJISI HAYYHOW JIEATENBHOCTH, OJHAKO MX 3((EeKTHBHOEC NMPUMEHEHHE TpeOyeT ONpeNeéHHOTO YPOBHS
HCCIIeIOBATEIbCKUX KoMmreTeHIMA. CucremaTtnueckuii 0630p Luo u ap. [10] mokazanm HEOJHO3HAYHOCTH
BiustHusT UM-HHCTpYMEHTOB Ha pa3BUTHE HCCIieA0BaTeNbcKuX KomneTeHuuil. Holmes u np. [11] ormeuatoT
noreHuman UM s popMupoBaHUS KPUTHUECKOTO MBILUICHHUS IPH YCIOBHU NMPaBHIBHON MEAarornyeckoi
opraamzanmu. Crimpuna E.A. u np. [12] mogu€pkrBaioT BaKHOCTh N3y4EHHUSI TOTOBHOCTH TIPEMNo/iaBaTeNieil U
cTyzAeHTOB npu BHenpenun UM B cuctemy Bhiciiero oopasoBanusa. Ocoboe 3HaUeHUE B (OPMUPOBAHUU HC-
CJIEZIOBATEIbCKUX KOMIIETEHIUH mpuaaércesi TexHojorusaM VR, obecrieunBaromumM HMMEPCUBHOE 00yUYEHUE.
Nurerpaums VR ¢ MU co3naér ycnoBust A NEPCOHAIU3UPOBAHHOIO PA3BUTUS UCCIIEN0BATEIBCKUX KOMIIE-
terimi crygentos [13]. Cormacuo mogenn CAMIL [14], umMepcuBHOE 00ydeHre BO3IEHCTBYET Ha KOTHH-
TUBHBIE U a)(hEeKTUBHBIE MPOLECCHI, CIIOCOOCTBYS (HOPMHUPOBAHUIO HCCIEAOBATEIBCKIX KOMIIETEHIIMHA CTY-
JIEHTOB.
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Jnst mocTrkeHus MOCTaBIeHHON Ienr Ha (haKynbTeTe MaTeMaTUKA W MHPOPMAIIMOHHBIX TEXHOJIOTHIA
Kaparangmackoro HalmoOHAJIHHOTO HCCIIEOBATEIhCKOTO YHHBEPCHUTETa MMEHHU akajemuka E.A. bykeroa
Obu1a pOBEIcHa BXOJHAS JUAarHOCTHKA CTYACHTOB Mepe]] HayajloM padoThl HAYYHOTO KpyKKa. B aHkeTHpo-
BaHUM NpUHsUM ydyactue 34 cryaenta 1-4 kypcoB: 1 xypc — 32,4 % (11 4enoek), 2 kypc — 52,9 %
(18 genosek), 3 kypc — 5,9 % (2 uenoseka), 4 kypc — 8,8 % (3 uenopeka).

Bce yuacTHuKYM ObUTH TPOMH(GOPMHUPOBAHBI O LIEISX HCCIEIOBaHMS U JaJIi JOOPOBOJIBLHOE Corjlacue Ha
ydacTue B aHKETHPOBAaHMHM. AHOHUMHOCTH PECHOHIEHTOB Oblla o0ecrieueHa Ha Bcex 3Tamax cOopa u oOpa-
0O0TKH aHHBIX. J|MarHOCTHYECKUH WHCTPYMEHTAPHHA BKIFOYAJ JBE aHKETHI, COCTaBJICHHBIE HA OCHOBE aIlpo-
OoupoBaHHON TATHOAUTEHON MmIKaimel Jlaiikepra [15]. IlepBas ankera Oblia HampaBlieHa Ha OIEHKY YPOBHS
HCCIIEI0BATEIbCKUX KOMIIETEHIIMH IO MATH KOMIIOHEHTaM M OMbITa HCIONb30BaHUS HHCTpyMeHTOB WM.
Bropasg aHKeTa oOleHHBaIa TOTOBHOCTh CTYAE€HTOB K IPHUMEHEHUI0 VR-TeXHONOTHH B Hay4dHO-
HCCIIEIOBATEIHCKON JEATENbHOCTH. J{151 00paboTKH pe3yNnbTaToB HCIIOIB30BAMICh METOIBI OMUCATETHHON
CTaTHCTUKU: pacy€T CPEeIHHUX 3HAUEHUH, TPOIEHTHBIX COOTHOIIEHUH U PacIpeesIeHusl OTBETOB MO KaTero-
pusim. Pasmep BriOOpku (n=34) 00yCIIOBJICH 3aJa4aMy MTWIOTHOTO MCCICIOBAHMs Ha 3Tale CO3JaHus Hayd-
HOTO KPYKKa U SIBJSIETCS JOCTATOYHBIM JUIS ITOJTY9IEHUS IPEIBAPUTEIBHBIX TaHHBIX, HEOOXOIUMBIX JIJIS pa3-
paboTKH 1eN1eBOi 00pa3zoBaTeIbHON TPOrPaMMBL.

JlnarHocTrka mpoBOJMIIaCh B JiBa dTamna nocpeAactsoM miardopmel Google Forms. [leperiii sTan npen-
CTaBIIST cO00I 6a30BOE aHKETHPOBAHWE ISl OIICHKH MCXOJHOTO YPOBHS HCCIIENOBATEICKUX KOMIETECHITHI
CTYJICHTOB, UX OIbITa IporpaMMHupoBaHus U npumeHeHust M. Bropoii atanm — HONOJHUTEIRHOE aHKETUPO-
BaHHUE TI0 TOTOBHOCTH K pabote ¢ VR-texHomorusmu. Takoi moaxoj mo3Boiui nposectu auddepenimpo-
BaHHYIO OIIEHKY MOJTOTOBKH CTYIEHTOB K PAa3IMYHBIM TEXHOJOTHSIM U pa3paboTaTh ABa B3aMMOCBS3aHHBIX
HaIpaBlIeHUs HAYYHOTO KpyxkKa: Moxyinb VW mis ¢popMupoBaHus UCCIIENOBATENbCKIX KOMITETEHIIMA 1 MO-
IyJ1b UHTEJUIEKTYaIbHO-UMMEPCHUBHBIX TEXHOJIOTHIA TSl CTYACHTOB, TOTOBBIX K padote ¢ VR u UU.

AHKETBI BKIIIOYAJIH BOIIPOCH OTKPHITOTO M 3aKPBITOTO THIIA M OBUTH CTPYKTYPUPOBAHBI IO TPEM Tema-
THYECKUM OJIOKaM.

[epBbiii 0J10K OBLI MOCBALIEH MPOTPAMMHMPOBAHUI0 U 0A30BOMY YPOBHIO MCCIIEAOBATEIBCKUX KOMIIE-
TeHuH. B HEM olleHMBanach TEXHUYECKAs MOJrOTOBKA CTYAEHTOB M MCXOJIHbIA YPOBEHb BJIaJICHUS KIIIOUE-
BBIMU KOMIIOHEHTAMHU HCCJIEI0BATEIbCKUX KOMIIETEHUUH, BKIIIOYAsl ONBIT IPOrpaMMHUPOBAHUS, UCIIOJIb3Ye-
MbI€ SI3BIKM U Y4acTHE B HAYYHBIX HCCIEIOBAHUAX, a TAKXXE CAMOOLEHKY ISTH OCHOBHBIX KOMIIOHEHTOB
KOMIIETEHIUH 1O IIATHOAIILHOM IIIKAJIE.

Bropoii 610k ObLT HanpaBeH Ha UCTIOIb30BaHue TexHonorni . B HEM n3y4anuch TeKyIue mpakTu-
KU npuMeHeHust I 1 roTOBHOCTh CTYJE€HTOB K HAYyYHOH AESITENbHOCTH, YYUTHIBAJIUCH YaCTOTA UCHOJIb30-
BaHUs MHCTpyMeHTOB MU, njenu ux nprMeHeHus, MHTEpecC K MCCieoBaTelIbCKol paboTe U MOTHUBAIMS y4a-
CTHSI B HAYyYHOM KPYKKe.

Tpetwuii 610K OLIEHUBAJI TOTOBHOCThH CTYACHTOB K padoTe ¢ TexHonorusiMu VR. 3xeck aHanmu3upoBaics
OTIBIT B3auMO/IeicTBHs ¢ VR, roToBHOCTS puMeHATh VR 111 BU3yanm3anuy alropuTMOB 10 MATHOATUTPHON
mkaine, uaTepec K VR-npoekram u onenka nepenekti nHTerpanu MM u VR ans ¢popmuposanus uccie-
JIOBATEIbCKUX KOMIIETEHIIUH.

i oLleHKH ypOBHS MCCIIEIOBATENbCKAX KOMIETEHIMHA CTYAEHTOB M UX FOTOBHOCTH K pabore ¢ VR
MpUMEHsIIach MATHOANIbHAS 1IKama, e | — He Biajer, 2 — HU3KHW ypOBEHb, 3 — CpEIHUIl YPOBEHb,
4 — xopomui ypoBeHb, 5 — BBICOKAN YpOBeHb. BrIOOp MaHHOM mIKajibl OOYCIIOBIEH €€ MUPOKUM MpUMe-
HEHHEM B 00pa30BaTeNbHBIX HCCIEIOBAHUIX JJIsl CAMOOLIEHKH KommereHIMi [16], obecrieuenuem pocra-
TouHOU auddepenHpanny ypoBHei BiajeHus HaBbIkamu [17], a Takke BO3MOXKHOCTBIO UCTIOB30BaHHS Me-
TOJIOB OIHCATENLHON CTATUCTUKH ISl aHAJIM3a TTOJTyIeHHbIX TaHHBIX [15].

WncTpymeHTapuii AMarHOCTUKU COXpaHEH ISl IPOBEACHUS MOBTOPHBIX U3MEPEHUH, YTO 00eceurnBaeT
METOJIOJIOTHYECKYIO CTPOTOCTh JIOHTUTIOAHOTO HccienoBanus. Ilnanupyercs npoMexxyTodHast AMarHOCTUKA
Yyepe3 MIECTh MECSIEB M UTOTOBAasi — Yepe3 IO/ C UCIOIH30BAHUEM TOW K€ aHKEThI, KPUTEPHUEB U IIKAJIBI,
YTO TMO3BOJIUT BBISIBUTh CTaTUCTUYECKU 3HAUYMMbIE M3MEHEHHS M OLEHHUTH 3()()EKTUBHOCTH JESTEIBHOCTH
HAy4YHOTO KpyXKa. OTKpBITBIE OTBETHI aHAJIU3UPOBAINCH METOJOM KOHTEHT-aHAJIN3a C MOCIEAYIOIUM KO-
TUPOBAHUEM IO TEMATHYECKUM KaTeTropusAM. Takoil MoIxoJ] MO3BOISUT OMPEAEIUTh UCXOIHBI YPOBEHD UC-
CJIEIOBATEIHCKUX KOMIETEHIINI CTYIEHTOB U BBISIBUTH WX MOTPEOHOCTH ISl OpTaHU3AINH KPYKKa.
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Peszynomamot u ux obcyscoenue

Ha Bompoc «Kakos Bamr ombIT mporpaMMHupOBaHU?» paclpeielieHue PECTIOHACHTOB MOKa3ajlo, 9To
41,2 % cTyaeHTOB He MMEIOT ONbITAa NMPOTPaMMHUpPOBAHUS, 26,5 % MMEIOT ONBIT MEHee IIECTH MECSIEB, a
14,7 % — ot 1recTH MecsIeB 10 ogHOro rojaa. Takum o6pazoM, 67,7 % pecOHJCHTOB SABJSIOTCS HAYWHAIO-

LIMMU IPOrpaMMHCTaMH, 4TO 00BSICHAETCS ITpeolIaganieM cTyaeHToB 1-2 kypcoB (85,3 %). lanHble npea-
CTaBJICHBI Ha PUCYHKE 1.

Bonee 2 net
8,8%

Het onbiTa
41,2%

6 mecsaues - 1 rog
14,7%

Menee 6 mecsues
26,5%

Pucynox 1. PacnipeneneHue pecrioHICHTOB 110 YPOBHIO OTIBITA MPOrpaMMHPOBaHus (n=34)

AHanu3 OTBETOB Ha BOMPOC «YYacTBOBAJM JIM Bbl B HAy4HBIX MCCleAOBaHUAX ?» TIokasai, uro 11,8 %
CTYACHTOB UMEIIH OIIBIT, 58,8 % BbIpa3uiIn 3aMHTEPECOBAHHOCTH B Y4acTHH, a 29,4 % He IUIaHUPYIOT y4acT-
BOBaTb. BbIcokuil mokazaTens 3auHTEpecoBaHHOCTH (58,8 %) CBUIETENBCTBYET O MOTHUBALIMOHHOM IIOTEH-
IMaje CTYAEHTOB, KOTOPBIHA CledyeT MOJUIepKUBAaTh uepe3 CO3JaHue OJIaronpHATHON HCCiIeN0BaTeNbCKOM
cpenbl. CBeJieHUs1 00 OTBITE YYacTHsI CTYJICHTOB B HAYYHBIX MCCIICAOBAHHSAX MIPUBEICHBI HA PUCYHKE 2.
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60 - 58.8%
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MpoueHT cTypeHToB (%)
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. . HUPY
Da, nmeto 3anHTepecosaH(a) He nnanwpyto
oneIT HO He y4acTeoBan(a) y4acTeoBaTh

Pucynox 2. OnbIT y4acTHs B HayYHBIX HCCIleOBaHUAX (n=34)

OneHka ypoBHS BJaJIeHUS KOMIIOHEHTaMH MCCIIEA0BAaTENbCKUX KOMIETEHIMI MPOBOIMIACH 10 MATH-
OayutbHOM mIKane. PesynbraTel npencrasiensl B Tabnuue 1.
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Tab6auma 1
CpenHue nMoKa3aTejy YPOBHS HCCJI€0BATE]IbCKHX KOMIIETEHINI CTYIeHTOB

Kommnonent Onucanne Cpennnii 6a11
dopmynupoBaHHE UC- CrocoOHOCTh BBIABIATH HAYYHYIO IIPoOsieMy, (OpMYIHPOBAThH HCCIIC-
CJIeJOBAaTEIIECKOM MPO- | TOBATENbCKHE BOIIPOCH! M BEIIBUTATH TUIIOTE3BI 2,47

OJIEMBI U THUITOTE3

PabGota c HayuHO! M- | HaBbIKM cHCTEMaTHYECKOTO MOUCKA, aHAIN3a U KPUTHIECKOW OLIEHKU 256
TepaTypon HUCTOYHUKOB '

[TnanupoBanue u opra- | YMeHHe pa3padaTsiBaTh METOOIOTHIO, BBIOMPATH aJIeKBATHBIE METOBI 262
HU3ALMS UCCIIEIOBAHUS '

C6op u aHanM3 JaHHBIX | BrageHune KOIMYECTBEHHBIMH M KAUECTBEHHBIMHI METOIaMU, TPUMEHE- 271
HHE CTAaTHCTHYCCKUX HHCTPYMEHTOB ’

Odopmienne u npe3eH- | HaBBIKH CTPYKTYPHPOBAHHOTO M3JI0KEHHS B COOTBETCTBUH C aKaJIeMH- 259
1

Tanus pe3yJIbTaTOB YCCKMMU CTaHAapTaMH

Ipumeuanue. CoCTaBICHO aBTOPAMH HAa OCHOBE PE3yJIbTaTOB aHKETUPOBAHUSL.

Bce nokaszaTtenu ypoBHS HCCIIEIOBAaTENbCKUX KOMIIETEHIIMHA CTYACHTOB HAaXOJWIHCh B JHANa3zoHE OT
2,47 no 2,71 Gama, 9TO COOTBETCTBYET YPOBHIO MEXy «HU3KHM» M «cpemHuM». Hanbosee BRICOKHIT TTOKa-
3aTelsb ObLT 3a()MKCHPOBAH M0 KOMIIOHEHTY «cOOp W aHamu3 JaHHBIX» (2,71), 4To CBS3aHO C MPAaKTUYECKUM
OIIBITOM Pa0OTHI C JAHHBIMH B MPOQUIBHBIX AUCHUIUIHNHAX. HanMeHbiiee 3HaueHue ObLIO 3aMKCHPOBAHO
[0 KOMITOHEHTY «(hOpMYyITUPOBAHUE HCCIEIOBATENBCKONW MPOoOIeMbD» (2,47), 9TO CBUAETENBCTBYET O HEOO-
XOAMMOCTH YCWJICHHsI MeTofojorndeckoil moarotoBku. IlpumepHo 30 % pecrnoHAEHTOB MO KaXIOMY H3
KOMITOHEHTOB OLIEHWJIM CBOI YPOBEHB Kak «HE Biajiero». [lomyueHHble pe3yapTaThl yKa3bIBalOT Ha HEJl0CTa-
TOYHYIO C()OPMHUPOBAHHOCTH MCCIIEAOBATEIBCKIX KOMIETEHIIMA 1 HEOOXOIUMOCTh CUCTEMHON pabOThI 1St
UX Pa3BUTHSL.

Ha Bompoc «Kak dacto Bbl ncnonbs3yere HHCTpYMEHTBI MCKYCCTBEHHOTO mHTemekta?» 35,3 % pec-
MOH/IEHTOB OTBETHJIH, YTO MPHMEHSIOT TEXHOJIOTHHU exeHeBHO, a 50,0 % — Heckonbko pa3 B Hezento. Ta-
kuM oOpazom, 85,3 % cTyneHTOB peryisipHO 3aaeicTByOT mHCTpyMeHTH M. PucyHok 3 mmmoctpupyer
4acTOTy MUCIOJIb30BaHusA HHCTpyMeHToB MU cTynenTamu.
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B Hepenio B Mecsu

Pucynok 3. Yacrora ucrons3oBanns nHCTpyMeHTOB U cTynentamu (n=34)

CornacHo pe3yapTaTaM OIpoca, Ha Bomnpoc «['0TOBBI Jin BBl HCITONIE30BaTh UCKYCCTBEHHBIN MHTEIUICKT
B HCCIIEZIOBATEIIbCKOM NesaTenbHOCTH?» 35,3 % pecrmoHIeHTOB OTMETIUH «/Jla, oueHp mHTEepecHo, 20,6 % —
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«Cxopee na», 32,4 % 3aTpyIHUINCH C OTBETOM, a 11,7 % BbIpazunm oTpunaTenbHOe OTHOLIEHHE. B cymme
55,9 % cTyneHTOB BBIpa3WiIM TOTOBHOCTH MCTIONB30BaTh MU s HaydHoii pabotsl. Ha pucynke 4 mokasan
YPOBEHb TOTOBHOCTH 00YYAIOIIUXCS K HCCIIE0BATENhCKON paboTe ¢ ncnonb3oBanueM M.

40

35.3%

11.7%

MpoueHT cTyaeHToB (%)

Jlla, oyeHb Ckopee pa He yBepeH(a), Ckopee HeT
WHTEepecHo X04y Y3HaTb / HeTt
noapobHee

PI/IcyHOK 4, 'OTOBHOCTb K HCCJ'IGZ[OBaTeJ'IBCKOﬁ ACATCIIBHOCTH C IPUMCHCHUEM nn

Amnamm3 otBetoB Ha Bompoc «KakoB Barr omsiT pabotsr ¢ VR-TexHOMOrHAMEU?) TTOKa3al, uro 5,9 % cry-
JICHTOB aKTHBHO NpuMeHstoT VR, 23,5 % npoOoBanu HECKOJIBKO pa3, 52,9 % CIbIaiy 0 TEXHOJOTHSX, HO HE
WCTONB30BAIM WX, a 17,7 % He 3HakoMbl ¢ VR. Takum oOpazom, 70,6 % CTyneHTOB UMEIOT OrpaHHMYCHHOE
npencrasieHue o VR. PUCYHOK 5 MIITIOCTpUPYET ONBIT UCTIONIB30BaHUs VR-TEXHOIOTHI CTyA€HTaMH.

AKTMBHO NPUMEHAIOT
5,9%

He 3HaKoMBl
17.7%

MNpobosanu
HECKONbKO pa3
23,5%

Cnelwanu, Ho
He WCnone30Banu
52,9%

Pucynok 5. OmeiT uctionb3oBanust VR-TexHomoruit (n=34)

Pe3ynbTaThl OIICHKH TOTOBHOCTH CTYJEHTOB 3aJeicTBOBaTh VR I BU3yanmu3anuu aaropuTMOB MOKa-
3aiu cpenHuil Oat 2,85 1o mATHOA/UIBHOM IIKaie, 4TO OJIM3KO K 3HAYEHHUSAM 110 KOMIIOHEHTaM HMCCIIeI0Ba-
TEIbCKUX KoMreTeHnud (2,47-2,71). DTO CBUIETEILCTBYET O CXOXKUX Oapbepax, BKIOYAs HEIOCTATOK
MIPAKTUYECKOTO OIBITA U HEYBEPCHHOCTh B IPUMEHEHHUH TEXHOIOTUN. CBEJIeHUS O TOTOBHOCTH O0YYarOIINX-
cs IpUMeHATh VR-TeXHOI0rHH U1 BU3yalln3allii allfOPUTMOB IPUBEICHBI Ha PHCYHKE ©.
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Pucynok 6. ['0TOBHOCTH K HCIIONB30BaHUI0 VR I11s BI3yanu3anuu aaropuTMOB
(cpemnutii 6amn: 2,85 u3 5; n=34)

Ipu stom 70,6 % npusHatoT moteHiman VR s moHuMaHus aaroputMoB (puc. 7), 64,7 % rotoBb
yaacTBoBaTh B VR-nipoekrax (puc. 8), a 76,5 % nonoxutensHo oneHuBatoT uHTerpanuio MM u VR (puc. 9),

YTO TPEBBIIIAET MOKA3aTEeNd FOTOBHOCTU K KKAOH TEXHOJOTHH OTICIBHO W yKa3blBaeT HAa CHHEpreThde-
ckuil 3¢ exT.

He npusHatoT
29,4%

Mpu3HatoT noTeHyman VR
70,6%

Pucynox 7. Onenka noteHnuana VR-TexXHOIOT Wi 111 HOHUMAaHHMS CJIOXKHBIX aITOPUTMOB (n=34)

He rotosbl
35,3%

oToBLI y4acTBOBaTh
64,7%

Pucynok 8. 'oTOBHOCTE K y4yacTuio B mpoektax ¢ VR-cpenoit (n=34)
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OTpuuaTensHo
23,5%

MonoXXnTensHo oueHuBawT
76,5%

Pucynok 9. Onenka Binustaust naterpaunu U n VR Ha addekruBHoCcTh 00yueHus (n=34)

AHanu3 npuBieKaTeNbHBIX Bo3MoKHOCTe VR (puc. 10) mokaszan HanOoMNbIINi MHTEpEC K BU3yaln3a-
LUK anroput™MoB (67,6 %) ¥ co3aaHUI0 BUPTYalbHBIX Jabopatopuii (55,9 %), uro cornacyercs ¢ oOpa3oBa-
TeIpHBIMU TIOTpeOHOCTsIMU [T-cTyneHToB.
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Pucynox 10. [IpuBnekarenpHbIe BO3MOKHOCTH VR 11151 Hcciie10BaTeIbCKOM AeITenbHOCTH (n=34)

PesynbraTtel moaTBepikaaroT BbIBOABI MaxcumoBoit M.B. u np. [18] o Tom, urto cryaentsr IT-
HanpaBJICeHU MOTHBUPOBAHBI K OCBOCHHUIO TEXHOJOTHH, HO HYXK/AalOTCS B CTPYKTYPUPOBAaHHOM cpesie U Me-
TOIMYECKON MOJIEP’KKE HAYYHOTO Kpy»KKa. MccinenoBaHue BBISIBUIIO IPOTHBOPEUNE: aKTUBHOE NPHUMEHEHNE
NN (85,3 %) coderaercss ¢ HHU3KUM YpOBHEM C(OPMHUPOBAHHBIX HCCIENOBATENLCKUX KOMIIETEHIIMI
(2,47-2,71). Dt naHHbIE cornacyrTcs ¢ pesynbTatamu Prather u ap. [19], koTOpbIC MOKA3bIBAIOT, YTO TeHE-
paruBHbIE MW mpHHOCHT MOJIB3Y CTYAEHTaM C Pa3BUTHIMA METAKOTHUTHBHBIMH HaBBIKAMH, HO MOXKET IIpe-
MATCTBOBATh PA3BUTHIO (PYHIAMEHTAIBHBIX KOMIIETEHIIMK Y HaunHatommx. Loksa u ap. [20] noauepkuBaroT
Ba)KHOCTb METAKOI'HUTHBHOM OCBEIOMJIEHHOCTH /sl YCIIELIHOTO MCIIOIb30BaHuUsI TeXHOIoruil. Beicokas Mo-
TUBaMA cTyaeHTOB (58,8 %) mpu HuzkoMm ¢aktrnueckoMm yuyactud (11,8 %) ykasbsiBaeT Ha Oapbepbl, CBsI3aH-
HBIE C HEJJOCTATKOM 3HaHMUN O METOAOJIOTUM M OTCYTCTBUEM IIPAKTUYECKOI'O OIBITA. DTH Pe3yJIbTaThl OIpe-
JEJISI0T He00X0IMMOCTh CO3/IaHUs CPeAbl HAYYHOI'O KPYXKKa C CUCTEMHBIM Pa3BUTHUEM HCCIIEI0BATENbCKUX
KOMIIETEHITU.

BrLsiBiieHHOE IPOTHBOpEYNE MOXKET OBITH MPEOJONIEHO Yepe3 CO3JaHne UMMEPCHUBHOW cpelbl Ha Oase
VR. Cornacuo monenmu CAMIL [14], nMMepcuBHOE 00ydeHHE BO3JIEHCTBYET HA KOTHUTHBHBIE U apdeKTHB-
HBIE MPOLIECCHI, CIIOCOOCTBYS Pa3BUTHIO MPAKTUYECKUX M MCCIEAOBATEILCKUX HAaBBIKOB. VR co3maét KoH-
TPOJIHUPYEMOE TIPOCTPAHCTBO 715l POPMUPOBAHHUS UCCIIEIOBATEIHCKUX KOMIETEHINHI C BU3YyaJIM3allel anro-
putMoB U1 1 MOJIeIMpOBaHUEM UCCIEN0BATEIBCKUX CUTYaLU.
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PesynbTarhl 000CHOBBIBAIOT HEOOXOAMMOCTD ABYX B3aHUMOCBS3aHHBIX HAIPABICHUI HayYHOTO KPYKKa:
monyae MU, HanpaBieHHBIA Ha pa3BUTHE HCCIEAOBATEIBCKUX KOMIIETEHUUN 4epe3 MPUMEHEHUE HHCTPY-
MeHToB MU, 1 MOIynh MHTEIUIEKTYaIbHO-IMMEPCHBHBIX TEXHOJIOTHA, 00eCTeunBaronIiii HHTErpanimo VR
JUIS BU3yallM3alliy aJrOpPUTMOB U MOJAETUPOBAHUS HCCIIEN0BATEIbCKUX cuTyaluid. [IpoBenenue nByx aHke-
THPOBaHUH TO3BOIIIIO AU (PepeHIIMPOBAHHO OLIEHUTh TOTOBHOCTH CTY/IEHTOB K Pa3IMYHBIM TEXHOJOTHSIM H
pa3paboTaTh mporpaMmy HaAy9HOTO KPYXKa C YIETOM UX MOTPEOHOCTEH.

PaccMoTpeHHbIE B HACTOSAIIEM HCCIEA0BaHUN BOIPOCH! COTTIACYIOTCS C pe3yibTaTaMu Ompoca CTYJEeH-
TOB O TIEpCOHATTU3UPOBaHHOM 00y4yeHuu Ha ocHose VU [21]. B nanHoM nccienoBanuu ObUTO BBISIBICHO, YTO
OOJIBIIMHCTBO CTYAeHTOB (56,2 %) yBepeHsI B moTeHnuane texaonoruid UM s moBwIeHns HHANBUTYaIIH-
3anuy 00ydYeHUs], 4TO KOPPETHpPYeT ¢ HAIIMMU JAaHHBIMH O BEICOKOM HHTEpECE CTYIEHTOB K TEXHOJOTHSIM
MU u VR nas 00pa3oBaTebHBIX IEICH.

Hacrosiniee uccnengoBanue UMEET psAJl OTPAaHUUYCHUM, KOTOPBIE CIEYET YUYUTBIBATH P HHTEPIPETAUU
pe3ynbTaToB. Bo-TIepBEIX, OTHOCHTEIHHO HEOOIBIION pazMep BBIOOPKH (n=34) He MO3BOJSET IKCTPAIOIU-
pOBaTh IOJIYYECHHBIE JAaHHBIE HA BCIO MONYJSALUI0 CTyAeHTOB IT-HanpaBieHuil. Bo-BTOpBIX, UCCIEN0BAHUE
HOCHT KpOCC-CEKLIMOHHBIN XapaKkTep U OTpakaeT COCTOSIHUE MCCIIEN0BATEIbCKIUX KOMIETEHIIMN HAa KOHKPET-
HBII MOMEHT BpeMeHH 0e3 y4éTa JTMHAMUKY UX Pa3BUTHSA. B-TpeTbHX, MMarHOCTHKAa OCHOBaHA HA CaMOOIICH-
K€ CTYJIEHTOB, UTO MOKET HE B IOJIHOM Mepe COOTBETCTBOBATh MX PEaTbHOMY YPOBHIO BJIAJCHUS TEXHOJIO-
TUSIMH M UCCIIEIOBATENbCKUMH HaBBIKaMU. B-4eTBEPTHIX, UccIeI0BaHUE MTPOBOJMIIOCH Ha 06a3e ogHoro da-
KyJIbTETa, YTO OTPaHUYHMBAET 0000IIEHHe Pe3yabTaToOB Ha Apyrue oOpa3oBaTenbHble KOHTEKCTHL. HecMoTps
Ha YKa3aHHBIE OTPaHUYEHUS, MOJIyYEHHBIC PE3yIbTaThl SBISIOTCS IIEHHBIMH JUIA Pa3paOOTKH MPOrpaMMbI
HAYYHOTO KPY’KKa M MOTYT CIY>KHTh OCHOBOM JIJIsl IPOBEJCHUS JAbHEHIINX MCCIIeI0BaHui ¢ Oolee penpe-
3€HTATUBHOU BHIOOPKOH M TOHTUTIOIHBIM TU3AHHOM.

Raxnrouenue

HayuHast HOBM3HA TaHHOTO MCCIEA0BaHUS 3aKIII0YAeTCsl B KOMIUIEKCHON AMAarHOCTUKE HCCIIEeN0BATEb-
CKMX KOMIIETEHIMH CTyJAeHTOB [T-HamnpaBiieHHi ¢ y4€TOM MX TOTOBHOCTH K IIPUMEHEHUIO KaK TEXHOJIOIUI
NN, tak 1 VR B Hay4yHO-UCCIIEI0BATEIBCKON NEATENBHOCTU. BriepBbie BBISIBICH NapaioKC MEXY BEICOKUM
ypoBHeM ucnoib30oBaHus MHCTpyMeHTOB MU (85,3 % CTyIneHTOB NMPUMEHSIOT UX DPETYISPHO) U HU3KOH
c(OPMHUPOBAHHOCTHIO 0A30BBIX MCCIIE0BATENLCKUX KOMITETeHIINH (cpeauuii 6amn 2,47-2,71 u3 5), uro yka-
3bIBaCT HA HEOOXOJMMOCTD LIEJICHANPABIEHHOTO METOJUYECKOI0 CONMPOBOKACHUS NPUMEHEHHs HH(POBBIX
TEXHOJIOTHH B 00pa3oBaTeldbHOM mpolecce. TeopeTudeckuid BKa paboThl COCTOUT B PaCIIMPEHUH MTOHH-
MaHus crierudukn GOpMUPOBaHUS HCCIEOBATENFCKIX KOMIIETEHIIMN B YCIOBUIX IUPPOBHU3AIINH BBICIIIETO
obpazoBanus. [IpakTuueckas 3HAUUMOCTD ONPEAEISIETCS] BO3MOXKHOCTBIO MCIIOJIB30BAHUS MOTYYEHHBIX pe-
3yJIBTaTOB NPH HPOEKTUPOBAHUU 00pa30BaTENIbHBIX IMPOrpaMM HAy4YHBIX KPYKKOB M pa3paboTke y4ueOHO-
METOAMYECKOTO OOecrieueHHs il 00yUEeHHUs CTYIEHTOB padOTe C MHTEIUIEKTYalbHO-UMMEPCHUBHBIMH TEXHO-
JIOTUSIMHU.

BxogHast nuarHocTuka mokasajga HU3KHHA YPOBEHb C(HOPMHUPOBAHHBIX MCCIIEIOBATEIBCKUX KOMIIETEH-
uii IT-crynenToB (cpenuuit 6amt 2,5 U3 5) mpu akTHBHOM HCIIOJb30BaHUU MHCTpyMeHToB MU (85,3 %),
YTO yKa3blBaeT Ha HEJAOCTAaTOYHYI0 TOTOBHOCTh MPUMEHSTh MX B HAyYHOW NEATENBHOCTH. BONBIIMHCTBO
CTYJICHTOB IPOSIBIISIOT HHTEPEC K UCCIeN0BaTeNIbcKol padote (58,8 %), omnako numb 11,8 % uMeroT npak-
TH4ecKui omnbIT. [Ipu 3TOM BBIsSIBJIEHA TOTOBHOCTH CTYACHTOB K padote ¢ Texnonorusimu UM (55,9 %) u VR
(64,7 %).

Jin u ap. [22] nemoHcTpupytoT, uto MU MoxkeT 3dpdekTuBHO MOANEepKUBATh Pa3BUTHE CAMOPETYIIH-
pyemMoro oO0y4deHusi. DTH NPUHLMIIEI YYTESHBI NIPH pa3padOTKe MPOrpaMMbl HAYYHOTO KPY)KKa, TJe MHCTPY-
MeHTbl U mHTerprpoBaHs! it GOpMUPOBAHUST METAKOTHUTHBHBIX HABBIKOB M MCCIIEJIOBATEILCKIUX KOMIIE-
TEHIIUH.

[IporpaMMa Hay4HOTO Kpy»KKa peaJn3yeTcs M0 JBYM B3aMMOCBS3aHHBIM HampasieHusM. Moxyns N
HampaBJIeH Ha Pa3BUTUE MCCIIEIOBATEIbCKUX KOMIIETEHIMH Yepe3 paboTy ¢ peaqbHBIMH IPOEKTaMH, OCBOE-
HUE HCCIIeI0BATEIHCKON METOAOIOTMH ¥ MHANBUIYaIbHOE COMPOBOXKACHNUE CTYIEHTOB. MOAYIh MHTEIUIEK-
TyaJbHO-UMMEPCHBHBIX TEXHOJOTHUH CO3JaeT NePCOHATM3UPOBAHHYIO 00pa30BaTEeNbHYIO Cpely C BU3YyalH-
3a1eil anropuTMOB U MOJAEIUPOBAHHEM HccieaoBarenbckux cutyauuid. CormacHo moaenu CAMIL [14],
WMMEPCHBHAS Cpe/ia aKTUBH3UPYET KOTHUTUBHBIE TIPOIIECCHI, CTIOCOOCTBYS 3P PEKTHBHOMY OCBOCHHIO TIPaK-
TUYECKUX HaBBIKOB.

BrLsBiieHHBIE TTOKa3aTeNy CIyXaT KOHTPOJIBHBIMU TOYKAMH JJISl OLICHKH 3(p(PEeKTUBHOCTH TPOTpaMMBl.
[Tnanupyercs npoBeaeHue MpoMexyTodHoi (pespanb 2026) u urorosoit (mait 2026) nuarnoctuku. CpaBHU-
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TENbHBI aHAIN3 TO3BOJHUT OLCHUTH PE3yNbTaThl paboThHI, BBIABUTH 3(P(PEeKTUBHBIE METOABI, ONPEACIHTH
KITF0YeBbIe (DaKTOPHI Pa3BUTHS FCCIENOBATENICKUX KOMITETEHIIMH, a TaK)Ke OLIEHUTH BIUSHUE MPUMEHEHUS
MU u VR Ha kauecTBO y4eOHBIX TPOEKTOB.

PesynpTarhl mocnenyromux 3TanoB OyAyT OMyOJUKOBaHBI OTIAEIBHO, YTO MO3BOJUT MPOCIECIUTH MOJI-
HBIA UK (OPMUPOBAHUS HCCIIEAOBATENBCKIX KOMITETEHIIMHA CTYACHTOB B YCJIOBHSAX PabOTHI HAyYHOTO
Kpy»Ka ¢ uHTerpanueit texaonoruiit M u VR.
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I.A. Kasumoga, JI.I'. Anuesa, E.A. Cniupuna

7Korapsbl OKY OpPHBI CTYJEHTTEPiHIH 3epTTey KY3bIpeTTepPIiH
KAJIBINTACTBIPY Npouecine HUQPJIBIK TEXHOJTOTHSAJIAPAbI HHTETrPANMAIAY

Makasana FeUIBIMH YHIpMEHI Kypy Ke3CHIHIC CTYOCHTTepAiH »acaHipl uHTeIUleKT (JKM) meH BUpTyambl
meHABIK (VR) TeXHONOTHSIIaphIH FEUIBIMU-3€PTTEY KbI3METiH/E KONIAHyJaFbl 3epTTey KY3bIpeTTepiH IuarHo-
CTHKAllay HOTIDKENEPI KapacThIPBUIFAH. 3epTTECy MIHICTTEPiH OpbIHIAayFa KaXKeTTi, COHIaW-aK oicTepIi
MEHrepy, apHaibl OUliMIEep MEH 3epTTey JKYpri3yre IalbIHABIKTHI KAMTHTBHIH CTYICHTTEPAIH 3epTTey
KY3BIPETTEePiH KAIBIITACTBIPYFa apHAJIFAH FHUIBIMU-NICIArOTHKAIbIK SHOEKTepre Tajmay JKacaijbl. 3epTrey
KY3BIPETTEPiHIH HETi3ri KOMIOHEHTTepl YCHHBULEL ONapFa MOCENIeHi TYKBIPBIMAAY, FEUIBIMA 9eOneTTepMEeH
JKYMBIC iCTeY, 3epTTEYi Kocmapay, JepeKTep i )KUHAY JKOHE Talay, HOTIDKENIEP/l peciMaey jKaTaabl. 3epTTey
YZepiCiHIH Ke3eHAEpiHe COWKeC KeNeTiH 3epTTey KY3BIPETTEpiHiH Oec Heri3ri KOMIIOHEHTi aWKbIHIAIBL
CayanHaMaHBIH JKYprizy keseHaepi cumartanabl. OHBIH MakcaTbl — CTYASHTTEpHiH OacTamlKbl JAHbIHIBIK
JICHTeliH aHbIKTay JKOHE OJIapIblH OiliM Oepy KaKeTTUNKTepiH aiKbIHIay, OCHI HEri3ie FhUIBIMH YiipMeHIH
capanaHraH OarjapiamachiH a3ipaey. Google Forms nmatdopmacki KosiaHy apKbUIbl CTYIGHTTEPIIH 3epTTey
KY3BIPETTEPiH €Ki KEe3eHI JMarHoCTUKajaay Kypri3inmi. Byn Oaramay onmapplH OacTamkbl JCHTEHiH,
Oarmapnamanay sxoHe JKU xommaHy ToxipubeciH, coHpmaii-ak VR TeXHOJOTHsIIapBIMEH >KYMBIC icTeyre
MAWBIHIBIKTEl KaMTBIABL AJBIHFAH JEpeKTep HeETi3iHAe aBTOpiap FHUIBIMHA YHIPMEHIH €Ki OaFbIThIH
KansmTacTeIpasl: JKM KonmaHy apKbUTBI 3epTTey KY3BIpETTEepiH JaMbITy jkoHe VR Men KU TexHONMOTHsIaphIH
MEHrepreH CTyAEHTTepre apHaIlFaH WHTEIUICKTYal/Ibl-HMMEPCHUBTI TeXHOJIOTHsUIAPAbI Komaany. Exi cayanmHama
HOTIKEJIepl CTYACHTTEPIiH MalbIHABIK ICHIeiH capanarl, Oaramayra MyMKIiHAIK Oepmi. Bys omapasiH HaKThI
KaKETTLTIKTepiHe OarbITTaJIFaH FBUIBIMH YilipMe OarmapriaMachkiH a3ipyieyre Heriz Oomnapl. ABTopnap KU men
VR canacblHAa CTYIGHTTEPIIH 3epTTey KY3bIPETTepiH MaKCaTThl TYp/E AaMbITY JKoHe IIU(PPIIBIK CayaTThUIBIFBIH
KaJIBITACTHIPYABIH KAKETTLNIT )KOHIH/IC KOPBITHIH/II KACAIbL.

Kinm ce3dep: 3epTrey Ky3biperTepi, I T-0aFpITTapbIHBIH CTYACHTTEDI, Kacan bl HHTEIUIEKT (JKU), BUpTYyanast
weEHALK (VR), FBUIBIME yilipMe, HHQPIBIK TEXHOJIOTHSIAp, HMMEPCHBTI OKBITY, WHTEJUICKTYaJabl-
UMMEPCHBTI TEXHOJIOTHsLIAP.

D.A. Kazimova, D.G. Aliyeva, Ye.A. Spirina

Integration of Digital Technologies into the Development
of University Students’ Research Competencies

This article examines students’ research competencies in applying artificial intelligence (Al) and virtual reali-
ty (VR) in scientific research during the creation of a research club. The authors analyzed scientific and peda-
gogical literature on the development of competencies needed for research tasks, including mastery of meth-
ods, specialized knowledge, and readiness to conduct research. Key components of research competencies are
presented: problem formulation, working with scientific literature, research planning, data collection and
analysis, and reporting results. Five main components, corresponding to research process stages, were identi-
fied. The article describes the survey stages. The surveys aimed to determine students’ initial preparedness
and identify their educational needs for a tailored research club program. A two-stage assessment using
Google Forms evaluated students’ initial level, programming experience, Al use, and readiness to work with
VR technologies. Based on the results, the authors developed two directions for the research club: developing
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research competencies using Al, and applying intellectually immersive technologies for students experienced
in VR and AL Survey results provided a differentiated assessment of students’ preparedness and helped de-
sign a program aligned with their needs. The authors concluded that targeted development of research compe-
tencies and digital literacy in Al and VR is essential for students.

Keywords: research competencies, IT students, artificial intelligence (Al), virtual reality (VR), research club,
digital technologies, immersive learning, intellectually immersive technologies.
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I'engepJik peJiiep MeH cTepeoTHNITEPAIH OLTIM aymIbLIAPAbIH
aKaJIeMHUSJIBIK MOTUBAIUSICHIHA JCEPIH IMIHUPHUAIBIK TAJAAy

Kasipri 6inim 6epy keHicTirinne OiniM aymIbLIapAblH aKaJeMUSUIBIK MOTHBALMSICBIHA Cep eTeTiH (akTop-
JapAbl aHBIKTAy MaHBI3IBI FBUIBIMH OaFbITTapAblH Oipi. OCBl TYpFBIAAH allFaHAa, TEHAEPIIK peygep MeH
CTEPEOTHIITEPAIH OKYy YAEpiciHE BIKHNANBIH 3€PTTEY €peKlIe MOHTe He. ATalFaH 3epTTEYHiH MaKcaTbl —
TEHJEPIIK PeNIep MEH CTepCOTHNTEPAiH OUTIM alylmIbUIapAblH aKaIeMUSUIBIK MOTHBAIMACHIHA BIKIAT €TY
ePEeKIICTIKTEePiH aHBIKTaN, Oy KYOBUIBICTHI TEOPHSUIBIK JKOHE SMIHMPHKAJBIK TYPFbIIA HeETi3aey. 3eprrey
JKYMBICHI CaHABIK 3€pTTey TOCUIJepiHe CYyHeHe OTBIPHIN, CUMATTaMalbIK JXOHE CAJIBICTBIPMANIBI OarbITTa
JKY3€re achIpbUIIBL. 3epTTEyre )KOFapbl OKY OpBIHAapbIHAA OLTIM ajbIn KypreH 556 GiiM amyiisl KaThICHII,
oNlapAaH aJblHFAH JKayanTap Tajjayra Heri3 Oosiapl. AnbiHFaH MamimerTep JASP  CTaTHCTHKAIBIK
OarapiaMachlHBIH KOMETIMEH OHMEININ, HOTIKENepAi Tannay OapbIChIHIA CHIATTaMajblK CTaTHCTHKA
amicrepi, Toyeincis ipikremenepre apHanFaH t-tect sxoHe 6ip dakropisl qucriepeusuibik Tangay (ANOVA)
KOJIAAHBUIIBL. 3epTTey OapbIChIHIA albIHFAH HOTIOKETep OUTIM alyIIbUIapIblH JOCTYPIIi TEHACPIIK POk
YaTinepai TONMBIKTai KaObuigail OCpMEWTIHIH, JETeHMEH >KEKENIereH TeHICPTIK CTEPEOTHNTEpHiH ol e
KOpiHiC TabaThIHBIH KOPCETTi. 3epTTEyHiH FBUIBIMH JKAHAIBIFBl TEHIACPIIK POIAEP MEH CTEPEOTHHTEPIiH
O1ITiM amyIIbLIapAbIH aKaJIeMUSITBIK MOTHBAIMACHIHA bIKIAIbl KazakcTaHHBIH JKOFaphl O1TiM Oepy kyleci asi-
CBIHJa SMITUPUKAIBIK TOCUIIEP HETi3iHAe MKaH-KAKThl KapacTBIPBUIYBIMEH CHIATTalafbl. 3epTTey aschlHAa
QJIBIHFAH KOPBITHIHABLIAP/IBIH TOKIPUOETIK MaHbI3bI )KOFaphl OKY OPBIHIAPBIHAA TeHAEPIIIK Ce3IMTaIBIK MeH
WHKJTIO3UBTITIK KaFUIaTTapblHa HETi3ZeireH OuTiM Oepy OpTAChIH JaMbBITYFa, OKBITYIIBLIAPIBIH KOCiOu-
MEeIarOTUKANBIK KBI3METIH JKETUIHipyre, COHAai-ak OuTiM amymipulapIblH OKYy YOKAEMECIH KylueiTyre
OaFBITTAIFaH HAKTHI YCHIHBIMIAP 93ipiieyre MyMKiHAIK Oepei.

Kinm ces3dep: TeHnmepmik penaep, TEHICPIIK CTEPEOTHNTEpP, aKaIEMHUSUIBIK MOTHBAIHs, OLTIM anymsuiap,
JKOFapsbl O1TiM, TeHIEePITiK TeHIIK.

Kipicne

Koramsia OpbIH anblll jKaTKaH SJIEYMETTIK JKOHE MOJCHM TpaHcopmamusiap OimiM Oepy kylecine
KOMBUIATBIH TaJlanTapbl »KaHAPTHII, OLTIM alylibUIapAblH OKY MOTHBALMCHIH alKbIHAANTHIH (haKTOpIapIbl
Kalita mnadipiMaaynel Tajan ertyae. Ochbl KOHTEKCTE TeHIEpIiK pejep MEH CTepeoTHNTEpIiH OifimM
TYIIBUIAPBIH aKaJIEeMISUTHIK MOTHBAIMSCHIHA BIKITATBIH 3epJiesiey Melarornka MeH OuTIM IICHXOJIOTHSICHI
cajlaJlapbIHIaFrkl MaHBI3bl FBUIBIMH MaceselepAiH Oipi peTiHae anra WbIFafpl. [ eHaepiik crepeoTunTep
Oiy1iM Oepy OpTachIH/Ia OKYIIBLIAP MEH CTYJICHTTEPAIH OKY dpEKETIiHEe KaThICy JCHIeliHe, 63 MYMKIHIIKTepiH
CyOBbeKTHBTI OaranayblHa, COHIAH-aK aKaJeMISUIBIK HOTHXKEJICpIHE TIKeJeH »oHe jkaHama ocep eTyl
piIkTUMan [1]. FeutbiMu 3eprreynepae TeHIEpIiK KYTyJlIep MEH KOFaMja OpHBIKKAaH Ke3KapacTap OKYy
MOTHBAIMACHIHBIH TOMEHJCYIHE aJIbIll KeJlil, OUTiM alylblIapAblH JKEeKe 9JICYETiH TOJBIK iCKE achIpybIHA
KeJIepri KacaiThIHbI atarn KkepceTiaesi [2].

FoutbiMu eHOexTepie TeHepIliK PeNIiK YCTaHBIMAAp MEH aKaJeMHUSJIBIK MOTHBALUSHBIH ©3apa Oaiina-
HBICHI OPTYpPJIi TEOPUSUIBIK TACUIAEp ascChlHAA TalJaHaibl. OJEyMETTIK-TaHBIMABIK OaFrbIT MEH XKETICTIKKEe
YMTBUTY MOTUBAIIHMSCHI TEOPUSIIAPHI TEHJIEPITIK KYTYJIEp/iH OiTiM amylbuiapablH 031HIIK THIMJIUTIK ce3iMiHe,
TaOBICKA KOJI JKETKI3y JKOHIHJIEr 0oJpKaMaaphiHa )KOHE OKY OPEKETIHE KAThICTBI 1IIKI YOXKIEMECiHE BIKITaI
eretinin Heri3zaeini [3]. CoHblMeH Karap Oipkarap SMITMPUKAIBIK 3€pTTEyliepAe OuTiM alylIbuIapbiH
TeHJEPIIK KO3KapacTapbl OKy YAepiciHieri OeJiCeHIiNK AeHTreliH, KOJAaHBUIATBIH OKY CTpaTerusiapbiH
JKOHE aKaJeMISUIBIK HOTHIKEICpl adKbIHAayiisl (akTopiaapAblH Oipi peTiHAe KepiHic TabaThIHBI aTarl
kepcerineni [4].
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I'enpepiik cTepeoTHNTEPIIH aKaAeMHSIIBIK MOTHBALIMSFA BIKIAJIBI KEKeJIETeH OHAED asChIHIA epeKIIe
aliKbIH KepiHic Tabajbl [5]. Oifennmepre KaThICThl «MaTeMaTHKa MEH >KapaTbUIBICTaHy OaFbITTapbIHIA
KalijeTi TeMeH» JereH QJIEYMETTIK TYPFbIa OPHBIKKAH Ke3KapacTap ONapblH aTajfaH caiajapiarbl e3
MYMKIHIIKTepiHE JAE€TeH CEHIMiH 9JICIpeTil, HOTHXECIHAE OKYy MOTHBALIUSCHIHBIH TOMEHIEYiHe ceben 0oyl
pIkTEMan [6]. An ep agampmapra TOH TeHIEpINIK pesaep (opmanbabl FHUIBIM calanapblHa KaThICYbIH
meKTeMereHiMeH, OimiM Oepy yaepiciHme KYpBUIBIMABIK TEHCI3IKTepIiH CaKTalyblHA Karfail jkacar,
oifenepIiy akaJeMHsIIBIK MYMKIHAIKTEPIiH )kKaHaMa TypJie MIeKTeyi MyMKiH [7].

ConbIMeH 0ipre TeHIEPIIK PeIep MEH CTepeoTHITep OiTiM amymsuIapasIH O6151iM 6epy TpaeKTOPHUACHH
aliKplHAayFa >KoHEe OoJamiak KociOM JKONBIH TaHIayFa JAa eleysi BIKIal eTeli. 3epTTey HoTHXKenepi
olienepaiH IOCTYpPIl TeHIAEpIiK HOpMallapFa CoWKec KeIMEHTIH akaJeMHUSUIBIK OarbpITTapiaH Oac TapTyra
KUl MoXKOyp OonaThIHBIH, anm OyJl Karaaid oJapAblH aKaJeMHSJIBIK YMTBUIBICHI MEH aMOHMIHSCHIHBIH
TOMEHJICYiHe aibil KeneTiHiH kepceremi [8]. Byran Koca, reHaepiik TEHAIK KaFuaaTTapblHA HETI3IEITeH
OimiM Oepy OpTachIHBIH KaJbIITacybl OLTIM amyIIbIIapAblH OKYy MOTHBALMSCHIH KYIIEHTIMN, OJapAbIH OKY
TOKIPUOECIHIH CamachlH apTThIPYFa OH dCep €TETiHI FRUIBIMH TYPFbIIA IaseaeHreH [9].

biniMm Gepy »Ky#eciHIe TeHACPIiK TEHCI3MIKTIH CaKTalyblHA BIKIAJ €TETiH Heri3ri cebenTepiaiH Oipi
MYFaTiMIEPIiH TEHICPIIIK poJIaepre KaThICThl KabIinTackan yctanbiMaapbl [10]. OKbITyIIBLIAPABIH CaHABI
He OelicaHalbl TypAe KaObUIIaFaH CTEPEOTHIITEPI Oap IbIH OLTIM adylIbUIapMeH KapbIM-KaTblHAC OPHATYBI-
Ha, aKaJeMHUUIBIK YMITTepiHE XoHE Oarajiay ToKIpHOeCiHE ocep €Till, COHBIH HOTHXKECiIHJE OimiM
aNmyIIbLIap/AbIH OKY MOTHBAIMACHIH KYIIEHTyi Hemece oaiciperyi mMymkid [11]. Bipkarap seprreysepue
TCHIEPNIK Ce3IMTANIBIKKA HETi3eNIeH MeNaroruKalblk TOCUIACpAl KONAaHy CTYACHTTEPHiH OKYy
OeJICeHIITITT MEH aKaIeMUsJIbIK MOTHBAIIMSACHIH apTThIPYIa THIM/I HOTIKE OepeTini monenaenren [12].

I'eHnepiik pesnuep MEH CTEPEOTUIITEP/IH aKaJeMUSIIBIK MOTHBAIMSFa 9CEPiH TYCIHAIPY OapbIChIHAA
ONIEYMETTIK JKOHE TIICHXOJOTHSUIBIK —aJFBIIApTTApAbIH peii Je aipblKma MoHre wue. [lcuxomorus
CaJIaChIHJAFbl 3EPTTEYJICP JKBIHBICTHIK CTEPEOTHIITEP/iH OLIIM amymblIapbslH 63 KaOilleTTepiHe IercH
CEHIMIH TOMEHJETIN, OKYy TalChIpMallapblH OpPBIHIAYJaFbl Ta0aHABUIBIK JIEHTreliHe Kepi BIKHal eTeTiHiH
kepcetei [13]. CoHbpIMEH KaTap aleyMETTIK KOJIAAY/IBIH KETKITIKTI 00TyBl MEH MCHUXOJOTHSIIBIK TYPFBIIaH
Kayinciz OumiM Oepy OpTachIHBIH KAJBINTACYbl CTEPEOTHNTEPIiH >KaFbIMCBI3 BIKIAJBIH OJICIpeTim, OimiM
aITyIIBLIAP/IbIH OKY MOTHBAIIMSACHIH TYPAKThI ICHI€li/Ie cCakTayFa MyMKIiH/IiK OepeTiHi aHbiKTanraH [14].

KapacTeIppuiFal  FBUIBIME  3€pTTEYJIep TEHIEpJIK pOJep MEH CTEPEOTHITEePIiH aKaJaeMHSIIBIK
MOTHBAIIMAFA BIKMAIBIH K€H ayKbIM/a CUTIATTaFaHBIMEH, aTaJlFaH MACEJIEHI HAKThI 9JICYMETTIK-MOJICHU OpTa-
Ja, acipece orapbl OUTIM Oepy KEHICTIrl IICHOEpIHIEC SMIMPHUKAIBIK HETI3[e KEUICHI Typle 3epiAeiey
KETKUTIKCI3 JeHreWae Kaimbil OThip. OCBI TYPFBINAH ajFaHfa, 3epTTey Mocelieci OLTM alylIbuIapIbiH
AKaJeMISUTBIK MOTUBAIMSCHIHBIH KAJIBINITACY YACPICIHAE TCHISPIIK Pojiep MEH CTEPCOTHITEP/iH bIKIal
eTy JOpEeKECiH >KOHEe Ol BIKIMAIABIH JKbIHBICTBIK albIpMaIbUIBIKTapFa OalIaHBICTBI EpeKIIeNiKTePiH
SMIUPHUKAIIBIK ICPEKTEP apKbUIbI aKbIHIAay KOKETTUIIMNMEH Heri3Aee/i.

Ocpsl 3epTTeyAiH 00beKTici peTinae OimiM Oepy KykeciHmeri oKy yaepici alKplHaanaapl. Al 3epTTeyAiH
MoHI OLTIM  amylmIbUIApbIH  aKaJIEMUSIIBIK MOTHBAIUSACHIHBIH KaJbIITACYyblHA TEHACPIIIK pOJIIep MEH
CTEPEOTHUIITEP/IiH SCEPiH KAMTHUIBL.

3eprrey Kazakcran PeciiyOnuKkachIHBIH JKOFapbl OKY OpbIHAaphl KOpKBIT ata aTbiHmarbl Kei3puiopaa
yHuBepcuTeTi MeH Kaszak YITTBIK KbI3Jap NeNarorukayiblK YHHBEPCHTETI KOHTEKCIHAE IKYpri3imirm,
SMITUPHKAIIBIK JAepeKTep OLITIM alibIl KaTKaH CTYACHTTEP apachlH/a KHHAKTAIJIbI.

Ocpbl aeyMeTTIK-MOICH! OpTaja TeHAEPIIiK pesjiep MEH CTEPEOTHIITEPAIH aKaJeMHUsIIBIK MOTUBALUAFa
BIKIIAJI €Ty epeKIIeTIKTepiH aHBIKTaY 03€KTi FRUIBIMUA MAceie OOJIBIN CaHaIaIbl.

OcbIFaH opail 3epTTey KYMbICHI TOMEHJIET1 3epPTTeY CypaKTapbIHa jKayall i37en i

— CTYJCHTTEp apachblHOa ASCTYPJ KOHE TEHIIKKE HETi3leNITeH TeHAEPIIK YCTaHBIMAAPIABIH Tapaiy
JIeHrenl Kanaai,

— TeHAEPIIK pesjepre OalnaHbICTHl KO3KApacTap aKaJeMHsIIBIK MOTHBALMS KOPCETKIIITEpIMEH Kanan
0aliIaHBICTEL,

— OKBIHBIC (PaKTOpBl TEHIEPIIK YCTAaHBIMAAD MEH aKaJeMMsUIBIK MOTHBAIMsl apachlHAAFbl e3apa
OaliiaHpICKa KaJIall bIKIAI eTe/Il.

3epTTey >KYMBICHIHBIH HETi3r1 MakcaThl TEeHICPIIK PeNep MEH CTEPEOTUNTEPAiH O11iM alyIbuIapabH
aKaJIeMUSUTBIK MOTHBAIMACHIHA BIKIAJT €Ty ePEeKIICIIKTePiH TEOPHSIIBIK MaibIMAayIap MEH SMIHMPHKAIBIK
Tanjay Heri3iHae 3epaeney.
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Ochl MakcaTThI iCKe achIpy YIIIH 3epTTey OApPBICHIHIA TOMEHJICTI MIHICTTEp alKbIHIAII b

— TEHJEPTIK pejiep MEH CTEePEOTHIITep MPOOJeMAaTUKAChIHA apHAIFaH OTAHJIBIK JKOHE MICTENIIK
FBUIBIMU €HOEKTEep/Ii TaJJan KOPHITY;

— Oi7TiM aTyIIBUTApABIH TeHACPIIK KO3KapacTapbIHbIH KYPBUIBIMIBIK KOHE Ma3MYHJIBIK €PEKILIEeTiKTEepiH
aHBIKTAY,

— OLUTIM aImymIbUTAp/IBIH aKaIeMISUTBIK MOTHBAIIHS IEHT€HiH CHITaTTal KOpCeTy;

— TeHJEpTIK CTEepPeoTUNTEep MeEH aKaJIeMHUSUIBIK MOTHBALMsl apachIHAArbl e3apa OalIaHBICTHI
SMIUPUKAIBIK MOJIMETTEP HET131HC alKbIHIAY;

— QJIBIHFaH HOTYDKENIEpre CyWeHe OTBIPBIT, MeIaroruKaiblK TYPFbIAH HET13/ICTeH KOPBITBIHIBIIAD MCH
MPAKTUKAIBIK YCHIHBIMIAP d31pIIey.

lenpepnik penaep MEH CTEpEOTHNTEpHiH OiliM alylIbIapAblH  aKaJeMHUJIBIK MOTHBALUSCHIHA
BIKITANBIH 3epTTey OYTIiHTI KOoFaphl OiiM Oepy KyHeciHiH naMy TajanTapbIMeH THIFBI3 OaillaHBICTBI KEeIIeH /i
FBUIBIMH MceJIe PeTiHAe KapacThIpbuIaisl. bimiMm Oepy yaepiciHae TeH MYMKIHAIKTEpAi KaMTaMachl3 €Ty,
OLTiM anyIIbUIapABIH SJIEYeTiH TOJBIK ally KOHE OKY YIepiciHe ilIKi yoXKAeMeHi KYIIEHTy YIIiH reHIepIIiK
(hbakTOpIapBl ECKEPYAIH MaHbI3bI KYH CalibIH apThil Keyiei. COHBIKTAaH 3€PTTEY TaKbIPhIObI TEK TEOPHUSIIBIK
TYpPFBIZIAH FaHa €Mec, COHBIMEH Oipre OimiM Oepy ToxipuOeciH >KeTinmipy, MeAaroTHKANBIK MIemriMaep
KaObUIAy YKOHE MHKJIFO3UBTI OUTiM Oepy OpTachlH KAIBIITACTHIPY TYPFBICHIHAH Jia ©3€KTi OOJBIT caHaa bl
3epTTey OapbIchbIHIA aliFa KOWBUIFAH MakcaT MeH MIHICTTEpl JKy3ere achlpy TeHAepIlik Ke3KapacTap MeH
aKaJeMISUTHIK MOTHBAIIMS apachIHAAFEl ©3apa 0aiIaHBICTHI TEPEHIPEK TYCIHyTe KoHe OYJ1 OarbITTa FHUIBIMU
HETI37eNTeH TYKBIPBIMIAp KacayFa MYMKIHIIIK YCHIHA/IBI.

Ocbl 3epTTey OaphICHIHIA HETI3ri YFhIMIapFa FEUIBIMU aHbIKTaManapbl Oepinai. ['enaeprnik pengep —
Oenrim Oip KoFamfa epjep MEH oHenJepre oJeyMETTIK TYPFbIIAH JXYKTENEeTiH MiHe3-KYWJIBIK YITuIepi,
MIHJETTEep MEH KYTYyJep JKyieci peTinae cunartanaapl. ['eHaepiIik cTepeoTHrep — epiep MeH olenaepain
KaOijeTTepi, aJieyMeTTIK (DYyHKIMIIAPhl MEH MIHE3-KYJIKbIHA KATBICThI OPHBIKKAH, KOOIHE Kajbliama opi
HIEKTEYII 9JICYMETTIK TYCIHIKTEP/IiH KUBIHTHIFBI.

AN akaeMusIIBIK MOTHBAIMS YFBIMBI OUTIM alyIIBIHBIH OKY OpEKeTiHe KAaThICYhIH, TaObICKa
YMTBUIBICHIH, ©31HIIK THIMJIUTIK CE3IMIH OHE OKY MaKCcaTTapblH CaHaJbl TYpJe KaObUIAybIH aHBIKTAHTHIH
IIIKI OHE CHIPTKBI yaXIep Kykeci TypiHAe TyciHaipiieni. byn yreiMaap oneyMeTTiK-TaHBIMABIK TEOPHs
MEH JKETICTIKKE YMTBUTY MOTHBAIUSCH TCOPUSIIAPHI asIChIHA HHTEPITPETAIMSIAHBII, TEHACPIIK KYTYIepIiH
CTYINCHTTEPHiH O3iHIIK THIMIUTIK JeHrediHe XoHE OKYy opeKeTiHe AereH iIKi YaKJIeMeCiHe BIKITaJbIH
TajjiayFa HaKThl HET13 OOJIIbI.

9dicmep MeH Mamepuanroap

3epTTey KYMBICHI CaHABIK 3epPTTEy MapaJurMachbiHa CYWEeHEe OTHIPHII, CHUITATTAMAIIBIK JKOHE CaIBICTHIP-
MaJibl OaFbITTaFbl JU3aiiH asChIH/IA JKY3€Te achIPhLLIbI. 3ePTTEY IiH ajFfa KOWbIIFaH MaKCaThIHA ColKeC OimiM
ANyIIBUIAPABIH TEHACPNIK peJiJiep MEH CTePEOTHUIITEpre KaThICThI Ke3KapacTapbl, COHJAN-aK oOJap/IbiH
aKaJeMISUTBIK MOTHBAIMAMEH e3apa OailylaHbIChl IMITUPHUKAIIBIK JIEPEKTep HETi3iHAe TalAaHabl. 3epTTey Oip
ke3eHi (Cross-sectional) cumarra yBIMIACTBIPBUIBIN, OACTAIKBI MATIMETTEp OHJIAWH cayalHama XYprizy
9/IiC1 apKbLIbI KUHAKTAJIIBI.

l-xecrTe
3epTTey KaThICYIIbLIAPBIHBIH CHIIATTAMAJIBIK KOPCceTKilTepi
Kanne! ipikreme: N = 556

Kareropus Ton Kuinix (N) %
Oiten 439 78.9 %
Ep 117 211 %

JKBIHBICHI
Backa 0 0%
XKayan Oeprici kenmeiini 0 0%
Kaina 360 64.8 %
TypatbH xepi

Aynas/aysin 196 35.2%
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l-kecTeHIH XaJlrachl

Kateropus Ton Kuinix (N) %
Bakanasp 541 97.3%
Maructpartypa 15 2.7%

Bimim menreiii

TeXHUKAIBIK/KOCINTIK 0 0%

JHoxropanrypa (PhD) 0 0%
Boiinak/TypmeIcTa emec 529 95.1 %
OT6acEIEK Yiinenren/TypmeicTa 9 1.6 %
el Backa 1 0.2%
JKayan Oepyznen Oac TapTKan 17 3.1%

3eprreyre KopkbpiT ara ateiHaarel Kei3butopma yHuBepcuTeTi MeH Kazak YIATTBIK — KbI3Aap
MeIarOrvKajlblK YHUBEPCUTETIHAE OLTIM aibIl KypreH 556 OiniM anylisl TapThULABL, ajl ipikTeMe Ke3[elicoK
TaHJay KaruJaTblHA COWKEC KaJbIITACTHIPbUIABI. KaTelcylIblnapablH apHaiibl cayajgHamara KaTbICy €piKTi
HET137I¢ JKy3ere achlpblUIbl. Ke3neiCOKThIK KaFruIaThl OHJIAHH cayaJlHaMa CLITeMECIiHIH alllblK TYpJAe Tapa-
TBUTYBI apKbUTBl YHBIMAACTHIPBUIABL. [pikTey OapbichiHAa cTpaTH(QUKALUsS KOJJaHbUIMAaFraHBIMEH, YKBIHBICHI
XKOHE TYPFBUIBIKTBI JKEp alHbIManbUiapbl TalAay Ke3eHiHAe Jkeke ¢opMarra KapacThIPbUIIbI.
Kateicymbinapasie Oaceim Oemirin sienaep kypan (78,9 %), ep 6inim anymsimapasiy yieci 21,1 % Gongsl.
IpikTemene ofien OiMIM aNymIbUIAPJBIH YIIECIHIH 0achiM OOJYbl 3€pPTTEy JKYPTi3UIT€H JKOFapbl OKY
OpBIHJIAPBIHAFEI OUTiM Oepy OaFmaapiraMaIapbIHBIH €PEKIIeNKTEPIMEH XKoHEe TyMaHUTAPIIBIK-TIe1arOT MKATBIK
OarpITTap/ia oWeNn CTYACHTTEpIiH CaHABIK OachIMIBIFBIMEH aWKbIHAadambl. bynm reHmepnik aucOamaHc
HOTHXKEJICP/Il MHTEpIpeTaNusiay OapbhIChIHIA €CKEPLIil, CaNbICTRIPMAbl TalAay Ke3iHJE BIKIAI KOJIeMIiHiH
kepcetkimTepi (Cohen’s d) KonmaHy apKbLjIbl IIbIHAKBI OaFaiaH/IbI.

PecrionieHTTepAiH TYPFBUTBIKTBI Kepi OoibiHmA 64,8 %-b1 Kamanmelk, anm 35,2 %-bI  ayBUIIBIK
aliMaKTapJiaH €KeHI aHBIKTaN/Ibl. BijgiM JeHreliHe KaThICThI IEPEeKTep IpIKTEMEHIH HeTi3ri Oesirin Oakanas-
puarta OKUTBHIH cTyaeHTTep (97,3 %) KypalThIHBIH, a1 MarucTpaTtypajia OiuniM amymsiiapabH yieci 2,7 %
eKeHiH kepceTTi. TaHgaMaHbIH CaHIBIK KypaMbl 3€pTTEYAiH anfa KOWbUIFAaH MaKcaTTapbl MEH MiHAETTEPiH
JKY3€ere achlpy YIIiH XKETKUTIKTI IeN TaHBUIIBI.

2-KecTe

CayajJiHaMa TYKbIPBIMIAPBIHBIH KYPBLIBIMABIK HKiKTeJyi

Ne TyKbIpbIMAAP

1 2

Q1 | JocTypmi KYHABUIBIKTAp €p MEH OHeIIiH KOFaMIarbl POJIiH aHBIKTAHIbI

Q2 | Ottenain 6acTH MiHIETI Vil IapyackIMeH aifHaNIbBICY

Q3 | Ep anam oTOachIH achIpaymibl xKaHe HIEIIIM KaOblIayIsl 60JIybl KEpek

Q4 | JlacTyp:i KoFaM aifenaepiH MaHcanKa YMTBIIBICEIHA KeIepTi KenTipe i

Q5 | OnmeyMeTTiK emiiep reHAepIiK pesaepre bIKnal eTei

Q6 | [in MeH nmoctyp yineciMai Typ/e TeHAepliK KaTbIHACTapAbl KB TACTHIPA/IbI

Q7 | Kasipri »xacTtap AocTypili TeHAEPIIK poiaepIi a3 YCTaHAIbI

Q8 | I'enpepiik TEHIIK Ka3aK MOJICHUECTIHE KAWIITbI eMec

Q9 | OitenaiH YKOHOMHKAJIBIK TOYEJICI3/IIri 0TOACH MICIIIMACPIHE BIKIA eTe/Ii
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2-KeCTEeHIH XallFacsl

1 2

Q10 | Ep men oifennin KoraMaarsl TEH MYMKIHIIKTEPI 9JICYMETTIK TYPAKTBIIBIKTHI aPTTHIPAIbI

Q11 | Korammarsl FeHAEPIIiK peJiep e3repicKe YIIbIparaH

Q12 | Kasipri orbacsuiapia ep MEeH aWeIIiH MiHAETTepl TeH OelliHyi THic

Q13 | ocTypi reHaepIiK PeAep CaKTaIybl Kepek

Q14 | Oifennin KOFaMIbIK OEJICEHMIITITT 0TOACHUIBIK MiHAETTEPIHE KEAEPTi KeNTipeai.

Hepekrepni xxuHakray makcatbiana Google Forms mnardopmackl Heri3iHie 93ipJICHTeH aHOHUMJI OH-
JaifH cayajiHama naigananeuipl. CayanHama KYpPBUIBIMBI PECHIOHACHTTEPIIH oJIEyMETTiK-IeMOTpadusIIbIK
CHIIaTTaMaJapblH aHBIKTAyFa, COHAAal-aK TeHAEPIIK pesiaep MEH CTEepEOTHNTEpre KaThICThl KO3KapacTaphblH
Oaranmayra OaFbITTallFaH CYpakTaplbsl KaMmThiIbl. [ eHnepiik pengepre OaiinaHbICTBl ycTaHbIMaap 14
TY)KBIPBIM apKbUIbl OJIIIEeHIM, kayantap 5 Oanaslk JIukepT mkanacel OoibIHIIA Oaramanabl, MyHaa 1 Gasn
«MyIJIe KemicmerMin», anm 5 0alm «ToNbIKTail kemicemin» aereHmi Oinmipeni. CayaiHamara eHTi3iIreH
TYKBIPBIMIAD OTAHIBIK JKOHE XalbIKapajblK FBUIBIMUA 3€pTTEyJepre Heri3aene OTBIPBIT  ipIKTETil,
Oetiimaeni.

Kunanran smmupukansik nepekrep JASP crarnctukanplk OargapiaMachIHBIH KOMETiMEH TalJaH/bl.
AIFamikpl Ke3eHJIe JepeKTepre CHIATTaMANBIK CTaTHCTHKA OMICTEpi KOJTAHBUIBIN, OpTamla KOpCeTKIITep
MEH CTaHJAPTTHIK aybITKyJap aHbIKTaNbL. JKBIHBIC (pakTOphIHA OANIAHBICTHI AMBIPMAIIBUIBIKTAPABI TEKCEPY
YUIiH Toyelici3 ipikTemenepre apHainraH {-TecT TalifjanaHpuica, TYPFBUIBIKTBL JKepiHEe Kapai
albIPMAIIBLUIBIKTAPIBl Oaraiay MakcaThiHIa Oip (akropissl mucrepcusuiblk Taamay (One-Way ANOVA)
KYPrizinmi. AWKbIHAAIFAaH albIpMAIIbUILIKTApbIH TMPAKTUKAIBIK MOHIH Oarajiay YIIiH ocep KeJICMiHiH
kepcetkimTepi perinne Cohen’s d xoHe ®* koaddunmeHTTepi ecenrteni. Bapiblk CTaTHCTHKAIBIK TPOLETY-
panapaa HOTIKENEepAiH MaHbI3IBUIBIK feHreti P < 0,05 merinae OenrineHmi.

3eprTey  yAepiciHIE FBUIBIMH-3€PTT€Yy OTHKACBIHBIH HETi3ri TamanTapbl TOJBIK — CAaKTaJIbL:
KaTBICYIIBUIAPABIH 3€PTTEYyre KaThICYbl €pPIKTI HETI3E JKYy3ere achIPbULIbI, OJAPAbIH KEKE MAJIIMETTePIHIH
KYIVSITBUTBIFBI KAMTAMAChI3 €T, ajl )KUHAJIFaH aKlapaT TeK FEUIBIMU MaKCaTTap la KOJIIaHbBUI/BI.

CayarHaMaHBIH TYKBIPBIMIAPBIH KYPAacThIpyJa TEHISPIiK YCTaHBIMIAPAbI OJIIeyre apHalFaH
KJIACCUKAJIBIK AMITMPUKAJIBIK 3€PTTCYJICPAiH OAICTeMENK KaFruaaTTaphl Herire anbiaabl. LllkanaHbiH ki
Oiprekriniri KponOax anbgackl apKbUTbl TeKcepimil, ansiHFaH MoH o = 0,81 Kypanmel, Oy KypajabiH
CEHIMJIUTITIHIH KOFaphl JeHrelin Oinmipeni.

Homuoicenep men onapovt manoay

AKaJeMUsIIBIK MOTHBAIUS CTYACHTTEP/IH OKY OPEKETIHE JEreH IIIKi KbI3BIFYIIBUIBIFI, KETICTIKKE
YMTBUIYHI KOHE O31HIIK THIMIUTIK ce3iMiMeH 0aillaHBICTBI KOPCETKIITEp apKbUTbl TyCiHmipinai. ['ennepmik
ycTaHeIMAap OOMBIHIIA >KUHAJIFAH HOTMXKEIEP MOTHBALMUIBIK alHBIMANBUIAPMEH CalbICTHIPMAalibl KOHE
TYCIHIIpMEIT Tajljay HeTi3iH/Ae KapacThIPbUIILL. 3epTTeY HOTIIKECIH/IE ANBIHFAH IMITUPUKAIBIK MAJIMETTep
OUTIM aITyIBLIAPBIH TEHJIEPITIK POJIJiep MEH CTEPEOTHNTEPre KaThICTBHl KO3KApacTapbIHBIH JCHICWiH, COH-
Jaii-aK oJapAblH aKaJeMHsJIBIK MOTHBAaLlMSIMEH ©3apa OalIaHbICBIH aHKbIHAAYFa MYMKIHIIK Oepai. AJJbI-
MeH TeHJIEPJIiK pesjiepre OaillaHBICThl KO3KapacTap/IblH KAaJIbl CHIATTAMAIBIK KOPCETKIINTEP] TalJaHbII,
OJlaH KeHiH JKbIHBIC (AaKTOPhl TYPFBICBIHAH OalKaJaThlH aNBIPMAIIBUIBIKTAD CAIBICTRIPMAIIBI  TYpE
KapacThIPbUIIBL.

3epTTeyaiH HOTHKENEpiH Tainay slH OipiHII Ke3eHiHae OUTiM alylbulapAblH FeHACPIiK pejiep MeH
CTEpPEOTHITEPre KATHICTHI KO3KApaCTAPBIHBIH KaJIIbl JICHIeHiH alKbIHJay MaKCaThIH/Ia CHITaTTaAMANbIK CTa-
TUCTHKA 9/IicTepi MalamaHbUIAbl. ATajnFaH Ke3eHIe cayalHama TYKbIPbIMIAphl OOMBIHIIA OpTalia MOHICP
MEH CTaHIApTTHIK aybITKyJlap €CeNTelNil, PEeCHOHACHTTEPAIH IOCTYpJi JKOHE TEHAEPIiK TEHMiKKe
HETi3JIeJreH yCTaHbIMIapra OcHimainirine Oara Oepuniai. MyHpail tanmay OUTIM alylibuiap apachiHaa
KaJbIITACKAH TEHICPNIK KO3KapacTaplblH Kbl TEHJCHIVMSJIAPBIH aHBIKTAyFa JKOHE OJIapIbIH
aKaJAeMUSIIBIK MOTUBAIMAMEH BIKTUMAN ©3apa OaillaHbICHIH TYCiHAIpYTe ceOen Oomabl.
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3-kKecTe

BinimM aaymbuiapasiH reHepdik pejaaepre KaTbICThl KO3KapacTapbIHbIH OpTalla MIHAepi

I'enaepJtik pejaepre KaTbICThl TY:KbIPHIMIAD Optama Mo (Mean) | CraHaapTThIK aybITKY (SD)
Oifeniy Heri3ri MiHaeTi — 0TOackl MEH Yl 1apyachl 1,75 1,02
Ep amamM — oTOACBIHBIH HETI3Ii achIpayIIbICHI 3,89 1,11
Ot0aceriama MiHIeTTEp TeH O6iHyi THiC 3,74 1,15
Olienep MEH epiep/iH KICiON MYMKIHIIKTEpi TeH 3,68 1,09
Korama reHaepItik TeHIIK KETKUTIKTI JeHrerIe 3,12 1,18

3-kecrezeri nepekrep OOWBIHINA OUTIM aTyMIBUIAPABIH JSCTYPJI TEHAEPNIK peNepre KaThICTHI
Ke3KapacTap/bl TOJBIK KeJieMjie KaObuiaail OepMeHTiHIH KepceTeai. ATan aiTKaHa, «dHeNIiH 0acThl peJi
— oT0ackl MEH Y ImapyachklH aTKapy» JIeTeH TY)KbIPbIM OOWBIHIIIA OpTallla MOHHIH TOMEH JCHIel e O0mybl
(M = 1,75) crynenTrrepaiy O0ackiM Oedriri OyIT miKipMeH KeiCIIeUTiHIH aHFapTaapl. byl HoTIKe Kazipri Oimim
aIyIIbUIap apachlHAA MOCTYPIi TEHIAEPIIK CTEPEOTHIITEPIH OipTIHACH QJCIipen Kelle )KaTKAHBIH KepCeTeI.
ConbiMeH Oipre «ep agaM — OTOACBIHBIH HETI3Ti achIpaylIbIChDy JIeTeH MiKIpIiH opTalla KepCeTKIillliHiH ca-
JBICTBIPMAIBI TYpJIE K0oFapbl 6omybl (M = 3,89) keii0ip MocTypili TeHIAEPIIK POIAEpAiH a1l ne Oenrimi Oip
JIOpeXeIe CaKTAIIBII OTHIPFaHBIH OUTipeTi.

AKaJeMUsUIBIK MOTHBALIMSIMEH TBHIFBI3 OaliJlaHBICTa KApacTHIPBUIATBIH «OTOACBUIBIK MIiHZICTTEpP epJep
MeH oifeniep apachiHIa TeH OeliHyl THIC» OHE «oHeliep MEH epliepIiH KociOu MyMKIiHIiKTepi Oipaeii»
JETeH TYKBIpbIMIap OOWBIHINA OpTalla MOHIEPIiH »Korapbl AeHreine Oomysl (M = 3,68-3,74) Oimim
QIYIIBUIAPABIH TCHICPIIK TCHIIK KaFUJaTTapblH KOJIJANTHIHBIH JKOHE OKY MEH KociOMm Jamyna TeH
MYMKIHJIKTEPIH MaHbI3AbUIBIFBIH MOMBIHAAWTBIHBIH OUImipeni. MyHmali Kke3kapacTtap aKaJleMUSIIBIK
MOTHBAIUSHBIH IMIKiI Kypamaac OeiKTepiH, COHBIH INIiHAE ©31HIIK THIMAUIIK Ce3IMiH JKOHE MKETICTIKKe
YMTBUTY JICHT€{iH KYIIEUTyTe BIKIAT €Tyl BIKTUMAL.

3epTTey OapbIChIHIIa AIBIHFAH CHUMATTAMAJIBIK HOTHDKENEpIli TepeHIpeK TYCIHJIpy MaKcaTbhlHAa Keleci
KE3CeHJIe TeHIEPJIIK PeJiJiepre KaThICThl KO3KapacTapAblH opTYpJil aJIeyMETTiK-IeMorpadUsiIbK (GakTopiap-
MEH, OHBIH IIIiHJE XBIHBIC ePEeKIIeNiriMeH e3apa OalIaHBICHIH Taijay KaKeTTUNiri maimga Oomamel. Onait
JEUTiHIMI3, FBUILIMU 3epTTeyJiep/e epiep MeH oHeNZep/aiH TeHJepIiK CTepeOTHNTEpi Kadbuiaay JIeHreii
MEH TCeHJIEPJIK TeHIIKKE KaThICThl YCTaHBIMJAPbI Oipici OOJMAaNTBIHBI, OVJI albIPMAIIBLIBIKTAPABIH OKY
MOTHBAIMSACHIHBIH KaJbINTacyblHA BIKIAJ €Tyl MYMKIH eKeHi epekiue kepcerineai. Coxn cebenteH anranna,
KBIHBIC (PaKTOPBI OLTIM amyIIbIIAPIBIH TeHACPIIK peliepre KaTbICThl KO3KapacTapblH capaiayia MaHbI3/IbI
alfHBIMAJIBI PETiHJIE CUIATTANA/IbI.

['ennepiik pesgepre KaTbICThl KO3KapacTap/IbIH KBIHBICTHIK EPEKIIESNIIKTEPIH aHBIKTay MaKCaThIH/AA JIe-
peKTep TayeIci3 ipikTeMenepre apHaiFaH t-TecT KoMeriMeH TallIaH bl

4-xkecTe

FeHnepniK poJiaepre KarbiCThl KO3KapacTapiblH KbIHBICKA 0aMIAHBICTHI aﬁblpMalﬂLlﬂLlKTapbl

TYKbIPpBIM JKbIHbIC OpTtama MoH t p

olien 1,58

OMenaiH Heri3ri MiHIETI — Y# [1apyacsl -7,96 <0,001
Ep 2,40
Oilen 3,76

Ep amam — Heri3sri acbIpayliibl -2,67 0,008
Ep 4,07
oiien 3,87

OtbackiHna MiHAETTEP TeH OeliHyi THiC 5,42 <0,001
Ep 3,22
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4-xecte OOWBIHINIA ANBIHFAH JAEPEKTEp TeHICPIIK pejiiepre KaThlCThl KO3KApacTapAbIH KBIHBIC (akTo-
pBIHA OaIaHBICTHI aWTapIBIKTal epekineneHeTiHiH kopceTTi (P < 0,05). Aram aiiTkanma, sifen Oinmim amy-
IbIIap TEHAEPIIK TEHAIKKE HETi3IeNTeH YCTaHBIMAApAB KeOipeKk KOoNTalThIHBIH Oaifkarca, ep OuTiM amy-
IbUIAP apachlHAa ASCTYPIi TEHAEPIiK peniepAi Koyiaay JIeHreii canbIcThIpMalbl TYPAE KOFaphsl OOJIbI.
ATanraH adBIPMaNIBUIBIKTAPIBIH aKaIeMHUSUIBIK MOTHBAIUS TYPFBICHIHAH MaHBI3BI 30p, ce0edi TeHIepITiK
TEHJIKKE OarpITTalFaH Ke3KapacTap OUTiM amymIsuiapAblH ©3 MYMKIHAIKTepiHE IereH CEHIMIH apTThIPHII,
OKY 9peKeTiHe OenceH i KaThICYbIHa OH BIKIAJ €Tyl BIKTUMAJ.

AJBIHFAaH HOTWOKENEpHi aKaIeMUSUIBIK MOTHBALMS TYPFBICHIHAH Tallfay TEHAEPIiK CTEepeOTHUNTEPIiH
JKOFapbl JeHreli Kar aiblHaa MOTHBAIIMSUTBIK KOPCETKIIITEP/IIH TOMEH/IEY YpAici OalKamaThIHBIH KOPCETTI.
Kepicinmie, reHaepiik TeHIIK KaFUAATTAPbIH KOMAAWTHIH Ke3KapacTap OUTIM alyIIbUIapAbIH OKY YaepiciHe
JieTeH 1MIKi KbI3BIFYIIBUIBIFBIH apTTHIPBIIN, >KETICTIKKe YMTBUTY ACHICHiH JKOHE 63 MYMKIHAIKTEepiHE JiereH
CEHIMIH KYIICHTETiHI aHBIKTAIABl. Byl KOPBITBIHOBUIAP TEHACPIIK CTEPEOTHIITEPAiH MOTHBAIIMSIFAa Kepi
BIKMANBI Typaimbl OYpPBIH KYPTi3UIreH 3epTTeylepiiH HoTmwkenepiMer yineceni. Ocbuiaiiiia 3epTrey
HOTHXKeJepi TeHACPIIiK pesep MEH CTEPEOTHIITEPAiH OUTiM amylIbUIap/blH aKaJeMUSIIBIK MOTHBALIUSIChIHA
eJIeyJi ocep eTeTiHiH manenzaeimi. JJocTypii reHaepiik peijepre OargapiaHy MOTHBAIMSHBIH JKEKEICTeH
Kypamzmac OeIKTepiHiH oJcipeyiHe allblll KeJce, TEeHIEpPJiK TEeHIIKKE Heri3leNTeH YCTaHBIMIAp OKY
OCJICCHILTITIHIH apTybIHA KOHE MOTUBALIUSA JICHIeHIHIH )KOFaphlIaybIHa BIKIAT eTe/i. by xarnali OiniM Oe-
Py KyHeciHJie TeHIEPIIK Cce3iMTal 9pi WHKJIFO3UBTI MEJaroruKajiblK TOCIIACPAl SHTI3yIIH MaHbI3AbUIbIFbIH
Tarbl Oip MopTe alKbIHAANHIBI.

Conpaii-ak 3epTTey OaphICHIHIA ABIHFAH HOTIDKETep OLTiM amyImbUIapAblH aKaJIeMUSsITBIK MOTHBAIUS-
CBIH apTThIpyna OimiM Oepy OpTachIHBIH Ma3MyHbl MEH TMEIarOorHKaliblK BIKHaJAapAblH pPelliH KaiTa
KapacThIpy KaKETTITiH aHFapTajbl. | eHAepiiK TeHIIK KaFuJaTTapblH KOJIAWTHIH OuTiM Oepy KeHICTITiHIH
KaJIBINITACYbI OUTIM amyIIbUIapAbIH OKy MaKcaTTapblH alKbIHIAybIHA, OKY YIAepiciHe OelceHIi apaiacyblHa
KOHE Y3aK Mep3iMIIi aKkaJeMISUTBIK JKEeTiCTIKTepre YMThUIybIHA KOJaliabel MyMKiHAIK Oepeni. Con cebenteH
aFaHia, >KOFapbl OKY OpPBIHAApbIHIA TEHICPIIK CTEPEOTHUNTEPAl TOMEHAETYre OarbITTallFaH >Kyheni
MeJAroTUKAJIbIK IIapajapibl JKy3ere acelpy OiTiM alymbUIapAblH OKY YOXKAEMECiH TYPaKThl TypJe
KOJIIayIbIH MaHBI3/Ibl aJFBIIIAPTHI OOJIBIN CaHAIAIbI.

Kopvimuinost

Ocpbl 3epTTey asChlHIA TeHICPIIK PesIep MEH CTepEOTHNTEPAiH OUTiM anylblIapAblH aKaJAeMHSUIBIK
MOTHBALMACHIHA BIKNAIbl SMIMPHUKAIBIK OepeKTepre CylheHe OTBIPHIN 3eplesieHnl. 3epTTey HOTHXKenepi
TeHJICPJIIK POJIZIepre KaThICThl YCTaHBIMIAAPBIH O1IIM alyIIbUIapAbIH OKY YIEpiCiHe OelICeH/I KaThICYbIHA,
O3IH/IIK THIMJIUTIK JIEHTeWiHe >KOHE JKallbl OKYy MOTHBAIMSCBIHBIH KAJIBIIITACYbIHA aWTapibIKTall acep
eTeTiHIH aiKbIHAa . Tangay KOPBITBIHABLIAPH! ASCTYPIi TEHAEPIIK PeJiep MEH CTEPEOTHITEPHi KOJaay
JICHTrell JKOoFaphl OoOJiFaH JKarjmailija akaJeMHsUIBIK MOTHBAIMSHBIH JKEKeJIereH Kypamjaac OelikTepi
QJICIpEHTIHIH, aJl TeHAEPJIIK TSHIIKKE HETi3/IeIreH Ko3KapacTapablH OKY OCJICEHIUITIHIH KYIICIOiHE BIKITAI
€TEeTiHIH KOPCEeTTi.

3epTTey HOTHIKENIEpi XBIHBIC (PaKTOpbIHA OaillaHBICTHI eJieysi alblpMaIlbUIBIKTAPIABIH 0ap eKeHiH
alikpiHmaapl. Tanmay OapbIChIHIA oiien OLTiM amymiblIap/blH T'eHICPIIK TEHJIK Karu[aTTapblH HEFYPIIbIM
KOFaphl ACHrele KONJalThIHBI KOHE JICTYpPJIi TeHAEPIIiK cTepeoTunTepre a3 OediM eKeHi aHBIKTauca, ep
OiyiM anmymisuTap apachlHAa ASCTYPIIl TeHAEPIiK penjepAi KaObliiay ypaici calblcThpMalibl TYpAe OackiM
eKeHi OalKamibl. ATalFaH albpMallbUIBIKTAp aKaJeMUSIIBIK MOTUBAIINS TYPFHICBIHAH MaHBI3BI MOHTE W€,
OWTKEHI T'eHICPIIK TEHIIKKE HETI3JeNINeH Ko3KapacTtap OLTM alyllbUlapiIblH 63 MYMKIHAIKTepiHEe JereH
CEeHIMiH KYLIEWTIN, OKY YAEpiCiHe AereH illKi KbI3bIFYIIBIIBIKTEIH apTybIHA BIKIAT €TeIi.

3epTTey aschIHIA aJbIHFAH HOTHIKENEp TeHAEPIIK peJiiep MEH CTePEOTHIITEPIH OUTIM anyIIbuIapabH
OKY YOKJIEMECIHE acep €TETIH 9JeYMETTIK-TICUXOJOTHUIBIK (DaKTOpjapMeH ThIFbI3 OalIaHbICTBI CKEHIH
Oinmipeni. AJbBIHFaH CaHOBIK JEpEKTep TEHAEPIiK TEHHAIKKE Heri3leNreH Ke3KapacTapAblH OiriM
IyIIBUIAPABIH OKYy YIepiciHe JereH OH KaTbhIHACHIH KaJbIITACTBIPBIN, OJAapAbIH OKy MaKCaTTapblH
alKpIHIaybIHA, 63 MYMKIHAIKTEpIH JKOFaphl OaranayblHa >KOHE aKaJeMHsIIBIK TaObICKa YMTBUTYBIHA 9cep
eteTiHiH kepceteni. CoHmail-ak A9CTYpJi T€HAEPIK YCTaHBIMIAPAbIH CakTalybl KeiHOip OinmiM amymbuiap
YIIiH OKy O€JCEeHAUIIriH meKkTey (Gpakrop peTiHae KepiHic Taybll, MOTUBALMSIIBIK PECYpPCTapAblH TOJBIK
iCKe acyblHa KeIepri KenTipyli MYMKiH ekeHi anrapranbl. Coi ce0enTeH aiiFaHia, 3epTTey HOTHXKENepi
TeHAEPITIK KOe3KapacTap/blH aKaJeMHSIbIK MOTHBAIMSHBIH KYPBUIBIMBIHA BIKMAJBIH TEPEHIPEK TYCIHYyTe
MYMKIHJIIK TYABIPHII, XKOFapsl O11iM Oepy KeHicTirinae Oyj1 MOCENeHiH ©3€KTIIIrH HaKThIIai TyCei.
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3epTTeyniH FHUIBIMU JKAHAIBIFBI TEHACPIiK pejIep MEH CTEpeoTHUHTepHiH OiliM anylbliapAbH
aKaJeMIUTPIK MOTHBAIIMSCHIHA BIKITAIBIH OTAH/BIK KOFaphI OiTiM Oepy KeHICTIriHAe KeMIeH i TypAe, HaKTh
CTaTHCTUKAIBIK OMICTEpAl KOJNJaHy apKbUIBl 3epaeneyiMeH cumnartaiansl. COHBIMEH KaTap >KBIHBIC
(aKTOPBIHBIH TeHAEPIIIK KO3KapacTap MeH akaJeMHUsUTBIK MOTUBAIIMS apachblHIarkl ©3apa OalnaHbICKa ocepi
SMIUPHUKAIBIK JepeKTep Heri3iHAe Heri3gemnin, Oyin OaFplT OTaHABIK NEeJarOTHKANBIK 3epTTeyJiepie
JKETKUTIKT] ICHreiiie KaMThIIMaFaH acleKT PETiHAC aKbIH AL

3epTreyaiH ToXipuOeNniK MaHBI3IBUIBIFEl ANBIHFAH HOTWKENepHi OiniM Oepy ToxipuOeciHe eHri3y
MYMKIHIITIMEH aHBIKTaldagbl. 3epTTey KOPBITBIHABUIAPHI KOFaphl OKY OPBIHAAPHIHIA TEHAEPIiK ce3imMTal
MeNaroruKaiblK — TOCULAEpAl  JaMbITyFa, OKBITYIIBUIAPABIH  TEHAEPITIK  CTepeOTHNTEpre  KaThICTHI
YCTaHBIMJAPBIH CaHAIBI TYp/e KalTa MalbIMIayblHa, COHAaNH-aK OiTiM amyIIbIIapIblH aKaJeMHSIIBIK MOTH-
BallMSICBIH apTTHIpyFa OaFbITTalFaH KoJIaiibel OiiM Oepy OpTachlH KalbIITACTHIpyFa HeETri3 Ooyia anajsbl.
bynan Oesek, ajbIHFaH HOTIDKENCp MEIAaror KaapliapAbl aspiiay SKyWeciHae, TopOue >KYMBICTApBIHBIH
Ma3MYHBIH KeTIaipy/e jkaHe OinimM Oepy casicaThlH JaMbITy OaphICHIH/IA MaiilanaHnyFa MYMKIHIIK Oeperi.

JKanmer anranna, 6i1iM Oepy xyieciHe reHAepIliK TCHIIK ITeH WHKIFO3UBTLIIK KaFHUIaTTapblH MaKCaTThI
opi JKy#enmi Typae eHridy OimiM allylIbUIapblH aKaJeMHUSUIBIK MOTHBAIMACHIH KYLICHTYHIH MaHbI3/bI
ANFBIIAPTTAPBIHBIH Oipi Oombim canamanbl. Ochl OaFbITTaFbl MEAATOTUKAIBIK TKipHOenep MeH FBUIBIMHU
3epTTEYJICPAl OaH dpi JaMbITy OiTiM Oepy carmachlH apTThIpyFa, COHIali-aK OiIiM ayIIbUIapabIH KEKe KOHE
aKaJIeMUSIIBIK dJIeyeTiH OapbIHIIa TOJNBIK iCKe achlpyFa jKaFaai xacaibl.

bonamak 3eprrey >KYMBICTapbIHAA TEHAEPITIK peiaep MEH aKaIeMISUIBIK MOTHBAIMS apachbIHIArbl
e3apa OallIaHBICTHI CaImajbIK 9MIICTEP apKbUIBI TEPEHIpEK 3epJeley, COHBIMEH KaTap MOHIIK epeKIIeNiKTep
MeH aiiMaKTBIK albIPMAIIBUILIKTAPIbI CATBICTHIPMAIIBl TYPFBIIA TaIay ©3€KTi OarbITTapIbiH Oipi OonbIn ca-
HaJabl.
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Maxana Kasaxcman Pecnybauxacer Fouibim  oicone  oicoeapul  Oinim  munucmpniciniy  foliviv
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9MHI/lpl/I‘{eCKHﬁ AHAJIN3 BJAUSTHUA I'CHACPHBIX ponei'l
H CTEPECOTHUIIOB HA AKAACMHUYECCKYI0 MOTHUBAIIMIO CTYICHTOB

B coBpemeHHOM 00pa3oBaTeIbHOM NPOCTPAHCTBE OAHUM M3 Ba)KHBIX HAYYHBIX HAIPABICHUI SBISETCS BBI-
siBJIeHHe (haKTOPOB, BIUSIOMINX HAa aKaJeMHYECKyI0O MOTHBAIMIO CTYAEHTOB. B 3TOM KOHTEKcTe ocoboe 3Ha-
YeHHe MMeeT U3yUeHUe BIMSHUS TeHIEPHBIX pPOJiel M CTePEOTHIIOB Ha mporiecc o0ydenus. Llenp naHHoro mc-
CJIeIOBaHUS] — BBISIBUTH OCOOCHHOCTH BIIUSIHUSI TEHAEPHBIX POJIEH M CTEPEOTHIIOB HA aKaJEMHIECKYI0 MOTH-
BaIlMIO CTYAEHTOB M 00OCHOBAaTh 3TO SIBICHHE TEOPETHUYECKH M SMIHUpHUIecKH. MccnenoBanne mpoBOIMIOCH
Ha OCHOBE OIHCATENbHO-CPAaBHUTEIBHOTO JM3alfHa C HUCIOIb30BAHHEM KOJIMYECTBEHHBIX METOJOB HCCIEN0-
BaHUA. B mccnenoBaHny npuHAIH ydacTue 556 CTYIEHTOB BBICIINX Y4eOHBIX 3aBEIEHMI, OTBETHI KOTOPHIX
MOCITY>KWIIM OCHOBOH Ui aHanmu3a. [loyydeHHbIe AaHHBIC ObLTH 00pabOTaHBI C TIOMOIIBIO CTATUCTUYCCKOM
nporpammbel JASP, a 1nd aHanu3a pe3ysbTaToB KCIOJIB30BAINCh METOJbl ONUCATEIBHOM CTAaTHCTHKH,
t-xpuTepuii 11 He3aBUCHMBIX BBIOOPOK U OXHO(MAKTOPHEIN auctiepcnoHHbIid anam3 (ANOVA). PesynbraTht
HCCIIEI0BaHMs MOKa3aJId, YTO CTYJCHTH! HE MOJHOCTBIO IPUHUMAIOT TPAAULUOHHbBIE IeHICPHbIE MOJICIIH PO-
JIel, HO HEKOTOpbIe FeHIEpHbIE CTEPEOTHIIBI BCe XK€ IPUCYTCTBYIOT. HayuHasi HOBU3HA UCCIeI0BAHUS Xapak-
TEpU3YeTCsI BCECTOPOHHIM H3yYEHUEM BIIHSHHS T€HIEPHBIX POJICH U CTEPEOTHUIIOB HAa aKaJeMHUIECKYIO MOTH-
BallUIO CTYJICHTOB B CHCTEME BBICIIET0 oOpa3oBaHus Ka3axcTaHa Ha OCHOBE SMITMPHUYECKUX IMOIXOMIOB.
IIpakTrdeckas 3HAYMMOCTH TOIYYEHHBIX B XOJ€ HCCIICIOBAaHUS BHIBOJOB MO3BOISET Pa3paboTaTh KOHKpPET-
HBIE PEKOMEH/JAllIH, HalpaBJICHHBIE HA Pa3BUTHE 00pa30BaTEILHON Cpe/ibl, OCHOBAHHON Ha MPUHIUIAX TeH-
JIEPHON YyBCTBHUTEIBHOCTH W MHKIIO3UBHOCTH B BBICIIMX Y4eOHBIX 3aBEJCHUSX, COBEpPIICHCTBOBAHHE IPO-
(heccHOHAIBHO-TIEJArOTNIECKOH eI TeIbHOCTH HperoaBaTeneil, a Takke yKpeluleHne MOTHBAIMN CTYJCH-
TOB K 00y4EHHIO.

Kuiouesvle cnosa: TeHIepHBIC POJIH, TEHICPHBIC CTEPEOTHIIBI, aKaJIeMHUYECKas MOTHBAIIUS, CTYJACHTHI, BbIC-
1ee 00pa3oBaHKe, TeHAEPHOE PABEHCTBO.

S. Zhuzeyev, A. Zhubandykova, Zh. Abikenov, M. Zhailauova

An empirical analysis of the influence of gender roles
and stereotypes on students' academic motivation

In the modern educational space, one of the important scientific directions is the identification of factors in-
fluencing the academic motivation of students. In this regard, the study of the influence of gender roles and
stereotypes on the learning process is of particular importance. The purpose of this study is to identify the fea-
tures of the influence of gender roles and stereotypes on the academic motivation of students and to substanti-
ate this phenomenon theoretically and empirically. The research was carried out on the basis of a descriptive
and comparative design based on quantitative research methods. 556 students studying in higher education in-
stitutions participated in the study, and the answers received from them served as the basis for the analysis.
The data obtained was processed using the JASP statistical program, and descriptive statistics methods, t-test
for independent samples, and one-way analysis of variance (ANOVA) were used in the analysis of the results.
The practical significance of the conclusions obtained during the study allows for the development of specific
recommendations aimed at developing an educational environment based on the principles of gender sensitiv-
ity and inclusiveness in higher education institutions, pedagogical activities of teachers, as well as strengthen-
ing the motivation of students to study.

Keywords: gender roles, gender stereotypes, academic motivation, students, higher education, gender
equality.
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Implementation of Al in higher education:
reducing the routine workload of English educators

The current study investigates the increasing routine workload of English university educators and the use of
artificial intelligence assistants in reducing this problem while maintaining professional standards and ethics.
While more educational institutions use Al assistants, there is a dearth of literature available on how to
properly use Al assistants to help teachers in routine teaching work. The purpose of this study is to create a
methodological approach to integrate an Al assistant into the professional work of English university educa-
tors to increase the efficiency of the routine workload while maintaining educational autonomy. The results
show that there are seven methodological principles: optimizing workload, following professional standards,
protecting data and ethics, being flexible, being transparent and explainable, working with existing work-
flows, receiving feedback, and making improvements. There are seven proposed approaches for implement-
ing an Al assistant: automating tasks, helping with decisions, integrating workflows, customizing and adapt-
ing, following ethical guidelines, monitoring and providing feedback, and training teachers. The proposed
framework clarifies the distribution of responsibilities between the Al assistant and teacher, ensuring that Al
supports rather than replaces professional judgment. The study contributes a conceptually grounded and prac-
tically applicable model for responsible Al integration in English teaching in higher education.

Keywords: artificial intelligence, methodological principles, methodological approaches, English language
teaching, teacher workload, Al assistant, higher education, routine instructional tasks.

Introduction

In today’s world, the majority of educators face numerous routine tasks that have negative consequenc-
es. For example, in their research paper, Karimova et al. argue that routine tasks, such as planning classes
and evaluating students’ homework, are the primary causes of professional burnout [1]. As a consequence,
they may experience fatigue and sleep disturbances due to an excessive workload. Thus, the use of artificial
intelligence has the potential to reduce teachers’ routine workload by automating repetitive, time-consuming
tasks, allowing educators to focus on their key professional responsibilities. For instance, Dennison et al. in-
dicated that “On average, teachers saved 2.02 hours per week on lesson planning” [2]. Moreover, they em-
phasized that a tool like “Copilot” powered by Al could simplify the bureaucratic process, reduce the time
spent on lesson planning, and reduce teaching-related stress [2]. This shows that the integration of Al assis-
tants in teaching practices can improve administrative and teaching processes, improve the well-being of
teachers, and provide more time for teaching engagement.

Despite the increasing availability of Al tools in higher education institutions, there is a lack of method-
ological support on the implementation of Al assistants specifically to assist English university teachers in
their daily tasks. This represents the research problem in the current study, as it frequently disregards meth-
odological aspects and implementation procedures that are essential for improving teachers’ daily workload.

The research aim is to develop a methodological approach to the implementation of an Al assistant for
English university educators with the aim of improving their everyday workload while maintaining professional
standards and efficiency. In addition, two research objectives can be identified to fulfill the research aim:

1. To determine the methodological principles for the implementation of an Al assistant to aid English
university educators in their routine teaching tasks.

2. To design methodological approaches for the implementation of an Al assistant in the daily teaching
tasks of English university educators to optimize routine teaching work while meeting professional standards.

The following research questions will be answered by this scientific research:

1. How do methodological principles interact in the process of integrating an Al assistant into English
language teaching in higher education to support educators’ routine instructional tasks?
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2. How do methodological approaches to integration operationalize these principles in the daily work
of English university educators, ensuring professionalizing standards and efficiency?

The scientific novelty of this research is that it provides a methodological framework specifically aimed
at integrating the use of an Al assistant into the regular professional work of English university teachers. The
research takes a teacher-centered approach and scrutinizes routine professional tasks, which is not the case in
other studies that are mainly focused on the learning outcomes of students or the functioning of Al in educa-
tion. The study also differs from others in that it provides methodological guidelines on how to follow pro-
fessional standards and ethical principles while maintaining teacher autonomy, thus treating Al assistants as
tools that support teachers rather than replacing their professional judgment.

If the methodological principles and approaches cannot be defined, automated solutions may not follow
professional standards. In such cases, algorithmic systems may replace rather than supplement the profes-
sional tasks of teachers. This may pose a threat to the autonomy of teachers. A good methodological integra-
tion of an Al assistant is required to ensure that professional standards are maintained while protecting the
critical role of teachers in academic decision-making.

Methods and Materials

This research paper uses a theoretical and analytical research design to provide a methodological
framework for the application of an Al assistant for English university educators. A comprehensive literature
review was conducted to determine methodological principles and strategies for the application of an Al as-
sistant, particularly in relation to the routine teaching tasks of educators. This research paper used conceptual
analysis to ensure that both principles and strategies were clearly identified and understood. Finally, analyti-
cal synthesis and conceptual modeling were applied to integrate the identified principles and strategies into a
framework. This is to demonstrate how an Al assistant can benefit educators in their daily teaching practice
while following professional standards and being efficient. This approach ensures that the proposed frame-
work is both theoretically sound and practically useful for guiding the application of Al in higher education.

Results and Discussion

The proposed methodological guidelines, consisting of seven key principles essential for guiding the
application of Al assistants in English teaching at universities (Fig. 1), are based on a theoretical and analyti-
cal study and a comprehensive review of the existing literature.

Workload Optimization Principle

Professional Standards Compliance Principle

Ethical and Data Protection Principle
Methodological Principles Adaptability Principle

Transparency and Explainability Principle

Integration with Existing Workflows Principle

Continuous Feedback and Improvement
Principle

Figure 1. Methodological Principles

The first principle states that the Al assistant should concentrate on automating tasks that are repetitive
and take a long time, such as developing lesson plans, grading, and scheduling. This way, teachers can spend
more time on higher-level teaching decisions and interacting with students. As an example, Borgonovi et al.
contend that Al technologies can assist Italian educators with grading, scheduling, and document preparation
to simplify routine tasks, thus alleviating the administrative burden, the primary source of stress [3].
The Workload Optimization Principle in Al assistants can help teachers save time and perform different
routine tasks.
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The principle of compliance with professional standards means using Al assistants that follow estab-
lished professional norms and institutional policies. This is to ensure that automated systems do not substi-
tute professional judgment and that people are held accountable. Azevedo et al. highlight the need for com-
prehensive institutional policies on Al technologies to ensure the integrity of education and the values and
principles of the institution [4]. This is a crucial principle since it ensures that Al assistants support teachers
in making professional judgments and that they do not substitute them.

The Ethical and Data Protection Principle relates to the existence of ethical standards, including data
protection, security, and responsible use, to ensure the transparency of decisions made using Al technology.
Yun et al. point out the need for urgent ethical issues, such as privacy, bias, and transparency, in their re-
search paper on Al-based technologies [5]. Leong and Zhang additionally believe that “Ethical Al systems in
education should be designed to mitigate bias by using diverse and representative datasets, protect user pri-
vacy by securing sensitive student data, and ensure inclusivity by accommodating diverse learning needs,
including those of students with disabilities” [6]. These data jointly demonstrate that the ethical and data pro-
tection principle is crucial for ensuring that Al-assisted educational systems function transparently and re-
sponsibly, protecting sensitive information while promoting trust, fairness, and inclusivity in instructional
decision-making.

The Adaptability Principle means that the Al system can work with different types of courses, teaching
styles, and teacher preferences. Filiz et al. assert that “Additionally, for Al-generated content to support
seamless integration, it must be more compatible with existing curricula and adaptable to various educational
contexts” [7]. In other words, this means that Al-automated processes must follow the specific learning ob-
jectives, instructional goals, and individual teacher preferences of each course. This way, Al tools can help
with teaching rather than forcing standardized or rigid teaching methods.

The fifth principle states that Al assistants should offer teachers decisions or recommendations they can
comprehend and apply. For instance, Feldman-Maggor et al. argue that the concept of understandability
makes Al tools valid and reliable, thereby fostering a trustworthy attitude toward Al-supported decisions in
educational contexts [8]. To explain it in another way, if Al assistants are able to clearly explain why they
are making a certain recommendation, then teachers are more likely to understand, assess, and confidently
implement these recommendations in their teaching. This is because they will be able to control the teaching
process and ensure that the recommendations made by Al assistants are in line with the objectives of the
course and the needs of the students, rather than being unclear or unquestionable.

The Integration with Existing Workflows Principle is one of the most significant methodological prin-
ciples. Al assistants should improve, rather than disrupt, existing teaching methodologies and online plat-
forms. Garzon et al. argue that “Future research and policy must focus on responsible Al design, teacher
training, and inclusive practices to ensure that Al complements rather than replaces human-centered educa-
tion” [9]. This means that AT systems should support teachers rather than replace them. This is because
teachers have critical thinking skills and pedagogical judgment that Al systems cannot copy.

Lastly, the principle of continuous feedback and improvement allows Al assistants to monitor, evaluate,
and improve based on teacher feedback and performance metrics. In the study of Alfaleh, “The integration of
Al into assessment aligns with broader theories of formative learning, feedback literacy, and reflective en-
gagement. Al can expedite feedback cycles and facilitate iterative improvement; however, its pedagogical
value depends on effective teacher mediation and instructional design” [10]. The concept of continuous
feedback makes Al assistants adaptive tools, and their continuous development is impacted by the involve-
ment of educators, thus ensuring that changes in the system are not only technical but also pedagogically rel-
evant.

Based on the above-mentioned methodological principles, seven approaches have been designed to im-
plement them and show how Al assistants can be integrated into the daily tasks of English university educa-
tors while maintaining professional standards (Fig. 2).
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Automation Approach

Decision Support Approach

Workflow Integration Approach
Methodological Approaches Customization and Adaptation Approach

Ethics and Standards Compliance Approach

Monitoring and Feedback Approach

Training and Support Approach

Figure 2. Methodological Approaches

First, automation is the foundation of methodological approaches of an Al assistant. This involves iden-
tifying tasks that are repetitive, such as grading, creating timetables, recording attendance, and feedback, and
automating them with the help of an Al assistant. Scientists such as Alghamdi and Alghizzi believe that Al
tools can minimize administrative tasks (e.g., grading and attendance tracking), allowing educators to spend
their time effectively [11]. In addition, Erickson and Estes highlight that with the help of Al technologies,
teachers can focus more on pedagogical activities and student engagement [12]. This shows that teachers and
Al assistants work effectively together to perform a variety of routine and repetitive tasks.

Second, an Al assistant should recommend lesson materials, exercises, and feedback during the evalua-
tion process, but it should not replace the teacher's judgment. According to Rasheed et al., there is a tendency
to use Al-based technologies because teachers enjoy autonomy [13]. Also, Zamani’s findings demonstrate
that using the system “to augment — rather than replace — human educators” leads to the efficient usage of
Al [14]. In consequence of this, Al assistants should be used in educational institutions in a way that ensures
that teachers remain in charge of making decisions.

Third, the Workflow Integration Approach means adding an Al assistant to the platforms and adminis-
trative systems that teachers already use, such as Learning Management System (LMS), grading software,
and communication tools. Researchers such as Yawan et al. emphasize the positive results of integrating Al
chatbots into LMS, namely that they can support teachers’ instructional practices, enhance lesson planning,
and serve as a thinking partner for generating lesson ideas and managing workload [15]. Thus, an Al assis-
tant allows teachers to manage their daily tasks while ensuring that operations on educational platforms func-
tion more smoothly.

Fourth, there should be an opportunity to configure the Al assistant based on the course structure, teach-
ing style, and workload needs. In the study of Yoo et al., “Al chatbots have emerged as promising education-
al tools for personalized learning experiences, with advances in large language models (LLMs) enabling
teachers to create and customize these chatbots for their specific classroom needs” [16]. In other words, ad-
vances in LLM-based technologies make it possible to design Al assistants that go beyond generic support
and can be configured to function as course-specific instructional aides, aligned with the course’s structure,
the instructor’s teaching style, and workload demands.

The next method is the Ethics and Standards Compliance Approach. This allows teachers to set rules
and verify the Al system to ensure it follows professional standards and ethical practices. Yan and Liu note
the importance of implementing a five-step, multi-layered ethical framework that includes principles such as
the proper use of Al technology, responsibility, fairness, and cost [17]. This is necessary as Al within educa-
tional institutions becomes increasingly complicated, and there are moral issues related to bias, accountabil-
ity, and unequal access in educational contexts.

The Monitoring and Feedback Approach assists teachers in obtaining feedback and performance met-
rics so they can judge how effectively Al functions while enhancing its efficiency. The view of Fajardo-
Ramos supports this approach by emphasizing that progress in Al-enhanced education depends less on add-
ing new tools and more on professionalizing human-in-the-loop assessment within robust governance
frameworks, which inherently requires continuous monitoring, evaluation, and feedback to ensure trustwor-
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thy and pedagogically sound Al use [18]. To put it another way, the practical method of monitoring and
feedback emphasizes that continuous evaluation and human oversight are necessary for responsible and ef-
fective Al integration in education.

Lastly, the Training and Support approach provides teachers with information and tools on how to use
Al assistants effectively. Researchers such as Daskalaki et al. emphasize the need to attend training seminars,
workshops, and online courses on integrating Al tools efficiently into educational processes [19]. This means
that educators can improve their professional skills, confidence, and ability to use Al in a practical way while
also dealing with moral issues and the risk of misuse.

After reviewing methodological principles and approaches, the table below (Table 1) provides an over-
view of how an Al assistant can be integrated into higher education English language teaching, illustrating
the functional division of tasks between the Al system and the teacher.

Table 1

Methodological Principles, Approaches, and Task Distribution between Al Assistant
and Teacher in Education

Methodological
Principles

Methodological
Approaches

Al Assistant Tasks

Teacher Tasks

Workload Optimization
Principle

Automation Approach

Prepare lesson materials,
Schedule lessons, Grade as-
signments, provide feedback
for students, Track attendance,
manage course documents,
Generate reports

Review Al outputs, Ap-
prove or edit materials,
schedules, grades, and
feedback, adjust lesson
plans, Maintain accounta-
bility

Professional Standards
Compliance Principle

Decision Support Ap-
proach, Ethics and Stand-
ards Compliance Approach

Suggest materials, Flag non-
compliance, Recommend al-
ternatives

Approve/edit suggestions,
ensure standards, Make
final decisions

Ethical and Data Protec-
tion Principle

Ethics and Standards Com-
pliance Approach

Anonymize data, Monitor bias,
Check privacy

Validate fairness, oversee
ethics, Manage sensitive
cases

Adaptability Principle

Customization and
Adaptation
Approach

Customize content, adapt exer-
cises, Adjust difficulty

Align to objectives, Tailor
to context, Ensure pedagog-
ical fit

Transparency and
Explainability Principle

Decision Support Ap-
proach, Monitoring and
Feedback Approach

Explain recommendations,
show criteria, Provide inter-
pretable feedback

Review explanations, inter-
pret outputs, Apply judg-
ment

Integration with Exist-
ing Workflows Princi-

ple

Workflow Integration
Approach

Embed in LMS, Generate noti-
fications, Sync outputs

Validate integration, man-
age workflow, Adjust to
processes

Continuous Feedback
and Improvement Prin-
ciple

Monitoring and Feedback
Approach, Training and
Support Approach

Track metrics, suggest im-
provements, Adapt recommen-
dations

Provide feedback, Guide Al
refinement, Attend training

The table shows how methodological principles and approaches are connected. First, the Workload Op-
timization Principle establishes a list of repetitive and time-consuming activities such as the creation of les-
son materials, scheduling, grading, giving feedback to students, tracking student attendance, handling course
documents, and creating reports. The Automation Approach makes it easier to implement the principle above
because the Al assistant can automatically perform these tasks, allowing the teacher to make more critical
decisions about teaching. This enables the teacher to evaluate Al-made lesson plans and tests, approve or
change schedules and grades, alter lesson plans based on what the students need, offer more feedback when
they need it, validate attendance records for accuracy, ensure that course documents are complete, and be in
charge of the overall results of the teaching.
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Second, the Professional Standards Compliance Principle asserts that teachers or administrative staff at
educational institutions can establish a list of professional standards and institutional rules that describe what
is acceptable in terms of teaching, grading, and behavior. This makes sure that the activities supported by the
Al are not capable of replacing professional judgment and are in line with the rules and standards of the or-
ganization. The Decision Support Approach and the Ethics and Standards Compliance Approach help in the
implementation of this tenet by allowing the Al assistant to give recommendations, point out possible viola-
tions of the standards, and limit the output that goes against the policies of the organization. The Al assistant
uses the rules and compliance while giving recommendations for teaching materials, ways to test the stu-
dents, and feedback. The teachers check and approve the recommendations given by the Al assistant and
make decisions regarding what to teach, using their professional judgment if needed, while making sure that
all their teaching activities are in line with the standards of the organization.

Third, the Ethical and Data Protection Principle enables academic staff to create a list of ethical stand-
ards, like data privacy, security, and responsible use, so that Al-assisted decisions are clear. The Ethics and
Standards Compliance Approach is used in Al-assisted lessons to protect privacy, check on bias, and
anonymize data. In this case, the Al assistant works within moral boundaries, while teachers address critical
situations, so that students follow the rules and step in when there are moral or data-related problems.

The Adaptability Principle asserts that Al-based suggestions should be based on specific types of cours-
es, teaching styles, and teacher preferences. Thus, this principle is applied through the use of a Customiza-
tion and Adaptation strategy. In this strategy, the Al system customizes content, adapts exercises, and adjusts
the level of difficulty based on the objectives of the course and the needs of the learners. The teachers then
analyze and modify these adaptations to make them pedagogically relevant.

The Transparency and Explainability Principle is responsible for making sure that the Al recommenda-
tions and decisions are interpretable and understandable to the teachers. Both the Decision Support Approach
and the Monitoring and Feedback Approach use this principle. This helps the Al assistant to give feedback
that can be easily understood, to highlight where the criteria were used, and to explain the recommendations.
In this step, the teachers critically evaluate the explanations given by the Al, compare them with the learning
objectives and needs of the students, and then use their professional judgment to find the best possible way to
implement the Al recommendations in their teaching.

The Integration with Existing Workflows Principle states that the Al assistants support and do not inter-
fere with the existing digital platforms and teaching processes. The Workflow Integration Approach imple-
ments this principle by integrating the Al assistant with the LMS, providing automatic reminders to students
and teachers, and maintaining outputs according to the course schedule, grading, and teaching materials.
Teachers validate that Al notifications are correct, that Al content corresponds with lesson plans, that the
sequence of instructional activities is correct, and workflows are adjusted as needed to maintain smooth, con-
sistent course delivery. In addition, teachers monitor how students interact with Al-generated materials and
intervene if discrepancies or misalignments with the course objectives arise.

The Continuous Feedback and Improvement Principle concentrates on enabling the Al assistant to
evolve and adapt in response to teacher input and performance metrics. The Monitoring and Feedback Ap-
proach and the Training and Support Approach are two ways of implementing this principle in practice. In
this system, the Al assistant monitors performance data, offers ways to improve teaching materials and
methods, and adjusts its recommendations based on how teachers interact with it. Teachers perform plenty of
different activities to become involved with Al, which include providing feedback on its outputs, so that rec-
ommendations are in line with educational goals, monitoring how efficiently the system functions, and at-
tending training sessions or workshops to learn how to use Al properly. Teachers can still control the quality
of lessons through these activities, while Al-supported processes are still useful for learning and connect-
ing with the course goals.

Conclusion

This research paper provides a compilation of methodological suggestions for employing an Al assis-
tant to automate routine tasks in English language teaching. The established link between methodological
principles and approaches not only helps IT professionals develop Al assistants that are safe and ethical, but
it additionally renders it more apparent how Al assistants will work in the classroom and what teachers will
do in every circumstance. This framework assists English teachers in performing their regular work while
also helping them reach their teaching goals.
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Implementation of Al in higher...

T.M. Kapumona, A.K. KurubaeBa

Korapwi 6iim 0epyne KU eHrisy:
aFbLIIBIH TiJli OKBITYIIBLIAPBIHBIH KYHAEJIKTI JKYMBIC
JKYKTEeMeCiH TOMEeHIeTy

Byn 3eprrey yHHBepcuUTEeTTEpZeri AaFbUIIBIH TUTI OKBITYLIBUIAPBIHBIH ApTHII Kele >KaTKaH KYHOETIKTi
JKYKTEMECIH JKoHE KOCiOM CTaHTapTTap MEH STHKAIBIK HOpMajlapAbl CaKTail OTBHIPHII, OHBl TOMEHICTY YIIiH
skacanapl HHTEIUIEKT (JKI) HerisiHzeri acCUCTEHTTEpIi MaiinanaHy ojleyeTiH Tainjayra apHanraH. JKorapbl
oimim Oepyne JXKU-miH KeHEriHe KapaMacTaH, OKBITYIIBUIAPIBIH OJCTTErl IEJarorHKajblK MiHJCTTepiH
KOJIJlay YIIiH OHBI JKYHel MHTerpanysiay OOHbIHIIA o[iCTeMeINiK YChIHBICTap MEeKTeYITi OOoIbI Kaa Oepei.
3epTTeymiH MakKcaThl — IIearOTMKAJIBIK aBTOHOMMSFAa HYKCaH KENTIPMECTeH KYHJIENIKTI JKYKTeMeHi
OHTaWJIaHIBIPY MaKCaTHIHIA YHUBEPCUTETTEPET] aFbUIIIBIH TiJIi OKBITYIIBUIAPBIHEIH Kacion Ker3merine XK
ACCHUCTEHTIH EHTI3YyAIH oMIiCHAMAIBIK HEri3iH a3ipiey. 3epTTey ofeOHeTTepre TEOPUSIIBIK JKOHE
AQHAJMTUKAJIBIK 0Ny jkacayra HerizmenreH. JKeTi Herisri oJiCHAMajbIK NPHHIUI AHBIKTAJIBL JKYMBIC
JKYKTEMECIH OHTAaWIaHABIPY, KOCiOM CTaHIapTTapAbl CakTay, dTHKa XKOHE AEpeKTepIi Kopray, Oeifimaeny,
AIIBIKTHIK JKOHE TYCIHAIPMENLIIK, KOJJAHBICTAFEl XKYMBIC YAEpiCTepiMEH MHTErpanus, y3AiKci3 kepi Oaiina-
HBIC JkoHe >keTinmipy. JKM eHrisymiH jkeTi Tocimi YCHIHBUIABI: MIHAETTEpAl aBTOMATTaHABIPY, IIENIiM
KaOBLIIay Bl KOJIAAy, KYMBIC YAepicTepiHe HHTerpanysiay, Oanray sxoHe OeifiMaey, 3THKaJIbIK HopMasapabl
caKkray, MOHHTOPHHI JKOHE Kepi OallaHbIC, OKBITYIIBUIApAbI JAaspiay >oHe OUIIKTUINH apTThIpy.
¥Ycwpmburan omicteMenik Monenb JKIM  acCHCTEHTI MEH OKBITYHIB apachlHIAFbl MIHICTTEpIi Oemyi
HaKTBUIAMIBL, KociOm mikipai ammacteipmaid JKU-miH Kompaymel pesiH KamTamachl3 eremi. Mozenb
TYKBIPBIMIIAMAJIBIK TYPFBIIaH HETI3JENTeH XOHE JKOFaphl OutiM Oepynae arbUIMIBIH TUTIH oKeiTyna JKU-mi
JKayarnTsl TYpJIe HHTErpalysIIay YIIiH ic )KY31HIe KOJTaHbUIAIbL.

Kinm ce30epi: xacaHOpl MHTEIUIEKT, dAiCHAMAIBIK MPUHIMITED, 9JICHAMAJBIK TOCUIAEpP, aFbUIIBIH TiTiH
OKBITY, OKBITYIIBIHBIH J>KYMBIC J>KYKTEMECi, KacaHIbl HMHTEIUICKT HETi3iHAEri acCHUCTEHT, KOFaphl OiTiM,
KYHZAENIKTI OKy MiHIETTepi.

T.M. Kapumona, A.K. KurubaeBa

Bueapenue MU B BbicHICe 00pa3oBaHue:
CHHMKeHHe PYTHHHOI pado4eil HArPY3KHU NpenojaBareseH
AHIJIMHCKOIO A3bIKA

JlaHHOe uccieoBaHue MOCBSILEHO aHaJIM3y pacTylled pyTHMHHOM Harpy3ku mpenojaBaTeneil aHTJIUCKoro
S3bIKa B YHHBEPCUTETaX M IOTEHIMala MCIIOJIb30BaHHUS ACCHCTEHTOB Ha 0a3e MCKYCCTBEHHOTO MHTEJUIEKTa
(MU) nnst e€ cHKEHHs IPpU COXpaHEHHH MPO(ECCHOHANBHBIX CTAaHIAPTOB U ATUYECKUX HOpM. HecMmoTps Ha
pacumpsitomieecs npumenenre VU B BriceM 00pa3oBaHUM, METOANYECKHE PEKOMEHJALIUU TI0 €r0 CUCTEMa-
TUYECKOW MHTErpaluy AJs MOLAEPKKU PYTHHHBIX MEearoruueckux 3ajau MpernojaBareneil OCTatoTcs orpa-
HUYEHHBIMH. Llenb mcceioBaHms 3aKiII09aeTcs B pa3pabOTKe METOMOIOTNIECKOH OCHOBBI ISl BHEAPEHHS
NU-accucrenTa B mpoheCCHOHANBHYIO AEATENFHOCTD MPENoaaBaTeNield aHIIMHCKOTO S3bIKa B YHUBEPCHTETAX
C IENBI0 ONTHMH3AIMY PYTHHHON Harpysku Oe3 ymep0a ais memarormdeckoil aBToHoMun. MccrmenoBanne
6aszupyeTcst Ha TEOPETHIECKOM H aHATUTHIECKOM 0030pe IUTepaTyphl. BEIABIEHBI CeMb KITIOUEBBIX METOJ0-
JIOTUYECKUX MPUHIMIIOB: ONTUMHM3AIMs pabouell Harpys3ku, COOJIOeHHe MPO(eCcCHOHATIBHBIX CTaHAAPTOB,
OTHUKa M 3allydTa JaHHBIX, aJallTUBHOCTD, MPO3PAavYHOCTh U OG”I)S[CHI/IMOCTI), UHTETpanus € CylECTBYIOIINMU
pabodnMu MpolleccamMy, a TaKKe HelpepbIBHAs 00paTHas CBA3b U COBEPLICHCTBOBAHHUE. [IpeasioKeHbl ceMb
OAX0/0B K BHeapeHuto VI : apromaTH3anus 3a1a4, MOAACPKKA IPUHATHS PEIICHHA, HHTETpaIlis B paboyre
MPOIECCH, HACTPOIKA M afanTaIys, coOMIOIeHNe 3THIECKIX HOPM, MOHHTOPHHT U oOpaTHas CBSI3b, MOATO-
TOBKa ¥ MOBBIIICHNE KBaTH(HUKANK NpenogaBaTeneil. [IpeioxkenHas MeTOR0I0rnIecKast MOJIeNb YTOUHSET
pacnpeneneHne obs3aHHOCTeH Mexny MM-accucTeHTOM H TperofaBaTeneM, oOecreunBast IOJAepKUBAO-
mryto pois MU 6e3 3aMeHBI podeccnoHaIbHOTO CYKAeHus. Mosenb SBIseTCsl KOHIENTyanbHO 000CHOBaH-
HOM Y NMPaKTUYECKU MPUMEHUMOM JUIsl OTBETCTBEHHOM MHTerpauuu MU B npenosaBanue aHrMiCKOro s3bIKa
B BBICIIIEM 00pa30BaHUU.

Kniouegvle cnosa: UCKyCCTBEHHBIN HHTEIUIEKT, METOAOJIOTHUECKHIE IPUHIIMIIBI, METO0IOTHYECKHE MTOXOIBI,
TNpernolaBaHue aHIIIMHCKOTO sA3bIKa, padovas Harpyska IpernojaBaTels, aCCUCTEHT Ha 0a3e MCKYCCTBEHHOTO
MHTEIUIEKTa, BBICIIee 00pa3oBaHue, pyTHHHBIC yUeOHbIE 3aJatH.
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Collaborative Al-mediated projects in intercultural communication education:
Student perceptions and predictors of learning satisfaction

This mixed-methods study examines the perceptions of translation students on collaborative projects utilizing
artificial intelligence in the “Theory and Practice of Intercultural Communication” course and finds the ele-
ments affecting their learning satisfaction. The study utilizes a sample of 39 second-year undergraduate trans-
lation students from the “6B02301 — Translation Studies” program at the Buketov Karaganda National Re-
search University. The course assignments included Al-based projects such as designing a “country of your
dreams,” talking avatars, podcasts, multilingual stories, and 3-2-1 summaries via WhatsApp, as well as using
digital dictionaries and visual services such as Canva, Padlet, etc. The last survey, consisting of both scaled
and open-ended questions, helped us figure out which topics and activity formats students think are most im-
portant for developing intercultural competence and collective intelligence; which teaching methods are
linked to high ratings for the course and teacher; and how the experience of taking part in such projects can
be used to create a divergent learning space. The results showed that most students were quite happy with the
course and also asked for more innovative, Al-supported projects and a better mix between solo and group
work.

Keywords: artificial intelligence; collective intelligence; intercultural communication; translation students;
collaborative projects; divergent educational space; learning satisfaction; creative tasks; student perception.

Introduction

Artificial intelligence (Al) has been rapidly integrated into various spheres of higher education, includ-
ing translator training, thereby challenging traditional pedagogical paradigms and demanding a rethinking of
how educators design learning experiences that balance technological innovation with humanistic competen-
cies [1-2]. It is not a secret that intercultural competence development and creative problem-solving are as
necessary for future translators as linguistic proficiency due to machine translation systems’ latest achieve-
ments in terms of unprecedented accuracy, which started questioning the role and value of human translators
[3]. It became clear that future translators’ competitiveness is possible by shifting from linguistic conversion
toward cultural mediation through educational approaches that develop divergent thinking, intercultural
awareness, and collaborative intelligence alongside technical skills [4-5].

“The “Digital Kazakhstan” program [6] and the Concept for the Development of Higher Education and
Science (2023-2029) [7] justify the above-mentioned demand since they both call for a paradigm shift from
convergent, standardized learning models toward divergent educational spaces that integrate artificial and
collective intelligence to develop global competencies. However, despite policy-level recognition of Al’s
potential, empirical research on how students experience and engage with Al-mediated collaborative projects
in language education remains limited in non-Western contexts, particularly situated within Kazakhstan’s
multilingualism, which highlights this study as highly timely and relevant.

To address this gap, we conducted an exploratory investigation of second-year translation students’ ex-
periences in an intercultural communication course that integrated multiple Al-enhanced collaborative pro-
jects—including talking avatars (Padlet), visual design platforms (Canva), podcasts, and group simulations
(e.g., the “creating a dream country” project). The aim of the study is to examine (1) which collaborative Al-
mediated projects students perceive as most engaging for developing intercultural competence, (2) what ped-
agogical factors predict high learning satisfaction, and (3) how findings can inform the design of divergent
educational spaces in translator education.
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Generative Al tools such as ChatGPT, virtual avatars, etc. have demonstrated the capacity to personal-
ize learning, automate administrative tasks, and facilitate real-time feedback in educational settings [8-9].
Nevertheless, some substantive pedagogical concerns diminish this technological optimism. Overreliance on
Al, which may erode critical thinking, diminish creative autonomy, and perpetuate algorithmic biases [10].
All of these are highly undesirable in translation education, where cultural nuance and contextual sensitivity
are paramount. Furthermore, the “black-box™ nature of many Al models raises transparency issues, compli-
cating educators’ ability to assess their pedagogical validity [11].

Collective intelligence is another notion, which is worth considering in light of future translators’ prepa-
ration since it includes the capacity of groups to solve problems and generate knowledge through coordinated
interaction [12]. In language learning contexts, collaborative projects enhance not only linguistic proficiency
but also intercultural awareness, negotiation skills, and epistemic agency by enabling students to navigate
cultural differences, co-construct meaning, and develop plurilingual competencies through authentic com-
munication [13]. Nonetheless, there might occur some complexities. Recent studies report mixed experiences
by students: while some of them appreciate Al’s capacity to scaffold complex tasks and reduce cognitive
load, others express concerns about equitable contribution, dependency on technology, and erosion of inter-
personal communication [14]. For modern translator education, teamwork is one of the essential professional
practices because one of the contemporary trends, for instance, localization, involves the Al-mediated col-
laboration of project managers, translators, and Al post-editors, so we need to understand how students per-
ceive the necessity of working as a team [15].

The concept of a divergent educational space is also of utmost importance for translator education be-
cause such a profession itself demands adaptability across genres, domains, technologies, and cultural con-
texts. Contrasting sharply with convergent models that prioritize standardized outcomes and uniform instruc-
tion, divergent approaches emphasize knowledge creation over transmission and recognize learners as active
co-constructors of their educational experiences [16]. However, it is more than curricular variety that is
needed to design divergent spaces. Understanding student preferences, engagement patterns, and satisfaction
drivers is what is necessary to undertake by applying predictive analytics with its statistical models to identi-
fy factors associated with learning outcomes, offering a data-driven approach to pedagogical optimization.

In all, despite the growing body of literature on Al in higher education, we managed to identify three
critical gaps that laid the foundation for our study: (1) a lack of empirical studies on Al-mediated collabora-
tive projects in translator education focusing on pedagogical processes instead of machine translation evalua-
tion; (2) underrepresentation of studies on non-Western students’ perceptions on organizing divergent educa-
tional spaces within one or another discipline; (3) scarcity of studies where predictive models are linked spe-
cifically to student satisfaction.

Methods and Materials

To investigate translation students’ perceptions of collaborative Al-mediated projects in intercultural
communication education and to identify predictors of learning satisfaction, we employed a mixed-methods
exploratory design. For this, we combined quantitative survey analysis and qualitative content analysis of
open-ended responses, as J. Long and J. Lin did when examining relationships between instructional design,
technology use, and learner outcomes in 2022 [17].

The study itself was conducted at Buketov Karaganda National Research University in the Republic of
Kazakhstan within the course “Theory and Practice of Intercultural Communication” for second-year Trans-
lation Studies majors as a core component of the bachelor’s program, combining theoretical input on inter-
cultural communication with a sequence of Al-mediated collaborative projects designed to foster intercultur-
al competence, divergent thinking, and collective intelligence.

While completing the course in the 2024-2025 academic year throughout the 15-week semester, the
study participants, or 2nd-year translation students (n=39) from three academic groups (REI-24-1,
REI-24-2, RElacc-24-1) (Table 1), worked in small groups on tasks that integrated Al and Web 2.0 plat-
forms, including Padlet, Canva, podcasting tools, mobile messengers, and online dictionaries.
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Table 1
Participant profile

Variable Description
Educational programme BA in Translation Studies
Year of study 2nd year
Institution Buketov KarNRU
Number of groups 3
REI-24-1 13 Ss
N (total) REI-24-2 39 Ss 12 Ss
RElacc-24-1 14 Ss

Here, we need to mention that Al-mediated tasks were not entirely novel for the students who partici-
pated in the research due to the fact that these students already had prior experience with digital tools thanks
to blended learning practices adopted under national digitalization initiatives. Table 2 contains key collabora-
tive Al-mediated projects in the course.

Table 2
Key collaborative Al-mediated projects
Project type Tools and format Intercultural / collaborative focus
“Creating a country of Canva, Padlet, Suno.ai. and other A fictional multicultural state design
your dream” simulation Al-enhanced visual materials
Talking avatar tasks D-1D; Voki Avatar Creating Al-supported avatars for intercultural
scenarios’ role-playing
A multilingual short story | Online dictionaries Group writing across languages (English,
project (Google Translate, DeepL Translate, German, Spaning, and French)
Context Reverso, etc.)
3-2-1 summaries WhatsApp group chats A form of collective reflection and knowledge
sharing
Podcast creation Audio recording + Al-supported edit- | Discussions of historical and cultural heritage
ing tools of Central Kazakhstan
Quizlet and QR-linked Vocabulary app, video platforms with | Shared exploration of cultural concepts and
video tasks QR access terminology

To collect the data, we designed an end-of-course survey, whose overall structure (Likert-scale items on
teaching practices and learning experience, global 50-100 ratings of the course and teacher, plus open-ended
guestions) is standard for capturing both quantitative trends and nuanced perceptions [18]. First, a 5-point
Likert scale was employed to assess agreement with statements about instructional support, perceived use-
fulness of Al-mediated activities, and opportunities for deeper learning. Second, the content of the question-
naire was informed by three sources: (1) items on teaching presence (stimulating interest, encouraging dis-
cussion, being accessible, reminding about deadlines); (2) items on Al-mediated activities and learning op-
portunities (e.g., whether WhatsApp summaries, individual feedback, and creative Al-supported projects
helped); and (3) open-ended prompts asking students to name the most and least engaging activities, suggest
improvements, and address the teacher directly. Such a strategy was motivated by evidence that free-text
feedback can provide richer, actionable insights than Likert data alone, especially in studies of intelligent
learning environments [18].
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The questionnaire comprised six sections: (1) topic preferences (most and least interesting course
themes, such as Identity, Culture and Communication, Intercultural Communication and Business, Intercul-
tural Transitions); (2) activity preferences (open-ended naming of most and least enjoyable activities, includ-
ing Al-mediated collaborative projects like avatars, podcasts, Canva tasks, and group simulations);
(3) perceptions of pedagogical practices (Likert-scale items on the extent to which the teacher stimulated in-
terest, encouraged discussion, was accessible outside class, reminded about deadlines, and provided difficult
or creative tasks); (4) perceived learning opportunities (items on whether specific practices—WhatsApp
summaries, individual feedback, Al-enhanced tasks—helped explore ideas in depth, connect topics, and ap-
ply learning); (5) self-assessment and satisfaction (50-100 ratings of own work, the course, and the teacher,
and perceived relevance of the course for future life and work); and (6) open-ended comments (addressing
the teacher, suggesting improvements, and describing preferred communication channels). In all, the survey
supported a mixed-methods analytical strategy and was administered immediately after course completion,
maximizing ecological validity and reducing recall bias [19].

Pearson correlation coefficients were computed between such pedagogical variables as perceived stimu-
lation of interest, encouragement of discussion, provision of creative tasks, usefulness of specific Al-
mediated activities, and outcome indicators such as self-assessment, course rating, teacher rating, perceived
future relevance, to identify significant associations, following similar approaches in studies of satisfaction in
technology-enhanced learning [20].

In parallel, open-ended responses were analyzed thematically by two researchers, who independently
coded comments related to benefits and challenges of Al-mediated collaboration, preferences for task types,
and suggestions for improvement; codes were then refined into broader themes (e.g., desire for more creative
tasks, tensions in group work, appreciation of Al tools, importance of teacher support) through discussion
until consensus was reached. The qualitative themes were used to interpret and enrich the quantitative find-
ings and to derive design principles for constructing a divergent educational space that meaningfully inte-
grates artificial and collective intelligence in intercultural communication education [8; 25-26].

The study complied with institutional and national ethical standards for educational research. Students
were informed about the aims of the study, the voluntary nature of participation, and the anonymity of re-
sponses, and gave informed consent before completing the survey. No personally identifying information
beyond optional group codes was collected, and all digital data were stored on password-protected devices
accessible only to the research team. This ethical framework is consistent with current recommendations for
responsible use of student data in Al- and analytics-enhanced higher education [8; 26].

Results and Discussion

In terms of student perceptions of topics and Al-mediated projects, we present Table 3, which summa-
rizes students’ preferences regarding the thematic blocks of the course.

Table 3
Summary of student perceptions of topics and Al-mediated projects
Most interesting | Least interesting
Topic Trend
n % n %

Identity 13 33.3% 6 154 % Frequently mentioned
Culture and Communication 10 25.6 % 2 51% Occasionally mentioned
Verbal Issues 5 12.8 % 4 10.3 % Sometimes mentioned
Studying Intercultural Communication 4 10.3% 2 51% Sometimes mentioned
Nonverbal Issues 3 7.7 % 3 7.7% Sometimes mentioned
Intercultural Communication and Business 3 7.7 % 11 28.2% Sometimes mentioned
Intercultural Communication and Education 1 2.6 % 5 128 % Rarely mentioned
Intercultural Transitions 1 2.6 % 6 154 % Rarely mentioned
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As we can see from Table 3, Identity and Culture and Communication emerged as the most engaging
topics, together accounting for more than half of all “most interesting” choices, whereas more specialized or
applied themes (e.g., business, education, transitions) were more often selected as least interesting. The stu-
dents’ strong interest in the issues of Identity and Culture and Communication suggests that they see the
course as a place to think about their own and other cultures, not only as a way to get a job in a certain field
such as business, teaching, etc., thereby being in line with how translation is taught today, where the
translator is seen as a cultural mediator whose knowledge of their own and others’ identities is an important
skill [3].

At the level of specific activities, students clearly pointed out creative and Al-based initiatives, where
the most often cited of whcih, based on how often they came up in open-ended responses, are gathered in
Table 4.

Table 4
Most frequently mentioned activities in students’ open-ended responses
Activity type Examples from survey form n; % Rate
“Creating a country of your dream” | Group design of a fictional multicultural | __ Highly
. - n=20;51.3 %
simulation state popular
Cp—cultural communication indi- Visual representations of Orbe’s co- n=15: 38.5 % Popular
vidual Canva activity cultural theory
Talking avatars !\/Iakmg a talking avatar from personal n=13: 33.3 % Moderately
images on Padlet popular
. . Reflection and consolidation in group _1o. 0 Moderately
3-2-1 WhatsApp summaries chat n=12; 30.8 % popular
Key words on Quizlet Learning active vocabulary on Quizlet n=12; 30.8 % p'\)/cl)?)(ljﬁ;?tew
Case study work Case study analyzing / development n=8; 20.5 % sgglzvrvhat
Podcasts Creating podcasts as creative output n=7;17.9 % Somewhat
popuar
QR-based videos watching Watching additional videos by scanning | n=5; 12.8 % Less popular

In terms of the second research question on which pedagogical factors predict high learning satisfaction
of Al-enhanced intercultural communication course participants, we initially considered students’ global rat-
ing of their work, the course, and the teacher’s assistance and instructions. Overall, the cohort reported very
high satisfaction levels (Table 5).

Table 5
Overall satisfaction (50-100 scales)
Measure Mean score
Students’ self-assessment of their performance 87.9/100
Course rating 95.2/100
Teacher rating 97.5/100

As we can see from Table 5, the students were happy enough with both the course and the teacher’s
work and attitude. Mean ratings from the Table 5 are broadly consistent with recent studies, whose findings
demonstrated high satisfaction scores for well-scaffolded Al-supported environments [21].
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After that, we related this to their perceptions of specific teaching practices and Al-mediated

activities (Table 6).

Table 6
Mean ratings of pedagogical practices (1-5 scale)
“The teacher should...” items Mean
Encourage discussions and respond to questions 3.81
Stimulate interest in the subject 3.76
Give difficult and / or creative tasks 3.54
Remind about deadlines 3.28
Be accessible outside of class 3.22

Here, Likert-scale items on teaching presence revealed a more nuanced picture: students particularly
appreciated the teacher’s role in stimulating interest and encouraging discussion, while being slightly more
critical about accessibility outside class and deadline reminders, which echoes findings that satisfaction in
technology-rich settings depends not only on the presence of digital tools but also on how actively the teach-

er orchestrates interaction and supports students in managing workload [22].

Regarding the third research question on how student perceptions can and predictive patterns inform the
design of a divergent educational space, we identified and grouped some indicators that reflected: (1) stu-
dent’s attitude toward creative and Al-based tasks; (2) perception of collective tasks; (3) experiencing oppor-
tunities for deep learning and knowledge application; (4) perception of the teacher’s support; (5) assessment
of the course’s future usefulness. These indicators are gathered in Table 7.

Table 7

Target indicators related to divergent educational space and satisfaction

Indicator group

Paraphrased excerpt from Survey

Observed pattern

Creative Al-based
tasks

“I really enjoy creative assignments
(Country-of-my-dream design / avatars /
Canva slides / podcasts)”

A lot of open responses mention
it; it’s more common among
students who give the course a
rating of 95 or higher.

Learning depth and
application perception

“Tasks helped me put what | learned into practice and
put it all together.”

Students who had high overall
course grades were more likely
to agree (4-5).

Collaboration with
peers experience

“l enjoyed working with other students and felt
included in the class community.” / “It is interesting
and hard to work with others.” / “I think it is not
necessary, if you dont want to communicate.”

A mix of good significance rat-
ings and comments concerning
too much work or uneven in-
volvement.

Teacher’s support and
facilitation

“The teacher stimulated interest / encouraged discussions
/ provided feedback.”

The total rating of the course and
the teacher goes up as the scores
on these points go up.

Future relevance and
professional usefulness
of the course

“This course will help me in my future life and work.”

Students who chose 4-5 are
more likely to give the course
and teacher a score of 95-100.

The summary of the study findings from Table 7 indicates the positive correlation between the elevated
evaluations for factors such as sparking interest, fostering conversations, and viewing creative work as de-
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velopmental and higher overall course and teacher ratings, which is in line with some recent studies proven
that, but the combination of well-thought-out assignment design and pedagogical support is exactly what
give students a sense of purpose and fulfillment [22]. At the same time, our findings are in tune with research
that shows students have mixed feelings about working together in digital settings [13]: on the one hand, our
students said that the most popular activity, “creating a country of your dreams”, was the most important part
of the course, whereas, on the other hand, open responses often talked about problems with uneven contribu-
tions within groups, the difficulty of organizing group work outside of the schedule, and fatigue from the
many different group formats. Also, the fact that students are generally happy with the course even though
they only got average (but not perfect) grades on creative assignments and the teacher availability shows that
there is room for growth: to make the course space more diverse without losing the necessary convergent
core (clear requirements, assessment, and standards), identity-oriented and Al-supported creative projects
should be made stronger, along with clear communication about deadlines and roles.

Conclusions

Our study allowed us to conclude that translation students perceive Al-assisted collaborative projects in
intercultural communication not as a peripheral add-on but as a meaningful part of their professional prepara-
tion by demonstrating strong interest in identity- and culture-oriented topics, combined with their clear pref-
erence for creative, digitally supported tasks, thereby indicating that they expect the course to be a space for
exploring who they are as future intercultural mediators rather than merely a source of instrumental skills.

At the same time, our findings provide a more balanced perspective on the use of Al in higher education
by highlighting how our students valued digital tools for their potential in projects like country simulations,
avatar-based role plays, visual mapping, and podcasts, rather than merely for automating language-related
tasks. Satisfaction predictors’ analysis underscores that technology alone does not explain high student satis-
faction, but the interplay of creative variety, perceived relevance, and facilitative teaching appears to under-
pin positive experiences in the Al-rich intercultural communication course.

Regarding the concept of a divergent educational space, our study proves that divergence emerges not
only through an expanded thematic spectrum but also through differentiated task formats and participation
modes, allowing students to move between individual and collective pathways while working with Al and
digital tools.

Finally, the study contributes to the still limited body of empirical work on Al-mediated collaborative
learning in non-Western translator education contexts and, hopefully, brings in student voices from a multi-
lingual Kazakhstani setting to complement existing research dominated by Western and East Asian cases by
demonstrating that global discussions on Al, collective intelligence, and divergent pedagogy can and should
be informed by diverse educational realities. Future work could build on these findings by implementing ex-
perimental or longitudinal designs to trace how participation in Al-mediated projects shapes intercultural
competence and professional identity over time, as well as by comparing different institutional and cultural
settings to refine the design principles of divergent educational spaces in translator education.
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Mbonenuerapaubik 0is1im 0epyaeri KU Herizinaeri OipJeckeH skodanap:
CTYAEHTTEePAiH Ka0bLI1aybl :KIHE OKYFa KaHAFATTAHYFa dcep eTeTiH pakTopaap

Makanazna ayrapMaIusl CTyIeHTTEpIiH «MaaeHHeTapanblK KapbIM-KaThIHACTEIH TEOPHSICH MEH MPAaKTHKAChDy
KyPCBIH/IA JKaCaHAbl HHTEIUIEKT] KOJJaHa OTHIPHII, OipieckeH x)obanapabl KaObUIIaysl TalJaH bl )KOHE OKyFa
KaHaraTTaHyblHA ocep eTeTiH (akTopiap aHBIKTANAbl. 3epTTeyAl JKy3ere acelpy YIUiH aKaJeMHK
E.A. BexetoB arsiHnarsl Kaparanabel YITTHK 3epTTey yHUBepcuteTiHiH 6B02301 «Aynapma ici» Oinim Gepy
OarnmapiaMacel OOWBIHIIA OakaJaBpHATTBHIH EKIHIIN KypchblHAaH 39 aynapmamibl CTyIEHTTEpHiH CYPBIITay
yJIricinae apanac nqu3aiH ofici TaHmanasl. Kype «ApmaH eniH» Mofjenbey, COMIeHTIH aBaTapiap, HOAKAcT-
Tap, KeIl TULII SHriMenep jkacay, coHmaii-ak WhatsApp-ta 3-2-1 cammapu »kacay, CaHABIK CO3TIKTEpMEH
JKOHE BH3YaJI[Bl CEPBHCTEPMEH KYMBIC ictey cuskThl JKM-nmennmanaslk Tanceipmanapas! OipikTipai. CoHFBI
cayaJHama IOKaJajgblK II€H aIlblK CYpaKTapAbl KaMTBIABI JKOHE CTYISHTTEPIIH MoOJCHHETapajblK
KY3BIPETTUTIKTI JaMBITy VIIIH KaHOal TakbIpbllTap MEH (OpMaTTapAbl €H MAaHbBI3AbI Jel CaHAWTHIHBIH,
KaH/ail meJaroruKkaiblK TOKipuOenep Kypc MEH OKBITYLIBIHBIH JKOFapbl OaramapblMeH OalTaHBICTHI €KeHiH
JKOHEe MyHail xobanapra KaTbicy TOXipuOeciH AuBepreHTTi OimiM Oepy KEHICTIriH jkobanay VIIiH Kaiai
naiiananyra OOJATHIHBIH aHBIKTayFa MYMKIHAIK Oepai. HoTmkenep mbFapManibuIbIK, )KacaHIbl HHTEIUICKT
KOJIIAaWTBIH TaIChHIpMallap CIEKTPIiH OJaH opi KEHEHTYyre, jKeKe JKOHE TONITHIK JKYMBICTHIH HKEMJI Tere-
TEHJITIHEe cypay cajla OTBIPHII, KypCKa XKOFaphl JKaJIIbl KAaHAFATTaHYIIBUIBIKTEl KOPCETTI.

Kinm co30ep: xacannpl nHTeIeKT (JKIM), YKBIMIBIK HHTEIUIEKT, MOJICHHETapaJIbIK KapbIM-KaThIHAC, aynap-
Mallbl CTyZASHTTep, OipjeckeH jkobamap, IMBEpreHTTI OimiM Oepy opracel, OKyFa KaHaraTTaHy,
IIBIFAPMAIIBLIBIK TAIICBIPMalIap, CTYACHTTEPIIH KaObLIIayBbl.

A.H. Kanmmxkanosa, T.1O. [llenectoBa, JI.D. Xoamypanosa, I1.A. Kyanosa

CoBMecTHbBIE IPOEKTHI HA ocHOBe U B 00J1aCTH MEKKYJIbLTYPHOI0 00pPa30BaHUA:
BOCIIPHUSITHE CTY/ICHTOB M (PaKTOPBI, BJAUSIONIAE HA YA0BJICTBOPEHHOCTH 00y4eHHEeM

B nanHOl cTaThe aHAMM3HPYETCSI BOCHPHUSITHE CTYACHTAMH-TIEPEBOJUYMKAMH COBMECTHBIX IIPOEKTOB C HC-
MOJIb30BaHMEM HCKYCCTBEHHOT'O HHTEIUIEKTa B Kypce «TeopHst U MpaKkTHKa MEKXKYJIbTYPHONH KOMMYHHKAIHN
U BBIBISIIOTCSL (haKTOPBI, BIMSIONIME HAa YAOBIETBOPEHHOCTH 00ydeHHeM. [l peanu3anun McCieJOBaHUs
ObLT BEIOpaH (popMaT CMEIIaHHOTO AM3aiiHa Ha BEIOOPKE U3 39 CTyNeHTOB-TIEPEBOJUYUKOB BTOPOTO Kypca Oa-
KajaBpuata mo oOpasoBatenbHOil mporpamme «6B02301 — IlepeBoaueckoe aeno» KaparaHamHCKOTO Ha-
UIOHATBHOTO MCCIIEIOBATENFCKOTO YHUBEpCUTEeTa MMeHH akanemuka E. A. BykeroBa. B pamkax kypca Obuti
uHTerpupoBanbl Takue MH1-omnocpenoBaHHbIe 3a1aHKs, KaK CUMYJISLUS «CTPAaHbl MEUTBD), CO3JIaHHE TOBOPSI-
IIMX aBaTapoB, MOJKACTOB, MYJbTHA3BIUHBIX HCTOPHiA, a Takxke 3-2-1-cammapu B WhatsApp u paboTa ¢
U(POBBIMU CIIOBApsIMH U BU3yaJIbHBIMHU cepBHcaMHi. KoHEUHBI onmpoc BKIIOYAN HIKaJbHBIE M OTKPBITHIE
BOIIPOCHI ¥ TTO3BOJIMII BBISIBUTD, KaKHe TeMBI M ()OPMATHI AEATETbHOCTH CTYJCHTHI CINTAIOT HanOoJee 3HaUH-
MBIMHU JUTsl Pa3BUTHSI MEXKKYJIBTYPHOIH KOMIIETEHTHOCTH, KaKHe MeJarornieckre IPakTHKH CBS3aHbI C BBICO-
KUMH OLIEHKaMH Kypca W NPENoAaBaTels U KaK OIBIT y9acTHsl B TAKHX NMPOEKTaX MOXKET OBITh HCIOJB30BaH
JUISL IPOEKTHPOBAHHS JUBEPreHTHOr0 00pa30BaTEIbHOrO IPOCTPAaHCTBA. Pe3ynpTaThl MOKas3aid BBICOKYIO
O0IIyI0 yJOBICTBOPEHHOCTh KypcOM IIPH OJHOBPEMEHHOM 3alpoce Ha AalbHEHIee pacIIMpeHHe CIeKTpa
TBOPYECKHUX 3a7aHuii Ha ocHoBe VU u Gonee rulkuii 6anaHc MHANBHIYaIbHON U TPYIHIOBOM PabOTEL

Kniouesvie crnosa: nckyccrBeHHslit nHTEINEKT (MI); KOMIEKTHBHBIN HHTEIIEKT; MEXKYIbTYpHAst KOMMYHU-
KaIlysi; CTYJCHTHI-TIEPEBOJUNKH; COBMECTHBIE MHPOEKTHI; JUBEPIeHTHOE 00pa30BaTeNIbHOE IMPOCTPAHCTBO;
YIOBIETBOPEHHOCTh O0YUYEHHEM; KpEaTHBHBIE 3aJJaHUs; CTYICHYECKOEe BOCTIPHATHE.
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Overcoming boundaries: the role of technology
in informal foreign language teaching

The article presents an empirical analysis of technologies used in informal language education. The availabil-
ity of online technologies in education increases the opportunities for learning English. However, despite ex-
isting studies on using digital technologies, limited research has been conducted on how students of non-
linguistic specialties evaluate the provision of foreign language practice through informal online learning.
The present study argues that informal online learning deserves more careful study, and is empirical research
that reveals the use of online technologies for learning English by students of non-linguistic specialties, as
well as their preferences regarding the variety of online technologies and their capabilities. The opinions of
participants in the empirical research regarding the perceived value of online technologies for informal Eng-
lish language learning are analyzed and compared with their opinions regarding the use of online technologies
in formal learning settings. The results of the empirical research demonstrate that students give a clear prefer-
ence to, let us say, online learning tools in informal learning settings tested with time. These are films,
YouTube videos, online dictionaries and thesauri, email. The results of our research also present students’ di-
vergent views on using online technologies in the framework of informal learning.

Keywords: English teaching, online technologies, communication, Internet, formal learning, informal learn-
ing, lifelong learning, digitalization.

Introduction

Digitalization of services has been one of the leading trends in Kazakhstan’s development since 2008.
Compared to other Eurasian countries, the spread of high-speed Internet in Kazakhstan is above average.
Thus, Kazakhstani students have an easy and relatively inexpensive access to a wide range of online technol-
ogies, which they use for a wide range of purposes, such as entertainment, personal, and educational purpos-
es on a regular basis. The variety and availability of online downloading and streaming platforms, for in-
stance, Netflix, Amazon, Apple TV+, Okko, Kinopoisk have made watching English-language films, series
and television programs easily accessible in a country where English is a foreign language. Consequently,
Kazakhstani students have increasing opportunities to learn and practice English in an informal digital envi-
ronment.

In the modern world, technologies play a key role in various spheres of life, including education. In re-
cent decades, they have become an integral part of the learning process, especially in the context of learning
foreign languages. The rapid pace of technological development requires a simultaneous increase in oppor-
tunities for acquiring new competencies [1]. A number of researchers highlight the potential of using online
technologies for promoting autonomous learning, motivation, and foreign language communicative compe-
tence [2]. However, despite growing research interest, further investigation is needed into how formal and
informal modes of English language learning interact in the context of digitalization, particularly in Kazakh-
stan.

At the national level, the importance of digital transformation and human capital development has been
acknowledged by President Kassym-Jomart Tokayev in his State of the Nation Address ‘“Kazakhstan in the
Era of Artificial Intelligence: Current Challenges and Solutions through Digital Transformation” [3]. He not-
ed that “Digital technologies are rapidly transforming the global labour market. Worldwide, demand is in-
creasing for specialists with skills in artificial intelligence. Therefore, under my instruction, the ‘Al-Sana’
programme has been launched, aimed at involving up to 100,000 students in high-tech projects. It is also es-
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sential to equip teachers with the skills to work with Al technologies. In modern terms, what is required are
‘high-quality human resources’, because educated, responsible citizens form the foundation of the national
economy and the future of Kazakhstan.” This statement emphasizes the growing significance of integrating
digital and linguistic skills in education.

In this regard, the problem addressed in this study concerns the integration of formal and informal edu-
cation in developing students’ foreign language skills. The object of the research is foreign language learning
in higher education, and the subject is the integration of formal and informal learning practices in English
teaching. The aim of the article is to analyze how online technologies contribute to developing English lan-
guage competence through the interaction of formal and informal learning.

The research pursues the following objectives:

— reviewing relevant literature on formal and informal learning in the context of digitalization;

— identifying current trends and tools used by Kazakhstani students for informal English learning;

— examining the interrelation between online informal learning practices and formal classroom out-
Comes.

In spite of the growing interest in using technology in foreign language teaching, there still remain
guestions on understanding how Kazakhstani students, especially those of non-linguistic fields, engage with
online technologies for English learning outside the classroom. Few studies have systematically examined
the preferences of Kazakhstani students, the language skills they develop and how their informal language
practices align with formal language education. To address this gap and achieve the research aim and objec-
tives, the following research questions were formulated:

1. What are the current trends in research on informal digital foreign language teaching?

2. What online technologies do students of non-linguistic specialties use for informal English learning,
and how frequently?

3. Which language and speech skills do students aim to develop with the use of different online tech-
nologies in informal learning contexts?

4. Are students’ uses of online technologies for English learning primarily intentional or incidental?

5. What are students’ attitudes toward integrating online technologies into formal classroom English
learning compared to their informal learning practices?

The article consists of the following parts: introduction, literature review, methodology, results, discus-
sion, and conclusion.

Materials and Methods

The present research employed a mixed-methods approach that combined qualitative and quantitative
research techniques. The methodological framework included an analysis of modern foreign and domestic
literature related to the general pedagogy and methodology of English language teaching to identify the pe-
culiarities of informal learning, its strengths and weaknesses. The inductive method was applied to general-
ize findings and formulate conclusions based on the analyzed sources.

To obtain empirical data, a survey and semi-structured interviews were conducted at Pavlodar Pedagog-
ical University named after A. Margulan to explore their preferences, habits, and attitudes toward informal
English learning using online technologies (See Table 1). The collected data were processed through both
guantitative analysis and qualitative thematic analysis of participants’ responses.

Table 1
Aspects involved in the empirical research

1 | Frequency of use and perceiving the usefulness of | The experience of using various online applications by stu-

online resources for learning English dents is studied: frequency of use, their usefulness for learn-
ing English.
2 | The nature of informal learning intentions On the one hand, the use of technology in informal learning

is based on the intention to communicate rather than the in-
tention to learn [3]. On the other hand, through the use of
online technologies, students can improve certain language
and speech skills.
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Continuation of Table 1

3 | Reasons for choosing online technologies The most frequently used resources were watching TV series
and films on streaming platforms. This section reveals the
reasons for their choice as an educational resource, and ex-
amines students’ opinions regarding the benefits of social
networks.

4 | Students’ attitudes towards the use of technology | This section reveals students’ opinions regarding the use of
in learning technology in learning.

The sample consisted of 75 students of non-linguistic specialties. The survey results demonstrate how
students learn English as part of their informal education and how they combine informal foreign language
education with traditional learning resources. Participation in the survey was voluntary, and respondents
were informed about the aim and anonymity of the research.

The quantitative and qualitative data were collected through questionnaires. Data were interpreted
through statistical data collection coupled with thematic analysis of responses. The number of respondents is
75 students. They are students of non-linguistic specialties of Pavlodar Pedagogical University named after
A. Margulan.

Overall, the survey results provided a comprehensive understanding of how Kazakhstani students en-
gage in informal English learning beyond the university environment and how they combine online resources
with traditional classroom-based instruction.

Modern tendencies clearly demonstrate that the wide spread of online technologies is a global phenom-
enon that has been demonstrating impact on many spheres of human life, including education in general and
English language teaching in particular. The ubiquity of broadband Internet, Wi-Fi and mobile data has in-
fluenced how people engage with study, work, leisure and shopping. As G. Sockett points out, the Internet is
mainly used for these purposes in English, which provides the opportunity for abundant English practice [4].
At the same time, the practice of learning English described above is additional and unfocused, a kind of side
effect of communicating in English on social networks, community chats, email, etc. D. Toffoli and
G. Sockett have compared the amount of time spent on formal English language learning (within educational
institutions) and informal English language learning with the use of online technologies and have discovered
that the latter prevails [5]. Moreover, it is worth saying that informal English language learning with the use
of online technologies first entails pleasure, and only then learning [6].

As the ideas of informal learning are based on the principles of lifelong learning, it is gradually gaining
popularity among those who are eager to adapt to a sustainable society and individual empowerment [7].
A. Stevens [8], S. Steel and M. Levy [9] devote their research to the increasing popularity and use of a varie-
ty of online tools in formal and informal education.

Recent research has put emphasis on the increasing significance of this phenomenon. Thus, having con-
ducted comprehensive systematic analysis of 123 empirical studies online informal foreign language educa-
tion published between 2014-2023 in such databases as Web of Science and Scopus, Inayati et al. discovered
the growth of research attention to this field [10]. Their findings demonstrate that online tools of informal
foreign language education have become a central focus in foreign language education research.

Recently, researchers have presented the concept of IDLE (informal digital learning of English), which
particularly acknowledges the growing use of digital technologies among English learners [11]. IDLE is self-
directed English learning in extracurricular and naturalistic settings, which is motivated by learners’ personal
interests and needs [12].

It is obvious that English language learners note the benefits of informal interaction with English-
language online resources. Moreover, we consider it necessary to note the intentionality of the choice of re-
sources in English: students consciously choose to receive information in English, despite the fact that they
have access to equivalent information in their native language.

Let’s dwell on the advantages and disadvantages of IDLE.

English language learners worldwide admit the advantages of IDLE. For instance, Liu et al. examined
the relationships among IDLE, motivation and enjoyment in foreign language learning through an explanato-
ry mixed-method research, that revealed strong positive correlations between them [13].

The advantages of using online technologies in learning English are as follows:
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1. Flexibility and accessibility. One of the main advantages of using technology in informal learning is
its flexibility and accessibility. Online platforms, mobile applications, audio and video materials are availa-
ble anytime and anywhere, allowing students to learn the language in a manner convenient for them. This is
especially important for busy people who can learn a language in their free time, without being tied to a spe-
cific schedule [14]. The findings of Roy and Gandhimathi, which is a systematic review of more than 40 ar-
ticles from the Scopus and Web of Science databases published in 2019-2023, note the increase of self-
directed learning opportunities caused by using online technologies in education [15].

2. Interactivity and engagement. Technology also facilitates the creation of interactive and engaging
learning materials, which increases student engagement. Game elements, interactive lessons, and the ability
to communicate with native speakers through online platforms make the learning process more fun and mo-
tivating.

3. Person-oriented approach. Technologies make it possible to create educational materials adapted to
the individual needs and level of knowledge of each student. Machine learning algorithms and artificial intel-
ligence (Al) are used to create personalized learning programs that take into account the specific needs and
preferences of each student [16]. M. Zhang mentions that Al can construct personalized learning paths adapt-
ing content delivery to the learner’s needs, learning style and preferences [17].

4. Real-time skills development. One of the key aspects of effective learning is the ability to practice
what you have learned in real time. Technology provides students with the opportunity to interact with native
speakers through video conferencing, chat, and social media, which enhances the development of oral and
written language, as well as spoken language comprehension.

5. Support and motivation. Finally, technology can serve as a means of support and motivation for stu-
dents. Online communities, forums and social networks provide opportunities to communicate with other
students, share experiences and support. Also, various motivational apps and progress tracking systems can
help students stay motivated and achieve their language learning goals.

Let’s move on to the disadvantages of using online technologies in informal English language educa-
tion.

1. The need for a stable technical infrastructure. For the effective use of online technologies, an accessi-
ble and reliable technical infrastructure is necessary: it is available in all Kazakhstani cities and most of the
towns, but is not always present in rural areas, especially those remote from the urban environment. Moreo-
ver, as Guangxiang Leon Liu, Ron Darvin & Chaojun Ma note there can be difficulties with accessing au-
thentic learning resources due to internet restrictions [18].

2. Risk of addiction. As is known, with the active use of online technologies, the risk of addiction to
gadgets increases greatly [19].

3. Possibility of delayed communication. Unlike real communication, which is considered to be interac-
tive, lively and real-life, online communication can be delayed: your counterpart needs time to receive, read
and respond to messages. This peculiarity cannot always provide the interactive character of communication
[20].

4. Lack of motivation: Without support from a teacher or fellow students, many students may lose mo-
tivation to continue learning a language, especially if they encounter difficulties or feel isolated [21].

5. The danger of unverified content: There can be a lot of low-quality or even erroneous content on the
Internet, which can confuse or mislead a student with a low level of media literacy.

Informal English language learning is influenced by a number of factors, such as:

- most of the information, which may represent potential knowledge in the digital era, is in English. Ac-
cordingly, in the context that a foreign language serves as a means of acquiring knowledge, it provides ac-
cess to a qualitative and quantitative diversity of foreign language information, which is undoubtedly a posi-
tive factor for cognitive interest in mastering it.

- spontaneity of the process of using the information and language environment: foreign language re-
sources exist in the same system with the information environment in the native language.

- cognitive specificity of foreign language knowledge, the maintenance of which requires constant lan-
guage practice, which is provided by informal education.

Thus, we have conducted a review of foreign literature on the topic of our research. However, not
enough attention is paid to assessing the potential of using online technologies by Kazakhstani students.
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Results and Discussion

The results of the research indicate regular online activity of students in English. Figure 1 shows a
ranked list of the most used technologies (over 50 % of respondents) with the degree of frequency of their
use and the degree of their usefulness (See Fig. 1).

Technologies generally used for informal learning of English
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10% I I
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Online Television, Social Web-sites Online news E-mail e-learning
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and thesauri programs, Instagram,
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and television TikTok

series

m frequency of use  musefulness

Figure 1. Technologies generally used for informal learning of English

Table 2 reveals the speech and language skills that the mentioned technologies help to improve.

Table 2
Target speech and language skills

# Technology Target speech and language skills

1 | Online dictionaries and thesauri Vocabulary, Writing, Pronunciation

Television, video clips, programs, shows, films and

2 television series Listening, Pronunciation, Speaking, Communication
3 | Social networks: Instagram, Facebook, TikTok Communication, Vocabulary, Grammar

4 | Websites Reading, Grammar

5 | Online news platforms Reading, Vocabulary

6 | Email Writing, Reading, Grammar, Vocabulary

Grammar, Vocabulary, Pronunciation, Listening, Read-

7| e-learning sites ing, Writing, Communication

Figure 2 shows a ranked list of the least used technologies (less than 50 % of respondents) with the de-
gree of frequency of their use and the degree of their usefulness.
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Technologies which are less used for informal
learning of English
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Figure 2. Less used technologies

It is obvious from the ranking of the technologies that applications dedicated directly to learning Eng-
lish (for example, online grammar services) are not popular among students, from which we can conclude
that for targeted English language learning preference is given to either traditional resources, such as text-
books, studying with a native speaker, or technologies with an initially different main focus (for example,
news sites). The exception is online dictionaries and thesauri.

Second, with the exception of social media and email, communication tools (e.g. chat rooms, forums,
text and voice messages) are not widely used in English, nor are they considered particularly useful by learn-
ers in learning English. The data from the research demonstrate the insignificant role they play in the infor-
mal learning environment of students. However, social networks, according to respondents, play a key role in
the development of foreign language communicative competence (see Figure 1, Table 2).

Third, despite the fact that text and voice messages are one of the main means of online communication,
survey participants still prefer watching films, TV series, shows and programs for improving listening, pro-
nunciation, speaking, communication. Moreover, text and voice messages were preferred by only 28 % of
respondents, which is a rather contradictory phenomenon.

As for watching movies, TV series, shows and programs, one should note their availability on the Inter-
net. Most students regularly watch online. Despite the fact that this technology does not provide great oppor-
tunities for speaking, watching videos in English significantly improves listening and pronunciation skills,
and therefore is one of the three best technologies for developing pronunciation and communicative compe-
tence. Moreover, watching videos provides a rich experience of unobtrusive and enjoyable immersion in the
language environment, which is something that learners lack in formal learning environments.

Let us move on from the quantitative report to the qualitative report regarding the data obtained.

71 % of respondents consciously practice their English online. However, their preferences have made it
obvious that they consciously practice online activities with the purpose to improve targeted aspects of their
English language competence. When asked to name the technologies the students prefer, they mentioned two
types of technology: online dictionaries and thesauri and watching movies, shows and TV series in English.
Moreover, if online dictionaries and thesauri are used for the purpose of language learning, then films and
TV series, first of all, are of an entertaining nature, which proves that we are seeing a positive side effect
from the use of this technology, let’s say, a pleasant bonus.

Based on the data obtained, we can argue that informal learning is initiated by the student themselves,
and not by the teacher, occurs outside the walls of the university and is often a positive side effect, carrying
such main goals as entertainment, information search, and communication. Moreover, it can be either inten-
tional (in the case of experienced students) or unintentional.

In the context of formal education, classrooms for learning English are equipped with modern devices
with access to the Internet: smart boards, computers, projectors, which certainly contributes to the active in-
troduction of online technologies into the process of English language learning. However, the time devoted
to online technologies in the classroom is very limited due to the mandatory use of basic materials recom-
mended by the education program.
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It is obvious that students nowadays have easy, relatively cheap and constant access to online technolo-
gies without their teacher’s assistance. However, we should note that some students still prefer their teacher’s
guidance and recommendations for use outside of class.

It is also important to note the importance of obtaining information about various technologies for
learning English not from the top down (from the teacher to the students), but from the bottom up (from the
students to the teacher): this way the teacher can get more information about how students use technologies.
According to C. Steel, such feedback and cooperation contribute to building a complete picture of the tech-
nological practices of informal learning [22; 875].

Thus, in the course of our research we came to two conclusions.

First, due to the widespread availability and relative cheapness of the Internet, we are currently seeing a
trend of shifting the focus of learning using online technologies from teacher-initiated use to student-initiated
use. However, despite the fact that absolutely all respondents use online technologies for rest, study and
work, their opinions regarding the integration of online technologies into classroom learning vary. While one
part of the respondents welcomes the introduction of online technologies into the education process, the se-
cond part does not consider them an effective means of improving English language proficiency, preferring
the traditional teaching system.

Second, students now, with all the variety of online technologies and their accessibility, have a clear
idea of the effectiveness of online technologies in learning a foreign language and accordingly, they actively
use them. One of the most effective and popular technologies in informal English language learning are
films, TV shows and series, as they can be easily found on the Internet, while language learning in this way
provides freedom in choosing the viewing language and is deliberate in nature. This is a significant differ-
ence between this technology and correspondence in chats and emails, the main purpose of which is the ex-
change of information. These technologies are more often used if communication is conducted in English as
the language of international communication and is limited due to the lack of a common language of com-
munication.

Conclusion

The use of online technologies in informal English learning is currently possible, regardless of the con-
text and level of language proficiency. Students have become “digital residents living out at least part of their
life with and through mobile devices” [23; 24]. And therefore, the teacher needs to take into account this
changed reality, and not ignore it.

Moreover, it is necessary, whenever possible, to supplement formal learning with online technologies:
for example, ask students to find, select and share digital resources on class topics, post them on their social
networks, and discuss them in the comments. Encouraging students to select digital resources can also im-
prove their level of digital literacy: selecting resources based on their relevance and credibility.

The world is changing, and knowledge can now be acquired not only within the walls of formal educa-
tion institutions, but everywhere, if the student has a gadget with Internet access. This idea goes in unison
with the idea of continuous education of the individual, that is, the construction by a person of an individual
educational route, taking into account his professional, social, ideological needs throughout their life.

In summary, understanding how learners interact with online technologies opens up the enormous mo-
tivating potential of online technologies and helps learners make more informed choices. Thus, online tech-
nologies alone are not a guarantee of improving English language proficiency. However, when integrated
with correctly chosen methods of formal foreign language teaching, they help speed up the process of lan-
guage acquisition.
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A.Bb. Cmarynoga, )K.M. Baiiroxxuna, M.A. Yaiixanosa, b.T. Kyansimesa

IlexTepai :xeny:
IeT TUIIH OKBITY/1a HH(pOpPMaIbAbI TEXHOJIOTUSHBIH POJIi

Makanaja arbUILIBIH TiMiH OeWpecMy OKBITYZa KOJIAHBUIATHIH TEXHOJIOTUSUIAPABIH SMITUPHKAIIBIK Talaybl
GepinreH. beiipecMu OKbITY1a OHJIANHH TEXHOIOTUSUIAPABIH OOTYBI TOCTYpii Gopmanbpl miet Tini 6iiM Oepy
MYMKIH/IIKTepiHEH oJ/ieKalila achlll TYCETiH aFbUIIIBIH TITIH MaKCaTThl JKOHE epiKci3 TypAe OKBITY
TOKIpHOECiHIH MYMKIHIIKTEPIH SKCIIOHEHIINAIIBI TYPAE apTThIpaasl. JlereHMeH mupIiIblK TEXHOIOTASIIaP IbI
KOJIIaHy OOMBIHIIIA 3epTTEyIep XKyprisisice 1e, TUIMIK eMec MaMaHIbIKTapAarbl CTYICHTTEPIIH OelipecMu OH-
JIalfH OKBITY apKbUIBI HIeT TN TOXIPHOECIH KaMTaMachl3 eTyAi Kauail OaranaiiTeIHBI Typajbl 3epTTeyiep
JKETKUTIKCI3. Byl 3epTrey OefipecMu OHIAIH-OKBITY HEFYPIIBIM MYKHAT TeKCepyTe JIAHbIK JeTl CaHai b sKoHe
TUIIIK eMec MaMaHAbIK CTYAEHTTEePIiHIH aFbUIIBIH TUTIH YHPEHyTe apHaJFaH OHJIAIH TEeXHOJIOTHsUIapAbI Mmaii-
JaJlaHybIH, COH/AM-aK OJap/bIH OHJIAHH TEXHOJIOTHSIIAPABIH SPTYPIILIiriHe )KOHE OJapIblH MYMKIHIIKTepiHe
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KATBICTBI KalaylapblH allaThlH SMIUPHKAJIBIK 3epTTEYAi KaMTaMachl3 eTeii. AFbUIIIBIH TiUTiH Oeiipecmu
OKBITY YLIH OHJAfiH TEXHOJOTHJIApABIH IaiaibUIbIFbIHA  KATBICTBl  OMIMPHUKANBIK  3€pTTEyre
KaTBICYLIBLIAPABIH MiKipJIepi TalagaHIbl KoHe olapAblH (GopMaibIbl OKBITY JKaFJaibIHAA OHJIAMH TEXHOJIO-
rUsUIapapl HaiianaHyra KaTbICTHI IKIPJIEPIMEH CalbICTBIPBUIABL. OMIUPHKAIBIK 3€pTTey HOTHKeIepi
CTYIESHTTepAIH OefipecMH OKBITY >KaFlaibIHAA yaKBITIIEH TEKCEPIIreH OHJIAHH OKBITY KypajjapblHa HAaKTHI
GaceIMIBIK OepeTiHiH Kepcereni. byn ¢pumsmaep, YouTube OeifHenepi, oHaiiH ce3IiKTep MEH Te3aypycTap
JKOHE DJIEKTPOHIBIK HomTa. bi3aiH 3epTTeyiMi3aiH HOTIKeNnepi e OefpecMn OKBITYa OHJIAIH TEXHOJIOTHSI-
JIapAbl KOJIAaHyFa KaTBICTHI CTYACHTTEPAIH SpTYPIi HiKipiaepiH Oinaipeni.

Kinm ce30ep: arbUILIBIH TiJIIH OKBITY, OHJAH TEXHOJNOTHsIAP, KOMMYyHHKauus, VIHTepHeT, (opMaibIbl
OKBITY, OelihopMaIbIibl OKBITY, ©Mip OOUBI OKY, HH(PIAHIBIPY.

A.Bb. Cmarynoga, )K.M. baiiroxuna, M.A. Yaiixanosa, b.T. Kyansiesa

IIpeonosienne rpanmi:
POJIb TeXHOJIOTHIi B HHPOPMATbHOM 00y4eHUN HHOCTPAHHOMY S3BIKY

B cratee npencraBieH SMIUPUYECKUI aHAIN3 TEXHOJOTH, KOTOPBIE HCIONB3YIOTCS B HEHhOPMAIEHOM 00Y-
YEeHUH aHTIHMHCKOMY s3bIKy. Hanudne oHIaiH-TeXHOJOTHH B MH(GOPMAIBLHOM OOYYEHUH IKCIIOHEHIIHAIBHO
YBEIMYMBAET BO3MOKHOCTH ISl LIEJICHANIPABICHHON W CIIOHTAHHOM MPAKTUKH U3y9IeHHs aHTTTHHCKOTO S3bIKA,
3HAUUTENBHO IPEBBIIAS BO3MOXHOCTH, IPEJOCTABIsIEMbIE TPaJUIIHOHHBIM (hOPMATBHBIM O0yYEeHHEM HHO-
CTpaHHBIM si3bIKaM. OIHAKO, HECMOTPSI HA HAIMYHUE UCCIIEA0BAHUN MO MCIIOIb30BAHHIO MU(POBBIX TEXHOIO-
THH, CYIIECTBYET HEJOCTaTOYHO HCCIENOBAHUN O TOM, KaK CTYAEHTHI HESI3BIKOBBIX CIICIUAIBHOCTEH OLCHH-
BAIOT MPEJOCTAaBICHHE MPAKTHKN HHOCTPAHHOTO S3bIKA OCPEICTBOM MH(GOPMAIBHOTO OHJIAHH-00yueHus. B
9TOM HCCIICJOBAHUH YTBEPXKIACTCS, YTO MHPOPMaIbHOE OHJIAH-00y4eHHUe 3aCiIy’)KUBaeT Ooee TIAaTebHOTO
U3Y4YCHHS U NPEACTaBIACT COOOH 3MIUPHYECKOe UCCIIEOBAHHE, KOTOPOE PACKPBIBAET UCIONB30BAHHE OH-
JIAH-TEeXHOJOTUH ATl U3yUCHUS aHIIMICKOTO SI3bIKa CTYJCHTAMU HESI3bIKOBBIX CIIEHUAIBHOCTEH, a TAKKE UX
MPEATNOYTEHUS OTHOCHTENHFHO Pa3HO00pa3wsl OHIAHH-TEXHOJIOTUH M UX BO3MOXKHOCTEl. MHEHHS Y4aCTHUKOB
SMITUPUYECKOTO UCCIISOBAHNS OTHOCUTENBHO TOJIC3HOCTH OHIAHH-TEXHOJIOTHH ISl He(OpMaIbHOTO 00yde-
HUS aHTTIMHCKOMY SI3bIKY aHAIM3HPYIOTCS M CPAaBHHBAIOTCS C MX MHEHHUSIMH OTHOCHTEIBHO HCIIOIb30BAHHS
OHJIAWH-TEXHOJOTUH B (JOpMaNbHOU 0OCTaHOBKE OO0Y4YeHHs. Pe3ynbTaThl SMIIMPUYIECKOTO MCCICIOBAHHUS 110~
Ka3bIBalOT, YTO CTYJCHTHI OTJAIOT SIBHOE IPEANOYTEHHE IPOBEPEHHBIM BPEMEHEM HHCTPYMEHTaM OHJIaiH-
o0yueHus B HehopManbHO# 00cTaHOBKE 00ydeHus. OTo GuiabMsl, Busieo Ha YouTube, oHnaiiH-cioBapu u Te-
3aypychl, NEKTPOHHAs MouTa. Pe3ynbTaThl Halllero UCCIEIOBAHUS TAKXKe TMPEJCTABIAIOT Pa3INuHble MHEHUS
CTYJICHTOB 00 HCIOJIb30BAaHUH OHJIAIH-TEXHOJIOTHI B paMKax He()OPMAILHOTO O0yUYEHUs.

Knrouegvie cnosa: mpenojaBaHWe aHTIMHCKOTO S3bIKa, OHJIAHH-TEXHOJOTHH, KOMMYHHKauus, VIHTepHer,
(dhopmansHOE 00ydeHue, HehopMabHOE 00ydeHne, 00ydeHne B TEUCHNE BCEH KU3HH, IIM(POBU3AIIS.

Information about the authors

Smagulova A.B. (contact person) — PhD, Associate Professor, Higher School of Humanities,
Pavlodar  Pedagogical University — named  after  A. Margulan, Pavlodar, Kazakhstan;
e-mail: mekezhanova_a_b@ppu.edu.kz, ORCID: https://orcid.org/0009-0003-7812-7327

Baigozhina Zh.M. — Candidate of Pedagogical Sciences, Professor, L.N. Gumilyov Eurasian National
University, Astana, Kazakhstan; e-mail:bzhm70@mail.ru, ORCID: https://orcid.org/0000-0001-8832-2087

Uaikhanova M.A. — PhD, Associate Professor, Department of Trilingualism, Toraighyrov
University, Pavlodar, Kazakhstan; e-mail: mira.p2011@mail.ru, ORCID: https://orcid.org/0000-0002-6912-
4824

Kuanysheva B.T. — PhD, Associate Professor, Toraighyrov University, Pavlodar, Kazakhstan;
e-mail: danaslyamova@mail.ru, ORCID: https://orcid.org/0000-0002-8771-9370

168 BecTHuk KaparaHgmHckoro yHuBsepcuteTa


mailto:mekezhanova_a_b@ppu.edu.kz
https://orcid.org/0009-0003-7812-7327
mailto:bzhm70@mail.ru
https://orcid.org/0000-0001-8832-2087
https://orcid.org/0000-0002-6912-4824
https://orcid.org/0000-0002-6912-4824
mailto:danaslyamova@mail.ru
https://orcid.org/0000-0002-8771-9370

https://doi.org/10.31489/2026Ped2/169-184
O0X 81.139 MakanaHblH penakuusira Tycker kyHi: 11.12.2025 | Ka6buinanras kyni: 20.04.2026

M.A. AfmapxaHl, H.C. Xanuxosa®

Y29, JKonibexos amvindazo Onmycmix Kazaxcman nedazoeuxanvik ynusepcumeni, [llvivkenm, Kazaxcman
( Xam-xabapeza apnansan asmop. E-mail: khalikova_nurilal976@mail.ru)

'ORCID 0009-0008-5337-0431
ORCID 0000-0002-1360-0131

Kepkem mibIlFapmMara repMeHeBTHKAJBIK TAJ1/1ay apKbLIbI 0i1iM
AJYIIBbLIAPAbIH HHTEPNPeTAlMSAIAY JAF/ABLIAPBIH JaAMBITY

Makamana omeOM TepMEHEBTHKAa KOPKEM INBIFapMaHbl HHTEpHpEeTAlMSUIAyAbIH THIMAI ofmici peTiHzae
KapacTeIpbuIasl. JKaHa TyMaHnTapibIK OimiM Oepy aschlHIa OUIIM aiyIUbUIapAbIH 94e0M MOTIHII TepeH
TYCIHIII, JKeKe Ke3Kapac TYPFBICEIHAH MHTepIIpeTalusuiayFa YHpeHyl aca e3ekTi macenenepain Oipi. Kasipri
OimiM Oepy JkyHeciHme OUTIM aXymIbUIApABIH KOPKEM MATIHII TEeK Ma3MyHJANl KaHa KoiiMaif, OHBI TepeH
TYCIHIN, MOHIH WHTEpIpeTalsiayFra YidipeHyl — OacTel TamantapiasiH Oipi. Joctypni TyciHmipy omicrepi
omebueTTi OKpITy#a OLTIM amymbUIAPABIH JKeKe MIKipiH, MIBFApMAIIbUIBIK OIJIAyBIH TOJBIK AallyFa
JKeTKiTiKci3. Ochl opaiia, TepMEHEBTHKAJBIK TAIJay — MOTIHHIH MarblHACHIH ally MEH TYCIHIIpYyIi Makcar
eTeTiH 1mM peTiHme onmeduer cabakTapblHOa OKBIPMaH MEH MOTIH apachblHOAaFbl IHAJOITHl JaMBITyFa
MYMKiHZIK Oepenmi. 3epTTeyliH MakcaTbl — TEPMEHEBTHKAIBIK TajjayAbl KOPKEM IIbIFapMaHbI
MHTEPIPETAIMSIAYIBIH THIM/II 9JIiCi PETIH/IC HETI3/Iey JKOHE OHBI 91e0u O1iM Oepy MporeciHae KOJIIaHyIbIH
FBUIBIMH-QJIICTEMENTIK MYMKIHJIKTEpiH afiKpIHAay. 3epTTeyniH Herisri uaescel — onebu OiniM Oepyxe 3ama-
HayH TocUIIepli KOJIaHy apKbUIBI OKBIPMAHJBIK KaObLIIayAbl KaJbIITACTEIPY KOJAAPBIH KapacTeipy. by
3epTTey KOPKEM MOTIHII TYCIHIAIpY MEH MHTEPIpETAIisIayAblH 3aMaHayd OJIiCl peTiHIe TepMEHEBTHKAIBIK
TangayAblH MaHBI3BIH aiiKeIHAAHAb. Makanaza OKpIpPMaHHBIH MOTIHII KaOBUIAAy >KOHE TYCIHY AeHTeinepi,
KOPKEM LIbIFapMaHbl KaObULayJarbl TaHBIM/BIK KOMIIOHEHTTED, COH/Iaii-aK KOpKeM IIbIFapMara Tanaay xa-
cay MEH HMHTEpIpeTanus YACpIiCTepiHIH aWbIpMaIIbUIBIKTaphl alKbHAadraH. COHBIMEH Karap Makajajga
SMITUPHUKAJIBIK 3epTTEY YKACAIBIHBIN, CAHBIK, CAlalblK, CTATHCTHKAIBIK TaJay XKYPri3iimi. DMIHPHKAIBIK
3eprreyre O. XKonibexos arsiHnarsl OKITY-nbiH Gunonorus dakynereriniy 3-4 KypchlHIa OKUTBHIH CTY/ICH-
trep (N = 52) kareicTel. XKunanran cayannama nepexrepi SPSS 26 GarnapiiaMachbiHbIH KOMETIMEH OHJIENT.

Kinm ce30ep: TepMeHEBTHKA, WHTEpIpeTanus, KOpKeM MOTiH, oAe0M Tanjay, oJiCHaMa, OKBIPMaHIBIK
KaObLUIAAy, MOTIHMEH )KYMBIC, aBTOPJIBIK YCTaHBIM, MOTIHAI TYCIHAIPY, 91e0u O1iM.

Kipicne

Kepkem mipirapma o0pa3zipl oeM MeEH MO3THUKAJIBIK TiNTe HETi3eNreH Kypaedi XKyWeHi TaHy yuepici
eKeHJIirt Oenrii. OneOueTTi OKBITYy/Ia KOPKEM IIBIFApPMaHbl OKY, OHBI AJFAIlIKpl KaObUIJay MEH TYCiHyAi
TUIMZII YHABIMIACTBIPY aca MaHBI3Ibl TMEIarOTHKANBIK MiHAeTTepaiH Oipi. Ochl opaifa KepkeM MOTiHIi
TYCiHyJ€ TE€pPMEHEBTHKAJBIK TalJaylblH MaHbI3bl yikeH. Ce0e0i KepkeM IIblFapMa TeK Ma3MYHABIK
aKnapaTThl )KETKI3yMEH IIEKTEIIMEH, aBTOPABIH AYHHETAHBIMBI MEH JCTETUKANBIK YCTAaHBIMBIH, COHAAN-aK
TapUXHU-MOJICHH JKaFJaiiap/ibl KepKkeM OelHeNeHTiH Kypeln pyxaHu KYObUIbIC peTiHJie TaHbuansl. Kepkem
LIBIFAPMaHbl  TEPMEHEBTHUKANBIK ~ Talay MOTIHAI TEpeH, JKaH-KaKThl TYCiHyre OaFbITTajajbl.
I'epMeHeBTHKANBIK Tangay HETi3iHAe OKbIpMaH MOTIHAI TYCIHYMEH KaTap pyXaHH-MOACHH AYHHETAaHBIMBIH
KeHeliTeni. [‘epMeHEBTHKANBIK Tajljjay Jkacayja aBTOp, UIBIFapMa JKOHE OKBIPMaH apachiH/IaFrbl
TFepMEHEBTUKAIIBIK, YIIOYPHIIITHIH MOHI MEH MaHBI3bIH TYCiHY OKBIPMaHFa MOTIHHIH TepeH Ma3MYHBIH alllyFa
KOJT aIIajpl.

Onebu OimiM OepyaiH MakcaThl OUTiM alylibiapra o/ieOH IbFapMalapsl TYCiHYy, Oaranay, Tajnay
KOHE OJIap AapKbUIbl TaHBIMJBIK, OCTETHKANBIK, MOJCHU KOHE aJaMIepIliTliK  KYHIbUIBIKTapIbI
KaJIbINTacThIpyFa OarbITTanFad. OChl Opaiifia, TepMEHEBTHKAJIBIK TAJIAAY JKacayFa YHpeTy OuliM amymbuiapra
MOTIHHIH TepeH MOHIH TYCIHYre, aBTOPJBIK OWIbl KaObUIJayFa >KOHE HHTEPIPETAIMSIIBIK KaOlleTTepiH
JIAMBITYFa BIKIAI €TEIi.

I'epMeHeBTHKa — MOTIHII MHTEPHpETALMSIIAY TEOPHUSCH KOHE MarblHaHbI TYCIHY Typasibl FBUIBIM.
OnebH repMeHeBTHKAa KOPKEM LIbIFapMaHbl OKBIPMAaHHBIH KaObLIlaybl, TYCiHYl, TalKblIaybl, Ol KOpPBITYbI
JKOHE OHBI IIBIFAPMAIIBUIBIK OHJICYNCH OTKI3Y yaepici 6ompim caHamamel. On OUTIM adylIsUIapabH o1e0u
TYBIHJIBIHBI TEK OKBINl KaHa KOWMal, OHBI eMIpIiK ToXipuOeMeH OalIaHBICTBIPBIN TYCIHYiHE, CBIHH YKOHE
LIBIFAPMAIIBUTBIK, OWJIay JaFdbUIapbIH JaMBITYbIHA CENTITiH Thrizelni. COHbIMEH KaTap KOPKEeM IIbFapMaHbl
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TepMEHEBTHUKAIIBIK Tajay OiNiM amylIblIapAbIH 94e0u MbIFapMalapasl OKyFa JIeTeH KbI3bIFYIIBIIBIFBIH apT-
ThIpajbl. | 'epMEeHeBTHKAa — MOTIHHIH MaFbIHACKIH TEPEH TYCIHAIPY MEH WHTepIIpeTanusiiay aaici. Omaii 607-
ca, KOpKeM IITbIFapMaHbl Te€PMEHEBTUKAJIBIK TaJ/Iay KOPKEM MOTIHAEP/l TeK Ma3MYH/BIK EHTei1e eMec, Co-
HBIMEH KaTap (QUIOCOPUSIIBIK, TICUXOJOTHSIIBIK, MOICHU-TAPUXHU KBIPBIHAH capajiall TYCIHYTe BIKIal eTeli.
Onebr TYBIHIBIHBI TEPMEHEBTHKANIBIK Tajaay OapbIChIHAA OUTIM amymIbliap MOTIHETI acTapibl OB, CHM-
BOJTap MEH MeTadoparapaslH MOHIH, KEHITTKepepIIiH ic-opeKeTi MEH OJapIblH IIIKi KaH AYHHUECiHIe 0o-
JIBIT JKAaTKaH KYOBLIBICTapIbIH ceOenTepiH TyciHyre YMThuIaapl. Kepkem mbirapmManapabl TepMEHEBTUKAIBIK
Tangay OimiM  adymbUiapra  Ka3ak — oAeOHMeTiHAeri YITTBIK KYHIBUIBIKTap MeEH  (QHI0COPUSIBIK
TYKBIPBIMIAPIbl TEPEH YFBIHYFA OaFbITTAIbI.

Kepkem moTiHII TepeH TyciHYAiH anFamkbl Teopuschid @. [lneliepmaxep yCoIHABL. Onebn MITIHAI OKY
OapbICBIHAAFBl  TybIHOaFaH CYpaKTapFa TEepPMEHEBTHKAa apKbUIl Jkayanm Oepydi — KapacThIpajbl.
@. llIneitepmaxep OKbIpMaHFa aBTOPIBIH OpPHBIHA ©31H KOWBIT KOPYi YCHIHAIBI, OCBUIAMIIA OKBIPMaH
ABTOPABIH IIBIFAPMAIIBUIBIK MIEIIIMIH IIBIHANWB Ce3iHe ajanbl. byl « IMBHHAMSIBIKY o/iC, SFHU OKBIPMaH
ABTOP/BIH OPHBIHA ©31H KOWBIII KOPE OTBHIPBIN, MOTIHAI TepeH ce3iHyiHe MYMKIHIIK TyFbi3aasl. COHBIMEH
Oipre @. lllneitlepmaxep TyciHymiH Oip FaHa aKTilcH TYPMaWTHIHBIH, IWBUHALUSIHBI OPTYpJ JeHreine
KYPTi3y apKbUTBI «T€PMEHEBTHUKAIBIK IIIEHOEP» KAJIBINTACATHIHBIH, OJI MIEHOep MOTIHI JKaH-)KaKThl TaHyFa
KOMEKTECETIHIH aTal 6TKEH.

Ooicmep MeH mamepuaioap

Makana a3y OapbICBIHIA 3epTTEY TaKbIPHIOBIHA KATHICTHI FRUIBIMU 9MIEOMETTEPre KaH-KAKTHI IOy
KYpriziii. AKnmaparTel XKHHAKTAy, KYHeley, Tajauay, CalbICThIPY, SMITUPUKAIBIK 3epTTey (cayaiHama),
CaH/IbIK, CTAaTHCTUKAJBIK, CHUIMATTAMAaJbIK TaJay »*acay CHUSKThI 9AIiCTEep KOJAAHBUIALL. PecroHmeHTTep
petiage O. XKonibexor arbrHmarsl OKILY dunonorus daxymnsrerinin 6B011700 «Kazak Timi meH ogeOuerti
MYFaJiMiH maspray» OiniM Oepy OarmapiaMachlHIa OKHTHIH 52 OiLTIM alymIsl TaHAABIN aJbIHABL. 3epTTey
cyparblHa OaiimanbicThl JlalikepT mIKamacelHa coiikec cayanHama o3ipienni. Cayamnama ['yron dopma
OarapiaMachl apKbUIbI JKaCAJIbIHBIN, PECIIOHACHTTEPre OHJIAMH TapaThULABI. 3epTTey OaphICHIHAA ajbIHFaH
Hotmkenep SPSS 26  OarmaprmamachlHAa  OHJIENIN, CTACTUKANBIK —Tayjgay kacambiHabl.  SPSS 26
OarJapiaMachiHia Cypakrap OOHMBIHIIIA CTATUCTHKA KOHE JeMOorpadusuiblk aifHbBIMANbUIAP, CcayaJlHaMa
CypakTapbl OOWBIHIIIA PECHOHAECHTTEPIIH KO3KapacTapbIHbIH MaibBAbK (%) KepceTkiln, CHITaTTaMalibIk,
CTATHCTHKAJIBIK KOpCeTKimTep, cypakrapapiH ceHimainiri (Cronbach’s Alpha), nepexrepiH KaabIIThl Tapa-
ayel  (Normality Tests), cayamHama cypakrapbiHa KayanTblH S>KABIHTBIK MoHi (Total) aHbIKTammbL.
Kacansiaran Tangayas HoTmwkecinge Mann Whitney Utest ananusi skacamsiHmbl.

3epTTey asChIHIA TEPMEHEBTHKAIBIK Tajjay MocelleCiHe OaiIaHBICTBI OTAHIBIK JKOHE IIETENIIK
FAIIBIMIIAP/IBIH ipredti eHoekTepi Tanganbin 3epaeneri. CoHpIMEeH KaTap KOpKeM MOTiHJI TYCIHYy MEH Tannay
MocenenepiH (QUIOIOTUSIIBIK TYPFBIIa KapacThIpFaH 3epTTEYIIIepIiH FhUIBIMA eHOEKTepiHe d7e0u 1oy
xacanbHIel. ATan aitkadna, T. EcemOekoBTiH «Kepkem MoTiHmi Tamnmay Herizumepi» [1] aTTel 3eprreyi
KOPKEM MOTIH TEOPHSCHI calachIHAaFbl HETI3r OaFrbITTapIIbIH Oipi peTiHIe KapacThIpbUIa bl Fambiv kepkeM
MOTiH TEOpHsCHhIHA OaMIaHBICTBI OipKaTap Mocelnenenepre TOKTana Keie, 97e0u repMeHEBTHKAIBIK SICTiH
TEOPHUSCHIH JKaH-kKaKThl Tanuadabl. Fameim F. Ecim «Xakim AOaii» [2] aTThl 3epTTeyiH YiIbl aKbIHHBIH
JAHAIIBIK OWMIJIAPBIH capajayFa apHaraH. AOQaiiblH JAHBIIINAHABIK OWIAPBIH TanIay/la TePMEHEBTHKAIBIK
TOCUILAl KOJIJaHFaH.

KepkeM 1ibirapMaHbl TePMEHEBTHKAIIBIK TYPFbIIA Tajay JKOHE MHTEPIpETaIMsiay MICceIeNIepiH 3ep-
TTEreH OipKarap OTaHABIK FajabIMIApblH CHOEKTepl Makaja oIiCHAMAaChIHBIH HETi3iH Kypaiabl. ATan
aiitkanna, K. XKanyzakoBaneiH «KepkeM MOTiHII Tanjgay MEH TYCiHY JKOHE Te€pPMEHEBTHUKAaHBIH KeHOip
macenenepi» [3], Y. EpkinGaiinpiy «Kasipri omeOuerTaHy — FbUIBIMBIHAAFbl  T'€PMEHEBTHUKAJIBIK,
CTPYKTYPAJIMCTIK KOHE CEeMHOTHKAIBIK 3epTrey Ttacimmepi» [4], b. Xymakaesa men F. KambGapoBaubiH
«KepkeM MoTiHAlI KaObUIAay MEH TYCiHy — uWHTepnperanus Kagamuapel» [5], F. OtapbaeBanbiy «MaTiH
JKoHe MHTeprpeTanus» [6], connaii-ak I'. AngamOeprenoBa meH b. [Tan3abekTiH «I epMEeHEBTUKAIBIK SICTiH
o/eOMeTTaHy FBUIBIMBIHAAFBI OPHBD [7] aTThl eHOEKTepl TI'yMaHUTAPJBIK FhUIBIMIAD asChIHIAFrbI
TEePMEHEBTUKAIBIK OJICTIH TEOPHUSUIBIK HeEri3NepiH Tanaayra OarbiTTanmraH. COHBIMEH Karap IICTENJIIK
3epTTEYUIUIEP/iH TePMEHEBTUKA MEH WHTEPIpPETaIus CalachbIHAarbl SHOEKTEpi 3epPTTEYAiH TCOPHSUIBIK-
MpaKTHKAIbIK Ma3MYHBIH TeperjeTe Tycti. Macenew, I'. HacpueBanbir «Hermeneutic Method in Literaturex
(«OmebueTTeri TePMEHEBTHKAIBIK oHic») [8] aTThI MaKaJachIHIa TEPMEHEBTUKAIBIK OMICTIH Ma3MYHEI alllbl-
JIBITI, KOPKEM MOTIHJI TalJay YACPiCIHIEC OHBI KOJJAHY/IbIH THIMIIi JKOJIaphl KaH-KAKThl CUTIATTANAAbI. A
T. Kamaransi «Literary Hermeneutics: From Methodology to Ontology» («9nebu repmeHeBTHKA!
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OpicHaMallaH OHTOJIOTHUSIFA AeHiH») [9] aTThI 3epTTeyiHae repMEHEBTUKAHBIH 9/liICHAMANBIK OacTaylapbl MEH
OHTOJIOTHSIIBIK, aCTIEKTiJIepi KapaCTHIPbUIaIbl. ABTOP T€pPMEHEBTUKAHBI TEK MAOTIHIII TYCIHAIPY KYpallbl emec,
COHBIMEH Oipre amaMHBIH OOJMBICHIH TaHyFa OarbITTaiFaH (UIOCO(MUSIBIK TOCLT PETIHIE CHUIIATTAMIIBL.
EnOekTe TyciHy MeH TyCiHOEymIUTIK, TUI MEH caHa, MOTIH MEH aBTOP, MHTEPIPETAIMS MEH IIBIHJIBIK
apachIHIarel ©3apa Oaiinanbpictap 3epaeineHeni. COHBIMEH KaTap aBTOp TePMEHEBTHKAHBI SK3HUCTEHIIUAIIBI,
CyOBEKTHBTI JKOHE MOIEHHU OJIIeMIep]e KapacThlpa OTBIPHIN, onebuer meH ¢uinocodus apacblHIAFsl
cabakracTeIKThI Kopceteni. C. Xabmaiinrin «Analyse und Interpretation von Lyrik: Reichweite und Grenzen
der Textlinguistik» («Ilo33uaHbl Tamgay >KoHE HMHTEpIpeTalusaiay: MOTIH JIMHTBUCTHKACHIHBIH
MYMKIHZIKTepi MeH Immekreynepi») [10] aTTel MakamachlHAA MOITHKANBIK MOTIHIAI HHTEpIIpeTanusIiay
YAepiCciHAEC MOTIH JMHTBUCTHKACHIHBIH KOJJIaHY asChl, COHIA-aK OHBIH TCOPUSIIBIK JKOHE NMPAKTHKAIBIK
MYMKIHIIKTEepi KapacThIPbLIa bl

Korpur C. Makkaptu men Cero3an P. ['onnmanusie «Constructing interpretive inferences about literary
text: The role of domain-specific knowledge» [11] arThl MaKagachiHaIa COHFBI XKbLUIIAPHI MOTIHII OKY KOHE
JIMCKYpC TYCiHY callaChIHIAFbI 3epTTEeyJiepre epekile Hazap aylapblUiaibl. 3epTTEYLIUIep callaliblK Hemece
HaKThI TIOHT€ TOH OKY JaFAbUIAPbIH KAJIBIITACTBIPY, 9€0M MATIHIACPI TEPeH TYCIHYAE MHTEPIPETAIUSIIBIK
JaFIbLIAp/IBI JAMBITY KQXKETTLIIr MaHbI3Ibl €KeHiH KapacThIPhLUIAIbI.

Konnuc Bepkerr men Cero3an P. [onnmannbin «Getting the Point of Literature: Relations Between
Processing and Interpretation» [12] aTThl 3epTTeyiHAC 97cOM MOTIHIAEP/I OKY JKOHE HMHTEpIIpETalusiIay
MpolecTepi KapacThIPBUIFaH. 3epTTEYIIiIep 9Ie0NeT calachlHaa TaXipuOeci 0ap IKCHepTTep MEH JKaHa/JaH
KENTeH OUTIM amymIbDIapAblH MOTIHIII OKY YAEpICTepiH CABICTHIPHIN Tainarad. HoTmkenep KepceTKeHaAeH,
AKCIIEPTTEP MATIHJI OKY OapBICHIHA HHTCPIPETAIUSIIBIK MPOIIECTEPAl OCICCH I KOIaHa bl dKOHE MOTIHHIH
HETi3ri MaFbIHACKIH Te3 TYCIHEe, a KaHaJaH KelreH OUTIM amylIsiapslH HHTEPIPETANUSIIBIK, JaFAbLIaphI
OJIi TONBIK KAJBIMTACTIAFaH. 3epTTECYIIUICPIiH KOPBITHIHABICH OOWBIHINA, YKAHAIAH KENTreH OKYIIbLIap Ja
WHTEPNPETANUIIBIK KOPBITBIHIABUIAD Kacallk ananel, Oipak oNapAblH WHTEpIpETalusiapbl SKCHEPTTEpIiH
JIeHreiiHe KaparaHja KapanaibiM OoJibin Kemneni. JKypriziireH 3eprrey 9/1e0u HHTepPIpETAlUsIHBl JaMbITyFa
OarpITTAFaH OKBITY O/iCTEMENEpiHiH MaHBI3ABUIBIFEIH KOPCETeIl JKOHE CTYACHTTEP/iH MOTIHII TepeH
TYCIHYIH KOJIIay YIIiH apHaibl HHTEPIPETAIMSIIBIK CTPATeTHsUIaP bl KOJIIAHY IbIH THIMAUIITIH JIQJICIICH .

Homuoicenep men onapow manoay

Kepkem onebuerTi Tanmay yaepici MIBIFapMAIIBUIBIK 13/IeHICTI KaxkeT eTemi. OKpIpMaH KOPKEM TYbIH-
IBIHBI ©31HIH JYHUETaHBIMBI, SMOIMOHAIBIK KaObUIAaysl MEH OiiM JeHreiliHe cyleHe OTBHIPHIN TYCiHEei.
Onebu OumiMm OepyaiH OacTel MakcaThl 9JcOM INBIFADMAaHBl OKYy MEH OHBI TaujayFa yupery. Opebu
IIBIFApMaHbl OKY OHBI TYCiHY MEH KaObuTIayaH 0acTallbIn, MOTIHHIH KOPKEMIIK epeKIIeTiKTePiH, HASsITbIK-
Ma3MYH/IBIK CHIIATBIH, aBTOPJIBIK YCTAaHBIMIBI, 0Opa3fap KYHWeCiH, TUINIK-KOPKEMIIK KYpalaapAbl Taunay-
MEH JKajFacajabl. bBys yaepic OKbIpMaHHBIH OiJlay KaOUIETIH JaMBITBIN, SCTCTHKAIBIK TaJFaMbIH
KaJIBINITACTBIPAJIbI, PyXaHH-aJaMIepIIiIiK KYHIBUIBIKTAPIbl OOMbIHA CiHIpyre bIKman ereai. COHIBIKTaH
KOPKEM IMIBIFapMaHbl Tallflay TeK Ma3MYHBIH alTBIT Oepy emec, OHbl TEpeH MaibIMIal, eMipMeH, aBTOp
JTYHUETaHBIMBIMEH JKOHE OKBIPMaH TOKipuOeciMeH OaliIaHbICThIpa KapacThIPY/IbI Tajal eTe/li.

Kazak omeOueTiH OKBITY VIepiciHAe OimiM anymbuiapabl oaeOu Tanjayra OeliMiey — ©3€KTi
NearorukaiblK MiHzeTTepaiy Oipi. Bomamak MamMaH KepkeM MOTIHAI >KaH-KaKThl JKOHE TEpeH TaljayFra
MallbIKTaHFaH JKaFjailijla, OHBIH WHTEPIPETANMSIBIK Oilay KaOlleri MeH MOTIHAI TYCiHY JeHrewi
aifrapneikraii apraapl. Kepkem MoTiHII Tanjay ojicTepi — KOPKEM IIbIFapMaHbl TEpEH, XKYHell >KoHe
FBUIBIMH TYPFbIJIAaH YFBIHYFa OarbITTaliFaH Tacuiaep kemieHi. OChl 9ICTEpAiH IIIIHAE aBTOP HMIASACHI MEH
YCTaHBIMBIH, MOTIHHIH TepeH MarblHACBIH allyFa MYMKIHIIK OepeTiH THIMIi KypaizapAsiH Oipi — omebu
repMeHeBTHKA 91ici. byJt o/1ic r'yMaHUTAPIIBIK FRUIBIMIAP CallaChiHa KEHIHEH KOJIIaHblIaabl. [ epMeHeBTHKA
— TYCiHy MEH YFBIHY TEOPHUSCHIHA HETI3ZeNreH 3aMaHayn 9jie0u Tanuay ojici. ©Onedu repMeHeBTHKAHBIH
MOHI MOTIH/II TYCIHJIIpY MEH MHTEpIpETAHsIay apKblIbl OHBIH Ma3MYHBIH TepeH anry. KepkeM mibirapMaHbl
MHTEpIIpeTanusiayia OHbl KaOBUIIAWTHIH OKBIPMAHHBIH JYHHETAaHBIMBI MEH 3CTETHKANIBIK YCTaHBIMIAPhI
Iy peJl aTKapajbl. [ epMEHEBTHKANIBIK Tajlaayaa OKbIPMaH — IMAaCCHUB KaObUIAAYIIbI eMec, OeJICeHI
TyciHmipyui peinine eHeni. «HTepnperanus — oaeOueTTaHyaarbl KypAedi, api omi e OoJica sKaH->KaKThl
3epTTeH TYCY/ KaXKET eTeTiH MacenenepiH Oipi. Kepkem mibiFapMaHbl OKbIFaHIa O OKBIPMaH HHTEPIIPETa-
TOp PETIHJC TaHBLIATHIHIBIKTAH WHTEPIPETAIMS MEH TalayAblH apa-KiriH aliblll KOPCETKEH 3epTTeyliep
kem emec. KepkeMm mbiFapMmara Tajijgay skacaid ajay VINiH Je OJ IIBIFapMaHbl KaObUIIalm, TYCIHY Kepek. A,
WHTEpIpEeTalus A9 OChl KaObuiaay, 3epaere TYWin, TYCiHY JAereH YFeIMAapIel Kesaeumi» [6; 199].
I'epMeHEBTHKAIBIK 9/1iC KOPKEM IIIBIFAPMAHBIH acTapibl MaFbIHACBIHBIH WHTEPIIPETALMSICHIH jKacall, OHBIH
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IIKI Ma3MyHBIH TepeH TYCIHIIpyre bIKHaln eTeli. | epMeHEeBTUKANbIK Talfayla «aBTOP-MOTiH-OKBIPMAaH»
0aifTaHBICHI KOPKEM IIIBIFAPMaHBI KaH-KaKTHl TAaHyFa JKarIai skacaiipl. by yaepic Ou1iM amymisIHBIH Oinay
KaO1JTeTiH, MIBIFAPMAITBUTBIK €PKIHIITIH TaMbITa OTHIPHIT, 9/IeONET cabaFbIHBIH Ma3MYHBIH OaHbITA b,

KepkeM MoTiHAI TepeH TYCIHYIiH aifalliKpl TEOpUsCHIH Hemic raimbiMbl . Illneliepmaxep YCBIHABIL.
FaneiM omebu mbirapManel OKy OapbIChIHIA TYBIHOAWTBIH CypakTapra jkayan i3Aeylli MepMEHEBTHUKAJIBIK
yAepic apKpUIbl menry KaxeT gen ecenteni. @. lllnefiepmaxep TyblHAaFaH cypakTapra skayan TaOyIblH KO-
OBl PETIHIE WHTEpIpeTauusHbl Heri3ri Tocim peTiHae Kapacteiprad. Ppuppux Ilneiiepmaxepmin
«TepMEHEBTHKAIIBIK IIEHOEP» YFBIMBI MOTIHI TYCIHYIIH KYPAENT 9pi TepeH yaepiciH cunatTaiapl. COHbIMEH
KaTap FaJbIM «aBTOP-IIbIFapMa-AdCTYp» JIETeH KYHe MOTIH/I TYCIHYAIH THIM/I1 KOJIBI eKeH IIT1HEe TOKTaJFaH.
I'epmeneBTukansiy gamysiHa B. [unereit, X.I'. ['anamep xxone M. Xaiimerrep ChIHIBI FATBIMIAD €IEYI Yiiec
KOCKaH. byJ1 oliiisuiap repMeHeBTUKAHBI TEK MOTIH/II TYCIHIIPY 9JIici FaHa eMec, afaM OOJIMBICHIH TaHY IbIH
¢unocodusTBIK Herizi peTiHae KapacTeipApl. Bumbsrensm [umbreit (1833-1911 x.) kepkeM MOTiHII TYCiHYTE
apHaJFaH O3IHMIK ipreJli TeOpHSCHIH YCHIHFaH. O/e0n MOTIHAI OKy OapbIChIHAA TYBIHIAWTBIH CYpakKTapra
JKayar i3/ley opeKeTi — OKBIPMaH MEH MOTIH apachIHIaFrbl TaHBIMBIK JUAJIOTTHIH HOTHKECI. byn ynepicti
FepPMCHEBTUKANBIK TallayablH ©3erl peTiHae KapacTeipyra Oomanbl. Ce0eOi OKbIpMaH MOTIHAI TEK
KaOBUTAAYIIBI €MeC, OHBIH MarblHACBIHA OW JKYTIPTYIN, TYCIHAIpymi TyiFa peTiHme kepiHemi. Ocbl
TYXKBIPBIMFa CyleHe oTbIpbin, Oipkatap fFanemmupap (I.I. Tapamep, I1. Pukép xone T.0.) MHTepnpeTansHBI
o71e0M MOTIHII TYCIHYAIH HETi3ri 9JiCHAMAJIbIK KYpaJibl peTiHie YChiHaAbl. Ojap MarblHA MOTIHJE JaiiblH
Kyiae OepiiMeiini, ol OKBIPMAaHHBIH MOJICHH, TAPUXH JKOHE TaHBIMIBIK TOKipuOeciHe cyHeHTeH TepMeHEeB-
ThKa (TYCiHAIpY) YIepiciHae KaibimTacansl nen ecenteini. I'.I'. ['agamepain repMeHeBTHKACHI MOTIHII, Ta-
PUXU  OKWFalapiAbl, MOACHHM KYOBUIBICTapAbl TYCiHy TpoleciH Tangayra Herizgeneni. OHBIH
TepPMEHEBTUKAIBIK KOHIIETIIHACH OOMBIHINA MOTIH/II TYCIHY — CYOBEKT IIeH OOBEKT apachIHIaFhl TUAJIOTTHIK
KaTbIHac. byJl auanor apKeUTel MarblHANIAP ©3Tepil, KaHa MoHTe ne Ooubim xaraael. OChl yaepic HeriziH/e
OpTYpJIi TapuxH Ke3eHIep MEH MOJCHHM OpTajJa eMip CYpreH aJamaaplblH apachlHIa pyXaHd OailaHblc
opHaryra Oonanel. [.I. [agamep KepkeM TYBIHABIHBI YFBIHY — OYJI OKBIPMaHHBIH OMIPIIiK TaHBIMBI MEH
MOTIHHIH HETi3ri WAesIChl apachlHAarbl KOKXKHEKTEep TOFBICYHI Jem ecenrtelni. bym mporecc OapwichiHma
OKBIPMaH 63 TYCIHIK KOK)XHETiH MOTIHHIH TaphXH KOHE MOJIEHM KOHTEKCIMEH ymTacTeipaisl. Ocbuiaiiiia,
TYCiHy — aii aKnaparTsl KaObljay emec, KepiciHile, TyJIFa MEH MOTIH apachlHAaFbl MarbIHAIBIK €3apa
opekerrecy petinae nauanor kKypy. [anc T'eopr lamamepnin «Axukar neH opic. PuIoCOPUSIBIK
repMEHEBTHKaHbIH Herizuepi» (Hem. «Wahrheit und Methode. Grundziige einer philosophischen
Hermeneutik», 1960 xk.) aTTel eHOerl TepMEHEBTHKAIBIK (UIOCOPHUSHBIH ipreii TYBIHIBUIAPBIHBIH Oipi.
I''I". l'amamepin eHOeKTepi TyMaHWUTApPIBIK FBHUIBIMAAPFA, dcipece MOIEHHUET, oneduer xoHe Qrmocodus
OarpITTapblHA 30p SCEPiH THUTI3Ai. OJedu repMeHEeBTHKA CallachlHIa €HOEK €TKeH FalbIMIapiabiH Oipi —
Buprunus yausepcureTiniz npogeccopbl Opuk Jonansn Xupii. OHBIH HETi3ri FBUIBIME €HOCKTEp1 peTiHe
«loctoBepHocTs uaTEptpeTarumy (1967), «Tpu uamepenus repmeHeBTUKN» (1972), «llemu mHTEepmpeTa-
un» (1976) aTThl KiTanTapbl KEHiHEH TaHbIMaJI. XHPILI T€PMEHEBTHKAHBIH TEOPUSUIBIK MaceeIepiH apTypii
oebu MEKTenTep MEH OarbITTap TYPFBICBIHAH TepeH 3eprreiini. On acipece MIbIFapMaHbIH aBTOPJIBIK TYIIKI
Olibl MEH MaKcaThlHa epeKIlle Hazap ayaapabl JKOHEe IIbIFapMaHbl WHTEpIpeTalusiayia aBTOPIIBIK
YCTaHBIMHAH aJIIaKTaMay KepeK JereH ol alTabl.

Onedu TYBIHABI XaJbIKTBIH YITTHIK JYHHETAaHBIMBI MEH KYHIBUIBIKTApBIH KepKeM OeHHeenTiH,
aJaM3aTThIH Oif-caHachkl MEH IiCc-OpeKeTiHe KOpPKEeMIIK TYpFbIaH Oara OepeTiH pPyXaHH-dCTETUKAIBIK
KYOBUTBIC peTiHae TaHbuiaabl. Kel skarmaiimapja mbIFapMaHbIH Ma3MYHBI KillIKeHTalk FaHa Oip JeTajb
apKBUIBI AIIBUIBIIN JKaTca, eHAl Oiplie TyTac TYBIHABI coJl Oip FaHa KepKeM OeIIIEeKTiH MaHbBI3bIH TEPEHIPEK
TYCIHIIpyre OaFbITTANbIN >KaTajpl. Keiine aBTOPIBIK HIes acTapibl OWIapasl MEH3eN, NIbIFapMaHbIH
KaparaibIM FaHa CIOKETI TepeH MaFbIHAHBI JKeTKi3eai. Ochl opaiijia KopKeM MOTIHIII IYPBIC YFBIHBII, OHBIH
Ma3MyHBIH KaObuigaih Oidy aca MaHbp3Abl. AN HMHTEpIpeTalys IIbIFapMaHbIH OCBIHIAM TepeH
KOHIIETITYJIIBIK Ma3MYHBIH YFBIHYFa MYMKiHAIK TyFb3aabl. Fameim K.T. JKanyzakoBa speOuerTanynmarbl
WHTEPIpETAUSIHBIH OipHEeIIe TYPiH aram eTeli. «OaeOHeTTaHy/la WHTEpIIpeTalns KOPKEeM MIbIFapMaHbIH
TyTacTaii MarblHACBhIH, MAa3MYHBIH, OHBIH HJESCHIH, KOHLEIIMACHIH TaHy, TYCiHY, 3epaeiey Oonmax. OHBIH
OipHemie TypJiepi O6ap:

AJFaIIKbl, OKBIPMAH/BIK WHTEPIPETAIUs aJIAMHBIH IIBIFAPMaHbI OKBIN NIBIKKAHHAH KEWIHT1 aJFallkbl
acepiHe, KOHUI-KYHiHe, ce3IMiHe Heri3ee/i.

FoutbiMu mHTepmipeTanms. OneOueTTaHyIIbl OKbIPMaH PETIHACTI aliFalliKbl 9CEpiH FBUIBIMH HETi3[e
JKWHAKTAII, HAKTBUIAI, 971cOM TalgayMeH TeKCepei.
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IerrapMambUIbIK-00pa3AbIK HHTEpIIpeTanus 9Ae0H MbIFapMaHbl KOPKEeMOHEPIiH 0acKka TypiHe Keulipy
(MbIcanbl, omebu mIbIFapMa HeTi3iHAe KepKeM (IIIbM TYCipy, CaXHaIBIK KOWBLIBIM, Olepa Hemece OaneT
xacay 1.T.)» [3; 38].

KepkeM mibirapMaHbl OKBITY MEH o/1e0H TangayFa YHUpeTyae apTypili ofic-Toaciinaepai Koigany — OiniM
ANyIIBIHBIH, MOTIHII TEpeH TYCiHyiHe, OHBI ACTETHUKAJBIK TYPFBIIAH KaObUIJayblHA JKOHE CBHIHU OWay
KaOlJeTiHiH 1aMybIHa BIKIAN eTedl. by ymepicre mocTypiti koHe 3aMaHayH 9NICTEpiH yisleciMai naiaana-
HBUTYBI OKBIPMaH MEH MOTIH apachlHAarbl OalmaHbICTBI TepeHaeTeai. KepkeM ImbiFapManbl OKBITYA TYpII
OMIC-ToCUTAEP/IIH JKYHeNl KOJIAHBLUIYBl OUTIM aJyIIGIHBIH OKBIPMAH[IBIK HHTCPIPETAIMSICHIH JTaMbITAIbI.
Kazipri omebm Oimim Oepyne KONTAHBUIBII JKYPreH 3aMaHayW oIIiCTepAiH Oipi — KepKeM MATiHTe
TepMEHEBTHKANBIK Taljay acay. bynm omic KepkeM MOTiHAI OKBIPMaHHBIH KaOBUIAaysl MEH TYCIHITiHE
CydeHe OTBIpBIN TanjgayFa, OHBI OMIPIIK ToKipuOe MEH pyXaHH KYHIBUIBIKTap asChIHIA YFBIHYFa
OarbITTaFaH. |'epMEHEBTUKAIBIK Tajnay apKbUIbl MOTIHAI MHTEpIpeTanusiay o4eOu ILIbIFapMaHbl JKaH-
YKaKTBI TAaHYFa BIKIAN eTel. | epMeHeBTHKAIBIK Tamaay OiTiM ayIsl MEH MOTIH apachlHIa AUAJIOT OPHATHI,
KOPKEM TYBIHIBIHBI TYCIHY MEH KaOBbUIIaYAbIH KONKBIPIIBI OOYbIH KAMTaMAaChI3 €Te/I.

Wutepnperanusi «aBTOP-MOTiH-OKBIPMaH» CHSKTHI YII KOMIIOHEHTTI OaiylaHbICThIpaabl. byn yIiTik
OaiflaHpIC — MOTIH/L AYPBIC Spi TONBIK TYCIHAIPYAIH HETi3Ti anFsimmapThl. OChl TYPFBIIAH alFaHa, HHTEP-
npeTanus HOTHKECIHAE jKacallaThlH MAaFbIHAJBIK KYPBUIBIM — Oip >KaFbIHAH OKBIPMAHHBIH IIIKI KaH
JYHUECIHE, eKiHII KaFbIHAH aBTOpP YCHIHFaH KOPKEM dJIeMiHiH apakaThlHACHIHAH Ty3ineni. MHTepnperanus
— KOpKeM IIbIFapMaHbl KaObUIIay MEH TYCIHYAIH Heri3i. |'epMEeHeBTHKAJIBIK TOCUT TYPFBICBIHAH ajFaHza,
LIBIFapMaHbl TYCIHY — aBTOPIBIH alTHaK OHBIH OKbIPMaH CAaHACBIHIA KaiTa 3epaeiney. «MOTiHII TONBIK
KaObUIay YIIiH OKBIPMAHHBIH aBTOPJBIK MO3HMLMSHBI aHBIKTAYBI JKETKIJIIKCI3. ABTOP MEH pEleNUeHT apa-
CBIHJ]A OpTaK SMOIMOHAIABIK KEHICTIKTIH OOJyBI, ONapAbIH >XaH JYHUECIHIH Oenrimi Oip >KaKbIHIBIFBI
OKBIPMAaHFa LIBIFAPMAaHBIH TYNKUIKTI KYHIBUIBIFBI MEH >Ka3yLIBIHBIH IIbIHAKWBl YCTaHbIMAAPBIH OYKIeci3
«betnepaeciz» kepceteni. Kepkem MoTiHAI TyciHIN, KaOblaay yAepiciHIe aBTOPIBIH JYHHETre KO3Kapachl
MEH OKbIPMaHHBIH aBTODPJIbIH IO3MIIUSACHIH, COJ apKbUIBI ©31HIH IIIKiI JYHHUECIHJCT] TMO3MIUACHIH TYCIHyTe
TaJIBIHBICH ©3apa AUalIorKa yiacanbl. MoTiHAeTi OfiMEH Kellicriece, aBTOPMEH KelliCIereHi; Kelicce, aBTop-
nel KyntaraneD» [13; 172]. KepkeM misirapMaHbl HHTEpIIpeTanysiaya OKbIPMaHABIK TUCKYPC TIEH OKBIPMaH
TaHBIMBl — KOPKEM MOTIHJII TYCIHY/iH FaHa eMecC, OHBI )KeKe PyXaHU TIKipuOere aliHaIBIPYIbIH Ja HEeTi3i.
Onebu 6itiM Oepyne Oy KaTeropusIapAbl eCKepy — O11iM alyIIbIHbIH 91€0HeTKE 1eTeH KbI3bIFyIIbUIBIFbIH,
TaJugay >KOHE ChIHM OWNIay JarIbplIapblH AAMBITYIBIH THIMII *oibl. OKbIpMaH TaHBIMBI — OyJI MOTIHII
KaObUIAy, YFBIHY J>KOHE WHTEepIpeTranusuiay OapbIChIHIAa OKBIPMAaHHBIH TYJIFAIBIK EPEKIIeNiKTepi MeH
TOXIpHOECiHEe CYHEHETiH KOTHUTHBTI KOHE SMOUMSUIIBIK yaepic. Oy OKbIpPMaHABIK TUCKYPCTBIH Ma3MYHJIBIK
XKoHE (PYHKIMOHAIIBIK KbIPJIAPhIH alKbIHAAN b,

MHTepnpeTauus KypbibiMbl
NHTepnpetaumn
O6beKkTusTi

Kabbinaay Tyciny
afnexksaTThl Kabblngay TEepeH

OKbIDMaHgbIK MageHneT
1-cyper. HTepIpeTauist KypbUIBIMBI

WnTepnperanus «aBTOp, MOTIH OHE OKbIPMaH» apachlHAAFbl YLITIK OailaHbIC apKbUIBI JKy3ere achl-
poutapl. byt yitik GaiinaHpic MOTIHAL AYphIC 9pi TOJNBIK TYCIHYIIH Heriri ayFpimapthl. OChl TYPFBIIAH
IFaHa, WHTEPIPETAlMs TMPOIECIHAe KalbINTACATHIH MAaFBIHAIBIK KYPBUIBIM  OKBIDMAaHHBIH JKEKe
MICUXOJIOTHSJIBIK YKOHE 1MIKI AYHHMETIK KaObUIaaybl MEH aBTOp YCHIHFaH KOPKEM QJIEMHIH apakaTbIHACBIHAH
Ty3uteni. MHTeprperanus KepKeM IIBIFapMaHbl  KaObUImay MEH TYCIHYMIH HETI3iH  Kypanipl
I'epMEHEBTHKAIBIK TOCIT TYPFBICHIHAH alFaH/a, MIBIFApMaHbl TYCIHY — aBTOPABIH OH-HHETIH OKBIPMaH ca-
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HACBhIHJa KalTa 3epjiesicy JKOHE OHBIH MOHIH JIoN JKETKi3y mporeci. MHTepnperanus KYpbUIBIMBI — OYII
MOTIHAI TYCIHY YHAEpICIHIH HeTi3ri KOMIIOHEHTTepi OojaTblH KaObuimay MeH TYCIHyOiH Yitecimi
(1-cyper).

I'epmeHEBTHKAHBIH ayKBIMJIBI Opi KYPJIEIi FRUTBIM PETiHJIE TAHBUTYBI, €H aJIZIBIMCH, aBTOP MEH OKbIPMaH
apachIHIAFbl ©3apa KapbhIM-KaTBIHACTHIH, KYpJENiJiriMeH Tikenew OaitmaHeicTel. Kepkem mIbFapMaHBI OKY
JKOHE TYCIHY YAepiciHIe jKa3yIIbl MEH OKbIPMaH apachlH/a JUAJIOT OpHANABI. JKa3yIisl @MipIliK HMIBIHABIKTHI
03 AYHHETaHBIMBI MEH KOPKEMIK Ke3Kapachl HeTi3iHae OcifHenece, OKbIpPMaH HIBIFApMaJarbl OKUFaIap MEH
Kelinkepiepre o3 TaHbIM JEHreiliHeH Kapam, e3iHAiK OaracklH Oepeai. Ochlnaiiliia, MOTIH-aBTOp MEH
OKBIPMaHHBIH PyXaHH TOFbICAp TYCHI PETiHAE KopiHic Tababl.

OKpIpMaHHBIH MOTIH/II TYCIHYiHIH OipHemIe neHreii 6ap. bipiHimi qeHrei — MOTIH/II A9IMe-IaIT TYCIHY,
SIFHA OKBIPMaH OKHFa JKENICiH, KeHilKepIiepAi, YaKbIT MeH KEHICTIKTI HAKThl aXKbIPATHIN, MOTIH Ma3MYHBIH
Kaiftaiamn Oepe amaapl. ExiHIII [eHrel — HWHTEPIPETaTUBTI TYCiHY, MYHIa OKBIPMaH MOTIHJETi aBTOPIIBIK
KO3KapacThl JKOHE acTapibl OWJBI aHBIKTAI, JIOTUKAIBIK OWJiay MEH Taljay apKbUIBI MOTIHJAI TEpPEeHIpeK
yFbIHaABI. YIIiHIII AeHTel — Oarajnay, eH JKOFaphl JICHI'ei, OHJIa OKBIPMaH MATIHIe ©3 KO3KapachklH OiIIipit,
ujes MCH KYHIBUIBIKTapFa Oara Oepei, MOTiH I eMipMeH OalilaHbICThIpa Tanaai anaisl (1-kecte).

l-xecrte
OKbIpMaHHBIH MITiHAI TYCiHY AeHreii
Ne Jenreiinepi Tycinikremeci
1 | Morinai jonme-19am TyciHy Byst — Motinai 6acTankpl TYCiHY, SIFHH OKBIPMaH OKUFa JKEJICIH,
(Literal comprehension) KeHINKepJiepAl, yaKpIT ITeH KEHICTIKTI HAKThl aXKBIPAThII, IIBIFApMa

Ma3MyHbIH Kaiitanamn Oepe anathid AeHred. Kepkem MoTiHer aKmaparThl
Tikenel KaOpuaay, paxTisiepdi, OKuFanapIsl, KEHIIKepaep opeKeTiH CO
Ky#inzae yreiay. Byn nenreiine swui koibuiaTeia cypakrap: Kin? (bacter
keitinkepaiy atel kim?), He? (He 6onapi?), Kawan? (Oxura Kamas 601-
n61?), Kaitoa? (Okura Kaii sxepje otTi?) 1.0.

2 | UHTepnpeTaTHBTI TYCiHY Byn neHreiine oKpIpMaH MOTIHJCTI aBTOP/IBIH KO3KAPAChIH, aCTapJIbl OMi-
(Interpretative comprehension) JIbl aHBIKTA ananel. By eHre#ie TyblHAaFaH cypaKTapra xayarn oepy
YIIiH O1TiM aTyIIBIHBIH JOTHKAIBIK Ofay, Tajnay *KoHe O0oInKaM xacay
KaOlreTTepi KambInracysl Kepek. bysr — OiiM aXyIIbIHbIH OKBIFaHBIH
TEepeH TYCiHyre, Ma3MyYH/IbI IIBIHAKHBI OMipMeH OaiTaHpICThIpa Tajaayra
cenTirin turizeai. by feHreiine koOiHe «HEMKTeH?», «He ceOenTi?»
JKOHE «KaJlai?» JereH cypakTapra xayarl Oepy Tajar eriieni, ceoeoi
MyH/1aif cypakrap MATIHJIETi acTapiibl OM/IbI TYCIHYI, SFHU TiKenel
aiThIJIMaraH MaFbIHAHbI aHFAPY/Ibl KaXKET eTell.

«HemnikTeH keiiinkep OyHai apekerrepre 6apabi?», «OKura Kajgan
ep6imi? Keitinkep Here Oysiai menriM Kadbuiaaapi?» 1.0.

3 | baranay Byst — eH »orapsl AeHreil. MyH/a O11iM alrylibl MOTIHTe ©3 KO3KapachlH
(Critical/Evaluative Ol 1ipin, NIbIFApMaIarsl Haest MeH KYHAbUIbIKTapFa Oara Oepe anafpl.
comprehension) MariHzi emipiik ToxipuOeciMeH 0ailTaHbICTBIPBII, HAKTHI JJIEIIeD

apKBUTBHI ©3 MIKIpiH Heri3aenai. byn nerreiire ToH cypakrap:
«KeiiinkepaiH opeKeTiMEH Kemicecis 0e?», «MoTiHaeri akmapaT mbIHAHBI
Ma?», «byJ1 MaTiH HIBIHAIBI eMipMeH Kajail Oaitnaneicanbi?», «Erep ci3
KeHinkep/liH OpHbIH/Ia O0JICaHbI3 HE icTep eiHi3z?» T.0.

MorTiHal TYCiHYAIH IeHreinepi Oip-OipiMeH e3apa OaiiiaHbicThl. KepkeM HIbIFapMaHbBI J9IME-191
TYCiHy — OKy MpOLECiHiH ipreracsl 0oica, HHTEPIPETATUBTI jkKoHe Oaranay AEHreiiepi — OKYLIBIHBIH
TepeH OiiylayblH, MOTIHHIH acTapiibl MarblHACBIH AIlbIN, OHbI Oaranail aay KaOUIeTiH KaJbIITacTHIPAThIH
skoraprbl caTbitap. COHIBIKTAH OYJT ISHTeiIepi OKy yAepiCiHe Ke3eH-Ke3eHIMEH JKaHE JKYHell Type eHrizy
OKYUIBUIAPJIbIH CHIHU OWJIay KOHE TaHBIMJIBIK, IIBIFAPMAIIBUIBIK KaOUIETTEPIH >KaH-KAKThl JaMbBITAIIbl.
B. . Xymakaesa, F.C. KambapoBansiH «KepkeM MoTiHAI KaObUizay MEH TYCiHy — WHTEpHpETaLus
KaJamMIapel» aTThl MaKajlaChIHIAa aBTOpPJIAp OKYIIBIHBIH KOPKEM IIbIFapMa OKYy YACpICIHIE OKUFa KETiCiH
TYCIHINT KaHa KOIOBI JKCTKUTIKCI3 €KEHiH, OKbIpMaH PETiHJEC MOTIHII CHIHU TYPFBIIAH TYCIHY Moceleci
KapacThIpbUIabl. «Oae0H MbIFapMaHbl OKy TEK MOTiH OOWBIHINA akmapar ainy emec. byn Typrbina onebu
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IIbIFapMa MEH ©3r¢ IMOHJICPACTI OKYy MaTepPHalIbIH OKYIbIH €JIeyJi epekiueniri 6ap. Onaedu mbrapMa —
o0pa3zpl areMre, MO3TUKAJBIK TLIre KYPBhUTFaH Kypaemni xyhe» [5; 60]. FansimaapasiH Ty KbIpbIMIaybIHIIA,
oneOuer cabakTapbIH/Ia KOPKEM IIBIFAPMaHbBI OKBITYIBI OasHAAy opeKeTiHeH OacTayIbslH ©31HIIK MoHI Oap.
Ce0e0i OassHmay o/1e0MeTTi OKBITYIa OKYIIBIHBIH OCJICEH]II OKY 9PEKETi peTiHAe KapacThIpbulaabl. basHmay
OLTiM aNyIIBIHBIH TYCIHIK ACHTeiiH aHBIKTam KaHa KoWMai, 97e0u IIbIFapMaHbIH KYPBUIBIMIBIK KYHECiH
TyCiHyre amramksl Oarmap periHae caHanansl. COHBIMEH KaTap OasHAay o/1eO0M MOTIHII IIBIFApPMAIIBIIBIK
TYpFbIIa OHACYNI KaMTHUTBIH OH-TAaHBIM TMPOLECi peTiHAe KapacThlpbuiaabl. OHBIH HEri3ri Makcarel OiflimM
QITYIIBIHBIH OWABI KYPBUTBIMAAII KYHENl coisiey JaFrabIChIH KalbINTACThIPYFa OarbITTaNnabl.

Kepkem mipirapmManbl WHTEpIpeTanusuiay yaepiciHae OipHemre MaHBI3AbI Ke3eHAEpl aTam eTyre
Oomanel. bipiHmigen, ome0u mbIFapMaHbl OKy TE€K aklapar aly eMec, OJ OKBIPMaHIbI MOTIHHIH 0Opa3ibl
oJIeMiHE €HETiH, MO3TUKANIBIK TiJl apKbUIBI OM-TaHBIMJBIK SPEKETKE JKETeJEeHTiH KypAeni yaepic. Exinmriaes,
MOTIHAI KaOBUIIay — OKBIPMaHHBIH IIBIFAPMAHBl CHIHA TYPFBIIAH TYCiHYiH KaMTaMachl3 €TETiH MpOIecC.
Byn kesenme OinmiM amymel MOTIHHIH MAarbIHACHIH, aBTOPIBIK HJESHBI JKOHE KEHIMKepliep iC-opeKeTiH
TYCiHyre ThIpbICaibl. YIIiHIIIZACH, OasHAay OUTIM amylIbIHBIH TYCIHITIH HaKThUIAN KaHa KowMai, onebu
MOTIH/II IIBIFAPMAIIBUIBIK TYPFBIIaH OHAEYTe, OMIIbI KYPhUIBIMAAYFa JKOHE KYHell coieyre bIKnall eTeTiH
(dbyHKIIMOHANIE ic-opekeT. Ochliaifima, oge0u MmbFapMaHbl OKY, OHBI KaObUIay >KoHE OasHAay KepKeM
MOTIHI TOJBIKKAH/ABI MHTEPIPETAlMIAYAbIH HEri3ri Kagamaapbl peTiHae omeOuer calarblHAa OUTIM
QITYIIBIHBIH TAHBIMABIK OCICEHIUTITIH apTThIpYFa OaFBITTANYHI THIC.

KepkeM mibirapManbl KaObUIAAY — KYP/AETi ICHXOJIOTHSUIIBIK dpi TaHBIMIBIK yaepic. On OKbIpMaHHbBIH
ACTETHKAIIBIK, KOTHUTHBTIK XOHE SMOUMSIIBIK SPEKETTEpiHIH OipIiriHiH HOTIKECIHAE XKy3ere acaiasl. by
yZlepicTe OKbIpMaH aBTOPJBIK WACSHBI YFBIHBIIN, KEHIMKEPMEH pyXaHU YHACCTIK TaOyFa, MOTIHHIH acTapIibl
MarplHAChIHA TEPEeH YHUIyre JKOHE OHBl ©3iHiH OMIpIIK TaXKIpHOECIMEH CallbICThIpa  OTBIPHII
WHTEpIpeTanusiayra ymMTbuiaasl. KepkeM mibiFapManbl KaObUIIAY YACPICiHIE OKBIPMAHHBIH NIBIFAPMAaHBIH
CIOKETTIK JKeJICiH FaHa MEHrepyl >KeTKUTIKCi3. Oe0u TYBIHABIHBI TepeH TYCiHY YLIIH OKbIpMaH MOTiHHIH
TaKbIpBIObl MEH aBTOPJBIK HJIESHBI, IIbIFAPMAHBIH KOPKEMIIK TaOWFaThIH, KepKeM OeiHenep KyHeciH,
COHJIal-aK OMIpIIK IIBIHABIK MEH KOPKEMIIK IIbIHABIKTHIH apaKaThIHACKIH 3epielicH alybl KaxKeT.
OKBIpMaHHBIH FePMEHEBTHKAIIBIK 13/ICHICTEPIHIH HOTHXKECIH/IC MOTIH MEH TYJIFa apachIH/aFhl JINAJIOT OPHAII,
HIBIFAPMaHbIH ~ acTapiibl MOHI MEH KOpKEMIIK-aKCHOJOTHSUIBIK Ma3MyHBl ambuianel. byin mporecc
OKBIPMaHHBIH ©3iH-631 TaHybIHA, MOPAJbIBIK-3TUKAJIBIK OaFaapblH HAKThUIAYbIHA, TYJIFAIBIK JAMYbIHA
BIKMan ete/i. KepkeM mibiFapMara repMEHEBTHKAIBIK TANJIAY Kacay/a OKbIPMaH TaHBIMbI — MOTIH/I TYCiHY
MeH MarbIHACHIH allly/ja MISHIyIi pes aTkapaTtbiH QakTop. ['epMeHeBTHKAJBIK Talay yAepici — aBTOp MEH
MOTIH apachIHIarbl OaiilaHBICTIEH KaTap, OKBIPMaHHBIH JKEKe TaXipuOeci, TyHHEeTaHBIMBI, OUTIM JeHreli
JKOHE SMOIMSIBIK KaObUIAybl apKbUIBl JKy3ere acajibl. | epMEHEBTHUKANBIK Tajjmay jkacayla OKbIpMaH
TaHbIMBI MaHBI3/IbI OPbIH aJiajibl. OKbIPMaH TaHBIMBIHBIH HETI3r KOMIIOHEHTTEPI — OYJI MOTIH/I KaObu1aay,
TYCiHy *oHe Oarajay yJaepicTepiH KaMTHTBIH KOTHUTHBTIK JKOHE SMOIMOHAIBIK KaOlIeTTED >KUBIHTBHIFBI
(2-kecre).

2-xKecTe
OKbIpMaH TAHBIMBIHBIH HEri3ri KOMIOHEHTTePi
Ne Herizri koMmnonenrrep Cunarramacol
1 | OkpipMaH cayambl MOTiH[II OKH OTBIPHIT TYBIHAAWTBHIH CYPAKTap MEH 13/ICHICTEep OKBIPMaHHBIH

6€J'IC€HI[i TAaHBIM/JIBIK YCTAaHBIMBIH KepCGTCHi. B¥J’I KOMIIOHCHT OKbIpMAaHHbIH
MOTIHIe KbI3bIFYHIBUIBIFBIH apPTTBIPBII, HIblIFapMaHbl CaHaJIbL TYCiHyl"e )KCTGHCﬁHi

2 | KepkeMm wibirapmajiarsl OKpIpMaH OKUFaIapabl TEK KaObUIan KoiiMal, OHBI eMipIIik ToXKipubeciMeH ca-
aKnaparThl KaObUIIAy XKoHE | JIBICTBIPA OTBIPHIN TaJJai/bl. Byl TAHBIMJIBIK OpeKeT MATIHHIH Ma3MYH/IBIK ac-
naieIMaay TapJapblH TEPEHIPEK allyFa KeMeKTece i

3 | CpiHU TYPFBIIAH Oitnay OKpIpMaH MOTIHTE XKail KaOBIIIayIIBl peTiHIe eMec, 63 Ko3Kapackl Oap Oencenni

cyOBeKT peTiHe Kapaiapl. O aBTOp UesIapbiHa, OCiHeey TOCUIEpiHe ChIH
TYPFBICBIHAH Kapall, )KeKe MiKip KaJIbIITacTHIPaIbI

4 | OMipIik ToxXipHOe Op OKBIPMaH 63 OMIpJIiK TOKipHOECiHe CyHeHe OTBIPHITT MOTIHII ©3iHIIIe
KaObU11aii/1bl. ByJ1 KOMIIOHEHT MOTIH Ma3MyHbI MEH OKbIpMaH OOJIMBICBIHBIH ©3apa
0ailyIaHBICHIH KYIIEHTE
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2-KeCTEeHIH XallFacsl

No Heri3ri koMmnonenrrep Cunarramacbl

5 | Bimim meHretii Tingik, Tapuxu *KoHE MOJICHH OUTIMHIH TepPEeHAIri MOTIH MaFBIHACKHIH JIOJT Opi JKaH-
JKaKTHI TYCIHyTe JKOJI amaapl. ©1e0n msIFapMaHbl TYCIHYIeTi TepMEHEBTHKABIK
KabijeT ochl O1IIM HETi31HIE TaMUIbI

6 | OxpipMaH GOIMEICHI, OKBIpMaHHBIH JYHHETAHBIMBI, KYHABIIBIKTaphl MCH 3CTETHKANBIK TaJFaMbl
OKBIPMAHIBIK MOJICHHET KOpPKEM MOTIHII HHTEepIpeTarsIay YAepiCiHIe MaHBI3AbI PO aTKapaiasl. by
KOMIIOHEHT OKBIPMaH MEH MOTiH apachIHIAFbl CyOBEKTHBTI OaiiJIaHbIC apHACHIH
armazpl

Ocpl atanran (akTopnap HeTi3iHAe KaJbINTacaThlH OKBIPMAHIBIK AMCKYPC — OKBIPMaH MEH KOpKeM
MOTIH apachbIHIAFbl ©3apa 9PEKETTECTIKTIH KYPHAedi KYPBUIBIMBIH Kypaiasl. Byl muckypcra aBTOPIIBIK HO3H-
LUl MEH OKBIPMAHHBIH TaHBIMJBIK OEJICEHALTIr e3apa yluTaca OTBHIPBIN, TeK MOTIHHIH Ma3MyHBI FaHa eMec,
OHBIH TEPEH acTapyibl MarblHACHI Jja alKbIHAANaAbl. «TeopUsIIbIK KoHE MPaKTHKAJBIK Talgay HOTHXKeNepi
OolbIHIIIa HHTEPIIpeTalys OipHelIe ke3eHaepAcH Typaapl. Onap: Oalikay, Ooikay, TUIIOTE3aap YChIHY, 3€p-
TTEYJep KOPBITHIHIBICH XKOHE OJap/Abl 0ap MaliMETTEpMEH cajbICThIpy. HoTnkeciHae MOTiH Ma3MyHBI alllbl-
na Tyceai. MoTiH MHTEpIIPETAlMsCH KOPKEM IIbIFapMaHbIH iMIKi oJieMi MEH OKbIpMaH JYHUETaHBIMBIHBIH
e3apa Oipiryi HOTH)KECiHEH TyblHAalabl. MHTepnpeTanus npouecinae Kadbuigaylibl MOTiH Typaibl 63 jko0a-
chIH Jkacaiimpl. Conm apKpUTBI KaOBUIIAYIIBI MOTIHTE ©3 OarachlH Oeperi. PermmmeHTTiH KepkKeM MoTiHIl
O31HTIK OMIpIIIK KaFJasTTapMeH, OMIpIiK KYHIBUIBIKTApMEH OalTaHbICThIpa KaOBUINaybIHBIH HOTIDKECT Oip
MOTiHHIH OipHeIIe MHTepIpeTanusIchl TybIHAaiapl. On 1a MOTIHII Kail AeHTreiie TYCIHTeHAITiHE, TYJIFaIbIK,
TUIMIK epeKIemiKTepine OaimanpIicThl. HTeppeTaus Heri3inae KaObUIIayIIbIHBIH MOTIHAI KaHIIaTBIKTHI
TEpeH TYCIHTeHIriH Oaramaii amamer3» [6; 201]. MaTEepnperanus — KopKeM MOTIHHIH TEPEH MarbIHACHIH
alryra, aBTOPIBIH HCSUIBIK-OCTETHKAJIBIK YCTAaHBIMBIH TYCIHYTe€ JKOHE OKBIPMAaHHBIH JKeKe KaObUIIaybIH
KaJIBIITACTBIPYFa OaFBITTAIFaH IIBIFAPMAaIIBUIBIK yaepic. VHTeprperalus OKbIPMaHHBIH Oilylay KaOineTiH,
MOTIH/II TaJJay JaFIbUIAPbIH YKOHE MIBIFAPMAIIBUIBIK MAHbIMIAYbIH JaMBITaThIH TaHBIMIIBIK opekeT. MHTep-
IpeTanys kacay apKbUTbl OKBIPMaH MOTIHJI OKH OTBIPBIN, OWNIay, Ce3iHy jKOHE MaibIMIay apKbUIbI ©31HIIK
TYCIHITiH KaJIBIITaCTHIPAIbIL.

KepkeM TybIHABI — Ma3MYHBI TEPEH, KYPbUIBIMBI KYP/Ei, KO KbIPJbl PyXaHU-3CTETHKAIBIK KYOBIIIBIC.
One0H MBIFApPMaHbl OKBITY MEH TajJiay YIepiciHAe TYpJi oMic-Tociigep MEH TEOPHSUIBIK YCTaHbIMAapFa
CYHeHy KaKeTTUmri TyblHAaimel. bip FaHa mbIFapMaHbl OpTYpJi KbIpbIHAH TaijayFa Oonaapl. Kepkem
HIBIFapMaHbl Taljlay MEH HHTeprpeTanusuiay — Oip-OipiMeH TBIFBI3 OalaHBICTHI, ajaiiia TaOuFaThl,
MakcaTTapbl MEH OJIC-TACIIepl JKarblHAH EPEKIICIICHETIH €Ki Typii oAeOu-TaHBIMABIK yiaepic. Tanmay
MOTIHHIH KYPBUIBIMBIH, Ma3MYHBIH, TIIIIK-CTHIBJIK EpeKIIeNiKTepiH OOBEKTHBTI TYPFbIIAa 3epeneyre
OarpITTajica, MHTEPIPETALUS — OKBIPMaHHBIH IIBIFApMaMeH CYOBEKTHBTI KapbIM-KaThIHACHIH, MaFbIHA MEH
acTapJiel TYCIHIIpyre YMTBUTBICHIH Oinaipeni. Eki yaepicTiH yineciMaiiiri KepkeM MOTiHAI TepeH opi caHa-
JIBI MEHTepyIiH anFbmapTel. KepkeM mibiFapMara Tangay jkacay MEH MHTEpIIpeTalys YAepiCTepiH axKbIpaTy
MaKCaThIH/Ia TOMEH/IET1 3-1Ii KeCTeH1 YCHIHBIT OTHIPMBI3. bysl KecTe OlmiM anyIibiFa Tainnay MeH WHTepIpe-
TAIUSIHBI CABICTHIPA OTHIPBIN YFBIHYFA JKOHE ©3apa alblpMalllbUIBIFBIH TYCIHyre KoMeKTecel (3-kecTe).

3-kKecTe

Kepxem mbirapmara Tanjgay skacay MeH MHTeprpeTanus yaepicTepiHin alibIpMalIbLIBIKTapbI

Ne Kepkem mbirapMaHbl Tangay KepkeM mbirapMaHbl HHTepHIpeTalMsIAY
(ananu3) (Tycinagipy)
1 | Tannay (aHanM3) — KOpKeM IIbIFapMaHbl 9/1e0u- Wnrepnperanus (TyciHaipy) — Oy KepkeM
TEOPHSUIBIK TYPFBIIaH JKaH-)KaKThI 3eplelieyre LIbIFapMaHbIH TYTACTal MarbIHACHIH, Ma3MYHBIH, MOHIH,
OarpITTasIFaH 3epTTey Taciii. byt amic apKbUIbI aBTOPABIH UJIESICHl MEH KO3KapachlH TaHy, TYCIHY, 3eple-
HIBIFApMa UJIESIChI, TAKBIPBIOBI, CEOXKETTIK- aey npoteci. MHTepnpeTaiyiss — OKbIpMaHHBIH KOPKEM
KOMITO3ULUSUIBIK KYPBUIBIMBI, XKAHPJIBIK CUIIATHI, MOTIHJI )KeKe ToKipubeci MEeH Ke3Kapachl HeTi3iHae
Kelfinmkepiep o0pasbl, COHAal-aK TULAIK Kypaiaapsl | TyciHAipyi. OKpIpMaH/IBIK KaObIIIay HHTEPIPETAIUSIHBIH
MEH TOATHUKAJIBIK ePEKIICNIKTEePi KapacThIPhLIA b Heri3i. UHTepnpeTanys KopKeM IIbIFapMaHbIH, i1IKi
Ma3MYHBI MEH OKbIPMaHHBIH 1ITKi QJIEMiHiH e3apa Oaira-
HBICBHI. ABTOp MEH OKbIPMaHHBIH ©3apa AUAJIOT KYPYBI.
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KepkeM LiblFapMaHbl repMeHeBTUKanbik. ..

3-KecTeHIH )Xajarachl

Ne KepkeM mbIiFapMaHbl Taj1ay
(anauu3)

KepkeM miblFapMaHbl HHTEPNPeTALUSLIIAY
(Tycinaipy)

2 | Kepkem misirapmara Tangay skacay — o1eoun
TaJlIayIbIH aFanksl Ke3eHi. Kepkem mibirapmara
TaJiay JKacay/AblH TaKbIPBIITHIK TaJAay, 00pa3
OoifpIHIIA Tanay, TYTac Tajanay, MpooiIeMabIK Taj-
Jay cusKThI T.0. apictepi 6ap. Kepkewm mibirapmara
Taniay ’acay 97e0HeTTany FhIIBIMBIMEH (9/1e0ueT
TEOPHUSICHIMEH, 91€0UET TApPUXBIMEH, 9/IcOMET ChIHBI-
MEH) THIFBI3 OaiJIaHBICTHI

MoTiHi HHTEpIIpeTasIIay — KOPKEM MOTIHHIH iIIKi
Ma3MyHbI MEH OKbIPMaH JyHHUETaHBIMBIHBIH 63apa Oaii-
nanbIchl. Kepkem MOTiHAI TYCIHY MeH
HHTEpIIpeTanysiayia OKbIPMaHHBIH PeJli epeKIe.
WHTtepnperanus yaepicinae OKbIpMaH — TeK
KaObUIAayIIBI eMec, IIBIFapMaHbIH MOHI MEH MarbIHACHIH
©3 IYHHETaHBIMBI, OMIPIIiK TOXKiprOeci MeH 1IKi Kyiii
apKBUIBI KalTa )KaHFBIPTYIIBI TYJIFA

3 | Kepkem misirapmansl Tangayia «llIsrrapmManbig
TaKbIPBIOBI MCH UICACHI KaHman?y, «1IsirapMaHbIg
KOMITO3HUIIMSUTBIK KYPBUIBIMBI KaJlall KYpbUIFaH?»,
«ABTOp KaHIail KOpKEMIIK ToCUIAEp i KONJaHraH?
(ammTet, Metadopa, CHUMBOI, TEHEY T.0.)»,
«Iprrapmaza 6acTel KeHiTKep i MiHEe31 Kainai Cu-
narranaas?» 1.0. cypakTap KoHbL1a bl

Ozedu MHTEPIpeTaLHs j)KacaraHAa HHTEPIPETALHSIBIK
cypakrap Koibuiaapl. Onap — MOTiHHIH TepeH
MarbIHACBIH allyFa, aBTOPJIBIK YCTaHBIM/IbI TYCIHYTE,
KeHinKepepIiH ic-opeKkeTiHe Oara bepyre, COHIai-aK
OKBIPMaHHBIH XEKe TIXKipHOeci MCH JyHNETaHBIMBI
apKBIJIBI IIBIFAPMaHbl YFBIHYBIHA OAFbITTalIa IbL.
WnaTepnperannsibik cypakrap «Hemikren?», «Here?»,

«He ymia?» neren cypay ecimuairi apsutsl 6epineni. Mbi-
caJtel, «ABTOp OYJT OBl HETe alllbIK alTIal, acTapiar
xKeTki3reH?», «Kelinmkep Here MyHAal opeKeTKe OapapI?»
T.0.

Kepkem mipirapmMaHbl HHTEPIIPETANNS JKacay apKbUIBI OiUTIM alyIIbUIAPIIH KOMMYHUKATHBTIK, CHIHH
JKOHE METaTaHBIMJBIK, 3€PTTEYLILIIK, ©631H-031 JaMBITY, MAOceeNIepi ey T.0. JaFapuIaphbl KaJabIITaca bl
CoHbIMeH Karap ofeOM IIbIFapManapAbl OKY, TYCiIHY, KaObUIfay, Tajjay OUIIM alylIbUIapAblH pyXaHU
IYHUECIH OailbITa OTBHIPHII, ONAP/ABIH ACTETUKAJBIK, a3aMaTThIK, MHTEIUIEKTYyaAbIK OWiK TalFaMIapblH Ja-
MBITabl. «HTEpIIpeTanys MaceneciHiH OYTiHTI TaHaarbl ©3eKTiNiri TaHBIM OENCEHAUTITIHIH MaHBI3Fa ne
00JIybl, KOpPKEM IIbIFapMara JKaHallla Ke3KapacTapJblH KaJbINTACYbl, IIbIFAPMAaHbI TYCIHY, Tajjaay
Maceleepl MeH aBTOP HMHTEPIPETATOPIBIH TYJIFAIBIK KaJIbITACy (OpMaapbhlHbIH ©3EKTILIITMEH TiKeseH
OaitnanpicThl. Kopkem mIbIFapMaHblH Ma3MyHBI TYCIHY MEH TaJIKbUIAy Kypajibl FaHa €Mec, OMipIliK ToxKipuoe
MEH KOJIJIAaHBICKA Jla KbI3MET €Tyl kepek» [14; 32]. ['epMeHEBTUKAIBIK MHTEPIPETALUS Kacay — oJe0u
MOTIHAI Tajijiay FaHa emec, OLIiM alyIIbUIapIblH JYHHUETAHBIMBIH KCHEHTIN, TYJIFAJIbIK JaMyblHa BIKIAJ
€TeTIH THIMAl TMeNaroruKaiblK TOCUL. ['epMEHEBTHKANBIK Tajjay oJICiH MEHrepTy OiuTiM amynisuiapiblH
OipHelIe narAbUIapblH KaJBIITACTRIPYFa BIKMAd eTeni. Kepkem miblFapMaHbl T€PMEHEBTHUKAIBIK Talaay
ApKBUTBI OJIAPJIBIH MOTIHJI MHTEpPIIpETAlUsAIAY AaFAbLIaphl KAJBIITACKII, 3ePTTEYIIUTIK KY3bIPETTiIIr JaMu-
nel. VIHTEpnpeTanms jkacay OapbIChIHAA OUTiM amymibliap CHIHM Oiylay KaOileTiH >keTinmipim, mepbec
KOPBITBIHIBI Kacay, MIBIFApMaIIbUIBIK OWJlay JaFpUIapblH  KalBIMTACTBIPansl. M. MoMOEKOBaHBIH
«[lemarorukanblk Karaainap xacay apKpUIbl CTYJIEHTTEP/IH 3€PTTeY KY3BIPETTUIITIH KaNbINTacTeIpy» [15]
aTThl MaKaJachIH/Ia Ka3ipri skorapel OimiM Oepy KyiHeciHaeri MaHbI3(bl MIHACTTEPIIH Oipi — CTYACHTTEPIIH
3epTTeY KY3BIPETTUITIH KaJIBINTACTHIPY XOHE JaMbBITY Maceleci KapacTelpbuianbl. ABtop XXI raceip
TyJIeriHe KOMBUIATBIH TaJanTap/ibl, aTal aiTKaH/a, aHaTUTHKAJIBIK JKOHE ChIHU Oijiay KaOljaeTTepiH, COHIak-
aK 3eprrey OumiMaepl MEH JIarabUIapblH KOCIOM MIHAETTEpAl IIemynae KoJjijaHa Oily KaKeTTUIIriH
aliKpIHIaiabl. 3epTTey OapbhIChIHIA KOPKEM IIbIFapMara TepMEHEBTHKAIBIK WHTEpIpeTanus xacay Oapbi-
CBIHJIa OLTIM anmyIIbLIapAbIH TOMEH/ICTIIeH JaFAbuTIaphl KalbITaCATHIH IBIFbI AHBIKTAJIEI.

— Mbominoi mepey myciny kKabirtemi — KOPKEM IIbFapMaHbIH Ma3MYHBIH, acTapjibl MarbIHACHIH,
ABTOPJIBIK OBl VFBIHBIN, Ma3MYHABl TYCIHIIPY JaFibIChl JaMHUAbl. Byl KepKeMm IIbIFapMaHbl TyTac
KaObUIAayFa MYMKIHIIK Oepe/i.

— HUnmepnpemayusn odicacay 0az0vicbl — MOTIHII ©3IHIIK Ke3KapacleH Taijlay, IIbIFapMaHbl
OKBIPMaH/IBIK TYPFbIIaH TYCIHAIPY KaOiJeTi xKeTinei.
— Coin mypavicbinan oUnay — MOTIHACTI WAEANApAbl Tanjay, CAIbICTBIPY, AdNIENAey, Oaranmay

KabimeTTepi KalbITacaipl.
—  O0ebu-manbiMovlK, Kabitem — dNeONETKE, KOPKEM TiITe, MOJICHUETKE NETCH KhI3BIFYIIBLIBIFRI ap-
TaJbl, OKBIPMaH PETIHACTI MOJICH! ACHT el oCemi.
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— JKexe keskapac 0indipy Kabinemi — OKYIIIBI 63 OMBI MEH IIKIPiH aliTyFa JaFAbUIaHAIbI, ©3IHIIK WH-
TepIpeTanus )Kacaypl YUpeHeIi.

— Tanoay oscone peghnexcus scacay 0a20bicbl — MOTIHII 9p KBIPBIHAH capaiar, OHBIH OKBIPMAaHFa
ocepiH, MaFbIHACHIH TYCiHyTe OeiiMaeneni. MoTiHMEH jkKoHE aBTOPIIBIK MO3ULMAMEH «IIIKi cyx0aTKa» Tycy
apKBUIBI OLTIM aITymIbIap e31H/IIK Ke3Kapac KaIbIITACTHIPAIbl KOHE OHBI ©3TelIepaiH OWBIMEH CaJbICTBIPYFa
yiipenemi.

— Tynzanvix dcaHe IKIUCMEHYUALObIK 0AMY2a bIKNAL em)y — KOPKEM MITiHAeT1 (GriIocoPusuIbK opi
QIIEYMETTIK MaceleNep/ i 3epeney apKbUIbl OiiM amymisl ©3iH, KOFambl JKOHE eMip MOHIH TepeHipeK
TYCIHyT€ TaJIbIHAIbI.

3eprrey OapbichlHAa OiMiM anyIIbLIapAbIH TC€PMEHEBTHKAIBIK Tallay JXoHE HHTEpIIpeTalus xacay
JarabUIapblH alKpIHAAY MaKcaThlHAa cayalHama xypriziiani. CayanrHama KypacTtelpyna 5 6anaplk Jlaiikept
ITKaJIaChl KOJMIAHBUIABL. PecroHmeHTTep opOip TYXKBIpeIMFA 5 Oannmblk JlaiikepT mkamackl OOHWBIHIIA ©3
Ke3KapachlH Oaranazpl. JlalikepT mkanacel Oi1iM amyIbUIapabsiH 9pOip Cypakka JereH CyObeKTUBTI OarachlH
CaHJIBIK TYPJC KOPCETYTre )KOHE ajIbIHFaH JCPEKTEP/li CTATHCTUKAJIBIK Tajliayna KoJJJaHyFa MYMKIHJIIK Oep/ii.
Cayamnamara ©O. )KoniOexoB arbmHmarel OHTycTik KaszakcraH memarorwkanblK — YHUBEPCHTETIHIH
6B01701 «Ka3zak Tini MeH omebueri MyFamiMiH maspiay» OutiM Oepy OarmapiamMachlHBIH 3-4-Kypc OiTiM
ITyIIBIIApBl KaThICTBL. PecnionaeHTTep canbl — 52. PecroHIeHTTep KOPKEM MOTiHAEP/i FrepMEHEBTUKAIIBIK
TYPFBIIAH TajlJay ’KoHE MHTEpIpeTalusiay 9iCiHIH MaHBI3ABUILIFBI MEH THIMJIUIIT Typasbl €3 MiKipiepiH
oimmipmi.

JKypriziaren Tanmmaynap KepceTKeHIeH, cayanHamanarbl Oapablk cypakrap (C1-C15) wmen
JneMorpadusIIbIK alfHBIMabUIAp (3Kachl, KypPChI, )KBIHBICHI, YJITHI) OOHBIHINIA 52 PECTIOHACHTTCH ajbIHFaH JIie-
pEKTep TOJNBIK IKHHAKTAFAH JKOHE Tajjayra »apamIbl OOIBIN IIBIKTHL JlepeKTep I>KUBIHTHIFBIHIA
TONTHIPHIIMAFaH MOHEP OOJIMaraHIbIKTaH, MOJIIMETTEP CTATHCTHKAIBIK OHJICY TalanTapbiHA TOJBIK COHKEC
keneni. 3eprreyre KatbickaH 52 pecrnoHaeHTTiH 50 %-b1 (26 pecnonmeHT) 17-18 sxac apaibIFbIHAAFBI
crynearrep, 40,4 %-v1 (21 pecnonment) 19-20 >xac apanbIFbIHIAFel OiumiM  amymsmiap, an 9,6 %-br
(5 pecriornenT) 21 >xactaH KOFapbl CTyACHTTep O0IbI (4-KecTe).

4-kecTe
CayajiHaMa¥Fa KaTBICKaH CTYyJeHTTep/AiH KUiJiK KepceTKimi
Kac apanbirbl No Maiib3 % Basauari npouent % KubIHTBIK npoueHT %
17-18 xac 26 50,0 % 50,0 % 50,0 %
19-20 xac 21 40,4 % 40,4 % 90,4 %
21 ’xacTaH )KOFapbl 5 9,6 % 9,6 % 100,0 %
Bapibrrsr 52 100,0 % 100,0 % —

TemeHaeri 5-kectene cayajiHama CypakTapbl OOHMBIHIIIA PECHOHACHTTEPIIH KO3KapacTaphIHbIH
naibI3ABIK KepCceTKill OepiireH.

5-kecTe

CayaianaMa cypaxkTapbl 00MbIHIIA PeCIOHIEHTTEPAIH KO3KapacTaApbIHbIH NaiibI3AbIK (%) KepceTkimi

Cypax MyJaaem kenicOeriMin Kenicneiimin Beilitapan Kenicemin ToabIK KediceMiH
(%) (%) (%) (%) (%)
C1 9,6 15,4 46,2 23,1 58
C2 1,9 115 21,2 42,3 23,1
C3 3,8 13,5 231 44,2 15,4
C4 1,9 9,6 26,9 46,2 15,4
C5 58 7,7 30,8 38,5 17,3
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5-KkecTeHIH XKalFacsl

Cypax Myaaem kemicoeiimin Kenicneiimin Beiitapan Kenicemin ToabIK KediceMiH

(%) (%) (%) (%) (%)
Co 1,9 19,2 34,6 36,5 7,7
C7 1,9 - 17,3 51,9 28,8
C8 1,9 - 23,1 44,2 30,8
C9 1,9 7,7 17,3 50,0 23,1
C10 - 58 36,5 42,3 15,4
Cl11 3,8 7,7 19,2 50,0 19,2
C12 15,4 - 32,7 32,7 19,2
C13 5,8 58 36,5 34,6 17,3
Cl4 - 38 25,0 50,0 21,2
C15 1,9 19 28,8 48,1 19,2

5-kecrene cayannama cypakrapbl (C1—C15) OoiibIHIIA PECIIOHACHTTEPIH KayalTapbIHbIH MaHbI3IbIK
yiectipimi kepcerinreH. Hotmxenep crymeHTTepaiH OacbiM OeIiTiHIH YCHIHBUIFAH TYXKBIPBIMAApPFa OH
Ke3Kapac TaHBITKAHBIH alKeIHAaAbI. bipkatap cypakra KemiceMiH JKOHE TOJBIK KeJiCeMiH KayarTapbIHBIH
JKUBIHTBIK yiieci 50 % skoHe onaH xorapel AcHreine Oatikanael (C7, C8, C9, Cl14, C15), Oy MaceleHiH
KOJIIay JIeHTeHiHiH JXKorapbl ekeHiH kepcereni. CoHbIMEH Karap Keilip cypakTtap OoibIHINA OelTapar
KayanTap/blH CallbICTBIpMaIbl TypAe xorapsl yieci Tipkenai (C1, C6, C10, C12), Oy pecioHAEHTTEpAiH
aTajuFaH TYKBIPBIMJIApFa KAaTBICTHl YCTAHBIMIAPBIHBIH TOJBIK KaJbIITACIIaFaHbIH aHFapTaabl. JKammel,
aJNbIHFaH HOTIDKENEP CTYACHTTEPIIH MHiKipJiepiHiH ke0ici OH OarbITTa KaJbINTACKAHBIH OHE 3ePTTENETIH
Macere OOWBIHIIA ONapAblH KO3KapacTapbIHBIH HETi31HEH OH eKeHiH KepceTe/I.

CayayiHamMa CypakTapblHBIH oOpTamia MoHI  OoWbiHma ecentenreH «Kammery  (OKamner =
(CI+C2+C3+C4+C5+CO6+CT+C8+CI+C10+C11+C12+C13+C14+C15)/15) KepceTKIMTIH CHUIATTaMAIBIK
cratuctukacel Kyprizinai. Mynparsl C1-C15 — cayanHamagarel skeke cypakTap. byn aiiHbIManel op
PECTOHACHTTIH OapibIK 15 cypakka OepreH skayanTapblHBIH opTalia MoHiH kepceteni. Boxplot, rucrorpam-
Ma sxoHe Q-Q plot Tangaybl JepeKTepliH HOPMaIbIKKA MAKbIHIBIFBIH JKOHE SKCTPEMAaJIbl MOHACPAIH a3
eKeHiH KepceTTi. HoTmxkenep kepceTkeHel, cayaiHaMa CYpaKTapbl 3epTTENETiH TaKbIPBIITHI TYPAKThl opi
ceHimIi Oaranmayra MYMKiHIK Oepe/ti.

JKyprizinreHn 3epTrey HOTHXKeNEepiH oHJey OapbhIChIHIA albIHFAH JEPEKTep/AiH iIIKi OipTYTacThIFBIH
aHBIKTay MaKCaThIHIAa CEHIMITIKKe Tajaay kyprizimmi. CayanHamara 52 pecrnoHaeHT (n = 52) KaThICKaH,
oJlapAbIH elIKalichIChl Tanaayaan merapsuimMarad (0 %). byn xkepcerkim GapiblK aiiHbIMasbLIap OOMbBIHIIA
TOJIBIK JICPEKTEP/iH Oap eKeHiH XoHe 3epTTey YJTICiHIH TOJBIK 9pi CeHIMIIi eKeHiH pacTaiiabl (6-kecTe).

6-xecTe
Bakpuiaynap 00iibIHIIA 7KAJIIBI (KUBIHTBIK ecell KOpCceTKii
No %
Bamuarinik 52 100,0
bapLiayIap [ errapeuaea 0 0
JKanmet 52 100,0

a. Bapm,m aﬁHbIMaﬂbIHapﬂbI €CKCPC OThIPHII, MSHiMeTTep TOJIBIK KOJICMC aJIbIIl TaCTaJ1bl
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CayannaMa HeMece IIKaJIaHBIH 1IIKi OipKeJKiJiriH Oaranay YIIiH CEHIMIUIIK CTATUCTUKACBIHA TaJlay
JKacalbIHABL. 15 cypakraH TypaThlH Iikajma OouprHIma anpiaFad Cronbach’s Alpha koaddummenTinig
o = 0,901 xepceTkimmmi oTe XKaKChl IEHTeHmer! imKi OlpKeIKITIKTI KepceTemi. AJBIHFaH KOPCETKIMT KaKCHI
JIeHreeri CeHIMIUTIK peTinae OaranaHafpl, SIFHU cayalHaMa CypaKTapbl 3epTTENeTiH TaKbIPbINKa KaThICTHI
TYPaKTHI opi CEHIMII aKmapat Oepemi.

3eprTey OapbIChIHAA OapIBIK cayaTHama CYpakKTapbl OOMBIHIIA «OKAIBDY KOPCETKIIITIH CHMTATTaMalIbIK
CTaTUCTUKAChl TangaHabl (7-kecte). CumarramaiblK CTaTUCTHKA KOpPCETKIITepi OOMbIHIIA OpTama MoH
3,43-Ti Kypar, menuana 3,44 neHreiinne aHbIKTaNABL. Bya pecnoHAeHTTepiH MiKipiepiHiH Heri3iHeH opTa-
ma JeHreiine oH ekeHiH xepceteni. CtaHAapTTHIK aybITKyaslH 0,57, an mnucnepcusiasie 0,324 neHreitinme
00JyBI cayalTHaMa JKayarTapbIHBIH OpTallla MOHHEH a3fall aybITKbIN, JepeKTepIiH OpTalla e3reprillTiriHig
KaJIBINTHI €KeHIH KepceTeli. MHHUMYM >XOHE MaKCUMyM MOHJCpiHIH colikecinme 2,38 xoHe 4,69, an
nmuamna3oHHbH 2,31, MexxkBapTmibaik auamna3oHHBH (IQR) 0,75 Gomys! mepexTepiH opTanblK Oeiri cabl-
CTBIpMAJIbl TYPAE THIFBI3 €KeHIH Kepceredi. Acummerpus koddduuuenti 0,162, ax skcuece -0,486
KOPCETKIIIiH KOpCeTin, Oy epeKTep/iH IIaMaMeH CUMMETPHUSUIIBI TapajFaHbIH JKOHE KaJBbIITHI YIIecTipyre
JKaKbIH eKeHIH ponmennedimi. 95 % ceHimuinik wuHTepBasbl 3,27-3,59 apanbiFbiHAa OOJIYBI  KAJIIBI
KOPCEeTKIIUTIH ceHiMaimirin pactaiapl. ConsiMeH Katap 5 % keciuiren oprama MoHHIH (Trimmed Mean)
3,42-Hi KepceTill, MeMaHara >KaKkplH OONYBI, AepeKTeple dKCTpEeMalAbl MOHAEPIiH OpTalla KOPCETKIllIKe
BIKITAJIBI a3 €EKEHIIT] aHBIKTAJIIEL.

7-xecrTe
CunarraMaJibIK CTATHCTHKA KopceTKimTepi
Cunarramansik craTuctuka (Descriptive Statistics)
ANHBIMAJIBI Crarucruka CraHaapTThIK Kate

Oprama Mo (Mean) 3,4267 ,07897
95 % ceHIMALTIK HHTEPBaJ (TOMEHT IIIEeK) 3,2682 -
95 % ceHIMALTIK HHTepBal (KOFAPFHI MICK) 3,5852 —
5 % kecinren oprama (Trimmed Mean) 3,4161 -
Menuana (Median) 3,4375 -
Hucnepcus (Variance) 324 -

Kanmbt CrannaptTsIK aybITKY (SD) 56943 —
Munumym (Minimum) 2,38 -
Maxkcumym (Maximum) 4,69 -
[Juanazon (Range) 2,31 -
MesxkBapTribaik nuama3oH (IQR) 75 -
Acummerpus (Skewness) ,162 0,330
Okcnecc (Kurtosis) -,486 0,650

«Kanmer» kepceTkilm OOWBIHIIA CTYAEGHTTEPHiH MiKipjiepi oprama jaeHreidae oH OaranaHfaH, ai
JIEpEKTEP/IiH Tapalybl IIaMaMeH CUMMETPUSUIBI XKOHE KAIBINTHI YIECTIPYre )KaKbIH €KeHi aHBIKTAIIIbI.

3eprrey OaphiChIHAAa cayajHaMa CYpaKTapbIHBIH KaJbIIThl TapanyblH Oaranay (Normality Tests)
MaKcaTbIH/a TalJay >KacajabiHabl (8-KkecTe).
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8-xecrte
KaasinTer Tapanayasl 6aramay (Normality Tests)
Koamoropos-Cuupnos Mlanupo-Yuika KpuTepuiii
(Lilliefors Ty3eriiren) P purep
Crarucruka df pP-MoHi Crarucruka df pP-MaHi
Kanrmsr 086 52 200* 979 52 469

3epTTey JEpeKTepiHiH KalbINThl TapanyblH Oaranay yiniH Kommoropos—Cmupuos (Jlmmmuedope
ty3erinreH) skone Illammpo—Ywika kpurtepuitaepi KoJmaHbUInbl. HoTHKeNnep KOpPCETKEHICH, IKaIlbl
KepceTkim OoibrHIIa pPpp-monaepi tuicinme 0,200 xone 0,469 Gonbim, 0,05 neHretiineH »ofapbl OOJJIBI.
Byn nepexrepniH KadbIITBl TapaiyFa CoWKeCc eKeHIH KepceTeli, COHIBIKTaH 3epTTey OapbhIChIHAA
napaMeTpIliK CTATUCTHKAJIBIK TajiayaapAbl KOIgaHnyFa 00aabl.

3epmmey nomuoicenepi OOUbIHULA MBIHAOAL KOPLIMBIHOBLIAD HCACAIObL

— 3eprrey OapbICBIHIA TEPMEHEBTUKANBIK TAIJAyJObIH ome0u OimiM Oepy TpoImeciHae KopKeM
IIBIFApMaHbl HHTEPIIPETAISIIAY IBIH THIM/I1 9/TiCi eKeH1 aHBIKTaIIIH;

— DMIUpPUKAIBIK 3epTTeyre 52 pecmoHICHT KATBICTBI, OJIAPJBIH CcayalHama apKbUIbl >KUHAKTAJIFAH
nepektepi SPSS 26 6arnapnamaceiaaa eHeni. CaHIbIK, CTATUCTHKANBIK, CATIATTaMAJIbIK Talayiap JKaca-
JIBIH/IBI;

— JKannel Tanmay HOTHKeENEpi KOPCETKeH ICH, TePMEHEBTUKAJIBIK Tajiay OLIiM aJTylIbUIap IbIH MOTIH/I
TEPeH TYCIHy, acTapibl MaFbIHACKHIH allly, CHIHHA OWJIay JKOHE JKeKe WHTepIIpeTalus jkacay KaliieTTepin aa-
MBITY/Ia THIM/II €KEHIH JoJeN e Ni;

— Tl'epMeHEBTHKANBIK TOCII OKBIPMaH MEH MOTIH apachlHAAFbl JUAJOrThl JAMBITHIN, CTYJCHTTEPAIH
©31H/IIK KO3KapaChlH KAJIBIITACTHIPYFa, IIBIFAPMAIIBLIBIK OMIAYBIH KETULIPYTe bIKIA €TE;

— 3eprrey OapbIChiHIA aHBIKTAIFAHIAW, JOCTYPNI TYCIHIIpY SIicTepi OUTiM allylIbUIaplIblH KEeKe
MIiKIpiH JKOHE MHTEPIPETAlMsIIBIK KaOlIeTiH TOJNBIK allyFa MKETKUTIKCI3, al TepMEHEBTUKAJIBIK Tangay Oy
OJIKBITBIKTAPIBI TOJBIKTHIPAIBI;

— T'epMeHEBTHKAIBIK Talay apKbUIbI OLTIM anyIbUiap KOPKEM MOTIH/I TeK Ma3MyHJan KaHa KoiMai,
OHBI TepeH TYCIHIN, MOHIH HHTEpIIPETAIMsIIayFa YHpeHe .

XKyprizinren 3eprrey OapbichiHAa OUTIM  amylmIbUIAPIBIH TE€PMEHEBTUKANBIK Taulay JKOHE KOPKEM
MOTIHJII WHTEpIpeTalysiiayFa KaThICThl Ke3KapacTapbl aHBIKTAJBIN, 3epTTEy CYparbl aschiHIa OipHele
MaHbI3/Ibl MACEJIENepre TaN/ay JKacalbIHIbI.

Kopuvimubinost

JKyprizinren 3epTrey OapbiChIHIa KOPKEM MOTIH1 HHTEPIPETALUSIIAY 1A TePMEHEBTHKAIBIK TaJayAbIH
TUIMZIIIITT KapacTHIPBUTBII, OHBIH O1J1iM aXyIIbUIapABIH MOTIH/II TYCIHY KaOllIeTiH, aBTOPIIBIK UICSHBI YFBIHY
KOHE IKEKe KO3KapachlH KAIBINTACTBIPY MYMKIHAITIH apTTHIpYJarkl peii  aHBIKTAIIBL.  3epTTey
KOPCETKEH/ICH, TepMEHEBTHKAJIBIK 9JIiC OLTIM ayIibuiapabl 97e01 MITIHII TeK Ma3MYHIBIK JICHIEiIe eMec,
MaFbIHATBIK-TAHBIMIBIK TYPFBIIAH TajlayFa OarbITTaibl, COHBIH HOTHXKECIHJIE OJIAPJbIH MIbFApPMAIIbLIBIK
oiiflay JKOHE CBIHM TYpFbIIaH Oaranay kaOumertepi mamuasl. COHBIMEH Karap 3aMaHayd ojieOu
HIBIFApMaiapbl OKbITY/Ia OKbIPMaH MEH MOTIH apachiHIarbl ©3apa OaiIaHbICThI KYIICHTYIIH 9iCTEMETiK
Heri37epi aHbIKTaNIbl. [ epMEHEBTUKAIBIK Tajay OiLTiM amylibUIapAblH 9e0u Tanlay JaFablIapblH apTThI-
PHBINT KaHa KOWMaH, )KeKe MHTEPIIPETAINS )KacayFa, MOTIHHIH acTapiibl MOHIH TYCIHYTe, PYXaHH-3CTETUKAIIBIK
JaMybIHa OHE o7eOM-TaHBIMJIBIK KaOUISTTEePIH JKETUIAIPyre bIKHAl €TETIHI KOPCETUIIl; ojapibiH Aepoec
OiiJIaybIH, CHIHM KO3KaPaChIH JKOHE PYXaHHU-ICTETUKAJIBIK JaMyblH KaMTaMachl3 €TETIH THIMJII KypaJl peTiHe
OaramaHipl.  3epTTEY  JKYMBICBI  KOPCETKEHJEH, TEePMEHEBTHKAIBIK  TaiJay KOpKeM  MOTiHIl
HMHTEpIpeTalusIayAblH THIMII 9ici. Byrinri OiniM Oepy KeHICTirinae OuTiM anyIibuIapablH 9Je0u MOTIHII
TEPEH TYCIHY JKOHE JKE€Ke Ko3Kapac TYPFhIChIHAH Tali[ay KaOUIETIH 1aMbITy ©3€KTi MaceJiere aiHaJIFaH.

OMIMPUKAIBIK 3ePTTEY HOTHXKENEpi OLTIM alylIblIap/slH TePMEHEBTHKAIBIK Talfay KOHE WHTEpIIpe-
Talusl JKacay JarAbUIApBIHBIH JCHIeHiH alKbIHAaJbl, COHBIMEH KaTap OyJl omicTiH omebu OimiM Oepy
MIPOTIECIHIC OKBITY CallachIH JKaKCapTyFa, MOTIH/II TEPEH TYCIHyTe JKOHE JKeKe KO3KapachlH KAIBITITACTRIPYFa
MYMKIHJIK O€peTiH THIMII TOCi €KeHi aHBIKTaNbI. JKanmbl, TePMEHEBTUKAIBIK Talay KOPKEM MOTiHII
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WHTEPIpETANUIIAYIbIH FBUIBIMA HETi3AeNreH ofici peTiHiae OuniM amymbuiapAblH o9AeOU-TaHBIMIBIK KOHE
IIBIFAPMAIIBUIBIK KaOUICTTepiH JAMBITYa MaHBI3IbI POJI aTKAPATHIHbI AIKBIHIAIIIBL.
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M.A. Alinapxan, H.C. XanukoB

Pa3Burtne HHTEPHNPETALIMOHHBIX HABBIKOB 06yqa1011mxcs1 HA OCHOB¢
TF¢ePpMEHEBTHYCCKOIo aHAJIN3a XyJ10KE€CTBEHHOT'0 MPOU3BECACHUSA

B craTbe paccMaTpuBaeTCs IMTepaTypHas FepMEHEBTHKA Kak d(GEKTHUBHBII METO] HHTEPIPETALNH Xy J0XKe-
CTBEHHBIX NPOM3BeICHUN. B cOBpeMeHHOM ryMaHUTapHOM 00pa3oBaHMU 0C000€ BHUMaHHE YAeNsieTcst 00y-
YEHHIO CTYACHTOB ITyOOKOMY HOHMMAaHHIO JIUTEPATYPHOTO TEKCTa M €r0 HHTEPIPETALHHU C TIO3ULIUH JINYHOTO
B3raga. CoBpeMeHHBbIE TpeOOBaHMS MPEAINOJAralT, YTO CTYASHTHI JODKHBI HE TOJIBKO IePecKa3blBaTh
TEKCT, HO U aHAJIIU3UPOBATh €r0 COIEPIKAHUE U PACKPBIBATH CMBICI. TpaJulMOHHBIE METOABI IPENOAaBaHUs
JMTEepaTyphl HEAOCTATOYHBI ISl (JOPMHUPOBAHUS JIMIHOTO MHEHUS M TBOPYECKOTO MBIIIICHUS CTYIEHTOB. B
9TOH CBSI3M F€PMEHEBTHYECKHI aHANIN3 KaK HayKa, HalpaBJICHHAs Ha PACKPHITHE U OOBSICHCHNE CMBICIIA TEK-
CTa, CIOCOOCTBYET Pa3BHUTHIO JHAJIOTAa MEXy YATATEIIEM M TEKCTOM Ha ypoKax Jureparypsl. Llems uccneno-
BaHHA — OOOCHOBAaTh FEPMEHEBTHUECKUH aHAIN3 KaK 3(Q{EKTUBHBIH METOJ| HHTEPIPETALUK XYI0XKECTBEH-
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HOT'O MPOU3BEICHUS U OTNPEIEIUTh €ro HayYHO-METOINYECKHEe BO3MOKHOCTH B 00pa30BaTeIbHOM IIpoliecce.
OCHOBHas HJIesl 3aKIIF0UAEeTC B U3YYCHHUHU CIIOCO00B ()OPMHUPOBAHUS YUTATEIBCKOTO BOCIPHATHUS C UCHOTb-
30BaHHEM COBPEMEHHBIX METOJIOB IpenojaBaHusA. B crarbe paccMaTpuBalOTCS YPOBHHM MOHMMAHHS TEKCTa
yyTaTesaeM, o3HaBaTeIbHbIE KOMIIOHEHTHI BOCIIPUSITUS XY/JI0KECTBEHHOTO MPOU3BEACHUS, a TAKXKE Pa3Iuuus
MEXIy MpoIecCaMy aHalM3a U MHTEPIpETallui. IMIHPHIECKOE HCCIeTOBaHUE BKITFOYANo 52 cryaeHTa 3-4
KypcoB ¢unonormdeckoro dakynprera FOKITY mmenn V. JKannbekosa. JlaHHBIE aHKeTHPOBaHUS OBUTH 00-
pabortansl B SPSS 26 ¢ ucmonp30BaHHEM KOJIMYECTBEHHOT'O, KAYECTBCHHOTO M CTATHCTHYCCKOTO aHAIU3a.
HccnenoBanue BHOCUT BKIaA B 00pa3oBaTeNbHBIM MpoLecC MO JIUTeparype, npeaiaras NpakTHUCCKHE MyTH
BHEJIPEHUS] TEPMEHEBTUYECKOTO ITOAX0Aa U COBEPIIEHCTBOBAHUS KYJIBTYPbhI PaOOTHI CTYACHTOB C XyIOXKECT-
BEHHBIMHU IPOU3BEIACHUSIMU.

Kniouegvie cnosa: TepMEHEBTHKA, HHTEPIPETALMS, XYI0KECTBEHHBIH TEKCT, IMTEPATYPHBIH aHAIN3, METOHO0-
JIOTHsI, YUTATEIIBCKOE BOCIPHUATHE, paboTa ¢ TEKCTOM, aBTOPCKas MO3HILHs, TOIKOBAHHE TEKCTa, JIHTEPaTyp-
Hoe oOpa3oBaHue.

M.A. Aidarkhan, N.S. Khalikova

Development of Students’ Interpretation Skills Based
on the Hermeneutic Analysis of a Literary Work

This article examines literary hermeneutics as an effective method for interpreting literary works. In contem-
porary humanities education, it is crucial for students to develop the ability to understand texts deeply and in-
terpret them from a personal perspective. Modern educational requirements demand that students not only
summarize literary works but also engage with their deeper meaning. Traditional teaching methods in litera-
ture are often insufficient for fostering students’ personal viewpoints and creative thinking. The study aims to
justify hermeneutic analysis as an effective method for literary interpretation and to identify its scientific and
methodological applications in literary education. It explores strategies for developing students’ literary per-
ception through contemporary teaching approaches. The research emphasizes the significance of hermeneutic
analysis as a modern approach to understanding and interpreting texts, considering readers’ comprehension
levels, cognitive components of literary perception, and the distinction between analysis and interpretation.
The empirical study involved 52 students in their third and fourth years at the Faculty of Philology of
0. Zhanibekov Kazakh University. Quantitative, qualitative, and statistical analyses of survey data processed
in SPSS 26 revealed that hermeneutic analysis effectively enhances students’ abilities to comprehend texts
deeply, think critically, and perform independent interpretations.

Keywords: hermeneutics, interpretation, literary text, literary analysis, methodology, reader perception, work-
ing with text, author’s standpoint, text interpretation, literary education.
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@®opMupoOBaHHe KOTHUTUBHOI KOMIIETEHTHOCTH Y4al[UXCS
npu 00y4eHnH OMOJIOTUM HA OCHOBE 3JIEKTPOHHOI0 pecypca
¢ MHEMOHUYECKUM CTPYKTYPHPOBaHUEM YueOHOIr0 MaTepuaja

B crarse paccMarpuBaeTcs HCIIOIB30BAHHE MHEMOHHYECKH CTPYKTYPHPOBAHHOTO 3JIEKTPOHHOTO ydeOHHKA
1o OMOJIOTHHU B YCIOBHSAX MHKIIO3MBHOTO 00pa3oBaHUS IJIsi (POPMUPOBAHUS KOTHUTHBHON KOMIICTEHTHOCTH
y4aImuxcsi OCHOBHOH IIKOJBL. M3-3a oTcyTcTBHA B 00pa3oBarenbHOl pakTuke Kazaxcrana afanTHpoBaHHBIX
(POBBIX PECypCcOB MO OHOJIIOTHU M HEOOXOIMMOCTH 00ECTICUeHHS paBHOTO JIOCTYyIIa K KAUeCTBEHHOMY 00Y-
YEHUIO JUTS YYalIUXcsl ¢ 0COOBIMH 00pa30BaTeNIbHEIME HOTPEOHOCTSIMU HCCIIEAOBaHUE UMEET OOJbIIOe 3Ha-
yenue. Llenplo nccaenoBanys SBISIETCS SKCIIEPUMEHTAIBHOE ITOTBEPXKICHUE TOT0, HACKOIBKO 3 dexTrBHO
MHEMOHHUYECKH CTPYKTYPHPOBAHHBIH SJICKTPOHHBIN y4eOHUK CIOCOOCTBYET Pa3BHUTHIO KOTHUTHUBHBIX yMe-
HHUI ydammxcs. B 3TOM nccienoBaHHM HCHONB30BANNCH HAOMIOAEHHE Me1arora, JHarHOCTHIECKHe TECTHI U
CPaBHUTENBHBIA aHANN3. DKCIEPUMEHT IPOBOIWICS B 00IIE0Opa30BaTENbHBIX MIKONAX C WHKIFO3MBHBIMU
k1accamu. OLCHNBANNCH TIOKA3aTeNH YCBOSHHS OMOIOTHUECKUX MOHITUH, TaMATH U BHUMaHHA. Pe3ynbTarsl
MOKa3aJIM MOJIOKUTETbHYIO TUHAMHKY MOKa3aTelled MOHMMAaHHs y4eOHOro MaTepuana, KOHIEHTPAI[uH BHHU-
MaHUs ¥ IPUMEHEHHS 3HaHUH, a TaK)Ke ITOBBIIICHIE TI03HABATEIbHOM aKTUBHOCTH O0YYAIOIIUXCS B YCIOBUSIX
HCIIOJIb30BAHUSI MHEMOHUYECKU CTPYKTYPHPOBAHHOI'O AJIEKTPOHHOIO pecypca. B 3ToMm uccnenoBanuu pac-
CMaTpHUBAeTCA BO3MOXKHOCTH HCIOJIBb30BaHUS 3JIEKTPOHHOIO Y4eOHMKA KaK MHHOBAI[MIOHHOTO MHCTPYMEHTa
a/lanTHBHOTO OOYYeHHUs, KOTOPBIH MOXET MOMOYb y4aIllUMCsl ¢ KOTHUTHBHBIMH NPOOJIeMaMH W ITOBBICHUTH
3(h(EKTUBHOCTH HHKITFO3UBHOTO O0YUCHHS.

Kniouesvie cnosa: KOTHUTHBHAs KOMIIETEHTHOCTh, MHKIIO3UBHOE 00pa30BaHHE, MHEMOHHKA, IEKTPOHHBIH
yueOHHK, OMOJIOTHS, aJaNTHPOBAHHbIE PECYPChI, KOTHUTHBHOE Pa3BUTHE, O3HABATENbHAsl aKTHBHOCTD.

Beeoenue

MupoBasi cuctema 00OpazoBaHUs TpeTepliena 3HAUYUTENbHbIE H3MEHEHUsS B IIOCIICHUE JIeCATHUIICTHS,
HanpaBJIcHHbIE Ha 00ecrieYeHne PaBHOTO JOCTYNA K KaYeCTBEHHOMY OOYUYEHHIO JUIS BCEX Kareropui o0y-
YarOIIMXCS, BKIIIOYAst JeTel ¢ 0coObiMu 0OpaszoBatelibHbiMu nIoTpeOHOCTAMU (OOIT). MHKII03MBHOE 00yUe-
HHUE CTaJ0 OCHOBHBEIM HalpaBJICHHEM TrOCYAapCTBEHHON 00pa30oBaTeNbHON MOJUTUKHA BO MHOTHX CTpPaHaX, B
toM uucie B Kazaxcrane [1].

BcemupHBIif KOHIpecc 1Mo WHKIIIO3UBHOMY 00pa30BaHWIO B AJMathl B okTs0pe 2025 roga npuHsit An-
MaTHHCKYIO JIeKJIapanuio, KoTopas 0003HauWIa CTpaTerHyecKuid BEKTOP pa3BUTHA 00pa30BaHMsI, OCHOBAaH-
HBI Ha COLMAIBHON CIPaBEIMBOCTH, YBAXKEHHH K Pa3HOOOPA3WIO, PaBHBIX BO3MOXKHOCTSAX M MHIMBHUIYya-
nu3anuu o0ydeHns. BHeapeHue alanTHPOBAHHBIX IMUGPOBBIX PECYpCOB B Y4E€OHBIM MpPOIECC U Pa3BUTHE
KOTHUTHBHBIX HaBBIKOB HAIIPSIMYFO CBSI3aHBI C TUMH TIOJIOKEHUSIMH [2].

MeToapl, cocOOCTBYIOIINE MMO3HABATENBHOW AKTUBHOCTU M Pa3BUTHIO KOTHUTHBHBIX KOMIIETEHIMH y
YYaIuxcs, B TOM YHCIIE Y IeTel ¢ OTPaHNYSHHBIMH BO3MOYKHOCTSIMH 370POBbS, CTAHOBATCS )KHU3HEHHO BaXK-
HBIMU B ycIIOBHAX NU(poBoi Tpanchopmamnmu oOpazoBaHus. COBpeMEHHbBIE MCCIEIOBAHUS MMOKA3bIBAIOT,
YTO TPaIULMOHHbIE METOABI OOYYEHHs 4acTO HE PadOTal0T B MHKIIO3MBHBIX KiaccaX. DTO CBS3aHO C TEM,
YTO OHHU HE YYUTHIBAIOT Pa3/iMnunsl B KOTHUTUBHBIX CTPATETUAX, YPOBHE aOCTPAKTHOTO MBIIUIEHHUS H 0COOEH-
HOCTSX TepepaboTku nHbopmaryu [3].

Hcmonp30BaHne MHEMOHHYECKHX TEXHOJOTHH MOXKET MOMOYh YIYYIIUTH JOJTOBPEMEHHYIO NaMSTh,
chopMHPOBaTh JOIMYECKHE CBSI3M MEXIY MACSIMH M CTPYKTypHpPOBaTh HH()OpMALKO. DTO OAMH U3 CIIOCO-
00B MOBBICUTH 3((HEKTUBHOCTD 00yUeHUs. MHEMOHHKA pacCMaTPUBACTCS B MEJArOIMKe KakK CIIoco0 MoMOYb
YYaIIUMCS ¢ Pa3HBIMU THIIAMH MBIIICHHUST U BOCTIPUSITHS pa3BUBATh KOTHUTHBHBIC QYHKIUH [4].
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W.P. PamasaHoBa, A.[l1. Manmartaea, XX.K. KeHxeeBa

MHeMoHHYECKHE METOAbl HMMEIOT OOJbIIoe 3HAYCHHWE MpH HM3YYCHUH OHOJIOTHUH, TOCKOIBKY
ydamuMcsi He00X0ANMO 3alIOMUHATH CIIOKHBIE TEPMUHBI, KJIACCU(UKAIIIY, TIOCJIEA0BATEIbHOCTH IIPOLIECCOB
W B3aMMOCBS3M  MEXAYy OKHBBIMH  cucreMamu. Egwu  (2022)  mpoaeMOHCTpUpOBaji,  4TO
WCTONBb30BaHHE MHCTPYKIUH C MPUMEHEHWEM MHEMOHHWYECKHX METOJOB IOBBIIIAET CAMOCTOSTEIBHOCTS,
KPUTHYECKOE M aHAUTHYECKOE MBIIIUIEHIE YUIaIIUXCs, a TaKXKe CIIocoOCTByeT Ooree a3(ppexTnBHOMY yCBOE-
HHTO OWOJIOTMYecKoro Marepuana [5].

Kpome Toro, MmEemoHn4eckue crpareruu nomorarotr obydarommmcsi ¢ OOIl komrneHcHpoBaTh KOTHU-
TUBHBIE TPYAHOCTH, UCIONB3Ysl BU3YyallbHbIC, CHMBOJIMYECKHE M ACCOIMATUBHBIE MPHEMBI, YTO 00Jeryaer
YCBOEHHE CJIIOXKHBIX TEOPETHUECKUX MOHATHH. B mccnenoBaHMsIX, NPOBENCHHBIX I€JaroraMy, OTME4aeTcs,
YTO MHEMOHHMYECKH CTPYKTYPHUPOBAHHBIE 3JEKTPOHHBIC YUCOHUKHU MOBBIIAIOT YPOBEHb Y4acTHSI U MOTHBA-
LU0 yyamuxcs [6].

B pamkax naHHOTO MCClIeOBaHMSI KOTHUTHBHAS KOMIIETEHTHOCTh PAacCMAaTpPUBAETCsl KaK MHTETPATHB-
HO€ IMEeJaroruueckoe KauecTBO, MPOSBIIOIIEECS B CIOCOOHOCTH 00YYaroLIerocs OCMBICIEHHO BOCIIPHHH-
MaThb 6HOHOFI/I‘IGCKyIO I/IH(bOpMaHI/IIO, BBIACIIATL CYIIECTBCHHBIC NMPHU3HAKKU W CBA3U, MCIIOJbB30BATH OIIOPLI
IJI1 IOHUMaHHg W 3allOMHHAaHMA MaTepurajia, a TAaKXKC MPUMCHATHL YCBOCHHLIC 3HAHHWA IIPU BBIIIOJHCHUU
yueOHbIX 3amaHui. [Ipy TakoM MoaxoJe KOTHUTHBHAS KOMIETEHTHOCTh OHUMAETCSI HE KaK COBOKYNHOCTh
OTACTBHBIX TCHUXMYECKHX (PYHKIHH, a KaKk MeJaroruuyeckd HadmogaeMasl CoCOOHOCTh K OCMBICICHHOMY
YCBOCHUIO U MCIIOJIb30BAHUIO YUYESOHOTO COZICpKaHMs B TIpoIecce 00yueHus: OMOJIOTHH.

JaHHas Tema aKkTyajbHA B CBSI3M C ITIOOAJBHBIMHM TEHICHIMSMHU B 00JaCTH MHKIIO3UBHOTO 00pa3oBa-
HUS, a TAaKXKe KOHKPETHBIMH TpeOoBaHUAMHU oOpa3oBaTenbHON cucteMbl Kazaxcrana. Kak mokaszaHo Ha pu-
cynke 1, MunucrepcTBo npocsemenus Pecriyonmkn Kazaxcran coobmiaet, uto k 2025 roxy B cTpaHe 3ape-
TUCTPUPOBAHO Ooiiee 235 THICSAY JIeTel C OrpaHUYCHHBIMH BO3MOXHOCTSIMU 3710poBbst (OB3), uto cocrasis-
eT 0ko0J10 3 % oT obuiero yncia odyyaromuxcs. Jons yqammxcst ¢ OOI, unTerprpoBaHHbIx B 001meo0paso-
BaTeNIbHBIE MIKOJBI, pacTeT KXl roa. OJHaKo UX yCIIeBaeMOCTh OCTAETCsl HIDKE CpEAHEN 10 CpaBHEHHUIO
C HOPMOTHUITUYHBIMU CBEPCTHUKAMH. JTO MOKA3bIBAET, YTO HEOOXOAUMO pa3zpaboTaTh METOABI, KOTOPBIE MO-
ryT 3¢ (})eKTUBHO afanTHPOBaTh yuyeOHbIE MaTepHaibl, B YACTHOCTH B €CTCCTBCHHOHAYUYHBIX JUCLUIUIMHAX,
1€ CIIOKHOCTH MOHSATHIHOTO aIliapara sSBIsieTCs OOJBIIUM MPENSTCTBUEM JJIs yCBOSHMsI nH(popManuu [7].

OuHamuka konuyectsa aeten ¢ OOM B KasaxcraHe (2020-2025)
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Pucynok 1. J/lunamuka konmuectsa nereit ¢ OOII B Kazaxcrane

Ha caiite PecniyOnmkaHCKOTro rocy1apcTBEHHOTO yupexaeHus « HauuoHnanbHbeIH Hay9HO-TIPaKTHYECKUI
LEHTP PAa3BHUTHUS CHEIUATBHOTO ¥ MHKIFO3UBHOTO 00pa30BaHUs» €CTh aIallTHPOBAaHHbIE YUSOHUKH IS y4a-
mmxcs ¢ OOIN, ogHaKO Y4eOHUKOB 110 OMOJIOTMH HET, TOJBKO IO €CTECTBO3HAHHMIO. DTO YCIOKHACT 00yUe-
HUE U TIOAYEPKUBACT BXKHOCTh pa3padOTKH aJalTUPOBAHHBIX TOcOOUH o 6uonorui [8].

B cBs3M C 3TUM OCHOBHBIM HampaBlICHHUEM HCCIICAOBAaHMS SIBIAETCS pa3paboTKa aganTHPOBAHHBIX
Y4eOHBIX MaTepHaIoB N0 OMOJIOTUH, KOTOPIE YUUTHIBAIOT ocobeHHocTH oOydatomuxces ¢ OOIL. Pa3paboTka
yueOHBIX mocoOuil ¢ muddepeHInpOBaHHBIMU 3aJaHUAMH, HATJIAJHBIMA WUTIOCTPALUSIMH, MYJIbTUMEIHN-
HBIMU ¥ HHTEPAKTUBHBIMH DJIEMEHTaMH OyJeT UMETh pelarolee 3HaueHUe AJIs TOBBILICHUS JOCTYITHOCTU U
s¢dexTuBHOCTH N3ydeHUs Ononoruu. VcnonszoBanue MU(POBBIX T1a0OpaTOPHid, BUPTYyaITbHBIX MOJIETICH H
alaNTUBHBIX IIATGOPM Il 0OyUeHHS CIIOCOOCTBYET PAa3BUTHIO KOTHUTHBHBIX KOMIICTEHIMH YYaIlIUXCs W
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CO3/IaHUIO OJIATONPUATHBIX YCIIOBUH JJIS MHKITIO3UBHOTO oOyueHwus [9]. JlaHHOE MCcClenoBaHue OTIMYAeTCS
OT CyMIECTBYIOIUX METOJIOB, TIOCKOIBKY OHO COCPEIOTOYEHO HE TONBKO Ha YMPOINCHUH M BH3YaTU3allH
MaTepHala, HO U Ha pa3paboTke KOTHUTHBHBIX CTpaTerHid, KoTopble moMoryT ydamumes ¢ OOIT mydmie yc-
BavBaTh OMOJIOTUYECKKE 3HaHMS. BriepBhIe mpeiokeHa MHEMOHUYECKH CTPYKTYpUPOBaHHAs MOJIEb yueo-
HOTO MOCO0MS, aJanTHPOBaHHas K 00pa30BaTeNbHBIM MOTpeOHOCTIM obydatomuxcs ¢ OOII [10].

Takum 00pa3oM, MHEMOHUYECKH CTPYKTYPHPOBAHHBIN AJIEKTPOHHBIN yUeOHUK 10 OUOJIOTHHU SIBIISCTCS
AKTyaJIbHBIM HaIPaBJICHHEM COBPEMCHHBIX TEJIarOrHUYeCKUX MCCIICIOBAHUA. DTH HCCICIOBAaHHUS OOBEIHHS-
10T U POBU3ALINIO, HHKITFO3UBHOCTh M KOTHUTHUBHO-OPHEHTUPOBAHHOE 00yUCHUE.

Mamepuanvt u memoost

Lenp 3KCHEPUMEHTATIBHOIO UCCIE0OBAHUS COCTOSIIA B TOM, YTOOBI OIIPEAEINTh, HACKOJIBKO 3(deKTnB-
HO MCIOJIb30BaHHE MHEMOHHYECKH CTPYKTYPHPOBAHHOTO 3JIEKTPOHHOTO Y4eOHHMKA MO OMONOTHH B MHKIIIO-
3WBHOM 00pa30BaHWU. DKCIEPUMEHTATFHOE UCCIIEOBaHNE MPOBOIMIOCH B 2025 Toay (ceHTsA0pb-1exadps)

B 00mieo0pa3zoBaTenbHbIX mKodax Ne 42 u Ne 64 ropoma AMaThl.

OOBEKTOM HCCIENOBaHUSl CTAlld ydalldecs JEBSTBHIX KJIacCOB JIBYX 0O0IIe00pa3oBaTeIbHBIX MIKOM
. AJIMaThl, CPeIU KOTOPBIX OBLIM JACBATH 00YUYAIOUIMXCS ¢ 0COOBIMH 00pa30BaTEIbHBIMU MTOTPEOHOCTSIMH B
Bo3pacte 15-16 ner, BKiIIOYas MATH MaJbUWKOB WU 4YEThIpE NeBOYKH. OTOOpP yJaCTHHKOB HOCHII CILIONTHON
I[OCTYHHBIP'I XapaKkTep: B UCCIICAOBAHUC 6I)IJ'H/I BKJIFOYUCHBI BCC 06yqafonmec;1 I[aHHOﬁ KaTreropuu, 10CTYITHBIC
Ha MOMEHT IIPOBECHHS anpoOalliy B yKa3aHHBIX IIKOJIaX Ha ypoBHE 9-x kiaccoB. HeGonbiioit 00bEM BhI-
OOpKH OO0YCJIOBIIEH OpTaHU3AI[MOHHOW CHENMU(PUKON WHKIIO3MBHOTO OOy4YeHHs B 00ImIeo0pa3oBaTelbHOM
IIKOITE, Te 00yJaroIuecs ¢ 0COOBIMU 00pa30BaTENbHBIME TOTPEOHOCTIMH, KaK IIPABUIIO, PACTIPEIEIICHBI IO
KJlaccaM HEMHOTOYHCIICHHO M TOJIy4YaroT MCHXOJIOT0-TIeJarorn4ecKoe COMPOBOXICHHE B COOTBETCTBHU C
WHAWBUAYAJIBHO ONpEeACIEHHBIMI 00pa30BaTEIbHBIMU TOTPEOHOCTSIMU. B CBSI3U ¢ 3THM pe3yibTaThl HCCie-
JOBaHMs MHTEPIIPETUPYIOTCS KaK JaHHbIE MUIOTHOM MeJaroruuyeckoi anpoOanuy U He IPeTeHAYIOT Ha IH-
POKOE CTaTHCTUYECKOE 0000IICHHE.

HccnenoBanne BKITIOYAO IBa OCHOBHBIX dTana: AMarHOCTUYecKud u ¢opmupyrommid. Ha nuarnocru-
YEeCKOM JTarle ObUIM M3y4eHbl HOPMATHUBHBIE JOKYMEHTHI, PETyJIHPYIOLINE BHEAPEHHE UHKIIO3UBHOTO 00pa-
3oBanms B Kazaxcrane. Kpome Toro, Obl1 poBeieH aHa M3 COJep KaHusl y4eOHBIX POrpaMM U yu4eOHUKOB
o OWMONOTHH JUIS JIEBATOTO Kiacca. B JomomHeHne K 3TOMy HpOBOAMIIACH MEpPBOHAYANbHAS JAUATHOCTHKA
KOTHUTHBHBIX M IO3HABATENbHBIX ocobeHHOocTer ywammxcs ¢ OOIL, a Taxke CTENeHH X MOTUBALUU U Ca-
MOCTOSATEJILHOCTH B yueOe.

Ha ¢opMmupyromiem srtane ydaiuecs H3ydaid ydeOHBIM MaTepual U BBIOJHSIM IPAKTHUYCCKUC
3aJaHds [0 aJalTUPOBaHHOMY YydeOHO-meromuueckoMmy mnocobmo «buonorus» (OK.K. Kenxeesa,
W.P. Pama3zanoBa, 2024). Oto Obu10 anpodaryeid MHEMOHUYECKH CTPYKTYPUPOBAHHOTO 3JIEKTPOHHOTO y4yeo-
HHUKa, CO3JaHHOT'O aBTOpaMH UCCJICAOBaHM. HHTepaKTI/IBHI)Ie CXEMbI, BU3yaJIbHbIC MOACIIN, MHeMOTa6J'II/IIH)I,
3agaHnd C pas3IMYHBIM YPOBHEM CJIOKHOCTHU MU 3JICEMEHTBI CAMOKOHTPOJIA OBIJIM KCITOJIL30BaHbI B KAaUeCTBE
MaTepuana i nocoous. Kaxasiii Moayns Obl1 pa3padoTaH ¢ y4eTOM HPUHIMIA ITOCTENEHHOIO YCIOXKHE-
HUSI, YTO MTO3BOJIMJIIO YUUTHIBAThH Pa3IMYHbIE TEMITbl yCBOSHH MaTtepuaia [11].

HOI[ MHEMOHUYCCKUM CTPYKTYPHUPOBAHHUEM B HUCCICAOBAHUHN IMOHMMAJIACh CIICHHAJIbHAsA OpraHu3aluvs
yueOHOro MaTepuana, HanmpaBieHHass Ha OOJerdeHHe BOCIPHSITHS, OCMBICICHHS, 3allOMUHAHUS W TOCIe-
JYIOLIETO MPUMEHEHUs1 OMoIornieckux 3HaHui. Takas opraHuzanusi BKIIOYalla yKpyITHEHHE COEPKaHUs B
HEOOJIBIINE CMBICIIOBBIE 6.HOKI/I, BBIICJICHHUE KIIFOYEBBIX MOHATHH U CBH3€I7[, HCIIOJIB30BaHUE OIMOPHBIX CXEM,
IBETOBOI'0 KOJAUPOBAHUA, BU3YAJIbHBIX MAapPKEPOB, aCCOIMUATUBHBLIX OIIOP, aJITOPUTMOB BBITIOJTHCHUA 33}13HI/II71
1 BJIEMEHTOB TIOIIAroBoi camonpoBepku. ConepkaHnue KaXI0ro MOIYJIsl BBICTPAUBAJIOCh MO JIOTHKE «IIOHSI-
THE — TIPU3HAKH — CBSI3U — MPUMEP — 3aKPEIUICHHUEY, YTO MMO3BOJISIIO YMEHBIIIUTH MEPETpy3Ky padoueit
MaMsIT ¥ 00ECTIeYUTh O3TAITHOE YCBOCHUE MaTepHala.

B snekTpoHHOM y4eOHHMKE UCIIOJIb30BATMCH KOHKPETHBIE MHEMOHHYECKUE TPUEMBI, alallTUPOBAHHbIE K
coJep>kanuro Ouosnoruu. Hanmpumep, npu U3y4eHUH KIETOYHBIX CTPYKTYP NPUMEHSUINCH [IBETOBBIE I CUMBO-
JIUYECKHE OMOPHI ISl COOTHECEHHUS! OPTaHOUAa U er0 (PYHKIWHU; PH U3yUYEHUH ITAIIOB OMOJIOTHYECKUX TPO-
LIECCOB HCIIOJB30BAJIMCh MHEMOCXEMBI TOCIEI0BATEIbHOCTH C BH3YaJbHBIMH MapKepamH; MpHU OCBOCHUH
KJ1acCU(UKAIIMOHHBIX TEM — JIOTHYECKUE TaOIUIBI U OTIOPHBIC PSIIBL; IPY BRIIIOJHEHUH 3a/1aHUI HA TIPUMe-
HEeHUe 3HAaHUN — KpaTKuE€ aJlrOPUTMBI-OITIOPEI, ITOMOTarouIne 1mocCjI€A0BaATCIbHO BEIACIATH 6I/IOHOFI/I‘ICCKI/II71
00BEKT, ero Mmpu3HaK, QyHKIHMIO U 3HadeHue. Takum 00pa3oM, MHEMOHHYECKHE CPEACTBA BBICTYIAIH HE KaK
W30JIMPOBAHHBIC TPUEMBI 3aTIOMUHAHUS, a KaK CII0CO0 CTPYKTYpUpOBaHMs yueOHOMH HH(POPMALIUU U OpraHu-
3aIliH [TO3HABATENBHOMN AesTeapHOCTH o0yuatormmxcs (Taom. 1).
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Apantanms pecypea Uisi 00y4aromuxcsi ¢ 0COOBIMH 00pa3oBaTeIbHBIMU MOTPEOHOCTIMH O0ecIIeurnBa-
JIach 3a CUET cokpamieHus 00béMa nHpOpMaIUi B OJHOM y4eOHOM (hparMeHTe, UCTIOIh30BAHHUSA POCTHIX U
OJTHO3HAYHBIX MHCTPYKINH, BU3YAIbHON MOIACPKKN TeKCTa, TU(PepeHnaniy 3aJaHui 10 YPOBHIO CIIOXK-
HOCTH, BO3MOXKHOCTH IIOBTOPHOT'O OOpAIeHUs K KIFOUYECBBIM CXeMaM U OpraHH3allMy MOIIArOBOTO BEITIOIHE-
HUS y9eOHBIX AercTBuil. [Ipy 3TOM akmeHT femancs He Ha MEIUIIMHCKONW XapaKTepUCTUKE HAPYIIeHHA, a Ha
MeJarorTHIecKy 3HAYMMBIX 00pa30BaTEIbHBIX IMOTPEOHOCTSIX, OOydYaromuxcs: HEOOXOTUMOCTH JOTOJTHU-
TEIHHOW HATJISAHOCTH, CTPYKTYPUPOBAHMSI HHCTPYKIIMU, CHIDKCHUS TEMITa MPEIbBICHUS MaTepHuaia U yCu-
JICHUS OTIOP TIPU CAMOCTOSTEIIBHOM padoTe.

Tab6anuma 1

IIpumepbl MHEMOHUYECKOI0 CTPYKTYPHUPOBaHHUS Yy4eOHOr0 MaTepHAaJIa o0 OHOJIOrHH

Tema MHueMoHnYecKH IPUEM Kakyio ¢pyHkumio BbInoHsier
BETOBasI CXeMa «OpraHOU — [Tomoraet GBICTPO COOTHOCUTH CTPYKT

Knetka u opraHonas 1 p A p PYKTYPY
GyHKIH» U QyHKLUIO

Buonoruueckue Msuemocxema nocinenoBarenbHoctd | [lognepxuBaer moHUMaHUe MOPSIIKA U IPUYHMHHO-

TIPOLIECCHI 9TaIoB CJIC/ICTBEHHBIX CBSI3el

Knaccudukarms
OrnopHast TabnuIa ¢ MpU3HAKaMU OGuieryaet cpaBHEHHE U CHCTEMATU3ALIUIO

00BEKTOB

Pemenne yaeOHbIX

sazanmii AnropuT™M-oniopa [Tomoraet mociienoBaTeIbHO NPUMEHSATh 3HAHUS

B uccnenoBaHuu MCIONB30BAINCH aHKETUPOBAaHHUE, HAOIIOCHNE, TIeIarOTHYeCKUi SKCIIEPUMEHT, TeC-
TUPOBAHUE U CPAaBHUTENBHBIN aHanu3. UToObl onpenenuTs JMHAMHUKY U3MEHEHHH B MOTHBALMM U Y4E€OHOM
AKTHUBHOCTH, ONPOC MPOBOIMIICS IBAXKIBI: 10 M MOCHE dKCIepuMenTa. J{Jisi MOBBIMIEHHUS 10CTOBEPHOCTH pe-
3ynbTaToB onpoc yuamuxcs ¢ OOII mpoBoansIcs B COMPOBOXKACHUN MPEAMETHBIX YUUTENEH U ThIOTOPOB.

Mertonuka, npemioxkeHHass MHCTUTYTOM Mpo0OiieM WHKIIO3UBHOTO 00pa3oBaHUs MOCKOBCKOTO TOCy-
JapCTBEHHOI'O MICHXOJI0T0-II€Aarornieckoro YHUBEpCUTETa, ObUIa UCIIOJIB30BaHA JJISi CO3JaHMs ATOH aHKe-
ThI. OHa Taxke OblIa JOTOJIHEHA MOKAa3aTeNsIMHU, OTPAKAIOIIUMHU YPOBEHh KOTHUTUBHON aKTUBHOCTH, CaAMO-
CTOSITENILHOCTH, CIIOCOOHOCTH K KOHIIGHTpPAIIMM BHUMAHUS M CIIOCOOHOCTH HUCIIOJIb30BAaTh 3HAHUS B HOBBIX
cutyauusx [12].

B teuenne I-1I yueOnbix uerBepteii 2025 yueOHOTO ro/ia meAarornaeckoe HaOMI0IeHHE TTPOBOIIIIOCH
cucreMarniecku. [lapaMeTpspl, Takue Kak BOBJICYEHHOCTh y4alluXcsl B Y4eOHBIH Mpolecc, OCMBICIEHHOCTD
BBITOJIHEHHS 3a/laHUH, YMOLMOHANIbHAS peaKys Ha y9eOHbIM MaTepual U YpOBEHb B3aUMOJAEHCTBHUS C YUHU-
TEJIEM U OJTHOKJIACCHUKaMH, UKCUPOBAIUCH B IPOTOKOJIAX HAOIIOCHUH.

B 3kcriepuMeHTaIbHON U KOHTPOJIBHOM IpyIIax MPOBOAMIICS CPAaBHUTEIbHBIA aHAIN3. B KOHTPOJIBHOI
TPYIIE UCIOIB30BAJICS OOBIYHBIN Y4eOHHK OMOJIOTHY, a B SKCIIEPUMEHTAILHON TPYIIe OBIJIO NCTIONIBE30BaHO
pa3paboTaHHOE MHEMOHHMYECKH CTPYKTYPHUPOBAHHOE JJIEKTPOHHOE MocoOue. UToOb! OLEHUTh M3MEHEHHS,
ObUTa MCIIONIb30BaHa TpexOauTpHas IKaja, COCTOAIIAas M3 IMIECTH KPUTEPHEB: aKTUBHOCTH, WHULIMATHBHI,
MOTHBAIIUH, COTPYIHUYECTBA, KOHIIEHTPALMN BHIMAHUS U CIIOCOOHOCTH NMPUMEHATH 3HaHUs. OnepannoHa-
JM3alusl KOTHUTUBHOW KOMITETEHTHOCTH B MCCIIEIOBAaHUH OCYLECTBIIAIACH YEPE3 ABE TPYIIIBI TOKa3aTeei.
K OCHOBHBIM KOTHUTHBHBIM MHIHKATOpaM OBbUIM OTHECEHBI IOHMMAaHUE OMOJIOTMYECKUX MOHITHH, KOHIICH-
Tpanysi BHUMaHHS TIPY BBITIOJTHEHNUH 33JjaHUH, TPUMEHEHUE 3HaHUH 110 00pasily U B HOBOW y4eOHOW CHTya-
LMY, a TaKXKe YCIEIIHOCTh BBIIOJIHEHUS aBTOPCKOIO AMAarHOCTUYECKOro kKomIuiekca. [lokazaTenn akTUBHO-
CTH, UHULIMATUBbI, MOTUBALlUU U COTPYAHUUYECTBA PACCMATPUBAINCH KaK COIYTCTBYIOIINE XapaKTEPUCTUKU
Y4eOHOU esATeNLHOCTH, CO3/IAI0NIHNE YCIOBHUS JUIS MPOSIBIICHUS] U Pa3BUTHSI KOTHUTHBHOW KOMIIETEHTHOCTH,
HO HE UCUEPIBIBAIONINE €€ CofepKaHMte.

Hapsany c Tpex0amibpHOM IKaIo0i nmeaarorndeckoro HaOMroIeHUs B UCCICAOBAaHUN MCIIOIb30BaJICs aB-
TOPCKUI JUarHOCTUYECKUH KOMIUIEKC U3 5 y4eOHBIX 3a/laHUM, HAIIPAaBJICHHBIX HAa OLIEHKY YCHEITHOCTH BBI-
MTOJTHEHUS] OMOJIOTHYECKUX 3aJaHUi B YCIOBHSAX NMPHMEHEHUS MHEMOHHYECKH CTPYKTypHPOBAHHOIO JJIEK-
TPOHHOTO pecypca. JJaHHBI MHCTPYMEHT MPUMEHSIICS OTHACNIBHO OT LIKaJIbl IeJarorHuecKoro HabMoaeHus
U WCTONB30BAJICS AJISl JONOJTHUTENBLHON OLIGHKM WHAWBHIYalbHOM Y4eOHOH pe3ylbTaTUBHOCTH 00ydaro-
LIMXCSI KCIIEPUMEHTAIBbHOM IPyIIIBL.
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Kaxnoe u3 5 AMarHOCTUYeCKUX 3aJaHU{ OLEHHUBAIOCH MO KPUTEPHSM TOJHOTHI U MPAaBUIILHOCTH BbI-
TIOJTHEHUS C BO3MOXXHOCTBIO YaCTHYHOTO 3a4€Ta. MaKCHMaIbHBI CYMMAapHBIA pe3ybTaT COCTABISLI 5 Oai-
JIOB, TIPH 3TOM MTOTOBasl OIICHKA Moriia pukcupoBarbes ¢ marom 0,5 6amra. Takum oOpa3zoM, TpexOauTbHas
[IKajia MPUMEHSIACH JUIS OLIGHKW JAWHAMUKH y4eOHOW AeATeNbHOCTH MO HAONI0JaeMbIM KPUTEPHSM, TOTa
KaK IIKala «U3 5» UCIOIb30BAIACh OTACIBHO IS aHAJIU3a PE3YJIbTATOB BHIIOJIHEHHS IUArHOCTHYECKUX 3a-
AHWH.

Juarnoctrnyecknii KOMILIEKC HOCHII aBTOPCKHH XapakTep U ObLT pa3paboTaH B COOTBETCTBHH C COAEP-
KaHWEM W3y4aeMbIX Pa3liesIOB IIKOJBHOTO Kypca OMOJNOTMU M LeNsMH HccienoBaHus. B Hero Bxomumum 5
3aJaHui, OPUEHTUPOBAHHBIX HA PACIIO3HABaHUE OMONOTMYECKUX OOBEKTOB W IOHATHH, YCTAHOBJIEHHE CBS-
3ell MeXIy pU3HAKaMH U (QYHKIUSIMHU, HHTEPIPETALHUIO BU3YyalbHBIX OO, IPUMEHEHUE U3YYEHHOIO aJro-
pHUTMa 1 BOCTIPOM3BEACHUE MaTepHala B CTPYKTypHpPOBaHHOU dopme.

Pe3ynpTraThl aHAIM3MPOBAINCH C HCIIOIB30BAHUEM METOOB ONUCATEIBHOM CTAaTUCTUKU U CPABHUTEIb-
HOTO Ka4eCTBEHHO-KOJIMYECTBEHHOro aHanu3a. C yuéTtoM manoro o0béma BEIOOPKU pe3yibTaThl MHTEPIIPE-
THPOBAJIMCH KaK IMpeBapUTEIbHbIE U PACCMATPUBAINCh B JIOTUKE MIJIOTHOTO MEAarorn4eckoro ucciaenoBa-
HHA.

Takum 00pa3oM, B UCCIIEIOBAHUH HCIOIb30BANNCH KaK KOJIMYECTBEHHbIE, TAK M KaUECTBCHHbIE METO-
Ibl. Mcnonb3oBaHue MHEMOHHUYECKH CTPYKTYPUPOBAHHOTO 3JEKTPOHHOTO Y4eOHHMKA MO3BOJMIIO HE TOJILKO
aIanTHPOBaTh cojiepikaHue Kypca Ouosnoruu it ydamumxcs ¢ OOIl, HO U crmocoOCTBOBANO Pa3BUTHIO WX
KOTHUTHBHBIX KOMIIETCHIMH, MOBBIIICHUI0 MOTHBALUK K OOYyYCHHIO U Pa3BUTHIO YCTOMYMBOIO MHTEpeEca K
MPEIMETY.

Peszynomamot u ux obcyscoenue

Koncratupyromuii 3Tan ucciegoBaHus Obl HAIIPaBJIeH HA ONpeieIeHHe Ha4yaJbHOIO YPOBHS yueOHOM
AKTUBHOCTH, MOTHBALIUH, CAMOCTOSTEIILHOCTH, CHOCOOHOCTH K COTPYJHMYECTBY U MPUMEHEHHUIO 3HAHUH y
obyuatomuxcst ¢ OOII. JlnarHocTrka MpOBOJMIACE C MOMOIIBI0 METOAA MEeJarorudecKoro HaOJIIoAeHHs C
(UKCUPOBaHHBIMU TapaMeTpaMH OLIEHKW. B mcciienoBaHny MpUHSIN ydacTHe AEBATh oOydwaromuxcs. Tao-
Jua 2 COACPKUT pe3yabTaThl IEPBUYHOTO U UTOTOBOI'O 3TANOB aHanu3a [13].

Tabnuma 2

JluHamMuKa nokasareJieil y4eOHoii 1eTeJbHOCTH 1 KOTHUTHBHO 3HAYNUMBbIX Y4eOHBIX NPOsIBJIEHMIT
(mpeTecT M NMOCTTECT)

IToxa3aTenu yueOHOIi NesITeILHOCTH Pe3yabTaThl nperect Pe3yabTaThl NOCTTECT
Xcp = m (p<0,05)

AKTHBHOCTb Ha YPOKE 1,33 £ 0,07 2+0,10

MuaunnaTusa B 3a1aHUAX 1,11 +£0,05 1,89 +0,09
MoTtuBanus K 00y4eHHIO 0,89 + 0,04 1,56 £ 0,07
CoTpyAHHYECTBO 0,78 £0,03 1,44 + 0,07
[IpumeHenvie 3HaHMIA 0,67 +0,03 1,33+ 0,07
KoHuenTpauus BHUMaHuUs 0,67 +0,03 1,33 +£0,07

Pe3ynpTaThl KOHCTAaTHPYIOMIETO dTama Mmokasand, uro y oOydatomuxcs ¢ OOIl Ha HavanpHOM 3Tame
ObUIM HEIOCTAaTOYHO BBIPAKEHBI KaK MOKa3aTeNd Y4eOHOH BOBJIEUEHHOCTH, TaK U OTENIbHBIC MOKa3aTely,
CBSI3aHHBIE C KOTHUTHBHOM peryisinuel yueOHoil aearenpHocTH. Hanbonee Hu3kue 3Ha4eHHs ObLIM 3aUK-
CHUPOBAHBI IO KPUTEPHUAM IIPUMEHCHU A 3HAHUU U KOHUOCHTpalluu BHUMAaHUWA, YTO YKA3bIBACT HA 3aTPYAHCHUA
B OCMBICJICHHOM HCIIOJIb30BaHUU y4eOHOH nHpopMmanmu. [locne anpodannyn MHEMOHHYECKH CTPYKTYPHPO-
BaHHOT'O AJIEKTPOHHOTO pecypca MOJIOKUTENbHAsl JUHAMHIKa Ha0JII0Jaach 1Mo BceM nokaszaressiM. [Ipu atom
Hanboliee 3HAYMMBIMU IJI1 UHTCpHpETAllun q)OpMI/IpOBaHI/ISI KOTHUTUBHOM KOMIIETEHTHOCTH SIBJISTIOTCS
YIYYIICHUs] 110 KPUTEPHAM NPUMEHEHHs 3HAHUH, KOHIEHTPALUH BHUMAHMSA M PE3yJIbTAaTaM BBIOJHEHUS
JUAarHOCTHYECKHX 3aJaHui. POCT akKTHBHOCTH, MHULIMATHBBI, MOTUBALIMM U COTPYIHHYECTBA PaccMaTpHUBa-
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C€TCs KaK 6J'IaI‘01'IpI/I$ITHblf/'I ncaaror WYCCKHI (1)OH, COHpOBO)KI[aIOIJ_II/Iﬁ IIOBBIIICHHUEC y‘le6HOI71 PE3YJIBTAaTUBHO-

¢t obyqaromuxcs (puc. 2).

[¥]

1,8
1,6

g 1,4

I

B 1,2

E

o 1

b

g 0,8

§_ 0,6
0,4

0,2

® PesynbTarbl npetect

L PQSW’I bTaTbl NOCTTECT

ArktuHoc | Mumumat | Motueay — CotpyaHu | lMpumene  KoHuewtp
Tb Ha wea B MAK 4yecTeo auma
ypoke 3apanuax  obyuenu 3HAHMIA BHUMAaHK

0 A
1,33 1,11 0,89 0,78 0,67
2 1,89 1,56 1,44 1,33

Pucynox 2. Pe3ynbraThl CpaBHUTENBHOTO aHaM3a y4yeOHOM akTHBHOCTH 00y4aronmxcs ¢ OOI1

Brin mpoBeneH CpaBHHUTENBHBIN aHAIH3 Pe3yJbTaTOB 3KCIEPUMEHTANBHON (6 0OydJarommuxcs) U KOH-
TPOJBHOM (3 00y4aromMXCcst) TPYMIl, YTO0BI MOATBEPIUTH () (HEKTUBHOCTD aJaliTUPOBAHHOW MeToauKH. Kak
MOKa3aHo B TaOuuIe 3, SKCIIepUMEHTAIbHAS TPYIINa MOoJdy4nia 00ydeHHne Mo MHEMOHUYECKU CTPYKTYPHPO-
BaHHOM METOJMKE, a KOHTPOJbHAS TPYIIa NOTy4riIa 00ydIeHUE 10 TPAJULUOHHOW METOIUKE.

TaGanuma 3

Pe3ysibTaThl BHINOJIHEHUS IMATHOCTHYECKOT0 KOMILTeKca
U3 5 3ajaHMii yYaCTHHKAMM IKCNIEPUMEHTAIbHOM I'Pynnbl (10 ¥ mocJie anpodéanum)

HUnentudpuxarop . ITocie
o (cymmapHbIii . .
Ne Y4YaCTHHKA IKCIIEePH- Gt 13 5) (cyMMapHbIi KommenTapuii
MEHTAJILHOM rpynmbl 6asa1 u3 5)
1 1 10 20 [NoBbIcnit pe3ynbraT Os1arogapsi BU3yaib-
! ! HOH nmojaiepxke
2 2 10 30 [posiBri caMOCTOSATENHPHOCTD, BKIFOUAJICS
' ' B HHCTPYKIIHU
3 3 1,0 2,0 VYily4nui KOHIEHTPALUI0 BHUMAHUSI
D} PeKTUBHO UCITOIF30BAI TAKTHIILHBIE
4 4 1,0 2,5
MaTepHabl
JleMOHCTpHpOBaJl HHUIIMATHBY U YBEpEH-
5 6 1,0 3,0
HOCTb
CHM3HI TPEBOXKHOCTB, CTaJl yBEpEHHEE
6 7 1,0 2,0
paboratb
HpuMeanue. B Ta6J'II/IHe NPEACTaBJICHBI UHANBUYAJIIBHBIC PE3YJIbTAThI BBIIIOJHEHUSA aBTOPCKOI0 JUArHOCTUYCCKOI0 KOM-
IIeKca u3 5 SallaHHfI. bamner OTpaXaroT CYMMapHYIO OLCHKY IPaBUJIBHOCTH YU MOJHOTHI BBITIOJTHCHUA 3aﬂaHHﬁ C BO3MOXKHOCTBIO
YaCTHYHOTO 324€Ta; MAKCUMAaJIbHBIA PE3yIbTaT COCTABIISLT 5 0ayutoB, mar oueHuBaHus — 0,5 O6ama.

Pe3ynprathl BHIIOJIHEHUS! aBTOPCKOI0 IMAarHOCTHUECKOI0 KOMILIEKCa U3 5 3aJjaHui II0Ka3ajIK I10JIOKU-
TENbHYI0 AWHAMHKY y BCEX YYaCTHHKOB IKCIIEPHUMEHTaJIbHOH Tpynmsl. Ilocie ampoOanun MHEMOHUYECKH
CTPYKTYPHUPOBAHHOTO 3JIEKTPOHHOTO pecypca yBEIWYWICS CyMMapHBIH Oaii, OTpaKalomuil yCTEIIHOCTb
BBINOJIHECHUS 33/1aHUM, a TaK)K€ OTMEUCHbl KaUeCTBECHHbIE M3MEHEHUsS B y4eOHOH NesTeIbHOCTU 00ydaro-
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IIUXCS, BKJIFOYAs MOBBIMICHUE CaMOCTOSITSIIbHOCTH, YCTOMYUBOCTA BHUMAHUS M YBEPEHHOCTHU MPHU paboTe ¢
y4e0HBIM MaTepHANIOM. DTH JaHHBIE JOIOJHSIOT PE3YNIbTAThl MEAarorHaecKoro HaONIOAECHUS W MOATBEp-
KIAIOT TTOJIOKUTEIBHOE BIUSHUE MPEATIOKEHHON METOANKH B YCIOBUSX MWIOTHOW ampoOaruu. Kak moka-
3aHO Ha PUCYHKE 3, B KOHTPOJILHOU IpyIIe HA0JI0JaIach 3HAYMTEIPHO MEHEE BBIPaXKCHHAS MOJIOKUTEIIbHAS
TUHAMHKA, YTO yKa3blBaeT Ha Ooliee OrpaHWYCHHBIE BO3MOXXHOCTH TPAJHUIMOHHBIX METOJOB OOYYEHHS B
paMKax JaHHOW IMHJIOTHOM arpoOaItim.

IKCnepuMeHTanbHas rpynna KoHTponbHas rpynna
== o

== locne

Bannsi (13 5)

5 8
WaeHTUUKaTOp yHacTHUKa NpeHTudukaTop yyacTHMKa

Pucynok 3. CpaBHeHHEe AUHAMHUKH KOHTPOJIBHON U SKCIIEPUMEHTAIBHON TPYIII

Kak moka3ano B Tabiuie 4, onpoc yuuTeseld OMoIoru, NPUHUMABIINX YYaCTHE B SKCIICPUMEHTE, Jall
JIOTIOJTHUTEIIBHOE MOATBEPKIACHHE AP (OEKTUBHOCTH aIaliTUPOBAHHON METOIMKH.

Tabnuuma 4

MHeHue npenojasareJieil 0 IpMMeHEHUM AANTHPOBAHHOH METOIMKH

Bomnpoc IpenonaBarens 1 IpenopaBarenb 2

Bruta iu MOHATHA CTPYKTypa MaTepua- Ja, xopol1o coryiacoBasa ¢ Ipo-

IIa, JIOrH4YHasA U 1ocCJieaoBaTCJIbHasi.

noB? IpaMMOH.
Hackoibko yI00HO HCIIONb30BaTh 3a- | Y I0OHBI AJIs ypoka, ocobeHHO Kap- | Jla, BU3yasbHbIe OACKa3KH 3P dek-
nanust? TOYKH. TUBHBI.
Kaxwue 21eMeHThl MeTONUKH Haubosee
LIBeTHBIC HILTIOCTPALMHI, CXEMBIL. Pabora B mapax, BU3yaJbHbIC OJIOKH.

yAauHbl?

OTMETHIH JTH POCT HHTEpECa y yUeHH- Jla, 3aMeTHO NOBBICMIIACH YBEPEH-
coB? Ha, yyaiuecs cTaau akTHUBHEE. HOCTh

Pe3ynbTaThl OKa3amu, 9TO MEJArord BHICOKO OICHWIM aallTUPOBAHHBIC 3a/IaHMS, B YACTHOCTH MHE-
MOHHYECKHE CXEMBI, BU3yalbHbIE KapThl U MU(POBBIE MHCTPYMEHTHI. OTMEUEHO YBEITUYCHUE ITO3HABATEIb-
HOM aKTUBHOCTH, CHIDKEHHE TPEBOKHOCTH U MOBBIIICHUE BOBICUeHHOCTH yuanuxces ¢ OOIL.

Pe3ynbTaThl UCCIIENOBAaHUS MOKA3AIH TIOJIOKUTEIHFHOE BIMSIHIE UCTIONB30BAHMSI MHEMOHIYECKH CTPYK-
TYPUPOBAHHOTO 3JIEKTPOHHOTO YYeOHUKA Ha yUeOHYIO JAESITEIbHOCTh M KOTHUTHBHO 3HAYMMBbIC TTOKA3aTeIu
00yJaroIMXCcss OCHOBHOM IIIKOJIBI B YCIIOBUSIX MIJIOTHOW arnpoOaruu. B qanHOM uccnenoanuu hopMupoBa-
HUE KOTHUTUBHOW KOMIIETEHTHOCTH PacCMaTPUBAJIOCh MPEXK/IE BCETO Yepe3 M3MEHEHUs B IOHUMAaHUH y4eo-
HOTO MarepHaja, ClIOCOOHOCTH HCIOJb30BaTh OMOJOTHYECKHE 3HAHUS, YCTOWYMBOCTH BHUMAHHS U yCIIEII-
HOCTH BBIIIOJIHEHUSI CTPYKTYPUPOBAHHBIX 3aJaHuid. BmecTe ¢ TeM mokazaTenu akKTMBHOCTH, MOTHUBALIMM U
COTPYJHHYECTBA WHTEPIIPETUPOBAINCH KaK BRXHBIE YCIOBUs BKIIOUCHHsI OOydYarOUIMXCS B y4eOHBIH mpo-
I[ecc, CIIOCOOCTBYIONIIE MPOSIBIICHHIO KOTHUTHBHOW KOMITETEHTHOCTH, HO HE TOXJECTBEHHbIe ei. B skcrme-
PUMEHTAILHON TpyIie HaOJI0IaIoCch TMOBBIMICHHE TIOKA3aTellell OCMBICIICHHOTO 3allOMUHAHUS, YCTOHYUBO-
CTH BHUMAHHS ¥ CIIOCOOHOCTH K JIOTHYECKOMY TIEPEHOCY 3HAHUH, UTO CBUICTEIILCTBYET O TOM, YTO HCIOJb-
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30BaHME MHEMOHHYECKHX METOAOB IOMOTacT yCBaWBaTh CIOXKHbBIE OMOJOrmyeckue uaeu. Pe3ynmbTaThl Hmc-
CJIEZIOBAHMS COTJIACYIOTCS C pe3yjbTaTaMM HOBBIX HAay4YHBIX pPa0OT, B KOTOPBIX MIOKAa3aHO, YTO HUCIOJIb30Ba-
HUe LHU(QPOBBIX 00pa30BaTENbHBIX CpEll, OCHOBAaHHBIX Ha BHM3YaJbHO-aCCOLMATHBHBIX M MHEMOHHYECKU
CTPYKTYPHUPOBAHHBIX METO/AX, YIy4lIaeT KOTHUTHBHYIO aKTUBHOCTD YYallIMXCsI M TOMOTAeT MM JIy4llle Mo-
HATh MaTepuai, KOTOPbI OHM M3y4aroT. Takue MccieloBaHUs MOTYEPKHBAIOT, YTO HCIIOJIB30BaHUE aaarl-
TUBHBIX TEXHOJIOTMH M MYyJbTHMOJAJIBHBIX CTUMYJIOB IIPU IPENOAABAHUM OMOJIOTMH MO3BOJISIET YIUTHIBAThH
WHIWBUAYaJbHBIC TIO3HABATEIbHBIE OCOOCHHOCTH YYallMXCs, B TOM YHCIIE YYallUuXCsl C OrpaHUYCHHBIMH
BO3MOHOCTSIMHU 370POBBSI, U TIOBBIIIAET JAOCTYIHOCTh y4eOHOro Marepuana. CrenuansHo pa3paboTaHHbBIE
nuGpPOBBIE PECYPCHl IOMOTAIOT CHU3UTh KOTHUTHUBHYIO HArpy3Ky, YIPOCTHTh BOCHPHUATHE MHGOpPMALUU U
00JIErYUTh YCBOCHNE OMOJIOTMYECKHUX MOHATUI. DTOT 3KCIIEPUMEHT MOATBEPANIT IPEIOI0KEHHUS O TOM, YTO
WCTIONB30BaHKe aalITHPOBAHHOTO YUeOHO-METOAMYECKOTO TIOCOOMS 1 MHEMOHHUYECKH CTPYKTYPUPOBAHHOTO
JIEKTPOHHOTO y4eOHMKa yIydIIMIO YCBOEHHE MaTepuaia. Kpome TOro, SKCHEpHUMEHT YCKOPHJI IEepexon
ydaluxcs OT MPOCTOT0 BOCIPOU3BEACHHS 3HAHUM K BBIIIOJIHEHHIO 3a/1a4, TpeOyroImux 60j1ee BEICOKOIO KOT-
HUTHBHOTO YPOBHSI, TAKUX KaK aHallN3, CpaBHEHHE U CHHTE3 Orosiornieckoit nudopmarmu [ 14].

Kpome Toro, 66u10 00HapYKEHO, YTO MHEMOHHYECKHE METOJIbI 0COOCHHO 3(D(EeKTUBHBI TPU 00yUCHUH
abcTpakTHBIM 00J1acTsIM OMOJIOTHH, TAKUM KaK MOJIEKYJISIpHbIE M T'€HETHYECKHE MPOLECChl. DTO MOATBEP-
K/IAeT MOJIOKCHUSI KOTHUTUBHON TEOPHH MYJIbTUMENUHHOTO 00ydeHust Maiiepa, coriacHo KOTOpoi co3ma-
HHUE YCTOWYMBBIX MEXKIPEIMETHBIX CBS3EH U JIONTOBPEMEHHAS perpe3eHTalus HHHOpMAIIUU C aCCOLMATHB-
HBIMH 3JIEMEHTaMH YIIy4IIaeTCs BU3yallbHOU Mpe3eHTanuei [15].

Crenyer OTMETUTH OrpaHUYEHHS UCCIIeNOBaHus. Bo-iepBbIX, Hccaeq0BaHue TPOBEIEHO Ha HEOOIBIION
BEIOOpKE, UTO CBS3aHO C peajibHOM OpraHM3alueil HHKII03UBHOTO 00y4YeHus B 0011e00pa3oBaTeIbHBIX KO-
nax, rae o0yJaromnpecs ¢ 0cOOBIMU 00pa30BaTeIHHBIMU MOTPEOHOCTSIMH TIPEACTABICHH HEMHOTOUNCIICHHO.
Bo-BTOpHIX, HCCIen0BaHNE HOCUIIO JIOKAIbHBIA U MUJIOTHBIM XapakTep, MOCKOJIbKY OCYLIECTBISIIOCH Ha Oase
JBYX IIKOJI 0€3 paHIOMHU3alNN YYaCTHUKOB. B CBSI3M ¢ 9THM MONyYeHHBIC PE3yJIbTaThl CIEAYET paccMaTpH-
BaTh KaK MpPEABAPUTENbHBIC, OMHAKO OHU MPEACTABIAIOT MPAKTHUYECKYIO IEHHOCTD sl AajibHEHIIeH pa3pa-
00TKH U anpoOary MHEMOHHYECKH CTPYKTYPUPOBAHHBIX 3JICKTPOHHBIX PECYPCOB 110 OMOJIOTHU B YCIOBHUSIX
WHKJTFO3UBHOTO 00pa30BaHMUS.

Baxnouenue

IIpoBen€HHOE HCCIEOBAaHHE IOKA3aJl0, YTO HCIOJIB30BaHUE MHEMOHHYECKH CTPYKTYpHUPOBAaHHOIO
3JIEKTPOHHOTO y4yeOHHKa MO OMOJIOrMU B YCJIOBHUSX NMWIOTHOH ampoOaunuu cnocoOCTBYET IOJIOKUTEIBLHON
JMHAMHUKE TOKa3aTesel, CBA3aHHBIX C ()OPMHUPOBAHHEM KOTHHTHBHON KOMIIETEHTHOCTH YYalllUXCSI OCHOB-
Ho#i 1mKosbl. Hanbomnee oT4ETIIMBO 3TO MPOSBUIIOCH B YIYYLICHUH KOHIEHTPALMY BHUMAaHUS, TPUMEHEHUH
3HAHUH U yCIIEIIHOCTH BBINOJIHEHUS IUAarHOCTHUECKUX 3aaHnil. OJHOBpEMEHHO ObUIH 3aMKCUPOBAHBI I10-
JIOXKUTENbHbIE M3MEHEHHUS B Y4eOHOH aKTHBHOCTH, MOTUBAIIMU U B3aUMOJICHCTBUU 00YYaOIINXCS, KOTOPBIE
paccMaTpUBarOTCs Kak NEAArOrMueCKe yCIOBHs, COIIPOBOXKIAIOIIME JAHHBIN ITpoLiece.

OKCIepUMEHTANbHBIE JaHHbIE MOATBEPAMIIN, YTO WHTErPAlisi MHEMOTEXHUKH M LHU(POBBIX CPEICTB
00y4YeHHUs] CHMKAeT KOTHUTHUBHYIO HArpysKy, JI€laeT IpOLECC YCBOEHHs OHOJIOTMYeCKUX MOHATHH Oojee
JIOCTYITHBIM Y MOTUBHpYIOIIMM. [lonydeHHbIE pe3ynbTaThl COOTHOCSTCS C COBPEMEHHBIMU [1€1arOrNYECKUMU
TEH/ICHIUAMH, HANIPABICHHBIMU Ha UCIIOJIb30BaHNE MYJIbTUMOAAIBHBIX M aJalTUBHBIX TEXHOJOTHH B 00y-
YEHUU.

Takum 00pazom, pa3pabOTaHHBI MHEMOHWYECKH CTPYKTYPUPOBAHHBIH 3IIEKTPOHHBIA YYEOHHK MOXET
paccMaTpUBaThCSl KaK MHHOBALMOHHOE CPEACTBO pealn3aluy IPUHIMIIOB MHKIKO3UBHOTO U KOMIIETEHTHO-
CTHOro 00pa3oBaHus. B ycrnoBusX MUIOTHON anpoOanuy OH NPOJAEMOHCTPUPOBAN MMOTEHIUAT KaK CPEICTBO
ajanTanuy yaeOHOro MaTepHualia, MOBBIIEHHUS JOCTYITHOCTH €r0 YCBOCHHSA W MOMJIEPKKH (POPMUPOBAHUS
KOTHUTHBHO 3HaYMMBIX YY€OHBIX YMEHHUH Y 00Y4aIONIUXCsI ¢ 0COOBIMU 00pa30BaTeIbHBIME MOTPEOHOCTSIMHU.
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N.P. Pamazanosa, A.J[. MaitmaraeBa, XK.K. Kenxxeena

buoJiorusinbl OKbITY yAepiciHae 0Ky MaTepHaJIbIHbIH MHEMOHHKAJIBIK
KYPbLIBIMIAJYbIHA HETi3/1eJITeH 3JIEKTPOH/IBIK PecypPC apKbLIbI
OKYIIBLIAPAbIH KOTHUTHBTIK KY3bIPETTUIIMNH KAJBINTACTBIPY

Makanama WHKIIO3MBTI OimiM  Oepy JKkaFdaliblHAA HETI3ri MEKTeN OKYIIbUIAPBHIHBIH KOTHUTHBTIK
KY3BIPETTIIITIH KAJIBINTACTHIPY MaKCaThIHIA OMOJIOTHsI MOHIHE apHAJIFaH MHEMOHHKAIBIK KYPbLUIBIMIAIFaH
JIEKTPOHIBIK OKYJBIKTHI KOJAaHY KapacThIpeUIOsl. KazakcTaHHBIH OimiM Oepy ToxipubeciHme Omomorus
OotipiHImma OeifiMaenreH MUGPIBIK PeCypcTapablH JKETKUTIKCI3Ir koHe epekine OimiM Oepy KaKeTTimKTepi
0ap OKyImIBUTApIBIH Camalbl OuUTiIMIe TEH KOJDKETIMIUIIH KaMTaMachl3 €Ty KaKeTTUIr 3epTTeyaiH
©3CKTUIIriH apTTHIPaIbl. 3epTTEyIiH MAKCaThl — MHEMOHHUKAIBIK KYPBUIBIMIAIFaH 3JIEKTPOHIBIK OKYITBIKTHIH
OKYIIIBLIAPIbIH KOTHUTHBTIK JaFAbUIApbIH JaMBITYFa KaHIIAJIBIKTHI BIKIAT €TETIHIH TOXipHOENiK TYPFbIIaH
aHbpIKTay. 3epTTey OapbIChIHOA MEJaroruKajblK Oakbliay, AMArHOCTHKAIBIK TECTTEp JKOHE CAJIBICTHIPMAIIBI
Tayjiay dicTepi KOJIAHBUIABL. DKCHEPUMEHT MHKIIO3UBTI CHIHBINTAphI Oap jkanmbl OilniM OepeTiH MeKTel-
TepAe KYPri3inai. BHONOTHANBIK YFBIMAApABI MEHrepy JAeHreli, ecTe cakray »oHe 3eiH KepceTkiTepi
Garananpl. HoTiokenep MHEMOHHKAIBIK 9J[iCTEp MEH MHTEPAKTHBTI JIEMEHTTEep/Ii Mailanany KaraaibiHaa
OKy MaTepHaNbIHBIH TYCIHIKTUIITIHE, 3€HiHHIH TYpPaKTBUIBIFBIHA, OLTIMII KOJIaHy KOPCETKIMITepiHe >KOHEe
OKYIIBUIAP/BIH TaHBIMIBIK OEJICEHAUTIrIHE OH JWHAMUKa OalfKalFaHBIH KOPCETTi. 3epTTey ANEKTPOHIBIK
OKYJIBIKTHI KOTHUTHUBTIK KHBIHABIKTAPBI 0ap OKYIIbLIIAPFa KOMEK KOPCETETIH KOHE MHKIIO3UBTI OKBITYIIBIH
TUIMAUTICIH apTThIpaThiH OSHiMIEIreH OKBITYABIH MHHOBALMUIBIK Kypajbl PeTiHAe KOJJaHy MYMKiHIIriH
KapacThIpaibl.

Kinm ce30ep: KOTHUTHUBTIK KY3bIPETTiIK, HHKJIIO3HUBTI OiiM Oepy, MHEMOHHKA, JIEKTPOH/IBIK OKYJIBIK, OHO-
norusi, 6eifiMaeNnTreH pecyperap, KOTHUTHBTIK JIaMy, TAaHBIMBIK OCJICeHAITIK.
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I.R. Ramazanova, A.D. Maimatayeva, Zh.K. Kenzheyeva

The formation of students’ cognitive competence in biology
education through the use of an electronic resource based
on mnemonic structuring of learning content

The article looks at how lower secondary school students might improve their cognitive capacity by using an
electronic biology textbook that is mnemonically arranged in inclusive education settings. The lack of appro-
priate digital biology resources in Kazakhstan’s educational system and the requirement to guarantee students
with special educational needs equitable access to high-quality instruction define the study’s applicability.
The study’s objective is to verify through experimentation how well students’ cognitive abilities are devel-
oped by the mnemonically designed electronic textbook. Teacher observation, diagnostic tests, and compari-
son analysis were used in the study. The trial was carried out in inclusive classrooms at regular schools.
Memory, attention, and biological concept acquisition indicators were assessed. The results showed positive
dynamics in learning material comprehension, attention, and knowledge application, as well as increased
cognitive engagement in the context of using a mnemonically structured electronic resource. The study inves-
tigates the electronic textbook’s potential as a cutting-edge adaptive learning tool that can improve inclusive
education and assist students with cognitive challenges.

Keywords: cognitive competence, inclusive education, mnemonics, electronic textbook, biology, adapted re-
sources, cognitive development, cognitive engagement.
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A comparative analysis of foreign strategies of training teachers
to use artificial intelligence technologies in education

With the rapid development of artificial intelligence (Al) technologies, educational systems across various
countries have demonstrated heterogeneous approaches to its integration into pre-service teacher training.
This article presents a review and comparative analysis of international models and cases of Al implementa-
tion into the higher pedagogical education systems. The research methods included content analysis, compar-
ative analysis, and typology of international educational models that integrate Al technologies into the teacher
training process. The study was based on a content analysis of research papers, identifying three key models:
episodic, integrative, and transformative. Examples from the USA, Canada, Finland, Singapore, South Korea,
Australia, and Germany are considered. The article analyzes the methodological, institutional, and ethical as-
pects of Al implementation, as well as compares the degree of technological maturity and pedagogical ap-
plicability. The analysis of 18 international programs resulted in the identification of three typological mod-
els: episodic, integrative, and transformative. These models varied in the degree of Al integration into the ed-
ucational process, the level of systemic support, and the focus on developing pre-service teachers’ Al compe-
tencies. The study’s results were visualized in infographics and an analytical table, allowing for the identifica-
tion of cross-country similarities, differences, and trends in the digitalization of education.

Keywords: artificial intelligence, digitalization of education, pre-service teacher training, international experi-
ence, Al integration models, Al literacy, Al competencies, comparative analysis.

Introduction

The current stage of educational development is characterized by rapid digitalization, within which arti-
ficial intelligence (Al) is acting not simply as an auxiliary technology, but as a transformative factor in peda-
gogical interaction [1, 2]. The integration of Al into educational practice is moving from the sporadic use of
individual tools to the strategic implementation of Al at the institutional, curricular, and didactic levels [3, 4].
This process is particularly significant in the context of pre-service teacher training, who are expected to pos-
sess both technological and critical-ethical competence in the use of Al tools.

In international practice, teacher training models are actively being developed that take into account the
implementation of artificial intelligence technologies. These models range from the occasional use of Al
tools in individual courses to the creation of comprehensive educational programs aimed at developing Al
Literacy, which includes not only operational skills but also the ability to ethically and reflectively evaluate
the consequences of using Al in education [5, 6].

Despite the diversity of cases and initiatives, there remains a need to systematize these models, conduct
comparative analysis, and identify correlations between the structural components of educational systems
and the nature of Al integration. Particularly relevant is the analysis of models implemented in countries
leading the field of digital education: Finland, Singapore, South Korea, the United States, Canada, Germany,
and Australia. Such analysis not only allows us to describe trends but also to propose the transfer of applica-
ble practices to the educational context of countries currently formulating their own digital pedagogy poli-
cies.

Al Literacy is understood not only as the skill of operating technologies but also as the ability to ethi-
cally and reflectively evaluate the consequences of their use [5, 7]. Researchers emphasize that developing a
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critical understanding of Al systems is a prerequisite for teachers' full participation in the digital educational
space [6, 7].

The purpose of this study is to classify and compare foreign models and cases of integrating Al into
teacher training, as well as to identify practices that are most applicable to the modernization of national ed-
ucation systems. The presented investigation tries to solve the following tasks:

— Identify and describe key teacher training models with elements of Al;

— Carry out a comparative analysis of the structural, methodological, and ethical components of the
foreign models of integrating Al into teacher training;

— ldentify factors that ensure the successful integration of Al into teacher training;

— Identify adaptive practices applicable to the educational systems of developing countries.

Methods and materials

The methodological basis of this study is based on a comprehensive approach combining elements of
content analysis, comparative analysis, and typology of international educational models that integrate artifi-
cial intelligence (Al) technologies into teacher training.

The sample for analysis included the range of educational programs implemented at universities and na-
tional initiatives in the following countries: Finland, Singapore, South Korea, the United States, Canada,
Australia, and Germany. The selection was based on the availability of reliable information on the inclusion
of Al in teacher training in open sources — research papers, educational portals, and official documents from
ministries of education. The programs cover both undergraduate and graduate degrees, and in some cases,
specialized continuing professional development (CPD) courses.

The first stage of the study involved a content analysis of programs, curricula, syllabi, and accompany-
ing teaching materials. The following aspects were analyzed:

— the presence of Al modules or courses directly related to Al training;

— the inclusion of digital literacy and Al Literacy topics;

— the use of Al technologies (e.g., generative models, analytical systems) in teaching practice;

— the stated pedagogical goals and expected learning outcomes;

— the presence of regulatory norms and ethical guidelines for Al application in education.

The second stage used a comparative method to identify similarities and differences between approach-
es to integrating Al into educational programs. To ensure analytical accuracy, the following comparison cri-
teria were identified:

As for the model types, the study allowed us to distinguish the following samples: episodic (fragmen-
tary implementation of Al), integrative (built-in modules), and transformational (Al as the basis of the entire
didactic system).

Based on an analysis of international programs, we identified three main models for integrating Al into
teacher training:

1. The episodic model (presented in the USA, Canada, and Germany): characterized by the fragmented
implementation of artificial intelligence tools, initiated by individual teachers [8, 9]. Training is often limited
to continuing education courses (CPD), and there is a lack of systematic methodological support [9, 10, 11].

2. The integrative model (typical of Finland and South Korea): involves the systematic inclusion of Al
modules in the curriculum structure and the presence of a methodological framework [12, 13]. In this model,
the emphasis shifts to the development of technical and pedagogical competence [4, 13]. It is worth noting
the experience of Estonia, where the implementation of Al is viewed through the prism of the teacher's “pro-
fessional vision”, which includes the ability to notice significant signals (cues) in Al data and interpret them
for decision-making [14, 15]. In Kazakhstan the policy in Al inclusion has acquired the features of an inte-
grative model though effective implementation still requires raising of educators’ and students’ awareness in
the corresponding sphere [16].

3. The transformational model (common in Singapore and Australia): Al becomes the basis for design-
ing the entire educational environment or process [12, 17]. In this model, the teacher acts not simply as a us-
er, but as a mediator and facilitator of the Al environment, capable of adaptive learning and personalization
of the process [4, 17].

Within these models the following features were identified:

The level of institutionalization could be local (individual universities), regional (at the level of regional
ministries of education), and national (implementation through national educational standards). Implementa-
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tion methods were online courses, blended learning, laboratory practice, and project-based activities. Meth-
odological support included the availability of teaching aids, learning platforms, glossaries, and guides. Ethi-
cal and legal integration implied sections or separate courses dedicated to Al ethics, academic integrity, and
digital security. The teacher’s role included whether the teacher is viewed as a user, adapter, developer, or
mediator of Al technologies.

In the third stage, a typology method was used to identify consistent models for integrating Al into
teacher training. Based on the results of content analysis and comparison, three main model types were iden-

tified, presented in the table below (Table 1).

Table 1

A typology of models for integrating Al into teacher training

Model type

Brief Description

Country/program sample

Episodic model

Implementation of individual Al tools
without integrating them into the cur-
riculum. This can be initiated by fac-

ulty or as an elective.

USA (CPD programs), Canada
(EdTech initiatives), Germany (re-
search modules)

Integrative model

Al modules are integrated into the
structure of the educational program
and are accompanied by methodolog-
ical support.

Finland (Future Education Finland),
South Korea (Smart Education Plan),
Australia

Transformational model

Al is a central component of all edu-
cational programs. The focus is on Al
literacy, critical thinking, ethics, and

Singapore (Teacher Al Toolkit), Aus-
tralia (National Digital Learning
Strategy)

individualization.

This table reflects the typology of models identified during the analysis of foreign educational pro-
grams. The classification is based on the level of Al integration into the educational process and institutional
support. Episodic models are characterized by fragmented implementation, while integrative models demon-
strate the presence of targeted courses and a methodological framework, and transformative models represent
comprehensive programs in which Al provides the framework for pedagogical design. The table highlights
not only typological differences but also the geographical location of the countries in which these models
have been tested.

At the final stage, the obtained data were interpreted, identifying trends, similarities, and discrepancies
between the models. The results serve as the basis for the following section, which will critically analyze the
applicability of these models, relate them to the barriers and needs identified in the Kazakhstani context, and
propose ways to adapt the most successful practices.

Results and Discussion

The study demonstrated the existence of sustainable approaches to integrating Al technologies into
teacher training, each driven by both state educational policy and local institutional initiatives. Our analysis
of 18 international programs identified three typological models: episodic, integrative, and transformative.
These models differ in the degree of Al integration into the educational process, the level of systemic sup-
port, and the targeted focus on developing pre-service teachers’ Al competencies.

The episodic model is characterized by the targeted use of individual Al tools, often at the initiative of
individual faculty or departments. Al literacy training in such models is rarely institutionalized and is not
supported by methodological recommendations or regulations. Such models were found at universities in the
US, Canada, and Germany, where Al is used primarily in advanced training courses or elective programs.

The integrative model involves the systematic inclusion of Al modules within educational programs and
is accompanied by the development of a methodological framework and regulatory support. Similar ap-
proaches are being implemented in Finland, South Korea, and to some extent in Australia, the United States,
Canada, and Germany, where the implementation of Al learning is accompanied by teacher training and the
development of educational materials. These models are aimed at developing Al literacy, but primarily at the
level of technical and methodological competence.
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The transformative model represents the most advanced form of integration, in which Al technologies be-
come not just tools but the foundation for designing the entire educational environment. In this model, key con-
siderations include not only working with Al but also developing critical thinking, digital ethics, and algorith-
mic awareness. Prominent examples include the national initiatives of Singapore (Teacher Al Toolkit) and Aus-
tralia (National Digital Learning Strategy), where Al is integrated into educational standards, curricula, and
pedagogical reflection. A typology of Al integration models is presented in Figure 1.

Types of Al integration models in teacher training by country

[mmm Episodic model

10 |

| N Integrative model

| ™= Transformational model ‘
0.0 : ‘ I

Canada Germany Finland South Korea  Singapore Australia
Countries

o o o
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Number of identified models

o
N

Figure 1. Types of Al integration models in teacher training (by countries)

The diagram visualizes the results of a typology of Al integration models across seven countries. Blue
represents episodic models, orange integrative models, and green transformative models. The diagram shows
that the most advanced digital pedagogical transformation is observed in Singapore and Australia. Finland
and South Korea demonstrate sustainable integrative solutions. Meanwhile, in the United States, Canada, and
Germany, Al integration is predominantly spotty and sporadic.

This infographic allows us to clearly see how the model type correlates with the national digital strategy
in education. For example, transformative models are only possible with national regulatory support (as in
the case of Australia and Singapore), while episodic models are more common in countries with decentral-
ized education systems.

It is important to note that transformative models not only ensure technological innovation of programs
but also change the didactic paradigm. Learning becomes personalized, assessment becomes adaptive, and
teachers become not simply knowledge transmitters but mediators of the Al environment.

A comparative analysis based on methodology, ethics, and infrastructure showed that countries with na-
tional support for Al strategies demonstrate the highest results. However, as noted in the literature, the avail-
ability of technology alone does not guarantee its effective adoption.

Successful transformation requires:

— Partnerships between researchers and teachers. Co-designing Al solutions allows teachers to better
understand the pedagogical models underlying the tools;

— Developing evidence-based thinking. Al tools (e.g., analytical dashboards) should support the pro-
cesses of describing, explaining, and predicting learning situations. This helps teachers connect theoretical
knowledge with practical context;

— Ethical integration. Issues of algorithmic fairness and academic integrity must be included in manda-
tory training.

It was also found that in most countries, emphasis is placed on developing the following key compo-
nents of Al competence:
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— knowledge and understanding of Al fundamentals (technical literacy);
ethical and reflective thinking (ethical Al awareness);
practical use of Al tools for educational purposes (pedagogical application);

— the ability to evaluate and select Al services (evaluative skills).

In countries where Al implementation is focused on a transformative approach, the following condi-
tions are present:

— developed national or regional educational strategies;

a systemic digital infrastructure;
institutional training platforms for teacher preparation;

— the presence of ethical standards for the use of Al in education. Thus, the identified models and their
characteristics allow us to form an understanding of the maturity of digital transformation in teacher educa-
tion in various countries, as well as to identify successful practices that can be adapted to other educational
systems, including Kazakhstan.

An additional stage of the analysis involved comparing the effectiveness of the identified models for in-
tegrating artificial intelligence into teacher training based on four key criteria: methodological comprehen-
siveness, ethical integration, infrastructural readiness, and implementation effectiveness. Each criterion was
assessed on a scale of 0 to 3, allowing us not only to document the presence of Al elements in the programs
but also to assess their systematicity and depth of implementation (Fig. 2).

Comparison of Al training models by success criteria

Countries

Methodology (0-3) — USA
== Canada
Germany
Finland
/ === South Korea
Singapore
/ Australia
L \
Efficiency/(0-3) \ > Ethical aspects (0-3)
\\ h S A

Infrastructure (0-3)

Figure 2. Comparison of Al foreign training models by success criteria

The methodological component reflected the presence of structured courses or modules in the curricu-
lum developed based on the Al Literacy concept. In countries where this criterion received the highest
scores, Al is viewed not as a technological option, but as part of a digital pedagogical paradigm, integrated
into the logical and methodological model for pre-service teacher training.

The ethical component encompassed the inclusion of issues of academic integrity, digital ethics, algo-
rithmic fairness, and the social impact of Al in the training framework. This component demonstrates vary-
ing degrees of maturity: from a complete absence of an ethical framework (for example, in some American
and Canadian programs) to specialized courses and practical training (in Australia and Singapore).

The infrastructure level was determined by the availability of sustainable access to modern Al tools,
online platforms, and opportunities for practice-oriented learning. High scores in this component are typical
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of educational systems based on national digital strategies and publicly funded Al platforms, as observed in
South Korea, Finland, and Australia.

The effectiveness of Al implementation in teacher training was assessed based on available reports,
publications, and feedback from program participants. This criterion encompassed not only the availability of
technologies but also their actual use in the learning process, including during student project-based and
practical activities, as well as the level of satisfaction and development of digital competencies.

The analysis revealed that the transformational models implemented in Singapore and Australia scored
highest across all four criteria. Their approaches are characterized not only by technological advancement
but also by a clearly defined pedagogical logic, within which Al is integrated into both content and instruc-
tional processes. Models implemented in Finland and South Korea demonstrate a high level of methodologi-
cal and infrastructural maturity, while sometimes maintaining an optional approach to ethical integration.

In contrast, the models in the United States, Canada, and Germany are characterized by a predominantly
episodic approach, where the use of Al is limited to individual initiatives, and systemic mechanisms for
methodological support, ethical regulation, and infrastructural support are either absent or weak.

The study demonstrates that highly effective Al integration is only possible with a holistic system com-
bining infrastructure and deep pedagogical reflection. In transformational models (such as in Singapore and
Australia), Al is integrated into educational standards, enabling changes in the teaching paradigm itself.

For countries undergoing modernization (including Kazakhstan), a transition from the episodic use of
technologies to integrative models is recommended. An important element of this adaptation is the use of
experiential learning models, where teachers undergo cycles of concrete experience, reflective observation,
and active experimentation with Al systems.

Thus, a comparison of success criteria confirmed that highly effective Al integration in teacher educa-
tion is only possible with a holistic system combining methodology, ethics, infrastructure, and feedback.
This supports the hypothesis that Al literacy in teacher education cannot be viewed solely as a technical skill;
it requires a comprehensive pedagogical, ethical, and institutional framework.

Conclusion

The study allowed us to build the typologies of international models for integrating artificial intelli-
gence technologies into teacher training. In addressing the research objectives, along with identifying and
describing these models, a comparative analysis of their structural, methodological, and ethical components
was conducted. Factors that ensure the successful integration of Al into teacher training process were identi-
fied, and adaptive practices applicable to the educational systems of developing countries were identified.
Thus, a comparative analysis revealed that approaches to Al implementation vary significantly depending on
the institutional and national context. Based on their typological characteristics, all the models examined can
be divided into three main groups: episodic, integrative, and transformative. The episodic model, common in
educational systems with decentralized structures such as the United States, Canada, and Germany, is charac-
terized by the fragmented implementation of Al tools without their inclusion in the mandatory structure of
educational programs and without methodological support. The integrative model, as exemplified by Finland
and South Korea, demonstrates a higher degree of structural inclusion of Al in the curriculum and requires
the provision of educational modules, teaching aids, and teacher training. The most progressive is the trans-
formative model, implemented in Australia and Singapore, where Al is viewed not as a tool, but as a basis
for rethinking the didactic paradigm itself, including the development of Al literacy, critical thinking, ethical
standards, and digital identity.

A comparison of models based on four criteria: methodology, ethics, infrastructure, and effectiveness
revealed that high efficiency is achieved only with a systemic approach, where all components are balanced
and supported at the state level. The most successful countries were those with robust national digital educa-
tion strategies, whose policies are aimed not only at technological modernization but also at developing a
professional teaching culture in an Al environment. Furthermore, the key to the successful implementation of
this model is not only the availability of modern tools and platforms, but also institutional support, regulatory
frameworks, teacher training, and the inclusion of ethical components in the educational process.

In the Kazakhstani context, the results of this analysis suggest that the effective implementation of Al in
pre-service teacher training requires a shift from the sporadic use of technologies to integrative and trans-
formative models. This requires modernizing educational programs, incorporating modules on Al literacy
and Digital Pedagogy, creating a national methodological platform, developing ethical guidelines, and ex-
panding the infrastructural capacity of universities. Adapting successful international practices is possible
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provided they are adapted to the national cultural and educational context, ensuring the language accessibil-
ity of educational materials, and with a targeted state strategy aimed at developing digital pedagogy and de-
veloping pre-service teachers’ Al competencies. Thus, integrating Al into teacher training process is not so
much a technical process as a pedagogical, ethical, and strategic task.
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I'K. Cmarynosa, I'.b. CapxxanoBa, M.A. TaitkymaHoBa,
XK.A. Ecka3unosa, b.M. l6paesa

Binim Oepyne kacaHabl MHTEIEKT TEXHOJOTHSVIAPbIH NalijaJaHyFa
OKBITYIIBLIAPAbI JASPJIAYABIH XAJBIKAPAJIBIK CTPATeruslJIapbIHbIH
CAJIBICTHIPMAJIBI TAJIIAYbI

XKacangpr waTemnekt (OKM) TexHOMOTHSIapbIHBIH KAapKBIHABI JaMybIMEH OpTYpii enaepiiH OutiM Gepy
JKydenepi Oonamax OKBITYIIBUIAPIBI JaspiaydblH WHTETpalMsIaydblH OPTYPIl TOCUIIEpiH KepceTemi.
Makanazia XansIKapajiblK MOZIETBIEP MEH KOFaphl MMeAaroTukaiblK OutiM Oepy xyhenepinae XKW eHrizynin
MBICAIIapbIHA 0Ty JKOHE CalbICTHIPMAIbl TalJay YCHIHBUIFAH. 3epTTey oJicTepiHe Ma3MyHJbI Tanaay, ca-
JBICTBIPMAIBI TANAAY JKOHEe MyFamiMaepi okpITyFa XKW TexHomorusmapsiH OipiKTipeTiH XaIbIKapalbIK OiTiM
Oepy MoJeNbJCpiHiH THIOJOTHACH Kipenai. 3eptrey 2019-2025 xputaapaarbl 6achUIBIMIAPIBIH Ma3MYHIbI
TajqjayblHa HETI3[eNreH, OHJa YII Heri3ri MOJeNb aHBIKTaJFaH: »SIH30ITHIK, WHTETPATHBTI JKOHE
tpanchopmanmsuisik. AKII, Kanana, @uansaaaus, Cunramnyp, Onrycrik Kopesi, ABctpanus xoHe ['epmanus
CHSIKTHI elJiep/ieH MbIcainap Kapactelpsuiisl. Makanana JKUW eHrizyniH oficHaMaiblK, HHCTHTYIIHOHAIIBIK
JKOHE STHKAJBIK aCHEKTIepl TajlJaHIbl, COHAAl-aK TEXHOJIOTHUIBIK JKETLTY OOpeKeci MEH IeAaroruKaibiK
KOJIIAaHBLTYBI ~ CAlbICTBIPBUIABL.  XalbIKApadblK OaFrmapiamManmapisl Tajgay HOTIKECIHIE SMU30ATHIK,
MHTETPATUBTI KOHE TPaHC(HOPMAIMSIIBIK AETeH YII THIIOJIOTHSIIBIK MOJENb aHbIKTaIIbl. byn mogensaep XKHU-
nig OimiM Oepy mpoleciHe HHTETpalMsUIaHy Iopekeci, JKYHeNlik Koijay [eHreii oHe Ooramak
okpITymslIapasiH KM Ky3bIperTinikTepiH naMbiTyFa Oaca Haszap ayzmapy OoMbIHIIA SpTypii. 3eprrey
HoTIDKeNepi nHporpadrka MeH aHATHUTHUKAJIBIK KeCTele KopceTinreH, Oy Outiv 6epysi mudpiaHabIpyaarsl
eJIZIep apachIHAFbl YKCACTHIKTapAbl, albIpMAIIbIIBIKTApAB] )KOHE YPIiCTep il aHBIKTayFa MYMKIHIIIK Oepeti.

Kinm ce30ep: >xacaHibl WHTENICKT, OimiM Oepyami udpriaHmsipy, Oonaiiak OKBITYIIBUIAPIBI Jaspiiay,
XaIBIKAPAIBIK TOKIpUOE, KACaHIbl WHTEUIEKT WHTErPAlMACHIHBIH MOJEIbIEPi, KACaHIbl HMHTEIUIEKT
CayaTTBUIBIFBI, KACAH/IBl HHTEIUIEKT KY3bIPETTITIKTEP], CATBICTRIPMAIIBI TANI/IAY.

I'.K. Cmarynoga, I'.b. CapxxanoBa, M.A. TaiikymaHoBa,
X.A. Ecka3unosa, b.M. l0paeBa

CpaBHUTe/ILHBIN AHAJIN3 3aPY0eKHBIX CTPATErnil MOATOTOBKH NeJaroroB K
HCMO0JIb30BAHUIO TEXHOJIOTUI UCKYCCTBEHHOI0 MHTE/VIEKTA B 00pPa30BaHUH

B ycnoBHSX CTpEMHTENBFHOTO Pa3BHTHS TEXHOJIOTHH HcKyccTBeHHOro mHTelutekTa (W) oOpa3oBarenbHbIe
CHCTEMBI PA3INYHBIX CTPAH JEMOHCTPUPYIOT HEOJHOPOIHBIE MOAXO/IBI K €0 MHTETPAlii B HOATOTOBKY Oy-
Iymux mexaroroB. Hacrosmas cratest mpeacraBisier coboit 0030p M CpaBHUTEIHHO-COTIOCTABUTEIBHBII aHa-
M3 3apyOeXHBIX Mojelell U KelicoB BHenpeHus: M B cuCTeMBI BBICHIETro Mefarorm4eckoro oOpa3oBaHMsI.
Mertop!l nCCIE0BaHNS BKJIIOYATIN KOHTEHT-aHAIN3, CPABHUTEILHO-CONOCTABUTENbHBIN aHAIN3 U TUIIOJIOTH-
3aLHI0 3apyOeKHBIX 00pa30BaTeNbHBIX MOJIEIICH, B KOTOPBIX pealn30BaHa HHTETPAIXs TEXHOIOTHH HCKYCCT-
BEHHOTO MHTEJUIEKTa B IIPOLIECC MOATOTOBKH IEJarorMyeckux KaapoB. VccienoBaHue omupanoch Ha KOH-
TeHT-aHan3 myosmkamid 3a 2019—2025 rr., BEIIENss TPH KIFOYEBbIE MOACIH: SIH30HYECKYI0, HHTETPATHB-
HYIO U TpaHC(hOopManuoHHylo. PaccmarpuBammcs npumeps! u3 Takux crpad, kak CIIA, Kanana, dunnsauaus,
Cunramyp, HOxnas Kopest, ABctpamus u I'epmanus. [IpoBoguTcst aHai3 METOOIOTNIECKHAX, HHCTHTYIHO-
HaJIbHBIX U ATUYECKUX acIeKToB BHeapeHHsa MU, a Takke CONOCTaBICHUE CTEIEHU TEXHOJIOTHYECKOH 3pero-
CTH ¥ TMeIarOrM4ecKoil MpUMEHNUMOCTH. B pe3ynbraTe aHann3a 3apyOeKHbBIX POrpaMM ObUTH BBIJCICHBI TPH
THUIOJOTHYECKHE MOJCIIH: STU30ANYECKasi, THTErpaTHBHAs U TpaHC(OpMaIMOHHAs. DT MOJIEIH Pa3InyaroT-
csl o cTeneHu BkitoueHHOCTH VM B yueOHbIH mpoliece, ypOBHIO CHCTEMHOI MOMACPKKH U LIEICBOH OpUEH-
Tauuu Ha popMupoBanue Al-koMnereHIMH y OyAylmMX MpenojaBartenieid. Pe3ynbTaThl HCCIeJOBAHUS BU3ya-
JHM3MPOBaHEI B (hopMe nHQOrpaguKy U aHATMTHIECKON TaOINIIBI, TO3BOJISIONIEH MPOCIEIUTh MEXKCTPAHOBBIE
CXOJICTBA, PACXOK/ICHUS U TEHJCHIUHU B IIM(POBHU3AINHI 00pa30BaHUSL.

Kniouesvie crosa: NCKYCCTBEHHBIM WHTEIUIEKT, IU(POBH3AIMs 00pa30BaHUs, MOATOTOBKA OYyAyIMIHNX ydIHTE-
JIel, MEXIYHAPOIHBINA OMBIT, Moaenu uaTerpamun MU, rpamotHOCTh B 00mactu MU, komnereHnmu B obnac-
i VW, cpaBHUTEIbHBINA aHAIN3.
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Binsinue TPeBOKHOCTH HA YCII€BAEMOCTh CTY/JA€HTOB

JlaHHas1 CTaThsl MOCBSIIIEHA HMCCICIOBAHHUIO BIMSHHS TPEBOKHOCTH Ha aKaJEeMHUYECKYIO YCIEBaeMOCTh CTY-
JIEHTOB BBICHINX y4eOHBIX 3aBefeHHN. PaccMaTpuBaeTcs peHOMEH TPEBOKHOCTH, €€ TEOPEeTHIECKHEe OCHOBA-
HUSA, KJIaCCU(UKAIMU U POJIb B y4eOHON NesATeTbHOCTH. B cTaThe mpeacTaBlieH CHCTeMAaTH3UPOBAHHBIN aHa-
JIM3 OTEUECTBEHHBIX M 3apyOEKHBIX MCUXOJOTUYECKHX MOAXOMO0B K MOHUMAHHIO TPEBOKHOCTH KaK COCTOSI-
HUS ¥ KaK YCTOWYHMBOTO JIMYHOCTHOTO CBOMCTBA, a TAKXKE PacKphITa crieludurka eé nmposBieHuH B 0Opa3oBa-
TenbHOU cpene. O030p IMIMPHYESCKUX TaHHBIX IEMOHCTPUPYET JABOWCTBEHHBIN XapaKTep BIMSHUS TPEBOXK-
HOCTHU: IIPY YMEPEHHOM YPOBHE OHa BBIMOJHAET MOOMIM3YIONIYI0 U MOTHBAIIMOHHYIO (DYHKIHUIO, CIIOCOOCT-
Bysl KOHLICHTPAllUK U Y4eOHOIl aKTUBHOCTH, TOTJa KaK BBHICOKHI YpOBEHb IPHBOJNT K 1€30praHU3aI[MN KOT-
HHUTHBHBIX MPOLECCOB, CHIDKEHHIO BHUMaHUs, PabOTOCIOCOOHOCTH M YCIIEBAEMOCTH. DMIUPHUYECKasi 4acTh
UCCIIEIOBAaHNSI OCHOBaHA Ha MPUMEHEHHHM BaNMAHBIX IcuxoimarHoctuueckux Meroguk (STAI
Y.A. Counbeprepa, onpocauk XK. Ternop B moaudukanuu I'.11. I'abapeeoii, mkana J. lluxana), 9to mo-
3BOJIMJIO BBISBUTH OCOOCHHOCTH CHUTYAaTHBHOH M JIMYHOCTHOH TPEBOXKHOCTH Yy CTYACHTOB IIE€AArOTHYECKHX
crenuansHOCTe. BHeapeHa aBTopckas nmporpamma «Ilaysa: ynpaBiieHHe TPEeBOXKHOCTBIO B yCJIOBUSIX 00yde-
HUSI», KOTOPasl BKIIIOYAeT JUAarHOCTUYECKHUH, ICHX000pa30BaTebHbIH, KOPPEKIMOHHO-Pa3BUBAIOIINIT 1 ped-
JICKCUBHBIN OJIOKH, HalpaBlIeHHbIE HA (JOPMHPOBAHHE HABBIKOB CAMOPETYJISIIUK, KOTHUTUBHOW THOKOCTH U
YCTOHYMBOCTH CTY/ACHTOB K 9K3aMEHAI[MOHHOMY cTpeccy. [IpencraBieHsl pe3yibTaThl BHEAPESHHUS aBTOPCKOit
HPOrPaMMBI TICHXOJIOTO-TIEAarOrHYeCKOl MOJICPIKKH, J0Ka3zaBIed 3((QEKTHBHOCTh B CHW)KEHHH IECTPYK-
THUBHBIX MPOSBIEHHI TpeBOXKHOCTHA. Ha OCHOBE MONTydYeHHBIX JAaHHBIX C(HOPMYITHPOBAHBI MPAKTHUECKUE pe-
KOMEHJIAI[NH JUISl TICHXOJIOTHYECKOH CIIy»KOBI M TperojaBaTeseil, HaNpaBlIeHHbIE HA CO3JaHHUE IOIAEPKH-
BaloIeil 00pa3oBaTeNbHON CpeNIbl U MOBHIIEHHE () (HEKTHBHOCTH OOYUCHHUS CTYICHTOB.

Kniouegvie cnosa: TPEBOXKHOCTh, CUTYaTUBHAasA TPEBOKHOCTD, INYHOCTHAA TPEBOKHOCTDH, aKaICMUYICCKasa yC-
TMEBAEMOCTb, CTYACHTEI, y‘ICGHa}I JCATCIIBHOCTD, BBICIIUEC y‘IGGHLIG 3aBCICHUS, KOTHUTUBHBIC ITPOLIECCHI.

Beeoenue

Pecnybnuka Kazaxcran nmepexuBaeT Mmpoliecchl MOJIEPHU3AIMH 00pa30BaHusl, HHKIIO3UH, PACIIUPEHUSI
[ICUXOJIOrO-TIEJarOTHYECKOT0  COMPOBOXKACHUS, YTO MOBBINIAET 3HAYMMOCTh 3MOLMOHAIBHOTO 310POBBS
oOyuaromuxcs [1]. [lcuxosoruueckas Harpy3ka, TpeOOBaHMsI, CTPECC MOTYT YCHUIIMBATHCS MPH afanTalii K
HOBBIM CTaHJIapTaM, HHKIIO3MBHOMY O0YYEHUIO, POCTY aKaJeMUIeCKUX OKuanuil. OKHUIaHus JOCTHKCHUS
PE3yABTaTOB MOTYT NPEABSBIATE K 00ydaromuMcs TpeOOBaHMsI, KOTOPbIE CTAHOBSATCS OCHOBHOM NMPUYHMHON
cTpecca U TPEBOXKHOCTHU [2]. X0Ts 3T TpeOOBaHHUA B OCHOBHOM OOYCIJIOBJICHBI OXHIAHUAMH POIUTENCH B
OTHOIICHUH CBOMX JieTel [3], o0ydaromuecs: TakyKe MOTYT TPEIbSBISATH BRICOKHE TPeOOBaHUS K caMuM cele,
a TaK)Ke 3aBUCETh OT TpeOoBaHM yunTenel [4].

B pamkax coBpeMEHHOro Hay4yHOTrO AMCKypca ()EHOMEH TPEBOXHOCTH PAacCMaTpHUBAETCS KaK OAHO W3
KIIFOUEBBIX HampaBiieHUH aHanu3a. C OJTHOW CTOPOHBI, OH OTpakaeT TIyOMHHbIE IPOTHBOPEUNS U HAIpsKe-
HHS COBPEMEHHOM LIMBWIM3ALMH, BBICTyIasl 3HAUUMOM XapaKTEPUCTUKOM 3MOXH; C APYrod — MOHUMAETCS
Kak crequduyeckoe NMCUXUIECKOe COCTOSIHUE, BOSHMKAIOIIEE MOJ BO3JEHCTBUEM ONpPEAETIEHHBIX 3KCIEpH-
MEHTAJILHBIX YCIOBUH OO0 KOHKPETHOM KU3HEHHON CUTYaIuu [5].

B cepennae XX Beka Havawch IelieHANIPAaBICHHBIE MCCIIE0BAHMS TPEBOKHOCTH, CBSI3AaHHOU ¢ y4eO-
HOMW CUTyanuei: Kiaccuueckue smnupuueckue padboret Manmiepa u Capacona (Hayano 1950-x) paccmarpu-
BalOT CBSI3b TPEBOXKHOCTH M 00y4eHUs], 1 UMEHHO ¢ 1950-X rofoB 0ObIYHO OTCUMTHIBAIOT HAYYHBIN MHTEpPEC
K «test anxiety» [6].
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Uccnenopanus konna 1960-x (Hanpumep, Liebert & Morris, 1967 [7]) BBenu paznuuve MKy KOTHU-
THBHOM KOMIIOHEHTON TPEBOXKHOCTH (WOITY — «OECIIOKOICTBO») M 3MOIIMOHAIBHO-(PH3HOIOTHIECKOH KOM-
MMOHEHTOU (emotionality), 9To cTajIo KIFOUEBOM BEXOH A MATPHEHIINX TUATHOCTUIECKIX WHCTPYMEHTOB U
WHTEPBEHLUI B 00pa30oBaTelbHOM Cpeae.

C moMmeHTa myOnKanuy mkaisl mposeierwil TpeBoru XK. Tetnopa B 1953 romy u mikaisl peakTHBHOM
U TUYHOCTHOM TpeBoxHocTH, ITIPJIT (State-Trait Anxiety Inventory, STAI) Y.J[. Ciunbeprepa u ero Koyier
B 1970 rogy nuteparypa OyKBaJbHO B30pBajlaCh MCCIEIOBAHUSAMHE, UCTIONB3YIOIIUMHA U3MEPEHUE JTUYHOCT-
HOU TPEBOXKHOCTH [8-9]. MHOTOUMCIICHHBIC UCCIICAOBAaHUS TPEBOKHOCTHU TPOJIEMOHCTPUPOBAIU €€ BCCOOD-
eMITIOIIIeE BIMSHNE Ha KOTHUTUBHBIE, ad()eKTHBHBIE U TIOBEJeHUYECKHE (PYHKIIHH.

B To BpeMs kak mepcrieKTHBa TPEBOKHOCTH KaK YePThl XapakTepa OKa3ajlach MPOAYKTUBHOW MPH OMH-
caanu 3(PeKkToB reHepaaTu30BaHHON TPEBOKHOCTH, MPHUMEHUMBIX K Pa3IMYHBIM CHUTYalUsIM, ¥ 3TOrO MOJI-
X0J1a eCTh cBOM KpUTHKH. Takue aBTophl, kak Mischel W. u Peake P.K. [10], Endler N.S. [11] u npyrwue, yT1-
BEp)KJIAJIA, YTO YEePTHI XapakTepa OECCMBICICHHBI, €CITH OHH HE PACcCMAaTPUBAIOTCS BO B3aUMOJICHCTBHUH C
curyauusimu. [loBegeHne mpoucxoIuT ¢ 4eI0BEKOM B KOHTEKCTE. 110 CyTH, IOJX0] TPEBOKHOCTH KaK YePThI
xapakTepa TpeOyeT OT Jitojieii 00IyMbIBaHUS CBOUX PEaKIUi B paae cUTyauuii. ¥ OONbIIMHCTBA JIfoAeH He-
KOTOpBIE CUTYaIlu OyIyT BBI3BIBATH TPEBOTY, TOTJA KaK JIPYTHe OYIyT CIIOCOOCTBOBATH YyBCTBY pacciald-
JIEHHOCTH. B mpesenax OobIoi rpymsl JIOAEH CUTYalluH, POBOLUPYIOIIUE TPEBOTY, OyIyT pa3nuyuaThbCes,
JlaKe Cpelu JIoIeH, IEMOHCTPUPYIOMIUX CX0XKKE OaIIbl TPEBOXKHOCTH KaK YepPThl XapakTepa.

Cpenn pOCCHICKHX TICHXOJIOTOB TPEBOXHOCTHIO 3aHmMatorcs A.M. llpuxoxan [12], JL.U. boxoBud
[13], H.A. Jlesuros [14], B.M. Actamnos [5] u MHOTHE OpyTHE.

B ncuxonorndeckoil Hayke TEPMUHBI «TPEBOXKHOCTB» U «TPEBOTa» HEPEIKO MCIONIB3YIOTCA Kak Oim3-
KH€ 110 CMBICITY, OJJHAKO 10 CBOEMY COAEPKaHUIO U (PYHKIIMOHATHFHOMY Ha3HAYEHHUIO OHU HE SBIISTFOTCS TOX-
JIECTBCHHBIMH.

[To muenuro C.1O. ['onoBuHA, TpeBora MpeacTaBiseT co00i IMOIMOHATIBHOE COCTOSHAE, KOTOPOE BO3-
HUKAET B YCIOBHUSIX OMACHOCTH M XapaKTePHU3YeTCsl OXKHUIAaHUEM HeXeNaTelIbHbIX mociencTsui [15].

B untepnperanuu C.1O. ['on0BUHA TPEBOKHOCTh pacCMaTPUBACTCSl KaK YCTOMYMBAsI UHAWBUAYalIbHAs
MPEPACTIONIOKEHHOCTh K MEPEKUBAHUIO COCTOSHUS TPEBOTH, OOYCIIOBIICHHAsT NOHW)KEHHBIM TOPOTOM &
BO3HUKHOBeHus [ 15; 554].

B xonnenmuu 3. @petiga TPeBOKHOCTh aHATU3UPYETCS B COIMOCTABIEHUH C 3MOIMEH CTpaxa U MepBO-
HaYaJIbHO TPAKTYeTCs KaK Peakilysi Ha OMacHOCTh. [Ipu 3ToM cTpax moHMMaeTcs Kak OTBET Ha KOHKPETHYIO,
0CO3HAaBAEMYIO0 ¥ OOBEKTUBHO OOBICHUMYIO YTPO3y, TOTJa KaK TPEeBOra paccMaTpUBaeTCs KaK dMOIHOHAIb-
Hasl peaxius Ha HEOolpeelEHHY0, HESICHYIO U TPYJIHO JIOKAIM3YeMYIO OMacHOCTh. 3. Dpelin nmpugaBai Tpe-
BOXKHOCTH 0c000€ 3HAa4YeHHE KaK yCTOWMYMBOW JIMYHOCTHON XapaKTEPHUCTHUKE, TOCKOIBKY OHA BBITIOJHSET
MPOTHOCTHUYECKYIO0 (DYHKIIUIO, MTO3BOJISISI YEJIOBEKY 3apaHee MPeBOCXHIIATE BOZMOYKHBIE HEOIarompHsTHbIE
COOBITHSI M TIOOYIKIast €r0 K aKTUBHBIM JICHCTBUSAM, HAITPABJICHHBIM Ha WX TpeAoTBpainenHue [5; 214].

C touku 3penus C.JI. PyOunHmTeliHa, TPEBOXKHOCTD MPEACTABIsIET COOOH YCTOMUYMBYIO MpPEApPaCcIOo-
KEHHOCTh JIMYHOCTH K TIEPEKMBAHUIO TPEBOXKHBIX COCTOSIHHN, BOSHUKAIOIINX B YCIOBHSIX HEONPEIEIEHHO-
CTH ¥ TIOTCHLIUAILHON YTrPpO3bl M CBS3aHHBIX C OXKHJIAHHEM HEeOJIaromnpHusTHBIX TOCIEACTBUI B MEPCIEKTHBE
[16].

Cornacno onpeaenenuto P.C. HemoBa, TpeBOKHOCTh HIOHMMAETCS KaK YCTOMYMBAsI JINOO CUTYallMOHHO
MPOSIBIISTIONIAsICS 0COOEHHOCTD JIMYHOCTH, BBIPAYKAIOIIASCS B CKIIOHHOCTH BXOJIUTh B COCTOSIHAE YCHIIEHHOTO
BHYTPEHHETO HAIPSHKCHUsI, TICPEKUBATh CTPAaX M YYBCTBO TPEBOTH B OMNPEIEIIEHHBIX COLMAIBHBIX 00CTOS-
TenbeTBax [17].

A.M. TlpuxoxxaH OTMEUaeT, 4YTO TPEBOKHOCTh — IPOSIBIIEHHE dMOIUOHAILHOTO JUCKOMQOpTa, ONIy-
[IEHNE HaJBUTAIONIEHCS YIpO3bl, KOTOpPOE OOYCIOBICHO HEYIOBJIETBOPEHHOCTHIO BAXKHBIX MOTpeOHOCTEH
JIMYHOCTH, OCOOCHHO aKTYaJTU3UPYIOIIUXCS B YCIOBHAX CUTYalldd TPEBOTH. SIBISISICH YCTOMUMBON 4YepTOH
JMYHOCTH, OHA COXPAHAETCS B TEUCHHE MPOJOJDKUTENHHOrO BpeMeHHU. [10100HO APYTrUM CIIOKHBIM TICHXH-
YECKHM CTPYKTYpaM, TPEBOXHOCTH IPEJICTABISET COOO0W MHOTOMEPHYIO KOHCTPYKIIMIO, OOBEIUHSIONIYIO
KOTHUTHBHBIE, SMOLMOHAJILHBIE M TOBEICHUYECKHE KOMIIOHEHTHI, IPU 3TOM MPeo0afaloiMHU SBIISIOTCS
SMOLIMOHAJIbHBIE dJIeMEeHTHI [ 18].

Cornacho BarmsiiaM K. XopHH, TPEeBOXKHOCTH BBICTYIAET KaK AMOIIMOHATBHBIA OTKJIMK JTHYHOCTH Ha
nepeXkuBaHue ONacHOCTH. [Ipy 3TOM, B OTIIMYME OT CTpaxa, OHa OTIMYAECTCSl HESICHBIM, Pa3MBITBIM XapaKTe-
POM M OTCYTCTBHEM YETKO OCO3HABAEMOI'0 HCTOYHHKA yrpo3sl [19].

HecMoTpst Ha MHOXKECTBO TEOPETHUYECKUX MO/IEJIeH, OOMBIIMHCTBO U3 HUX (B YaCTHOCTH, KJIACCHYECKHUE
MICUXO0aHAINTHYECKAs U CUTYAI[MOHHO-JTHYHOCTHAS) JIOJITO€ BPEMSI pacCMaTpPUBAIHM TPEBOXKHOCTH JIHOO Kak
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HCKITIOYUTEIHHO BHYTPUINYHOCTHBIA KOH(IMKT, TM00 KaK YCTOHYHMBYIO YEpPTY, cl1a00 CBA3aHHYIO C KOHTEK-
ctoM. Yuénnle, Takue kak Mischel W. u Peake P.K. [10], a Taxoke Endler N.S. [11], o6ocHOBaHHO yKa3bIBa-
10T, YTO WTHOPHPOBAHHUE CHUTYAIMOHHON BapHaTUBHOCTH TPEBOXHBIX PEAKIUN MPHUBOIUT K OTPAHHYCHHON
MMPOTHOCTUYECKON CHJIC JIMYHOCTHBIX ONMPOCHUKOB. COBPEMEHHBIC IHMATHOCTUYECKHE MOJXOJBI CMEIIAI0T
aKIIEHT C OMHCAaHUS CHMIITOMOB Ha MEXaHM3MEBI, YTO IMEET MpsSMOe 3HaYeHHE sl 00pa30BaTeNbHOM Mpak-
TukH. B Hamieil pabore MBI omrpaeMcsi Ha HHTETPAaTHBHOE MTOHUMAaHWe: TPEBOXKHOCTh PACCMATPUBAETCS Kak
pe3yNbTaT B3aMMOCHCTBUS JIMYHOCTHOW TPEAPACTIONOKEHHOCTH, KOTHUTUBHON OICHKU CHTYallud U JaeQu-
LUTa PETYJISATOPHBIX HABBIKOB, UTO U JICTJIO B OCHOBY aBTOPCKOW MPOTPaMMBI.

Ha ocHOBe mpoBeneHHOTr0 HaMH JTUTEPATYPHOTO 0030pa MBI CHOPMYITHUPOBAIH CBOE ONpeeNieHHe T10-
HATHIO «TPEBOKHOCTEY. TPEBOKHOCTD — 3TO WHTETPATHHOE JIMYHOCTHOE CBOWCTBO, MPOSBIISIONIEECS B yC-
TONYMBOM CKIIOHHOCTH YEJIOBEKA K MEPSIKUBAHUIO IMOIIMOHAIBHOTO HAMPSKCHHUS U OCCIIOKOMCTBA B yCIIO-
BHSAX HEONPEAETEHHOCTH, CBI3aHHOW C BO3MOYKHOCTHIO HEOIArONMpPHATHBIX COOBITHH; OTpa)karoliee B3auMo-
NefiCTBIEe KOTHUTHBHOTO OXKHAHUS YTPO3bI, SMOIOHAIBHOTO JUCKOM(OPTa U MOBEACHYECKOW TOTOBHOCTH
K 3alllUTe WK U30ETaHulo.

CylIecTBYIOT pa3iHyYHbIC MOAXO/bI K KJIACCU(pHUKAIIMY BHIIOB TPEBOKHOCTHU. 1o criocobaM mepexuBa-
HUS1, OCO3HAHMS, BepOaTH3aliy U TIPEOI0JICHUS TPEBOKHOCTH OBIBAET:

1. OTKpBITaH TPEBOKHOCTb — CO3HATCJIbHO MEPCIKUBACTCA U MPOABIIICTCA B ACATCIBHOCTH B BUIC CO-
CTOSIHUS TPEBOTHU. JlaHHBIN BUI MOXKET CYIIIECTBOBATh B Pa3IMUHBIX (popMax, HAIIPUMED:

a) OCTpas, HeperyInpyeMas WK Ke cllado peryaupyeMasi TpEBOKHOCTD, Jallle IPYTHX BUAOB CIIOCOOHA
JI€30pTaHU30BAaTh JESITEIHHOCTh YEIOBEKA;

0) KOMIICHCHpYeMasi, peryJiupyeMasi TpeBOXKHOCTb. UeJIOBEK MOXKET MCIOJIb30BaTh €€ B Ka4€CTBE CTH-
MyJIa /ISl BBITIOJTHEHUS! COOTBETCTBYIOIIEH JIEeATEIHbHOCTH, IPEUMYIIECTBEHHO B IIPUBBIYHBIX CHTYAIIHIX;

B) KyJIbTHBHpPYEMas TPEBOXKHOCTh. [laHHast ¢opMa TPEBOKHOCTHU TOSBISAETCS TOIBKO B MOIPOCTKOBOM
BO3pacTe, TaKk KaK CBA3aHa C MOMCKOM «BBIFOJbD» OT COOCTBEHHOM TPEBOYKHOCTH, YTO CaMo 1o cebe TpedyeT
ONpeeNEHHON JTUYHOCTHOU 3PEIOCTH.

2. CkpsITasi TPEBOXKHOCTh — HE JIO0 KOHI]Aa 0CO3HABaeMasl, MPOSIBIISETCS JIMOO B YPE3MEPHOM CITOKOUCT-
BUHU, OECUYBCTBEHHOCTH K PEajibHOMY HEOJIaromoay4yuio U JaXe B HEKOTOPOM OTPHIIAHWHU €ro, JU00 KOcC-
BEHHBIM MyTEM B crieliupriyecknx GopMax MOBeIEHHs, TAKMX KaK MOCTYKUBAHUE TalbIlaMHU IO CTONY, Kaca-
HHUE BOJIOC, X0/1b0a U3 CTOPOHBI B CTOPOHY | T.1. [IposiBisiercs mubo B hopMe HeaZeKBaTHOTO CIIOKOWCTBUS
— peakuus Mo MPUHIMITY «Y MeHs BCE XOpomio!», B Ka4ecTBE KOMIEHCATOPHO-3aIUTHON TMOIBITKH TO/I-
JIepKaTh CAaMOOIICHKY, YTOOBI OHa Obljla Kak MOXKHO BhIlie. HU3kas camoolleHKa B CO3HAHKUE HE J0MyCKaeT-
cs. A Taxoke B hopMe yxoJa ot curyanuu. [Ipoucxoaut 3To B TOM cirydae, KOT/ia YeJIOBEK ITbITaeTCs BhITEC-
HUTH U3 c(peprl CO3HAHUS B 00JACTh OECCO3HATENHFHOTO TO, YTO BBI3BIBAET y HETO UYBCTBO TPEBOXKHOCTH.
TakuMm 00pa3oM, cpabaThIBaeT 3alUTHBIA MEXaHU3M JINYHOCTH [ 18].

TpeBOXKHOCTh TPAJAUIIMOHHO PACCMATPUBAIOT KaK CUHJIPOM, B CTPYKTYPY KOTOPOTO BXOJIST:

— CyOBEKTHBHBIE TTEPEIKUBAHUS;

— U3MEHEHUS B IICHXWYECKON JIEATEIHHOCTH Ha JTFI00OM M3 YPOBHEH NCUXWYECKONH aKTUBHOCTH — B 00-
OICHUHU, IIOBCACHUH, ICATCIbPHOCTH,

— COMaTU4eCKHe MPOSBIICHUS.

Takast cTpyKTypa COOTBETCTBYET TPEM OCHOBHBIM KOMIIOHEHTAM MPOSBIICHUS STOrO 00pa30BaHUS —
SMOIIMOHAILHOMY, ITOBEACHYCCKOMY M (DU3HOTIOIHUECKOMY.

Co0TBETCTBEHHO, N3yUEHHE TPEBOXKHOCTH BeIETCS B TPEX HANPABICHUIX:

— U3y4eHHUE 0CO3HABAEMBIX KOMIIOHEHTOB CyOBEKTUBHBIX MEPEIKUBAHUH;

— U3YUCHHUEC OCO6eHHOCTeI>lI MMOBEACHUSA, MUMHUKHU, TAHTOMUMUKHU, PE3YJIBTATOB ACATCIBHOCTHU,

— U3YUCHHUEC BECTCTAaTUBHBIX U3MEHEHUH.

[Ipu3HakaMu TPEBOKHOCTH SBIISIFOTCSL:

— HanpsKEHHOCTb;

— 03a004YEHHOCTb;

— MpayHOE NPEeIyBCTBUE;

— 4yBCTBO HEJOBOJIbCTBA;

— YYBCTBO HCIIOJIHOLICHHOCTH,

— 4yBCTBO OECTIOMOIITHOCTH.

Takxe B CTPYKTYpYy TPEBOKHOCTH BXOAST OCHOBHBIC (DYHKITHH:

— OTIpesessieT SMOLMOHAIIFHBIE U MIOBEJCHYECKNE PEaKIIUU B ONACHBIX U HAPSHKEHHBIX CUTYAIHIX;

— «TOTOBUT)» HHIWUBUIA K CTPECCOBBIM MEPETPY3KaM;

208 BecTHuk KaparaHgmMHCKoro yHmBepcuteTa



BrnnsiHne TpeBOXHOCTU Ha yCneBaeMoCTb...

— SBISETCSI CYIIECTBEHHOH TMEpeMEeHHOH, BO3ACHCTBYIOIIEH Ha pa3BUTHE MOTHUBAI[IOHHO-
MTOTPeOHOCTHOM Cc(hephl TNIHOCTH;

— 00yCIJIOBIMBAaET TBOPUECKUH NOTECHIUAII JINYHOCTHU U AP.

N3yyeHne TpeBOKHOCTH B K&KAOM M3 HalpaBICHUH NpEeANoaraeT cieAylomye Buasl HHpopManmu:

— CaMOOTYETHI U CAaMOOLICHKH;

— IaHHbIe HAOJIIOCHMIA;

— «MOJISIpHBIE» KOMITOHEHTHI OBEJICHHUS — O3Bl >KECTUKYIIS IS, MUMUKa, OCOOCHHOCTH PEUH;

— 0COOCHHOCTH peaKluii Ha BO3IEHCTBHE Pa3IMYHBIX CTPECCOPOB;

— U3MEHEHHUSI B AEATEIIBHOCTH;

— U3MEHEHMSI BEI€TaTUBHBIX U (U3UOJIOINIECKUX (DYHKIIMH.

[TpyuunHEBI, BBI3BIBAIOIINE TPEBOKHOCTE M BIUSIONINE HA U3MEHEHHUE €€ YPOBHS, OUYeHb pa3HOOOPa3HbI U
MOTYT JIeKaTh BO BcexX cepax Ku3HemesaTenbHOCTH Yemoseka [20].

KiroueBbIM (pakTOpoM BO3ZHUKHOBEHHSI TPEBOXKHOCTHU SIBJISIETCS JIMYHOCTHBIA CTOUYHUK — BHYTPEHHEE
MPOTHBOpEYHE, 00YCIOBICHHOEC OTHOUIEHWEM K COOCTBEHHOW MEpCOHE, YPOBHEM CAMOIIPUHSTHA W Tpej-
CTaBJICHUEM O CBOEM «SI» [21].

HoBu3Ha uccnenoBanus 3akiio4aeTcs B KOMIUIEKCHOM 3MITUPUYECKOM M MPUKIAIHOM aHAIU3E BIIUA-
HUA TPEBOXHOCTH HAa aKaJEMHUYCCKYIO YCIICBAEMOCTb CTYACHTOB IE€AArorndyeCKux CHGHHaﬂLHOCTCﬁ " 1po-
SIBIISIETCSL B CJICAYIOLIMX AaCMEKTaX: MCCIICJOBAaHHUE BBHIOJHEHO Ha BBIOOPKE CTYJCHTOB IEJarorHyecKoro
Mpo(UIs B YCIOBUAX TpaHCHOPMAIIMH CUCTEMBI BBICIIIETO 00pazoBanus Peciyonuku Kasaxcran, 4To mo3Bo-
JISIeT yTOYHHUTH CIeUU(UKY IPOSIBICHHUS TPEBOKHOCTH B COBPEMEHHOM 00pa30BaTEIbHOM KOHTEKCTE; Peau-
30BaH MHTETPATUBHBIN JUArHOCTUUECKUM MOAXO0J, OCHOBAHHBIN Ha OJTHOBPEMEHHOM MPUMEHEHUHU TPEX ICH-
xoquaraoctrndecknx meroauk (STAI YU.J[. Crimnbeprepa, mkana tpeBoxxHoctr K. Teitnmop B Moaudukammm
I'.ILL. 'abppeeBoii, mkana camooneHkn Tpeoru [I. lllmxaHa), oGecriedymBaronyii MHOTOMEPHYIO OIEHKY
KOTHUTHUBHBIX, TUYHOCTHBIX U COMATOBCTCTATUBHBIX KOMIIOHECHTOB TPCBOKHOCTH, pa3pa60TaHa 1 BHCpPCHA
aBTOpCKasl KpaTKOCPOYHas MOJYJbHas MporpaMMa ICHXOJIOro-lefaroruyeckoro conposoxaenus «llaysa:
yIpaBJIeHHE TPEBOKHOCTHIO B YCIOBUAX 00Y4EHUs», OPUEHTUPOBaHHAs HAa (POPMHUPOBAHHE HABBIKOB CaMO-
perynsiuu B y4eOHOW JesITeIbHOCTH; B OTJIMYME OT CYIIECTBYIOMIUX PadoT, 3pdeKTHBHOCTh TporpaMmbl
MOATBEPIKJIeHa Ha OCHOBE CPAaBHUTENHHOTO aHAJIN3a IKCIEPUMEHTATBHOW U KOHTPOJIBHOM I'pyMN C MpUMe-
HEHHEM METO/IOB MaTeMaTH4eCKOW CTAaTUCTHKH (t-KpuTepuil CTbIOJEHTa), YTO MO3BOJIWIO BBISIBUTH CTaTH-
CTHYECKH 3HAaUMMOE CHIKEHUE YPOBHS CUTYaTUBHOM M y4eOHOH TPEBOXKHOCTH Y CTYIEHTOB.

Lenpio cTaThu SABISETCA OCYIIECTBICHHE TEOPETHUECKOTO aHaIN3a MOJIX0/0B K MOHMMAaHHUIO TPEBOXK-
HOCTH KakK IICUXOJIOTHYECKOTO (DeHOMEHA, BBISIBIICHHE €€ CTPYKTYPHBIX U ()YHKLIHMOHAIBHBIX XapaKTEPUCTHK
U 3KCIIEPUMEHTAIBHOE OIpEeNICHNe YPOBHEH M COOTHOIIEHUH PEAKTUBHOM M JTMYHOCTHON TPEBOXKHOCTH Y
CTYACHTOB, a TaK)XX€ aHAJIN3 NTUHAMUKU TPEBOKHBIX HpOSIBJ'IeHI/Iﬁ 10 JaHHBIM HepBH‘IHOﬁ u HOBTOpHOﬁ Jauar-
HOCTHKH B YCIIOBHSIX PeajM3alliy aBTOPCKOI MPOrpaMMbl KOPPEKIIMOHHO-Pa3BUBAIOIIETO BO3CHCTBYS.

B cooTBeTcTBHM C TOCTABIEHHOH LEIbIO OBUIN OIPEACIICHbI CIEAYIONINE 3a1aUH:

— 0000IUTH HAyYHbIE MTOAXOAbI K HOHUMaHHUIO TPEBOXKHOCTU M PACKPHITH 0OCOOEHHOCTHU €€ MPOSBICHUS
B yueOHOM JeSTEIbHOCTH CTY/ICHTOB;

— COIIOCTABUTH MTOKA3aTeIX KOTHUTHBHO-JIMYHOCTHONH M COMAaTHU3MPOBaHHON TPEBOXKHOCTH;

— UCCIe0BaTh AMHAMHUKY TPEBOXKHBIX IMPOSBICHUH HAa OCHOBE COIOCTABIICHHS JAHHBIX NEPBUYHON U
HOBTOpHOfI JAUAarHoCTHUKU B YCJIIOBUAX IICUXOJIOTO-I€AArorudeCKOro COImpoBOXKIACHM A,

— OLEHUTH 3((HEKTUBHOCTh aBTOPCKOM MPOrpaMMBbl KOPPEKITMOHHO-Pa3BUBAIOIIETO BO3ACHCTBHS B OII-
TUMH3ALKY SMOLMOHAIBHOTO COCTOSHUSI CTYACHTOB.

Memoodvl u mamepuansl

Hamu 6bUT0 TIpOBEICHO MCCIIeIOBAHUE BIUSHUS TPEBOKHOCTH HA YCIIEBAEMOCTh CTYACHTOB. Tak, s
OLIEHKH TPEBOXXHOCTH Ha YCIIEBAEMOCTh CTYIEHTOB ObUTH COPMUPOBAHBI ABE IPYIIBL: 1) SKCIIEpUMEHTAIIb-
Has rpynmna (25 CTyIeHTOB) U 2) KOHTpOJIbHAs Tpymia (24 CTyJIeHTOB) — CTYIEHTHI 3-4 KypcoB O4HOM (op-
MBI 00y4eHHUs1 00pa3oBaTeNbHBIX NporpamM «llegarornka u MCUXoNorus», «JlomkoiapHOe 00yYeHHE U BOC-
NUTaHue» Kadeapsl JOUIKOIBHON M TICHXOJIOr0-1eIlarOrn4ecKOi MMOATOTOBKH MEAArornyeckoro (axkyabTeTa
HAO «KaparanauHCKMII  HallMOHAJBHBIM  MCCIEAOBAaTEIbCKMM  YHHUBEPCHUTET HMEHM  aKaJeMHuKa
E.A. BykeroBay.

JUi AMarHOCTUKY YPOBHS TPEBOKHOCTH ObUIN HCIOJIb30BAHBI CIIEAYIOINE METOAUKH:

1. llkana peakTHBHOW M TMYHOCTHOM TpeBokHOCTH, LIIPJIT (State-Trait Anxiety Inventory, STAI), aB-
top U.JI. Ciunbeprep (B aganraruu FO.JI. Xanuna) [22] (https://forms.gle/KaeK4DurUKMi4J1N9);
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2. Omnpocuuk  TtpeBokHocTH K. Teimop, wmoanpunmpoBanueiii  [.ILI. ['abGnpeeBoit  [23]
(https://forms.gle/RW8S1z6uHtw5Tz8R7);

3. IIkana camoonenku tpesoru M. [Iuxana [24] (https://forms.gle/Cc942srHuiSAdTugT6).

[lkana oneHKH YpOBHsI peaKTUBHOM M JIMYHOCTHOW TpeBokHOCTH — aBTop Y.J[. Cnimnbeprep (B amanm-
tanuu FO.JI. Xanuna) npeqHasHadeHa Uisl CaMOOLIEHKH KaK yPOBHSI TPEBOXKHOCTU B JaHHBIH MOMEHT (Tpe-
BOXKHOCTh KaK COCTOSIHUE), TaK M JIMYHOCTHON TPEBOXKHOCTU (YCTONUYMBAsl XapaKTEPUCTHKA, YePTa JIMUHO-
ctr). Metoaurka coctout u3 40 yTBep>KACHUH, OLIEHUBAEMBIX 110 4-0aJuIbHOM IIKaJIe.

Wurtepnperanus (auarpamma 1):

— 10 30 6annoB — HU3KAL;

— 31-44 6amnoB — yMepeHHas;

— 45 n 6onee — BBICOKASI.

[ KOTMYECTBEHHOIO aHaIM3a MIOJYYEHHBIX SMIMPUYECKUX AAHHBIX HUCIOIb30BAINCH METOBI MaTe-
MaTH4ecKoi ctatucTuku. OOpaboTKa pe3ynbTaToB IPOBOIMIACH C HCIIOIB30BaHNeM mporpaMMbl SPSS. s
MIPOBEPKU CTATUCTHUYECKON 3HAUMMOCTH PAa3NNYMNA MEXIy MOKa3aTeNsIMU 3KCIIEPUMEHTAIbHON U KOHTPOJIb-
HOM TpyII, a TaKkKe AJs OLIEHKU AMHAMUKHU TOoKa3aTeneil TPEeBOKHOCTH J0 U MOCHe pealn3alii aBTOPCKON
porpamMMsl pUMeEHsIICS t-Kputepuid CThrOAEHTA.

B yacTtHOCTH, UCTIOJIB30BATUCH:

— mapHbIil t-kputepuit CThIoJIeHTa — ISl OLIEHKU JOCTOBEPHOCTH DPA3NUYMA MEXAy pe3yibTaTaMu
NEPBUYHOU U MOBTOPHOI IUAarHOCTHKHU B HKCIIEPUMEHTAIIBHON TPYyIIIE;

— HE3aBUCUMBIN t-kputepuil CThIOAEHTa — AJI1 CPABHEHUS MOKA3aTeNIed SKCIEPUMEHTAIbHON U KOH-
TPOJIBHOM TpyMIL.

Craructuyeckasl 3Ha4UMOCTb pa3Inuuil onpeneisiack Ha ypoBHe p < 0,05. Pacuér t-3HaueHuil ocyue-

T—p
CTBIISIICS TI0 CTaHAApTHOH hopmyre ( NG ), YIUTHIBAOIIEH CpelHNe 3HAUYEHUS BEIOOPOK, CTaHAAPTHHIE
OTKJIOHEHHS M 00bEMBI BBIOOPOK. [loydeHHbIe 3HaYEHUS t COMOCTABIISUINCH C KPUTHUECKUMHU 3HAUCHHUSAMH,
YTO TO3BOJIMIIO CAENIAaTh BBIBOABI O JJOCTOBEPHOCTH BBISIBICHHBIX N3MEHEHUH.

Pezynomamur u ux obcyscoenue

CocrosiHE peaKTUBHOM (CHUTYallMOHHOM) TPEBOTH BO3HUKAET MPH MIONAJAAHUH B CTPECCOBYIO CUTYAILIHIO
W XapaKTepusyeTcsi CyObEKTHBHBIM JHCKOM(pOPTOM, HANpPsHKEHHOCTHIO, OECIIOKOMCTBOM M BETeTaTUBHBIM
BO30yXxaeHHeM. ECTeCTBEeHHO, 3TO COCTOSIHHE OTIMYAeTCs HEYCTOWYHBOCTHIO BO BPEMEHH U Pa3IMyHON MH-
TEHCHBHOCTBIO B 3aBHCHMOCTH OT CHJIBI BO3ICHUCTBHS CTPECCOBOW cUTyauuu. Takum oOpa3om, 3Ha4YEeHUE
WTOTOBOI'O MOKA3aTeNs M0 JaHHOM MOAIIKAJe MO3BOJSET OLIEHUTh HE TONBKO YPOBEHb aKTyalbHOU TPEBOTU
WCIIBITYEMOT'0, HO ¥ OTIPeAETUTh, HAXOAWUTCS JIM OH IO BO3ACHCTBUEM CTPECCOBON CUTyalluH U KaKOBa WH-
TEHCUBHOCTB 3TOTO BO3/ICHCTBHS HA HETO.

JIMyHOCTHAs TPEBOXKHOCTH HPEACTaBIAECT COOOM KOHCTUTYLHOHAJIBHYIO YEpPTY, OOYCIIOBIMBAIOILYIO
CKIIOHHOCTb BOCIIPUHUMAaTh YIpo3y B IIMPOKOM Auana3zoHe curyauui. IIpu BBICOKOM JINYHOCTHON TPEBOX-
HOCTH KaXK7as U3 3THX CUTyalnii OyaeT 00JiafaTh CTPECCOBBIM BO3JCHCTBHEM Ha CYOBEKTa M BBI3BIBATH Y
HETO BBIPAXKEHHYIO TpeBOry. O4eHb BBICOKAs JIMYHOCTHAS TPEBOYKHOCTBH NMPSIMO KOPPEIHPYET C HATUYHEM
HEBPOTHYECKOTO KOH(JIMKTA, C 3MOLMOHAIBHBIMU M HEBPOTHYECKHMH CPBIBAMH M IICHXOCOMAaTHYECKHMHU
3a0oneBaHusAMU (quarpamma 1).

JImaHOCTH, OTHOCUMBIE K KATETOPUH BBICOKOTPEBOMKHBIX, CKIIOHHBI BOCIIPUHUMATh YTPO3y CBOEH caMo-
OLIEHKE W KU3HEACATEILHOCTH B OOMIMPHOM JMaNa30He CUTYallli ¥ pearnpoBaTh BeCbMa BBIPAKEHHBIM CO-
CTOSIHHEM TPEBOXHOCTH. ECIHM TCHXOMOTHYECKHH TECT BBIpa)KaeT y HCIBITYEMOTO BBICOKHI TOKa3aTelb
JUYHOCTHOMN TPEBOKHOCTH, TO ATO JAET OCHOBAHME MPEIOIaraTh Y HETO MOSBICHUE COCTOSHHS TPEBOXKHO-
CTH B pa3HOOOpa3HbIX CUTYalUsIX, OCOOCHHO KOTa OHM KacaloTCs OLEHKH ero KOMIIETEHLIMH U TPECTIKA.

Huskuit ypoens (< 30 6aymioB): OTHOCHTENbHAS SMOIMOHANBHAS YCTONYHNBOCTH, OTCYTCTBHE BbIpa-
KCHHBIX CUMIITOMOB OECITOKOWCTBA; B YUEOHBIX CHUTyalMsX HEPBO3HOCTh MHHHUMAIIbHA, BBICOKAs CIIOCOO-
HOCTbH K KOHIICHTPALIUU U BBINOJIHEHHUIO 3a/1ad. PekoMeHaanuu: CTUMYIMPOBaTh aKTUBHOCTD, MOAIEPKUBATh
MOTHUBAIMIO; TpeOyeTcsa NMpoOy>KIACHWE aKTUBHOCTH, MOJYEPKHBAHWE MOTHBAIIMOHHBIX KOMIIOHEHTOB JEs-
TEIHHOCTH, BO30YKIEHNE 3aMHTEPECOBAHHOCTH, BHICBEUNBAHNE YYBCTBA OTBETCTBEHHOCTH B PEIICHUU TEX
WM MHBIX 337a4.

YMepenHnsiid ypoBeHs (31-44 Oania): onTUMaIbHBIN/a Al THBHBIA YPOBEHb TPEBOTH; MOKET BBICTYIATh
KaK CTUMYJ K IIOArOTOBKE W MoOmim3anuu. PekomMeHnanuu: noanepxuBarh O0anaHc, o0ydaTh CTpaTerusim
CaMOpETYJISILIUY, HE CHIYKAaTh MOTHBALIHIO.
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Bricokuii ypoBeHb (> 45 0annoB): sIpKO BBIPaKEHHBIE TEPEKUBAHMS, BO3MOXHAS JIE30praHU3aLHS
y4eOHOM IesATeNbHOCTH, BEr€TaTUBHBIE CUMIITOMBI;, CYILECTBEHHOE CHIDKEHHE BHUMATEIBHOCTU U PaboOTO-
cnocobHoctn. Pexomenmanuu: mcuxokoppeknus (KIIT, pemakcarus), KOHCYIbTaIlluy, WHIWBUIYATbHBIE
IUTaHBI IOATOTOBKH; cieayeT (POpMHpPOBaTh YyBCTBO YBEPEHHOCTH U ycIieXa; HEOOXO0IUMO CMEIIATh aKIeHT
C BHEIIHEHW TpeOOBaTEeNbHOCTH, KaTETOPUUYHOCTH, BHICOKOM 3HAYMMOCTU B IIOCTAHOBKE 33a[ad Ha COZIEpKa-
TEJBHOE OCMBICIICHHUE JESTEIbHOCTH U KOHKPETHOE IUIAHUPOBAHUE 110 MOA3a1a4aM.

Omnpocuuk TpeBoxkHocTu K. Teiinop, momudurmporannstii .11, 'abapeeBoii. HoBas MeToauka mosy-
ymnna Ha3zBaHue «lllkama TpeBOKHOCTH cTyneHTa» (auarpaMma 1). Meroanka opHeHTHpOBaHa Ha KOHKpET-
HYI0 BBIOOpKY, BKIfo4daeT 30 yTBepXKACHHWH, MMEIONINX OTHOIIEHWE K XU3HU CTyneHTa (ycIieBaeMOCTb,
B3aMMOOTHOILIECHHUS C OAHOKYPCHUKaMH, IPENOAaBaTeNIsIMHU, MOArOTOBKA K 3aHATHSM, IOBEACHUE HA KOH-
TPOJILHO-OLICHOUHBIX MEPOIPHSTHSIX).

[Hkana camoonenku TpeBoru /. lluxana (Sheehan Clinical Anxiety Rating Scale, 1983) npexnaznaue-
Ha 171 CKPUHMHTOBOW JMAarHOCTHKHM M CaMOIMArHOCTHKH PacCTPOMCTB TPEBOXKHOIO CIEKTpa. MeToauka
MpeacTaBisieT co0oil mepedeHb 35 CUMITOMOB, CBUIETEILCTBYIOIIMX O Haln4uu TpeBord. Lllkana co3mana
HA OCHOBaHWH BBIOOPKH CHMIITOMOB TPEBOXKHBIX PACCTPOMCTB M MAaHUYECKHUX aTakK M BKIIOYAeT B ceOs Hau-
Oosee pacnpocTpaHEHHBIE MPOSIBICHUS 3THX PACCTPOHCTB, B TOM YHCJIE COMATHYECKHE M BEreTaTHBHBIC
MposiBJIeHUs TpeBoru. McnpiTyeMoMy mpejiaraeTcsi OLEHUTh BRIPAXKEHHOCTh Y HETO yKa3aHHBIX CUMIITOMOB
3a ToCIeJiHee BpeMsl 1Mo MATHOATbHOM miKane. BapuanTel oTBeTOB: 1 — HET, 2 — HEMHOTO0, 3 — yMEPEHHO,
4 — IOBOJIBHO CHUIIBHO, 5 — KpaitHe ciiibHO. [Ipn 00paboTke moacunThIBaeTCS CyMMa HaOpaHHBIX OaJIoB, IO
KOTOPOW OTpeeNsieTcsl ypOBEHb TPEBOTH (quarpamma 1).

ITo meronuke «lkama TpeBokHOocTH cryaeHTa» (JK. Teitnop, mogudukanus I'.111. ['abnpeeBoii) Hu3-
KHH YPOBEHb XapaKTEPU3YETCsl TEM, YTO CTYACHT UyBCTBYET YBEPEHHOCTh B y4eOHOM IpoLEecce, PeiKO Hc-
MBITBIBAET CTPAX OLICGHKU M KOH(IMKTOB; XOpoLIas alanTalys K akaJeMUIeCKUM TPeOOBaHUSIM.

YMepeHHbIH ypoBeHb MMOKa3bIBAET, YTO TPEBOTA BHICTYMAET KaK MOTHBATOP, aKTUBU3UPYET MOATOTOBKY,
HO TIPY 3TOM HE HapyIaeT pad0TOCHOCOOHOCTh; TpeOyeTcs: MOAJIepKaHUE PECYPCHOTO COCTOSHHSI.

Bricokuii ypoBeHb XapaKTepU3yeTCsl TeM, 4TO CTpax HeyJdauu, u30eraHue KOHTPOJbHBIX CHUTyaluil,
CWJIBHBIN cTpecc mepes SK3aMeHaMy MOTYT IPUBECTH K JIe3aJanTalnu.

ITo metonuke «llkana camoonenku TpeBoru» (/. lllnxana) HU3KUI ypOBeHb XapaKTepHU3yeTcsl OTCYT-
CTBHEM/CJIA00CTHIO MPOSIBIICHUS TPEBOKHBIX CUMIITOMOB, HE MEIIAIOMINX yu€0e 1 COLMaIbHON aKTHBHOCTH.

YMepeHHbIH ypOBEHb XapaKTEPHU3yeTCsl BRIPAKEHHBIMU, HO KOHTPOJIMPYEMBIMHA CUMIITOMaMH, KOTOPbIE
MOTYT BIIUSITh HA KOHIICHTPAIMIO U KAYeCTBO YIEOBI B CTPECCOBBIE TIEPUO/IBI.

Bricokuii ypoBeHb XapaKTepHU3yeTcsl BBIPAKEHHBIMH COMATHYECKUMH U MaHWYECKHMH CHMITOMAaMHu,
BO3MOXHBI 3HAYUTENbHBIE TPYAHOCTH B YU€OHOH JesITENbHOCTH U IOBCEAHEBHON aJalTaIIH.

Ha nuarpamme 1 mpeacTaBieHbl pe3yIbTaThl IEPBUYHON TUATHOCTHKH SKCTIEPUMEHTANBHOM TPYIIIBI IO
TpEM METOIMKaM, OTMCAaHHBIM BBIIIE.
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Juarpamma 1 — pe3yabTaThl IEPBUYHON JUArHOCTHKY SKCIIEPUMEHTAJIBHOM IPYIIIBI 10 METOAUKAM:
Y.J1. Criunbeprepa, XK. Teiinopa, J.11uxana
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Hamu 6puta mpoBezneHa u BHeApeHa aBTopckas nporpamma «llaysa: ynpaBieHue TpeBOKHOCTBIO B ycC-
JOBHSIX OOYYEHHUS», pacCuMTaHHas Ha Mecsi. Lleapio aBTOPCKOil mporpamMMbl SIBISIETCS CHIDKEHHUE YPOBHS
TPEBOXKHOCTH, Pa3BUTHE CTPECCOYCTOWIMBOCTH M (POPMHUPOBAHIE HABBEIKOB CAMOPETYJIISINH. TeopeTnaeckas
OCHOBa TIPOTpaMMBbl: KOTHUTHUBHO-TIOBeleHuUecKuil moaxof (A. bek), teopust camoperynsiuu (K. JleBun),
METOJIBI TEJIECHO-OpHEeHTHpoBaHHOU Tepanmu (A. Jloy»H), ncuxoobOpazosanne (R.M. Leahy), rpymmsr mog-
nepxku (Irvin Yalom).

[TporpamMma cocTout U3 4 OIOKOB:

1 — nuarHocTHKa M ICUX000pa3oBaHUe:

— IMarHOCTUYECKOe 3aHsATHE (TPYNIOBOE + HHIWBUAYAIBHOE), HENBI0 KOTOPOTO SIBISIETCS BEISBICHUE
YPOBHSI CUTYaTUBHOW W JMYHOCTHON TPEBOKHOCTH, OCO3HAHWE CTYACHTAMH WHAWBHIYaTbHBIX (aKTOPOB
TPEBOTH;

— TICMX000pa3oBaTeNbHas JEKIUsI-ceMuHap «UTo Takoe TPEBOKHOCTh W KaK OHa (OpMHUpPYETCS» —
LIeJTh: JaTh CTyIeHTaM 0a30BO€ TOHWMaHHUe MPUPOJIBI TPEBOKHOCTH M MEXaHU3MOB €€ BOSHHUKHOBEHUS;

— UHMBUYyaJIbHbIE KOHCYJBTAIIUN — UX LIEJIbIO SBISIETCS NepCOHATN3AIMS YIaCTUs B IPOTrpaMMe.

2 — QopMupoBaHUE HABBIKOB CAMOPETyJISIHH:

— TpaKkTUKyM «JlpIxatenpHas CTaOWIM3aIis — Ielb. 00ECTIeUUTh CTy/ICHTaM HABBIKH YIPaBIICHUS
(U3NOTOTHYECKUMHU TIPOSIBIICHUSIMU TPEBOTH 3a CYET KOHTPOJS JIBIXAHHUS, YTO CHOCOOCTBYET CHIKEHHIO
YPOBHSI TPEBOXXHOCTH M OOIIETO IMOIIMOHAIBHOTO HAPSDKECHUS,

— TPEHUHT TEJIECHONU OCO3HAHHOCTH, LIEJIBI0 KOTOPOT'O SBIISETCS CHUKEHUE MBIILICYHOTO HAMIPSDKEHUS U
YMEHBLICHUE TEJIECHBIX MPOSBICHUNA TPEBOKHOCTH 32 CUET MOBBILICHUSI OCO3HAHHOCTU BOCIPUSATUS CBOETO
TeJa U yNpaBIeHUs UM;

— MUHU-33JJaHUsl HA KaXIbld J€Hb: S-MUHYTHOE YTPEHHEE IbIXaHUE; BEUYCPHUM YEK-TUCT SMOLUM; OT-
CJIE)KUBAHUE TPUITEPOB TPEBOTH.

3 — paboTa ¢ MBICIISIMH U TIOBEJICHUEM:

— TPEHHHI' KOTHUTHBHOH pecTpykTypu3auuu «PaboTa ¢ TpeBOKHBIMU MBICISIMI» — LENbIO SBISETCS
KOPPEKINs HPPANUOHATBHBIX W HETATUBHBIX YOEXKICHHU, MPUBOIAININX K YCHICHHIO TPEBOXKHOCTH, Yepe3
pa3BUTHE HABBIKOB PACMO3HABAHMSA U 3aMEHBI JECTPYKTUBHBIX MBICIICH;

— npakTukyMm «Koppekiusi yueOHBIX CTPECCOPOB» — €r0 LEINbIO SBISIETCS CHIDKEHHE YPOBHSI Y4eOHOMH
TPEBOXHOCTH 3a CUYET paAIlMOHANBHON OpraHu3alui yueOHOH IeaTeNbHOCTH, ONTHMU3AINN HATPy3KU U (op-
MHPOBAHUS HABBIKOB YNPABJICHUS BPEMEHEM U YCUIIUSIMU;

— TIOBEJIEHYECKHE SKCIIEPUMEHTHI — II€JIb: CHM)KEHHE TPEBOXKHOCTH 3a CUET MPOBEPKU U OIMPOBEPIKE-
HUS KaTaCTPOPUUECKUX OXKUAJAHHIA depe3 KOHTPOIUPYEMBbIN JIMYHBIN OIBIT CTYICHTA.

4 — rpymnmoBas NoIepKKa, 3aKpeTUICHNE HABBIKOB, pehIeKCHs:

— rpynmnoBas BcTpeua «lloanepxruBaronuii Kpyr», HEIbl0 KOTOPOH SIBISETCS CHUKEHHE TPEBOXHOCTH
yepes MepekrBaHne COLMATBHON MOIEPKKH, HOPMATU3AIUIO SMOIIMOHAIEHOTO OIBITA, 3aKPEIUIEHUE TIO3H-
TUBHBIX U3MEHEHUN U (JOPMHUPOBAHHE YCTONYMBBIX TOBAPHUINECKUX CBSI3EH B TpyIIIIE;

— UHTEPaKTUBHBIA TPEHUHT «YIPABIIEHUE CTPECCOM B IIMKOBBIX CUTYaIUAX» — I1eIb: (POPMUPOBAHUE Y
CTY/ICHTOB HaBBIKOB OBICTPOTO BOCCTAHOBJICHHS CAMOKOHTPOJIS U paboTOCIIOCOOHOCTH B YCIOBHSIX OCTPOTO
cTpecca (9K3aMeH, 3a4€T, MyOJIUYIHBII OTBET);

— UTOTOBBIN CKPHHUHT TPEBOKHOCTH, LIEJIBIO KOTOPOTO SIBIAETCS OLEHKa 3 PEeKTUBHOCTH pearn30BaH-
HOHM aBTOPCKOM MPOrpamMmbl IICUXOJIOTHYECKON NOIAEP/KKU U IMHAMHUKHN TPEBOKHOCTH y CTYJIEHTOB 3a CUET
COTIOCTABIIEHUS HCXOTHBIX U UTOTOBBIX MTOKa3aTelNeH.

[lonydeHHbIe pe3yapTaThl HOBTOPHOM IMAarHOCTHKHU CBHAETENBCTBYIOT O BBIPAKEHHOMN MOJIOKUTENBHOM
TUHAMHKE TIoKa3aTelNiell peakKTUBHON TPEBOXKHOCTH y OOJIBIIMHCTBA CTYyA€HTOB. CyIIECTBEHHOE yBEITNICHNE
o7M 00y4aIoONINXCs ¢ HU3KUM YPOBHEM CHUTYaTHBHON TPEBOXKHOCTH YKa3bIBA€T HAa CHIKEHHE SMOIMOHAb-
HOTO HaNpsDKEHUs B y4eOHO-OLIEHOYHBIX CUTyauusix u (opMupoBaHue 0ojiee afanTUBHBIX CTPaTeruii pearu-
pPOBaHUs Ha CTpECCOBBIE (DAKTOPBI 0OpPa30BaTENBHOM Cpebl. TO MO3BOJSIET TOBOPUTH O TOM, YTO PEaIH30-
BaHHAsl aBTOPCKas MporpaMMa KOPPEKIIMOHHO-PAa3BUBAIOIIETO BO3JEHCTBHS CIOCOOCTBOBANA MOBHIIICHUIO
CyOBEKTUBHOTO YyBCTBa KOHTPOJISI HaJl y4eOHOW NEesITENbHOCTHIO U CHIDKCHHIO TPEBOXKHBIX OXKHJIAHUH, CBSI-
3aHHBIX C OLEHKOW U aKaJeMUYECKON yCIIEITHOCTBIO.

Jlns monTBEepKACHMS CTATUCTUYECKON 3HAYNMOCTH BBISIBJICHHBIX M3MEHEHUU OBLT TIPOBENEH aHAIHN3 C
rcrnoip30BaHueM t-kpurepust CTeiofieHTa. Pe3ynbTaThl MoKa3any, 9TO pa3Indus MeXIy TOKa3aTeIsIMH Tep-
BUYHON M MOBTOPHOM JMATHOCTHKU B JKCIICPUMEHTAIBHOU TPYIIE SBISIOTCS CTaTUCTUYECKU 3HAUUMBIMU
(p < 0,05), 9O CBHIETEIBCTBYET O JOCTOBEPHOM CHHKCHUH YPOBHS TPEBOKHOCTH MO BIUSIHUEM Peajii30-
BaHHOM IPOrpaMMBl.

212 BecTHuk KaparaHgmMHCKoro yHmBepcuteTa



BrnnsiHne TpeBOXHOCTU Ha yCneBaeMoCTb...

B KOHTpOJIBHOM TpyIIe CTATUCTHYSCKU 3HAYUMBIX PA3IMIUi MEXy TICPBUYHBIMU U TIOBTOPHBIMU H3-
MEpeHHAMH BBISIBIIEHO HE Ob11o (p > 0,05), 9T0 moATBEpKAaeT OTCYTCTBHE BHIPAXKEHHOM AMHAMUKH 03 11e-
JICHAPABJICHHOTO TICHXO0JIOT0-TIeIarOTMYECKOTO BO3/IEHCTBHSL.

CpaBHEHHE 3KCIIEPUMECHTAIBHON U KOHTPOJILHOU TPYII TOCTIE 3aBEPIICHUS TPOTPAMMbI TAKXKE BBISIBU-
JIO CTAaTUCTUYECKH 3HAYMMBIE Pa3IMdMs IO PAMY IMOKa3aTeied TPEBOKHOCTH, YTO JTOTIOTHHUTEIHHO MTOATBEP-
*KnaeT 3pPEKTUBHOCTH aBTOPCKOM MPOTPaMMBI.

Memnee BblpakeHHbIE U3MEHEHHS MOKa3aTee TNIHOCTHON TPEBOKHOCTH MOATBEPKIAIOT IpeICTaBIIe-
HUE 0 €€ OTHOCUTEIBHON YCTOHUYMBOCTH KaK JMYHOCTHOTO CBOMCTBA. JINYHOCTHAsI TPEBOKHOCTD, B OTIIMYHUE
OT CHUTYaTHBHOMH, (OPMUPYETCS B MPOIIECCE TUTEIHHOTO KU3HEHHOTO M 00Pa30BaTEIbHOTO OMBITA U MOTO-
My B MEHBIIIEH CTeNeHN MOAMaETCs KPAaTKOCPOYHOMY KOPPEKIIMOHHOMY BO3/IEHCTBHIO. BMecTe ¢ TeM BBISAB-
JICHHAs] TCHJICHIIHMS K CHIDKCHUIO €€ BBIPaXKCHHOCTH MOXKET PaCCMAaTPUBATHCS KaK MO3UTUBHBIN 3P (PEKT mcu-
XOJIOTHYECKOTO COMTPOBOXKIEHHS, CO3JAIOIIETO YCIIOBUS ISl TOCTENEHHOTO (DOPMHUPOBAaHMS YMOLIMOHATIFHON
YCTOWYHMBOCTH U 00JIee PEeaTUCTHIHONW CAaMOOIICHKH CTYIEHTOB.

Ananuz JaHHBIX, TIIOJYYCHHBIX C MCIOJb30BAHUCM METOJUK «Ixana TPCBOXKHOCTU CTYIACHTA»
XK. Teiinopa (B Mmogudukaruu .11, 'abnpeesoii) u «lllkana camoonenku tperoru» [l. [lluxana, nmo3posser
CIeNaTh BBIBOJ O CHWKEHHH KaK KOTHUTHBHO-OIEHOYHBIX, TAK ¥ COMAaTH3UPOBAHHBIX MPOSBICHUNA TPEBOX-
HocTH. OCcOOCHHO TIOKa3aTENBHBIM SBISACTCS YMEHBIICHUE JI0JIU CTYACHTOB C BHICOKUMH YPOBHSIMU TPEBOX-
HOCTH, YTO CBUACTCILCTBYCT 06 S(I)(I)CKTI/IBHOCTI/I KOMIIJIEKCHOI'O BO3H€I>'ICTBI/IH, HalpaBJICHHOI'O HE TOJILKO Ha
OCO3HAaHUE TPEBOXKHBIX COCTOSHWH, HO M Ha Pa3BUTHE HABHIKOB CaMOPETYISINNA U YIPABICHUS 3MOIIHO-
HaJTBHBIMH PEAKITUSIMHU.

Ha auarpamme 2 mpezactaBieHbl pe3yibTaThl MOBTOPHOW JUArHOCTUKU MO TPEM METOIMKAM, OIHCaH-
HBIM BEIIIIE.
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JuarpamMma 2 — pe3yibTaThl MOBTOPHOU TUATHOCTUKHU IKCIIEPUMEHTAILHOM IPYIIIIBI [0 METOIUKAM:
Y. /1. Criunbeprepa, XK. Teitnopa, J.[lluxana

B xonTponbsHOU rpyImie, He yyacTBOBaBIIElH B nporpamme «llays3a: ynpaBiieHHE TPEBOXHOCTBIO B yC-
JIOBUSIX OOY4EHUs», IOKa3aTed TPEBOKHOCTH OCTAIUCH MPaKTHYECKH 0e3 N3MEHEHNH (CHIKEHUE BBICOKHX
ypoBHe# He npesbimaeT 4 %, a 1Mo JIMYHOCTHON TPEBOKHOCTH M COMAaTHYECKUM CUMIITOMAM U3MEHEHUS OT-
CYTCTBYIOT). DTO OXHJIAEMBIl pe3ysIbTaT, TaKk Kak 0e3 IeJIeHANPaBIeHHOTO TICHXOJIOTHYECKOTO COMPOBOXK-
JICHUS1 TPEBOKHOCTH (OCOOCHHO TMYHOCTHAS U COMAaTU3UPOBAHHAs) MMEET YCTOMUMBBIN XapakTep U HE CHU-
KAeTCs CIIOHTAHHO B TEUYEHHE OJJHOTO MecsIa.

B skcniepriMeHTaNBHON TpyIie, HANMPOTHB, 3aUKCUPOBAHO 3HAYUTEIHHOE CHIDKEHHE JIONU CTYJCHTOB
C BBICOKMM YPOBHEM TPEBOXKHOCTH: 110 PEaKTUBHOM U yueOHOH TpeBOXKHOCTH — Ha 20 %, 110 COMaTHYESCKUM
nposiBieHNsIM — Ha 16 %. DTo moxaTBep:kIaeT, yTo UMEHHO ydyacTtue B mporpamme «llaysa: ynpaBnenue
TPEBOKHOCTBIO B YCIIOBHSX OOydYeHUs», a He (JaKTOp BPEMEHU HIIU IMOBTOPHOW JMArHOCTHUKH, OOYCIOBUIIO
MO3UTUBHBIE H3MCHEHHSI.

st oueHkn 3G PEeKTUBHOCTH aBTOPCKOM nporpammel «llaysa: ynpasineHue TpeBOKHOCTBIO B YCIOBHUSIX
00y4eHHUs» U UCKIIIOYCHUS BIMSHUS BHEIIHUX (PaKTOPOB (BPEMEHH, TOBTOPHOI'O TECTUPOBAHHS, €CTECTBEH-
HOW JIMHAMHUKHU 3MOIMOHAILHOTO COCTOSIHUS) OBLIO MPOBEJCHO CPABHUTEILHOE UCCIIEIOBAHUE C YUACTHEM
KOHTPOJIBHOM IPYMITbI, CONOCTABUMOMN IO MOy, BO3PACTy, Kypcy 00ydeHus U criennansHocTH. KoHTponbHas
rpylmna He MpoXoJuia KOPPEKUIMOHHO-PAa3BHBAIOIINE 3aHATHS, OJHAKO YJYacTBOBaja B NEPBUYHOW (Ama-

Cepus «lMeparorukay». 2026, 31, 2(122) 213



H.B. MBwwnHa, XK.LU. Paxumbekosa n gp.

rpamma 3) ¥ MOBTOPHOH AMArHOCTHKE (auarpamma 4) ¢ TeM K€ BPeMEHHBIM HHTEPBAIOM (OIWH MECsI), YTO
Y 9KCIIEpUMEHTaIbHASA TPYIa. JTO MO3BOIIIO Au(QepeHpoBaTh N3MEHEHH, 00YCIOBICHHbIE UMEHHO
TICHXOJIOTO-TIEIaTr OTHYECKUM BMEIIAaTEIECTBOM, OT (DOHOBBIX KOJICOAHHI TPEBOKHOCTH.

Ha guarpamme 3 mpencrtaBneHbl pe3ynbTaThl EPBUYHON AUATHOCTUKH KOHTPOJIBHOM TPYMIIBI IO TPEM
METOJIKaM, OTINCAHHBIM BBIIIE.
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Juarpamma 3 — pe3yapTaTbl NIEPBUYHON TUArHOCTUKU KOHTPOJIBHOM IPYIIIBI [0 METOANKAM:
Y.A. Crmn6eprepa, XK. Teitnopa, [ 11luxana

Kak BumHO U3 quarpammsl 3, pacrpenielieHHe YPOBHEH TPEBOXKHOCTH B KOHTPOJIBHOM TpyIINe Ha 3Tame
MIEPBUYHOM JMAarHOCTHUKM CTAaTHCTUYECKH 3HAYMMO HE OTJIMYAJIOCh OT IOKa3areled 3KCIepUMEeHTaTbHON
rpynmnsl (p > 0,005). B KoHTposbHOI TpyIiNe TakkKe Mpeobaaanu CTYAEHThl CO CPEAHUMHU U BBICOKUMH T10-
Ka3aTeJsIMU CUTYaTHBHOW (PEaKTHBHOW) M IMYHOCTHOM TPEBOXKHOCTH, a TAKXKE€ COMAaTH3MPOBAHHBIX MPOSB-
nenuit Tpesoru no mkaie /. [luxana. OTo moATBEpkIaeT OAHOPOJHOCTH BEIOOPOK /10 HAavaja SKCIEPUMEH-
Ta ¥ MO3BOJISIET KOPPEKTHO MHTEPIIPETUPOBATH MOCIEAYIONINE PA3INIXs B JMHAMUKE.

Yepes mecsw, 0e3 ydacTusi B KOPPEKLHOHHON Iporpamme, y CTYACHTOB KOHTPOJIBHOW IpymIibl Oblia
MIPOBEJICHA MOBTOPHAsI JUarHOCTUKA. E€ pe3ynIbTaThl OTpa)XeHsbl Ha JuarpaMmme 4.
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Juarpamma 4 — pe3ysbTaThl IOBTOPHOI AWarHOCTHKU KOHTPOJIBHOM IPYIIIBI IO METOANKAM:!
Y.A. Criunbeprepa, XK. Teitnopa, /1. [lluxana
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Paznuia B quHaMuKe MEXy TPYIIIaMy TO3BOJISET YTBEPXKAATh, UTO aBTOPCKas MporpaMma JeMOHCT-
pupyet cnenuduaeckyro 3p(eKTHBHOCTD B CHIDKEHUHU JECTPYKTHBHBIX (POPM TPEBOXKHOCTH, 0OCOOEHHO B €&
CUTYaTUBHBIX U y4eOHO-OIICHOYHBIX MPOSBICHUSX. JIMUHOCTHAS TPEBOXKHOCTh, KAaK YCTOMUYMBAsl uepTa,
OKUJaeMO M3MCHIJIACh B MCHBIICH CTEICHH, OJHAKO Jake e CHWXKEeHue Ha 8 % B 3KCIICPUMCHTAIbHON
IpyIIe Ipyd OTCYTCTBHH U3MECHEHHI B KOHTPOJLHOW TPYIIIEe MOXKET pacCMAaTPUBAThCS KaK MO3UTUBHBIN 10-
TTOJTHATEILHBIN 3P eKT.

Takum 00pa3oM, COBOKYITHBIN aHATU3 JAaHHBIX, MMOJIYYEHHBIX C UCIOIb30BAHUEM IIKAJIBI PEAKTUBHOW H
nuaHOCTHOM TpeBoxkHocTH Y. JI. Crimnbeprepa (B aganrtanuu F0.J1. XanuHa), mkaasl TPeBOXKHOCTH CTYyICHTA
K. Tettnop (momudukartus I'.111. I"'abapeeBoii) 1 mkambl camoornieHKH TpeBord /JI. llnxaHa, 1MO3BOIIII BBI-
SIBUTh MHOTOMEPHBII XapaKTep TPEBOXKHOCTH Y CTyIEHTOB U e€ auddepeHupoBanHoe BIUIHUE HA y4eO-
HYIO JCSITeIbHOCTh. METONUKH TOKa3alu COIVIACOBAHHOCTh PE3YJIbTATOB: BBICOKUIN YPOBEHb TPEBOXKHOCTHU
COIIPOBOXK/IAETCS CHIKCHUEM KOHIICHTPAIIMA BHUMAHUSI, BBIPAXKCHHBIM CTPAXOM OICHOYHBIX CHUTYalluid W
MOBBIIIEHHBIM TICUXO(QU3HOJIOTUICCKAM HAIPSDKCHUEM, TOTJIa KaK YMEpPEHHAash TPEBOXKHOCTHh BBICTYIIACT
(hakTOpOM MOOWJIM3ALIMK U y4eOHON aKTUBHOCTH. [IOBTOpHAs MUArHOCTHKA TOCIE peajiu3allii aBTOPCKOM
mporpaMMbl IPOACMOHCTPpUPOBAIa CHMXKXCHUE OOJIU CTYACHTOB C BBICOKMMM IIOKa3aTC/IAMU CHTyaTHBHOﬁ
TPEBOXKHOCTH M BBIPAXKCHHBIX COMATHYECKHX CHMIITOMOB, YTO CBUJCTENLCTBYET 00 3(PekTHBHOCTH KOM-
IJICKCHOTO TICUXOJIOr0-TIeIarOrMUYeCKOT0 BO3JCHCTBHS M TOJTBEPKIAACT JUATHOCTHYECKYIO YYBCTBUTEIIb-
HOCTB HpI/IMCHéHHOFO HUHCTPYMCHTAapUA K UBMCHCHUAM SMOIUMOHAIIBHOTO COCTOSAHUA O6y“IaIOHH/IXCﬂ.

Raxnrouenue

B memnom pes3ynbpraThl NPOBENEHHOTO MCCICAOBAHMS MOATBEP)KIAIOT TEOPETUUECKUE IIOJIOKCHHSA O
JBOWCTBEHHOW POJIM TPEBOKHOCTH B y4eOHOU NEATETHLHOCTH M KOHKPETH3UPYIOT X MPUMEHHUTENBHO K yC-
JIOBUSIM BBICLIETO 00pa30BaHUs. Y CTAHOBIIEHO, YTO TPEBOXKHOCTD SIBIISICTCSA 3HAYMMBIM PETYIATOPOM aKaze-
MHYECKOH yCIEBAEMOCTH, BIMSAIOLUIMM Ha KOTHUTHBHBIE NMPOLECCHI, MOTHBALIMIO U aJalTalluI0 CTYJICHTOB K
TpeboBaHUsAM 00pazoBatenbHOU cpepl. [lodydyeHHbIe IMIUpPUYECKHUE JaHHBIE TEMOHCTPUPYIOT, 4To 0e3 1e-
JICHAITPABIICHHOTO IICUXOJIOTO-TIEAarOrMYeCKOro COMPOBOXKICHHUS BBHICOKHN YPOBEHb TPEBOKHOCTH MOXKET
BBICTYNaTh (JAKTOPOM J1€3a/1aNITAllMU U CHWKEHUS] yueOHOM NPOAYKTUBHOCTH. B TO e BpeMs mejeHanpas-
JICHHBIC IPOTrpaMMbI pa3sBUTHA CaMOPETYJISIIUU U TICUXOJIOTHYECKOM YCTOﬁqHBOCTH IIO3BOJIAKOT OIITUMUH3U-
POBaTh SMOLIMOHAILHOE COCTOSTHHUE CTY/ICHTOB M CO3/1aBaTh YCIOBUS sl Oojiee ycTOWYHBOM 1 3 HeKTHBHOMN
y4eOHOU AeATeNbHOCTH.

Taxum 00pa3oM, Mbl HPHUILIIX K CJIAYIOIIMM BBIBOJAM:

1. TpeBO)KHOCTB SABIIICTCA 3HAYUMBIM IICUXOJIOT'MYCCKUM q)aKTOpOM, BJIMAKOIIMM Ha aKaaACMHUYCCKYIO
YCIIEUIHOCTh CTYIEHTOB.

2. IlonyueHHbIE AaHHBIE MOJATBEPXKIAIOT HEOOXOJUMOCTH IICHXOJIOTO-TIEIarOrH4ecKOro CONpOBOXKIe-
HHS CTYJEHTOB C BBICOKMM YPOBHEM TPEBOXKHOCTU — YE€PE3 TPEHUHIUH YBEPECHHOCTHU, PA3BUTHE CTPECCO-
YCTOWUYMBOCTH U KOHCYJIbTATUBHYIO HOJIEPKKY.

3. PerynsipHoe NCUXOJOIMYECKOE TECTUPOBAHUE CTYIEHTOB CIIOCOOCTBYET PAaHHEMY BBISIBICHHIO PHUC-
KOB JIe334allTalliy ¥ CHIDKEHUIO TPEBOXKHBIX IPOSIBIICHUH.

[Ipu mHTEepIpeTaluu pe3ysbTaTOB HEOOXOIMMO YUYHTHIBATH OTPAHHMYEHHUS BAIWIHOCTH, CBS3aHHBIE C
0coOEHHOCTAMU M3aiiHa uccienoBaHus. Bo-mepBbIX, Bce UCMOJIB30BaHHBIE METOIMKM OCHOBAHBI HAa Camo-
oT4éTe, 4TO MpearosaraeT BO3SMOKHOE BIIMSHHE COLMAIBHOW XKeNaTeIbHOCTH U CyObEKTUBHOCTH BOCHpU-
ATHS CTYJCHTOB. B panbHEHIINX HMCCACIOBAHHMIX IIEI€CO00Pa3HO JOMOJIHUTE CaMOOTUET O00BEKTUBHBIMU
(M3noNOTHYECKUMH  TIOKa3aTeNnsiMu  (Hampumep, BapuaOelbHOCTh  CEPAEYHOTO  PHUTMA,  KOXKHO-
ragbBaHUYecKas peakuus). Bo-BToprix, BEIOOpKA OorpaHMYeHa CTYACHTaMM MEelarorn4eckoro HampaBiIeHUs
onuoro yHuBepcuteta (KapHIY), uTo cHMKaeT BHENTHIOK BATHIHOCTH (TEHEPAIN3yeMOCTh PEe3yIbTaTOB Ha
ApyTrue CrieuuajJlbHOCTH U By3I)I). Tem He MeHee UMEHHO dTa CTENEHb CXO0ACTBa BI)I60pKI/I IMOBBINIACT BHYT-
PEHHIOIO BaJIUIHOCTh MUCCIIEOBAHUS, TIO3BOJISIS ¢ OONbIIeH YBEPEHHOCTHIO CBA3BIBATH M3MEHEHHS UMEHHO C
peann30BaHHON MPOrpaMMOi, a HE C MEXKIPYMIIOBBIMH PAa3IMUUAMH. B-TpeThuX, KpaTKOCPOUHBIH XapakTep
MIpOTpaMMBI (OJTMH MECSII) HE MO3BOJISIET CYAUTh O JOJATOCPOYHON YCTOWIMBOCTH JOCTUTHYTHIX M3MEHCHUMH,
YTO OTKPBIBAET MEPCIIEKTUBY ISl JOHTUTIOAHBIX HCCIICAOBaHUM.

[IpakTryeckre peKOMeHIAH:

1. JIn1sl CTYZACHTOB C BRICOKHM YPOBHEM TPEBOXKHOCTH:

- KorautusHo-noBenenueckue texuuku (KIIT): oOyuenne MeromaM ocriapuBaHUS KaTacTpOPUICCKUX
MBICIIEH (Hampumep, «Sl mpoBaiio SK3aMeH») U 3aMEeHe HX Ha Oosee peanuctuuHbie («S moarorosneH, cae-
J1at0 BCE BO3MOXKHOEY).
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- PenakcanmoHHble U AbIXaTeIbHBIC IPAKTUKU: PETYIAPHOE IPUMEHEHHE METOAOB TTTyOOKOTO JbIXaHHUs
U MPOIPECCUBHON MBIIIEYHOM peaKcaluy Uil CHUKECHUSI CUTYaTUBHOT'O HANpPsDKEHUsSI Iepes KOHTPOJIbHBI-
MU MEPONPUATHAMU.

- TaliM-MEeHEKMEHT U CTPYKTYPUPOBAHUE: COCTABIIEHUE YETKHUX IUIAHOB MOATOTOBKH I YCTpaHEHUs
YyBCTBA HEONPEACIEHHOCTH U IOBBILLICHNSI KOHTPOJIS HaJl CUTyalHeH.

2. 17 CTYIEHTOB C YMEPEHHBIM (ONTUMAIFHBIM) YPOBHEM TPEBOKHOCTH:

- [lonaep>kanue pecypcHOro COCTOSHHSI: MHGOPMHPOBAHHE O BaKHOCTH OanaHca MexIy yu€boil, oT-
JBIXOM U COITMANIbHOM XU3HBI0. [loquépKkuBaHue poiau yMEPEHHON TPEBOTH KaK €CTECTBEHHOTI'O CTHUMYJIA.

- Pa3Butue crpeccoyCTOMYMBOCTH: TPEHUHIH, HAIIPABICHHBIC HA MOBBIIICHUE IICUXOJIOTHYECKON I'Ho-
KOCTH U aJaliTUBHBIX KOIMHI-CTPATEruil.

3. 175 ICUXONOTHYECKOH Ty KOBI BBICIIETO Y4eOHOTO 3aBECHUS:

- Pannss auarsocTuka: mpoBeleHUE CKPUHUHTA YPOBHS TPEBOKHOCTH, OCOOEHHO CpeIy MEPBOKYPCHU-
KOB (B IIEpUOJ afalnTalyu) U Mepe]l Ceccuel, ¢ Ucnob30BanneM Meronuk: [llkana peakTHBHOM M JIMYHOCT-
Hoi TpeBoskHOCTH STAI (State-Trait Anxiety Inventory) u ['ocnuTanbHasi mikajga TPEBOTH U JCHPECCHH
HADS (Hospital Anxiety and Depression Scale).

- Pa3pabotka neneBbIx mporpaMm: CO3JaHHUE IPYINOBBIX U HHAUBUIYaJIbHBIX IPOrPaMM IICHXOKOPPEK-
LUK, OPUCHTUPOBAHHBIX HAa CHW)KEHUE NECTPYKTHUBHBIX MPOSIBICHUN TPEBOXHOCTH M OOyuUeHHE HaBBIKAM
caMOperyJIsIum.

- CoTpyIHMYECTBO C IpenojaBaTelsIMu: HHPOPMUpPOBaHHE MPOQECCOPCKO-IPEHOAABATEILCKOTO CO-
CTaBa O BIMSHUU CTWISA MPENOJaBaHMS M OLCHWBAHHUS HAa YPOBEHb TPEBOXKHOCTH CTYICHTOB M pa3paboTKa
PEKOMEHIAIHIA TI0 CO3JJaHHUIO TIOAJIepKUBatOIel 00pa30BaTeIbHON CPEJIbL.

4. CpaBHUTENbHBIN aHAINA3 SKCIEPUMEHTAIBHON U KOHTPOJIBHOU TPYyNI MOATBEPANI, YTO BbISBICHHAS
MIOJIOKUTENbHAS IUHAMUKA (CHIKEHUE BBICOKOTO YPOBHSI PEaKTUBHOM TpeBOXKHOCTH Ha 20 %, yueOHOM Tpe-
BOXHOCTH Ha 20 %, COMaTHYECKUX CUMIITOMOB Ha 16 %) He MOXeT ObITh 00BsICHEHA 3P(EKTOM ITOBTOPHOTO
TECTUPOBAHUA NJIM CCTCCTBCHHBIM CHWKCHHUEM TPEBOKHOCTHU C TCUCHHUEM BPCMCHH. B KOHTpOJIbHOﬁ rpymie,
HE MOJIy4aBLICH UHTEPBEHINH, 3HAUNMbIX U3MEHEHHH HE MPOU30LLI0 (CHIDKEeHHE He Ooree 4 % Mo OTaenb-
HBIM TOKa3aTessiM). DTO TO3BOJISIET TOBOPHUTH O crienupuieckoi 3(h(HEKTUBHOCTH aBTOPCKOW MPOrpaMMEI
«[lay3a: ympapneHne TPEBOXKHOCTBIO B YCIIOBHAX OOYUCHHUS».
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Ma3zachI3AbIKTBIH CTYI€HTTEPIIH YJrepimMine acepi

Maxkarna xoFapbsl OKy OpBIHIApH! CTYJCHTTEPIHIH aKaJeMUSUTBIK YITepiMiHEe alaHAayIIbUIBIKTBIH 9CEPiH 3ep-
TTeyre apHaIFaH. Ma3ach3bIK KYOBUTBICH, OHBIH TEOPHSUIBIK HETI3epi, JKIKTeNnyi JKoHEe OKY iC-OpeKeTiHIeT1
peii KapacThIpbUIFaH. MakanaJa Ma3achI3[IBIKTBl JKAaFIail PETIHIE >KOHE TYPAaKThl KEKEe KaCHeT peTiHe
TYCIHY/iH OTaHJBIK YKOHE MICTENIIK MCUXOJIOTHSUIIBIK TOCUIACPIHE JKYHeNi Tanaay KacalfaH, COHBIMEH KaTap
OHBIH OuiM Oepy OpTachIHAAFbI KOPIHICTEPiHIH epeKIIeNiri ambuiagsl. DMIHPHKAIBIK JoJelepre oy
Ma3achI3/IbIK JCEpiHiH KOcapJaHFaH CHIATBIH KepCeTeli: opTalla JeHreiiile OJl MIOFBIPIaHy MEH OKy
OeNceHiIIriHe BIKMA €TETIH XYMBUIIBIPY XKOHE MOTHBAUMSUIBIK (YHKIWSHBI OpPBIHAAW/ABI, all JKOFaphl
JICHrell KOTHUTHBTI MPOLECTEP/IiH YHBIMIACTHIPBUIMAYbIHA, 3CHIHHIH, OHIMALTIKTIH JKOHE OKY YJTepiMiHIH
TOMEH/ICyiHe OKeNeAi. 3epTTEeyNiH OMIUPUKANBIK Oeiri BalHUATI IICUXOMUATHOCTHKANBIK OIicTepal
konpanyra Herizgenred (STAI Y./1. ComnGeprep, I'.IL. ['abapeeBansiy MmoaudukanusceiHaars! K. Teitmop
cayanHamacsel, JI. [IluxaH mkangacel), Oy IeAaroruKaiblk MaMaHABIKTap CTYICHTTEPIHIEri CHTYallHsIIBIK
JKOHE JKEKEe Ma3achI3/BIKTHIH €PEKIIeTiKTepiH aHBIKTayFa MYMKIHAIK Oepai. O3iH-e31 perTey marIbUIaphIH,
KOTHUTHUBTI HKEMAITIKTI )KOHE CTYJCHTTEP/IH eMTHXaH CTPECiHe TO3IM/IIINH KaJbINTACTHIPyFa OaFbITTaNFaH
JTMarHOCTUKAJIBIK, MCHXOJIOTHSUIBIK OiliM Oepy, TY3eTy-JaMbITy jkoHe pedIeKCHBTI ONOKTapAbl KaMTHTBHIH
«KimipTy: OKy OKargalbIHIAFBl Ma3achI3[BIKTBI  Oackapy» aBTOPJBIK  OaFjapiamachl — HTI3UII.
Ma3ach3AbIKTBIH JIECTPYKTUBTI KODIHICTEpiH TOMEHAETYAe THIMIUIITIH JQNeNIereH ICHXOJIOTHSIBIK-
NEJarOTHKaIbIK  KOJIAYIbIH aBTOPJIBIK OaFiapiiaMachlH €HrI3y HOTIDKENepi YChIHBUIFAH. AJIBIHFaH
MOJIIMETTEp HETi3iH/e MCHXOIOTHSUIBIK KhI3MET IEH OKBITYIIbUIapFa KOJIay KepceTeTiH OutiM Oepy opTachiH
KYpYyFa jKoHE CTYACHTTEP/IiH OKY THIMALIITIH apTThIpyFa OaFbITTalIFaH IPAKTHKAJIBIK YCHIHBICTAP YKACATIIBL.

Kinm coe30ep: Ma3achI3bIK, CUTYaIMSIIBIK MA3achI3bIK, )KEKEe Ma3achI3/bIK, aKaJeMISUIBIK YITepiM, CTyIeH-
TTep, OKY KbI3METI, )KOFaphl OKY OPBIHIAPHI, TAHBIM/BIK ITPOLIECTEP.
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The impact of anxiety on student performance

This article is devoted to the study of the impact of anxiety on the academic performance of university stu-
dents. The phenomenon of anxiety, its theoretical foundations, classifications and role in educational activi-
ties are considered. The article presents a systematic analysis of domestic and foreign psychological ap-
proaches to understanding anxiety as a condition and as a stable personal characteristic, and also reveals the
specifics of its manifestations in the educational environment. A review of empirical data demonstrates the
dual nature of the effect of anxiety: at a moderate level, it performs a mobilizing and motivational function,
promoting concentration and learning activity, while a high level leads to disorganization of cognitive pro-
cesses, decreased attention, efficiency and academic performance. The empirical part of the study is based on
the use of valid psychodiagnostic techniques (C.D. Spielberger’s STAI, questionnaire by J. Taylor modified
by G.S. Gabdreeva, D. Shihan scale), which made it possible to identify the features of situational and per-
sonal anxiety in students of pedagogical specialties. The author’s program “Pause: Anxiety Management in a
Learning environment” has been introduced, which includes diagnostic, psychoeducational, correctional, de-
velopmental and reflexive blocks aimed at developing students’ self-regulation skills, cognitive flexibility and
resistance to exam stress. The results of the implementation of the author’s program of psychological and
pedagogical support, which has proven effective in reducing destructive manifestations of anxiety, are pre-
sented. Based on the data obtained, practical recommendations are formulated for the psychological service
and teachers aimed at creating a supportive educational environment and improving the effectiveness of stu-
dent learning.

Keywords: anxiety, situational anxiety, personal anxiety, academic performance, students, educational activi-
ties, higher education institutions, cognitive processes.
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Pedagogical mechanisms for preventing professional burnout
of English teachers in a modern school

This study analyzes the phenomenon of English teachers’ professional burnout in the context of the modern
school educational environment, emphasizing social support. The theoretical and methodological basis of the
study was the multidimensional model of professional burnout and the stress-buffer concept of social support.
The work used a digital horizontal research design using standardized psychometric methods. Assessment of
professional burnout level was carried out using the Maslach Burnout Inventory — Educators Survey (MBI-
ES), which allows for determining the severity of emotional exhaustion, depersonalization and professional
success. The assessment of accepted social support was carried out using the multidimensional Scale of Per-
ceived Social Support (MSPSS), which includes the support of family, friends and significant others in the
professional environment. The sample of the study was formed by English teachers of general education
schools of urban and rural districts with at least three years of teaching experience. Empirical data processing
is based on the methods of descriptive statistics and Pearson’s correlation analysis. The results obtained con-
firm the importance of using multi-level strategies for the prevention of professional burnout, which involve
combining practices aimed at maintaining individual psychological well-being with collegiate and institution-
al support systems aimed at improving the professional well-being of teachers and improving the quality of
the educational process.

Keywords: English language teacher; professional burnout; modern school education; emotional exhaustion;
social support; burnout prevention; school climate; teacher well-being.

Introduction

In modern educational conditions, the school performs a multifaceted function that ensures education,
the formation of vital competencies and the formation of a person as a responsible member of society and a
citizen. Attainment of these goals directly depends on the professional and personal development of teachers,
their motivation for work, their attitude towards performance, etc. In different countries, the high mental and
emotional workload of teachers has been recognized as one of the key reasons for the increase in occupation-
al stress and an upturn in departure from the profession [1]. More than half of teachers assess their emotional
state as unfavorable, note the predominance of feelings of anxiety and fear. In such cases, the professional
burnout syndrome becomes massive, which negatively affects the quality of performance of professional du-
ties by teachers, complicates the development of students and inhibits the overall improvement of the educa-
tion system. According to studies carried out in various regions of the world, especially among representa-
tives of humanitarian and teaching professions, teachers belong to the high-risk group for burnout syndrome.

Burnout has been defined as a persistently negative emotional state that develops in response to chronic
work-related stress and involves emotional and physical exhaustion, depersonalization and distancing from
others, and a sense of ineffectiveness [2]. The proposed research intends to investigate the intensity of burn-
out symptoms among teachers of English as a foreign language (EFL) in secondary general educational insti-
tutions, contributing to a well-defined scientific area and accentuating a highly relevant topic for schools.
Two questions arise, each targeting a particular component of the construct. The purpose of the study is, on
the one hand, to determine the level of professional burnout of high school English teachers, and on the other
hand, to identify the factors that cause the professional developmentof these specialists. Particular attention
is paid to the comparative assessment of the level of burnout of teachers working in urban and rural schools,
as well as the analysis of the main determinants that contribute to the development of this syndrome. The
problem of professional burnout is becoming increasingly relevant in the global educational space, as it
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negatively affects the state of teachers, student learning outcomes and the quality of education in general.
Within foreign, Russian, and Kazakhstani scientific efforts has led to studies of the emergence and preven-
tion of this phenomenon. Nevertheless, an in-depth examination of the causes of EFL teacher burnout in var-
ious teaching contexts remains unaddressed.

The present literature review engages with the theme of preventing professional burnout among English
language teachers within the modern school context. Linking burnout to stress, coping resources, and organi-
zational conditions, the selected studies illuminate how personal, interpersonal, and systemic factors intersect
to shape teachers’ well-being, efficacy, and retention. The discussion below is built on the chronological se-
guence of the scientific publications in question and aims to critically analyze the contribution of each of
them to understanding ways to prevent professional burnout among English teachers.

Michael Mooney considers burnout as a consequence of prolonged exposure to stress in various situa-
tions of pedagogical activity, emphasizes that a high level of stress load is common and is associated with a
decrease in the effectiveness of training, as well as with a deterioration in the educational results of students
[3]. The work emphasizes coping resources, administrative support, and perceptions of status and curriculum
as key predictors of life satisfaction and negative affect. Linking teacher well-being with students’ learning
efficiency and motivation, the article views burnout prevention as a dual process that involves strengthening
teachers’ ability to cope with stress and improving the work environment to improve teaching efficiency.
Such early integration of stressors, resource availability, and professional outcomes provides the basis for
prevention-oriented research, demonstrating that effective interventions must include both individual coping
mechanisms and organizational support structures to maintain the effectiveness and well-being of teachers.
The Proctor study analyzes the professional trajectories of English Language teachers working in the current
school environment, with an emphasis on health-oriented paradigms and preventive approaches [4]. Within
the framework of the review, stress reduction methods, psychological well-being strategies and mechanisms
for dealing with stress factors are distinguished, which have a significant impact on a decrease in the level of
professional burnout and a decrease in the desire to leave the pedagogical profession. Particular attention is
paid to the importance of targeted support for teachers in the early stages of professional activity aimed at
timely detection of stressors, the introduction of well-being practices and the prevention of burnout. In addi-
tion, the author points to the insufficient development of personalized coping strategies and adaptive models
of psychological well-being, which determine a number of unresolved research problems, in particular, the
need to design more differentiated preventive programs, taking into account the diversity of professional ex-
perience of educators. In general, this study expands the conceptual framework for the prevention of profes-
sional burnout, combining the theoretical provisions of the well-being concept with practice-oriented support
measures and emphasizing the importance of active, professional-specific interventions to ensure the sustain-
able professional development of teachers.

A. Genoud and L. Waroux advance an analytically differentiated account of burnout by disaggregating
emotional exhaustion, depersonalization, and reduced personal accomplishment, and by examining the dis-
tinct pathways through which each dimension shapes student-related outcomes and teachers’ mental health
[5]. The main factors determining the development of professional burnout are chronic interpersonal stress-
ors, which include the workload associated with work in the classroom, administrative tasks and conflict sit-
uations with parents, and personal characteristics and personal professional experience act as moderators of
this process. Considering the problem of burnout through the well-being of students and the psychological
climate of the educational environment, the authors emphasizes its multi-level nature and the need to imple-
ment comprehensive preventive measures. In particular, at the level of educational interaction and adminis-
trative management, attention is paid to reducing interpersonal stress factors, developing the psychological
resources of teachers, as well as monitoring individual characteristics of personal and professional develop-
ment, which affect the degree of vulnerability to burnout. Highlighting various trajectories for the formation
of emotional exhaustion, cynicism and professional inefficiency creates a methodological basis for the de-
velopment of targeted preventive strategies adapted to the individual profiles of teachers and the specifics of
academic disciplines.

In turn, Cheng analyzes the phenomenon of professional burnout in the context of teaching English as a
foreign language, identifying emotional exhaustion, depersonalization and a decrease in professional self-
efficacy as its main structural components [6]. The author emphasizes the importance of such determinative
factors as gender and family characteristics, the volume and nature of the workload, the requirements for
professional activity, the level of autonomy at work, as well as the degree of institutional support provided to
teachers.
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This study emphasizes that social and organizational support are important factors in preventing fatigue,
while excessive workload and limited resources, on the contrary, contribute to its intensification. Of particu-
lar interest is the emotional burnout of teachers, the establishment of relationships between students’ learning
motivation and learning outcomes. In this context, prevention is considered as a systemic task that requires
reducing excessive professional requirements, strengthening support mechanisms, as well as creating a work-
ing environment that contributes to the autonomy of teachers and increasing their professional effectiveness
in the interests of the educational process. Combining personal, interpersonal and institutional aspects, the
study promotes a coherent prevention system for EFL teachers.

Wang & Wang offers a meta-analytical approach to the study of the relationship between emotional in-
telligence, self-confidence, and fatigue of Foreign Language teachers [7].

In addition, the positions of some scientists were interesting for study, Tleuzhanova G.K. and
Palina A.A. in their scientific work studied the problem of the treatment of professional burnout syndrome,
and also proposed their own strategies to combat this phenomenon [8]. Other Kazakhstani scientists
Sh.N. Bisenov, B.S. Zhangazieva in their work focused in more detail on a wide range of psychological
mechanisms for preventing professional burnout of university teachers [9]. As for Yerezhepov T. et al. in
their study, authors analyze the relationship between the level of burnout and psychological stability of
teachers. This work is of particular importance as one of the first comprehensive studies of professional
burnout in the context of reforming the education system of Kazakhstan [10].

They frame burnout through established dimensions and acknowledge organizational factors (workload,
school climate) and individual attributes as influential. Despite the fact that the Meta-analytical scope of the
study goes beyond the context of personal education, the results indicate the important role of personal re-
sources — primarily emotional intelligence and professional self-efficacy-as factors for protecting against
professional burnout in the field of teaching foreign languages. Generalization of empirical data allows us to
formulate preventive conclusions aimed at developing the emotional-regulatory competencies of teachers
and strengthening the sense of self-efficacy through systematic professional development and the formation
of a supportive school climate. Thus, this work contributes to a resource-oriented model of burnout preven-
tion, focusing on the potential for the development of individual psychological resources as a means of re-
ducing the risk of emotional exhaustion in language education.

Together, these studies construct a comprehensive prevention-oriented framework for addressing burn-
out among English language teachers in modern school settings. They agree on the importance of strengthen-
ing individual coping resources (stress management, emotional intelligence, and self-efficacy), applying a
paradigm focused on a healthy lifestyle and flexibility, and reconfiguring organizational conditions (adminis-
trative support, workload, autonomy, and school environment) to reduce burnout. It negatively affects both
teachers and students. Critical gaps identified across the articles include the need for longitudinal designs to
trace prevention effects over time, more precise tailoring of interventions to career stage and context, and
systematic integration of wellness paradigms with organizational change initiatives to sustain teacher well-
being and instructional quality.

Methods and materials

To examine prevention pathways for professional burnout among English language teachers in the con-
text of the modern school, the present study employs a quantitative research design based on validated psy-
chometric instruments. The methodological framework is informed by the multidimensional conceptualiza-
tion of burnout and the stress-buffering model of social support.

The formation of the sample set was carried out based on a targeted criterion-based selection, which
provides for the inclusion of participants who most correspond to the goals and objectives of the study. The
sample included 75 English Language teachers engaged in professional activities in general education
schools in Karaganda and Karaganda region.

The main condition for implementation was at least three years of teaching experience, which ensured
the participation of specialists with a sufficient level of practical work experience in the conditions of the
modern school educational environment. The use of this approach in the formation of the selection is due to
the peculiarities of the phenomenon under study, which require the involvement of respondents who have
stable professional experience and systematically interact with the educational process. Participation was
voluntary and anonymous, and all procedures met the established ethical standards for Educational Research.

Professional burnout was assessed through the Maslach Burnout Inventory-Educators Survey (MBI-ES)
survey, a widely recognized and empirically validated burnout assessment tool in the educational context.
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Although the meta-analytical study covers a wide range of educational situations, its results show that indi-
vidual psychological resources, in particular the level of emotional intelligence and professional self-
efficacy, play a protective function in relation to the development of professional burnout of teachers of for-
eign languages. The systematization of empirical data makes it possible to substantiate the preventive orien-
tation of measures, which involves the targeted formation of emotional self-regulation skills and the
strengthening of the subjective sense of professional competence through professional development pro-
grams and the creation of a favorable institutional environment. In general, the proposed study expands a
resource-oriented approach to burnout prevention, highlighting the importance of developing the personal
potential of teachers as a key condition for reducing the risks of emotional exhaustion in the field of lan-
guage education.

Participants answered the questions using the Likert scale, which shows the frequency of experiences
associated with emotional burnout. A high level of professional burnout is manifested in combination with
an increase in emotional exhaustion and depersonalization, as well as a decrease in the indicators of subjec-
tive professional effectiveness, which indicates a state of emotional tension and a change in the perception of
professional self-efficacy in teachers.

The use of MBI-ES allows for a differentiated analysis of aspects of burnout, which are important for
the development of targeted prevention strategies in the current school environment.

Percepted social support was evaluated using multidimensional scale of percieved social support
(MSPSS) — a proven tool for measuring people’s subjective perception from three main sources: family,
friends and other important people in the educational context, which includes colleagues and school admin-
istration.

The MSPSS is especially relevant for studies on burnout prevention, since the social support received
acts as a protective factor that alleviates the negative effects of occupational stress. High scores on the
MSPSS scale indicate strong support networks that alleviate emotional exhaustion and reduce the likelihood
of depersonalization among teachers.

Results and Discussion

Data analysis aims to explore the relationship between burnout rates and perceived social support. The
study uses correlation and comparative analysis methods aimed at identifying patterns in the relationship of
various sources of support with components of professional burnout, such as emotional exhaustion, deper-
sonalization and the level of personal achievements. In this case, the main attention is paid to identifying de-
fense mechanisms that contribute to the prevention of burnout, and not just to establishing the degree of its
severity.

The study uses correlation and comparative approaches that allow us to analyze the nature of the rela-
tionships between various forms of social support and the structural components of professional burnout,
including emotional exhaustion, depersonalization and subjective assessment of professional achievements.
Priority is given not only to assessing the level of its intensity, but also to identifying factors of a protective
nature aimed at preventing burnout.

To enhance the clarity and interpretability of the empirical findings, the key results of the study are pre-
sented in graphical form. The figures depict the distribution of burnout dimensions among English language
teachers, the levels of perceived social support, and the associations between burnout indicators and social
support.

Figure 1 shows the averages for three professional burnout dimensions obtained from a survey of teach-
ers in the Occupational burnout assessment (MBI-ES). Emotional exhaustion is characterized by the highest
average, which makes it possible to consider it as an important component of professional burnout among
this group of English teachers.
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Figure 1. Mean Score of Burnout Dimensions (Source: created by the authors)

Data were analyzed using descriptive statistics, correlation analysis, and comparative procedures. Mean
scores and standard deviations were calculated for all MBI-ES and MSPSS subscales. Pearson correlation
coefficients were computed to examine relationships between burnout dimensions and perceived social sup-
port. Statistical significance was set at p <.05. Table 1 presents the descriptive statistics for the three dimen-
sions of professional burnout as measured by the MBI-ES.

Table 1
Descriptive Statistics for MBI-ES Subscales
Burnout Dimension Mean (M) Standard Deviation (SD)
Emotional Exhaustion 24,36 8,12
Depersonalization 9,48 4,26
Personal Accomplishment 33,72 6,45

(Source: created by the authors)

This conclusion suggests that teachers often experience emotional fatigue because of constant profes-
sional demands. Depersonalization is observed at a normal level, which indicates a partial emotional distance
in professional interaction. On the contrary, personal achievements show relatively high average scores,
which means that despite the emotional stress, many teachers retain a sense of professional competence and
efficiency.

Figure 2 shows the average indicators of accepted social support obtained using the multidimensional
scale of accepted social support (MSPSS). The results obtained indicate the presence of a medium and high
level of support accepted by all evaluated sources, which indicates the availability of social resources for
English teachers.

6,
45 +—
3, T = Mean (M)
15 +—
= Standard Deviation (SD)
0, -

Family Support Friend Support Significant Others  Total Social Support

Figure 2. Average point values of accepted social support scales (Source: created by the authors)
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As can be seen from the data obtained, the most important source of support is family, followed by
friends and other important people, including colleagues and the school administration. This indicates the
existence of an extensive network of social interactions that can be considered as an important psychological
resource for teachers.

The results also show moderate to high levels of emotional exhaustion, indicating that teachers often
experience emotional overload due to professional demands. The indicators of depersonalization remain
moderate, and the level of personal achievement remains relatively high, which indicates that many teachers
maintain a sense of professional competence, despite the manifestations of fatigue. The descriptive statistics
of accepted social support are presented in Table 2.

Table 2
Summary description data on internal MSPSS scales
Type of Support Mean (M) Standard Deviation (SD)
Family Support 5,12 1,21
Friend Support 4,98 1,18
Significant Others 4,65 1,34
Total Social Support 4,92 1,07

(Source: created by the authors)

Overall, teachers reported moderate to high levels of perceived social support, with family support rated
highest, followed by support from friends and significant others.

A Pearson correlation analysis was performed to investigate the relationships between the dimensions
of burnout and perceived social support (Table 3).

Table 3
Correlations between MBI-ES Dimensions and MSPSS Scores

Variable Variable Depersonalization Personal Accomplishment
Family Support 41* 36* 38*
Friend Support 39* 33* 35*
Significant Others Support 45* 40* 42*
Total Social Support 47* 43* 44*

*p <.05

(Source: created by the authors)

For a deeper analysis of the features of the manifestation of the studied parameters, a comparative anal-
ysis of subgroups of teachers was carried out, which differed in the level of professional burnout. The for-
mation of subgroups was carried out based on aggregate values obtained on the scale of professional burnout
assessment. The median criterion was used as the basis for the distribution of participants, which made it
possible to distinguish two relatively opposite groups: teachers with relatively low burnout and teachers with
obvious signs of professional exhaustion.

The group with a low level of professional burnout included respondents whose scores were below the
median on the integral scale, while the group with a high level included participants whose scores exceeded
this limit. The use of this method of grouping ensured the comparison of subgroups by size and increased the
analytical validity of further comparisons.

The results of a comparative analysis show that teachers with a high level of professional burnout are
distinguished by emotional exhaustion, a decrease in professional motivation and manifestations of deper-
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sonalization in the process of pedagogical interaction. In addition, in this subgroup, low indicators of satis-
faction with professional activity and an increase in psychological stress due to the workload and organiza-
tional conditions of the school environment were recorded.

On the contrary, teachers with a low level of professional burnout showed a stable emotional state, a
high degree of professional inclusion and a positive attitude towards their pedagogical activity. This group
was characterized by high indicators of professional self-efficacy, adaptability and resistance to stress factors
of the educational environment.

The results of the study show statistically significant negative correlations between perceived social
support and components of burnout, such as emotional exhaustion and depersonalization. In addition, a posi-
tive correlation was found between the level of social support and a sense of personal achievement. The re-
sults show that a high level of social support is an important protective factor that reduces the risk of profes-
sional burnout.

Table 3 shows the correlation between indicators of professional burnout and perceived social support.
The graphical representation shows an inverse relationship between perceived social support level and burn-
out components such as emotional exhaustion and depersonalization, as well as a direct relationship between
perceived social support and individual achievement level. The support from significant others in the profes-
sional context, along with the generally accepted social support, shows the strongest connection with aspects
of fatigue. These patterns indicate that high levels of social support are associated with a decrease in burnout
symptoms and an increase in teachers’ sense of professional effectiveness.

In general, the graphical representation of the results confirms the data of the quantitative analysis and
makes it clear that emotional exhaustion is the leading component of the professional exhaustion of English
teachers, and the accepted social support, especially carried out in a professional environment, acts as an im-
portant protective factor. The figures substantiate the need for multi-level burnout prevention strategies that
combine individual well-being initiatives with institutional and collegial support systems to promote teacher
retention, professional sustainability, and instructional quality in modern school settings.

The results of the study show that emotional exhaustion is the most important aspect of fatigue among
English teachers in modern school conditions. In addition, it is noted that social support, especially on the
part of important people in the professional environment, significantly affects the reduction of manifestations
of fatigue.

Teachers with high indicators of accepted social support are characterized by a low level of emotional
exhaustion and depersonalization, as well as a sense of professional satisfaction. The results justify the feasi-
bility of implementing multi-level strategies for the prevention of professional burnout, combining individu-
al-oriented well-being practices with institutional support mechanisms. Strengthening professional communi-
ties, expanding managerial support and the formation of a cooperative educational environment can contrib-
ute to reducing the risk of burnout, increasing the stability of teaching staff and improving the quality of edu-
cational activities.

Conclusion

The experimental study provided empirical evidence on the manifestation of professional burnout
among English language teachers in contemporary school contexts and identified perceived social support as
a significant protective factor. The results show that among the study participants, emotional exhaustion is
the most pronounced component of professional exhaustion, which indicates a high level of long-term emo-
tional and psychological loads inherent in the activities of English teachers. At the same time, the average
indicators of depersonalization and a relatively high level of subjective professional success allow us to draw
conclusions about the preservation of professional competence and a sense of participation in the pedagogi-
cal process, despite the presence of emotional fatigue in most teachers. This configuration of indicators re-
flects the contradictory nature of emotional burnout in teachers, in which professional dedication is com-
bined with increased vulnerability to emotional exhaustion. Analysis of the perception of social support
showed mainly medium and high levels of its severity, and respondents attach great importance to support
from the family

However, the correlation results show that the support of important people in the professional environ-
ment, especially colleagues and school administration, has the strongest buffering effect in all aspects of fa-
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tigue. Statistically significant negative correlations between perceived social support and emotional exhaus-
tion and depersonalization were revealed, as well as positive correlations with personal achievements.

These results provide empirical support for the theory of social support aimed at relieving stress and
support the multidimensional concept of fatigue. The social support received works as an important psycho-
logical resource that alleviates the negative consequences of occupational stress and increases teachers’ con-
fidence in professional success. In general, the results indicate the need to apply multi-level approaches to
the prevention of emotional burnout, combining individual well-being initiatives with social and institutional
support mechanisms in modern schools.

Based on the results of the study, the following recommendations are proposed on an experimental and
theoretical basis:

- Efforts to prevent professional burnout should be aimed primarily at developing teachers’ ability to
cope with stress, emotional self-regulation, time management skills, and reflective practices. Activities that
increase vitality and support psychological well-being can be especially effective in combating emotional
burnout.

- Peer support at school, mentoring, joint planning and pedagogical vocational education associations
that promote the exchange of experience are encouraged. Schools that promote the exchange of experience,
peer support, mentoring, joint planning and pedagogical vocational education associations are encouraged.
Such initiatives help reduce depersonalization by strengthening professional identity and teacher involve-
ment.

- Educational organizations and management structures should be focused on improving institutional
and administrative support mechanisms aimed at recognizing sustainable professional achievements of
teachers through a fair distribution of the academic load, assessment of the level of professional vulnerability
and the introduction of a constant feedback system.

- It is important to develop a culture of cooperation, trust and psychological safety. A positive and in-
clusive environment reduces professional stress, increases job satisfaction and keeps teachers in the institu-
tion.

- It seems appropriate to gradually introduce specialized modules into the professional development
programs of teachers aimed at preventing professional burnout, developing emotional intelligence, improv-
ing the skills of managing the educational process, as well as mastering effective strategies for working with
various categories of students.

In addition, an important area of scientific and practical work is the development of longitudinal re-
search and the use of complex (combined) methods that allow studying the dynamics of professional burnout
of teachers in the long term, as well as assessing the stability and effectiveness of preventive and corrective
measures.

The implementation of these recommendations can contribute to systematically reducing the risk of pro-
fessional burnout, improving the well-being of teachers, improving the quality of the educational process and
preserving human capital in modern conditions of the development of the education system.
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I'.H. Ax6aeBa, A.K. Kurubaesa, H. Pamamos, M. XXymacaTymsl

Kasipri MexTen skaraailblHIa aFbUIIIBIH TUII MYFJIIM/IEPiHiH
KOCi0M KYH3ediCiHIH aJIbIH aJyJAbIH MeJArOTHKAJIBIK TeTIKTepi

Y CBIHBIIBIN OTBIPFaH 3epTTEyAe Ka3ipri MEKTeNTiH Oi1iM Oepy KeHICTIiriHAe aFbUIIIBIH TN MyFanimMzepi apa-
CBIH/Ia KOCiOM Kyif3emicTiH KepiHic Ta0y epeKIIeTiKTepi aNeyMeTTiK Koyaay (pakTopbiMeH o3apa OaitmanbicTa
KapacThIPbLIaIbl. 3EPTTCYIIH TCOPUSIIBIK-O/IiCHAMANBIK HETi3iH KoCciOM KYH3emiCTiH KememeMIi MOoJemi
JKOHE OJICYMETTIK KONIAayAblH cTpecc-pakropmapasl OOCeHAETYINI TETiK peTiHAETi TYKBIPhIMIaMachl
Kypaiapl. DMIHUPUKAIBIK O6JiM KOJJICHEH CHUIATTarbl 3epTTey IM3ailbIHBI HETIi3iHIe )Ky3ere achIPBUIBII,
CTaHJapTTalFaH ICHXOMETPHSIIBIK Kypaiap naiganansuiasl. Kociou kyiizenic maenreiti Maslach Burnout In-
ventory — Educators Survey (MBI — ES) cayainamacsl apKbUIbl aHBIKTAJIBII, YMOLMOHAIIBIK, CAPKBLLY, JIe-
MepCOHATN3ANNs JKOHE KOCIOM HOTIDKENUTIK KepceTKimTepi Oarananasl. KaObUImaHATBIH 9I€yMETTIK Koaay
nexreiti Multidimensional Scale of Perceived Social Support (MSPSS) mikanacblHbIH KOMETiMEH OJIIICH]I;
aTaiFaH Kypal oTOackl, IOCTap >oHE KociOM OpTajarkl MaHBI3Abl TYJIFalap TapalblHaH KepCeTUIreH
KOJIIAayabl KaMTHIBI. 3epTTey ipiKTeMeciHe KaJajlbIK JKOHE ayBUIABIK KajiImbl OimiM OepeTiH MeKTenTeple
KEMiH/Ie YII JXKbUI TeAarordKaiblK Tl Oap arbUIIBIH TiNi MyFamiMzepi KaTeICThl. JKWHaiFaH aepekTep
CHUITaTTaMAaJIBIK CTaTUCTHKA 9icTepi xoHe [IMpcoH Koppersiuusacel Tangaysl Herisinne eHaenni. Hormxkenep
KociOM KYH3eNmiCTiH ajgblH anyra OarbITTaJFaH KOIAGHIeWi CTpaTerHsuIapiblH  MaHbI3IbUIBIFBIH
alikpIHAaiinel. MyHIDail  cTpartermsiiap TeAarorTepliH JKeKe Oll-ayKaTblH KOJAayFa OaFbITTaliFaH
TOKIpHOENIep i OPINTECTIK KOHE MHCTHTYIUOHAIIBIK KOJIIay XKyielnepiMeH YillecTipyai ke3aeiai, Oy o3
KE3€TiHJEe MYFaiMIEpIiH KociOM TYpaKTBUIBIFBIH apTTBIpyFa JKoHE OUTiM Oepy YIepicCiHiH camachiH
JKaKcapTyFa BIKIaJ eTeNli.

Kinm ce30ep: aFbUINIBIH Tii MyFamiMi, KociOW Kyii3emic, Ka3ipri MEKTeN, 3MOUMOHAIABIK CapKbLIY,
QIIEYMETTIK KOJAay, KYH3eTiCTiH aJIblH ay, MEKTEI KIIMMAThl, IeJarOTTiH JJI-ayKaThl.

I'.H. AxGaeBa, A.K. Kurubaesa, H. Pamamos, M. XXymacaTynsl

[Heparornyeckre MexXaHU3MbI NPOPUIAKTHKHN PO ECCHOHATBHOI0 BHITOPAHUS
yuHTeJeil AHIVIMICKOro sI3bIKa B COBPEMEHHOM LIKO0JIe

B naHHOM HcClieIOBaHUH aHATHM3UpPYyeTCs (eHOMEeH MPOo(eCCHOHAIBHOTO BHITOPAHHS yUUTeNIei aHTIIUHCKOTo
s3bIKa B KOHTEKCTE COBPEMCHHOM MLIKOJIBHOW 00pa30BaTeIbHON CPEAbl C aKIIEHTOM Ha COLHUAJbHYIO IMOJ-
nepkKy. TeopeTHueckolf M METOJOJIOTHIECKOH OCHOBOM HCCIEOBAHUS IOCTYKHJIA MHOTOMEpHast MOJIENb
po(eCCHOHAIIBHOTO BBITOPAHUSI M KOHIIEMIUS COLMATIBbHON MOJ/IePXKKU Kak cTpecc-Oydepa. B pabdore nc-
MOJTE30BAJICSI T(PPOBOH TOPU3OHTAIBHBIN AW3AiH NCCIENOBAHMS C UCIIOIb30BAHUEM CTAHIapTH3UPOBAHHBIX
IICUXOMETPUUECKUX MeTo0B. OleHKa YpOBHs MPO(ECCHOHAIBHOTO BHIFOPAHUS MPOBOJMIACH C ITOMOIIBIO
onpocuuka Maslach Burnout Inventory — Educators Survey (MBI-ES), koTopbIil T03BOJISIET ONMpeieInTh
CTENEHb SMOIMOHAJIBHOTO HCTOLICHHS, JEMepCOHaIN3alud U NpodeccHOHANbHON ycnemHocTH. OneHka
NPUHIMAeMOH CONMAIbHON MOJAEPKKY MPOBOAMIACH C MCHONIB30BaHNEM MHOTOMEPHOW IIKaJbl BOCHPHHH-
MaeMoli coruanbHoi moanepkku (MSPSS), koTopast BKIIIOUaeT HOJIEPKKY CEMBbH, APY3eH M BOKHBIX IEp-
COH B IpodeccnoHaIbHO cpene. BrIOOpKY Hccae oBaHuUs COCTABUIIH YUHTEIIS aHTIIMICKOTO s3bIKa 00111e00-
Pa30BaTeNbHBIX IIKOJI TOPOJICKHX U CETbCKUX OKPYTOB CO CTayKeM IperojaBaHus He MeHee Tpex jeT. O6pa-
60TKa SMIMPUYECKHUX JAHHBIX OCHOBAaHA HA METOJAX ONUCATENbHON CTATUCTHKU U KOPPENAIIMOHHOTO aHaIH-
3a [Iupcona. [onydeHHbIe pe3ynbTaThl JEMOHCTPUPYIOT BaKHOCTH MHOTOYPOBHEBBIX CTPATETHH IMPOQHIaK-
THKM  NpO(ECCHOHANBPHOTO  BBITOPAHHUs, KOTOpBIE IPEAINONAraloT HHTETPAlMI0  MHAWBHIYalbHO-
OPHEHTHUPOBAHHBIX MIPAKTHK 00eCTIeueHNUs OIaromnoydns ¢ KOJUIETHAIBHBIMU U HHCTUTYLIMOHAJIBHBIMH CHC-
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TeMaMH TIOJIJIEP>KKH, HAIIPABICHHBIMU Ha MOBBILIEHHE MTPO(YECCHOHATBHOr0 OIaromnoaydus npenojaBaTeneii
U KayecTBa 00pa3oBaTeLHOTO IIpoIiecca.

Kniouesvie cnosa: yautenb aHTIMHCKOTO SI3bIKA; MPOQECCHOHAIBHOE BBITOPAHUE; COBPEMEHHOE MIKOJIBHOE
o0pa3oBaHUe; SMOIMOHATIBHOE MCTOIICHNE; CONUATIbHAs MOJIEPIKKa; MPOQIIAKTHKA IMONMOHATEHOTO BHI-
TOPaHMs; IIKOJIBHBIN KIIMMAT; Olaromnoaydne yUuTes.
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Epexuie 6iiim 0epy KakerTistikTepi 0ap 0ananapra 6iim Oepyne
JKACAH/Ibl MHTEJIEKT TEXHOJIOTUSVIAPBIH KOJIAHY MYMKIHAIri

Maxkanana KazakcTaHHBIH MHKIIIO3MBTI jKOHE apHalbl OimiM Oepy Kykieci xaFmaiibiHaa epekiie OimiM Oepy
kaxerrinikrepi (EBBK) Gap Gananapasl OKpITY MeH TopOueneye xacanasl uHTeiuiektT (JKN) TexHomorusiia-
PBIH KOJIIaHy MYMKIHAIKTEP1 KapacTBIPBUIABL. 3epTTEY XaJbIKapalblK FBUIBIMA €HOCKTEpP MEH OTaH/BIK 3€p-
TTEyJIepre JKOHE OICTEMENiK Ky)KaTTapra HeETi3/eNIr'eH TeOPHSUIBIK-TAIAaMAJbIK IOy TYpiHIE JKYPTri3iuimi.
Makanazna epekiie 6i1iM Oepy KaKeTTUTIKTepi Oap OanmanmapabiH ApHaibl )KOHE WHKITIO3HMBTI OLTiM Oepyni
JAMBITY/IBIH YJITTHIK FBUIBIMU-TIPAKTHKANBIK OPTANIBIFBIHBIH XKIKTEMeciHe caiikec yII ToObIHa GOMBIHIIA jKa-
CaH/Bl UHTEJUIEKT TEXHOJIOTHSUIAPBIHBIH KOJIAQHBLUTY MYMKIHAIKTEpi MeH GarbITTapsl TalgaHAbl. ATanTHBTI
OKBITY JXY#enepi, HHTEeIUIEKTYalIbl OKbITY IuIaTopManapbl, KOMEKIIi KOMMYHHKAIMSJIBIK Kypajiaap jKoHe
JIePEKTepre HETi3eAreH MOHHMTOPHHI TEXHOJOTHSIAPBIHBIH ICHXOJIOTHSUIBIK-TIEAArOrHKaJIbIK  KOJIay bl
KYIIEHTyTre BIKMAIbl CHMATTANABL. Tannay meT enaeri )kacaHasl HHTEIUICKTiHI apHalbl OiiM Oepy xKyiieciHe
eHrizy Toxipubeci MeH Ka3aKCTaHIBIK apHaiibl OimiM Oepy NpaKTHKACBIHBIH Ka3ipri jKargaibl apachblHIa
aifTapJIBIKTall AIIIAKTHIK Oap eKeHiH KepceTTi. ATam aiiTkanaa, Kasakcranma sMIHpHKaNBIK 3epTTeyiaep MeH
HaKTHI OiTiM Oepy KOHTEKCiHe OeifiMIenTeH >kacaHIbl MHTEIUICKT MICHIMICP] o1 e )KETKUTIKCi3 JeHreine
nameirad. OcblFaH  OaiIaHBICTBI 3€pPTTEY[IH FBUIBIMHM JKAHAJIBIFBl JKacaHJbl HHTEIUICKT KYpaldapblH
Kaszakcranna kabsuinanran EBBK Gap OanamapnbiH kiaccH(UKALMSIChIHA COWKeC XKyileney jkoHe oJapIibl
opTypuni OumiM Oepy KaKeTTUTIKTEpiHe cail MeJaroTWKANBIK KOJIIay Kypaibl peTiHae KapacThipy. AJBIHFAH
HOTWOKEJEp JKacaH/Ibl HHTEJUIEKT TeXHOJOTHSUIAPHI IIeAarorTiH KOCiON PeJiH aIMacTHIPMANTHIHbBIH, KepiciHIIe
Oimim Oepyni Koimay >KYHeCiHOe WHKIIO3MBTUIIKTI apTTHIPAThlH, OKBITYABIH THIMIUNNT MEH TeH
KOJDKETIMIUTITIH KYIIEHTETIH KOCBIMIIIA Kypall peTiHAe KOJAaHy MYMKIHAITH KOPCETTi.

Kinm ce30ep: ®acaHIpl UHTEIICKT, epekie OuTiM Oepy KaxeTTulikTepi O0ap Oananap, WHKIFO3UBTI OiniM
Oepy, apHaiibl Tiegarorvka, OCHIMIENeTiH OKBITY TEXHOJIOTHSUIAPBI, KOMEKINI  TEXHOJIOTHUsIIAp,
MCUXOJIOTUSUTBIK-TIEIarOTHKAJIBIK, KOJITIAY, Ka3aKCTaHIbIK OiTiM Oepy skyiieci.

Kipicne

CoHFbI OHXKBUIIBIKTA MHKJIFO3UBTI Oi1iM Oepy ypaici epekine Outim 6epy kaxerritiri (EBBK) 6ap Ginim
TYIIBUIAPJBIH JKEeKe OUTIM almy KaKeTTUTIKTepiHe jkayan OepeTiH MIenriMiep MEH JdJeljii Toxipuoere
HeriznenreH OiniM Oepy JxyienepiH AaMbITyFa OarbITTanFaH kahaHIBIK e3repicTepaAl allKpiH KepceTTi. Ocbl
napajurmMa aschiHJa epekiie Oananapra apHAIFaH OKBITY TPACKTOPUSUIAPBIH KaJBINITACTBIPYJA Carajbl
OliMre TeH KOJ/DKETIMIUIIKTI KaMTaMachl3 €Tyre, )KeKe KOJIay bl YHbIMAACThIpYyFa, OCHIMAEITeH OKBITYIbI
KY3€ere acblpyra >KoHE KeIIeHl ICHXOJIOTHSUIBIK-TIEAaroruKajblK KoJay KepceTyre 0achIMABIK Oepityze.
Ocbl TYpFBIIaH aNfaHAa, WHHOBALMAJIBIK TEXHOJIOTHsIIApAbl OUTiM Oepy yaepiciHe MHTerpauusuiay Kaszipri
3aMaHfbl O11iM Oepy pedopmanapbIiHbIH MaHBI3AbI KypaMaac 0eJIiri peTiH/ie alKbIHIabII OTHID.

XKacannpr maTewiekr (OKM) TexHonormsuiapelH KojjaHy OuriM Oepy camachlHIa ©H CepIiHai opi
KapKbIHABl JaMbINl KeJe >KaTKaH OarbITTapiblH Oipi Oosbin caHamaznpl. JlepeKkTrepre Heri3leNreH IIemim
KaObUIIaY, OeHIMIIeTy alToOpUTMIepi JKOHE OKYIIBUIAPABIH OKY JKETICTIKTEpiH aBTOMATTAHIBIPHUIFAH TAJIay
KaruJaTTapblHa CYHEHETIH KacaH/bl WHTEJUIEKTKE HETi3/ICNTeH JKyHelep OKBITYIbI KEeKeleHipyre, Oirim
TyIIBUIAPABIH YATEPIMiH JKyHeni Typae OakpuiayFa skoHe KypJesi OiiM Oepy opTajapblHa OKBITYLIBUIAPFa
THIMJII KOJIay KOPCETYre KeH MYMKIHIIIKTEp aIabl.

XanbIKapasIbIK JEHTeH e KacaH bl MHTSIICKT TEXHOJOTHSIAphl OUTIM OEpyIiH opTYpIli cajalaphlH/a,
COHBIH iIIiHAE aJaNTHBTI OKBITY IUIATQOpPManapblHaa, ceiey jKoHe TUIAIK Koigay KypalaapblHaa, HHTEN-
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JEKTyaJIIbl  PEHEeTUTOPIBIK IKyHenepAe, COHAalH-aKk MYMKIHIIN IIeKTeydi OumiM  amylibuIapIbiH
KOJDKETIMAIIITIH apTThIpyFa OarbITTalfaH KOMEKIIl TEXHOJIOTHsIIapAa KeHIHEeH KONJIaHbUIyZa. ATanFaH
a3ipeMenep )acaHAbl HHTEIUICKTIHI TeK TEXHUKAJBIK MTPOTpece Kypajbl pETiHE FaHa €MeC, COHBIMEH KaTap
WHKJTIO3MBTI KOHE apHaibl OiiM Oepy KyHeciHae MaHbBI3IbI OICTEMENIK PECypc PETiHIE KapacThIpyFa
MYMKIHIIK Oeperi.

Kazakcran PecnyOnmkackiHIa WHKITIO3UBTI OLTiM Oepyne epekmie OinmiM Oepy KaKeTTimikrepi Oap
Oananap/plH camaibl OiTiM alyFa KOJDKETIMIUITH KeHEHUTyre OarbITTaiFaH 3aHHAMAJIBIK OacTaMaiap MEH
CTPaTETUSIIBIK OarapiaMaliblK KYKaTTap apKbUIbI KaMTaMachi3 eTiui. [ICMXOmorusibIK-Tie1aror iKaIbIK
KOJIIayIbIH KOJIIaHBICTaFbl onicTemenik Herizaepi EBBK 0ap Oamanmapzast opTypai Oinim Oepy KaxeTTimikTepi
MeH KOJifiay JCeHIeinepine ue OiIiM amymsuIapAblH KOTKBIPIIEI TOOBI pETiH/IE KapacThIPaIb.

ApHaiibl >KOHE WHKJIIO3UBTI OinmiM OepyaAi JaMbITyIBIH YJITTHIK FBUIBIMH-TIPAKTHKAIBIK OPTaJIbIFBI
azipiereH oficreMerik Hyckaymapra coiikec, 6y EBBK 06ap Tomrapra: «(1) mcuxwKanbIK jKoHE JEeHE aa-
MyBIHAA TYPJTi Oy3pUTBIMIaphl Oap Oamanap: Kepy, ecTy, ceiiey OY3bUIBIMAAPHI, 3USTHI, TIPEK-KO3FaNbIC all-
maparthbl, MCUXHMKAIBIK JaMybl TEXEIreH >KOHE ASMOIMOHAJIBI-SPIK-KIrep aschl 3aKbIMIAJIFaH Oaanap;
(2) oxpITyHaFBI epeKIlie KHbIHABIKTAPhl, MiHE3-KYJIBIK JKOHE SMOLMSIIBIK MpoliemManapsl 6ap Oanaiap; )oHe
(3) onmeyMeTTIK-IICUXOIOTHSIIBIK, SKOHOMUKAIIBIK, TUIIIK, MOICHU CPEKIICIIKTEPIHEH TYbIHIAUTHIH epPeKIIe
OliM Oepyre KaKETTUIIr TybIHIAWTBIH Oanamap »xataab» [1]. ATaiaraH SKiKTey epekiie Oimim Oepy
KaXKETTUTIKTEPiHIH TEK MYTEIeKTiK YFBIMBIMEH IIEKTEIMEHTIHIH, KepiciHlle, capaiaHFaH MelaroruKaibiK
JKayarnTap/Ibl TaJlall eTeTiH OKyAarbl KeeprilepaiH KeH ayKbIMbIH KAMTUTBIHBIH KOPCETE/I.

Ocel KYpPBUTBIMIBIK TYCiHIKKE KapamactaH, Kasakcranma aranraH OUTIM amymismiapAasl  KoJAayaa
KOJIIaHBUIATBIH  QMICTEMENIIK Kypajjap KeOiHe JOCTYpili CHUNarTa Kaibll OThIP. [ICUXONOTHUSIBIK-
MEeTAarOruKaiblK KOJJIAy HETI3IHeH MOHHTOPUHT JKYPri3yre, KOHCYJBTAIMSJIBIK KOMEK KOPCETYre >KoHE
KaNTNbUIAHFAH — TY3€Ty-IaMbITy IapajapblH iCKe achlpyFa OarbITTaIFaH, an [OUQPIBIK  KOHE
WHTEJUICKTYaNIbIK TEXHOJOTHSUIApIbl apHaibl OiliM Oepy NpaKTHUKAchIHA KYHeNi TypAe eHridy AeHrewi
mekTeyal Kyiinge kairyna. COHbIMEH KaTap MEMIISKETTIK JICHreimeri OarbITTap KacaHIbl WHTCIUICKTIH
YWITTHIK JaMmy VIIiH, OHBIH imiHAe OiiM Oepy calachlHIaFbl CTPATETHUSIIBIK MaHBI3IBUIBIFRI OapraH CailblH
ANKBIHIAJIBIN KEJe .

Bipak Ta, jkacaHabl WHTE/UIEKT TEXHOJOTHMSJIAPbIH €HII3y JoHeKTi Oackapy TETIKTepi, Ieaaror
KaJpJap/blH KociOW JaWbIHIBIFBI KOHE HAKThI IMEAarOorMKablK MaKCcaTTapMEH YillleciMIilik OoJiMaraH
Karjaiina oMOe0ar menriM peTiHe THIMII HoTmke Oepe alMalThIHBI aHbIK. byt ycTaHbIM, ocipece, apHaWBI
JKOHE WHKIIIO3UBTI OlLmiM Oepy cajachlHAa ©3€¢KTi. OWTKeHI MYHJa TEXHOJOTHSIBIK HHTEPBEHIIMSIIAD
OKYIIBUTAP/IbIH IaMy, TAHBIMJIBIK YKOHE IMOIIMOHAIJIBIK EPEKIIEIIKTepiHe MYKHST OCHIMICTY Il Tajlam eTe .

binim Gepy TypreichiHaH anranaa, KU TexHomorHsaapsl epekiine Oananapisl OKbITY MEH TopOueney
yaAepiciHae Ke3aeceTiH Oipkarap TypaKThl Maceeliepli Iey/ie eneylli ajeyeTKe ue. AJaNTHBTI JKacaH Ibl
MHTEIIJICKTKE HETI3JCJITCH JKYHeNlep OKBITY/IbIH JKEKEJICHIIPUINeH KapPKbIHBIH KaMTaMachl3 €Tyre JKOHE OKY
Ma3MYHBIH capajiayFa MYMKIHIIK Oepeli; ceillieli amy >koHe aWTBUIFaH CO3Zl TYCIHY Kypalgapbl KapbIM-
KAThIHAC JKacay/Ja KHUBIHIBIK KOPETiH OLTiM alylubliapra THIMII KOJJay KepceTe anaibl; all JepeKTepre
HETI3/ICJITCH MOHUTOPHUHI JKyHeJiepi IeNarorvkajiblK IIenM KaObUIAayablH JQJIIrT MEH HEri3IiIiriH
apTTHIpYFa BIKNAN eTe/di. VHKIF03UBTI MEKTEN KaFJaiblHaa KOJaay KeTKUIIKCi3 KOPCETUIEeTIH eKiHIIi )KoHe
yuriami EBBK 6ap TonTapeina xataThiH Oananap yIIiH ’KacaH bl HHTEIUIEKT TEXHOJIOTHSIIAPHl KITMHUKAITBIK-
QJIIEYMETTIK MOJEJbACPIre TOH KOraphl JCHreiaeri MaMaHIaHIBIPbUIFAH apajacyabl Tajam eTIHeH-ak,
MaKCaTThI [I€arOrMKaNIbIK BIKIIAJ €TYIiH MACIITa0TaaaThiH TETIKTEPIH YChIHA alajIbl.

Anaiina KOJJIAaHBICTAaFbl 3€pPTTEYNIEPre >KacalfaH Taljay HOTWXKENepl FhUIBIMUA OaFbITTBIH aWKbIH
TEHrepiMCi3IikTiH Oap ekeHiH kepcerenmi. bimim Oepyne XU KkoinmaHyra apHaiFaH —XaJlbIKapasbIK
3epTTEYNIECPAIH ayKbIMbl KEHEHII KeJie )KaTKaHbIMEH, OJIapblH 0achiM 06JIiri sKasbl OiiM Oepy KOHTEKCIHE,
mudpAbIK TpaHchopMaLusl MoceseNiepiHe HeMece MyFalliMAepli aspiay acleKTijiepiHe OarbITTanFaH. AJl
apHaiibl OUTiM Oepy calachlHa KaTBICTBI 3epTTEYJep MISKTEYIl CUIATTa KAIBIN OTHIP. Ocipece, KacaH bl HH-
TE/UIEKT TEXHONOrusaapbiHblH opTypiai EBBK 0ap TtonTapeiHma, coubiH imniHge KasakcTaHHBIH
WHCTUTYITMOHAIJIBIK, MOJICHH JKOHE SICTEMENIK epeKIIeTKTepi ®KaFJaiblHaa KOJIMaHbUTYbIH JKYHeli Typae
TaJIalThIH SMITUPHUKAIBIK KOHE TEOPHUSUIBIK 3ePTTEYIIep i Jie ®eTKimKci3. COHbIMEH Oipre KOJNIaHBICTaFbI
omicTeMeNiK IeHOepiepAe KacaHIbl HHTEIUIEKTKE HETI3JCNIeH Kypaujgapabl epekiie Oiurim  Oepy
KKETTUTIKTepl Oap Oanamapibl MCHXOIOTHSUIBIK-TIEAArOTUKAIBIK KOJJAay MOJCIbIACpIHE JKYHell Typre
KIpIKTipy *OJAapblHA KATHICTHI HAKTHI HYCKAYJIAp YChIHBUIMAFaH.

ATanFaH OJIKBUIBIK OCBI 3€pPTTEYJIH TEOPHSIIBIK XKOHE MPAKTUKAJIBIK MaHBI3bUIBIFBIH aWKbIHIAN B
XacaHapl MHTEIUIEKTIHI OKIIAyJIaHFaH TEXHOJOTHSUIBIK HWHHOBAaIMsl pETiHAe FaHa emec, Kazakcranmarbl
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EBBK ©Oap Oamamapnel KemeHni Koigay >KYHeciHiH MaHbBI3AbI Kypamjac Oelliri peTiHge TYKbIpeIMAAy
KakeTTimiri TyeiHAaiapl. OcbiFaH OaifmaHBICTRI, Makana KasakcraH jkarmaiibiHOa epekimie OimiM Oepy
KaKeTTimikTepi Oap Oamamapapl OKBITYJa >KAacaHIbl WHTEIUIEKT TEXHOJIOTHSUIAPBIHBIH oNIEyeTiH TaljayFa
OarpITTanagsl, MyHAa omapiasiH optypai EBBK Oap TonmrapbiHma KongaHely MYMKIHIIKTEpiHE >KOHE
KOJIZIAHBICTAFbI TICHXOJIOT MSUTBIK-TIEAr OT NKAIIBIK KOJIIay IEHOEPIHIET] pelliHe epeKIne Ha3ap ayapbUIajibl.

ooicmep Mmen Mmamepuanroap

byn zeprreyne Kaszakcranmarsl WHKIIO3MBTI OinliM Oepy JKylieci KOHTEKCiHAe epekmie OiniM Oepy
KaXETTUTIKTepi Oap Gananap/pl OKBITYIA KacaHAbl MHTEUIEKT TEXHOJOTHSAIapbIH KONJaHy MYMKIHIIKTEpiH
Tajmayra OarbITTalFaH TEOPUSIIBIK-OMICTEMENIK IMONy JKYPTi3iimi. 3epTTey AW3ailHBIH TaHAayFa 3epTTey
MOCEJIECIHIH TYKBIPBIMIIAMaJIBIK CHUIATBl Heri3 00iapl. Cebebi o)1 IKCIepHMEHTTIK BalWAAlFsIIaH Tepi
TEOPHSUTBIK, KO3KapacTapAbl, SMIMPHUKAJIBIK TYKBIPBIMIAAPIBI JKOHE YITTHIK OiTiM Oepy HerizaepiH KemleHII
TYpJl€ CHHTE3EY/i Tajam eTTi.

oy eki Heri3ri Hepekke3aep TOObIHA CYWeHIi. bipiHii TomKa kacaHabl HHTEIDIEKT KypaJIapblH ap-
Halipl OUTiM Oepy JKOHE WHKIIIO3UBTI TEJAarOTUKANBIK IPAKTUKA cajachlHAa KOJAaHyFa apHaJlFaH
XaNbIKapajblK FBUIBIMU ofebuerTepai mony. byn gepekkesmep KarapblHa pPelEH3MsUIAHATBIH FHUTBIMU
KypHaJIapAarbl Makajaiap, Kyheml jkoHe OasHIOay CHIIATHIHIAFBI IIONYJap, COHAAN-aK KacaHIbl WHTEIN-
JICKTKE HETI3JeNIreH aJalTUBTI OKBITY JKYHEJCpPiH, KOMEKII TEXHOJOTUSIap/Ibl, COMIIey MEH TUIII KOJaay
KypaiJIapblH, WHTECIUIEKTYaIbIK PEMETUTOPIILIK KYHelep i KoHEe NepeKTepre HerizaenreH Oinim Oepyi
Oaranay MOAENbAEPiH KapacThIPAThIH TYXKBIPHIMIAMAIBIK 3epTTeyJep Kipai. Ocipece naMyblHAa OY3BUIBICH
0ap, OKyda KHUBIHIBIKTapbl Oap, KapbIM-KaTblHAC OY3BUIBICTAPEl MEH 3MOLHOHAIIBIK-MiHE3-KYJIBIK
epeKIIenikTepi 0ap OKylIblIapra apHajFaH >XacaHIbl MHTE/UICKT KOCBIMINIAJIAphIH 3€PTTEreH cHOeKTepre
0achIMIBIK Oepiii.

Exinmi Torrrer Kazakcran PecrryOnukachiHBIH IepekKke3aepl Kypasl. TannayIbH HETi3ri 9fiCHaMalbIK,
HEri3i perTiHae ApHAWbl JXOHE HMHKIIO3MBTI OiLTIM Oepyli JaMbITYIBIH ¥YJITTHIK FhUIBIMU-TIPAKTUKAIIBIK
OPTAJIBIFBI J3IpJIETeH SAICTEMENTIK HYCKayJbIKTa YChbiHbUTFaH EBBK Oap OiniM aimymibuiapbIHBIH JKIKTEMEC]
aNBIHABI. ATanFaH KiaccuuKanms epekiie 0iiM 0epy KaKeTTuTikTepi Oap Oanamapasl onapabiH OigiM Oepy
KaXKETTUTIKTEPiHIH aybIpJIBIFBl MEH CHIIAThIHA Kapald YII TONKAa OJKIKTEHAlI XoHe miony OapbIChIHIA
KYPTi3iireH aHATUTHKAIBIK Ke3eHIepi KYPbUTBIMAAYIbIH YHBIMIACTHIPYIIBUIBIK KaFUAAThl PEeTiHAe maia-
JaHBUIIBL.

Hepexrepai sxkuHay Scopus, Web of Science, Google Scholar »xone aiiMakTBIK aKaaeMHUsIIBIK
pEleH3UsUIaHFaH AIIEKTPOHJBIK FHUIBIMH JIEPEKKOPIApbl KYHENi TypAe i3/ley apKbUIbI JKy3ere achIPbUIJIbL.
I3ney crparermsicel jxacaHABl WHTEIUIEKT, OuMiM Oepyzleri jkacaHAbl HHTEIIIEKT, epekime OimiM Oepy
KOKETTUTIKTep1, MHKITFO3UBTI Oi1iM Oepy, KOMEKII TEXHOJIOTHsIIap, OKyIarkl KUBIHBIKTApP XoHe KazakcTan
CHUSIKTBI KUIT CO3JIep MEH OJIap blH TYPJi KOMOMHAIMSUIAPBIH KOJAaHyFa HEeri3esai. OneOueTTepai ipikrey
HerizineH 2020-2025 xpuinap apanibIFbIHJIA KapUsUIAHFaH €HOCKTEP/l KaMThIAbl. Byl jKacaHbl WHTEIICKT
TEXHOJIOTHSJIAPBIHBIH 3aMaHayd o3ipJeMeliepiH jKoHe oylapAblH OuriM Oepy cajachlHAAFbl KOJJAHBLTYBIH
KepceTyre MyMKiHIik Oepi. COHbIMEH KaTap TYKbIPbIMJIaMaJIbIK TYPFbIIAH ©3€KTUIIIH caKTaraH OYpbIHFBI
ipremi 3epTTeyep e TajujayFa eHri3iil.

Hepekke3aepi ipikTey eki Ke3eHHEH TYpaTbiH YIEpIC apKbUIbI XY3ere achlpbuiabl. bipiHmi ke3eHae
KacaHAbl MHTEIUIEKT, OiTiM Oepy >KoHe OKYIIbUIApABIH epekiie OuriM Oepy KaKeTTUIiri OarbIThIHAAFHI
3epTTeyJep/Ii aHbIKTay MaKCcaThIHa MaKalalap/blH TaKbIPBIITAPEl MEH aHHOTAIUSIAphl CKPUHUHTTEH OTTI.
ExiHin ke3eHae IpIKTENreH IEPEeKKO3AEpAiH 9JICHAMAJIBIK Camachl MEH TY)KbIPhIMIAMANbIK ©3€KTLIIriH
Oarayay YIIiH TOJBIK MOTIHII Tanaay kyprizundi. Ipikrey kpurepuiinepi peringe: (1) »acaHapl HHTEIUICKTKE
HeTi3menren OiriM Gepy HeMmece KOMEKINN TEXHOJOTHsAIApFa HaKThl OareITTaiysl; (2) epekmie GimiMm Oepy
KQXKETTUTIKTEpi 0ap HeMece OKy[aa KHBIHIBIKTApbl KE3IECETiH OLTiM amylsuiap yiriH e3ektiuiri; (3) Oimim
Oepy HeMece Ty3eTy KOHTEKCTepiHIe KOIJaHy MYMKIHAIr Oenrinenai. Anbln Tactay KpuTepuiliepine Oiim
0epy MHTEepPHPETALHUSICHIHCHI3 TEK TEXHUKAIBIK aJITOPUTMIEPI 93ipJieyMeH IIEKTENreH 3epTTeyiep, COHaan-
aK OuriM Oepy TaxipuOeciHe TiKeJeH KaThIChl JKOK MEIUIIMHAJIBIK HEMECEe KIMHHMKANIBIK KoJAaHOamapra
OarbITTaIFaH €HOCKTEP SHT131II.

AHaAIMTHKAJIBIK PACIM camaiblK TAKBIPBINTHIK TajgayFa Heri3aenai. TaHjanraH IEpeKKesaep epeKiie
OutiM Oepy KaXeTTUIiKTepl Oap Oamajgapipl KoJAayAa >KacaHIbl MHTEUIEKT TEXHOJOTHIIAPBIHBIH
HearoruKanblK (YHKIMSUIAPBIH, ONApIBIH apTHIKIIBUIBIKTAPEI MEH MICKTEYJepiH alKbIHAAYy MaKCcaThIHIA
XKyHeni Typae Tanganasl. Tangay yin AoWeKTi Ke3eHae Kyprisiiai. bipiHmn ke3eHae aHBIKTalFaH jKacaHIbl
MHTEJUICKT KOCHIMIIANapbl (YHKIMOHAIJBIK MakcaTblHA Kapai >KiKTenmi (MbICaibl, aganTUBTI OKBITY,
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KapbIM-KaThIHACTBI KOJIJIay, Oarajay >koHe MOHUTOpHHT). EkiHmi ke3eHzae Oyi kockiMianap Kaszakcranma
kaOpumanrad yin EBBK 6ap ToOBI asgcerama opTypai OiimM O6epy KaKeTTUTIKTepl MeH KoJiay JeHreiepi 6ap
Oanmamap VIIiH oJIeyeTTi ©3eKTUITiH 0aranay MaKCcaThIHIa CAbICTHIPHUIABI. Y IIIHIN Ke3eHIe XaIbIKapallbIK
3epTTey HoTIXKeNepi KasakcraHnarbl KoJlaHBICTaFbl O11iM Oepy casicaThl MEH KOJIJIay TOKipHOeciMeH callbl-
CTBIPBUIBIT, COMKECTIK, IEKTEYJIEP KOHE ICKe aChIPBUIMAFaH dJIeyeT calalaphbl aHBIKTAIIbI.

Ocwl omicTemernik Tocin epekmie OimiM Oepy KakeTTimikTepi Oap Oajamapisl TICHXOJIOTHSUIBIK-
MeIaroruKaibIK KOJAayIblH KypaMaac Oeliri peTiHae ®acaHabl HHTEIUIEKT TEXHOIOTHSIIAPBIH KYPBUIBIMIBIK
XKOHE KOHTEKCTIK TYpPFBIIAH 3epielieyre MYMKIHAIK Oepai. XanblKapalblK FRUIBIMH JEPEKTepAl eMiMi3IiH
Oinim Oepy KYHecCiHIH epeKIIeTiKTepiMeH YINTacThIpa OTHIPHIN, 3epTTey Kazakcranmaarsl MHKITIO3UBTI O1TiM
Oepy OKyWeciHAEe KacaHIOpl WHTEIUIEKTIH pOJiH Oarajayra apHaFaH TYXKBIPBIMIAMAalbIK HETi3
KaJIBIITACTBIPBIIN, KEHIHT aHATMTHKAIBIK, TAIKbUIaYIapFa 9JiCHaMaIIBIK Oaraap Oepai.

Homuoicenep men onapowvt manoay

EFBK 6ap | monmaser banranap ywin KU Kypanoapein Koi0any

Kazakcranna xaObuimaHFaH epekiie OiuniM Oepy KakeTTiulikrepi Oap OamanapapiH | Tomka 3epae
OY3BUIBICTAaphl 0ap, ayTHU3M CIEKTPIHIH OY3bUIYbl aHBIKTAJIFaH, COWICY MEH TUIAIH alKbIH >KETICIICYUILTIr
OaiiKamaTblH, CEHCOPIIBIK (KOpy, ecTy) Hemece MOTOPIIbIK GyHKImsuapsl (BLIA) eneymi nenreiine Oy3buiraH,
COH/Iali-aK aTallFaH epeKIIeNiKTep IiH OipHelieyi KaTap Ke3JeceTiH Kyp/eli Oy3buIbIchl Oap Oananap skaTabl.
Byn canarrarbl OUTIM almynibiIap JKEKEICHIIPUITCH KOJMAAYABIH KoHE OCHIMICNTIN OKBITYABIH €H KOFaphl
JIeHredin Taman ereni, ce6ebi mocTypii apHaibBl OlLmiM Oepy MoJenbiepi WHHOBAIUSIIBIK TEXHOJIOTASIIBIK
KOJIIayChI3 MYHal Kyp/Aesi KaKeTTUTKTepAl THIMII eTeye KHi MeKTeyIepre Tar O0Ia bl

KonganeicTarsl Kyiieni FUIBIMH JEPEKTEp KacaHIbl MHTEIIEKT TEXHOJOTHSIAphl KypAen OuiM Oepy
KKeTTUTiKTepi Oap OKymIbUIap YIOiH WHKIIO3UBTI OiiM OepymiH KeNTereH acleKTijepiHAe anlpbhIKIia
olleyeTKe We eKeHiH kepcerenmi. Artam aiitkanma, KW kypammapsl oKy Ma3MyHBI MEH ©3apa opeKeTTecy
TOCIIIEPIH HAKTHl YaKbIT PEKUMIHAEC OeHiMzey apKbUIbl OUTIM OepyaiH KODKETIMIUILIH apTThIpYFa,
OKBITYJIbI JKEKEJICHAIPYre KOHE OKYIIBUIAPJABIH OKY YyJAepiciHe OeJCeHII KaThICYbIH KaMTaMachl3 eTyre
MYMKiHIIK Oepenmi. JKakprama okyprizimred JDx. Jlumin okyieni mmomymapna »acaHIbl HMHTEIIEKTKE
HETI3JINITeH JKyHelep OKy MaTepHaiapblH WKeMJi Typae OeiiMaey, MyIbTHMOJANBIBI Kepi OailiaHbIC
YCBIHY JKoHE OLTiM anylIbUIapAblH XKeKe MPOoQUIIiHe COHKeC JKEKENEHAIPUITeH OKY TPaeKTOPHUSUIAPbIH KYpY
apKbUIBl MYMKIHJIITI MIEKTeY i OananapablH 0Ky KOJDKETIMIUIITIH e19yip apTThIpa ajJaThlHbI aTam oTineai [2].
MyHnaif TexHonorusiap OuTiM arylIbUIap/AbIH OKY Ma3MYHBIMEH MarbIHAJIbl ©3apa dpEKeTTECYiHe Karai
JKacarl, JoCTYPJIi OKBITY TOCUIIepiHe TOH KeAepriiep/i eHcepyre KOMEKTece/Ii.

Wukmto3uBTi OimiM Oepy caiachlHAaFbl IMITMPUKAIBIK 3€PTTEYJIepre apHaJIFaH Tarbl Oip KyHem oy
WHTEJUIEKTYanblK penetutopislk kxyhenep (Intelligent Tutoring Systems — ITS) [3] men apmanTusti
iatdopmanapabie [4] OKyIIBUIAPIBIH YITEpIM JepeKTepiH Talfay apKbUIbI OKY YICPICIH >Keien Typie
TY3€ETill, OKY JKETICTIKTepiH, KUBIH/BIK JICHIeiiH %oHe KOJiay TYpJIEpPiH HaKThUIayFa MYMKIHIIK OepeTiHiH
Kepcerei. byt e3 Ke3erine OKyIbUIapAbIH 0Ky OCJICEHILTITT MEH HOTHIKEINEPiH JKaKCcapTyFa BIKMAN eTell.
MyHnaii kyienep ocipece OKy TpaeKTOPHsUIapbl aMKBIH OpKENKi OOJNATBIH JKOHE TYpPaKThl opi
KEKeJeH IIpiJireH Kepi OaiiaHbIcThl KaxkeT eTeTiH | TomTarel O11iM alymibuiap YUIiH aca e3eKTi, cebedi Oip
Me3eTTe OipHelle OKyIIbIFa Y3MIKCi3 KOJjay KepceTy aaaM pecypcTapbl TYPFBICBIHAH Kyplesi OoJbIl
TaObUIABI.

AyTH3M CHEKTpiHIH OY3bUTyBl JKOHE TEpeH KOMMYHHKAIMSUIBIK KHUBIHIBIKTaphl Oap Oanamap yiiH
(I rorrrarbr Herisri TonTapabIH Oipi) JKacaH/Ibl HHTEIUIEKTKE HETI3/ICNTeH TEXHOJIOTHSIIAp — COMIICY/Ii TaHy
KyHenepi, 6omKaMIbl TULIIK MOJENBIEP KOHE KEHEUTIreH jxoHe OanaMalibl KOMMYHHUKAIMS Kypajiapbl —
epeKille KOMMYHHKATUBTIK MpoQwibJepre OeHiMIenreH e3apa 9peKeTTecy YITUIepiH KalbITacThIpyFa
MYMKiHIIK Oepeni. A.P. XapkuHc-bpayHHBIH 3epTTeyiH/Ee MAallMHANBIK OKBITY MEH TaOWFW TiJII OHIEY
(Natural Language Processing, NLP) TtexnonorusiapeiHa HETi3leNreH acaHIbl WHTEIUIEKT XyHenepi
aTUIITIK Ceiuley YATIepiH TaHyFa, Olaplbl WHTEpIpeTalysiiayFa jKoHE onapra Oapabap xayam Oepyre
KaOIJeTTI ©eKEHiH, COHJai-aKk HaKThl yaKbIT PEKUMIHAEC Kepl OaiylaHbIC YCBIHBIN, 3SKCIPECCUBTI
KOMMYHHKaLUSHBl KOJAAyIbIH j>KaHAa MYMKIHAIKTEpiH amaTblHBIH Kepcerexi [5]. Ocbumaiima, MyHnai
KacaHAbl MHTEIUIEKT JKyienepi IocTypii CTaTHKAJIBbIK KOMEKLIl KypalgapAaH WIBIFbIN, OKYy KOHTEKCiHIE
JUHAMMKAJIBIK 9p1 HHTEPAKTUBTI CEPIKTEC POJIIH aTKapaThiH JCHICHre KoTepiIeIi.

JKacaHmpl MHTEIUIEKTIHIH | TONTarel OKymIBUTIApFa BIKMAT €TEeTIH MaHBI3ABl OaFBITTapBIHBIH Oipi —
aIanTUBTI KOJDKETIMIUIIK MeH uHTepdeiic au3aifHpl. MallnHaIbIK OKBITYFa KOHE HAKTHl YaKBITTAFbl TaHy
MYMKIHIIKTEpiHE (MBICAJIBI, COUNCYII MOTIHTE aifHAIIBIPY, HEICAHIAPAB! TaHY, KUMBLI-KO3FAJIBICTHI TAIIIAY)
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HETI3/Ie/ITeH MHKJIIO3UBTI TaTdopManapiasl 3epTTey MyHAad KacaHAbl MHTEIUICKT >KyHeJepiHiH KUMBLI-
KO3FaJIbIC HEMeCe CEHCOPJIIBIK OY3BUTRICTAphI Oap Oamanap YImiH (GU3NKAIBIK KODKETIMIUTIKKE OaiIaHbICTHI
KeIeprijiepAi efsyip a3alTaTeIHBIH KepceTeni. ATan ailTKaHAa, MAIIMHAJBIK OKBITYFa HETI3NENreH Ccoyey
uHTEepdeicTepi MEH KOMMBIOTEPIiK KOpy MOAYNIbAEpi YCaKk MOTOpPHKara TOYENIUIIKTI TeMEHJETI,
OKYIIBUIapFa AayBICTBIK KOMaHAAIap, K63 KO3FaJIbICHIH OaKbUIay HEMece KapanaiibiM KUMbULAAP apKbLIbI OKY
Ma3MyHBIMEH ©3apa opeKeTrTecyre MYMKIiHmiK Oepemi. JKacaHApl WHTEIUIEKTIH MyHAald miemriMaepi
OKYLIBLTApABIH AepOeCTIriH apTTHIPBIN, OYPHIH KOJDKETIMCI3 OONBIN KenreH OifiM Oepy TarchlpManapbiHa
KaTBICYbIH KaMTaMachI3 eTe/i [6-7].

ConbiMeH Kartap | Tonrars! OKyIIbUIApAbl OKBITYAA KacaHAbl MHTEIJIEKTI KOJIJaHyAbIH MaHbI3bl KbIPBI
— Y3HIKCi3 MOHHTOPWHT TeH Oedimaeny MyMmKimiri. JKacaHapl WHTEIDIEKT >KyHelepiHiH OOIIbIK e3apa
OpeKeTTecy IepeKTEepiH KUHAY jKOHEe OHIeY KaOieTi OKyIIbUIAPAbIH YaKbIT iIIHACTI 1Irepineyid, KUbIHIBIK
allMaKTapblH JKOHE JaMy YpHICTepiH KepCeTeTiH Xeke OKy MNpoduibIepiH KalbllITACTBIpyFa >Karmai
acainel [8]. by gepekrep memarorrep MEH MaMaHIapFa MOJICIAl aKmapaTka CyHeHe OTBIPHIN IIeITiM
KaObUIayFa, J)KeKe OUTiM Oepy KocrapiapblH )KOHE OKBITY CTPATErHsUIapblH HAKThl KAKETTUTIKTEpPre colkec
YaKTBUIBI TY3€Tyr'e MyMKIHIIK Oeperi.

EckepeTiH KoHT, FBUIBIMU ofeOMeTTEepAE >KacaHIbl MHTEJJICKT IMENarortel HeMece TEpaleBTIK e3apa
OpeKeTTEeCy/li aMacThIpMayhbl THIC €KeHi kyHeni Typae atan kepcetinedi [9]. Kepicinme, JKU-niH Herisri
peili — OKBITYIbIH CalachlH apTThIPY, KOJDKETIMIUIIKTI KEHEHTYy JKOHE JepeKTepre Heri3ieireH
MearorvKaiblK IIemiM KaObpuimayasl kepcery. JKacaHApl MHTENIEKT Kypangapel OajajapMeH e3apa
OpeKeTTecy/li JKeKeJICHIIpil, Ma3MYHIbl KapbIM-KAaTbIHAC YCHIHBIC TociniepiH Oelfimuell anraHBIMEH,
oJIapAbIH apHaibl KoHE MHKJIIO3UBTI OiiM Oepylie THIMII opi TYPaKThl KOJAAaHBUIYBl KOciOM KaJaranayra,
STUKAJIBIK aliJaaHy KaFruAaTTapblHa XKOHE HAKThl KOHTEKCTKE OallyIaHbICThI ICKE aChIPBUTYBI IAPT.

KopsIThIHOBUIAH Kelle, XKacaHAbl HHTEIUIEKT TEXHOIOTHSUIAphl KYpeli NCUXO(U3UKANIBIK OY3bUIbICTAPEI
Oap Oananapra (I Ton) apHayiFaH MHKIIIO3MBTI OLIiM Oepyni *KeTuimipye adTapibikTail aneyerke ue. Onap
KEKENCHIIPIITeH OKy TPaeKTOPHSUIAPBIH KYPYyFa, afalTHBTI KOMMYHHKALUSUIBIK KOJJAayAbl KaMTamachi3
eTyre >KOHE KOJDKETIMII e3apa opeKeTTecy KYHenepiH JambITyFa MYMKIiHIIK Oepemi. byn Mymkinmikrep
KacaH/Jbl MHTEJUIEKTI TEK KOMEKIII Kypajd peTiHAe FaHa emec, COHBIMEH KaTap, IOCTYpJdi OKBITY
MOJIENIbACPIHIH MYMKIHJIIKTEPiHEH achIll TYCETiH OLTIM aymibljiap YIIiH 3aMaHayH TeJaroruKalblK JKyHeHiH
MaHBI3/IBI Kypamac Oeliri peTiHae KapacThIpyFa Heri3 Oepemi. Anmaiiga Oyn oneyerti Kazakcranra tuiMaii
icke acplpy MNEAAarorTepliH MAaspiblK JCHreiiH, HHQPAaKYpbUIBIMIBIK MIEKTEYJIEpAi MOHE >KacaHIIbl
WHTEJUIEKTI ’Ko0anxay MEH eHTi3yAeri OJTHUKalbIK MoceJeNiepAl ecKepeTiH JKyheni opi  MakcaTThl
WHTETPALMSUIBIK OPEKETTEPIi Tajall eTei.

EFBK 6ap Il monmazvl 6ananap ywin KU xyparoapvin konoamy

Epekmie OiniMm Oepy KaxkerTiaikTepi Oap OamanmapipiH kikTeMmeciHiH [l ToObIHA OKyna aiKbIH
KHUBIHJBIKTAphl 0ap, SFHH 3€HiH MEH 63iH-e31 perTey yiepicrepi OY3bUIFaH, 3MOIMOHANIBIK-MiHE3-KYJIbIK
KMBIHJBIKTAPhl JKOHE EHIJ KOTHUTHUBTIK OY3bUIBICTaphl OalKallaThblH OKYyIIbLUIap >kaTaisl. bysn caHaTTarbl
Oamamap, omerte, OeHimaenreH kammel OuriM  Oepy OaFjapiamanapblH  MEHTEpyre  KeTKUTIKTI
WHTEJUIEKTYANJIBIK dJieyeTke ue OONFaHbIMEH, aKaJeMUSUIBIK JaF[bUIapAbl Wrepy OapbiChIHAA, OKY
OENICEeHMIITITIH TYPaKThl CaKTayJa >KOHE JISCTYPJIi CBHIHBIN JKaFJaiiblHAa MiHE3-KYJIKBIH peTTeyie >Kyuhemi
KHUBIHJBIKTApFa Tar 0oajpl.

Kapactelppuiran  FBUIBIME  9/IeOMETTep KacaHJbl HMHTEJJICKT TEXHONOTHSUIAPbIHBIH [I  TomTarsl
OKYWIBLIAp YIIiH, dcipece OeHiMIENTim >KEKeIeHAIpY MEH JIepeKTepre HEri3NIeNITeH OKBITYIbl pPeTTey
MYMKIHIIKTepi apKpUIbl THIMAI eKeHiH kepceteni. XKylieni monynapaa *acaHabl HHTEJUIEKTKE HeTi3AelreH
WHTEJUIEKTYAIJIBIK PENETHTOPIIBIK JKYHelep MEH aJanTHUBTI OKBITY IulaTgopMaiapbl OKy Ma3MYHbIH,
KApKBIHBIH KOHE Kepi OalyIaHBICTBI OKYIIBUIAPABIH JKEKE YJTepiMiHE ColKec IUHAMUKAIBIK TYpJe
OelliMaelTiHI, ochUIalma OiMiM alylmIbUIAPIBIH OKY JKETICTIKTEpI MEH OKy KaKeTTUIIKTepiHAEeri Xeke
alpIpMAaIIBUIBIKTApAB! ecKepeTini aran ertineni [10-11]. Mynnail sxyienep OKyIIbIapAbIH KaTeJiKTepiH,
xayar Oepy YakbIThIH KOHE TaIllChIpMalap/bl OpbIHJAY YATUIepiH Tangay apKbUIbl JaFapuIapibl OipTiHIen
KaJIBINTACTHIPYAbl KOJJAWTHIH JKOHE KaiTalaHaThIH COTCI3IIK KarlaiapblHBIH aJIbIH  allaTblH OKY
TPAaeKTOPHUSIIAPBIH YCHIHA/IBI.

Wukoro3uBTi OimiM Oepy callachIHIAFbl AMITMPUKAIBIK 3epPTTEyJIep KacaH/Ibl MHTEJICKT KOJIANTHIH
OelliMielIreH OKY OpPTachIHBIH  SMOIMOHABIK-MIHE3-KYJIBIK ~ KHBIHIBIKTApBl  0ap  OKYIIBLIAPIbIH
aKaJeMIBUTBIK OCJICEHIIUTITT MEH OKY MOTHBAIIMSICHIH apTTHIPYFa BIKNAN €TETiHIH KepceTeai. Te3 opi Ayphic
Kepi Oaifmanpic Oepy KOHE TamcChIpMaiapibl KYHenl OpbIHAAyIsl KaMTaMachl3 €Ty apKbUIbl JKacaHMIbI
UHTEJUIEKT >KYHenepl OKy TalchlpMajapblHa OaiIaHBICTBI Ma3achI3[BIKTBI TOMEHJETIN, OKYIIbUIapIbIH
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Epekwe 6inim 6epy...

©3IH/IIK THUIMIUTIK ce3iMiH HbFaiTaapl [12]. By ocepnep 3eliHi TypakChI3 jKoHE SMOIMUSIAPBIH PETTEY/Ie
KUBIHABIK KOPETiH OiTiM amymisliap VIIiH epeKIle MaHbI3Ibl, cebebi omap MoCTYpil, CTAaTHKAIBIK OKY
YKaFJaibIHAA KU1 OKy/IaH IIeTTeN KalaIbl.

II Tomrarel OKyWIBUIAp VIIIH JKacaHAbl HMHTEJUIEKTIH Tarbl Oip MaHBI3ABl APTBHIKIIBUIBIFEL OKY
AHAJIMTUKACHI MEH OKYJaFrbl KUBIHABIKTAPIBI €pTe Ke3eHIe aHbIKTay MYMKIH/ITIMEH OaimaHbicThl. JKacaHapl
WMHTEIJIEKTKE HET13/IeNTeH JepeKTepal Talmay Kypainapbl MyFaliMIepre akaJeMHsIIBIK JKOHE MiHe3-KYJIBIK
TOYCKEJJICPiHiH OCNTUIepiH aHbIKTayFa MyMKiHIiK Oepeni [13]. E.b. ManauHaXThIH MIOMYBIHAA 3TUKAJIBIK
TYPFBIIaH YUBIMIACTHIPBUIFAH O171iM Oepy AEpeKTepiH Tajnay AdJemi NeJaroruKalblK MIenriM KaOobuiaayra
JKOHE MaKcaTThl KOJijay IIapajapblH JKOCIapiayra Heri3 OojaTeiHbIH atanm kepceremi [14]. MHKIr03uBTI
CBHIHBITITAPFa EHTI31IreH MYHJAl aHAINTUKAIBIK JKYyHelep OKYIIbUIApAbIH KaAip-KacHETiH CakTail OTBHIPHIIL,
TaNIIBIIBIKKA OaFBITTAIFaH TaHOAAYAaH ayiakK OOIyFa jKoHE OKBITY/IbI capajiayFa sKaraail xacanabl.

ConbsiMeH Katap opeOueTTepae OipkaTap MaHBI3ABl STHUKANBIK JKOHE IMEAarOTUKAIBIK MIEKTEyJep /e
kepcerineni. C. Jlesu [15] xome b. KmumoBa [16] >xacaHmbl WHTEINIEKTKE HeTi3AenreH OuriMm Oepy
KypaJijapel OKyIIbLIapJa Tepic ©3iH-e31 KaObUIAAayAbl KYLICHTICYl >XOHE aBTOMATTaHIBIPBUFaH Kepi
OaliaHpICKa IIaMaJaH ThIC TOYEIAUIIKTI KaJbIITACTHIPMAYbl YLIIH MYKHUAT K00alaHybl THIC EKEHiH
eckepreni. 1l TonmTarel OKyIIbLIAp YINiH jKacaHAbl WHTEIUIEKTI THIM/II WHTETpaNUsIIay KacaHIbl WHTEIICKT
KYHENepiHiH HOTIXKeNepiH KIciOW TYpFbIIa TYCIHIIPYAl, YCBHIHBICTApIbl HAKTHI OiLTiM Oepy KOHTEKCiHIE
naibIMIay bl )KOHE aflaMFa OaFpITTaJIFaH MeIaroTUKabIK e3apa OpeKeTTECy Il caKTayabl Tanar eTe/i.

Kanmer anranHma, anplHFaH JepeKTep JKacaHAbl WHTEIUIEKT TEXHOJOTHsIapel —  acipece
WHTEIUIEKTYaJIbIK PETETUTOPIBIK JKYHenep, aJalnTUBTI OKBITY IutaT(opManapsl )KoHEe STHKAIBIK TYPFHIIA
YUBIMAACTBIPBUIFaH OKY aHanuTHKackl — [l Tomrarbl OKyIIBIIApABIH OKY KayanKepIIiliriH, akaIeMHUsITbIK
OCNCEHMUTITIH JKOHE SMOIMOHANIBIK KATBICYBIH €I0yip apTThipa allaThIHBIH Kepcereni. MHKITI03UBTI
TIeJaroTUKAaJIbIK JKYie asChIHIa KOJNJaHbUIFaH JKaFIaia, >KacaHIbl HHTEJUIEKT MYFaTiMHIH JEJANIBIK JKOHE
JKETEKIILIIK PONTIH KYIICHTE OTBIPBII, CapaJlaHFaH OKBITY bl THIM/I1 KOJIIANIbI.

EFBBK 6ap 11l monmazet 6anranap ywin KU Kypandapein Kordawny

III Tomka epekiie 6iyiM Oepy KaKETTLTIKTEPi €H aABIMEH QJIEYMETTIK-MOJICHH, TMHTBUCTUKAIBIK JKOHE
KOHTEKCTIK (hakTopiapMeH OaiaHbICThI Oanayap karaapl. Onapra TULIIK a3MIbLIBIK MOpTeOeci, KOlli-KOoH
JKargaibl,  QJICYMETTIK-DKOHOMHUKAIBIK  KOJIAHCBI3NBIK, COHmah-ak  OuriM  Oepy  pecypcTapbiHa
KOJDKETIMALUTIKTIH meKTeyamri ToH. | sxone Il TonTapman ailblpManibUIbFbl, OYJI caHATTaFbl OKYIIBLIAp/Ia
MIHJETTI TypJe KOTHUTHUBTIK HeMece JaaMy Oy3bUIbICTapbl OOIMalbl; ONapIbIH OKY OapbICHIHIAFhI
KHUBIH/IBIKTAPBI JKAIBI O1J1iM OepeTiH MEKTEeNTepre TOMBIKKAH bl KaThICYFa JKOHE TaOBICTHI YIITepyre Kellepri
KEINTIpeTiH XYHeliK opi KOHTEKCTIK TOCKAYBIIIap/IaH TYbIH AN IbI.

Tanganran FRUIBIMH oeOHeTTep/Ie *KacaHIbl WHTEIDICKT TEXHOJOTHSUIAPHI TIIMIK JKOHE QJIEYMETTIK-
MOJICHH Kejeprijiepre OalyIaHbICThI KaJbIlITacaThIH OUTIM OepyAeri TeHCI3MIKTEpIi a3alTyAblH MOPMEHI
TETIKTePiH YChIHATHIHBI KepceTineni. Taburm Tinai exmeyre (NLP) HerizmenreH Kypanjiap, acaHIibl
WHTEIIEKT KOJNJAWTHIH aynapMa JKyhelepl oHe aJalTHBTI Tild YHpeTy miaTdopMaliapbl aHa Tildi OKBITY
TiJTIHE CoMKec KeIMEWTiH OumiM aymbuiap YIIH TYCIHYII JKEHUIETeTiH 9pi OKy YyHepiciHe OernceHmi
KaThICY/Ibl KAMTaMachl3 €TETIH HAKThl YaKbITTaFbl TULIIK KOJJIay TETIKTEPiH KaibinTacThipaasl [17-18]. byn
TEXHOJIOTHSJIAP OKY Ma3MYHBIH OKYIIBLIAPABIH TUIAIK JaspiblK IeHreliHe JUHAMUKAIBIK Typle Oeiimmeyre
MYMKIHJIIK Oepi, TUIIIK COMKEeCCi3AIKTeH TYbIHAAUTHIH OKIIAayIaHyAbl a3aliTa bl

Wuknro3uBTi  mudpnelk  OimiM - Oepy cajachlHIAarbl 3€pTTEYNIEp KAacaHIbl HWHTEIICKT apKbUIBI
KETUIMIPUITeH OKY OpTajapbl oJIEYyMETTIK TYPFBIIaH Ocall TONTAapFa KaTaThlH OKyIIbUIAp YIIiH OuTiM Oepy
Ma3MYHBIHA TEH KOJDKETIMAUIIKTI KamMTamachl3 €eTyre BIKNal eTeTiHiH pacTtaigsl. CmapTtdoHmapra
HETI3JICJITeH JKacaH bl MHTEIUIEKT KOCBIMIIANAPHI, dcipece MHPPAKYPHUIBIMBI MIEKTEYI KOHE 9JeyMETTiK-
9KOHOMHUKAJIBIK TEHCI3AIK alKbIH OaliKanaThlH jKaFmaiaapaa, OUTIMIe KOJDKETIMILTIKTI KeHEHTYIIH THIMII
Kypaibl peTiHze cumartanansl. MyHAald menrimzaep OoCcTYpii KOJIay KbI3METTEpl JKETKUIIKCI3 aybUIIBIK
KOHE a3 KAMTBUIFaH ailMaKkTap YILUiH epeKIle MaHbI3Fa ue.

Tingik KomjgayMmMeH Karap, >KacaHIlbl WHTEIUIEKT OKY MaTepHaIapblHBIH MOJICHH TYPFhIIAH
Oeitimnenyine ne mymkinmik Oepemi. Jx. Hokc [19] xone M.ILK. Jluattin [20] WHKITIO3UBTI KacaHIbI
WHTEJUIEKT JKYHenepl OKyIIBbUIApIBIH OKY KalayjJapbl MEH e3apa OpEKeTTeCy CTWIbIACpPiHAErT MOAEeHU
OPTYPJILTIKTI TaHyFa JKOHE COFaH COHKEC Ma3MYH/IbI XKEKeJICHAIpyre OarbITTalFaHbIH atam otefi. YKacaH bl
MHTEIJICKT KOJIIANTBIH alllbIK OHJIAHH KypcTap MEH jkayan OepeTiH nupiiblk Iwiardopmanap opTypii
QJIEYMETTIK TONTaFbl OKYIIbUIAP YLIIH UKEM/1 opi KOJDKETIMII O1iM Oepy TpaeKTOpHUsIIapbliH YChIHA OTHIPHII,
OKY MYMKIHIIKTEpiH OJIaH opi KEHEHTE 1.
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ConblMeH Oipre 3epTTeylIijiep TEXHOJOTHSUIApABl €Hrizy OimiM Oepyderi omiIeTTiNIKTI aBTOMATThI
TYpJe KaMTaMachl3 eTIEeHTiHIH YHeMi eckepredi. A.JI. ['oHcanec KypwuIFblIapra KOJDKETIMAUTIK, HHTEPHET
OallylaHBICHl JKOHE TEXHHMKANBIK KOJJaay MACHreiyepiHzeri aibIpMalIbUIBIKTap >KacaHAbl HHTEIUICKTKE
HETI3EeNTeH MIellMaep KemeHAlI OKyHelmik Koiljay IIapalapbIMeH KaTap OJKypMereH Karjaiina,
KOJIIaHBICTaFbl TEHCI3MIKTEpAl KaiTa eHAipyl MYMKiH exeHiH kepcereni [21]. Am k. AJuleH WHKIFO3UBTI
Oimim Oepy OamamapaplH eMIpIiK ToxipuOeciHe CyleHyl THIC €KeHIH aTam OTil, >KacaHAbl WHTEIIeKT
TEXHOJIOTHSIIAphl aaMFa OarbITTaIFaH MEAarOrHKaJbIK TKipUOenepAi TOJMBIKTHIPYBl KaXKeT, Oipak olapbl
aIMacThIpMaybl THIC IET€H TY)KbIPBIM jKacaisl [22].

KopsITeIHBIIAN KeTle, JKacaHIbl WHTEIDIEKT TeXHOJIOTHSUIAPhl aanTHBTI TUIMIK KOJAAY, KOJDKETIMI
mudpIbIK mIaThopManap KoHE MOICHH TYPFBIIAH ce3iMTal Ma3MyH apkeuisl 11l Tonrarsl oKymisutapabIH
IIBIHAA TYPFaH OJIEYMETTIK-MO/ICHH JKOHE JIMHTBHUCTHKAJIBIK KeIepriiepai eHcepyae eieylli aleyeTke He.
Amnaiina Oy aneyeTTiH THIMI iCKe acybl Te€H KOJDKETIMAUTIKTI KaMTaMachl3 eTyre, IelarorTepaiH JaspIiblK
JIeHreiiHe KOHE KAThICY, KaJip-KacHeT TMEeH OJIEYyMETTIK OMIJETTINIKTI OachIMABIKKA KOSTHIH HHKIIO3UBTI
OiiM Oepy KaruaaTTapblHa COMKECTIKKE TiKeeH 0ailIaHbICThI.

JKacanowvr unmennexmiy Kazaxcmarnuwiy apuaiivl 6inim 6epy scyiecinoe KoI0aHbLLybl

XanplkapalblK FRUTBIMHA KaybIMaacTeikTa JKM Oimim Oepy MeH apHAibl Iefaroruka cajlachlHAa
JIMarHOCTHKAJIBIK, HYCKAYJBIK *oHe Oedimaenrim (yHKUHMSIapAbl KETULAIPYAiH MEepPCIEeKTUBAIBI KYpajlbl
peTiHIe KapacThIPbUIBIN Keedi. Ajaiina enmimisie apHaiibl OUTiM Oepyne JKacaHIlbl MHTEJUICKTI KOJIAaHyFa
OarbpITTAFaH SMITUPHUKAIBIK 3epTTEYIIEPAIH KoJeMi ol Ie oTe meKTeyli 0ombi oTeip. by skarmaid, acipece,
Kazakcran PecnyOmukaceibiH FrUibIM JKoHE KOFaphl OLTIM callaCBIHAAFBI CalaHbl KAMTaMachl3 €Ty
KOMHTETI KaObUIaFaH, YATTHIK FBUIBIMH JKypHAIAAPIABIH JKapHsJIaHbIM CTaHAApPTTapbl MEH HWHIEKCTEY
TaJanTapblH PETTEUTIH OachUTBIMIapa alKpIH OalKaIabl.

Tex exi rana EBBK 0ap Gamamapra KU-ni konnmany oneyeTi OarbIThIHAA YKa3bUTFaH MakKajia TaOBLIIbL.
Bipinmrici, A.A. OtenbaeBThIH jkacaraH IIONYybl Mblcanl Oona amaabl. Atanran eHOekte EBBK 0ap
Oananapaarbsl ceiniey OY3BUIBICTAPBIH AMArHOCTUKANIAY YIIIH JKacaHIbl HMHTEJICKT TEXHOJIOTHSUIAPHIH
KOJIZIaHY/IBIH TEOPHSUIBIK Tangaybl YChIHbUTFaH. COHai-aK, XaJIbIKapalblK TOKipHOEIepMEeH CalIbICTBIPFaH I
Kazakcranna sxacanpl MHTEIUIEKTIHI KOJJAWTHIH AUATHOCTUKANBIK JKYHENepli 93ipjiey MEeH eHTi3y yaepici
om Je Oacramkbl HEMece TYKbIPhIMIAMAaJIbIK JICHTeHe CKeHIH aram Kepceredi. byn ixarmain KU
KYpallapblH JKEPTiUTKTI JIMHIBUCTHKAIBIK, MOJIECHU JKoHE OimiM Oepy opTacelHa OeifiMaey MeH
BAJIM/IN3ANMSIIAYFa OAFBITTAIFaH KOCBIMINIA SMITUPUKAIIBIK 3EPTTEYIIePIiH KKETTIT1H alKbIH KOPCETEI.

An H. KepimM0aeBTBIH 3epTTeyi apHailbl NeJarordKaHblH HAaKThl Oip OaFbIThl — CypAOTEJaroruKa
asicerana JKM-1i KonmaHyFa apHanfaH caHayJ bl MakCaTThl 3epTTEYNEpIiH OipiH YCBHIHIBI. ABTOpIAp €cTy
Kabineri Oy3purFaH OimiM  anmymisiap YIIiH — ceiieyai  KaObUimayapl, Oenrinepre  HeTi3neireH
KOMMYHHUKAIIUSHBI, BU3Yalbl OKBITY TACUIACPIH JXKOHE >KEKEJICHIIPUIreH OKBITYIbI KOJiAayla KacaHibl
WHTEJUIEKTKE HETI3eNreH KypajapJblH olieyeTiH Tangaijel. 3epTTeyle Coiseyai MITIHre alHaIABIpy
Kyienepi, BU3yalIbl TaHy TEXHOJIOTHSIIAPHI XKoHE kayan OeperiH mudpiblk miatdopmanap cuskrel KN
HmIemiMIepiHiH eCTy KaOUIeTiHIH IIeKTeyJlepiH oTen, OKy Ma3MyHbIHa KOJDKETIMIUTIKTI apTThIpy
MYMKIHJIKTepi KepceTiieni. EH MaHBI3IBICH], aBTOpiap Oyl TEXHOIOTHMSUIBIK MYMKIHIIKTEP/ eNiMi3IiH
apHaiipl OimiM Oepy NMpakTHKAachl KOHTEKCIHIE KapacTHIPBIN, OJIAPABIH JJIeyeTiMEH KaTap KOJIIaHBICTAFbI
WHPAKYPBUIBIMBIK XKOHE 9IICTEMEINIK LIEKTeyepAl e alKbIHAa b

Kanmer anranga, KasakcTaHIbplK FBUIBIMHU JKypHaJIgapja apHaibl OigiM Oepy KOHTEKCIiHe, acipece
epekiie OiLTiM Oepy KaKeTTUTiKTepi Oap OLIiM anylibulapFa apHaJFaH jKacaH bl MHTEUICKT KOJIaHOaIapbliH
TiKeJel 3epTTeHTiH eHOeKTepAiH caHbl ThIM a3 eKeHiH ponenzaeiiai. MyMKiHZIri mekTeyni Oanamapra
apHAJIFaH JMAarHOCTUKANIBIK >KacaHJIbl HMHTEIUICKT KYHelepi, alanThUBTI OKBITYy IUIaTdopMaiapsl MeH
KOMEKIII TEXHOJIOTUSUIAP,Ibl KEHIHEH CHITATTAUTBIH XaJIbIKapaJbIK oIcOMETTEPMEH CaJIbICTBIPFaHIa, OTaHJIbIK
FBUIBIMH KOPITYC HET131HEH SMITMPUKAIBIK 3epTTEeYJIEpAeH ropi 0is1iM Oepyeri )KacaH1bl HMHTEIUIEKTIH KaJIIbl
Mocenenepine HeMece )KOFaphl JeHreHeri TYKbIpbIMAaMaIIbIK TalgaysiapFa KeOipek Ha3ap ayaaphli Kenei.

Kopuvimuinosi

Makanaia XanbIKapalblK OHE OTAHJABIK FHUIBIMHA 3€PTTEYJIepre TEOPHSUIBIK-J[ICTEMEIIK IOy
asiceiHaa KU TexHOoNorusuapbIiHbIH OiTiM Oepy KaKETTUTIKTEPIiHIH CHIaThl MEH KapKbIHIBUIBIFBIHA Kapai
EBBK 0ap okyIbuiapabiH yiil TOObIHA KaTBICThI KOJIAHBLTY MYMKIHIIKTEP1 KapaCThIPBIIIbI.

AJBIHFaH HOTHDKENIEP KacaHIbl MHTCJUICKT TEXHOJIOTHSIAPhI opTYpJIi (YHKIIHOHAIABIK MEXaHU3MJEP
apkpUIbl 0apibIK yir EBBK Gap TOOBI YIIIiH NCHXOMOTHSITBIK-TICIarOTHKAIBIK KOJIAAYAbl KYIISHTYTe eneyJai
MeJarorukajblK IeyeTKe e eKeHiH koepceTTi. Ilcuxodusnkansik Oy3pUIbIcTapsl Oap Oananap yimin (I-torm)
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KacaHAbl WHTEJUIEKTKE HETi3eNreH aAalTHBTI OKBITY JKyHesepi, WHTEJUIEKTYalJblK pPENeTHTOPIIBIK
mwiarpopmanap, KOMMYHHUKAIUSHBI KOJAAY TEXHOJOTHIAPHl JKOHE KOJDKETIMIUTIKKE OarbITTalFaH
nHTep(dericTep OKBITYABl JKEKEeNEHAIpyre, KOMMYHHUKATHUBTIK OEJNCEHOITIKTI apTTRIpyFa JKOHE OKY
yZepicinzaeri (pu3MKanbIK 9pi CEHCOPIIBIK KeASPTiIep i a3aiiTyra MyMKIHIIK O6eperi.

Okyna KUBIHABIKTAPHI JKOHE IMOITMOHAIIBIK-MIHE3-KYJIBIK mpobiemanapsl 0ap okymbuiapra (II-tom)
KaTBICTBI ~ HOTIDKEJNEp JKacaHAbl HMHTEIUICKTKE HETI3JENreH aJanTHBTI  IulaTdopMmaiapiaslH, OKy
AQHAJIMTUKACBIHBIH JKOHE HMHTEIUICKTYaJIbIK Kepi OalmaHbIC KyHenepiHiH OKy Ma3MYHBIH JHHAMHUKAIIBIK
TYPAE PETTey, OKy KapKbIHBIH OHTAWIaHABIPY apKbUIBI aKaJeMHUSUIBIK OeNCEeHALTIKT, OKYy MOTHBAaLUSCBHIH
KOHE ©31H-031 pPeTTey Jar[bUIapblH alTapibIKTail jkaKcapTa aJaThIHBIH KOPCETTi. AJIBIHFBI 3epTTeyiepre
coiikec, OYI TEXHOJOTHSUIAD MYFANIMHIH KociOM MeNmaiibIlFbIMEH JKOHE JepeKTepi NaiinaiaHyabiH
STHKAJIBIK KaFUIATTapbIH CaKTail OTHIPBIN SHIi31IreH JKaFaaiiia atajarad TON YUIiH OapbIHIIA THIMAlI HOTHXXKE
Oepei.

binim 6epy/eri KUBIHABIKTaphI SJIEyMETTIK-MO/ICHH KOHE JIMHTBUCTHKANBIK (haKTOpPIapMeH MapTTaFaH
Oananapra (Ill-rom) >xyprizinren Ttamgay TaOWFW TULAI ©HAEY KYpajJapbl, HAKTHl YaKbITTaFbl aydapMma
KyHenepi xoHe OelimzenreH MUQPIBIK OKBITY OpTaJapblH MakanaHy apKbUTbl OUTiM Oepyeri TeHCI3IIKTI
a3alTy/a )KacaH/Ibl HHTEIJUICKT TeXHOJIOTHIAPBIHBIH MaHBI3/IbI POJI aTKapaThIHBIH KOpCeTTi. byir HoTmkenep
KacaH/Ibl HHTEJUICKT KOJJAWTBIH TIIIK TipeKTep MEH MOOWIIB/I KYpbUIFbUIApFa HETi3[eNTeH meiMaepIin
JUHTBUCTUKANBIK TYPFBIIAH allyaH TYPJIi 9pi oJIEyMETTiK Ocall TONTapFa jKaTaThlH OKYIIbUIAP YIIiH, acipece
allMaKTBIK KOHE WH(PAKYPBUIBIMABIK TEHCI3MIKTEp OalKalaThlH JKarmaimapaa, camaibl —Oimimre
KOJDKETIMALTIKTI KeHEHTe alaThIHBIH aiffaKTalThIH XaIbIKApaJbIK IEPEKTEPMEH COlKeC Keei.

FoutbiMu 3epTTeynep MeH cajbICTBHIpMAallbl Taujaynap apHaibl OiniM Oepyleri »KacaHAbl WHTEIJICKT
Mocenenepi OOWBIHINA XalBIKAPAIBIK JKOHE Ka3aKCTAHABIK FHUIBIMA HOTIDKENEP apachlHIa aKbIH
allBIpMAIIBUTBIK Oap €KeHiH KepceTTi. XalbIKapalblK ofeOueTTepae >KacaHAbl MHTEIUIEKTKE HeTi3IelreH
JMAarHOCTHKA, aJaliTUBTI OKBITY KOHE KOMEKIII TEeXHOJIOTHUsIIAp OOMBIHINA IMITUPUKAIBIK JepeKTep KeHIHEH
YCHIHBUIFAHBIMEH, WHACKCTENTEeH Ka3aKCTaHIBIK aKaJeMHSJIBIK >KypHAIJAapAa apHaibl IelarornKaHblH
JKEKEeJeTeH cajallapblHaa jKacaHAbl MHTEJUIEKTI KOJNJaHyFa Tikeledl OarpITTalFaH 3epTTEYNEpIiH CaHbl
mekTey . KoimaHpicTarsl )KapUsUIaHbIMIAPIbIH 0achiM 06JIirl TEOPHUSUIBIK KoHE Oapiiay CHUIAThIHIA KaJIbIII,
SMIUPHUKAIBIK BaJIMJAMSIHBIH OKETKUTIKCI3AIriMeH >koHe optypiai EBBK 0Oap TomTapblH KaMTyAbIH
IIEKTEYJIUTINIMEH epeKIIeNieHei. by karmail 3epTreyle aHbIKTaIFaH FBUIBIMH OJIKBUIBIKTBI pacTarl,
Kazakcrannpiy Oimim Oepy >kyHeciHme >KyHemi opi KOHTEKCTKE Ce3IMTal SMIHUPUKAIBIK 3epTTeyiep
KYPTi3yliH KQKETTIIIrH KopceTeti.

ATanfaH MakaJlaHbIH FBUIBIMH JKaHAJBIFBl XaJbIKApaJbIK KAaCaHIbl HMHTEIUICKT 3epTTeyliepiH
Kazakcranna kaObunanran EBBK 0Oap OGamamapabiH kimaccuUKausIChl TYPFBICBIHAH KYPBUIBIMIBIK TYPIE
CHHTE3JICYIH/Ie JKOHE opTYpii OuliM aimy KaxeTTuniri 6ap OKyLIbUIApJbIH TONTaphl OOWBIHIIA YKAaCaHIIbI
MHTEIJICKT KOJIaHOaIapblH capajlaHFaH TaJjiayaa arblp. bimiMm Oepyeri xacaH bl HMHTEIUICKTKE KaTBICTHI
JKaNTblIaMa TalKplIayJdapAaH albIpMAIIbUIBIFEL, OYJI 3€pTTEy JKacaHIbl WHTEIUIEKTI epekmie OiumiMm Oepy
KOKETTUNIKTEPIHIH  HAKThl  CaHATTapblHA  OEHIMAENTeH  ICHUXOJOTHSUIBIK-TIEarOTUKAIBIK — KOJJIAy
MOJICIbICPIHIH aXKbIpamMac KypaMmaac 0eJIiri peTiH/ie KapacThIpaibl.

[IpakTHKaNbIK TYpFBIIAH ajFaH]a, ajblHFaH HOTWOKeNep OuTiM Oepy canachlHIAarbl casicaTKepliepre,
MEKTeN OKIMIIIriHe XKoHE apHaiipl OimiM Oepy MaMaHAApbIHA >KacaHIbl MHTEIUIEKT TEXHOJIOTHSIapbIH
WHKIJTFO3MBTI JKOHE apHaibl OiliM Oepy YHMbIMIapbIHA CTPATETHUIBIK TYPFBIIA €HTI3y JKOHIHJIE HEeTi3/IeNreH
Oarjap yChlHA ajiajabl. 3epTTEy KacaHIlbl MHTEIUICKTIHI €HI13y YICPICIHE IeAaroruKaiblK MaKcaTTapMeH,
MYFaJliMAEPIiH KoCciOW JaspibIFbIMEH, STHKAJIBIK HOpPMaJapMeH JkoHe OimiM Oepy CTaHIapTHIHBIH
0aChIMJIBIKTAPBIMEH COMKECTIKTI KaMTaMachl3 €TYIIH MaHbI3IbUIBIFBIH alKpIHal 161, Ocipece, XK kaciOu
MeIarOTUKalIbIK  ©3apa OpEeKETTeCyJl alMacThIpaThlH Kypal €MecC, KepiCiHIIe OHbI KOJIAWTBIH dpi
KETUIIIPEeTiH KOMEKIII Pecypc peTiHAe KOJMIAHbLTYbl THIC €KEeHi aTall OTiUIedl.

KopbiTbiHap1al Kene, jKacaHIbl MHTEJUIEKT TexHosorusuiapbl Kaszakcran skarnaiiblHAa HMHKIFO3UBTI
JKOHE apHaibl OUTiM Oepy/i JaMbITy YIIiH MMEPCIEKTHBAJIbI, alaija KOHTEKCTKe Tayesai pecypc. Omaps
THIMJI Naianady nenarorrepai Aaspiay, HHQPaKypbUIBIMIbI JKETUAIPY, 3TUKAIBIK PETTEY KOHE FHUIBIMU
3epTTeyJepAl OaMbITy OarbITTapblHIA YHIECTIpUIreH opi »KyHeni opekerrepai Tanam eteni. bomamak
3epTTeyNep TYKbIPhIMIAMAaIbIK TaJlayIapMEH IISKTEeIMEH, apTypiii epekiie OiTiM Oepy KaKeTTLTKTepi Oap
Oananap YIIiH )acaH/Ibl HHTEJUIEKTKE HeTi3/IeNITeH apallacyiap/IblH HAKThl 9CePiH OarallaliThIH CaHJIBIK JKOHE
ToxXipubere OarnapiIaHFaH SMIUPUKANIBIK 3epTTeyJiepre OarbITTadybl KaXKeT.
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A.T. bekmypar, b.)K. bexxanoBa, A.P. bopan6aesa, JI.T. UckakoBa, C.A. TypmaxanoBa

B03M0KHOCTH IPUMEHEHHUS TEXHOJOT Ul HCKYCCTBEHHOI0 HHTE/LIIEKTA
B 00pa30BaHMU JeTell ¢ 0c00bIMH 00pa30BaTeIbHBIMU OTPEOHOCTAMH

B nanHO# cTaThe paccMOTPEHBI BO3MOKHOCTH MPUMEHEHHSI TEXHOJIOTHH HCKyccTBeHHOTO MHTe/tekra (MN)
B 00yYeHHH W BOCHHTAHHUHU JIeTel ¢ 0coObIMH 00pa3oBaTenbHBIMU noTpeOHOCTIMU (OOII) B ycrnoBusAX MHK-
JIIO3UBHOH U crienuaibHON cucTeMbl oOpazoBanus KasaxcraHa. VccnenoBaHue mpoBOIUIIOCE B BUE TEOpe-
THKO-aHAJUTHIECKOTO 0030pa, OCHOBAHHOTO Ha MEXIYHapOAHBIX HAYYHBIX TPYAaX, OT€UECTBEHHBIX HCCIE-
JIOBaHMSIX M METOAUYECKHX JOKYMEHTaX. B craTbe IpoaHaIu3UpOBaHbl BO3MOXKHOCTH U HAIIPaBIEHUs NpU-
MEHEHUSI TEXHOJIOTHH MCKYCCTBEHHOTO MHTEJUIEKTa B COOTBETCTBHMHU C TPeMsl TpyNIaMH JeTeil ¢ 0CcoObIMU
00pa3oBaTe/IbHBIMHE TTOTPEOHOCTSIMH, YKa3aHHBIMH B HAI[MOHANBHOHM Kiaccupukanuu. OxapakTepu30BaHO
BIIMSIHAE CHCTEM aJalTHBHOTO OOy4YeHHs, MHTEIEKTYAIbHBIX OOYYaloIUX ILIaTGOpM, BCIIOMOTaTEeIbHBIX
CpeICTB KOMMYHMKAIIMM M TEXHOJIOTMH MOHMUTOPHHIAa Ha OCHOBE [aHHBIX Ha YCHJICHHE IICHXOJIOrO-
MeJarornieckoro COMPOBOX/CHHUSI. AHAIHM3 MOKAa3all, YTO CYIIECTBYET 3HAUYUTENBHBIH Pa3pblB MEXIY OIIBI-
TOM BHEJPEHHSI HCKYCCTBEHHOTO MHTEIUIEKTa 332 PyOeXOM B CHCTEMY CHEIHaIbHOTO 0Opa30BaHUS U COBpE-
MEHHBIM COCTOSTHHEM Ka3aXCTaHCKON MPaKTUKH CIeNHanbHOro obpaszoBanus. B wactHocth, B Ka3zaxcrane
eIl[e HeIOCTATOYHO Pa3BUTHI PEIICHUS HCKYCCTBEHHOTO MHTEIUIEKTA, aJallTHPOBAHHBIE K KOHTEKCTY IMIIUPH-
YEeCKUX MCCIECOBAaHUH U peanbHOro o0pa3zoBanus. B 3Tolt cBs3u Hay4yHOH HOBU3HOI NCCIIETOBAHUS SBIISIETCS
CHCTEMAaTHU3allUsl CPEJCTB UCKYCCTBEHHOI'O MHTEJUIEKTa B COOTBETCTBUM C NpHHATON B Kasaxcrane Hamuo-
HaJbHOH Knaccu¢ukamueit nereit ¢ OOIl u paccMOTpeHne MX Kak MHCTPYMEHTOB IeJarornieckoro CoIpo-
BOXKJICHUSI B COOTBETCTBUH C Pa3IMYHBIMH 0Opa30BaTeIbHBIMU MOTPEOHOCTAMH. [losydeHHbIe pe3yabTaThl
MOKa3aJIH, YTO TEXHOJOTHH MCKYCCTBEHHOTO MHTEIUIEKTA HE 3aMEHSIOT NMPo(ecCHOHANBHYIO POIb MeJarora,
a, HallPOTHB, MOTYT OBITh MCIIOJIF30BAHEI B KAUECTBE JOMOIHUTEIFHOTO HHCTPYMEHTA, MTOBBIIIAIOIIETO HHK-
JFO3UBHOCTH B CHCTEME IOJIEPIKKH 00pa30BaHMs, MOBBIIAONIET0 3P (GEKTHBHOCTE M PABHYIO HOCTYIMHOCTH
o0y4eHusl.

Knrouesvle cnosa: HCKYCCTBGHHLIﬁ HUHTCIIJICKT, JIETH C 0COOBIMHU 06pa30BaTeJ'lI>HI>IMI/I HOTpe6HOCT$[MI/I, HWHK-
JIFO3UBHOC O6pa3OBaHHe, cricnualibHasg rneaaroruka, aaarTUBHBIC TCXHOJIOTHU o6yquI/m, BCIIOMOTI'aTCJIbHBIC
TEXHOJIOT'UH, IICUXOJIOIO-TIEAATrOrnIC€CKOE COIIPOBOKACHHUE, Ka3zaxcranckas cucrema 06pa30BaHI/I5[.

A.T. Bekmurat, B.Zh. Bekzhanova, A.R. Boranbayeva, L.T. Iskakova, S.A. Turmakhanova

The possibility of using artificial intelligence technologies
in the education of children with special educational needs

This article explores the potential of using artificial intelligence (Al) technologies in the education of children
with SEN within Kazakhstan’s inclusive and special education system. The study is conducted as a theoreti-
cal and analytical review drawing on international scientific literature and national research and methodologi-
cal documents. The analysis examines the application of Al technologies in relation to the three groups of
children with SEN defined in Kazakhstan’s national classification. The article characterizes the role of adap-
tive learning systems, intelligent educational platforms, assistive communication tools, and data-driven moni-
toring technologies in strengthening psychological-pedagogical support. The findings reveal a gap between
international experience in implementing Al in special education and the current state of practice in Kazakh-
stan. In particular, Al solutions adapted to empirical research and real educational contexts remain insuffi-
ciently developed and inconsistently integrated into national practice. The scientific novelty is the systemati-
zation of Al technologies according to Kazakhstan’s SEN classification and their interpretation as pedagogi-
cal support tools addressing diverse educational needs. The results demonstrate that Al technologies do not
replace the professional role of teachers, rather, they function as supplementary instruments that enhance in-
clusivity, improve the effectiveness of educational support, and promote equal access to quality education for
children with SEN.

Keywords: artificial intelligence, children with special educational needs, inclusive education, special peda-
gogy, adaptive learning technologies, assistive technologies, psychological and pedagogical support, Kazakh-
stan education system.
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